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Frenchmen and Detective Stories

Let us consider the process whereby young Frenchmen tecome ‘acculturated'
or 'enculturated’ -- the latter is perhaps the more usual term now -- that is,
the process whereby those born into French society gradually accumulate, in
more or less systemutic fashion as they grow up, a cultursl beggege in terms of
which they understand one another, their elders, and their own literature --
end the word literature is to be understood in this context in its broadest

possible meaning; a little later on, we will spell out suchk z meaning in more

detail.

=3

By ‘cuitural baggege' I mean, of course, not oniy fects and figures, names
and dates, but semiconscious or quite unconscious patterus of prefersncs or
prejudice, action and reaction, that are predictible, expected by other parti-
cipents in the same culture; the total 'cultursl baggage' of a ‘typical' mem-
ber of a given society (or subgroup within a society) constitutes a system: its
component parts stand in statsble, systematic relations to one another. What we
might call the 'shape' of the tot.l accumulatioﬁ of such teggage is constently
changing as new items are added to it, which means that each young Frenchman

approaches each new additional item -- eact new socio-culturally significent ex-

perience -~ with a significantly different baggege from the one with %hich he
ha. approached &ll earlier notions. The process of acquiring what we are calling

culturel baggage does not begin at any neatly and tidily fixeble point (toward

‘the end of the first year of a child's 1life for instance) nor does it come to a

neat end tidy end (for instance gt the end of his formel schooling). Every
participant in every cultur : is constantly acquiring more of that culture and
each bit added to his cultural baggage enriches and complicates it and thereby
renders ‘the process of ecquisition of the next i1tem to be added to it at least
slightly more complex. The rate of acquisiticn of new 'bits' varies enormously

of course; it is greavest in early childhood and during the years of formal

schooling. The relstive importance of each new item varies, at the seme timej

v the early steges of the process, each new item is pfoportionately very impor-
tant, while the effect of the 'dverage' new 'bit' diminishes in direct proportion
as the system of interrelated 'blts to which it is added becomes more complex.

Now, traditionally -- and quite necessarily, I think -« the teaching of

literature has been considered by all concerned to be one of the principal objec-

tives of the teaching of language, native or foreign. Le* us postpone for a few
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minutes & detailed examination of what it ceems legitimate t.o mean by literature
and see first where we are ied by commitment to this objective.

Everyone who teaches literature -- as this word is generally understood --
surely realizes that the reader of any given 'literary' work must have in his

knapsack, so to speak, a large assortment of items or 'bits' of the k.nd we have

been talking about if he is to understend what he reads. The teacher of a
foreign languasge and literature soon realizes that the cultural beggage re-
quired to read that foreign literature differs in obvious and defineble ways
from the assortment of facts, figures and attitudes needed to read his own native
literature {(which 15 usuaily the same literature thas iz 'netive’ for his stu-
dents). We are all very familier indeed with the footnotes at the bobtiom of thc
page or the notes at the end of the chapter (or the back of the book) with which
en industrious editor, with all the good intentions in the world, has attempted
to supply for the young Americen 'reader' -- if this word be indeed appropriate!
-- items of information, frames of reference, insights, and so on, which he can-

not normelly be expected to possess as a participant in the American culture of

which he is a product, but which the writer of the French literary work he is

-

being agked to read pres'mes his reader to possess, precisely because those items
of information, insights, and so on, are paé% of the usual, 'expectable' cultursl
baggege of those who have been brought up to view the world 'in French terms'.
The word expectable, although admittedly clumsy -- for the which I apologize! =
is crucial; we all perform most of the acts of our ordinary, daily lives in full
coﬂfidence thet we know what, in normel circumstances, we can legitimately expect
other people to do, provided, of course, that we have enough informetion aboub
the specific individuals involved in any one situation to enable us to predict
their behavior in terms of the typical -- the expectable -~ behevior of such
people, in ovr society and in such situations! It seems to me that it is not at
all unreasonable to suggest that one clearly desirasble ultimate goel of under-
greduate college instruction in a foreign lenguage ~- and here I am talking both
of majors and of those students who go on to do work beyond what they must do to
satisfy a lenguege requirement -- ought to be to bring those students to a point
where they no longer need to depend on edited texts:to equip them, that is, to

brouse easily in French bookshops, buy what geems interesting and sit down and
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S read it with approximately the same background with which a native French speaker

2 would approach such bhooks. (The word approximately is very important in such

discussions; we must remain realistic!)

