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STUDENTS UNDER 22 YEARS OF AGE WITH SCHOOL AND COLLEGE
ABILITY TESTS SCORES OF 39 OR LESS WERE ENROLLED IN A SPECIAL
"BLOCK" PROGRAM OF ENGLISH, PSYCHOLOGY, AND SPEECH. OF 110D
STUDENTS IN THE FALL OF 1964, 30 HAD A C AVERAGE CR ABOVE, 91
-COMPLETED THE SEMESTER, AND 75 REENROLLED IN THE NEXT TERM.
TESTS SHOWED THAT THEY WERE IN THE LOWEST QUARTILE OF THE
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PREFACE

The intent of this report iy (o presant the results of urtensive
‘ideta gathering’ er 4 second gooup of siudents of “low tested abliityt
at Los Angeles ity Lollage, a comparison of the second group with the
firsi, some indices of che velue of the piegran arter one year, and
recommendat ions beyord those made in the Tirst reports, Tne detz in
this report Is presented 7er the group as a vhole, by sex, and by reading
group, The raw dsta had aiso been greuped within each sex by reading
level and racizl/ethelc group, but time !limitations precleded its .
analysis gnd presentatlion in this report,

The reader is direciad to the Lounsel ing fenter Research Studies
VL1510 T85.2 " Gnd the “Summary of #5L-15" for more deialad informa-
tion regerdiag thls program. in these warller studies wiil be fownd
informatlion on che background of the p-obiem, objectives of the pDrogram,
chargcteristies of the Firet student greoup snd their compar i son--on these
charactar fytics==«tc those of "reguiar, aon probationary' students, Inter -
relationships of selecred test veriables and grades, course content, and
conciuslons and recomnendarions arising cut of tChe study on the first
greup,

. information regarding more deialled aspects of tha program described
herein, but not inciudad in this repert, would bast be cbtained From those
persong responsibie for ite various phases,

The orgenization and administration of the program and the selection
of the students was under the direction of Mr, Byron Hoimes, Assistant
Dean of Counseling and Guidence and Mr. Ben K. Goid, Counselor.

Course content =nd methods utilized In the courses were the Fesponsi -
bility of the foilowing faculty members: Hrs., Madelen Haigh, Asscclate
Professor of Engiish (English 21Y: Dr. Haroid Saligbury, Associate Profes~
sor of Speach (Listening Comprehension); Mr. Robert Whitten, Professor
of Speech (Speech 3ij; Mr. Edwin Young, Assistant Professor of Psychoiogy
and Counselor (Psychology 30 and Testing Program).

Acknowledgements are due to meny for their contributions to this
study: to Mr, Ben Goid, who ~~~ in addition to his sssigred responsi=
bilities in the program -=-- provided a ‘‘good ear’ and very useful advice,
while his work on the "First Progress Report® and his providing of
statistical Informetion helped fay a groundwork for the writing of this
second report; to Mr. Marshall Eider, Asszociate Professor of Mathematics
for hic work in programming and carrying out some of the statistical work
on the Bendix G~15 and the IBM 1620; to Mr. Ber Kurawoto, Tebulating
Section Suparvisor for handling the punching and sorting of cards for the
computing operation; to Mrs, Evelyn MchAuchan for her tireless work in
typing the report in fts various phases snd forms: to My, Trank Truableod,
Counselor, for his preparation of the masters of the cherty and graphs;
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PREFACE {continued)

to the Counseling Office Clerical Staff for their efforts on the
‘mounds! of tabulation done; to the members of the Counseling Staff, ]
Faculty, and Administration for their ideas, support and encouragement

of expression; and to the writer's wlfe whose patience and efforts aliowed
for the Mextra-time' taken so frequently on this project.

0f immeasurable signlficance were the contributions of the students
of the program and the faculty members {¥rs, Haigh, Dr., Salishury, and
Mr. Whitten) with whowm the writar worked., Only interaction and involve=
ment with the teachers and students~~<Iin process==«could make one awere ,
of the needs, undeveloped competences and potentials, and the frustraw :
tions and hopes, underlying the simpie act of gnroliing In and attending ?
the junior colisge. ‘

The writer's experience in this study hag reinforced the ideas that
(1} an "allensated' rather than a "positive’ student invelvement might be I
predicted ss the resuii of the power system and mesns of achieving come ik
plience utilized in the "tredional" junior coliege probationary procedure, 1
{2) there is @ need for a more meaningful gnai orientation and rewaird
system, (3} the present standerdized schievement and perscnality tests
and socio=economic siatus are uot sufficlent basis for the selection and
allocation of students, the explanaticn of their behavior, the establish-
ment of criteria or content of educational programs, {4} for the
“eylturally deprived” or “educationally deficient® {(which terms need more
explicit definition) within the present technology age, a mean must be
found for first frezlng the motivation of individuals === foliowed by an
analysis of realistic present and potential functioning level and ===
Jater ailjccation to educastional programs, {5) there Is & necessity for {
intra=community confrontations regarding the realities .’ the problem and 1
its slternate solutions and a commitiment to a functionally integrated pian '
with broad perspective.

R m—
Lo 4 it

Only a very small fracticn of the reality, complexity, snd urgency
of the preblems faced by the students, faculty, college, and community as
a whole can be expressed in written words and statistics. However, in 8
very small way, through this repert, it is hoped that the rezder who has
not already done so will be encouraged te make the acquaintance of the
members of his community,

Edwin A. Young [
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I. iNTRODUCTION

This 18 the third of a series of reports on an experimental program for
“low tested abllity" students at L.A.C.C,. The previous two reports (L.A.C.C.
Counseling Center Research Studies #64«15 and i#65+2) were based on data’
gathered on the first group of students during the Spring, 1964,

This report describes a second gfoup of students who participated in
this progrzm during the Fall of 1964, The discussion of the gensral problem
aznd objectlves of the program may be found in the first report. {L.A.C.C.
Counseling Center Research Study #54=18Y, in addition, the first Eepert

compaies these studenzs with a sample of "regular' students on selected

characteristics,
The purpose of this report is to:

1. Present further data, on ancther sample, of the *low
tested-ability" junlor college student at L.A.C.C.

2. Compare this data on the Fail 1964 group with that collected
on the flrst block program {Spring 1964) in o-der to get
some idea of the representativeness of the characteristics
described,

3. Present statistical information on progress o date of the
students In the flrst and second block program group.

The Information In this twport is presented to the end that it might
(1) aid in developing a;éeneral'understandtng of the characteristics of
these students énd,;hejpotential and actual difficulties to be encountered by
these students in a junior college setiing and (2} have heuristic value in
leading to further refined studies using gore controlled, individuslized,
and specific methods to incraase the learning and evaluate the progress of
these students. |

“11, PROCEDURE AND ORGANIZATION

A. Selection
In Fall.}96k, one hundred ten'(llo) students were selected according

to the same criteria utilized In Spring 1964 namely:
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vy wwnal SuhAl ewtoanoe estominaiion rew soore of 99 or below {1ien
mationgl college freshmen percent!ie)

2} no previous college bockgrsand

3) baelow 22 years of age

LY not aducated primorily In & non~English speaking couniry

5, Academic Program

The acedemic pregram was eniarged over thet of the Spring 1964

group. fnstead of & unlits and 10 hours, these students were reouired ;
to enroll 35 29 unit, 15 hours 8 week bliock program comprisings %
f Engliigh 21 Z units (English Fundamenzals} é
Psychology 30 2 unity {introduction to Psychology) i
Spsech 31 3 units (Comminicacion Skilis=Speach) i
in addition, 2l students were regulired to enreol!l In a Physical i
Education activity course and were permitted o earoll in up to 3% units
of selecied non-transfer courses,
Difficulties in working with the large group led te the varying of
class size and schedulling In the English and Psychology sestions., The
speech program remained unchanged throughout the semester. These changes
are indicated below: f
o  Class Total Hrs./Mk, Unit Total Uts,  Total M-,
Hacks Lourge Hours /Meek Size In Block Preg. Crad. in Blk.Prog. Students |
g2i: 1964 Psychology 5 110 15 3 9 1ig
English 5 1o 3
Speech 3”1 37 ' 3
w g Listening 1 iio
Diction ) . 1o
‘o LYy ¢ > D A g]gcg('ﬁggclompg)a mzzsw D U e G ngl)a’.‘d [~ B~~~ - - I - R L’Dl-él‘r.g%'ﬁ) e MM D o PP e e W D 3 -
Psychelegy ‘3'] 110 th 3 9 110
| 37
Engl ish 3:1 110 3
i 37
= 60 Speech 3 37 3
t.istening i 1710
Diction i [ 1) I
Library [ 37 .
«u ‘D ol Q2 -~ a3 Etgcg(ingig L] 2‘225(” wa 20 orr < o o W e - -} v =n o o o m’.?:;B;é e = ) o 22 " R ] b~ S~ (=] = b ] = ;
Psychology 3 55 i5 3 9 110
yd AR
English Ejj £5 3
}“"':Zi) ?ﬁ 33(}
Speech 377 37 3
Listening i i 1ig
Diction f - G
Elect. (incl, PE) 2-5 3-3%
=) L~ LD T - o e wﬁgﬁgpmsgigaﬂeg = kg o g}‘ <3 kS = = I‘ng L 8] L =" 2 oz (> LL o3 [ 3 (-} k- iy (<4 k=4 uw (3 o o o Y = b4

Ali students were required to remain in 21l biock program courses for the semester,
They could not drop one of these courses without withdrawing Trom school,

% San Saction i1 B. Counzaling
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" Data Collaction
Infermastion was obtained about this group by the use of tests and
questionnalres in the seme general areas 2as in the previocus semester, .

namelys

. academic potential

vocational potential

motivational characteristics

. present goals and actlvities, previous
background, and family background

Our experience with the Spring, 196k group led to some specific

Q

bl o diee

changes in data coliection with the Fall, 196k group. The larger size
of the groupy made time and personnel limitations a crucial factor, In
addition, the following tests were not used for the reasons given
(based on experience with the first group):

1) The SRA Verbal form as a messure of mental ability did not
appear to contribute information not already available in
the SCAT. .

2) The Modified Form of the Study of Values had & very time
consuming scering procedure, particularly with a iarge
group, @nd the norms evaiiablie en this form were not
applicabis,

3) The Full Range Picture Vocabulary test produced a very
narrow range of scores, limiting its value &5 & predicter
or di fferentiator, :

L) The Diagrostic Phonics Survey was difficult to administer
to a large group and resuited in misunderstandings on the
part of students as to what they were (o do.

5) The Listening Comprehension test was used by the Speech
departmsnt 2nd information regarding it wsy be obtained
from that departament.

6) The Cooperative English test was not used in the same
manner by the Engllish Instructors during this semester.
indications are that the scores foliowed the pattern set
by those in the Spring 1964 group,

The following adjustments and additions were made to the Fz11 1964
testing program:
1) The Raven Progressive Matrices was administered on an untimed

basis to reduce the time factor in performance. Lapsed time
was recorded for each person,
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2) The qussticnnaires were revised with some undiscriminsting
Itens removed, They were also shortended so that students
could mark their answers on {EM cards which ware later
punched and tallied on the I8M 1620,

3) The donney Problem check 1ist for college students was used
to get information on prebiems In specific aress to aid in
the future development of appropriate &nd mesningful counsei ing
programs.

k) A questionnaire to get informetion about attitudes toward the
Instructor, college, and class, at the end of the senster,

. #as used.,

D. Counseling

Counseling was providad to this group as it was to the previcus
one by: : '

1) course instructors

2) college counselors in academic, vocatlonal ‘and
psrsonal areas

3) Californie State Department of Employment counselors on
vocational pianning basad on the G.A.T.B,

in addition, group guidance was provided to some students. Each
group had 10 students meeting, one hour a week, with a group leader

from the NDEA Group Guidance Institute of the Department of Education

at the Unlversity of Scuthern Celifornia. Confidentiality was maine~

tained. Three group leaders ware avallable, therefore 30 studants particio

s kot e

pated, The one hour a week was ‘relessed time' from the psychology class.

E. Composition of Group
The composition of the 110 members of group at the beginning of the i

Semaster appeared to be as follows:




By the end of the semester, the group had 21 students,

wag divided in high and low groups at the 6th week, based cnly upon
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The group

rezding and grammar test porfermence measurced at the beginning of the

senesier,

The dividing tine was approximately YA3 snd aghbove' end "B

and balow,'®

indicated below.

The composition

of these sube~groups by féce and sex {s

oxicen~
Sax Hegro Caucas lan Feer i Can Oriental TOTAL

| | Total
High | Lew |Righ | Low | High | Low | High |Lew | High|Low | Group

MALE 9 i9 3.1 5 j 3 1 2 ik 45 L3

FEMALE 19 13 8 3 b i 0 2 31 17 L8

TOTAL 28 30 ii 8 5 b i b &5 46 91

There was no attewpt mede to equate the high and low groups on race

or sex., It appears, howover, although the high and Tow groups are ap-

proximetely the seme size with regards to race, the males tend to pre-
deminate in the low groups while the females predominate in the high
groups.

1t FINDINGS FROM TESTING AND QUEST {ONNAIRES

in this report, as in the warlier veporits on this progrsm, caution 1
must bhe exercised so as not to make unwarranted inferences or conclusiens

from the Information presented. The attempti here is primariiy to present

descriptive Information.
The findings wiill be presented here 30 as to generaliy parallel the

ordar of presentation of veriables in the first report, where possible,
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Analysis of dgra (p the Tirst progress repert reflected possible diffarences
in performence on these measurss by sex and rending level, the ipformation
in most instances will be nresented hers by the total group. males as & qroup.
females os o aroup. high reading group, &nd iow reading group.

it must also be noted that the high group has a higher proportion of females
then males, while the low group has @ higher sroportion of males, Therefore, when
high  group and Temalas &re allke in performance it may represent, in anolysis,
a reading or @ sex difference or both.

A, Academic Potential

1. Aptituda

MGW

a. Gengral Aptitude Test Buttery, Score:

THALE 1¢ BATR “&Y Score (Rorms: Yorking populatien)

antiia Toral Hale Femole Hiah o
9

&

>3

3L ) (4) 1)) ek

68 3) (2) i ¢ (%) B%
60 (2) 4} (" (2
59 (6) (3) (1) () (2)

2

N

! ! 92 L2 50
gdian Contlia 27
;@@r Quareila 38 LB 27
pwsar Quartile 20 22 13 2

&
88| &

]
st
al

. BA=Uin, sspre racuired « Prof. or Grad Schanl
. #3 =Min. scpre reguived = & yr. collesg
| 4¢ =llin, seore required < 2 yr. collegd
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*able §| indicates that the average student places approximsiely
the 27th centile compared with the working population on the - &' scale.
This scale combines verbal, numerical and spatial! parformance and is
cons idered to be @ measure of scholastic aptitude. The numbers in paren-
thesis indicate the nuwber of persons at that level, i.e., 12 of 92 (13%)

score at 2 year college leve! or sbove, 5 males end 3 females so score.

At the upper level of GATB scores--reading level is not distinguishable.

b, SRA Non=verbal: Table 2 indicates that the group &s a whole places
within the average range of the general populstion In this measure
of mental ability, which does not require the use of verbal or
quantitative symbols, This is a timed test.

Hales and females do not differ In this respect. However, the
average person In the high group exceeds 73% of the population
in this ability, while the average in the iow group cemperes
with the average in the general population,

¢. Reven Progressive HMatries: Table 3 reflects the distribution
of scores on this untimed test of gbstract and systematic
reasonlng. The average score of the totsl group exceeded that
of abcut 20% of the Junior college norm group, This same
score compares favorably, on the other hand, with the average
score of a general population group. UWhile maies and females
do not appear to differ apprecisbly, the high reading group
appears to perform at a slightly higher level than the lower
reading group. The results on this test tend to support
those on the SRA Non-verbal test.

Although the students were not timed on this test, lapsed time
was recorded on thelr paper when finished, The average time to
complete the test was 29 minutes, (Teble 4). Females and high
group members also averaged 29 minutes, vhile males end low
group members took 2 §o 4 minutes longer.

R 52T T S Ty TN g GNIMCI=I e Db i) " . —— y o N o " L . - e e
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Tablg 32 Raven Progressive Yatrices 2
(Morms: L.A, City Scheols Junter Coliege Students)
Raw : !
Scof Total Greoup ¥sle Famalas | Higt b Low Centile
59 + 2
56 = 58 L 95
55 L 90
53 « 54 T B 80
52 P 20
50 = 51 60
Ly . 50
18 i 1o
4 = 47 i 3¢
Ywe 45 B . - 20
38 = 42 l' T ! 10
33 = 37 S 5
13 0 32 ]
. | 92 5w | e W
Hadies Centl IL 23 23 23 27 10
{Upper Qsartfie %il 35 30 35 40 _J 34
Laveer Qa.maew_i i2 17 g i5
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in the flirst progress report the some test was used but with a
30 minute time limit, The relastionship between score and lapsed time
vas checked on the present group. The scores of those taking 30.minutes
or less ware compared with gcores of those taking 31 minutes or mora,

The follewing results were obhtalned,

R TIME TO COMPLETE YEST
b 30 miputes or less . .l 3L minuies of more
N 58 8
Median Secoreg b2 [
Upper Quartile LS Y A
~lower Quartile ) ... 37 e N
Rengs 570 ok 87 %01

Tha sbove informstion and a scattergrem plotted for this data (not
included in raeport) suggesis that éime foy be a factor In the per«
formance of the students on this test,

2. Achievement
3. California Reading Achievement Test - Vocabulary (Table 5)

The average score of the total group, es well as the mele
and female subegroups, placed at grade leve! 9.6 at the begin-
ning of the semsster. 3/4 of the students in eech of these
groups placed 2¢ or below the 810 level, WYhile the kigh
groups everage exceeded the low group average by enly .5 grade
level (9.7 to 9.2) over 3/k of the high group exceads the Jower
172 of the lows group., Peost-test score will be referred to in
& later sgection.

b, California Reading Achlevement Tes® = Comprehension {Yabla 6)

The average score of the total greup, as well as the mele
and female sub-grovps, placed &t the lower half of the 9th
grade level. As in vocabulary, the high group slightly exe
ceeded the low group in average score (9.4 to 8.9) but over
3/4 of the high group exceeded the lower 1/2 of the low group.
Post~test scores wii) be referred to in a later section.
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TABLE 5 -

§9a1;59a§?3¢h4 (VQCAéi Pre & Post-Test Norm: Coll.Freshmen-Nat'i. ) ' ~ Page 12,

Pest Test | Post Test
Male : : High
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JABLE 6 ~ California Reading mswmt(wwrm!ui Pre-ond Pogt-Tes: Scores
Horm: College Froshman < Naticona

;

Pre Tast Post Test

High | tow | High g

I

4

]

S T PR 5 Ko A00. RN
DU SRR A SR

4-,.,

9.4 ron 10.7 o
9.9 VL 1.1 SN
9.0 i 9,6 9,@_?
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Total

Group

Pire Tost

Pest Test

Post Tast

re

Pest
| Tesgt |

| Male

| Ferale

Hale

i

~

Female | High

High

Low

51 1.6 )
53 | 1.3 j, \

46 | 11,0 | L

w0 | 107 i :
23| s0.b ‘

102 3 il I I

23 | 99 '

2.6 | =

6 | 93| 1.

i3 | 8.0 L . !

i 8.8 T

8 8.5 . |
-7 8.3 e T 1 5 3
5 |82 ! |
n 7.8 1
3 7.6
- 7.2 :

s 7.0 ‘
- 6.8
5 6.5 |
6.1 ~
1 6.0 ;
5.8 .
iy L0 1o Ly ";‘ i i ;
| ' 8.3 9,0 9.3 g o &
10.2 9.9 ; 1

¢. Q0

7.8

8.3

8.3

tDG

Q IN
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C. Critical Reading (SRA Reading Placement Test) {Table 7)

On the untimed test of reading comprehansion, the totsl qroup,
as wei! as the moie and fomsle subegrouns aversged in the arses
of grade{8.3 to 5.5}, The high group asersges 1.5 yesrs

above the lew group (3.3 to 7.8}, 90% of the high group
aquaied or excesded the lower half of the Jou group., Poste
test scores wiil be referred to In & later section,

B. Vocational Potential
i. Academic Potential {Tabie 1, Page 63

OF the total group, 1% {one student) scores at & minlmun favel
suggesting potentisi for graduate college work, 3% {3 stucents)
score at a minumum fevel for & years of college, and 9%

(9 students) show potentisl for canpleting junior college.

