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THROUGH A QUESTIONNAIRE ADMINISTERED TO ALL FULL-TIME
PROFESSIONAL AND SECRETARIAL STAFF MEMBERS IN SIX
SOUTHWESTERN JUNIOR COLLEGES, THE AUTHORS DEVELOPED A DESIGN ;
FOR ANALYZING INFLUENCE STRUCTURES AND APPLIED IT TO ANALYSIS o
OF INFLUENCE STRUZTURES IN CURRICULUM MATTERS AT THESE
COLLEGES. FOUR DIMENSIONS ARE IDENTIFIED AS AUTHORITY,
COMMUNICATIONS, RELIAwCE, AND ATTRIBUTED INFLUENCE. ACADEMIC
DEANS WERE FOUND TO BE THE MOST INFLUENTIAL MEMBERS,
DEPARTMENT CHAIRMEN WERE IN VARIOUS POSITIONS IN DIFFERENT
COLLEGES, AND THE PRESIDENT TENDED TO BE HIGH IN ATTRIBUTED
INFLUENCE WHILE NOT AS HIGH IN THE OTHER DIMENSIONS. IT WAS
NOTED THAT SOME ADMINISTRATORS WHOSE ASSIGNED DUTIES DID NOT
INVOLVE CURRICULUM WERE VERY HIGHLY INFLUENTIAL. IT APPEARS
THAT A STRONG INDIVIDUAL IN A CLERICAL POSITION COULD, THOUGH 4
PROBABLY WOULD NOT, BECOME INFLUENTIAL. YEARS OF SERVICE ARE g
“ A FACTOR IN INFLUENCE, ESPECIALLY IN ATTRIBUTED INFLUENCE,
- + THOUGH SOME LONG-TERM MEMBERS ARE OUT OF THE STRUCTURE

- ' COMPLETELY. ANY STAFF MEMBER WHO 1S IN CONTACT WITH
INFLUENTIALS IS HIMSELF POTENTIALLY INFLUENTIAL. COLLEGES
WITH PLANNED GROUP WORK APPEAR TO DEVELOP STRONG NETWORKS IN

5 RELIANCE AND COMMUNICATIONS, AND A WELL~DEVELOPED INFLUENCE
; STRUCTURE. (WO)
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FREFACE

This monograph 1s the outgrowth of one of five
studies of the informal organizations of seventeen
community colleges and one four-year college through a
statlstlcal and socicmetric analysis of the influence
structures of sslected institutions, These related
dissertations were undertaken in order to provide a body
of empirical data on the structure and functioning of the
icformal organization within such organizations, The
studies were plsnned and completed under the direction
and coordination of Olyde E, Blocker, Assoclate Professor
of Educational Administration,

The successful adminisirator knows that intimate
Imowledge of his organization and the individuals who
make up the staff is essential to the successful
achievement of the goals of the organization, Furthar, he
lmows that one of his principle responsibilities is the
stimulation of change within the college whioh will
insure progressive adaptation and improvement of its
educational programs, The methods used in this study
might well be applied by administrators in their
institutions as a tool with which they can better under-
stand the dynamins of their colleges, and, as & result,

stinulate more effective teaching and learning in the
classroonm,
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CHAPTER I

THE PROBLEM

The inocreasing prossurés of student volume and

multiplicity of currioular aeeds have magnifled the ]
difficulties of Aaerican institutions of higher

educaticr, Sanford states that:’

s orisis in higher education is chromic,
The great problen today 1s not essentlialiy
different from what it has been for a long time,
It is how to do better the things that the
colleges were intended to do; how to realize
more fully, despite pressuraes from without and
divided councils within, the alm of developing
the potentialities of each student (T:19).

The vehicle for developing these potentialitles is the
currioulup.

s g e o

s b ¥ e S,

It is assumed by many that the faculty 1is the primary
agent of ourricular development. Accerding to Diekhoff,
"Mme plamming of the whole education of the student 1s
the responsibility ol the whole faculty® (2:83).
However, the expanding employment of full-time
sdministrators has led to questions with regard to the
proper role of the faculty. Xnapp finds, “Another
major trend that should certainly be noted, but which
is more diffioult to document or prove, is the decline
of the ocollege proressor'a influence in the mauagement of
affairs" (4: 247).