The groundvork for such mastery of a foreign language must be laid long

before the student reaches the college or university, and the construction of

Y ! those essential foundetions requires the sophisticated, coordinated lsbors of
%; R dedicated teachers from the grade schools through the high schools. Much time

! and patience are required to lead young minds to discover for themselves the

‘ diversity of ways which groups of humen enimals hsve evolved in order to survive
= and pro.7er in this world. The best wey to leed them to & realizalion that sush

diversity ewists 1o 4o oracts Attustiane in which, with & medicum of Zuldsence,

=
- .

N they will discover for themselves the relativity of much of what seems to then,
fron within their own culture, to be 'natural', 'absolute!', 'obvious'; the most
economical way in which to create such situetions is to plunge the youngster
1nto & carefully-planned, susteined 'bath' in s foreign way of 1ook1ng at the
world and of dealing with it! Clearly, in today's complex world, we cannot afford
to spend more than a certain part of the total schooling of our young on even so

important an objective as this one, end this practical consideration dictates that

We make the most of ample experience of one foreign languasge and culture; that

O

. foreign language must, therefore, be important, and French is without question,
one of the few languages obviously suited to this purpose.

As we have already seen, one uf the problems with which we must deel in this
whole discussion is the definition of litersture; to begin with, we must come

to grips with the expression reading French literature. I think that it is fair

™

to sey that there is still prevalent among teachers of French in this country -
D todey ---and this has been the case for a long, long while -- @ more or less un-
spoken, semiconsclous conviction thet French is Wtimately -- when the 'superfi-
ciel' differences are removed -- an 'alternative code' for dealing with reality,
the same reality with which I glish speakers are sble to deal effectively by maaens

of the English language. This pernicious notion, for which -- in the estimation

|
of & great many serious students of language and culture - there is no justifica- |
tion, has led, in fact, to the creation in our schools of our various departments

of 'language and literature' -- beginning with our 'English' departments with their
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covrses in 'world literature', in which the student is led by his instructor to

search for 'universal humen values', or 'universal human experience' which, he

is too often assured, is reflected through all ages and in all cultures in the

4

'great litersry works' of sensitive humen beings; the student is led, in other
words, to look first snd foremost for those things which prove that 'all men é@é

alike', that 'we are all brothers' -- that whatever differences of a cultural

D

order may seem to separate us from one another are fundamentally trivial and,

!

once identified, can be safely overlooked. If, however, we start from an entirely

different premise, if we assume rather %hat French culture, for instance, is a

\

i
i
Ty

largely self-conteined, hListorically determined phenomenon and that it ccdifies

'
!

a basically systematic view of reality which 1s essenticiiv internailv ccherent

.

(self-consistent) which includes the intellectual, social, political and economic
institutions of France as they have evolved through the centuries -- the 'French
way of life', in other words -- and, on the other hand, that Americans have grown
up in a world which is equelly self-contained and internally coherent and which is
also historically determined (which, in other words, American children inherit
from their 'linguistic ancestors') then we must conclude, in view of the very

different histories ot these two peoples, that it is in no way surprising that the

N

way the oung Frenchman comes to see the world differs perceptibly and predictibly

from the way in which young Americans view it or that perticipants in these two

cultures react in different ways to what may seem to be the 'same' stimuli! It
is well worth emphasizing, in this context that the gap between the French