Thet Is, only 13% {12 students) show potential for compieting

2 or wore years of coilege, 9 students were wale, while 3 were
female. However, 6 each were in the high and low groups.,

The remalning 87% {80 students) do not show potentizl on this
test for even 2 yeurs of college, However, 30% (28 students).
are within 1/2 stendsrd deviagtion of the Juntor college potential
cutoff score so that motlvation and guidance might ald them in
cempiet:ng I=2 vears, OFf these 28 students, there were 13 males,
i5 males, end I2 sach in the high and Yow groups.

2. Aptitude Messures (Table 8)

Saveral bits of informstion sppesr to be wuirth polnting out here
relative te the GATB aptitude scores.

&) the sptitude profiles, in generai, of all groups {total,
by sex, end by reading level) appear to be simltar,
b) the average persen for all groups appears beziow the
working pspulation sverage in "G? {combination of V, N, and 3},

VYerbal, Numerical, Spatial?, and Finger Dexterity,
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Page 18,

¢y The average person in all groups appears to be average or

sbove average in Form Perception, Clerical Perceptien,

} o
© ——

¥otor Coordination, and Hanual Dexterity.

d) The median score and majority of individuals on all
megsures are within + or ~ ene stendard deviation of the
working populatien mean. In pO8E messures the group medlans
sre within 172 stendard deviation of the norm mesn. (Signifi-

cantly not se with regard to G and V).

e} The mid 50% and mid 80% of the groups appear to have 8 larger
spraasd of scores on the Spatial factor than do the seme
groups on the other ressoning aptitudes of "G, ¥, W}, per-
haps Indicative of potential for learning for some of the
upper group,

3. COccupatlonal Aptitude Patterns (0AP's) Table 9.

The CAP number represents a group of occupations havirg tha same
critical scores on the same 3 aptitudes, In general, the smaller
the OAP rmamber, the higher the occupationsl level. Where “G' is
indlcated, a "G of the level shown is the minimum required for
the jobs in that 0AP, Where 'G' Is now shown, it Is not & critical

factor for that OAP,

There were no students in this group wﬁo appear qualified for
an 08P utilizing a Professional or graduate degree (A) or a
Bachelorts degree (B), Some few students (2=5%) appear qualified
for 0AP's requiring 2 years college academic potential (C), vhile
about 2/5 (39% appear to be within 1/2 standard deviation below
the 2 year college potential level. (D). The remaining students
(approximately 55%) sre more then 1/2 standard deviation below
the 2 yesr college potential level in terms of the scademic ability

required for the 0AP indicated.
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Page 20,

in gengral, tha subegroups do not appear to be signiflééntry

: different. That is, while the subegroup may differ in reading
level end gredes, such @ difference iy not necessarily raflected In
aoccupational potential by the Depariment of Empioyment standerds,

Abia question neesdsfurther losking Inte if this be the cese~=='ln

% what way g scholgstic potentiaj and/or parformance related to eventual
| job potential for this leval qroup?’ Dows this relationship exist

or iz it atitenvated by the nature of tests, the criterion on the job,

the 0AP siructure, etc,?
€. Motivational

1. Edwards Personal Prefgrence Schedule. The needs reflected in this
scheduie sre a3 followse

1) ach =~ achievement : to do ones best
2) def = deference: to follow others snd do what's expected
3) ord « orders to have things in order and arranged
4) eth = exhibition: to bz the center of attention
5) sut = autonomy: to be independent of others
6) aff - afflliatien: to particlipate In groups and form strong
attachments
7) int = {ntraception: to enslyze ones motives and behavior
of others
8) suc  « succerance: to have others provide heip
9) dom - dominace: to ba regarded as a lesder and stend for
pelnt of view
10) &ba - ghagsemant: to sccept blame, feel inferior
} 1) nur ~ nurturance: to help others In troubie
: 12} chg = change: to do new and different things
é 13) end  ~ enducence: to kesp st task till finished
) het = heterosexuality: interezi In opposite sex
15) agg = aggression? ©o get angry, blame, critizs, attach other

vigwpoints

é TJABLE 10: - Shows the psrcent of sach group of students having scores comparing
with those In the upper 16%, mid 65%, and lower !6% of the norm
group {college).

At the 5% level of significance the required difference belween
the percent of students In the groups being compared for the 16% and

68% norm group categolies is approximately as follows: |
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Page 24,

Table 1! shows the need areas ia which the groups appear to be
slgnificantly different from the ccllege norm group of the test guther,
A élus (+) Indicetes that the percent of the group in that cstegory
signiflcantly exceeds that of the norm, wheress a minus (=~} indlcates
that the percent of tha greup felling in that cstegory is significantly

less than the percent of tha norm group In the same cetegory.

The group a5 2 whole appesrs to have an above average need for de-
farence, order, abasement, change. sndurasnce, &nd aggiession; below average
need for affilistion, dominance, and heteréﬁemual interests; and an
excessively average need for intraception.

Both males end fomales tend to hove high needs for erder and sbese-
ment snd & low noed fer heterosexmal interests compared with the rorm
group., Tha moles alone have an above average need for deference, endurance,
and agression; a below average reed for deminance, and an excessively
average need for Intraception and succorance compared with the nom
group, The females alone have an above aversge need for change, » besiow
average need for affiliastion, ond an excessively average need for en-
durance compared with the norm group.

Although not showﬁ'ln table form, the males eampergd with the fomales
have & grester nead for deference, affillation, and endurance and a lesser

neod for dominance and change.

Morm Group Comparing ) Comparing Compar Ing

; Categories Tetal w/torm Subegroup w/dorm Sub=group w/sub-greup
z 16% 8% 1% 15%
68% 10% 14% 19%
16% 8% 1% 15%




e

Page 23.

o
o
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with the norm group both highs and lows have above average

Compared

need for order and abasement.

in additicn, lows have above average need

for deference and endurance and below average need for hetercsexual

Lows compared with highs have more need for order, deference,

and endurance and less interest in the opposite sex.

terests.
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Page 24.

Kuder Preference Record

Table 13 (psge 25) shows the percent of studenis in each group
whose scoves fall within each quintile on aduli norms on this Inventory
of occupational Interest,

The Following {Tabie 12) indicutes the ereas In which the groups
appear t0o have higher than average and lower then average Interests
ralativa to the norm group {(Quintile i1 median = high; Quintile V=V

medlan = low)

TABLE 12 ~ Interest areas in which groups heve higher (H) or lower (L} averages
than norm groups f{adult]

ST RTAN T TR e AT Tl e TR RSN A gy T T

JCutdoor | Mech, | Comput. | Scient. : Persuas, ! Art | Liter.] Mus, |Soc.Serv.i Cler]
otal L L b L oy --1-: i
%ﬁﬂg L L H i H H
éFema!e L L H H H
:aigh L L L H H H H
;ow L L H l

3, Survey of Study Habits and Attitudes (Table 14)
The total groups’® reported study habits appear slightly, but
consistentiv, poorer than the norm group. The femzle and the low

grcup appear to be weaker than the males and high group.




!

N 3407 )
[} 3 V!.\ll!llllullt
yigat ." B S D Jdaddp
> ' .?l:w.l ...h.t......nv.
S!“.:_ - . PRI S N tlwl N o
e : w..»\. ...... R t B oy b
. RPN - oo c G 0 .WH¢----”‘-- uR§poy
- [P — i e wel oo ; ) e
T Y1 I R L R e
- s deced R | : ceebeeoo t oy N S a
R ) W.E.w--..«.“‘.lﬂ. HEE e H..,M......i" --w---.,.”--s: - m V{T“ ! ---u.rwsm.w F M
- - e e ) . - koo Y R o o . ¥ .
AL P S i U 151wt o o
~4-- o Pl et SRR R » THL ! T T Wiy RS " =0
- . LU U -2y Cas [ welowua * - t . . : B
I T o SO RS i RN B e fon Tig T IR —
H" T |«.|..'..|:|;U|a..“ teoo ' , |s|c|\ﬂ..."|.~.m.u« ¢ g 1 M H ' Mq\. P "mw P mﬁ!m,N AT
- ¢ T o ¥ : t lra” (N r-- .nwd.a.ﬂ ‘& ! 5 A N " P t t I ¢ :
Bed - wlad LR R . [ H \- 1 2 r g ' -, ' L
m R I TE T 1 oy L s (T
NI t . . i
" ‘.-,---”.-.mm Ly o o "M B AN : 63=C% TN
b3 [ !l(.ll.-..lu & . ' M 3 1 KA v 4 ¥ t ; ».1!«: l.... i . [} * s ¢ B .
1 e T 7T ¢ By : L VoS .- T R A ‘ ; Vg 1 T R
N " 6 | | Ly e u TP A 5 T Ll o7 i oo 9 1
! I & 7 1 t 4 ey SR ! M ' 77 ' ! ; : oy mum\v. R i mmhsxu.m !
o ﬂ m .mu,mwa ' : .— : \J\. C“.\ g A O " L ) [ $ -l\h.w.«.l.... oA t - L_ L Y-
™ Vg, . m f \ T ¢ "On-vv " t t h ..\Wﬂ\ g y e~ m&. s - ” M — \c v ¥ oty
P Jm—aﬂ "MUA..M N ! . £ \“l\~ ' b T M\" ' H Y " co " - ' : — o ;%n M ~ : {
o IR orl ] 8 TR Sivet . OISy — V8 _ eot=cg |7
4 ) Voos s g m\. ] T , ! ' u..u\ - ' [ y t v R t i A A\n ¢ ' ‘ 1 e hd [P
“ o L 0 : V2T P e - Qg EE e Sz S PRV Ny .
3 et . ey t ‘ s Lo § t T RO o~ e [ Bt i
m s um ; ; 7 i RN & : m " P & m NN" : g Sig ! m ‘ m : T mum...\ P ¢ ' 211349 ”
" 1 ’ - Q\. t [} —pe ' M‘" o b ot : t T N- f /M\ ”’ ' (] n \ | IR [ ‘ t . ———
ﬁ . . t 2 -~ = Y . o La 4 .o - 14 . L] AN
m T2 AER S ELSS LG ST 8z gz ZET e T orsian —
: - ' ) . M - -~ =, ‘ " ' T -~ \.u P H " lm s " : : H o] m . H L o u)nuv.u&Q H
| : nixuxww;kps n +;:"wafv¢.“ : EE AT S A - - v
M, ' ' Yol 3 e == § .;l,....w. ' : ’ . ! M be s i
S e "msm " o7 £3 “NNM T VAt GEI9Z1. . Algiez) R R i B |
- N  Ea—— “ \-. T m . = m “‘,L.xv.. " ' o £ ¢ " cedemee |.f|“.* - i
.,w‘m " ﬂ'.v\m . " .ﬂ'v h“ ~ r.'u‘...,a " Mm ) " " Mgmmﬂwﬂ‘ . 1 H h IH" as\l.r.k “II‘H.I!(”..“II “\MMWHN “; N 4 - .
T S MR 1905 R B SO S o AL SR Helpen .
At vIoA . 4 wm : o ) L o~ ' *..........._. L . . ' e VU T P -
Ty : < “ﬁmﬁ. 5 >o~@m : T f g = ..||..T||l«.~ * wmm&. . |..".|l....J N .\iﬁONM nnnnnnnn ;
=192 . =2 B EER ,,Mm, m R AL T et
4 m - . o .n:.m.ﬂi -t : |ISIP|HE|- ' . ' I.!ll,ll._.ll r .\ ) ) o -ll!lhllll - o
18214943 oy et Py A oAt Ml it S Hmu ...... R ey AL R T i9: 0% mm 5 N
—y— c oy A T S B RUS IS A VAL ; It TOTEE R A : : &t~ e
: v ' v .l!lllﬂil.ﬂa i E 1 Cah o~ et Ml ' - i L b Sl ‘1o ¢ t ...o A
| pres—— P Al TS R Py L R s e YIS T : — ig.c i SRUANREY
| AL BT Sy AL R s e L boroodeoooot LY S SEgl L ” ¢ 4
| RO AL T Vet e S — eSS . e
T ML ¢ g REtEES] ' R T = R wm H ' v £ .%M.e. | ) -t ¢ Pt m 1 c 4
m J " H N ' |..”...|Hl.» T s ' s Feeeg- [ r 2 N.u N ' ¢ R mAW. t ' 1 Sl .Qr. ! £ mgﬁwﬁ § ok
| L ."--«uq.-;.,umH.- A R S CTE e KK ' _ . S L ! : S P W E N — o
W --..,....";..-..-" 5 : v ....-..-un-........, X4 “ r_uu ¢ “ . o ) v ' ¢ el Ve “ ' ] / Vo7 S -
| RN o T L P R 2 Al ¥l g S VSIS L G092
m - ! SR ! : : N : R v I I Lrde b e - ' 3
m | b 2 N 1 ] ' + t . ¥4 e i M N ~F . . - T~ ! N . ! Ly : : 4 ‘ — Lt
b o et Zios e iowl. et SZ P a— b |
| L - T PEL 18 ISR A VL8 - L 2 ;7 Juiste b T
, ' T ! o o ' L o . 2 d ¢ ! LN ..\..«W..qa - : ’ g Vo2 B ' - . -~ “p—-
9 . e T A yar TR E/ T YR Lz i G f3uey
‘ : Pt e ? "\n‘"u : g .u.“mw\., " Py ff oo H AN AR NN ; ' YE-TEE o
AR TR TR R S Ll B RN J
. . J.ow.ft. . ' e \ I i : : : ' ' + v t N“ t p . : %ﬂ\ P U
92 Py S/ et SRV T B P TAH _ (U
E b “ t “ ot : N 2 A \Qn K E " ® —y e o t N I Foo rL\ R ‘ ' &Mw& o
, e/l Tiag 571 o7 Gz TcZi T T i
m - .\. t : -1 s .%\. [ [ ¢ ! 1 . - ' ' ' ¢ u-mmw
m L _..W _. ” ~ ;) 7y ¥ 1 1 N T \ J nomWN" 3 Y i m \FM\ t . 5 ..mnvm.wmw
3 L 1) s %‘\v & f . by “D " B |“ M ot u < - “ ".! Toa llMl. . ! \—al 3 .
7 t ] s Lol
" s ' s & ! N g :
. b 1 -+ N MN%. * ' N ' “_w\." S : ' . "
_ g ] s -+ ’ ¢ > Saeoo\
| H2ZE T T T {euoj3e3
w S = ‘ S o : -
,_“ t ] ~e ' %\q o 3 -0 om
| TV A i S1313u9]
] . t t S
W ] : 48
. QA SENS d
3
w

IC..

0§38 T e
ity jeuoge - TT°5
Jopny} swloy M”Wn 10 JUBDIDY
g °4d Aq s3uons >
(paooey muam. h..mww sdnoan Aq
By 2
2y Byy
sbuny e}
o S




TARLE {4 » TEST:
BMORM 2

Survey of Study Hables & At2itudes
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Lk, tooney Problem ‘heck List

The student was required to react to 330 statements of prebiems found
amcng college students. These 330 items are divided into 11 catwgorlies of
30 ltems each. The students underiined those items which he considered
to be of concern to himself, then reviewed the underlined Ttems and civcled
those underiined items that were of most significant concern. A total is
taken of each-~the underlinad and the circled items in each category, The
categorias for vhich there are scores are as follows:

. Health and Physical Development (HPD)
Finances, Living Conditions, and Employment {FLE)
Social and Recreational Activities (SRA)
Social«Psychological Relations (SFPR)
Persongl =~ Psychologics! Relstions (PPR)
. Courtship, Sex and Marriage (CSM)

. Home and Family (WF)

. Morals and Relation (MR)

9, Adjustment to Coilege Work (ACW)

10, The Future: VYocational and Educational
11. Curriculum and Teaching Procedures

12. Grand Total of Problems Reacted to

<

o

RO~ OV W N -

Tha category scores will be described in terms of toal problems (those
underlined) and ©f more seriocus problems (those circled In addition to
being underliined.)

8. More serlious problems
in terms of the problems circled, the group as & whole, males;
females, high, and low average 8 problems each (Tabie 15). How-

ever, the range of the frequency distribution of problems is greater

for tha ferales,

In terms of the categories of probiems, (Table 16) the area of

AMjustment £o Collegs Work ranks first for all. 25% ef the total

group, males and females noted 5 or more problems in this arex. While

the high and low groups have the ssme median number of problems in
thls ares, the iow group upper quartlie tended to have probiems than

that of the hlgh group upper quartile., Perscnal-Psychologica! pro-

blams rank second consistently, if not significantly.
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YABLE 15 = Meonay Probiem Chackilsts Grend Total of Circled Probloms
{most slonificent) and Total Underitnsd Problems

Ne, Preb, Circled Totel Prob, Underllined
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Page 30,

b. Total number of problems
In teiss of the grand total of all problems enderlined (Tabie 15)
the group as a whole averaged 37 probiems with the low and femole
groups averaging slightiy more than the high and male groups/
The categories in whichk tha problems appear to be the greatest
are agaln In Adjustment to College Work snd Persenal=Psychological
Relations {Tabie 17}, Females tend to have siightly more problems

in Social-Psychological Relations, Perscrml-Psychological Relations,

and Home and Family categories. Highs tend to average siightly more

problems in Social=Psychological Relations than lows.

e
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1t can he somp chat al hover the Spring 1965 group ws noled more

probiems ir general and in e vericus cutegocies, the ralative inporiance
of thu categories is the same. Thls reiative oinilalty also exists in th~
male and Temale comparisen,
#alor Seecific Problems
The aumber of siucunts merkinsg sach item in eath s lgory was taliied
The parcent of the students marking the mout frecuently picked (tems In each
category wes compuied for the Fall 1964 and Spring 1965 groups, .table 207
in gereral the Spring 1965 croup showed more CONSensus than the Fail

1964 gqreus abewt the mest Froguerily marhed probiea, In that a lerges paveent

of the Sering 1965 group had that probliem In commeon. (¢ wi%! be noted Zhe:
for the clicled items {mosy :ignlficant problews; nales and {emnles of botn
semesiers found ths seme ltems of most lmporience in & of the M catagories.

tmong the total problams wnderliined the usae spacific probiems in saoch cof 2

65‘

gory were msrked by ihe malew in % and by the femgles In ¥ of the 11 caterirle

RTINS ST SIS R TSARI T m e d AT T

5 Desire for Counseling
The students were ssked to snswer the guesticn, Yif the opporiunily
were of fered, would you 1ike to talk over any of these problers with somg
one on the college staff? The percent answering "ves' is Indicated beloe
TABLE 13: Percent Dasiriag Lounseling
; o q;-.u Maze ) :-:lj"rﬂ m“erm‘x‘%f'm';n;v:;uwm_crztm&iggc: 1:);' L 24T 9’:
. Semester y Yes Ne | Blank ver | No Biank
= TP, ﬂ SIIT- vmRn W EAW vk ¥, PPty $
'. f !
1 ', . » CE P 3, 4 i A 7 5
| Fall 1364 | 76% A % 0% L 3% 7%
4 } Tewit TR S STCTIT TN ST MM TR > W P2 L rTW R AR R e E
Spring 1965 f Bl | 22% 1% en 1 23% 9%
| — - |

7
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Page 36,

D, Questionnaire Data {Fall 1954 Block Program)

1.

