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PREFACE

The increasing encouragement being given to the disabled
student from an ever widening range of sources to pursue higher
educational opportunities has simultaneously proven to be an
individual asset and frequently an institutional enigma.
Subsequent to the formation of the All-University Rehabilitation
Council at Syracuse University there developed an appreciation
of the mutual concern of the several disciplines involved in
the needs presented by the disabled student. The Council
expressed an interest in pursuing proposals which had been
submitted in previous years and in 1965 a proposal, with
revisions, was approved by the Vocational Rehabilitation
Administration, Department of Health, Education, and Welfare
for an Institute on "Academic Advisement of the Disabled
Student." o 3

" The objectives of this Institute .were:

l. To enhance college personnel's ability to
handle academic advisement of the disabled
student more effectively and thereby
facilitate campus adjustment,

2. * To provide knowledge about the medical and
-social needs of the student with locomotive
difficulties which may be less familiar to
college personnel, e.g., cerebral palsy,
post-polio conditions, amputees, spinal
cord injuries, heart and epilepsy,

N

3. To consider aspects of pre and post college
Planning for the disabled student, e.g.,’

- potential population for college, realistic
vocational goals, feasibility of college
objectives, transportation factors,
architectural and topographical barriers,
and the coordination of services and
resources.

iv
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The School of Social Work, its faculty, and members

of the All-University Rehabilitation Council cooperated in

assembling a competent array of resources which contributed

to the success of the Institute. The School also took

leadership in initiating and structuring the design of the

three-day Institute. The physical planning and arrangements

were carried out in a most able manner by the University 1

Conference Office, headed by Miss Eleanor Ludwig. The office ;w
1

staff of the School of social Work gave unstintingly of their
time in preparing preliminary reports. Immeasurable assistance
was rendered by Miss Vivian Kronenberg, Assistant to the

Dean, School of Social Work, in the final preparation of the
reports and proceedings for publication. The cooperation of
other departments on the campus made it possible to explore

in depth the problems and learning needs of disabled students.

Acting Dean
Syracuse University

|

|

|
John R. Hartnett : , j j

|
‘School of Social Work
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FOREWORD

A major feature of this Institute was that its develop-
ment and planning was initiated and carried out by the All-
University Rehabilitation Council of Syracuse University. “The
Council iconsists of twenty-five members representing Syracuse
University Administration, Admissions, Student Personnel,
Health Services, the Schools of Architecture, Nursing, and
Social work, the Division of Special Education and Rehabili-
tation; as well as the State University of New York College
of Forestry at Syracuse and the Rehabilitation Center of the
State University Hospital. The Council acknowledges the
interest and support of the Vocational Rehabilitation
Administration officials, especially the suggestions and
cooperation of Miss Margaret M. Ryan, Washington, D.C.; Dr.
Salvatore G. DiMichael, New York, N.Y.; and Adrian Levy,
Albany, N.Y.

Haven Hall was selected as the setting most conducive
to a thoughtful consideration and reflective review of the
theme "Academic Advisement of Disabled Students." The focus
was upon student personnel, health and medical aspects,
counseling, housing, and campus planning. The gracious,
presiding Dean Gladys VanBenschoten of the School of Nursing
and the timely wélcome of Vice-President Clark D. Ahlberg of
Syracuse University at the opening session set the tone for
the three-day Institute. The keynote presentations by Drs.
Timothy J. Nugent, William M. Cruickshank, and Timothy Gust
were stimulating and provided perspectives from which to
examine much content in depth during subsequent sessions. At
plenary sessions Drs. Leo Jivoff and Herbert Rusalem sparked
an atmosphere of intellectual excitement that sprung from
their disciplined imagination, fund of knowledge, and rich
experiences.

In planning the Institute, Council members felt that
there was a need for "free exchange," a pooling of information,

-~ and an opportunity to learn about the policies and programs

for disabled college students in various parts of the country.
how they operated and were financed in institutions of higher
learning. Along with an exploration of the theme and areas
to be considered, informal discussion groups were arranged in
spite of some apprehension about the effectiveness of "free
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floating" members. However. the sessions proved to be productive,
providing fruitful group interaction and communication and
permitting flexibility in keeping with participants' interests.

The experimental shift from principal speakers to
multiple discussion leaders was advantageous for all. As an
added feature graduate students, majoring in counseling, served
as recorders. The merging of groups for tours to the Rehabili-
tation Center to reinforce the discussion sessions offered
variety and stimulation. The general or collective group
meetings provided content for discussion, included disabled
students attending Syracuse Univers:ity, fostered the development
of ideas and clarification of points, and permitted some
feedback from the workshop and informal "spot conference"
sessions. A spirit of good will, mutual respect, and heightened
motivation to learn, to work together and share, prevailed
throughout the Institute. Aas a result of the three days of
living together, there was encouragement and support to move
forward to achieve academic advisement and planning for disabled
students in institutions of higher learning on the campuses
represented. ' :

Any institute with an educational focus must select its
materials in terms of its focus; and the selection of the
discussion content involved omissions as well as inclusions.
Some areas were expounded at length and others received only a
passing reference. There was considerate attention given to
architectural and nonarchitectural barriers affecting disabled
students' campus adjustment. Issues related to medical and
emotional components, population growth, characteristics of
power, stratification, cultural and social differences, tech-
nological spheres, vested interests, the dwindling cpen spaces
Oon campuses, program planning, institutional design, and a host
Oof other positive and negative factors affecting the disabled
student. A dynamic undercurrent prevailed relative to the
philosophy, attitude, - and acceptance of the disabled student
in higher educational institutions.