Weltanschauung and the American 'view of the world' is really uite wide, in spite

N

AN

of the fact that these two national cultures have evolved in close geographical,

o

political and sccial proximity to one another and have exerted very considerable

-

'influence' on one another for many centuries (no matter what, in this instance,

Wwe may severally or collectively understend that poor, bedraggled, overworked

i

word influence to mean!).
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To sum wp, then, the American student of French must -- ideally -- be

brought to the point where he no longer needs any other footnotes then those

- neede¢d by Frenchmen o. comparsble background, ege and statusy that is to say, in *

8¢ muny words, that he must be brought to the point where he no longer needs school-

bookq! ~- editions of Frenchk books especially prepared for Americans -- and let us
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be quite specific, for after all, we are talking about Americans, and not for-
eigners in general; Americans clearly require explenetion of some things that
would be quite clear to young Germans, for instance, while Germans will find
mysterious some references or points of view that Americens take for granted
(all of this will have a familiar ring indeed for those of you who have been
through an NDEA summer institute!).

Now, the problew is -- to put the matter simply -- that the necessary in-
formatior (at least the essentiel information) that the Americen student needs
to read French as the French re;d French, is in fact often supplied in our
curricule, but it is usually supplied in an inappropriate way. It is supplisd

separately, in courses in French culture, 'in the anthronologicsl sense' --

a5 ©he phrase goes. That is to say that the young American is systematically
taught a number of 'facts' and certein notions about the ways in which those
fects can be expected typically to hang together; the chapter headings are

elways more or less the same: The French Schools, French Political Institutions,

ete., not to mention the inevitable fifteen ages of general intrcduction to the
geography of 1'Hexegome, while the politicael history of the place gets twr or
even three whole chapters! What i3 wrong with this way of presenting the
material is precisely that the Frenchmen does not see these things quite this ways
he acquires a very large part of the baggage with which he travels through life
and liiterature not in formel schoolbook instruction but 'by the seat of his

pants' -- as it comes at him at home, in the streets, and during his weking hours
in all of the menifold sitvations and circumstances in which he lives, before,
during and efter his formel schooling. Then too, the 'school-larning' he absorbs
is not devoid of slanting: I use this word in a clinical sense to mean simply that
the information he meets in his texts on history, economics, ete. (especially

on the pre-university level), has been selected &nd orgenized in the light of a

set of preferences, prejudices and preconceptions most of which are quite thorough-

1y subliminal in the minds of those “ho make the selection and write the presenta~
tion. In other words, the majority (I will hazard this kind of quantification)
of the attitudes to which such 'facts and figures' are inextricsbly and system-

atically reloted as they function as elements in a sementic system in the mind of

the speaker of French are acquired semiconsciously by the young Frenchman ss he
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grows up surrounded by people who hold these views and who, willingly or no, in-
culcate them into him by the very ways in which they -- his models -- react to
those ‘'facts and figures' as stimuli to perpeptible socisi behavior. Obviously,
the effect of a given Frenchman's reaction, in any particular instance, will
depend very largely on his status in the eyes of those who observe him in search
of some indicetion of the value they ought to attach to a fact or a figure. The
situation is greatly complicated, first, by the importance that the young attach
%0 the opinions of those whose status in their own lives is firmly established,
and, secondly, by the variation from ors social class to another in the very
standards according to which that status is determined.

il, then, btne principel reason why overs, orderly training in
'culture in the anthropologicsl sense® as we have descrived it is not a good
solution of the problem is precisely that it is too well organized, too conscious,
too devoid of the kind of complex, complicated and often unclear context that only
'real 1life' cen provide. The obvious retort at this juncture is that the only wey
the student can assure himself of the depth and fulness of comprehension that I
suggest he needs if he is to epproach French literature and flesh-and=blood
Frenchmen 'on their own terms', is to have the wisdom and foresight to take the
precaution to be born Frenchi So, in fact, it would seem. It seems that by the
very nature ot the situation -~ we are, after ali, trying to teach a foreign
language and culture to young people who are already largely enculturated within
their own world -- we -are condemned to failure. ‘