2,

Age, Sex, #arital Status, Residence

Educational Objectives

Job Consideration

Financial Resocurces

Extre Curvicuiar Activities

Expectaions of Coilege

Previous Schooling

Family Background

Al aveas above described during both the Spring 1964 and
Fall 1964 semester. The two groups a re essentially alike except
where specifically noted., Some areas questiioned during the Spring
semester were not checked during the Fall semester--due primarily to
time limitations. The reader is directed to the eariler report for

information in these areas.
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1. Age, Sex, Marital Status, desidence
a. The moda! ane for the group was 18, with one &hfrd of the males
between 1S and 21 while only one fifth of the females fell in
this oidaer range.
b, OFf the total group 53% were maie. (62% in Spring, 1964).
¢, OF the total group ebout 80% are unattached (70% of females and
; 80% of meiss). The remsinder were “"going steady’ ur otherwise
atteched, 2-3% viere married.

d. Almost all ware taking 9=11 units with 20% of males end 127% females

e S v ey

taking over 12 uaits.

e. A llttle over 50% had both parents !iving in Los Angeles County,
while 20% had neither parent here. Vhere one pearent resided here,
it was more often the mother. 75% lived with thelr parent {s)

: while 20% !ived with a refative.

f. L0-50% had 2 or 3 persens other than themselves living &t their

prasent rssidence whiie about 25% had 5 o more persons 50 living,
g. #&bout one third felt thelr health was better than most other stu-
dents, while shout 5% felt it was worse.

2. Educaticnal Cbjectlves

a. A decision on a major field of study had been made by 70% with

another 20% indicating only 2 possible major. About half of the
total group had decided on their major within the last vear, with
0% of males and 20% females doing s¢ within the jast six months.

More females tended to have made & decision on thelr major over a

year ago,
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Educetional Objectives (continued)

b. About 60% of both groups said they decided on thelr major without

Influence of cthers. Sbout 20% were Influsnced by a parent or

relative, with the Inf{jusnce more !ikely for the femsle thar the

male, An educator was influential in about 10% of the cases for

both groups.

€. 75% of the students indicate that their parents or guardians ap~

proved of their vocational choice, with parents of females tending

to epprove siightly more often then those of males.

9. As a group, about 50% of the students experlonced at least a falr

amount of difficuity In deciding on @ mejor. 60% of msles experienced

this difficuity as compared with L40% females., About two thirds were
considering only | or 2 majors vhen they chose their finld of study,
with 50% considering 2 majors only.

e. Over 50% would have liked to have had 3 or 4 years of college educa~
tion, with over 40% wenting & years, Siightly over 25% wanted | or
2 years of coilege with 22% wanting 2 years. 20% wanted ‘ona or more

years of graduate work,

In terms of the aumbsr of vears of education they thought were re-
required for the jobs they hoped to get upen graduation, 50% of

femalas as campared with 30% of males stated 2 years. 25% of

femzles compared with 40% of males, fait their job goal required

B O AR KR pas T v 7y S 2 st L L e SRS L L REAES

k years of coitage. 20% of females and 30% of males stated that |
| or more years of graduate work wers required.
f. 80% of the total greup felt thet they were "fairly! (h6%) or "very"
(431!%}\/ certain that they would compiete the amount of aducation they
felt was required for thelr job goal with males slightly more

certain thean femaies. About 25% of both sexes prefared, in the
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Page 39,
Educational Objectives {continued)
long run, an academic life, 25% a business 1ife and a 1ittle over 20%
(30% of males) a professional 1Ife. 5% preferred an occupational
life goal ac either a trained technician or craftsman or in some
aspect of creative aris.

g The chosen vocations of these students were Indicated as Ffollows: Nak9

FiELD PERCENT
PROFESS [ONAL

““ad ; C’& i [t} [ » Id > [ o c L « o I ] " b a L - » <& l l+
Taaah ; ng » 2 3 ¢ o R .1 b (8 G ] o @ o g Rl + " < 6 3 3

Flne APES . o ~ o ~ o ¢ o e o » 2 o ¢ o 5 ~ o 2 o 12
Social Work . o o = o o » 2 s o o o o a0 o o o o > 8
LBW . o » » ¢ = a2 ~ a o ~ a a 8 o o & 9 8 5 & o 3
MINISEry » o = « o » 2 « 2 a a » 2 o a o 3 3 % ° i
RESGATCH o soa 5 » ~ o o 2 > n 5 o o o o & a o 0 1

Yotal Professions) . o «~ o o + a 2 o 2 o n o o

BUS INESS

Secratarial .

Executive .

-~

Dl

>

<]

n

43

n

&

2

A

Owner, partner, manager . - » » = o o o

Sa ! % - » o o » FO | n ® A 9 A a2 f
Total Business . . . s e e e e ms s e e 21 :
OTHER 1
T@Chn s < 5 &N o o a o s o a ®» =2 &a 1 T e 9
Government . . o o e o s 2 s e e 2 2 ]
Homemaking -~ - - » c e o o o s o o v & ]
Forestry’ s e ~ a [J L] 5] * » 3> o o .i
R;i‘ , itary e o o0 a8 v : K ~ 5 a4 a8 © a9 5 5 © t
Nmfms pe‘:i f I ed Q o & 1] a [ad e fJ ~ i} o " b k=] A " a - ' 2

‘i’eta] other o kg L] 1 o kd ~ o a -~ o Q b 2 o (¢} & o o 14 o a o 27%
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h. The goal of almost 40% of the femeles i5 years from now was to be a

married career woman with children, while another 30% wanted to be a
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Educational Objeciives {continued)
housewife with one or more children. This same relative renking
held for both high and low group females, although the low group had
a slightly smelier percent in each of the above categories and s
slightly larger percent preferring no children‘or uncertaln as to
what they would like in this respect.

3. Job Considerations

a. The groups ranked the following ltems {out of a pessibie ten} in
terms of thelr importance In any job or profession that they would

cons ider entering.

JOTAL HALE F E HIGH LOW

TR WP AT

(1) oppertunity to be helpful to others

and/er useful to society in general i 2 i ! 1
(2} chance of abeve average income 3 3 2 2 3
(3) stable, secure future 3 i 3 3

{b) can get along with the kinds of people
with whom working

1S
N

There appears 1o be a consistent intsrest in two sreas~~financial

(2) and (3) and human relations (1) and (&),

b. There was consensus among 59% or wmore of all aroups that the factors
least imporignt in job consideration for them were either “svoidence
of work under reiative high pressurs" or “welative freedom from

supervision from others," ghe former Leing considered slightly

iess Important than the iatter.
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4, Financial! Rescureces

The primsry source of finsncial support for over 80% of the total
group wes parents (UA%) or job (35%), More females {51%) than

males {B1%) and more of the high group (62%) than the low group (35%)
received parentsl support. HMore males (£1%) thon females {29%) and
more low group (8%} then high group (206%) considered thelr jobs

a5 tha most Important scurcs of income.

0F the total group 42% did not work. However, 58% of famales come=

pered with 24% of males and 52% of the high group compared with 38%
of the low group did not work. Hony worked 16 or more hours per week:

35% of males, 17% of Females, 20% of highs and 27% of lows.

Betwean 60-65% of all groups expacted to spend batween $300<500 for

the semaster on tuition, board, reom, bosks, clothing, recreation,

tramsportation, atc,

in comparing the Fall 1964 with the Spring 1964 group, slightly more
are warking some hours, slightly less are working ionger hours, and
thay anpact to spend mors.

5. Extvra Curricular Actlvities

Most of the members of all gr}"aups, £0-70% were In no extra curricular

on campus activitiss, Z0% were in one or two. !

$1ightly ovar 50% are engaged in some off campug sctivities, with
most of those inveived baing in hetween one and thrae activities. ‘

6. Expactation of College
a, Over 30% of 31! groups expected to find 2 "fair amount' to & "graat
deal’ of competition for grades. However, more males than femaies

axpected & Ygreat dealt of competition, while more fow than high

et > T e P
N ER i asare P i ict;
"

group menbcrs expdcted Yoniy & 1ictie.”

e Y . T TS .
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Page 41,

HMajor sctivities expected to give the most personal satisfaction

in school during thae first semester were in order: ‘my studias,'
getting to understand mysal§ better,” &nd 'getting acquainted with

2 large variety of students.'” Among the subgroups, the third choice
of wales differed siightly from females In that males slightly prefer,
Haezting acquainted...” and “parties, social 1ife, and dating' while
femalas slightly profer, "study' and Yclose friendships,Y

A mzjor problem was snticipated in Ystudies' far all groups. Second
and third level problems wers well distributed over the 10 alternstives
presented, The edge, if any, for second and third problems tended
toward, "getting scouainted with @ variety of students," Ygetting
accuninted with faculty members,' and “cloge friendships.!

About 50% of all groups Telt that the most important reason for going
to college was "o get training for & job or career,' while 60% feit
that golng 2o college to 'become a well rounded parson' was least

like their ides of college,

“Beveloping an Interest in idess and knowledge and devaioping intel-
lactual abilicyY end “rying to understand myself better, search

for meaning snd purpose In i1fe, and learn how to improve soclety"
are intormediate in ranking with the former ranking sltightly hicgher,
as purpose of coliege, in their view,

The resson for atiendimg L. AC.C. varied greatly, but the main

tandencies were In ovder:

(1} offers a course of study ¥ want
(2) grades too low to enter another coilege
{3} recommanded by high school counsalor, teachar, or principal!
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7. Preyious Schooling
2. Almost 50% of all students hed ived in Callfornia for 10 years or
more, although for males and low group membors the figure is 40%
agalnst 55% for females and the high group. Abcut two thirds of all
students had besen in Catifornis 3 yesrs or mré° About 25% had 1ived
in Cailfornia 1 year or less, with 20% of males an& lows and 38% of |

females and highs having this recency of arvivai.

The figures on the length of time living in Los Angales follow the
same relationship indicated sbove for Californis but 2 fewm parcentage
polnts less In terms of length of time in Los Angeles.

b, About 90% attended no more than 2 high schoois, with aimost BC% at~
¢anding only ons. Very siightly more of the low group than the high

group sitended two high schesis,

About 75% of all students attended no more than 2 slementary schools.
However, about k5% attended only one, Almost 20% attended 3 or more

elementary schools,

it appeared that the tendency to change elementary schools is greater
among the femajes and highs whiie the males and lows tends to changa
more freguently at the high school level. All had credit for high

school gradyation,
c. MAbout 50% of males and jows as ageinst 37% of famales and highs Vived

in cities of over 2,000,000 during their high schosl days. Another
one third lived in cities of 500,000 to 2,000,000, with slightly

more females and highs from smaller citlas. Almost ai! are from urban

T N

Sreas.
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{

Abeut 85% graduated from pub‘lic high schools and 10% more from
parechial schools. About 90% graduated from coeducaticnal schools,
By student statements, about 75% graduated from racially integrated
and 25% gmduaied from racially segregated schoois, No mele~female
distinction shows here although slightly more of the highs than lows
stated that they were from integrated schools., (Fall 1964 as com~
pared with Spring 1964 showed more from integrated high schdms;) 4
About 15% wers in gradumting c¢lzsses of aither 700 or more or of 100
or less. The remalning 70% wore divided evenly between classes of
100-400 and 400700, with fmms tending {2:1) to be from the larger
and males tonding {122} to be from the smaller.

About 30% of all students didn't know what percent of their graduating
class went to colloge. OF those who did know, about 40% indicated
that up to one half of thelr class want to coliege and another 40%
Indicated that batwsen one half and three fourths went to college.

One male~female differance apmre&z 25% of males answering against
1% of females answaring, indicated thet between 0-25% of thelsr class
went to college.

Almost k0% of all students didn’t know their rank in their graduating
class. Of the remsining 60%, alwmost 45% ranked thesselves in the upper
half, about 15% in the upper quarter, and 15%_@ in the top half.

The ranking of sub]ects' enjoyad most in high school were &s follows:

 Total Male Femals High Low
English L |

Music 3 ; 1
Physical Education | 1 :
Science , i 2 2 2 1
Shop or Commercisi | ' 2 4
Sacial Science o 9 1 i !

The ~anking of subjects enjoved least in high school were;

Total Maié Female Mish Low
Hathematics _1(31;%; 1%27%) 1 (5% 1(43%) 1228%)
English 2(16%) 2(22%) 2(15%) 2(16%)

Social Science 2 {20%)
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j. Students judgments of courses in which they had the best and poorest
preparation were well distributad but the main chelce in these cate~
jorles wars: Shop or commercis! as the arez of best praparation
{about 207} for all groups except the high group who chose English.
Eng!lsh_wéa aras of poor preparation \(25“30%) oxcept for high group
which chose mathematics {with English & close second),

k. All things considared, (not just acadamic preperation wrgpamti‘pn)

about 60% were ‘quite’ or “vary' satisfled with thelr high schooi..

The remalning ware ‘not very® or "“fairiy" sstisfled,with wore meles
then Fewales tending £o be Yaot very® satisfled.
3. Family Background

a. Almost 90% stated both parents were ilving. Vhere only one was
living, it was the mother. About 50% of the parents were living
together,while about LO% were divorced or separated. Vhere the
parents were separated the students lived mostly or always with
the mother {in 70<80% of the cases). In the Fall 196k group as
compared wﬁ:h the Spring 1964 group, 20% more have both parents
tiving but 20% more are divorced or separated.

b, About 50% of the fathers were skilled or semiskilled vorkers., The

naxt sost praevalent “fethers ecoupations' were unsitifled and
clerical., Less then 9% were In p-;efess}ona!, executive, ownmer
category.

¢. Three quarters of the total gronps methers worked at m time duririg
the student’s 1ifa. Over 30% of the mothers were working before the
student wWes born anid bagen workirg agein soon .;:hereafter-mslighﬂy
more of femplefs mothers so doing than wele’s mothers. lHowever, sbout
50% of both male's and femzle's mothars were working by the time the

_etudents were 6-8 years old, 20-25% of the wothers did not work~=~
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A e e

with slightly less of the low group aothers not warking, About

45% of the mothers did not stop working.

fbout 33% of the wothars of all students were In unskilled or semie
skilied cocupations, with another 10=15% in clerical fieids. &4O0%
of the mother's of low group students, &35 compaved with 25% of

the mothers of high group students, were in unskilled and semi-

skilled jobs.
d, Almost all st.udentﬁ stated thet zhes!r parents felt that araduation from
junlor college was laportant to sowe dagres. 20% of the studenis
of il subgroups felt that thelr junier oollege gradustion was oulite ]
important! to their perents. There appsared to be soms di fferencs

in the "very luportant! categery, however---57% for males, 67% for

femalas, 71% for upper end 54% for lower group.

e. 18% dld mot glve an estimate of =nnual famlly income. OF those who

did, the incomes ranged from "iess then $2,000" to ovey $32,000.%
The median income of all groups was in the $4-6,000 range except
for females where it was in the $6-8,000 range. The upper quartife
was in the $8-10,000 range foér all, excqst m‘!es for whom it was

$10-14,000, The lower quartile was in the $2-1,000 range:for atl
groups., | ;

§F. fbout 60 to 70% of the parents of these students gmé_uamd from
high school. More parents of studeats in the Fall 196k group, com-
pared with Spring 1965 group grmiuated" from high school,
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(V. Evaluative Data
A. General Characteristics of "Block Program" students: Fail and Spring 1964
In order to determine whether the data coliected on the Spring
1965 and Faly 1364 Bilock pregram studsnts describs the same population
of students, » comparison was made between the scores of the two groups,
Where the same psychological tests and inventories were used, the

median and quartile figuires are given,

TABLE 21 ~ Aptitude ¥ Achievement Measures: Spring & Fai! 1964 Block Program

\
- SRR one | CalTF, Kead- | Cal.Reading | SRA Reading
inventory GATE G Verbal ing Vocah, Comprehension | Placement
Centile Centiie , : tsﬁg“?tnggFf
F~_§arm Work Pop, Gen®l, Pop, |lGrade Level Grade Level |Pgych, 1)
Group Spring | Fall {ISpring | Fall )|Spring| Fall !Spring; Fall |[Spring| Fail
) 58 92 “ 56 81 6k 84 6l 8L 6l 88
Med!an 27 { 27 | 55 | 65 || 9.2 |9.6 {88 | 9.2 |7(8.3)]8(8.5)
Upper
Quartiie 39 38 70 81 {10k | 105 § 9.5 | 9.9 [17(9.3) 16(9.3)
Lower
__OQuartilie - 15 20 ﬂ 25 34 “ 7.5 8.2 § 8.1 8.4 13(7.6) | u(7.8)
. L G@TB ~ Centiles (workin population) o
inventory Scale Varba!l Nufai" Spatlal ;;;?;;:‘12;§E§3§' Egégga bé;;:;i;ﬂ H:;gggit ;
Group
Spring F=Fsll K] F l’ S| F S F S| F S| F §| F S| F S{ F
N 58 | 92 “ 58 | 9258 | 92158 |92 |58 | 92| 58 |92 [ise | 9z | 5802
Median 261 27032 ] 36(33 |38 {48 56 {54 | 56 ) 67 |67 | 35 | b0 |f 5067
¥
Upper
| Quartiles k3 | 38 lh& Lg ligh 162 )68 |74 175 |69 |86 186 65 | 63 i 76 | 87
Lower i
Quartile 18] 200416 | 251115 22 133 {35 |34 {38 b7 |56 |18 ) 29 i 27 {48
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1., Aptitudes and Achievement Levels. ‘
In the overall view, it can be seen in Table 21 that the two
groups appear to run at the same general Tevel In all areas, There
appears, however, to be a consisitent, if slight tendency for the
Fall 1964 group to have scores higher than those of the Spring
1964 group. |
n Tgenera'i', the average composite person in the block programs

of both semesters places as follows in scholastic measures.

Meagure Centile on grade level Houe graag
Verbai Intelligence 27 centiie werking population
" Nen-verbai Intelllgence 50 centile 17 yrs.old & older
Reading Vocsbulary Grade 9 {5-9 %ile) College Freshmen ]
Reading Comprehension Grade 9 (2~5 %iie) Coliege Freshman
Critical reading (untimed) Grade 8.5 (8 %ile) L.A.C.C.