Generally, the Institute was not merely an academic
exercise for the participants. It was obvious throughout that
the resources of academic communities are many, yet they have
not been fully tapped in behalf of disabled students. There
were helpful suggestions as to how to initiate similar institutes
and workshop sessions in other areas of the country. The
exchange of ideas on research and demonstration pilot projects

had value for many college settings and could become the
stimulus, for programs on other campuses where relatively little
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is being dcne for the disabled student. Common concern was
expressed about reaching out and challenging faculty to
become more ajert to the educational and vocational potentials
of disabled college students. Responsibility in this area,
in recruitment and in the admissions process seems to rest
largely upon administration and faculty in higher educational
institutions.

The participants agreed that an account of their

‘experiences should be shared with colleagues and others at the

policy and decision making level in an attempt to stimulate
academic guidance for disabled students and in the process,

- reinforce education for the total student population in

institutions of higher learning.

In conclusion, it was apparent that there is need to

probe deeper into the educational gaps for the disabled student,‘

the nonarchitectural barriers, and the extent of mental
disabilities on campuses. In addition to the continuing
education of academic personnel in the realm of medical
entities, the education of the disabled student is far too
encompassing a matter to entrust to counselors alone. A
stimulating campus environment which embraces the purposes
of education, the flexibility of methodology and techniques
for imparting knowledge, depend upon the unified intelligent
action of faculty and administration if academic advisement
is to have any meaning for and value to the disabled student.

HORTENCE S. COCHRANE

Professor, School of Social Work
Chairman, All-University
Rehabilitation Council
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ADMISSIONS AND COUNSELING THE DISABLED .STUDENT .

Timothy Gust, Ph.D.
Assistant Professor of Education 1
Assistant Director, University Testing 2
and Counseling Service {

University of Missouri

The title of my address indicates two types of contact ‘
with handicapped students, i.e., admissions and counseling. |
Although they are different functions,  they are not separate o
but are very inter-related. As an example, the relationship 1
developed during admissions can be very student centered and |
maintained with a counseling point of view. In like manner, |
some counseling contacts are very administrative in nature |
and do not completely fit the usual stereotype of an intimate |
therapeutic relationship. The resulting over-lap between the
two functions provides for this interrelationship and often
enables the student to make an easy transition from his
applicant status to student status as he becomes a part of a
college student body. ‘

Otlier descriptions of programs for handicapped college
students have included admissions and counseling as an important
part of their service. Condon (1962) described a well developed
program of admissions at the City College of the City University y
of New York. She also described at length many important aspects .
of continued contact with the student giving special attention _—
to assessment of particular academic functions of note taking, o

- test writing and the like with individual reports going to each -
course instructor. - .

Tucker (1964) outlined the procedures employed at Kansas ;ﬂ
State Teachers College for the admission and education of s
severely handicapped students with similar attention paid to ' '
admissions and counseling and the administrative structure L
which developed on their campus.

A |

Rusalem (1962) has provided probably the most compre- . o

hensive coverage of material dealing with the total college 1

experience of handicapped students. In this highly recommended
book he presents detailed information on almost any question.

4
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5
related to handicapped students and a college program for them;

Various patterns of organization and procedure in the
establishment of a program of admissions and counseling emerge
as one compares these different publlcatlons. A special
committee for admissions, aid in reglstratlon p;ocedures,
orientation, and other procedurés such as aid with transpor- -
tation, parking, and study are some of the more common.

In order to emphasize some of these admission and
counseling procedures which I believe are necessary to an
effective program, I would like to use our Handicapped Student
Program at the University of Missouri as a model. Working
through some common procedures in a rather practical and
routine manner permits them to bé*seen as they function.

Before going further, I would like to mention my bias
for differentiating between the disabled and the handicapped.
Hamilton (1950) has defined a disability as ". . . a condition
of impairment, physical or mental, having an objective aspect
that can usually be described by a physician." The handicap
is ". . . the cumulative result of the obstacles which dis-
ability interposes between the individual and his maximum
functional level" (p. 19). Because I am more accustomed to
it I will be using "handicap," rather than "“disabled" as we
go on.

In 1959 several members of the Univérsity faculty became
interested in these problems and applied to the Vocational
Rehabilitation Administration for a planning grant which would
allow them to study the need for a modified university facility
to serve Health, Education and Welfare, Region VI. This region
-consists of the states of Mlssourl, Iowa, Minnesota, North
Dakota, South Dakota,. Nebraska and Kansas. The planning grant
was approved and as a result of the study it was decided to
initiate plans to establish the University of Missouri as an
institution which would provide special facilities for the
severely handicapped.