I suggest, however, that there is a middle way. (Like most middle wayé it is,
in fact, a very thin razor's edge, fraught with peril, for gaping chasms of exag-
geration yawn threateningly on either side!) Let us consider the fact that with
increasing frequency it is possible in Americen schools at all levels to make use
of motion-pictures, filmstrips and similar visual aids to convey some sense of the
physical 'feel' of France and the French, and let us dispatch the matter by agreeing
that when properly used such materials do indeed contribute greatly to the construc-
tion of an understending of what Frenchmen are like and how they live. But let us
add that such materiels are very inedequate, generally oriented toward culture 'in
the other sense' or toward the simplest possible &spects of culture 'in the anthro-

pologicel sense't they really desl in most cases with the seme kind of carefully
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and artificially circumscribed snippets of 'life’ that we find in the books on
'French culture' that we heve described. In none of these cases do we have
credible Frenchmen, 'frozep in their tracks' in public and in private and in
ail 'their rich complexity so that we can teke a long hard look at them as they
really ere, &s they really live their daily lives, as they write their own
literature, and as they read it -- as they tunction as facts in the world in
which the rest of us live.

Let me pduse, at this point, to conside} what I should like to call the

French microcosm. It seems to me that one of the principal! reasons why France

and the French exert such a constant and powerful attraction on thought ful
forelgners ie to be found in the great diversitv of life that‘manifests itself
in ell spheres within the metrix of the modern French state; nowhere else do we
find in & single national society sucn variety and sucn oreadbh:uf knowledge:,
apinion, preference and prejudice locked together within the fremework of &
consciously understood common membership in a clearly definable culturgl tradi-
tion. Conditions are such furthermore, that in France thut diversity is clearly
and regularly srticulated and éebated by perspicacious minds ot great cultiva-
tion and sophistication. That variety runs the éamut through all possible
shedes of opinion in pc.i. cs, economics, réligion, art; in short, the whole
problem of' adapting the past to our very different presen% Y problem faced »F

necessity by all netions large and small, albeit in verying degrees of intensisy

-~ can be studied with relative ease in this French microcosm. Now, contempo-

rary French experience and thought is most resdily accessible in contemporary
French literature end this bbservation leads logically to a consideraéion of waab
it is legitimate to mean by literature.

Typically, the litersture of a given people is two things: contemporazy

literature, or the public forum of discussion in which the struggle to understangd,

analyze, organize and record experience and rational thought tanés place in a

serious, cereful way, and, secondly, the literary tradition or classical canon, a

sort oi museum of the best thought of the cultural ancestors of those for whom it
is tradition. This, in turn, means at least three things. First, there is the
eccumulation and transmission of thought which was once nev and is now only

revered. Secondly, thewm is a concomitan® accumvlation of linguigtic weelth: the
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intellectual and sesthetic girel_ s of the past have yielded new language and the
written record preserves and tr.nsmits the aggregate of that achievement. Lastly,
there is inevitabl& 8 certain residue of valuable but unexploited insight, thought
and linguistic treamsure in the canon of literature that comes to us from out the

past. In short, French literature, for instance, considered as a Jnitary corpus

of texts, is a record of the conscious, collective experience ot the French people
88 it has accumulated through the last millennium, the record ot the evolution of
a view of the world, much of which passed through the prism oi public debate and
was eventually refined into formael scholarship and science or entered in other
weys into the culturel heritege transmitted to succeeding generstions. Cez sainly
not the least of the groducts of the experience is the Frenlh langusge 1tself. It
is clear, then, thet a language and the literature of which it ig the vehicle,
fresl cannot be congidered apart from their cultural

matrix as the whole haes evolved in time as an inseparable emalgem.