In specific aptitudes, compared with working population norms,
the average person. falls between the lower 25 to 33% in Verbal,
Numerical, and Spatial aptitudes and around the average in Form
Perception, Clerical Perception, Motor Coordination, and Manual
Dexterity (with Finger Dexterity slightly lower) on the GATB, In terms
of OAP eligibility (Table 22) the females and total group in Spring
and Fall of 196k appear to be similar in the percent of students eli-
gible for most OAP's, The males, however, show a slightly larger
percent eligibie for some highey levei‘OAP's and for some OAP'’s in
general, therefore more #job eligible in terms of established

OAPts,
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TABLE 22 = Percent of Students Falling in Occupational Apt!tudé Patterns

Based on GATB
0AP Group - Hales Females Total Group College
Humber wen | Spr. | Fall |Spr. | Fail | Spring Fall Level
1 125 1) 0 ] 0 ) 0 Graduate School
""""" b Attt flet 7S - Dt H + N A Y I S e+ H E
3 110 0 3 2 i years
K 05 L 77 1T7% T 2 3
5 105 o | 7|8 |n 2 5
6 100 G 3 5
7 100 B 2 3| 2 2 2
8 100 (I 5 & | 2 3 3 2 years
9 95 4 20 |1y |12 1% 16
10 95 by 286 ! @ (10 B2 18°
1 95 3 26 |22 {12 16 18
12 95 9 20 |19 |10 W 15
13 90 ils 2 |95 | 20 31 22
14 90 1 1.26 |33 |18 o8 22
15 90 18 38 |y |2k 19 30
16 90 i3 b7 % 32 23 39
17 85 |33 64 |56 |58 5 81
18 80 8% Gh 16y |68 £0 56
19 80 5g 68 | 6% | 6k &2 66
20 80 L 68 |55 |78 54 74
21 80 &8 7! {38 |60 52 65
22 75 |53 | 6k (78 |66 7! 85
23 - ] i {35 |20 15 i7
24 e fi | 38 |28 |28 29 33
25 - by 57 |42 |42 b3 g
26 - 32 57 (kb | b2 Y L
27 o 27 57 {56 | U By 50
28 - 8z 30 |35 | 70 a1 75
29 - 3 59 |ak |56 55 58
30 o 50 64 |25 |58 B2 61
3! - |77 76 |5 |78 76 7h
32 - |58 7V |98 |70 7 71
33 -e 36 64 |Gy |66 55 65
34 - e |2y 59 |53 |58 B2 59
35 - |55 66 |72 |68 &6 67
None ves o 2 | g 8 3 5
Total Students 122 | W2 |% S0 59 : 92
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Motlvaticnal and Personal Areas

a, The Need levals shown on the Edwards Personal Preference Schgm

dule are, in general, quite simiiar by observation (Tabte 23.)
Differences in the total groups for the two semesters may re-

Flect the difference In the male=females composition of the classes,
The medlan centiies for the two senésters by sex, however appear

very simllar,

Considering the groups from both semesters together, the
tendency was for them compared with coiiege freshman norms to have
above average needs for order, abasement, deference, change, and
endurance, On the other hand, they appear to have below average

needs for hetercsexual Interests and deminence,

An interesting note is that the Fall 1964 class appearad more
volatile to the Instructors than had the Spring 1964 group. This
may be attributed to incressed class size, varying class size and
schedullng during the semester, adding more units to the block, ete.
However, it Is to be noted thet in the Fall 1964 group, the males
had more need for aggression and the females had more heterosexual

interest and more need for change and variety,

»
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o AL
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e pat

(% of class In upper & lewer 18% & mid 68% of Nowm 4P,

r . o [ | : 1
&é—iﬁﬁ 1.008 Hord:  Class RCH|\OEE|ORD VERH | BUYIAFF |7 SUC | Dorglpgh | Mg mg EnO\HEF\AGe
 p y £~ : - -y Ciad A
&FW. 169 of | SHING BF| T |\ z7ide|an| 8 | 5128 92 \Folssizleg] £ eod
}kﬁm ﬁ!‘% . R y 3 - . . - 47 w
: 4 / - ’ Seul B> % e ; - "
Bid 08% of | Sme/AG o |v0 (64| ST 4o |25\ 70 26 | s |\ pe |68 | 22| &2 8% | L2 |7
Forn Srou
IA‘iﬁo Head SR I SR RIS ICHCI SR IV NS IR B YR WA N A TR U
A X RS Cor 7 s s R NI W el # Ry A 2
‘ - . » /k . o iy pe n o £ e e
Lower 16% of | S2L/ v 6 gt 2 Sl 2 (2o (/72 Gy |22l 2|78 | F 82 4
Norm Group _ ,
Lo mesd) | oo o f e AR
oie Median |0V GEF| F0 |3\ 08 |0 |95 |\ P |57 | 50| B2l 07| 62 |6 |55 2p|ST| 23
Lantile LA .': : SCPS R I ) ) s e ;’;;; L o il B 44{?
Femata Mjﬁanﬁ‘%’é’/’f’%;&/ﬁ b4 | I3 | EZ |42 \ A8\ 30 (A8 | FF | F2 56 | SE |52 67|25 65|38
(:&mt“ﬁ’i PNy A g R P , Rl SR I LI B o i I “ﬂ‘.’: -'3‘:,' ;-.‘:'", 4 ‘4?
fzed SPEING E | — | A | 4 . Nk 4 | | =
lative | gatal. e o o : ; | i " 4
;ﬁﬁ”“ Faw | soerig € — | +1 J S RN NP iy
i!?’c Kﬂﬂl MI& PAPL 'c.'y’;"":?' 4 '; W:'m
Heepling of Seulss
fiMlevemamt = 2o do one's kest ' }
Riforence « to follow others and do what's expucted
- CRDar = £¢ have things o ovder and svrranged
eXfibition « to be the center of attention
AUToncmy = %% ba Independent of othors
. AFFitlation « o participate In groups and form strong attachments
.. iNTercception= to analyze one's motives & the behavior of others
| SUCcorance = o have othars provide help :
DOMinanca = £0 be ragerded as 2 loader & stand for pt, of view
~ ABAsement « £0 accept blame, feel inferior
MiRturance « to hoelp others In trovble
- Chlange * $0 do new and diffaraent things .
| ENBurance = &0 keop at a task 2111 Finlshed
!
t

e e eyt s o N St e e rE AT

HETarosoxuality- Interast in the opposits sex
AGGrassion =

to gat sngry, blame, ceriticize

* + appears significantly above natlional Norm
~ appoars sianificantly below National Norm ‘
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Page 51,
b, The Kuder Preference Schedule indicates that there were maTy
similarities of interest among the two groups {Table 24} compared

with adult male and female N3rms,

Specifically, the males shew & low Interest in outdoor and mechanical
activities and a high interest In Arcistic and Clerical activities.
Females are a?so'low in cutdeor and mechanical Interests but high
in secial service interests.

Cc, In Study Habits the two groups also foliow a similar pattern during
the Sprfng end Fall semesters, with the distribution of sceres for
males being siightly higher than that for females (Table 25). The

wedian centiles for males and females as essentially at the same jow

average level for beth in the fali, although they are more divergent

In the Spring.

TABLE 25 = Survey of Study Habits and Attltudes (centiie o College Frazshmen

Norms | |

GROUP MALES FEMALES M
Spring{ Fali Spring Fall
M 23 Ly Lo ko
Median Centiie 50 40 33 38
Upper Quartile 63 | 70 56 58
Lower Quartile 18 28 i8 | 59

piukia




B, Enroliment and Grade Statistics

Enrol iment statistics for this Fail 1984 group are given below - with

a comparison made with the First {Spring 196k)group,
TABLE 26 - Emrollment Statistics

Fail 1964 Sprina 1964

A. Initial Enrollment {Alpha) i10 6h
B, MNumber Tompleted Alpha g1 {83% of A) 58 (91 % of A}
G, HNumber @ HgH sverage or higher 27 {25% of A) 22 {34% of A)
{30% of B) (38% of B}
D. Average GPA {Alpha) 7.61 1.65
% B, Average Unlts Attempted 10.31 9,k
F. MNumber Enrolled {Beta) . 75 (68% of A} 36 (56% of A}
{83% of B8} (62% ot B)
G, Humber Compieted Beta | 71 {95% of F} 33 (92% of F)
H, Number @ 'V average or higher 30 {40% of F} 13 (36% of F)
(42% of G} {39% of 6)
{. Average GPA (Beta) 1,71 1.48
J, Average Units Attempied it.18 10.6
#% K, Number Enrolled Gamma ik b9 (45% of A} 22 {37% of A}
{(65% of F) (61% of F)

% Number of units required in Block Pregram: Fall 1964 = 8,5; Spring 1964 = 6.5

%k 31 out of 49 high group (63%)

26 out of 49 females (53%)
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JABLE 27 ~ Distribution of Grade Point Average in "Block® Fzil 1964 = with
Comparison made with the “Biock™ Spring 1964 Group = {Average
During the Aloha Semester of those Completing the Alpha Semester
and of Those Enrcliing in the Beota Semester,

o G U 8 W 02 i e D Yl G Y O W D CH oM Y B o P T @ S aw an v» M

Compieting Alphz Semaster Returning Béta Semester -
G, ¥, A Fall 1964 Spring 196k  Fali 1964 Spring 1964

3.50 - boo o (0% 0 (0% ¢ {0%) o (0%
| 3,06 = 3,49 1 (%) i (2% P {1%) - 1 (3%
E 2,50 ~ 2,49 g {10%) 8 (16 9 (12%) 6 (17%)
f 2,00 = 2,49 17 (18%) 13 {229 17 (23%) 11 (30%)
T e T e e
f 1.00 -~ 1,4g 30 (33% i5 (26%) 26 (35%) 9 (25%)
0.56 = 0,90 9 (i0%) 10 {17%) L (5%) 5 (14%)
L L0.00 =048 5 (6% 0 (0%) 6_{0%) 0_(0%

- Number 91 (100%) 58 {100%) 75 -{100%) 36 (100%)
Average G.F. A, 1.61 1.65 i.76 1.85

Table 27 above shows that in the Fall 1964 ¥Block'!,as compared with the
Spring 1964 group a swaller percent (29% vs 38%) received a %igM average or more,
a larger percent (55% vs 55%) received a D" average, while the same percent

received "less than a D! average.

i Of students returning for the Beta semestey 50% of the Spring 6L group had

| received at leagt a ''C** average as Alphas while only 36% of the Fall 1264 group

did se. The average of the Spring returning student slightiy exceeded that of

% the Fall returning stu&eutsg aithough the Spring group did not do nearly as well.

‘ in the Bete semsster as did the Fall group {Tabie 26). |
Could these differences relate to group size, unit load, type of program

in Aipha and Beta semester, or Spring group being slighily lower on aptitude

&nd achievement scores?

Fa ok kgl
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TABLE 28 - High Schools Last Attended.
Schoo! District No, Fall 1964 No. Spring 1964
Los Angeles Clty Schools |

Dorsey 3 1

Manual Arts 7 7

Beimzxt | 6 2

Jefferson 6 3

Fairfax 5 0

-Frgmbnt 5 L

Los ‘Anggl'es 5 b4

Washingt‘on‘ s 5

Marshall L 5 f

Roosevelt 3 1

Wilson 2 0

Eagle Rock [ 1 )

Hol 1ywood ! 1 ;

Other Los Angeles City L é

62 (57%) "0 (62%)

Other California High Schools 18 (16%) 1 {2%)
Total California High Schools T80 (73%) i {eu%) z
Total Out-of=State 30 (27% 23 (36%)
Total Envolled 110 {100%) . 6l (100%)

The above Table (Table 28} shows that the majority éf students graduated
from California high schools, In Falil 1964, about 2/3 of the California grad~
uates had been in California for 10 years or more, ané about 90% were in Cali-
fornia for at least 3 years. The large number compleiing elementary school

outside California may have educational implications, however.
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TABLE 29 « Distribution by Race and Sex (Fa“ 1064 and Sprmg 2951%
Alpha and Bets Sexms%:ws ,
|
| )
t WALE o FEWNALE TOTAL
| Negro | Caus, Other |l Heore Caus, | Other Male | Femaie
}‘ Fool)Sieh| rabis el poghisgilirigh StGLFI 8L ISIGk] Fr6Y] 36k Frah 306 F"Gl:«fi.%éﬂi-‘.
Inittal mwott 3% |ie| 5| 3] ol 23 50| 52} 61 8] & sz | 22| 5810
Completed Apha || 28 | 16| 8 | 3 AR EIE IR R R R L
G Average 7l sl vl vl ololdrefizl a1 2| ol il vlels|
_: i I L | . ) ) )
SPuerage GPA § 7 ';,@‘il;@gwgaggn 1621157 | *b_s 1.591L.67. 162 ).
Aver.Uty, fit, . 1110.5(9.2 o,k li1.500.1 |9.509.9 |9.3 h1.0 0.2 10.218.5 110.519.1 90.219.5
Complete Beta 2of ol 7} ol ol alizzliel tel ol 61 o i3z |12l smlon
M0 Ave, (Beta) | 51 2] 2l 3l a4l g i“ s 71 7l o] 21 121 48l s
;ﬁveo GPA {Beta) l[1.%47]: 230, 7% |2.80]2 06 o%Jﬁ 6811.43{2.13 - |14 7001600151175 146
- 1
Ave,Uts.. A""(Bataﬁwo 9.9 (10,2 113.0/8.5 gaalgm 3{10.1 11.8 = 10,4 11,519,9 {10.5]10.710.7
| | | T ‘
__Earoiied (Gommajy 15| 5| &| 2 519 2! 12i1118 | =ft |2 {in 8 25 1 14
Av, Units Envol- l 2 - 2 a |
lﬁd (G ) 1‘0&' ’909”3'«0%31%2 !zok‘ 355&3 1 905 ?30&‘ - 1095 ?Eo?&%}_y_} ué 1. 7 a'.g.
— 4 n
_ i{ 5! |
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C. Changes in Repding Performance: Comparison batwean Flrst and Second ;

; Semester Block Program Gro&ps {Spring 1964 and Fail 1964) ;
It can be sg2en that Bleck Program students in both the Spring ]

and Fall of 1964 were comparable st the bdginning and &t the end of ;

their raspective semesters. {Table 30). Reading woik was given but ;

not emphasized because of group size, 2

IBLE 30. ~ Changes in Reading Performance: Spring 1964 and Fall 1964

=' |

Spring and Fall 196k Before - After Performance Leveis” 3

Californla California SRA

Reading Yocabuiary Reading Comdrghension Placement |

Before After Before After Sefore After %

. - " ;

'S = Spring F=Fall || S F|l s{Flis IF s |[Flls |F|s |F
' ' ] 4

N b6 | 8% | O | suflue | 84| 46 | 84 |48 | 88 | 48 |88 ;
9.4 |9.6 | , lNo.z| 8.6 9.2 [9.% [9.8]83[85][9.3]9.3] ]}

Median 9 | (o) p (333l =3 €8} | (6) &) (75 | @) | 38y |(ve) ]

r Upper 10.6110.4 | M 1.8 9.4 9,9 [t0.¢ }10,7 || 8.8 | 9.3 [10.2 |10.2 ;
Warttte |l gy asy | 1ol el (6 | @ | ) e | Ghey| Gieyfeasy [fa8) |

| lower 17,0 8.2 | 9.1l 7.8 | 8.4 | 8,6 19.2 )74 1788585/ 3
Quartile ) LGy G [ el B | Ey @ @]

~ Purple

# Decimal = grade level N ]
Parenthesis = centila LACC Psychology ! C




T I I e A R S LTI T I A T 0 Tl S 3

Fage 57.

n, Comparison of High and Low Reading Groups (Block ?rngrammFa}?'igéh}
on Selected Characteristics -

The data presented thus far indicates that the students in the groups
defferentiated by thelr reading levels appear to be different in other
reading characteristies also,

it was decided 2o compare these two reading fevel groups on some other
gpecific characteristics as indicated below.

i, Gradas

Tables 21 mnd 22 below indicate that males exceed females in the

proportion that they sre found in the low reading group. Low reading
graup’maiaﬁ exceed low resding group femsies 1o GPA, while no sex dif-
ference exists in GPA in the high reading group. {1 out of 43 males
and 16 out of 48 femules raceived 2.00 or higher. & out of 43 males
and 9 cut of 48 females recelved .99 or below,

TABLE 31. - Grade Point fverage, Fall 1964 {First Semester] by Sexr

and Reading Group of Those Completing Semester.
READING GROUP
SEX ¥iCH LOW TOTAL
Hate 1,95 (R=ik) 1,37 (n=29) || 1.56 (eis3)

i.19 (N=17) |I 1.67 (n=48)

1,30 (N=hi6)

TABLE 32 = Distribution of Grade Polnt Averages of Students in High and Low
Group During Alpha Semester

_GPA HiGH - LOW TOTAL
3,00+ P (2% 0 (0% 1 (1%
2.00 ~ 2.8% 21 (b7%) 5 (11%) 26 (29%)
5,60 ~ 1.99 20 (Bh%) 30 (65%} 56 {55%)
| 00~ .99 3 {7%) iwozhE s (15%)
T $GTAL = 5 (160%) e (0% | o1 (100% |




2. Location of High Schoo! from Which Graduated Block y(Fail 1964} only.

TABLE 33 = Location of Last High Scheo! as Related to Reading Group, Withdrawal -
Durfng Semester, and GPA of 2,00+ or ,93= T

Furpie = Freguency | fad = Parcant
Total
Reading Greup Compieting Withe GPA GPA
Location High | Low Semester | drewal 2,00+ .99=
Los Angeles City 24 (53y | 28 {21} | 52 57} 1058 | 1k (52) | 5 (45) f
Other Californie _ 7 .(16) |_8 (17} | 35.Cv) | (30 |.. 622 | 2.018) |
Total California 31 (b9) | 36 (#8) | 67 (}4) ize) | 20 (3%) | 7 (64)
Scuthern 8 (18) | 8 (i3} | ¥4 {i5) 3 (1€y] s Qg | 3 (27)
Others 6 B 1 I T R s
Total cutside W ()] 30 {22) | &% (28) S (20| 7 (%) | bW (38)
Califoraia :
Totai Number nslicoy | &6 (100)) 9ilion) 19ltoe; | 27 (ieoyl 11 {100}

e 1 s
i ) ]

Table 33 above shows that Los Angeles City School graduates make up

siightly over half of the teial group completing the semester, while Cali-
fornla graduates make up 3/k¥s of the group of the remaihder, Southern high
schoo! graduates make up about 15%.

A slightly larger proportion of the low, as compared to the high group,
1s nzde up of Lés Angeies Cli{y and Callfornia gradustes. Thé high school
locations contribute ¢ averages or better® in proportlon to thelr representa-

tion in the tots! group. The .99 or less" grades are slightly higher from

the Southern gradustes.
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3, Resding Leve}, SCAT scores, and grade point average (Alpha Semester)
The SCAT scores were compared f@? the students in the high and

jow reading groups who earned GPA's, In their flrst semaster, of
2.00 or higher and ,$9 or lower, Table 34 shows this relation~
ship on the Verbal, Quantitative, and Total SCAT Seores, The fre~
quencies In the columns repressnt the number of students in the indi-
cated group that received‘ the particulas SCAT score om higher, e.9..
on the VYerbal Scale, of the students in the high reading giroup
sarning & GPA in their first semester of 2,004, Lk had a SCAT Verbal

score of 25 or more.

in general, this i:abié suggests that en the Verbal Scale, the
high group 2,00 students cover a broad range of "W gcores, The
high group “.99" student are among the higher scores {above 20 contile)
on "W (motivational prebiems), The lew.group "2.00" sad '.59" stu~
dent are in the lower range {below 20 centilie} on 'WM and not apparently
different from cne another, The combined fhigh and tow group)} '2,00%
students distribution of scores on V' don't aﬁpear to be different

from that of the ".89" students.

On the Quantitative Scaie, the high group v2.00 end .99" students

don't appear differentlated and vank {in genersly lower en the "0 than
the W' Scale, The low group “12,00" students score at the higher range
on "0 {apparentiy significantiy higher than the .99 low group

students and perhaps even significantiy higher than the high group '2,00%
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| and ".,99* students). The combined 2.00 studenis appeer {in general)

higher on the Q" than the combined 1,99 students,

On the Total Scale, the high group "'2.00" and ¥.99" students are

undifferentiated. The low group 2.00" students score higher than the

1 90" students and are not differentiated from the high 12.00" student. ]
The combined "2,00%" studeats {in general} score higher then the *.99" | }
students and are wore homogenous In score leval. : f

The distributlion of the Total scores suggests also that even at this
jow ievel and narrow range of raw scores, the SCAT Totel mey be helpful
In selecting those who can profit from those who are less llkely to, /
under the conditions of this program=--e.g., a total score of 31 or
higher includes 66 out of 91 who compisted the semester, among the 66
are all 27 of those who earn a '2.00 or higher' in their first semester,
while exciuding one half of those carning '.93 or Tess,' and 20 of the
50 of those earning between 1,00 and 1099'(not shown}. That is, the
proportion in this program would be iess and would include a larger
proportion of those who might succeed,

It also suggests the possible need for at least two different:
grams at this jevel Instead of one,

L, Beta {sscond) semester grades for Fali 1964 group. Does the raltionship
between GPA for sub groups and between SCAT and Beta semester GPA

| hold as for Alpha grades?
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To check this out, a followeup was conducted to determine second
semesier grades and the vrelationship of SCAT Total scores to second

- semester grades. Preliminary data is as feilows:

JABLE 35. =~ GPA for Fall 1964 Blorck Groups in Beta Semester

WAL T FERALE T THe, Lo I TOTAL
Mean GPA 1.65 i.75 1.7 | 1.67 1L
b 33 | 38 36 | 3 7i

Females and highs have higher GPA's than males and lows in the Beta

~as In the Alpha semester (Tables 35 and 28), The GPA's are not as

extreme, nor the differences as great as in the Alpha semester
5. Compartsonlof Beta Semester grades with SCAT Total score.