To mest effectively the challenge of the future, in-
stitutions of higher learning must gain a clear under=-
standing of faoulty society and its role in the
development of the ourriculum, There 18 at present a
paucity of empirical evidence upon which any comolusions
can be based,

Riesman and Jencks point out the need for more studles
of "faculty oulture," and txat, "many of our misunder-

1l
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standings have been based simply on the absence of any
body ¢£ relevant infor::ation agalnst which to check
our observations ard surnises" (6: 105).

Purpoge of the Study

The purpose of this study was to develop an opera=
tional design, based osn the findings of research in
interpersonal behavicr, for the analysis of the in-
fluence structure of school staffs; and to utilize this
design in order to anslyze the influence structures in
ourriculum matters of six Southwestern Junior colleges,

Signifioance of ihs Study

Since 1950, there has been considerable atiention
directed to the study of interpersonal interaction,
There have been numerous studies of perception, power,
leadership, and communications, Typically they have
been of two varietles: (1) those of small groups, of
three to seven persons, interacting in a laboratory
situation, and (2) those done by research teams, over
long periods of time, using observational methods,
These studies have added substantially to our under-
standing of the dynamics of interpersonal interactiom,
However, little has been done to adapt theses finding:
for use in studying groups in working situations,

Festinger states that there is:

eoe 2 BOound feeling that the develiopment of
basic research cam be best properly steered in
frultful directions by always keeping in mind
the eventual practicality and by continuing
making possible practical implications as they
emerge (3: 178).

It 1s important to convert the findings of research
in interpersonal behavior into meaningful tools which
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can be put to use by the practitioner. For thlis reason
this study attempted to develop an "operationel" design,
which could be applied in college situations without
interference in the on-going processes of the college,
and without excessive expense, The design was to be
"operational" in the same sense as an experimental
weapon is declared operational by the Army when it

is placed in the arsenal of frontline units; that is
when it works, is of reasonable cost, and can be used
in normal operations.

The design was intended for use in answering questions
regarding the school organization, fer accumulating
knowledge with regard to the dynamics of interpersonal
interaction in college organizatlions, snd for use by
‘ wofking administrators in gaining better understandings
: of their colleges,

The youthful Junior college movement has benn galin-
ing mementum in the pasc-World War II years, It appears
tnat the Junior colleges wlll assume an expanding role
in attending to the flood of youths seeking post-high
school education, In addition, the burgeoning demands of
industry for technically trained personnel and the
increasing desire of Americans for "leisure education,"
press directly on the Jjunior college.

A% this time of rapid growth and massive demands by
gociety, 1t seens necessary to efficlent operatlons
to gain insights into the human dynamics of the
functioning of Junlor colleges. There 18 great stress
on the need for the Junlor college to develop its
image--that 18, to develop a clear concept of what the
A junior college 1s., Since the curriculum and the
faculty are focal elements in the scheme of thinga it

o Rl oy £4 e
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would appear essential to ascertain their relationship.,
This study attempted to provide evidence concerning the
interpersonal influences in curriculum matters within the
staffs of six Southwestern Junior colleges; both as a
test for the research design, and %o provide Aincreared
understanding of the staff societies of junior colleges.

Assumpptions

The following assumptions were msie as foundations

for the logic of the study:

l. It 1s possible to isolate for study a college~-
staff-system, which is set within and interacting
with a supra-system (the surrounding world).

2, It is possidble to obtain from the members, through
the use ol a queationha;re, accurate perceptions
of reality,

5. The respondents will be careful and thoughtul
in replying to the questionnaire,

4, It is necessary to obtain replied to the questions
from 100 per cent of the members in order to
develop accurate data,

5. In order to secure accurate and complete replies
Yo the questionnaires, a resesrcher must go to

each campus and rersonally administer the instrument,

6. Part-time and custodial employees are not
significently influential in curriculum matters,

T. 1Indlces of influence rooted in differsent bases
cannot be meaningfully combined,

Assumption number 6 was based on the observations and
surmises of the researchers and of other educators wao
wore questioned on the matter, Assumption number 2 was
based in the hope that with careful preparations the
staffs of junior colleges would be thoughtful in their
responses, The remaining assumptions are based on research
evidence,
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Hypotheses
An attempt was made to enswer the following questionsg:

1, Can this method of analysis provide a useful
was to study and betier understand the re-

D ool S e T e £ it i

Y e del e Ve R - L
lationship of the imfluence structure and

curriculum matters in junior colleges?