I should like now t quote from a work which is familiar indeed to many

among you, Robert L. Politzer's, Teaching French, An Introduction to Applied

Linéu;sties. In the last chapier ot that work, Chapter X, entitled "Conclusion:

The Culturel and Literary Context", Professor Politzer says (vg. 169 of the second

edition) "Thers seems, nevertheless, to be some valid reason for connecting

language instruction with anthropological culture rather than "culture" (and

Literature), et lemst ai the beginning level. The very understanding of literary

works often depends on the grasp of4§he culturgl enyironment in which their plots,

cherecters, wand themes operate. Of gourse, it is quite possible to approsch

culture through the literacy work. Nor do we want to question the judicious use
of literary works or the value of the learning or memorization of poetry in elemen-

bary courses. Bub we Mgt keep in mind that the facets of culture presented in a

literary work may be atyplcal, and partiecular care must be taken to choose literary

works which will preoduce a real understanding of culture rather than an erroneous

impression. And what is said sbout the teaching of culture appiies even more to

the realm of lanpuage: the langusge of the literary work is apt to be atypical.

Many literature scholewvs and linguists believe that the very essence of literature

?'ﬁ

‘.'J’-
may be défined by its use ot aggéial structure and vocsbulery (this is obviously

the case in poebry), end the very possibility of epprecisting a literary work de-




R

e e

FoY

Frenchmen and Detective Stories
IX

1 i

Pends very often on recognizing the departures it makes from the structure and

vocabulary of normal, everyday speech patterns. Only after we learn standard

French can we really appreciste the individual particularly in the stylg of &

Proust, a Camus, a Gide." (Italics mine.)

Now, as we look about us in search of materials which we might use tu pras-
ent Frenchmen as flesh-and-blood people living largely routine lives within the
framework of French social, political and economic institutions and cast in
'neutral’', 'typical', 'standard’ French, we find that there is in fact precious
little material that has been brepared for classroom use; I suggest, however,
that there is a vast reservoir of material which is eminently suitable for this

purpose and from which we have but to choose: the French Detective Story.

It is interesting to note that only the Americans, the English and the French
produce g steady streem of varied home-grown detective fiction. The proportion of
detective ficﬁion written by native authors is much smeller in other large
national societies (Germany, I.aly, Spain for example)

Stop to consider for a moment what some of the principsal characteristics of

good detective fiction are. Detective stories are written to be read rapidly'By
people who read the langﬁage in which they are written with ease and who are
femilier with the context in which the plots are set; for our present purposes, I
am speaking, of course, of French detective stories with & French setting, as
opposed to detective stories written perhaps by Frenchmen and in any case in French
but perhaps about people who are not French and set in foreign places. The
cheracters in such stories, with the exception of gome of the villains and with
the exception of the foreigners (and even they are interesting in that they often
reveal archetypsl French notions shout 'typical’' members of. particular foreign
cultures) are regularly typical ﬁembe;s of subgrougs within French society: pro-
fessors, lawyers, policemen, doctors, butchers, bakers, housewives, garbage col~
lectors and what hesve you. The langusge of detective fiction is, in the great
majority of cases, unéxceptionable and neutral. The fact that the language in
which such novels is cast is neutral is particulgrly crucialj we have just con-
sidered Professor Politzer's remarks sbout 'liferary language' and it is clear, T

think, from & consideration of those astute aobservations that the best possible

vreparation we can give a student to enable him to approach French literature,
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Frence and Frenchmen with maximum edvantage to himself, to his country and to
"our friends the French", is to equip him with thorough knowledge of precisely
thet kind of 'neutral' Frerch, which he can then compare wit! the French of
specific ordinary people or of gifted inteiiec:cuals, writers and statesmen, and
distinguish, approximately as the well educated Frenchman does, between what,
on the one hand, is typical, subliminal, 'neutral' French, and what on the
other hand, the significant, personal differences are which will stand out and
attrect the attention of the French themselves. Clearly, an ability to distin-
guish what sounds ordinary, routine, and merely 'sensible' to the French from
what strikes such an audience as new, 'straage', exceptional, or even 'brilliant'
is necessary and useful equipment for the American who must desl with Lhe fas-
cinating if sometimes frustrating French. (Let me profess publicly, at this