The University then applied to.the Vocational Rehabili-
tation Administration for research and demonstration funds

which would be used to aid the University in making the necessary

modifications. Three factors were involved in the ‘project:
(1) the modification of physical facilities, (2) the organi-
zation and coordination of services currently available, and,
(3) the creation of new services and facilities to meet the
needs of this particular group. The project was approved and

st




6

~ Professor John F. McGowan was appointed Project Director.

The philosophy behind the establishment of such a
program is that every member of a democratic society has the
right to an education commensurate with his interest and
ability; furthermore, that ‘society has the corresponding
f obligation to provide facilities which will allow him to
secure such an education. -

™ . The University has made it possible for handicapped
students to participate to the fullest possible extent in
regular student activities and student life. Exception to
regular participation are made on an individual basis.
Access to services and facilities is provided so that students
i may utilize them as needed. 1In this way, the student is
| encouraged to be as independent as possible within the frame-
work of his particular limitation.

e v i o et ki e o L

_ The emphasis upon indepéndence provides for encourage-
; ment of independent thinking as well as functioning. Only in
’ this way can a student expect to profit frcm the total college
experience.

In organizing the. program for handicapped students at
the University of Missouri, concern was expressed as to the
administrative structure to be used. After considerable
planning, a form of decentralized pattern was chosen and the
new position of Assistant Director, University Testing and
Counseling Service was created. This section of the Testing
J and Counseling Service was created in order to serve as a
point of contact and liaison between the University and
agencies sponsoring.severely handicapped students; and to
maintain a continuing contact with handicapped students
throughout their college careers. In addition the manner of
on campus procedure was_very clearly set. The program was not
to duplicate or abrogate any service already available for all
University students.

The program then provides a consultive service to all
on-campus groups and services who have contact with handicapped
students and able-bodied students. 1In carrying this out, the
counselor in the Handicapped Student Program confers and wocrks
with the Student Health Service, Housing and Cafeteria Services,
Registrar, Admissions, and Student Union just to name a few.

In addition, he is a central coordination point on campus for
- all interested faculty and students to contact.
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In order to illustrate more clearly, I would like to
follow a specific applicant from the time he first writes for
information about the Handicapped Student Program at the
University of Missouri until he is completely enrolled and
going to classes. ., ‘

After requesting information and application blanks,
a complete packet of admission materials is. mailed from the
office of the Handicapped ‘Student Program. Instructions for
completion are very carefully spelled out with all materials '
to be returned to the Handicapped Student Program when ready.
We have found it necessary to move up the dates for receipt
of applications for admission in order to have time to ade-
quately evaluate the prospective student. These dates are
June 1, for the Fall Semester, December 15, for the Winter
Semester, and May 1, for the Summer Session.

The forms include the usual application for admission
and medical form, an additional medical history form, and
an additional information form which summarizes personal,
social, functional, financial, basic disability, and
educational-vocational informaticn.

- In-order to provide for more effective educational-
vocational planning the student is required to take the
University Freshman Placement Tests and the Strong Vocational
Interest Blank (SVIB) and to provide the results along with
his application. This permits us to better evaluate academic
potential as we have a standard measure as compared to a
sometimes unreliable or nonexistent high school rank. The
Strong Vocational Interest Blank provides a comparison with
the applicants declared field of study and enables us to
begin vocational counseling as the person begins his college

"~ planning.

Directions for securing or purchasing the necessary
testing services are included with the application forms for
the applicants convenience. The general directive instructs
the applicant to contact the nearest University or college -
testing service, his high school counselor, or Vocational
Rehabilitation Counselor. For students in HEW Region VI we
provide names and addresses of college testing centers in

each of the seven states included. '

A request for University housing completes a students
application packet which, when it is received in our office, is
checked and after being copied for our files, originals are '
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sent to the admissions office and Student Health Service.

We believe it necessary to provide the above service
because: - s

a. we coordinate the applications in only one
office on campus and can remind and assist
applicants who may have difficulty

‘ b. we have the time and responsibility to pay
closer attention to idiosyncratic details

c. we have materials at our disposal for doing
necessary research.

After all materials are in, an application can be reviewed
by our Special Admissions Committee. This Committee consists of
the Associate Director of Admissions, and Director of the Student
Health Service, and the Assistant Director of Testing and
Counseling in charge of the Handicapped Student Program. If the
applicant meets minimum entrance requirements for all University
applicants, is apparently acceptable medically, and appears
generally to be suitable on paper; he receives an app01ntment
for a personal interview.