2, Will a member's position in the formal
organization be & factor in determining his
influence upon the curriculum?

&, Will department chairmen and academlc
deans be the most influential members in
curriculum matters?

b, Will presidents be high influentials in
curriculum matters?

¢, Will all administrators be high in-
fluentials in curriculum matters?

d, Will clerical personnel be influential
in curriculum matters?

3, Will members employed three years or les3
be influentials?

4, Will there be a single major flow of communi-
cations on curriculum matters in each college?

Limitations of the Study
The following limitations of the study were recog-

nilzed:

1., The design was tested only on Southwestern
Junior colleges.

2, The design was tested only with currlculum
influence,

3, The junior colleges whlch participated 1in the
study wefre not a sclentifically selected sample,

4, A maximum staff size of 100 members was observed
because of the limitations of the avallable




computer programs for the treatment of the data,
5. In one of the participating junior coileges, four
members refused to reply 4o the questionnaires.

£rocedures
The theoretiocal degign, statisticazl BSthodology,
development and validation of the instrument, and the
computer program basic to this study may be found in
Blocker, McCabe, and Prendergast (1).

Collection of the Datg
The president of each of the participating Junior

colleges was contacted by telephone or mail in order to
galn permission to conduct the study at that institution,
A 11st of all the full-time professional and secrstarial
staff members with their department, sex, rank, and date
of birth was requested, From this 1list, the "List of
Personnel," & numbered 1list from which choices were to
be made, was comstructed, The original list was used
to identify the questionnaires, as the same data was
recorded on them. In this way it was not necessary
for the respondents to sign the questionnaires, Ar-
rangements were made for one or two of the researchers
to go to the campus for ome or two days (as was required)
to administer the instrument, So. that all administrations
| of the instrument would be consistent a set of Ingtructions
z for Admiplstering the Ipstrument was written,
j Pour acoceptable methods for administering the
instrument were set down. In order of preference, the
instructions for administering the instrument were:

l. Locate in a decignated room or rooms during

specified periods of ome or two days request=-

§ ing that each person stop by and fill out the
questlonnaire, Go to see easch one of those
persons who 40 not come during the specified

e e




time and request that they £ill out the question-
nsire; return to collect each of these,

2. Set up small groups for the adminlistration of the
questionnaire., Go to see each of those persons
was do not ¢ome durlng the specifiesd time and
request that they f£ill out the questionnalre;
return to collect each of these,

3, Distribute the questlonnaires and ask that they
be returned to a specirflic place on completlon
(during the same day). Go to see each of those
who 40 not return the questicunaire snd request
that they fill one out; return to collect eack
of these questlonnalres,

4, Administer the questionnaire at a faculty
meeting. Go to see each of those persons who
were not present and request that they fill cut
the questionnaire; return to collect each of
these,

g An individual check was made of each person who had

7 not completed a questionnaire, If 1t was necessary these

persons were contacted on a second day at the college.
The following data and materlals were also collected

at the colleges:

1. PFrom the catalogue or other savallable sources:
a, A list of currliculums offered.,
b. A statement of philosophy and purposes of

the college. ‘

c. The date of the establishment of the college,
d., The academlc preparation of the faculty.

2, Collected at the college where avallable:
a., The 1962=63 enrollment,
b, Tae 1962-63 student equivalents and how

they were computed.

N e e
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¢, Community data:
1. The size of ths community, majJor industries,
and the sconomic level,
2, The tax rate and tax base,
d, Sources of revenue:

- Madoraaa
e o DO UROCL O o
2, State,

5. TLocal,
4, Tuition and fees,
5. Grants,
6. Other sources,

e. Salary schedule--basis, type, and supplements.