point, my obvious personal commitment to la civilisation et la culture

It is very revealing that, by and large, the reader of aetective fiction,
will simply stop reading a story which does not convince him; in other words,
the French reader will not continue to wade thrcugh a story which implicitly --
according to the 'rules of the game' -- purports to paint 'typical', 'cred;ble'
Frenchmen possessing certain characteristics (a certain status in society, a
particular education, a specific occupation, and so on) as they behave in
typical situations (situations defined, of course, in teyms of French 'culture'
-- the French 'way of 1ife') -bub will reject such a piece of writing if it

fails to depict life convineingly as-he thinks he knows it if, that is, the

people, places and eventc portrayed in it as beckground for the main plot are

such that they thrust themselves into his conscious mind and call attention to
themselves; the mein action of the plot is usually, of course, not the sort of
thing the French reader expects to experience routinely in daily 1life ang he is
fully prepared by his understanding of the 'ruleg of the geme' ui deteztive fiction

to countenance =~ on that level -~ characters, behavic: znd situabions thav =:c not

typical (after all, most Frenchmen do not find corpses in the corridor ¢r robbers
benind rubber plants!). Parenthetieally, though, I suppose we musi admit that
careful study would probably reveal that the French heve defineble ideas sbout

typicel crimes and criminals (as do we), that in both societies, France and the

PG SRR P TR PRI S
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United States, there is a discernible correlation between newspaper accounts of
'actual' crimes and those typicel notions, and lastly, that the Fwrench "set' of

typical crimes and criminals does not correlate very weil with our own! In sddi-

tion, not only must the ma.jority of the characters in such fiction be generally

12

representative of the unconscious notions held by thoroughly enculturated

society are like, in their reactions, their way of life, their way of talking,

%

l Frenchmen of what typical members of corresponding groups within their own
(]

their preferences and prejudices, but the very institutions and situations in

terms of which those characters function in the context of such a piece of fiction

must also 'ring true' (for they are also essentially subliminal): these are, for
e example, the organs of the state, the school system, attitudes and hsbits, holidays
and their rites and rituals, the transportation gystem the legal system, and so on,
with which a fully scculturated Frenchman is familiar and which he does not need to
have explained to him -- for which he does not need footnotes! ILet us stop to
remerk that the well educated Frenchmen may, of course, not fully 'understand'’
these institutions, He mey not have readily articulable notions of how a typical
French doctor, lawyer, etc., talks, dresses, and so on, but he possesses a very

T real and essentially coherent subliminal model of such people and their predicteble,

expected behavior; similarly, he mey well be incapable of explaining to a for-
gxpected 5 )

eigner how the judicial system is organized; although he 'understands' his deily

. paper!
Archetypsl Frenchmen, who 'ring true' to flesh-and~blood Frenchmen, in

other words, appear and interact with one another within a framework of arche~
. typal French institutions and situations in much French devective fiction, and
8t best this is presented in & language which is peutral, archetypel! In other
words, the langusge of the best French detective fiction cannot be readily
identified (even by those who are moét hovelessly addictéd tg_this kind of
reading) as the work of any particular author. (I should acknowledge thet, of

course., some excellent detective'ficti-n in Frenot

these purposes; the mogt obvious example is sohe of the work of Georges Simenon,

one of whose characteristics is very profound insight into the febric of French

society and a mesterful ability to portray that society in unexceptionably
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'neutral' French!)