Tabte 36 shows the cumuiative fregnency during the Beta semester

of individuals on SCAT Total according to groups: High, low, and
total group members who earned a 2.00 or higher during the Beta semester;
and high, low, and total grdup members who carned less than 2.00 during
the Beta semester but who had earned 2.00 or more during the Alpha
semester. | o

In comparing GPA of the high and Yow groups during the Alpha and
Beta semesters it can be seen that while "€ er better was carned by
22 High and § Low, for a total of 27 during the Alphs semester (Table 34),
& GPA of wgv or better was earned by 17 High and 13 Low, for a total of 30 |

durfng the Beta semester {Table 35). That is, there were more "C%

averages out of a smailer group (91 vs 71) and at the same time the SCAT ]
total for these “C" students were not higher and if anything, slightly o !
lower, while the units attempied Qere at least the same or greater than

those taken during the Alpha semester (an average of 10 for the low group
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 TABLE 36 - Cumulative Frequency Pistribution on Total Score of Those Completing Page 62

One Year at LACC during Beta semester,

Cumalative frequency
fhooSwdeni:s # with G#AW%BEW
. Beﬁa 2 ag,‘g,, ,WED ‘!lé%gﬁLPﬁ;
Total _2.00%liGpA of 2,00%
SCAT  ||NT [LofTot | Hi | Lojlot|| Hi| Lofret
_____ MR EE R
bR SRS S-S | RSP SRR JUP | S fammabomas |
CES0 T O
pomrmnaaanan 1 hbeaials Dladuled adobolod / niabdy debainls alafloh | alaedad hiutalabel ol
B EREEL R KRN
38 105 i) ki 1531 4
----------- | RN bt | IR vl Wit | Meleints Setei el , |
..... 7 L ALt O L S  The SCAT Total therefore, appears
36 ll19i12i 31l 915 ik &k oL s to be of 1esa of a prediction for Beta
B | A R | | B . i - grades than for Alpha grades, {particu=
et EORE | SR B 5,:-.3’.4. SRR 00 B 11 S NES larly for the poorer readers). For
o llsniel a6l 4o 4 s i 16 exampie the 31 cutoff mentioned earllier
'g' ;ﬁi ‘6',: i" 12-3 "o “'i" - "‘,""‘;"6"7 In this section (Section D1) would have
..... 3. .. .--:.:.-.9..;-..-3..,--.;.-!.-3.--2 SRR SR left 70% of those compieting the Aipha
32 |l28:21: bpl 14y 8 : 22 b semester and 100% of the Alpha semester's
31 ETE 22? s3]l 151 9 | 24l 7 Vg %2,00+¢s", Had it boen used at that time
§ OO | RS R Sl ot A= : pemmnboncn. howsver, 1t would have eliminated 6 of
130 il 12k gsil i ; the 30 Beta 2,00+ or 20% of those suc~
29 34 | 25! sl 8 R cessful in the second semester (and these
................. h225 270 deeen from the low reading group). Is the
- ! _;2_7_3”“6_1 _____ : . the cost worth the savings?
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6, Alpha grades as related to Bate grades
Of those completing both Alpha and Bets semesters, the following

grade relatienship betwsen semesters 1s shown., (Fall 1964 Block only).

TABLE 37 ~ Fall 1964 Block Only

BETA SEMESTER ‘
A GPA 299= 1,00-1.49 | 1,50-1,99 | 2.00+ ERE A |
L —_— — - e i
P P b Lo Lo I
gL 2006 |8 i1 ]l h 61y 17 | 313 iuh]igis Va3
Al ] N o N
o |leB0e1.99 | 3 i 13 11 1i3 ik | 54 9 ljpig i18
o T A
Eltoo-tbo|g!vis [ vi 23 | siz700| vis:6|vivzion
s | .99 Pl | b2 taie| f1ia| |6l 6
T P P P P .
E | high 6 ! R ¥ A |
R o L) L b o
bow P b P 51 L 13 P13 { 351
TOTAL Pt ! i3 | ¢ i3] i i
H - High
L o= Low
T = Total

It can be sesn that, ‘e.g., of the 17 students of the high group
that earned a 2,00+ in the Bota semester, 11 also did so in the Alpha
somester. For the 13 of the Low group earning Beta 2.00+, enly‘3 had
done so in the Alpha semester.
0f those getting .99 or i»ss during the Beta semester, 4 had gotten
1.50+ and 6 had gotten 1.L9 during the first semester. A cursory look
- at those gegttng .99 or less In the Beta.semester‘showsvmany to be those

. with SCAT totals In high 30's. Is this a motivational problem~=negatively

speaklng?
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Also suggested i3 that the better reader of this "low tasted ability"
group who gets a 'C" average the second semester is likely te have gotten
a "CY the first semester. Howaver, the poorer reader who gets a ("
the secord semester is not 1ikely to have gotten it the first., To what
degree has the first semester helpad him make it the second? Is it a
function of the courses he is taking the second or a case of having

found his level? Courses taken in the Beta semester need tc be examined

as te type and grade. {This is in process).
7. Grades of nonereturning students.

The grades during the Alpha Secmester of those not veturning in the

e s e

Beta semaster were as foliows:

TABLE 38 ~ Grades of non~returning students in Alpha semester

GPA U fiigh o] dotal | Male | Femaie |

2,00+ g b I 2 2

1,501,599 ; i 2 2 0 .f-

1,60=1.49 % 9 A 3 i i

99 b L 12 A -8 ,
Total 0 2 22 n i

e

This Table 38 shows a tendency for those not returning from the iower
reading group to be the ones with poorest grades, while In the higher
reading group the relationship of fﬁturn!ng‘to scheo! and grades in Alpha
semester is not as clearly shown.,

Females not returning tended to be those receiving low grades. Whila
this was a slight tendency for males it didn't seem as strong. Females ;

in the low reading group received a lower average GPA than males in the ;

fow group {1.19 vs 1.37}.
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8. Reading Level
Table 39 indicates that for the Falil 1964 group, the change Tn vocabu~
lary énd Comprehensién on the Limed Californla Read.ing Achievement test
is greater for the high reading {over 1 year) than for the law
reading group {about 6 months). On the untimed critical Reading test,
howaver, the jow group Appeared,ﬁo make a greater change than the high
group, |
It is to be noted that the level {before and aftgr) of the lowest
quarter of the Swfgh grou;i appéared simi lar to that of the highest quarter

of the low group.

I&QME‘JS. = Changes in Reading Performence: High and Low Groups, Fall 1964
g
Fall 1964 High & Low Group Before -~ After Performance Levels*

“Californfa - || Californla — SRA ‘
Reading Reading Reading :
Yocabulary Comprehension Placement
Before After Before After Before Aftar
ﬂ High L = Low High | Low { High | Low |} High| Low [High | Low || High| Low [High | Low
N dwm [ m w3 a | as| m oz owlas {m |ag |
_9._7 .Ba? _n,o 9.7 ##2.2 § 8,9 {10.7 19.5 19.3 7.8 |9.6 |8.8 ]
Hedlan 5y 1 faoy | oy (o) 2y | ey ] @) || ied] 2y | (20)] (10)
opear 10.61.00.2..10.8.110.6/19.9 1 9.9 | 11.1110.409.9 18.5 1102596
| (36) | ti3) | (303 | (3631 (83 | (8) | {20y | (12} | (23} (B) [(28) }{20)
Lower L :
Qartiie |2l T:d09:9 177 19.0 7.7 1.9.6 1.9:0.)18.3 7.4 | 9.0 | 81,
@) [ &= 1Co) (g NGY 16 147 1 €3 (€7 | (2 | Gish] ts)

* 9.6 = grade level
{20) = centile Psychology 1 LACC (Plocement
zentile Collega Freshmen (Callfornis Readlng)

dome T R R R SR S R N S - ST Gty s s o R TR oA B TR ST R A T AT,
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Referring back to Tables 5, 6, and 7 will give more detailed informa=
tion on the male, female, high, and Tow subgroups., Males and Temzies
were similar both before and after the course In vocabulary,

Tabie & sh&ws that in Zomprehension (Californie Reading Achieve=
meﬁt) the males s1ightly exceeded the females in the beginning bu? that
the femaie gained move and gpproximaied the male level at the end.

Table 7 indicates that while the females began at approximately the
sene level as the males on Gritical Reading, they gained siightly mere,
On the other hand, the low group appeared to gain slightly more than
tha high group.

9. SRA Reading Placement as Related to Grades

The study on the Spring Bleck program indicated that the SRA Reading

Placeent Test score appeared io be related te GPA in the program.

An attempt was made to check this relationship on the Fall group.
Table L0 shows the relationship belween the Beginning Placement test
score (Pretest) and GPA for the Alpha and Beta semesters, and between
the score on the placement test taken at the end of the Alpha semester
(Post=Test) and the Bets semester GPA, (Some students are included in
the post test), The nmber of students is shown by high and low reading

greup {classified during the Alpha semester). The graphingdiamond {> )

reflecis the median score of all of those failing in the specific GPA
category, The bar represents the mid 50% of those in the GPA category.
(Q3 and Qi).

| Several interesting points show here.

1. The students earning a GPA of 2.00 or better In the Alpha
semaster appear to have an Initial reading advantage.

2. Reading advantage {Pre and Post Test) Is not related te
better GPA's during the Beta semester.

3, High and Low reading group students whose Beta GPA is 2,00
or better appear morre allke on Post test scores than Pre~
Tost scoras.,
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L

Evalyative Guastionngire on Aetitudes fhout Self, Collede,, Faeulty, and

This guestionmaire wes taken without newes of students knowm 8% the end

of the ssmester,

t.

20

instiuction

8. The fresdom of the facuity awd students o digcuss o pacticular subject
sas aover noticed to be restricied by 70% of students while 13%
notlced o restriction only cnce or fwice.

b, Almost 90% of the students genpraliy felt that they wers graded on
the basis of the wuality of their work rather than on irrelevant Tactors.
58% felt thet Ymover and 30% feit thst yery rarely®? did other than
quality of work enter into their grades,

c. fbout 70% of the siudents generally felt free 1o disagrae with thelr
tmntructors. OF chese, 23% felt Instructors wiafinitely encouraged
regsonable disagrecment, LSY Falt imstruciors accepted disagreament,
o% foit pensilzed for disngreensnt.

4. The Instructors were considered Lo be cempetent by over S04 of the
students,. (*wery competent® by 71% and “fairiy competent® by 21%).

w. As far as student setisfaction with opportunities to meet with
insteucters privately shout work and progress, sbout 90% appeared
saticfiad te some degree--=22% Moutremely;t #1% Yguite;® end 26%
airiy. ™ < '

£, Most (82%) felt that the methods used by Instructors were effective=-
Gusualiy" = 60% or "almost aluays = 22%)

Study -

a. Almost 0% felt uneasy and inefficient on examinations during the
-semester. 35% felt fairiy efficient and 7% very efficient,

b, 5H4% felt th@g studind Ysiightiy! er Hauch® less. than thelr classe
rates, 12% felt they studied slightly more and L% satd ‘Yauch more.™

e, 50% Felt “completely™ or “generally® unsuccessful in finding 8 good
place o study {in terms of comfori, heat, ventllstion, Tight,
distraction=frea.) 172 felt successTul In como ways and 16% felt
complataly successful, : :

d. 75% found putting idess on poper difficule {38% "wery difficult,”
26% “freguently some difficuity®® 10% felt Mittle or ne difficuliy.”

e. The students are split on thelr fealing of thelr ability te rémember
what thay have resd: 46% Yslightiy sbove average" and 37% "slightly
balow average,” 4% fairly poor and 17% “guite good.™

f. i}imt 60% felt ‘prepared’’ going tnto examinations during the semester
(46% “nore often then not'* and 2% "aimost always'). Only 8% feit
Inadeguately prepared while 34% feit "generally mot."
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Almost 80% sald they Lept up on asslgnments (B6% "usually™ end
32% atmost always,)

in terms of thelr own pémmn:.ﬂ satisfaction, these students attach Ime
portance o grades « Lh% a Ygrest deal,” 38% “qulte a biL,Y 13% &
"maderate amount,'t 4% Yhot too much.! | |

70% Found themselves minitentiona!!y rapping or day dreaming when intending
to study {26% *Frequently' and L4% "acaasioua!ly,"; 237% of the remainder

© Wnfrequentiy® did so,

5

Ko

Most {85%) found themseives distracted by other people, conversation, street
neisas, ete (45% Yeasily,' 540% “somewhat.'), :

The students spent 1lttle time during the week In discussion on ''sericus topics!!
with other students ==« averaging between 1 and 2 hours, .

3. MAttitudes to Coilege and Student Body

a'o

Co

e.

To

The students responded in the foliowing way when asked of their emstional
feelings toward LACG; 19% "wery strong attachment,® 67% “iike %, but
feellings not strong,’ 8% 'don’t like it, but feelings not strong,® 7%
"whoroughly distike it." 86% thersfore felt positively toward LACC,

The students are split half and haif en their statisfaction regarding
the horesty of students in their class with reference to cheating,
piegiarism, etc. 11% ‘wery satisfied,' 38% ‘falrly satisfiad," 26%
“somewhat dissatisfied’ aad 23% Ywery dissatisfied.' .

Generally spesking, the students ave "fairly satisfled'{58%) with the
degiree of concern Tor political, economic, and social issues shown by mest
studznts at LACC. (13% were Yvery satisfied® while 20% were Ysomowhat dise
satisfied" and B0Y were ‘wery satisfied.® |

Benerally spaaking, the students (83%) ave (“falrly" « 51% or "wery'~
32% satistied with the willingness of most students on this campus to
essoclate with other students whose racial, ethnie, or social backgrounds
are different from their own,

In comparing their classmates concern for social 1ife .as opposed to schooi
work, this group feels that the interest is not generslly in favor of

soccial 1ife. However, 20% feel that there is too much concern for social
life and another 20% feel that social life is favored but not teo much so.

When asked sbout the existence of 2 lgroup feeling® in their class, the
responses were broadly ‘'ves,'' Specifically they were as follows: 'yes,
quite strong" = ib%, 'Yes, moderste degrae’ = 38%, 'Wes, but rather weak' =
347, Mo, oractically none' - L%, |

There Is mixed feeling sbout the degree that the gollege ( in terms of
punhoars of persons or organizatlions), is interssted In the stedent as an
individual, OCne=half ‘very seldom feel an interest® or “feel like a

number, 'Ywhilo one=third “frequently feel an interest" and only 16% say that
many show an interest In them as Individuals, '

Q
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4, Gosls

4. Almosi 80% felt that they knew what they wanted thelr college educa~
to do for them, {45% "definitely," and 33% “hink so,") 11% hadn't
decided and were seeking snswers, ' .

b. Over haif of the group felt "fairly® (elmost 40%), or “very” - S
(olmost 20%)'certain®® that they have the aptitudes necessary for reasonabile
success in studying for their mejor field at this college. About one-
third were somewhat "uncertain' and about 10% were fairly certain they .
did pot possess the necessary aptitudes, :

it is to be noted that this gquastion was asked at the end of the semesier.
It Is impurtant to compere this figure of simost 60% feeling “fairly® o 5
or ‘very" certaln of having the aptitude for reascnsbie success in study ;
for their major with the figures showing the smount of scheo!ing needed
for the job they hope to get on graduatien: « 24% - one or wore years of
graduate work; 37%4-3 or b years of cofiege; and 39% « 1 to 2 yeers of
coliege. This comparison is imporitant in view of academic aptitude end
achlevement scores repovted on this group and the desire of over 50% to
go Into professional fields generally requiring graduate level work.
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In ordar ic make some meaning cut of the persistence figures on these

bleck pregram students, o comparison was made with a random szmple of stue

dents eligibls for, but not selected for the block program.

The criterion

for the non=blodl sample was, as for the bleck groupss under 22, no previous
P .

coliege, not of foreign backgicund, scm* Total raw score of 39 or below,

-~

TABLE b1 - Comparison of enrciliment and GPA data on "Block’ groups mitrally
enroiling in Spring and Fall 1964 wl“h & compargble sample of
non=block probastlioners

-~

Entered Spring

Entered Fall

freon = Blusk 196k 196% .
Purple « Mon-Block Leh
| Alpha | Beta | Gamma | Deltal Alpha | Bata | Gamms | Sens.
S5 1 96 | s | e | tie 5 ks
Numbsred Registered 63 21 16 8 iy | by 22 e,
Huzher Completing 55 5 2 3 i
Smst@r &1 1o 5 == |1 102 37 e ¢
E‘éumbszr wi th t @ 2 & e
: 0,00 = 0.99| 2b & 6 ww || b7 i3 we o
serzster 05 A 3 P p
GPA 1,00 = 1,48 il 5 3 -~ 29 i wi -
‘T 5 | & a0 27
1.50 = §.99 9 3 4 acs 17 6 ww 6
2,00 - 2.99| 6 3 2 we || th 13 wes -
& & & i @
3.00 = £,00 [ G- 0 = 2 I - e
P85 [ .28 {188 I
Puerveg Semester GPA b | 1,20 1,21 | ee | 3,30 asa - -
Avarage number unttss attmpted 8.1 7 8 6,8 | we 8.6 | 9.5 e cac:
% | 6% 9% BRE | ey |
% fbovs © Awraqe“k 259 AP w= | t8% | 13% oo e
T 23
ﬁ&mﬁﬁatﬁva Aversge 2.0 or batier 3 8

% Porcents based on original number registered
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Generalizations pertinent te Table &I are as follows:

1. The initial Block and Hon=block comparison groups were of ap= .
oroximately equal size in the Spring of 196% and Fall of 196k,

2. 7he preporilon of students completing each semester, of those
beginning it, is similar in beth the Block and Hon=block groups.

3. The proportion retﬁrning for the semaster following the first
' (out of those initially enrolled) Is substantially grester for tha
Block as compered with the Nen-block, ’

L. The GPA sach semester has been higher for the Block (except for Fall
group Beta semester).

5. The units attempted was greater for the Block group cach semester.

6. The percent of thuse earning "'C'* avarages or better each semester
of those inttiai&y anroiled was greater for the Block group.

7. Of the students in sach group attending more than one semesier,
substantially more of the Block than Non=block group have cumulative
GPA's of 2.0 or higher.
"1t is true that the members of the B!oﬁk program were allowed to enrcl!
for a second semester almost irrespective of first semester girades, while
the Non-block did not have this prerogative.

This condition might be a factor in éxpfaining why more of the Block
than Hon=block return esch semester and are present into the third or fourth
semester,

However, |¥ this were the case (the very low GPA students of the Non-
block not being permitted to return}, those who do gal return should be those
having the higher Alpha GPA and should logicaily do much better in the suc-
ceeding semasters. The'f;gures in Table 41 shows however, tha.f the spring
Block students show a higher GPA average iu'tha succeeding semesters while the
fall Block group shows & QPA of .10 of a grade point lower‘than the Non~
block.

it is also to be noted that the students in the Block program echiaved

GPA's while averaging sbout | to 1.5 units more In load,
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Couid the generally poorer performence of the non=block control group while
at L.A.C.C, be related to their poorer parformance during thé first semsster? |

To check on thfs possibility, the block and non=block probationary students
who completed & vear &t L.A.C.C. were compéred on their grades during &hg Alpha

(Tabie 42) and Beta (Table 43) semesters. (Caufioﬁumust_be exercised in drawing

' inferences from the data as'presehteqjdue to'sample size, parcticularly in the case

of the spring control.group).