£, Fringe benefits=-=-soclal gecurity, insurance,
retirement, and other supplements,

8. The relation to the public schools and type
of organlzation,

n., The type of Junior college district,

1. The names of the members of the curriculum
comni ttee,

The following printed materials were collected:

a. 6 catalogues, 3 student handbocks, and a
copy of the budget.,

b. Salary schedules,

The followlng questions were asked in an inver=-

view with the president:

&. Who 1s responsible for curriculum develop=-
ment?

b. Is there a curriculum committee? What are
its functions? '

¢c. Who approves additions to oxr deletlons
from the curriculum?

d, Who approves courses of study?

e, What is the formal organization?
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The Participating Junior Colleges
The participating Junilor colleges were six of the
larger public junior colleges in the Southwest., The
number of members of the college staffs were 33, 45,
65, T4, and 75, The enroilmenis varied from less ihan
600 to over 1,500, One was in a large clty; the other
five were in small citlies and towns, Four had theilr

own Board of Trustees, while two were part of the
public school system,
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CHAPTER II

CURRICULAR CHANGE AND INFLUENCE

insré nas veen 1ittle research conducted with the
staffs of institutions of higher learning. There has
been even less investigation into the changes in curri-
culsr areas and the influences, within and without the
college, that bring these changes about., Little is
known of the ways influence enters a college curriculum
and the channels employed to bring this change about.

This paucity of research in the curricular areas has
long been noted by writers in the field and by research
workers generally. Most of the studies explore basic
l1ssues in terms of philosophical concepts and p.inciples.
There is litule quantitative evidence at any educational
level available for conclusions (5). Walter W. Cook
states that the studies that have been done on curricular
problems tend to be "pieoe-meal, speciallzed, repetitive,
and prosaic, . . lacking in pertinence and philosophic
background" (5: 224),

Curriculum development seems to imply change:
Curriculums cannot be static or unchanging. The in-
creasing speed with which new knowledge 15 emerging in
every area of human thought ani endeavor compels change
in the curricular areas (9). It is easy to point out
the rapldity with which the objective aspects of our
culture change and the slowness with which the adaptive
phases (such as curriculum) follow suit,

Change may represent a threat to long-established
values, arc .ueh a setting is potentially one ¢f con-
flict and uissension, The dynamics of change have caused
scme professional educators to choose deliberately an
attitude of restraint and inactivity on curriculum issues,

10




4
E,ﬂ*!; FIDE NI e ey e g«

R

preferring this to the above-mentioned elements with
possihle resulting conflict. Thiis brand of professional
inertia provides much of the curriculum lag in schools and
colleges today (12: 3-16).

There seems to have been a tendency to look upon
curricular change as a relatively simple matter. A
great deal of attentlon has been given to changes that
varlous groups and individuals believed should be made,
but consideration has often ceased at that point, If
1t is decided that a particular change is desirable.
then the assumption seems tc¢ be that the main problem
is solved (2),.

Kenneth D, Benne states: '"Questions about the nature
of change, the tezhnology of change, the ethics of
change, and the methodology of change are belng asked
wldely by teachers, administrators, and lay teachers
today" (1: viii). What materials are available to help
them answer these questions? Our socliety 1s still =so
unused to examining the process of change that most writers
stlll refer to symptoms rather than to underlying
causes, We tend to forget that a "curriculum change
has not actually occurred until it :as been registered
in the mind, hearts, and habits of people" (19: 189).

The increase in research in vsricus fie'lds related
to education has brought about an acceleration of the
rate of change, e.g., studies of needs, studies of
individual differences, studies of group processes,
studies of child growth and development, and studles of
social structure, Yet, the problem of curriculum change
has not been gernerally seen as a problem of changlaog
the human relationshlip structure of the college,
seeri and analyzed as a social system (1).
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Virgil E, Kerrick stutes:

Ourriculum is always, from one point of view, a
soclal system including a teacher and students as
its central focus and the social structure and the
personnel of the school and community contributing
Yo iv, From ithis poimt of view sChodol learning
comes as the result of human interaction taking
place in “he physical, soclal, and emotional
environment of the school (14: 69).

dny attempt te bring about a change in the curriculum
will be initiated, in the beginning stages, by some
individual or group (16: 144-154), An educetional leader
who 18 to plan changes strategically must find some way
of mapping and estimating the strengt. of "all" forces
supporting and "all" forces resisting a given dhange in
the educational 'institution, The strategy of such a
leader becomes a process of planning steps to increase
supporting forces and to reduce resisting foruua ian the
1ight of such a mapping of the change siituation. He
will need to know who the leaders, pro and con, are
llkely to be in any particular change.