Finally, it seems to me that one of the principal edvantages inherent in the
use of such materials, over and above those which T have already mentioned,
is that such fiction is very likely to interest young readers, and we certainly
hope that increasingly as time goes on French -- and other major languages --
will no longer be begun by students on the college level; that is to say, that
with few exceptions college students will bring with them from their earlier
schooling a substantial, solid training in one at least of the mejor languages and
be ready to use that knowledge to pursue advanced studies on the college level.
That earlier training‘gggg include as much detailed enculturation as possible
(even though it is vicarious) into the subtleties of the foreign 'view of the
world'-- in the subtle ways which lowly, oft despised, 'non~-literary' detective
fiction maekes possible!?

Let me suggest too that French detective fiction has inherent in it enor-
mously, even endlessly fascinating possibilities for the teacher of French to put
his trips to and through France to good use. Specifically: if a teacher has read
a fair number of such works and has selected one or more which he feels would be
useful tools to teach French and 'about the French' to his own students (with
whatever judicious editing may seem appropriate!), in this dey and age of reln-
tively cheap and easy travel and inexpensive and simpi.e cemeras, he can organize
at least vart of & summer's trip to France around g project, the ultimate product
of which would be a motion-picture film or a set of slides (easily convertible
into film strips) showing storefronts, apartment houses, parks, specific monuments,
schoolyards, street scenes, landscapes and so on, similar to those which figure
prominently in the texts he wishes to use to impart a knowledge of France and the
French. In other words, an interested, ingenious teacher of French should find it
easy indeed -- and personally enjoyable as well as intellectually and professionally
rewarding -- to meke visual materials of his own to accompany such texts in the
classroom. If well done; such meterials might well interest commerciel publishers,
particularly if they are coupled with'careful editiﬁé of the text itself. There is,
of course, the additional fact that such materisls would be the teacher's own; that

1s, he would be in a position to elaborate at some length on the specifics of the

places shown in his slides, which ebility should inspire grester interest in his .




- Frenchmen and Detective Stories
X111

students and when questions arise and he is able to answer them convincingly and
in deteil, should serve to reinforce his students' confidence in what they are
learning and in the teacher himself!

The kind of "eultnre" that we have been talking about is largely subliminal
and culture of the same order is, of course, largely subliminal for us in our own
socicty. The great majority of participants in a given culture are quite unable
to describe overtly and accurately by far the greater part of the fabric of hgbi-
tuael actions, reactions, preferences and prejudices -- values -- that is subsumed
under the rubric culture. Most people misteke most of their own culture for part
of 'the naturel order' and are baffled by the failure of foreigners to behave in
ways that they consider self-evident and "right". By now éll this is common
knowledge, as it is commonplace to explain much conflict between participents in
different cultures in terms of correspondingly different expectations of behavior
in particuler circumstances. Now, works of detective fiction, if carefully chosen,
can, I suggest, reveal to the sophisticated reader s very large part of such
culture; the trick to be turned is precisely to select texts that are maximally
useful for this purpose and then to edit them appropriately. For best results, what
is needed is teems of specialists 4o collaborete in the production of numerous such
works (the more of them there ere easily available, the better). Such teams must
include at least a language specialist end & sociologist-anthropologist whose
special interest is the particular culture in question -- France, in this instance --
and others as needed: political scientists, geographers, economists, who should, of
course, be expert in French political institutions, etc....

The task of isolating covert culturel phenomena can best be undertsken by such
experts - and I am well sware that whet I am suggesting would be neither easy nor
inexpensive! -~ but their work must then be edited with the greatest care, lest what
they say be cast in terms too difficult for the student to grasp! We are all well
aware how easy it is o write technical statements intended for audiences of
speciallsts, and what arduous lebor it is to expound subtle notions in clear,
straightforward language without thereby falsifying them.

The ultimabe fruits of such endeavors should be far more sophisticated under-
standing by our students of thr French and theiy ways, end that understanding should
lead in turn to subtler insights into the United Staies and into the relativity of

culture as inevitdble comparisons and contrasts _generate ever subtler apprecistion of