It can be seen in (Tablé hz).that of the students complet?n§ the Alpha and
Beta semesters, the psrcent falling in the GPA categories indicated'dufing the
Alpha semester are’apparently similar for the fall groups and, if anything,
indicative of a higher GPA for the contiol spring group. That is, of these in ;he’
lowest decile oﬁ SCAT total compieting & year, the performance during the Alpha um
semesters shows that the block group performed no better than thg non~=block group
in GPA distribution, )

Does this similar performance dufiag the f{fst semester carvy to the gécond
when both block and non=block students are in ‘regular" classes? Table 43 |
indicated that the percent of the fall control group earning a 2.00+ Is slightly
greater than that in the fail block, while the percent df the‘spring block
ebrning ;?oo+ is substantially greaiér fhan that of the spring centrol,

'On the other hend in both spring and fel! groups, the percent serning ,99'GPA
or lower during the Bete semester is substanf!ally greater for the control groups.

If one considers @ GPA of 1.50 or greater during the second semsster for this

level student as belng indicative of benefit, then the evidence !n_favor of tha

block program appears to ba more positive. That is, in both the spring end fall
groups, tha percent of the'block program earning a GPA of 1.50 or better in the
Betea semester is grester than that of the control group (57% to 27% for the

spring and 74% to 66% for the fall,)
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TABLE 42 = GV«ﬂ& Point Average (GPL) distribution Durlng the Alpha Semester of f
Bimck and Control Probationary Students Completing Beta Semaster !
GPA % of Groups Completing Beta Semester ;
During 1
SPRING 1964 FALL 196k
Alphs : 4
Semster Block Gontrol Bioek Control ;
2,00+ 53] 60 32 34 i
1.50=1.99 izt 2y 25 26
a , - 1
1.00=1.43 24 0 34 P 1
g, 00- .99 15 13 8 i1 ‘
o e e ezt s P T P T P B R
Total % 7
Conp . Bata 100 100 100 160 /
N 33 g 71 35% 4
TABLE 43 « GPA Distribution During Bets Semester of Biock and Control ?
Probaticnary Students | ]
GPA . | _ . 1
% of Group Completing Beta Semester
During :
SPRING 1964 FALL 1s6h
Bete
Semaster Block fontrol Biock Control
: ¥ R A e eSS S S SES
2,00+ 39 7 42 49 ;
1.59-1.99 18 20 32 17
1,608 .49 15 27 1 3
-39= 7 b7 s 31
Total % H :
Comp, Beta 100 100 100 160 i
N 33 5% 7 35%
]

# Totals differ from those in Table ! since some control group students i
withdrew without gradm during ist -emester but complisted second ]
S@ﬁ%&‘% te!" 8 . A
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TABLE U4 ~ Grade Point Averages distributien for Alphz semester of spring
~  and fall 1964, Block and cenirol groups who completed Beta
semester a5 3 sareant of those initielly enyoiled in Alpha semester.

Bata Students as a Percent of the Group
initizily enrolied
SPRENG FALL
ALPHA -
GPA _ Black | Control Biock Control
2,00+ 25 13 _L 21 1
1.50 « 1,05 6 5 16 8
1.00 = 1.4 13 o 22 9
99 - 8 3 5 4
sgved'y % of origine] 1
Enrol Iment 52 21 : 6l 32
|_Completing. 1 year
Lost!, % compiet«
ing less than 1 yr b3 79 36 68
Total % envolled
initially 100 100 | 100 100

TABLE L5 - GPA distribution for Beta semester of spring and fall 1954
Block and control groups as a percent of those initially
enrolled in Alpha semester.

Bata Students as & % of group initially enrolled
SPRING FALL
BETA .
G PWAJ - Block Controi Block Cun_;t_ro!
2.00+ 20 1 27 __15
1.50 = 1.99 10 b 21 .6
‘ooo d ‘uug ' 8 6 7 E
g9 = S L N 9 10
@of Initial enrolless ]
completing 1 year 52 2t oL 32
% of ;ln‘l tal enroli .
conpleting less than L3 79 36 68
i year
Total % of origina
| enraliad 100 100 100 100
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Ysing completion of a vear of study as a criterion, the question might be
asked, what value does the hlock program have as regards the percent of people
tgaved” (remaining) after o yesr of work, 1.e., what proportion of the initlal

group complete a }f%'é‘"’ of work and how do they fare "grade-point wise."

Tables B ana U5 Indicste that of the spring groups almost 2% tiwes meny
block students as control students ém figavedt (52% vs 21%) end that of the fall
groups twice as many block students as control students are “saved GEY% vs 3243, 3
That is, Most’ sre 79% and 68% of those Initially enrolled in the control graups |
in Tess than ong year es comparad to ““losses’ of 48% and 36% in the block pre-
gram groups, o

Grade-wise 1t can b seen that the block aroups who conpleted a year had 8
iarger psrcent of the‘aumberﬁ Inicially enroiled in the higher grade sreas
during both the Alpha and Bats semesters.

Using the larger fall group as on cxample, it might ba inferred that not
using the block® for 81l in the lowest ﬁaciia on the SCAT Total cost society,

the school, and individuwals, 12 *C¥ students during the Beta semaster out of

107 initialiy enrolled (27=-15=12), If 1.5 is congidared as indicating Yprofit j
frem instruction® the loss is 27 “prafiting students' out of 100 initially
enrolled (48~21%27}. The cost in students potential for profiting is even
greater fbr the spring. |

This spparent ‘savings' by the "black' program, of course, needs sore

rigorous evaluation snd consideration philesophically, criterion-wise,

educationally, and costwwise {in imstructienal and Tacility time, as well as,
cost of alternate means oF educatinge-with Its attending values, societally
and individually}.

2. Alphp Semestor Grades as Related to Bai;a Semmster Grades _

D .
Provious sections V75 and O Indicated that the SCAT Total and the Resding

Placoment Test scores did not sppear to be vary relsted to Bets semaster
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s Indiented with &irha somester grades.

Section §V D 6 Indicated some relationship batween Alphs and Bota zemsstey

yrades for the Fall 1964 block program Fer students completing both semesters,

Doas the relaticnship betwaen Alphs end Bete semesier grades hoid for nonw~

block probstloners?
b6

The Table/belew inciudes only the mmbers of students of the fall and spring

1964 groups snd shows that there appears ¢o be a slight, positive relatlionship

between Alpha and Bete grades for both groups,

TABLE h(

= GPA Matrin of Alvha snd Beks grades of Block and HoneBlock groups
during Spring and Fall 1564

B E T A | Total Aiphg
GPA Disirifus
5PA logp= 99! 1.00-1.00 | 1.50-1.99 | 2,000 JtIon Group
Jrozodizlozih ) hi 8 )23 16| Black
2,00¢] 31 3| 112/l 03 {1 121 9 | Hen-Block
A : : : A a :
1.50-0... 3.0 2L 2t 0 [ & 0 95 L8 b Bledk .
L1 1.99 V3 e 1 2106 & 11 i & | Hon=Block
p | 100-| 5% 2| 311 {16 i1 6 | 2 1 8 | Block
- B D grmep e, e R LR Y TR L L Dl kot b ol b SababaRabdideidy | tathidhtdadiadian [ Sl abhadiiadil” Sadaliadiad hidadtdai bl A
L e TR e e e o 2| 10 ] 0 | Non=Block
Al 8%eq 1 3 2....2 ' 0 1 6 1 .5 | Blogk
“““““““ 'Iqq"-‘v-anhuﬂ“"‘."“"‘"“‘-"‘"‘"““"’""""!“""“"‘"”‘“"”“_""E ""”"0""“ [ ald R LR L R R e bRk e i
less | 3 1 i ¢! il 06 0 { L1 2 | Hon=Block
"} f ""t’,' h T ot -
Total Bata | 45 | o not o5 ] ey ag ! {9
GPA Distris|..... S B I AR T LR T Wi 23 | Bleck
but fon o7 L 6 3 ¥ 35 ¢ 15 | Non=Block
F L4 § ? 5 % ? } T
Semmester | Fail | Spr. | Fail | Spr,Fell |Spr. |Fall Fall | Spr.
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It appears that many of thcse who did well the Beta semester also did
weil the Alpha semester. For exsmple, of the 30 Fall block students re-
ceiving & 2.00 or higher during the Beta semester, !4 had recelved a 2.00+
during the Alpha semester.. '

Homaver, soms who might be considered "unsuccessful? the Alpha swamester ..
{less than 2,00) "found" thanselves im the Beta semester, e.g., of the 30
Bata 2,00+ GPA’s menticned above=«9 had GPA’s of 1.50-1.,99 and & had 1,00~
1.49 as their Alpha GPA.

More information is needed on whether the Bete grades represeni initial
unmeasured competence, capacity to learn, changes in attitude and learning

during Alpha scmester, type of Bata courses, Beta units attempted, grading pro=

cedures, ctc, |

The data In this section doay suggest, howevaer, that a block program for
those with lowest decile scores on SCAT Total provides values in terms of stu~
dent rentention and performence over a program of undifferentisted, but limited,
enrol iment .

in swmmgry, Table 41 shows that of those enrolled each semester out of
the initial group, block students tend to exceed non=block students In raten-
tion and performance areas,

Tablaes b2 and 43 further é@mpara bleck and non~block probationers. They
indicate that those block students who complate two semssters parform as well
as, during the Alpha semaster, and better then, during the Beta semester, the
non=block probationary students. Tables 44 and 45 then indicate that the block
group, while comparable or better in academic performance over two or more

semesters, performs at this level whila retaining at least twice the number of

students., {Less loss of potential).
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Y. SUMMARY
This is the third report on the progress of an experimental program for

the "low=ability" student at Los Angeles City College. At this time

(February 1966) this program has Just compieted its fourth semester of opera~
tlon, having begun in February, 1964, This report relates primarily to the
sacond group of students to enter this program==those entering LACC in
jeptember of 1964,

The purpose of this report is te:

1} present data descriptive of the psychewsocial and colleae performance

characteristics of the "low=abiiity" students in the second experi=
mental group.

2] compare the second experimental group (Fall 1964) characteristics
with comparabie measures taken of the first experimental group
{Spring 1964) "ow-abliity" students.

3) compare the “better' and ''poorer'’ readers within the Fall 1964
axperimental group on selected factors,

L) present asttitudes of the Fall 1964 experimental group about the
program.

'5) compare the performance and retention of the experimental group
~ "Mow=-abiiity" with a comparable group of students not in the
experimenta! group,
The experimental group in the Fall 1964 consisted of 52 males and 58 females.
72 of the group were Hegro, 62 of the group last attended a Los Angeles city
high school, 18 a California high school, and 30 were from cut-of-state. Of tha
110 beginning the semester, 91 completed it, with 30 having a "C" average or

above. 75 enrolled for the second semester,

The program included a block of courses comprised of English, Speech and
Psychology, |

Psychological inventories and questionnaires were administered to the group.
The data was presented for subgroups by sex (male and female) and reading levei-
high {A8 and above) and low (B8 and below) and for the total group. The follawiﬁg

results about the experimentai group were obtained:
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A. Acaderic Potential and Achisvement

i,

2,

13% show potential for two vears or more of cellege, based on the
GATE ''G* zoove, '

On verbal messurss of mental. ablility, the sverage student places at
the 7th centile comparsd with colliegk students (SCAT), and at the
29th centile compares with the working popuistion {GATB-''G").

On nonsverbal measures of mental ability, the average student pldces
at the 20th centile compared with Log Angeles city junior cellege
norms {Raven Progressive Matrices-untimed), at the 50th centile come
pared with 2025 vear oids {Raven Progressive Matrices-untimedj, and
at the 65th centile compared with M7 vear olds and older* (SRA’
NonsYerbal, timed). Reporied gains in Listening Comprehension wairranis
fercher study, :

On tests of reading vocabulavy and comprehension the average-student:
placed at the 9th grade level {California Reading Achievement Test)
whlle on & test of critical reading the average was at the 8th grade
Tavel {(SRA Reading Placement Test]. B

Whare sex ¢ifferences appear te accur relative (o academic potential
and achlevement, nales axceed females in 1) the number with 2 years
or more of college potential {9 to 3) and 2} reading cemprehension
fevel {9.% to 9.0,

Vhere reading group differences appear, the “highs® ancesd the “'lows”
in 1) Non=VYarbsi wental ability {73¢d to 49th centile average ~ 17
vesr old norms) and (27th centile to 18th centile averages = Junior
college norms), 2} veading vocabulary level (9.7 2e $.2), 3) reading
comprehension leve! (9.4 to 8.9), and 4) critical reading level

9.3 to 7.8). Interestingly, the high and low groups both have 6
students with 2 vear or more college potential,

Vécational Aptitudes

io

2,

3,

The average aptitude scores in verbal, numerical, spatial, and

finger dexterity is below the 50th centilie on working population

norms , while at or above the 50th centile in form perception, clerical
perception, moter coordination, and manual dexterity,

The median for the total group on all aptitude measures, except MG
and WY, are within one half standard devietion {10 centile points]
of the working popuiation novm mean,

Vihile about 13% were academically suitable by Intelligence score
for 2 or more years of college, this does not hold for aptitude
patterns. That is, none are high encugh on combined sceres to
qualify for occupationai areas velated to the GATB necessitating
I or more years of coliege and only 2=5% qualify 2 yaar occupa~
tional areas predicied by the GATB,
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4, There don't appear o be significant sex or reading level differences.
Motivational

1. Both ma2les and females {relative to nationa) norms) tend to be sbove
aversge In need for order and tendency to feel inadequate, while
showing & low interest in the opposite sex,

2, MNales tend to be above average In their need for deferring to others,
sticking with things, and aggresion, while below average In thelr need
for deminance, Females have an above average need for change and below
average need for affiliation,

3. While both '"highs® and "*lows' need order and feel Tnadequate=="lows,!'
more than 'highs,' defer to cthers and tend to stick with things, while
showing less interest in the opposite sex.

b, The interast inventory shows outdoor and mechanical interests to be low
for all groups., in addition, males and highs have below average scienti-
fic interests. Otherwise, asbove average interests are indicated for males
in computational, artistic, and clerical areas; for females in persuasive,
musical, and social service areas; for highs in persuasive, musical,
social service, and clerical areas; and for lows In computational areas.

£, Study Hablits and »ttitudes are consistently but slightly lower than
college norms with females and ‘'lows'’ being weaker than males and **highs.'

Questionnaire Data Showed the Following:

1. The group averaged 18 years old, was 53% male, had 75% living with
one or both parents, and had 25% living with 5 or more other pasrsons
in thelr residence.

2. As a group, 70% had decided on a major, with half making the decision
within the last year and with difficulty., Over half of the group wanted
L or more years of college, which Is more than they felt would be required
for the job they wanted. However, most felt they would achleve the educa-
tion necessary for their job goal and for over 50% these job goais were
at & professional level. Finenclal considerations and human relation
aspects of the job are considered to be their most Important job considera=
tions,

3. The major source of financial support comes from parents for 50% and
from jobs for 35%,with more "high'' group and females recelving perental
support. .

L, Most of these students expected competition for grades, expected most
problems with their studies, and falt the purpose of colliege was to give
Job training.

5. Most of the students are from large urban areas, attended no more than 2
high schools and elementary schools, lived in Cailfornia for at least 3
years (50% lived here for 10 or more years), and graduated from public,
racially integrated high schools). Almost 3/L4 gradusted from California
high schools, with almost 60% from Los Angeles city high schools. 45%

ranked themselves in the upper half of their graduating class whils 40%
didn't know where they ranked.
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6. Almost §0% stated that both parents were iiving but 40% were separated
or divorced., Most parenis were in the skilled, semi=skiiled, 2nd
clerical category, MHost mothers worked. Median repovied income was in
the $4000-$6000 range. Junior college graduation of the students was of
gsome Importance to most parents, but more so to parents of 'highs® and
females. '

Comparison of the Spring 1964 and Fall 1965 Block groups were made on the GATB,
SRA Non=Verbal, California Reading Achievement Test; SRA Reading Placement Test,
Edwards Personal Preference Schedule, Kuddr Preference Recerd, B=H Survey of
Study Habits and Attitudes. Comparisens of the Fall 1964 and Spring 1964

Block groups were made on the looney Problem Check List., A1} comparisons show
substantially simllar resulis,

Enrollment statistics of the Spring and Fall 1964 groups show that out of

thé original envoliment about L0% return for a third semester.

Comparison of 'high® (A8 and up) and “iow" (B8 and lower) reading groups as
determined in the beginning of the semester showed :

1. Females more prevalent in the "high' group, 2) *high' group GPA exceeded
Mow' group GPA {1.93 to 1.30), 3) more "high'* group members had a't" average
or better (22 to 5), 1) slightly more "“lows® were from Los Angeies city schools
(61% o 53%), 5) total SCAT scores were higher for those getting 2.00+ than
for these geiting .99 or less (medlan raw score 36 vs 32) with all 2.00+
above 31, 6) SCAT total seems to have predictive value for Alpha grades, while
Alpha grades may show more value in predicting Beta grades, 7) more "low"

roup students earned 2,00+ in their second semester than in their first
%13 Beta) vs 5 {Alpha), while siightly less “high' group members ssrned Bote
2.00+ (17 to 22), 8) “high' group average on California Reading Test changed
from average of about 9.5 to almost 11th grade while Hiow" group went from
about 9.0 to 9.6, 9) while pre-test critical reading test scores were related
to getflng an Alpha 2.00+, post~test scores of both “high" and "low'" group
student getting Beta 2.00%'s are similar.

Anonymous student questionraire data o evaluate the Alpha program Indicated
1) very favorsbie reactions on the quality of instruction, academic freedom,
fairness, and opportunity for conferences; 2) difficuity In finding a plece
to study, In studying, and in expressing thamselves, but they felt that they
kept up on asslignments; 3) importance is attached to grades; k) gensrally
positive attitude toward LACC, concern of students for political, social,
economlc issuas, and willingness of students of di ffering backgrounds to
associate with one another; 5) mixed feeling about college’s interest in them
as individuals: 6) over half falt that they had the aptitude to successfuily
complete thelr studles.

i e s
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1, The students in the Block were compared with & randomiy selecied group
of non=block, but “block-eligibie" students. In general, 1) block
students tended to exceeded non=block in retention and performance,

2) block students completing two semesters performed as well during
the first semester and better in the second semester than the non-
block studsnts 3} bicck students, while comparable to non~block stu=
dents in performance over two semesters, have a retention of twice
the number of students after one year.

CONCLUS IONS
A. GCeneralizations Regarding Characteristicg== _
independent svaluaticns of twe samples of Hloweabllity" students
at LACC by means of psycholegical tests, inventories, and questionnaires
during two semesiers Indlcates thatv&he characteristics described in the
flirst report can be canslder&& hypethe:ically representative of this
group. |
In general, the data was‘cnngruent in the following areas:

1) rank in lower 25% of general population in verbal intelilgence,

vhile average in non=verbal measures, 2) 8th to Sth grade reading

level, 3) below average in acaddemic aptlitudes (verbel, number, spatial)
while about average in non=inteilectual aptitudes {form and clerical
perception, motor coordination, manual dexterity),l) job potentlal below
junior college semi~professional level, with more possibilities in skilled
and semi=skiiled range, 5) above average in need for order, tendency to
fee! inadeguate, need to defer o cthers, need for variety, need to stick
with things, and below average in interest in the opposite sex and the
need to be regarded 2s a leader or stand up for a point of view, 6) low
interest in areas of outdcor, mechanical, and scientific (somewhat}), while
high in areas of clerical, soclial service, and art 7) low in study habits,
8) have major problems in academ!c adjustment to college, personal-
psycholegical relations, life goals, and financing thila in school,

9) the primary purpose for college attendance is indicated as vocational
preparation, ' :

B. Differences Within the Group Ralated to Learning Potential

i. There appears to be possible sex differences in academic p&tent!al,
wmotivationsl and Interest patterns, and environmerntal and home
background factors that seem to have relationship to academic en-
deavors,
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2, Tha students falling In the lowest decile on the SCAT total score,
whils on the aversge not appesring to have the aptitude or achlie-
~vement jeval for college work, do pot appear to be a homogenecus
group in terms of junior college potential. While the SCAT pro-
vides some potential for differentiation of these two groups, other
measures are also necessary. ,

3. Soma students appear to have initial ability that might be more
profitably developed in the present junior college institutional
frame work than do others,

€. Conflict between Porsonal Needs and Colliege Expectatlions

The need patterns of this group of studsnts is reflected in immediate
(and Indicative of futurs} conflicts within the collage envircnment, This
tends to superimpose personal=social difficulties upon the learning pro~
blems already existing as a result of their insdequate academic compe-
tences. That Is, thelr difffcuities relating to independence, reality of
goals, seif=discipline, self confidence, motivation, study skills, etc.