This interview consists of physical therapy and speech
and hearing evaluations, some additional psychometric testing,
an evaluation of handwriting, typing, and manipulative speed
(if applicable), an interview with the Handicapped Student
Counselor and if the applicant i1s acceptable; pre-advising and
pre-enrollment. The student is then ready to arrive on campus ;
for orientation week with all students, and after the usual o
activities, begin classes. : . . e

[ X . : H

The procedure outlined above is what 1s perceived by the -
student but does not make mention of the coordinating and : o
consultive functions which go on behind the scenes. Some of the
additional tasks are as follows: |

a. aid Adm1531ons to secure necessary transcrlpts
and recommendatlons when necessary.

oz

b. confer with aid and awards when financial
need is apparent.

c. reserve dormitory spaces. .
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9
d. determine transportation needs.

e. arrange for parking privileges with ‘Traffic
Safety.

f. aid the Student Employment.Bureau in fiﬁding
a personal attendant for the prospectlve
student.

g. aid in registration and pre-registration.

h. maintain a continuing contact with the
- State Vocational Rehabilitation Counselor
or other sponsoring agency.

In all of these campus contacts and procedures, the
appropriate service gradually becomes familiar with working
with the handicapped students through the initial contacts
with the Handicapped Student Program and permits a gradual
campus awareness to grow. As yet we have no statement
different from our regular admissions policy except that each
student must be able to communicate in a manner which will
allow instructors to evaluate their classroom performance. .
Our lack of many definite statements reflects our desire to
remain open to experimentation and allow for flexibility.

Routines can be established for all admission procedures
but completion of each procedure requires some personal contact
from the Handicapped Student Program as individual differences
among handlcapped students make complete grouping almost
impossible. These individualized contacts make a transition

into counseling (a personal contact) much eas1er for the new
student. : -

What then are the counseling needs of handlcapped i
students? If we remember that the college environmental
requirements for a handicapped student are the same as for an
able-bodied then we can assume that the various counseling
needs will be approximately the same. As an example, typical
problems confronting the able-bodled students are: transition
from high school to college, gradual development of independence
from parents, identification with peers, development of broader
concept of self, and continued educational-vocational develop-
ment and planning to name a few. Now these possible problem
areas are also of concern to the handicapped student and in
many cases are rather straight forward in their comparability
to the concerns of the able-bodied. However, in some cases g
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the manner of approaching the problem must be somewhat altered
as a result of a modified or idiosyhcratic concern. In other
words, the basic concern may be the same but because of the
situation and/or person, an approach toward solution must be
tailor made or specialized. We do this every day as we respond
to 1dlosyncratlc counseling needs of students.

Take for example the case of Jeril, a post-polio student

‘'who walked quite well with metal crutches and could even manage

without them for short distances. Jeril spent part of a semester
in continued counseling contacts, with her chief problem being
one of identification with peers. With whom could she identify,
able-bodied cor girls confined to wheelchairs in the dorm.

She made comments like, "I guess I never thought I was handi-
capped. Maybe I should just realize that I am." And then,

". . . but I‘'ve never really thought of myself as handlhapped
since I was a little girl. There were just some things I
couldn't do but I always tried everything first."

Her vacillation prompted her to look at herself from
two different frames of reference; that of a handicapped and
of an able-bodied girl. As a child, her parents had never
given her special consideration like . being excused from certain
tasks. Rather they aided her to find her best way to do things.

Jerry Graff was a paraplegic as a result of an automobile
accident. His progress in school was overshadowed by his
constant over-striving to prove his superiority in rather
insignificant ways. He had not been able to fully internalize
the fact that he was actually handicapped and confined to a
wheelchair. He spent hours trying to do "big" things and
overcome tremendous obstacles in order to prove to others that
he was not "a cripple." However, he failed to achieve the
very realistic goal (for his ability level) of succeeding in
his academic work. Immediate satisfaction of needs based on
glamorous recognition appeared more attractive to him than the
more distant gratification available had he proved himself
by passing his courses.

A final example,demoqstrates general passivity.
Clarence came tco the University with an average to above-
average academic record. From the very beginning he was more
content to watch TV, play poker, and shwot craps than to
either study or get to class. The only thing I could depend
on him for was being "just one minute late for the bus." He
simply was not mature enough for college. Continual contact
only brought out the usual "I'll really try next week" without .

1
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any change.

These different cases possess at least one commonality.
They are typical of college counseling center cases, involving
typical college students. This illustrates the point I wish
to make concerning the counseling of handicapped college
students; they represent typical college students and cannot
be meaningfully grouped just because they are handicapped.
The counseling function has traditionally been based on the
concept that individual dlfferences are important and should
be taken into account.

Recognizing these individual differences services as
an overall guide for those who raise questions regarding
differences in counseling between handicapped students and
able-bodied students. Using the description "a college
student with a physical handicap" as compared with "a
handicapped college student" provides an opportunity for
a somewhat more realistic picture of the student. Approaching
counseling from this frame of reference often aids in making
the initial contact with a handicapped student an experience
more comparable with counseling an able-bodied student.

Although I have stressed the importance of considering
the handicapped student to be just like the able-bodied, we
appear to have a special counseling program. Rather than
"special," I prefer to call this "specialized" counseling.

For example, a common concern will usually manifest itself
differently for different individuals. ‘Subsequent action

then will reflect the individuals' differences. This holds
true for students with physical handicaps who manifest an
individual difference from the able-bodied and from each other.