It seems that little is known about achieving
effective 1nverpersonal relations within the faculty of
a colleglate institution, Leadership that can recognize
and take account of the dynamics of individual and group
motivatlons will be much more successful than a kind of
leadership that lacks capacity to understand or utilize
these factors (12: 3=16),

The curriculum program of many colleges is highly
decenitralized with a high degree of authority and res-
ponsibility retained in the teaching departments., A4s
these individual units are the main organization centers
for curriculum improvement, adequate channels of
communication must be astablished with other unite and
with the central administration.

John W, Gustad comments:
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One reasoan for poor communicatlon is thet there
is a mistaken identification between the formal
structure of the institution~-the one that can be
drawn with little boxes and arrows=--and the actlve
effective structure., 7There 1s beginning to be dev-
eloped a body of research o» power structure, but
few administrators are familiar with it., Worse,
since each institution has i1ts own and constantly
changing power structure, no one knows how to assess
the structure prevailing in az instltution at any
onc time., Small wonder, that even the best intentlon-
ed attempts to develop effective communication go
awry regularly (1l: 139).

John J. Goodlad notes that theoretical comnstructs are
needed from which research studies may be derived to dem=-
omstrate how values and expectaticns of individuals and
groups find their ways through varlous channels of
communication and political structure to influence the
curriculum (10: 185-198), Eow institutional curriculum
decisions are inflvenced and made s a provocatlve
question for research.

A careful search of the litersature has failed to un-
cover studies which have attempted to asce: sain the 1ln-
fluence ur power structure for curriculum change within
institutions of higher learning. OConferences with some
of the leading suthorities in this area, e.g., Dr. J.W.
Reynolds, Dr. C. G, Colvert, smnd Dr, J. G. Umstattd,
have confirmed the lack of information in this area,
Further confirmetion was received by corresponding with
The American Association of Colleges for Teacher
Education, the Assoclation for Supervlision and Curriculun
Development, and The Jourpal of Higher Educatlon.

ILeadership in curriculum improvement is usually en=-
trusted to academic derns and apparently recelves
1imited attention in most colleges. Few presidentis and
boards seem %o regard budget-planning, staff policies,
and building programs as primary means of improving the
quality of the educational program (17).
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The faculty usually has some prime responsibllity
for the curriculum in many institutions although major
changes in the educetional program must ordinarlily be
approved by the governing hoard, Few college staffs
gseem 0 be organized for this task, which may explain why
the curriculum 1s often shaped more %y internal pressures
and external influences than by basic educaticnal
considerations (13), Beardsley Ruml states "too often
the importance of a course %0 the curriculum'is de-
termined by departmental voting strength in faculty
meetings" (20: 8),

More actions pertaining to the curriculum are
initlated at the departmental level as proposals for
modification, additinns, or deletions in course offer-
ings, and these are usually accepted by the college
faculty., The department functions as "gate-keeper" in
curriculum expansion but rarely undertakcs any syste-
matic review of its programs (7).

The American Association of Unlversity Professors

is currently concerned about the loss of control of the
curriculum by the faculty (8). Contrariwise, Horn
(80) feels that certain controls over the faculty are
imperative, He does not question faculty control over
the content of a speclific course of studles but states
that the number of classes an? thelr sizes must be
controlled as they relate directly to operating costs,
He declares that currlculum leadership can best be
provided by ths president as he can more clearly ap-
; praise an institution’s strengths and weakmesses, and
can balance genuine needs against departmental empire.
bullding, He also can defend the faculty against un=-
wise external pressures,

A great many foroces, within and wlthout the college,
have helped to shape : olicies and practices regarding
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the curriculum, These range from Sputnik to the re-
volution in mass communication media, and from philoso-
rhies to theories of what should be taught to internsal
politics of the academic community, which often de termine

h

which program will he adcpied, ke Surriculum seems,
in a sense, & kind of social barometer reflectlng,
though often with a great lag, slgalficant prec-sures
in international, national, and sozial. affairs,

Dan W, Dodson has reviewed the sffect o¢f explosive
population growth and mobility, mounting tensions in
social and internationsl relations, the cold war, and
striking techrological and industrial advances on
educational programs, He helps to explaln why changes
in college programs seem to depend more on socletal
factors thsn on research findings (6: 262-269),

There is a vast array of literature available which
assays the influences upon the curriculum., Most of this
is opinions and commentaries wltheut actual proof, Some=-
times the literature is in disagreement, e.g., the in-
fluence of the federal government, Many of the lists of
influences are logical, but nowhere was found a study
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