. gre dissonant with the expectations snd demands of the institution,

D, Need for Counseling

1. This group has nsed for the availability for extensive and meaning-
ful counseling and referral services as indicated by 1) high goal
aspirstions relstive to prasent low ascademic functioning level and
knowledge of jobs 2) feii problem aress of perscnal-psychological,
adjustment to academics, flnancial resources, home and study condi-
tions, success in life, etc:, and 3) 2/3 to 3/4 desire ‘counseling,
job potential as predicted by GATB may reflect the Inadequacy of the
test for this student and the narrow range of occupations predicted to,
as well as wesk potentis? on the part of some students,

2. While lower level readsrs and males appear to be more 1lkely, than
females and highar level readers, to have difficulty in matching
thelr aspirations with thelr sbilities and motivations, they sesm to
have less family support and more financial, academic, and emotional
factors agalnst them,

E. Value of the 'Block'" Program

4 1, Aptitude and achievement varizbles, seem to have praedictive value
to first semsster success. Howevar, they sppear to be of somewhat
lesser value than first semester pesrformance in predicting second
semester success. Thare are indicstions that 1.5 rather than 2.0
(4.0 point scale) may be a better measure of first semester ''success,"
as related to obtaining s sscond semester 2,00 average.

2. Evidence of the value of a speclal “block" or 'core’ program for the
Ulow=ability" student is indlcated by a) a generslly fsvorsble :
attitude toward the school, faculty, and program b} a general :
perscnal attitude that ‘''someene cares," cs the 2:1 ratio of
retention into the third semester in faver of the ''block" spproach
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over a limited 1ist of courses from which a program mey be made for
comparable jow ability students, d) betier GPA performance over a
years time and a 331 advantage of the block group In numbers of
students with a cumulative “C! or better after one yesar (about 20%
of original black enrcliment to about 5% of original comparabie
group), e} results showing that those of the block control group
students completing one yesr, a larger percent of those initially
enrciled in the block da better, grade~wise, the second semester
than the controls=-gven though the controls and block students per~
form in a similar fashion during the first semester.

Vil, RECOMMENDATIONS
On the basls of evlidence in this report, observations of the program, and

'{ts effecte on the students and the campus community, the following recom=

mzndations are offered:
A. Insofar as the description of student characteristics and performance
in this report further support the evidence presented in the First

Report #64~14 and in the followup study #065~2, the recommendations of

the previcus reports shouid be more actively followed through, They
are sunmarized below, with comments related to this tudy added. (More

detailed aspects of these broad points may be found In the eartier reports).

1. "Continulng study and thought should be given to the place of a
program such as this in the junior college,” Including its place in
alternative agencies or under ccordinated auspices and the meaning of
eemedial! as intended and reslistically possible at the junior college
lavel. .

. 2. 'The purposes and objectives of the program should be carefully
delineated” e.g. individualized remedial, group remedial, apprecia-
3 tion , appreciation=counseling, remedlal~counseling, or combination ;
@ of precesding. Functiong, authority, and responsibility should be 3
: formally delegated and &ssigned. i

3. “Mathods other then Just using SCAT Total score cutoff should be
"explored for selecting students for the program,' and for differen=
tiating them by probability of success within several tracts.
Particular emphasis should be placed on finding motivational and
learning prebability measures.

L, "Creativity and experimentaticn In instructional method should be
encouraged.’ (It should also be made more feasible by & commite
tment on the part of the stata, the college, and the district as
represented by allocation of funds and time (clerical, instructional, ;
counseling, conference, preparation and planning, evaluation, etc.), 3
personnel, consultants, stc. : ]
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5. ‘Creativity and experimentation In counseling and guidance techniques
should be encouraged' with wore individual analysis as opposed to
roup analysis, This should also be made fexsible as Indicated in
L4) above.- | |

6. ‘'Explore additional methods for avaluating the program" including
- the student self perception as vwsll as measures of schleve:
. savings, effect on ciampus, and other erganizational variables. The
. . variables and criteria utllized In evajuaiion must indicate considers~
tion of several peoints suggested by these studies.

a) predictor variables may be valld for first semester success,
but not for the sscond semaster and bsyond.

b) predictor variables may be valid for one subject field or
category of student but not for others. Predictors for success
of the “culturally deprived! may differ from those of the
academically waak, ‘non~deprived.*

c) predictor variables and criteria may ba influsnced by characteris~
tics of the teacher, methoed used, classroom climate devaloped,
community attltudes, etc,

d) academic criteria of success e.5., reading galns, may not be as
meaningful to the student as personal criteriz e.g., finding
reslistic goels.

e) follow~ups should be continued in terms of courses and programs:
in which these students are successful, activities after laaving
school, attitudes about the program, rcmendntlons of students
for changas, atc,

7. The program should be coordinated with other local agencies interested

in the problem of the uneducated," and W&ﬂ.
cirilen eAniz A,

Develop mthods of dats ¢ollection, storage, retr!eval anaiysis, publica~

tion, and distribution that will permit further research on the scope
necessury and access to the dats by professional personnel. |

D;velop a battery of tests, i_mmatofrlos, and questionnaires that will allew
for obtalning generalizations regarding group or subgroups, as well as
differentiations within groups and between individuals. This mey neces-
sitate the use of Individual, group,/prgjectlve mthods. Group achlnis

tration and ease of éooring shotld be considaered important where the de-~

- vice is to be used with groups. Consideration should be given to adapting

lngltvlduai tests to group use. .
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D. COnduct’ § survey to determine the projection for future enrollment of
this "low-ability" student at LACC. This will &also require knowledge of
amel iorative a?forts now being made (and projected for the future) by
other zgencies, @.9., those 1) et the lower educational lavels designed to
remove the academic deficiencies of this student and to provide adeﬁutte
end appropriate counseling, 2) at the department of employment for job place=
ment and training programs for high school graduates, 3) established by
government and induétrlal orgenlzaticons,

E. Develop an Instructional progrem o allow for the differences oxisting

within this group e.g., 1) two or more tracks as was suggested by the

differential first serester performance of students batwsen the 0~5 ‘cem:ile

g By

and the 6-10 centile. For exsmple, a partial effort st remedigtion might

be attempted, that is, the higher performing membars of the lcwer declle
group may be given mere In a remediation effort the flrst sewester while

" the lower group Is given a ‘‘aeneral education program (hopefully with
materials and methods that are appropr!gfce"wlth‘ extensive terminal and
vocational counseling, 2) flexible progrémlng with a staff of ‘instructors

who work with the group on a year basis. Thls might allow for more fluldity

in moving from one subjact skill to another at anytime during the year,
but with stendards which must be met by the end of the yeser in order for
cradit to be received, 3) counseling=eriented learning prograés which might
Include 4 wesks of counseling followad by 16 waeks of Instruction .

The counseling phase might | includer

&, adainistraticn of a diagnostic test battery to lnclude massures

of scholastic achievement, study habits, non-verbal ability,
motivational or personality measures, listening, snd Interests.

- . ;
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The purpose wouid be to Identify, as much as posslb!e, the iearning
problems and regroup students according to types of learning dif-
ficulty in order to facilliate effective learning groups.

b. Group for ccunseling sessions according to type oF category of
probiem and in group sizes that m!ght be most offective for
working with It, :

c. These ceunseling sessiens might run 3 to § days a wack for 2 hours
‘s day end be concerned with educatfonal~végational goals and moti=
vation., The remalning hours of the program might Include school
orfentation; lecturs series on subject and vocational fieids; 1ibrary
or study zkills work; community, business, and 'ndustry visitations,
and other gensral cultural activities. ~

The Instructional phase might Inciude:

"a) Asslgning students to skills ciassez, laboratorles, study skills
- center, vecational information isboratories, Interview of
- slgnificant persons in the commmnity.

b)ﬁ Continued counseling or guidance on group or Individual basis 5
for remalnder of semester periodically, depending on the nature |
of the problem and the objectives.

c) Davelopment of a means of teaching and evaluating of performance
that is less dependent on writing or reading &t the beginning
‘but requiring more scademic performance measures at the end,

d) Keeping students on a rigid schedule in the beginning with their

-, studying kept under the control and guidance of school personne!
and with gradual ‘weaning’ occuring cver a year, so as to require
more self-responsiblllity st the end. .

'e) Opeiing iibrary facilitles for more evening hours and week end
hours and seeking study facilitles in the area from which students
- coms, Assistance might be provided by the community members-where 1
‘qualified. ]
f) Froviding systems of rawards for students that are wmeaningful, i.e., |
money, cquipsment, materials, subscriptions, tickets, frea profes-
sional vocatlonal guidance, tultion to technical or trade school,
scholarships. (A cooperative effort of varlous funding agencies,
schools and/or organizations.)
F. Broad“student Personnel Services should be developed to hslp pro-
vide experience and programs on and off campus that would ald the student

in his “scculaturation.®
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For examples

Counseling and guidance services should be provided to this
group, whether integrated with the curriculum, as in E 3¢
above, or separately. It Is particularly needed with respect

tc the areas of vocatlons, persenal values and goals, inter-
personal relations, study, educaticnal objectives, and part-time
employment and financial assistance., Individual, small groups
and classroom techniques should be developed according to pro-
blem arcas. A pointed effort should be made to locate and keep
contact with referral rescurces that might help the large number

 of students who are here becasuse they know of no other place to

go for training or jobs.

Efforts should be made to include psychologists in the
counsel Ing service snd/or provide for psychologist=consultant
time.

The placement function might: work through department of em=
ployment, Economic Opportunity Act Agencies, busin ess, and in-
dustry, and place students in “community service interest areas"
for experience a couple of hours per week, or for pay for more
hours a week in order to provide more realistic knowledge of oc-
cupational fields,

Provide campus ''retrests and cultural events' and on campus
“specia! programs! to help the student build a Hgrowth through
learning " orientation,

G. "Community contact! programs should be developed that would reach
into community to secondary schools, parents and family, business,:
and comminity organlzations. ‘

This would envourage their participation In school functions on
campus.

Informational, discussion, and counseling sessfons In rented, donated,
or public school facilities in a centrally located commnity locations
from which the students come might be of use In furthering this geal
and helping to develop a faverable home climate for the student.

Closer efforts at articulation with secondary scheols would aid in
developing continuity in instruction and counseling.

Major attempts to get at reasons and expectitns In college attendance
would help find out what is really desired by the community and reduce
the probability of developing "paper' programs based on narrowly
viewed Idealism, Inappropriate value orlentations, or Ignorance.
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For exampie, it is commonly assumed that college attendance for these
students' status oriented. While this may be so, the question arises
8s to what needs this status gain Is Intended to satisfy, whether these
underlying nceds can be met in another fashion, and whether satlsfying
status netds by attendance at eollege is not only a mers temporary
gain, but in addition, crestes more long temm frustrations and pro=
blem areas. Are the desires of the student and the community forces
incongruent? How does he profit? Is he belng pressured? That is,
-would a special division, campus, or program ==whose mein purpose would
be intensive remediation of skills~=-really be so frustrating to the status
need that students would not attend and that thu community would be up~
set? 1Is it the program or its method of Introduction and implementation
‘that Is the problem? This area need s looking into.

H. Develop a program to ald in reducing lnt;g-persdnal conflicts of students,
faculty, and administrators within the cullege. Those conflicts, it is hypo-

thesizaed, resuit from perceived discrepancies, between aspirations, expgctatlans,

and realities relative to personal and institutional motives, goals, capacities,

? and behaviors. Therefore,

1. Recognition must be given to the fact ~hat'

a. The student described in this study has characteristics (reflecting
intellectual, motivational, economic, ethnic, policital, historical,
social, or techno!ogical factors) different In many ways from those
for whose needs the junior college had originally established its
purpose, objectivas, organizational structure, parsonnel, and -
cerriculum, The college climate and expectations create pressures
that this student {s unpraepared to cope with,

it should be particularly noted that vlewlng the situation of
culturally deprived and the Negro {and his progress with increasing
opportunity) as belng similar to that of other ethnic minority
greups who made progress out of the 'melting pbt' msy not be 2
valid comparison for ona or more of the following reasons:

1) the visiblility factor-=color creates extreme difficulty In
breaking the housing, education, economic, atid social barriers.

2; lack of family unity &nd frequent absnece of the father. .
opportunity being greatsr for females than males-«and lack of

“ldentity" in the male $tudent.

L) 1lack of “cultural heritage" velue orientation {learning as being
significant and important).

5) economic conditions of automation and requirements of higher
level training for entry job against a background of minimsl,
restricted, and inadequate educational opportunity that was not
as extrems during the assimliation of the previous ethnic groups.

)
b
s
4
9
3
4
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b. Faculty training, experience, and role expectatlions .are not

cengruent with instructional and personale-psychological demands
made on them by the growing pressures of the "new remadial .

f . student.' It is true that recognition must be given to the aspira-

4 tions and needs of students and that the responsibiiity of the

] feculty to the community, the college, and the student is to do
what must be done to provide educational opportunities in ac~
cordance with the law, professional ethics, and soclal conscience.
It s also true howsver, that recognition must be given to faculty
in terms of their high leve! of training, compentance areas, and
personal aspirstion. If the needs of the facuity are not also
considered, the loss to the students, college, and community will
be great. |

- €, The concept of "remedial® upon which the junior college has been

. operating successfully in the past has not yielded & curriculum, :
organizational arrangement, or faculty to meet the “remedial® pro- fi
blem as represented by this current '‘low-ability' student body. ~

The first rpport (#65-12) compared the "“low=-ability" student with ;

a sanple of 'regular' students. UYhile in some respecis the groups -
were not disgimilar, the aress in which they were {e.g., back=
ground and achievement level) allowed the regulars to compensate ;

for their weaknesses under the oid concept of the 'remedial®

- function of the junior college.

d. There nmust be an effort tovard a *“aeeting of the minds' bstween the
Junier college, other institutions In the educational structure,
parents, community, industry, and government regarding the role of
the junior college. A beginning should be mede by clearly putting
forth the expectations of each regarding the junior college and a :
*hard headed" understanding taken of the discrepancies between the
expectations, the realistics, and the possibilities.

Nerrleea)

s. The problem is a community prablem, not 2 college problem. The i
- solution must come from the community, not just the college. What 1
Is neceded is a coordinated attack on the problem by the various 3
responsible agencies of the community=-~not isolated '*fire flighting®
attacks by speclalized but uncoordinated agencies. Ve need to gat
the conflicts In the opan and come to some resolution.

Arealistic look gt the scor g oroblem Is ngccessary In order

to establish machinery te handle the traini d_education of this
t. Vhere ever the machinery and progrem i3 astablished to !

handle the probleme«=vhether In the regular junior college progrom, j

In extenslion division of junior college, extended adult schools,

specialized community developmental centers, short=term goverament

or Industry programs, private schools, centralized testing, counseling,

and selected referral procedures for high school graduates, or

coordinated agencies~~~thg authority, funds, and necessary specialized

personnel, materiais, and facilities must be allocated to match

the scope of the responsibilities &ssigned. )




2, A single, clearly delineated line of authority and responsibility should
be established for the progrem within the school. The administretive
level of the person responsible and the facilities end resources mada
availabla for the program should represent the commitment of the Insti=
tution to, and be in sccordance with the purpose, scops, snd adminis~
trative relationships necessary for the success of the program,

Consideraticn should be given to placing this program In & separate
department or division of the college, in which case the responsible
authority should hold a department chairman or dean position,

3. An attltude and opinion survey of faculty, administrators, and students
o should be conducted to evaijuate and sid in developing a program to
alleveale atternate any discrepancles betwaen the school cl imate, expectations,
‘ . goals, and accemplishments as perceived by these groups.

k. . Recognition muit be given to the need for specialized faculty in this
program. An experimental! approach of assigning students and faculty
based on personality, motivational, attitudinal, and/or intellectual
ch:racter!stlcs might have value in establishing a positive learning
climate, :

5. Involve féculty in special training, program development, and evalua-~
- tion activities, e.g.,

@) develop In-service training programs on scheol time for facuity
member to receive special tralning In the tesching and counseling
of these students. ,

b) develop "group sessions® of faculty members working in this pro=-
grem to "alr'' orid develop means to handle common problems; feelings
and attitudes about this group; feelings and attitudes about their
own asperations and roles; develop ideas and procedures; and make
recommendations arnd evaluations.

c) conduct area-wide seminars, symposia, workshops.
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. Finally, it is recommended that research be carried out, using "models! of
broad scope, that wiil fnclude the student, the college, and the community =-e

recognizing that the three are intricately inrtertwined, The study of Isolated

H

probiems in courses and colleges is useful, but quite limited where social, as
£ weil as psycheliogical, amelioration is requied. Eventually, each study must be
tied into fts larger context.

1. There is need for coordinated rescarch projects both within colieges and
between colleges. The sducation at the junior cofiege level of the *low
tested ability® student is a complex probiem. The mythical typical student
described by the "average" on the various variables utilized in this study
is a composite of several types. Amorg these types are included for exe
ample === the one who ‘doesn’i now'® hut might Tater," who “eould" but
"won®'t," whe fcan'e but Mtries,Y and who Ycan’t't and Ywon'e!,

SnRA o sl e e S
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initial studies nead to be done in establishing intermediate and fong range
criteria for evaluation and the broad range of variables affecting student
performance.

2. The studies on the probiem of academic achievemcnt have taken at least
three appreaches:

a. Emphasis on the individuzi: suggesting that those who have internalized
the attitudes, motives, and behaviors appropriate to the academic system
tend to be more successtul ir school,

f b, Emphasis on cultural factors: sitggesting the significance of parental
; and Tamily background, eariy itraining, and support and of the congruence

: of pairental, student, and school values during the development phases of
life. Further, the student's achievement is copsidered to be a measure of
the degree of his accuituration i.e., the degiree to which one derives a
significant portion of his gratification from culzural accompl ishments,

¢. Emphasis on interacting factors: suggesting that college achievement is
related to the interaction of students® needs with the college expecta~
tions and pressures. Move spacifically, the factors in achlevement include:
the college environment: immediate classroom cues; the studurt (motives,
habits, skiils); the teacher and the learning procedures; and the criteria
for evaluation (rests). |

3. The data on this group reflests much refating o thess areas.

a, The effect of the factors in the Individusi as related o achievement
is reflected in such items as the discrepancy between iower verbal scores
and higher non~verbal scores, as well as between the lower Intellectual
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aptitude scores and higher non=intellectual and performance scores, high

tendency to feel inadequate and inferior, low need to take the lead and

support a point of view, low study habits and attitude scores, low value

on college as a place for intellectual development. previous low academic
achievement or high grades where standards were low. |

b. The effect of the second factor of cultural background is refiected
partially in the lower socio~economic background, working mothers, divorced
parents, large numbers of persons living in the home, lack of study
facilitles, and for the majority of students in this group, the racial

. factor -~ segregated background and being negro. . :

€. Since the students don't come to us with positive interna”ized values

. regarding education, appropriate "grade earning” and "student" behaviors
and "adequate cultural background,"” and since the law states that they are
entitled to be here and entitled to a program from which they can profit,
we are obligated to do scmething toward developing meaningful learning
experiences while they are at L.A.C.C., Information regarding the student
characteristics must be related to factors in the learning process.