Our specialized counseling allows for:

a. important "administrative" counseling re:
- academic routine, grades, regulations, etc., and

b. more comfortable initial contacts with
subsequent referral to regular staff in our
Testing and Counseling Service made easier.

An interesting measure of your comfort level and
awareness of the individual instead of his handicap is avail-
able after continued interaction with a handicapped student.
When you begin to forget yourself after becoming familiar with

. a wheelchair student and ask him to "walk over to the next
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building" or when you invite a blind student to "see for
yourself" while offering him an opportunity to tactually
examine an object then you have indeed overcome excessive
concentration on the handicap..

The method of recognizing individual differences and
concentrating on the individual rather than on the handicap
provides a meaningful frame of reference for approaching the
admissions and counseling of handicapped college students. {
It permits a more positive approach to the many diverse B
situations encountered and allows the student the opportunity
of some flexibility in administrative con81derat10n which is
so important for him.

8 et T e s
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OBLIGATIONS AND EXPECTANCIES OF THE DISABLED
PERSON IN THE. EDUCATIONAL PROCESS

William M. Cruickshank, Ph.D.
Professor and Director |
Division of Special Education and Rehabilitation
Syracuse University

This institute, concerned as it is with the academic
advisement of the disabled student, is but another piece in

'the developing mosiac of national concern for a vast group of

individuals in the society who must be brought to the
maximum of their intellectual and working potential. The
economies of the problem dictate this action if for no other
reason. The United States has always been typified by a
humanitarian point of view, but the point of view and our
reputation has often exceeded the reality of our national
program. The disabled person finds himself in a minority
group which is often just as segregated, if not many times
more so, than minority groups whose characteristic is one of
race or religion. '

However, since the early part of the decade of the
forties, changing attitudes have begun to appear in large
numbers of our people which more nearly equates disability
with normalcy and this attitude permits the integration of

" the disabled person more fully into our elementary and

secondary schools, into industry and business, and in a

lesser extent to date .into colleges and -universities. There
are still, however,'laxge groups of physically disabled
individuals who are ostracized in almost any social group,

for example, the epileptié. ' The soéiety of which we are a

part can ill afford to compliment itself yet on having achieved
a high level of humanitarian acceptance insofar as the disabled
is concerned. There is too much selfishness yet which is
basic to what is being done, too much misguided effort in too

many communities, too little uhderstanding of the rights and

‘responsibilities of the handicapped and as well the rights

and responsibilities of others toward the handicapped. The
handicapped adult still suffers indignities at the hands of
persons who should know and judge more accurately.
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The title of.the'topic on which I have been asked to

speak this evening concerns itself with obligations and
expectancies of the disabled person in the educational process.
I am presuming that this pertains essentially to the educa-
tional process in-higher education and it is this level of
education to which I have directed my thinking. I prefer to
turn the title around a bit .to think of the matter from theé
point of view of expectancies and obligations rather than the
reverse way it appears in your program.

It is my considered opinion that the disabled person
has a right to certain expectancies in higher education, from
higher education, and from the administrators of higher
education. He has a right to expect to receive the same
considerations as are received by all students,; the right to
receive the same privileges as are accorded to all students,
the right to succeed or fail in the same degree as is accorded
to all students. The disabled person is a bona fide member
of our society. He is one of us. He cannot be different than
he is. As men generally have a right to expect:- certain things
of their society so does the disabled. As women have a right
generally to expect certain things of their society so does
the disabled. As those with certain dietary laws have a right
to expect that their beliefs will be recognized, .so does the
disabled. As Catholics have a right to expect that religious
freedom will be accepted on any campus, so the disabled have
rights to expect that their needs will be accepted. As Jews
rightfully expect that their worship services can be on
Friday evenings instead of Sundays as Catholics and Protestants
have a right to expect, so the disabled has the right to

-expect that his unique needs will be accepted and planned for.

His needs are no different in principal from the needs of the

Jewish, the Catholic, or the Moslem student. ‘American ' o
universities have .gone out of their way to attract foreign' '
students to their campuses. Special counselors cater to their
needs. Special religious provisions are made. Special social
groups are organized to serve the needs of these students.
Oftentimes special foods are prepared or the students are
provided facilities wherein they can prepare their own. These h
are students with unique needs who in our concept of world-wide
educational responsibility, we have attracted to our educational !
settings. The disabled has the right to expect . that his needs,

which are of a different order and often of a different degree,

will be accepted and met with equal enthusiasm.

To what extent, are universities and colleges rising to
meet these needs whatever they may be? We have too little
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objective data to know, but what data are available do not
present a favorable picture. 1In a recent survey which is
incomplete, 978 colleges and universities in the United States
provided some statistical and descraiptive data as to their
facilities for physically handicapped students. 1In this
number of colleges and universities there were 934 students

in wheel chairs enrolled in 298 institutions of higher
education, of which 115 such students were reported in a
single institution. Of the institutions reporting, 680 did

~not enroll any seriously physically handicapped persons.

The disabled in America ought to expect at least equal
educational opportunities to choose and select a college in
a land which brags of the fact that equality is a cornerstone
of our democratic concept. Nondisabled students can go to
and are accepted into 978 institutions of higher education;
seriously disabled, into only 298 of them.

In this same survey 1136 blind students are enrolled
in 499 colleges and universities from the total group of 978
institutions. This is a better picture, but it is not a
good one--not one about which Americans can be really proud.

Let us look more specifically at the wheel chair
students for a moment further. These are students with
specific needs without a question. Their needs, like the
blind, will involve mobility. Of the 978 institutions, 81
report having on-campus housing ramps. Of the 978 institutions,

133 report having classroom ramps. One hundred and five, about
10 pef cent, report ramps to libraries. Of the 978 institutions,
266 indicate that they make available a reserved parking area
for these students. One very special and very personal need

of individuals in wheel chairs pertains to toilet facilities.
Where are the toilet facilities in buildings in which you

have your offices? How accessible are these to persons in

wheel chairs. Of the institutions of higher education

reporting, only 53 indicated the availability of modified

toilet facilities for the physically disabled. Physical
education is almost universally a requirement in institutions ‘
of higher education. Two hundred and thirty institutions '
reports a program of adapted physical education for the E
disabled. . R

Other points could have been made, but the basic one
has been made, I believe. Are colleges and universities in
1965 providing those things which the physically disabled
student has a right to expect in order to receive a.1 equal
opportunity for education? One wonders how many of the 499
institutions of higher education which serve some blind
students have in their libraries a dictionary in braille, an
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.eﬁcyclopaedia in braille. I wonder how many of our own Syracuse
faculty know whether or not this university possesses such

" resources and if so where they are in order to direct a blind

student to them for important reference usage?

The disabled student has a right to expect that the
tools for learning will be available to him in the college of
his choice--a college which has accepted him in terms of ability
and potential not on the basis of his disability and physical
characteristics. The tools for learning for the disabled are
modified toilet facilities for some, a braille library for
another, a record listening room for another, an elevator key
for another, ramps for many, parking facilities for a large
group of others. The tools for learning in a total learning
environment of a modern university are the recognition of
dietary laws for some students, the provision of facilities
for Mass and other religious observances for still oiners, the
freedom to object for others, the adjustment of the total
university facility to religious holidays for one religion or
another. We think little of these. They are a part of our
culture. How many dictionaries does a university purchase in
a year? And what note is made of this purchase? The purchase
of a single braille dictionary in the minds of many warrants
complete publicity in all the community news media. This
fascination with the unusual and unique creates an unequal
climate of educational opportunity. " Is this an expectancy

which the disabled student has a right to find in the collgge
of his choice? '

The disabled student has the right to expect still
another important thing in the college of his choice, namely,
that he will find an attitude of acceptance and an attitude
which permits equality of opportunity based on his ability
and skills. I am not so naive as to think that the millennium
has been achieved on this matter. University personnel--
professors, administrators, deans of men and women, chaplains,
secretaries, librarians, and others who make a university
run--represent all the cultural stereotypes and attitudes
which typify our sécial history. All the deep-seated Freudian-
like fears of the blind which so characterize our culture also
characterize the people who work in universities. The fears
of the convulsion which blindly direct our legislatures also
are a part of our faculty point of view. The negative
connotation of the concept of disease is active in social
attitudes. The lethargy of society in making its very nature
a place for convenient living for the disableéd also typifies
university administration. It is essential, however, that a
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constant effort toward greater understanding of a point of view
be achieved within a university faculty which may serve only a
single student who 1s disabled. Intellectual ability and
professional reputation are not always synonymous with humaneness.

The physically disabled in this university or in any
other has a'right to be accepted for what he is: to fail, to
be average, to excel. He must not be treated differently from
other students because he is handicapped. The disabled student
has a right to feel he will be considered from the point of
view of whatsoever competence he has not on the basis of a
medical classification. ‘

Syracuse University graduated approximately 3000 students
this last week. Within this group there were undoubtedly
dozens who represented brilliant and unique achiz#vements, who
represented striving in the face of hardship beyond all
comprehension. We made nothing of these students as individuals.
They were not singled out in any special way. Perhaps they
should have been, but i1n our great leveling society they were
not. As it happened one of the students in the graduating
class who earned his master‘s degree was blind. This young
man has had an easy and personally enjoyable time here. I
received four telephone calls--at ever increasing levels in
the university heirarchy--asking me for a special news story
on this young man. "Why?"' I asked. "Because he is blind,"
I was told. "I shall be happy to write you a story about this
young man in terms of his academic achievement, not as a
blind person, but because he has achieved well 1n his graduate
program." "“No, we're not interested in that. We want a story
about his blindness." "Did he come to Syracuse University
because he was blind or because he thought we could give him
an education? Was he admitted to Syracuse University because
he was blind or because he met the minimum acceptance standards
for the graduate school of eduation?" Let's extoll him as
student of Syracuse or whatsoever college he has attended in
terms of what he has produced, but not as a blind student. If
we extoll him as a student, then every student should have an
equal chance to be heard and praised for their oftentime far
more heroic efforts to obtain a higher education. The disabled
student has a right to be accepted as a student equal to others
and not to be exploited by the institution after he has achieved.