4. Mc Keachie (1961) suggests relationships in college learning that, if gon-'-
sidered, might lead to more effective learning in the classroom.

a, The foliowing diagram is suggested 8s representing the relationship be-
tween the factors mentioned by Mc Keachie. From thls, Ideas can be gleaned
that might relate to program development.

FIGURE i
5. Achievement

r L
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1) Initial personal motivations. interacting with earlier iearned
; skills are reflected in the intial learning behaviorg necessary
E: for all future learning, i.e., reading, listenlng, spesking,
* writing, study methods, etc, ,

2) The motivation to perform in the classroom (or fustration derived
from classroom performance) results from the learning behaviors in
Interaction with the climate of the college and classroom,

3) ' Lesrning in the classroom resuits from the interaction of the
motivation to perform, laarning behaviors, and the material and
program presented by the teacher.

L) Measured achlevement (evaluation process) s dependent upon the
Interaction of learning, test-taking skill, and motivation to
perform. ' o

s i S S D e RN

5) The student's perception of his measured achievement interacts with
his motivation to perform to yield a motivation to achieve. This ;
may have a positive or negative basis i.e., either to do one's best
to reach & preferred goal or ~== to aspire to a goal so as to avoid
& negative goal. One's achievement is based, then on ope's motivation
to achieve, the habits he has developed, and his own feelings re-
garding the probability of his success. {again, an interactional effect)

b. A suggesélon regarding program development that comes out of this model
might be to: - . .

1) Develop organizational structuré, procedures, and techniques for
inftially evaluating and training students in the basic academic
learning behaviors, the underlying habits and skills, and the motiva=
tion for attendance and participation. In addition, there should be
rescarched and provided relevant environmental college and classroom
cues in order to develop academic motivation.

' 2) Combine this motivation with the appropriate learning behaviors
and program to yield learning. \;

3) Develop test taking skills and apply these skills to the learned
material under optimum motivational conditions to get a measure of
achievement. ’ : .

4) Gounsel with the student regarding the meaining énd._slgnificance
of his measured achievement and its relationship to a motivation to
achieve that is reallistic and positive. ' |

5) Further counsel with him regarding his probabi1fty of succeeding
and the hablts and behaviors that would be Instrumental in achieving

his goal.
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6) It is to be noted that motivation and subsequent performance can
be closely related to personal needs and gosls, hablts and skills,
and environmental climate and cues.

Aceas mentioned in 1) through 5) above could be used as signifi-
cant departure points for research within the broader context., There
are implications for research on student characteristics, learning
behaviors, teaching methods, progreammed learning, teacher personality,
college expectations, goals, and pressures, counseling methods and
techniques, administtative orgsnization and procedures, {(McKeachle,
for example, has demonsirated that where a need for affiiiation exists
in a student group, and the teacher provides a classroom climate for
satisfying this need, those with this need perform better than those with
other significant needs).

5. A second model that might have a basring Is that of Maslow's (1954) hierachy
of needs. He postulates five needs which, in order of prepotency, are: /
physiologlical, safety (order and stability), Tove (relating to others snd be-
longing to 2 group, rather than feellng rejected and isoigted), esteem (self-
respect and respect from others), and self actuwalization {fulfilling one's
potential). Further, he suggests that earlier reeds must be gratified before later
ones can be. As earlier needs become gratified, they become less potent. Then
the next need in order becomes more potent and the one upon which behavior pri-
marily operates, All needs are present and functioning at aill times, however one
may be more significant at any point In one's lifetime.

The values one has reflects the nged level upon which he is operating.
Perhaps this will give clues as to what must be done to chance values === i,e.,
provide satisfaction to the need level that this value represents. Another point
is that differences of values between individuals and groups do not so much re-
flect "right" and 'wrong' ways of thinking, but rather that some individuals are
at different need levels and have experienced more gratlflication in some areas
than others have.

The value of college as a place for job training scems to reflect the physio-
logical and safety need level. The safety need Is also raflected for students in
this group inititedr high need for order and need to defer to others.

The low need for affiliatlion score may reflect a defensive reaction to pre~
vious rejections; while the feeling expressed in class by these students thot
Nsomeone now csras'! reflects the real need. This also suggaests the need for a
faculty that con express this., Can this be done by & faculty that is Yassigned
one of these classes in order to share the load in a department’'?

The idea of attending college for Its prestige velue may reflect the st~
tempt to get symbolic esteem. This is symbolic in the college world because the
lack of performance doesn't allow real esteem, but it may be real to the student
in his own community becsuse attendance, not performance, may be the standard.

But what of thelr self=estesm In this conflict of two worlds? Are they seeking
this esteem from others by college sttendsnce because this Is the current currency
with which a sense of belonging and identify is found. In addition, can one who
does not fesl accepted use esteem or prestige to gain a sensas of belonging and
acceptance? Msslow suggests not. He suggests the opposite occurs,
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The questions in this mozivational area are very complex., Perhaps this
model will give some ideas regarding the motives, values, and behaviore of
this student group and some insights useful In resoiving conflicis betwaen
individuals and groups whose differences reflect their leve! in tha need hierarchy
" {faculty, students, negroes, caucasiansy, otc.). it also suggests that unless . - -
one obtalas satisfaction st the physiological, safety, love, and estasm levels
- he is unlikely to Fuifill his potentlail., Haslow also suggests that the “freedom
to act! is o need underlying all of ths others. One may be so concerned with
this neced that he may appear (0 be foregoing satisfaction of the others to

saticfy lt.

In more specific terms, this model suggests the broad geals of (1) helping
the student become aware of jobs that are open and opening, with specific informa-
tion about curriculs and experience opportunities in the jobs, {2} helping
him see himself for what he is (vocationally, educationally, perssnall ? 50 that
his wotives, behaviors, and goais are compatible and offectiva, and (3‘{ setting
up procedures for aliowing and encouraging individuai differentiation within
groups so as te allow him to optimize his own development and potential, This .
may help him work basically on the needs of 'freedem to act," physicloglcal,
and safety, while providing a basis and a start toward satisfylng those at a
higher lovel.

6. One of the coilege’s objestives with respect te the provisienal students
ther:, should be to develop an environmental situstion, organizetipnal stiucture,
appropriate activities, and evaluztive procedures se as to inpduce, as much as
possible, the physical and psychologlcal garticipation and the aczdemic produge
Lion of the students, This wald be done to the end that thay coms to better
understand themselves and the world they live in and ar-: capable of meking
-meaningful decisions ragarding their 1ife activities,

The foliowing 'model" taken from March and Simon {(1958) and placed in an
sducational frame-work Is an example of how & "brosd scope research model" might
provide a useful starting reference-polint for thinking In this ares of academic
participation and production,

a, Particlipstion in owiiegs and laarning activities

1) Figure 2 suggests the following relationships. The student's degree
of psycholegical, as wall as physicel, particiation in lesrning is a
function of the degree to which the inducements to his learning ara
grea;er than the costs to him{e.q., In energy, anxlety, tims, money,
ete,

2) The rstio of inducement over cost Is greatest when the studont
perceives it difficult to leave the college {because of limited
outside alternatives) and also finds it undesirable to leave college
{because of his satisfaction with the college and the trensferablitity
and cholce options within the coilege setting.)

T
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? FACTORS I8 PARTICIPATICHN
ﬁ FIGURE 2,
é 3 ~Perceived ease 'ﬂjraiternatives
? of leaving avaiiable oute , ;
é callegs lwslﬁe collegg, . . independence,
g Self concapt competence,
| , in ‘ worth,
;‘ student vole interest
. ' * o L embn S e . ( cher 3
ivetion  p ) dnducsmont .4__4 - Sattfsfacc:on% pred:f:tqfashfy eﬁ?ectatim’ls :
o s | ofF insara.ﬁff?ﬁtaﬁ ceud S
¢l eipate | | | relationships 'post;éﬂe
' 4, Percelved | Ngyat!fiaation ;
desivabil 5”:.‘5"'“: wﬂpat,gb:» 13 ity
of ieaving ¢f student sole 3
school with other
\Transferabitis} roles .

ty within and N
cutside organlzbtio
; These cetegoriss of perceived ease and desivability of leaving
; suggest a way of measuring student metivatibn and relating it to his
1 Aater Jearning. The Tour-way table below suggests motivational
categories in which students might be hypothstically placed,
(Renqwires developing an instrument for measuremant in this area,

FIGURE 3,
} Porcaived aass of . leaving school |
. 1 High | low
. Perceived o ‘ |
- desivability of High i A (5
lcaving school , I

Students in Block A would be most likely to leave college while
those ia D might be laast likely to leave. Those in € ard B might
have motivaticnal cenflicis, f.e,, € Ffinding it desirable, but dif~
Ficule, to lesve and B finding it easy to leave, but undesirabie.
These in Biocks C and D are most likely to stay In college and this'

tikelliheod compounded with aptitude Timitatlons creatas quite a
counseling prablem,
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Students might even move From one block to the other while In
school @.q., fram YB' o 'C" as reality’ incraases. A student
in block "C! might be a particular problem as he feals it desirable
to lsave, but hard to leave (Ho vhere to go).

Dissaticfaction with ene’s situation might ordinarily laad to 3
search behavier for alternatives (other programs, how o improve, ]
a job, etec.). However, as March and Simon point out, if the envirea= i
mont is perceived as malevolent and/or barren, search behavier dogs not’
necessariily follow from o decresss in 3ézisfactian, but rather aggrase
sion, withdraval, and regrassicn may be/ebserved. (A possible resuit
of the suggestion made by some to ''put these studants in regular classes
and let them flunk out. They'll learn this is not the place for them.")

3) Ease of leaving Is shown s releted to cutside slternstives avaiisgbia,
Figure 2)., This suggests the nasd for counseling referral, since this
persen might not stay in college if he knew of scmwvhere else to go te
gain objectives he might have ==-particularily for the student in block €,

4) Desirability of leavierg i3 lnverseley reclated to Two factors==satisfac~
tion and transferability,

satisfactlion is further related to 2) an adequate self concopt in tha
student role based on feelings of independencs, competence, worth, and
interests; b} predictability of instrumantal relationships besed on such
things @3 teacher expectations, study, postponement of gretification, etc]
and ¢} compatabiiizy of the student rele with other roles of famiily
member, wirker, father, etc,

Transferability refers to the possibility of movement within the college
{variaty in programs) and Is related to its size. Transferabiiity might
elso refer to movement in the educational system or between systems.

The date in this study would suggest that low satisfication and high
desirabilicy of leaving college combined with difficulty in leaving, Ir
terms of 2 piece te go would characterize this group,

5) A eritical probiem is indicated for this group in the term '"percelived.”
For what is "perceived" and what is ‘real® way be, and for these students

frequently is, Incongruent and yet motivationally relevant. This suggests

2 need for a) definitive college cbjectives and programs, b) developing 1
means of communicating them to intervested parties, cj developing projrams ]
within them, and d) making referrais to those agencies more capable of
hendling those problems net withln the junior college province. 1

b. Produciion in coliege and learning sstiings,

important in ona’s learning is that he actlvely produce. Dissatlisfaction
in tho organization can lead one to do one of saveral things--~leave ths
organization, conform to preduction stendards, or seek satisfaction in ]
non=productive areas. Since the student stays in school, tie alternstivses 1
remaining te him are staylng and producing or staying snd not producing. :
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That {s, he may stay and ebtaln satisfactions from ron-production related
activities 8.9., socializing, saying he is @ coilege student, etc.

(Parenthet!ca!ly, this brings up the point that if the coliege considars

. eco=curricular activities @.g., athietics, lecturas, soclal effalrs, student
goversmant, as educaticnally defensibie, then they should be included ameng

the areas ‘in which & student “may profit" from attendance, But what of the'
student wiho has very limited capatiiities in the Academic sphere, but pro=

fics from coscurviculer activities? For many of the provisicnal student group,,
the co~curricular activities may be of grester immediate worth than the academic)
yet the students are evaluated on acadasmics, Should students be evaluatzd on
‘gains In these co=curricular areas and should these be used as inroads to
academic learning? Or, parhops a program should be set up that is more ce-
curricular with minims! academics for ome semsster (or a summer) and then the
sltuatlon reversed the next semester == cradit baing given vpon successful
complecion of the year? Has the high level of importancs assignad to co=
curricular activities been based on an Implicit assumption of its educational
value to the academicalily able, while it has been 2ssigned low valus to the
academically unable? Again, are tha assumptiens upon which the junicr college
Minstitution® was founded such that thse types of provisional student now at-
tending was not considered to be one of the potential recipients of its bensfits?
Are we at the crogsroads of aeither limiting sttendance to those for whom the
junior college was fmplicitiy assumed to provide for originally or adapting

tha organization to a new all=inclusive rola?)

. "Motivation ¢o produce stems from & present or anticipated state of dis~
content and & percaption of a direct comnection belween Individusl production
and & now state of affaies. " (ﬁarch ond Simon p. 51). .

1) Figure & indicates that the motivation to produce in the isarning
situation wouid be maximizod if the ailternstives to production ovall-
able to ths student were minimized, the consaquences he parceives as
resulting to him by selecting the voricus productive alternatives
were moximlzed)and the geals of the Indivudal in terms of which he
evaluates the alternatives wera institutirnally related. HMore
spacifically, the following pertains:

a) Academic production can be maximizad only If non-productive
altarnztives are minimized. The slternatives relatéd:to academic
production then depend upon and can be maximized by doing the
following: ' | ‘ -

(1) Minimize the objective availability of outside of school
opportunitios es slternatives to school production (This
s not to negate the value or nsad of cutside school
activities, but forces us to realistically astablish ob=
jectives of the scademic program In }ight of them!)

(2) Maximize the degree to which the student feels himself a
participant in decisions mede about him by such means as ths
instructor’s showing his swareness of students’ problems,
utilizing the student®s ideas in program developmant,
utllizing "gredustes of program as aides, incorporating

 Influsnces of the comminity fram which ths students come,etc.
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{3j Optimize task complexity=supervision ratio. The learning materials
should be more closely programmed, the supervision cioser (by
teachar or aide) ond the groups smeller as the task bacomes more
complex relative to the weak abillties of the student,

(%) Rewsrds should be tled dirsctly to tha behavior dasired and
" should be meaningful and aveilable to the student (it may be

nzcessary for rewards to be material and concrete at first, with
gradual reward tralning taking place toward mors normative re~
wards). Rewards may have to be different for different types of
students e€.g., those in Block D (low-essee~low desirability of
leaving) in Figure 3 might take wore normative rewards {''grades",
"good work") while these in Block € {low esse~high desirability of
leaving) may need more concrete rewards, _

(5) HMaximize task orientotion of groups and minimize task=irrele-
vant behavior, Assign individuals to groups by their 'susceptability
to contagion' in order to raduce negative effects of the group on
individuais. '

b) The student will see the consequence. of academic production maximslly
if the following factorsare accounted for and controlled. ,

(1) The fewer the alternatives to acedamic production the mors
important will be the consequences of parforming in school,

(2) The utilization of appropriaste group pressure. -A system that
maximizes the value and goals of the groups within which the
individual finds himself will probably be more offective (at
lesst in the beginning unti! the individual begins differentiating
himself from the group}. Group pressures incresse in effectiveness
with strong identification, uniformity of opinion, the range of
control the group has over the eavironmental circumstances, and
the interaction in the group,

Looking agzin at Figure 3, those in block D {perceiving it un-
desirable toc leavs schoo%§ might ba treated differently from those
in block "C" (perceiving it desirable zo leave schooi}. That is,
those perceiving it undesiroble to icave school may bs mere likely
to bencfit by incoporation into or heving more contact with the
genaral student body, take on thelsr norms, and ward off conflicting
norms of the outside group. Un the other hard, those perceiving

it desirable to loave moy Find student body norms and behavior

in the academic rezlity outside their valuas system, tend to partici-
pate in cutside activities, and obtain less benefit from counsel ing
and training. : -

S T i s




. (3) Opgraticnality of criteria, Aczdemic productivity will be ine
- ereased to the extent ther lts ronsequences include rewards and/or
mobility within the organization or within the larger soclale *
occupational system of which the college Is a pert,

To be effective, rewards and gtandards must be acceptable to the
student and well-dofined, Ho must learn "student behavior® and
mast see this as an accoptable way te behave.

c) Individual goals., It is suggestad by March and Simon that individuals
evaluste themselves in rglation to others and take on the goals of groups
with which they ldentify. Ildentification, they propose, Incresses with
prestige, interaction, shared goals, need satisfaction, and lessening of
competition within the organization. They indicate targets for identi-
fication, '

1) Extra-organizational groups: e.g., femily, community, ethnic groups
Jjobs, etc,

2) Organizational greup: a.g., the college. The identificatlion mey
lead only to the symbolic behavior of atiending classes, carrying
bocks, attending activities, etc., since the organization represents
a8 value system different from that of the student. Being placed
on probation may be viewed mere as a rajection than as s provi-
sional acceptance, ieading the student to physical or psychological
avoidanez, Since the school is not satisying personzl goals, this
situation may lead to less identification. '

There may be a peint here for a separate probaticnary organization
or division of the schoel. Thst is, perhaps its bettar to be 8
full fledged student In @ skill development and guidence program,
thap @ provisional student backing into college so that when pushed
out, he can run away fast. :

3) Task groups (e.g., class and teacher) and subgroups (soclal groups
and clubsgswithin the school are two other typaes of target groups
- with which identifications are made and by whose values alternatives
to action are evaluated. |

4) Tha signiflcant point about individual goals as they relate to academic
production, is that groups with which the individusl ldentifies
influences his actiens. In so far as the varicus groups® values
are congruent, or complementary (at least not antagonistic), the
Individual will have less conflict. Furthermore, insofar as extra-
orgenizational (outside collage) and subgroups values {within the
college) are congruent or complementary with these of the organiza-
tion (college) and the task groups (teacher and class), the
individual will have less gosl and value conflict, VYhere college
and classroom values differ from extra organizational and sub=
group values, the individuai goals may be conflicting and his major
emphasis will be in the direction of the greatest i{dentiflcation.
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The school then must account for and compensate for Torces
acting on the student when he s outslde the acadamic sphere of
influences by showing swareness of outsldae forces, interacting with
them, and creating a sltuation in the ctllage that will Increase
the student®s identification with the college and educational
value system and his consequent academic production. The quastion=
naire ftem showing mixed reaction to 'the coilege consideration of
the studenis as individuals' and the obvious Ispsing into 'sub-
group colioquial behaviors after class" Is an Indication of needs
in the sreas just described. ‘ |

In summary, scademic produciion appears related to minimizing
alternatives to productive behavier, marimizing meaningful and
attainasble consegquenses of productive behavier, and controlling
for orgenizational, extra~orgsnizational, and Intra-orgsnizational
forces with which the studeni identifies and which affect his goals
as an Individual.

7. The purpsse for describing these ‘models' is not to suggest them as being
all inciusive or the ideal models to be used, Rather, they are suggested to
indicate the direction Tn which it is felt that college research should go.
A means must be found to Incorporste iimited studies Into the larger scope
of living societies, These are axamples of broad scope models which provide the
means for studying the “student! and the ''learning processes'', and in addition,
have the breadth to handie some of the relevant 'contexti" vafiables that affect
. and

motivation and Tearningmhich are so frequently omitted In the typical
limited studies, |

It I8 suggested that collegs, district, and siate educational leaders
and asdministiators commit themselves and thelir resources to synthesis, as well
as enalysis, In research and furthermore, that they view end handle this pro-

blem in ths breadth and depth within vhich it exists. Education and trairing

must be viewed in Its broader secial context and the concern of the community

(Including 1ts members, "instttutlons", and agencles) should be for the znalysis,

allocation, and integration of functions and resources to realistically meet

-,

the educational needs of the community.
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