I am sure that the person who developed the title of
my address this evening did not conceive it in quite the point
of view I am taking. I am sure that it was conceived to be
"administrative expectancies" of the disabled students and
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obligations of the disabled students. However, the disabled
student cannot perform adequately in terms of our expectancies
of him or in terms of his obligations to himself and society

if the climate in which he attempts to perform is itself unable
to meet his expectancies of it. As a university society, then,
1f we truly believe in providing a place wherein qualified
persons can find themselves and prepare themselves to make a
contribution to the culture, we must meet the disabled students
expectancies regarding attitudes toward him, physical plant
facilities, learning facilities, and provide these as we would
provide for the individual differences of any student in terms
of sex, chronological age, race, religion, color, emotional
maturity,--indeed in terms of all aspects of the spectrum of
human life. . This concept must be an integral part of our social
and political and educational philésophy. The maturity of our
socliety over all will be reflected in the degree to which this
is accomplished.

What then of the other side of the coin? There are
obligations expected of the individual when he has been accepted
into the fraternity of schclars. We expect a recognition of
these obligations on the part of all students and we assume
specific actions when they are not adequately met or recognized
by the student. This group more than others who might represent
university families understands the problem of student accept-
ance of obligations, whether they be academic, moral, religious,
financial, or other. Society expects maturing and mature

individuals to accept appropriate responsibilities and obligation.

This, too, is an expectancy which the college or university may
assume the physically disabled student will assume. These are
general and are recognized to the point of truism. However,
there are some other obligations which the university or
college can rightfully expect the disabled student to assume,
not different perhaps from all students but different in degree .

The university or college can expect the disabled student
to accept the obligation of pursuing a rational and realistic
course toward a rational and realistic goal in terms of what-
soever physical limitations there may be. We do not overlook
the reality of disability. The university or society must
provide the opportunities for diagnosis and counseling, for

_introspection and advise. Society has the right to expect that
the individual will accept the obligation of realism tooc. Tt

is my considered opinion that not all physically disabled persons
should be admitted to universities or to professional schools.
The blind do not necessarily make good teachers of the blind.

The handicapped should not all be encouraged to become counselors
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of the handicapped. The fact of success of one disabled person
in a given profession or trade should nct become generalized

to the total group of those similarly disabled. Furthermore
there is the reality of the person who is so handicapped that
no gainful occupation or profession canibe found for him, yet
he may be intellectually very capable. Wwhat of him and what

is the university's obligation? What is the individual's

- obligation to himself? Just as we say that not all persons

can or will be admitted to college, so it should be recognized
that not all ‘disabled individuals should go to college even

1f they are intellectually qualified. There is nothing more
tragic than the over-trained, severely handicapped, unemployed
person. How much better might it be to provide these students
a broad program of liberal arts enrichment which would provide
them direction in their sheltered life ahead. Do not they

have an obligation to accept reality as does society? Do not
their parents have a similar obligation? Social and individual
maturity may bring this acceptance ultimately. In:different
degree this is not different from the obligation of the student
who has had a tumor removed from his brain and is subsequently
inadequate in gross and fine motor wmovements and who must
change his college major from physical education to another
area. It is not different from the obligation of the student
with severe visual problems of nystagmus to turn from his first
choice of architecture to an aspect of career planning not so
dependent on close vision. It is not different in kind from
the obligation of the student with grand mal seizures to turn
from organic chemistry, for example, as a career to something
which will not expose him and others to physical danger during
the period of a seizure. It is not different in kind from the
obligation of a student who is a severe cardiac to refrain from
thinking about active aeronautics as a career and to accept a
phase of this field wherein his limitations will not be a o
disability to himself or to others. The disabled student has o
the obligation of realistically accepting the fact that all <
wishes cannot be fulfilled, that all the goals they set in life '
cannot be reached, that some people whom they meet will prove
to be unsympathetic, intolerant, uncongenial, others even
dishonest, untrustworthy, undependable, and indecent; that we
as human beings do not know everything, cannot solve all .
problems relating to ourselves, to society, to the world, the S
universe--to realize all this and yet remain interested, |
ambitious, energetic within the individual's limitations. This
obligation is not different than for any individual; it is

different only in degree. Yet it is an obligation which

universities and colleges can expect that their disabled college
students will and must accept.
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While it can be expected by a disabled person that the
university, the college, and the people in it, will go as far as
they can in making it possible for the individual to receive

a valuable experience, it is the obligation of the disabled

individual to assume at least 51 per cent of this responsibility

himself. A student with a severe visual impairment comes to me
and says that she cannot take the mid-term examination without
a reader, and will I provide her a reader. My answer is, "No,
I will not provide you with a reader; you must provide this
yourself. I will provide you with instruction in the best I
can give. I will permit you more time if reading requires it.
I will direct you to the best sources I can for your fullest
education. You must assume responsibility for those things
which you need in order to succeed in this instructional
setting."

An agency concerned with the disabled has made the
following statement regarding the employment of blind persons
which if you paraphrase it can be applied equally to the
university setting. This pertains to the obligations of the
disabled. The agency "“. . . is aware that sometimes employers
or employing boards are not familiar with the performance of
persons who happen to be blind. It is natural that these _
employers sometimes confuse the basic vocational capacities of
blind persons with such other skills, as mobility, ability to
keep current on literature pertinent to the vocation, ability
to maintain records, etc." We point out ". . . emphatically
that the performance of duties ancillary to the basic vocation
is the direct concern of the blind person entering the vocation,
and that in choosing any vocation as a career, a blind person
must automatically assume the responsibility of working out
techniques and adaptations that may be necessitated by his
blindness. Self-assumption of this phase of responsibilities
by a blind person will do much to help potential employers
distinguish between the really basic competencies and those
other skills that may loom so large to the uninitiated and may
become an artifical but nonetheless very real barrier to employ-
ment. Further . . . we emphasize the fact that personal
problems caused by lack of sight are strictly the concern of
the blind individual and not to be imposed upon either the
employer or colleagues." This puts the obligation squarely on
fhe shoulders of the disabled where it belongs. Because I am
bald I cannot expect someone to always bring me a hat to cover
my head in the sun; I have to get it myself. Because I have
sight in only one eye I cannct expect someone to drive me to
and from work because depth perception is minimal; I have to
learn other cues. Because I am blind or physically disabled in

—
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other ways I cannot expect the university to provide a silver
platter on which I will be then carried. As a disabled person,
the student must assume and have an obligation for those
special details which are inherent in his achievement. The
university must provide th= best possible working climate for
the student; the student must meet the obligations of his
disability in ways known only to himself. These must not be
imposed by the student on the university; the university does.
a disservice when it accepts them. It is not the university's
responsibility to provide a brailler for the blind unless
typewriters are provided for évéry student. It is not the
university's responsibility to provide a reader unless tutorial
reading is provided to all students. These are obligations of
the disabled and for the most part they are willingly accepted
by the students.

Chancellor William P. Tolley of Syracuse University has
often said that a university is a farm for growing people--a-
statement which the students oftentimes have almost literally
buried in the grocund from which they grew. As a place where
young people =an grow, mature, and find themse'!ves, there is
no more exciting place to be in our social arrangements. The

goal of all thoughtful people in the university is ro stimulate

yourig people to learn at the maximum of their capacity. To
this end, we ask that universities through their physical
facilities and administrative arrangement provide an optimal
setting for disabled students--a right the disabled student
can expect: we then ask that the disabled student assume the
responsibilities and obligations of both the student and the
disability fully--a right the university can expect.,
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Architectural Barriers and Development
cf Services for the Disabled Student

Timothy J. Nugent, Ph.D., Director
Rehabilitation Education Center
University of Illinois

Dr. Nugent presented a conceptual base for the Institute
in his comments on "opportunities for all to live effectively
through proper planning." Many social and psychological factors
are implicit; and such components as faith in human potentials,
inspiration, trustworthy citizenship, self-exploration, self-
expression, self-administration, and self-realization are
inherent.

Attitudinal barriers are many. Habits which are
handicapping are built into the behavior of the disabled student
"to suit the convenience of parents and the family." Medical
care programs have progressed and treatment procedures are an
actuality; yet common sense serves more or less as an enemy'
The statistical significance of increasing swimming and
automobile accidents looms large. Medically and clinically,
society is ahead of the game in recognizing the problems of
disabled persons. However, schools and communities are not
ready and not realistically motivated to factor out what they
could do and provide for the disabled. There remains a crucial
need for educators and administrators to raise questions about
"what the disabled student can do for the institution of higher
learning and the community."

Progress in building standards is recent. Criteria for
performance features are relatively new in all states.
Academic institutions are being compelled to look at dwellings.
that house students and at the rencvation of buildings to be

used by the disabled. These trends are also beneficial to the
able-bodied.

Society has not faced up to the fact that preparation
for "risk" is essential for living in the world and buildings
on campuses must be prepared for wider and more use today.
Medical and psychometric studies support the premise that
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1 locomotive problems are a fact for the sighted and aged.

’ Mobility difficulties exist for the stroke and cardiac
patient. Therefore, because these conditions are increasing,
objective terms are important in defining disabilities and

i handicaps. '

Dr. Nugent offered a challenge in his comment "where
, there is a problem there is absence of an idea." He amplified
if) . this in his graphic presentation of design concepts and displays
[ of new and renovated structures at the University of Illinois
) and the adjoining community. His impressive slide illustrations
~demonstrated remodeled churches and community buildings with
ramps, hand rails and living facilities. He highlighted basic
research and the significance of the American standards as
guidelines in creative, imaginative architectural planning for
institutions of higher learning.
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Trehds in Higher Education and the
Disabled Student

Herbert Rusalem, Ph.D.
Associate Professor, Hunter College

Dr. Rusalem presented provocative trends and their
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