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THIS DOCUMENT DESCRIBES A RESEARCH STUDY IN WHICH THE
CLASSROOM BEHAVIOR OF EQUAL NUMBERS OF TEACHER- ~-APFROVED AND !
TEACHER-DISAFPROVED YOUNGSTERS WAS ANALYZED IN RELATION TO
FAMILY BACKGROUNDS. THE STUDENTS WERE FURTHER CIVICEC EVENLY
INTO RURAL AND URBAN GROUFS AND ENC OF YEAR THIRD-, SIXTH-,
AND NINTH-GRACE STUDENTS. A SECOND LIST WAS GENERATED 2 WEEKS
AFTER THE FIRST ONE. THE TEACHER'S ROLE IN ANALYSIS ANC
CORRECTION OF BEHAVIOR FROBLEMS 1S DEFINED, AND SFECIFIC
PROCEDURES FOR HANCLING STUCENT AGGRESSION IN THE CLASSROOM
ARE OUTLINED. THE TWO LISTS WERE CORRELATEC TO CETERMINE THE
CONSISTENCY OF BEHAVIOR FROBLEMS IN DIFFERENT CHILCREN AS
PERCEIVED BY TEACHERS IN THE FROJECT. THE FURPOSE OF THE USE
OF PSYCHOLOGICAL TESTS IN STUDYING BEHAVIOR PROBLEMS WAS
LESCRIBED. (FS)
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Summary of The Eau Claire Coun‘ty Youth Study

and Some Suggestions For Teachers - - .
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.The f&esearch
‘The inajof inteéest. in this study is the understanding of cla;ss:‘i'doih‘

oohgvio: of students, A t°ta.,1.°f.,384,. boys and. girl,s\,yereiaéle'cted at the /
end of th;e "thix"dl'a,n‘d sixth graoes and in mid year of the ninth'grade for |
intgg@sivo atuciy diﬁring the jfolllow"ing_ school year._andsjumr:r'lér.;_ The’ ﬁtifnary

basis of selection was the "approved' or "disapprov_ed", behavior statué

in the classroom. Equal representation from within urban areas/and

gu:a} or farm "axv'zea_‘;s’_j ,ootsid_eh t{ae_cilt’y wer'_e.included.‘ R A

' Eaﬂch of ghe f'l;irci,‘ sixth.' aid ninth gr'ad_e.’,t_oaohers in public on& o v ﬁ‘»

parochial schools thro’ughout.: EF}“ Clai;'e County, Wisconsin, was asked to
nominate from his class the' iwlo boys and two girls who displayed the most
a.pproved behavxor and the two hoys and the two girls who dxsplayed the'
most dxsapproved behawor; A Behavzor Ratmg Form and Behavmr o
_Problems Check List were especially developed to facilitate these’ "
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nominations. o L R
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| Nomiﬁéiiéﬁ's' were ;secuz.-ed,v from 259 teachers in public-and 'pa'rOchiail
scheols m Eahsgiai,;o (..‘J.o"unty. ﬁr;isconsin. 'I'here..were 85 third' g:’"adé.“ .
teachers, 90 ‘s.x#th grade teachers, and 84 ninth grade tea.chers who'
completed nomioot1ons from 59 puolxc schools and from 4 parochzal
schools.

. One hundred nihety.-twodisapproved youngsters were dz;g,v(o randorhly’

from a pool of' 568 nominations but within the limitations of grade level,

sex, and urbaz.i_-'rura]lly residence vand with.an additional roqgiremedt"'!:ha't"




there be at least two items qhecked on the Behavior ,Prql;le'ms Check List,
The 192 approved children were drawn randomly from a pool of 982
nominations but within the same‘limitations for grade, sex, and home
location.,

A trained interviewer-examiner was assigned to conduct the é;t;l"r"lpl"ete |
interviewing and testing of a selected child and his faténily.' Tlie. mter-
viewer was never informed as to the approved or disaﬁpioved statué of |
the selected child.

The interviewer met with the father, mother, and child individually

to secure responses to structured interview instruments. The complete

- contact with one child and his family took from six to eight hours. On the

basis of his evaluation of the :t'andily. the interviewer r‘éted the family

"according to the Glueck factors and other scales. The interviewer also

administered the KD Pronenecs Scale, the Sentence Comﬁletion Fxc;r;r.n.
and the Situation Exercises to each child,

In brief, i:h’e interview instruments were designed to secure in.form‘atién
about child-rearing practices, methods of discipline, family interaéfions;
c’hﬁrch and social activities, methods of supervision, the nature of fﬂe |
child's social and ieisure-time activiiies, the major goals of the: child and.' |
his parents, and a number of background factors such és the parents'
educztion and marital history,

The focus of this study has been the children identified by their
teachers as manifésting consistently "approved'" or "disapprove&”
behavior in the classroom. Intensive evaluation of their pei'b:onal back- -

grounds and activities suggests that it might be apprdpfiéte to refer to
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| ,f..._th'e_ksg tWo grqups as the ?'a_dvantag,ed",.land the,,"'disa&yantaged"’ children.
... ., 3t has been demonstrated that there are marked psycho-social differences,
,‘ig,:t}en‘pa of advantage between.,.thesé. "approved": and "disapproved"..
‘children which very likely have affected their. past experiences, .assert
impact on .,,thaiﬁ ,;p;esent; fupgtioning. and may have a profound influence
,npgn,,.tl.;;j;: future lives, - . = . 5 . o,
In this study, the pararaount impoxtance of the family in the child's
Jife was reaffirmed. Strong relationships were demonstrated between
q}asa;ﬁggm ,behayigr .and-various facets of the family life wjth which the
child is and has been associated..
. . As contrasted to the "approved" or, "advantaged" child,. ‘the "disapproved"
child in general is found to.grow up with the following familial : ...
. "'disadvantages:!’. |
. Ty Th_e discipline by the father is either lax, overly strict, '
or erratic. |
. 2« The supervision by the mother is.at best only fair. or it is
downright inadequate.
3. The parents are indifferent or even hostile toward the child,
L4 “.;[‘;lp_,family members.aré scattered in diverse activities and |
. 'the family operates only somewhat as a unit or perhaps net
., at all. |
T+ The parents find. many things to disappraye of in their child.
These ggate;:ngent_s constitute the bold ,st:;okea which paint the composite
picture of the disapproved child's family, Probably no family.of such a

child would be described in all of these terms. Nor is it likely that many
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.. families of approved children would be t:ompletely free from these dis~-

" advantages. It seems li%ély, however, that the more often these features

are noted in a child's family, the more likely there is to be aggressive.
behavior in the classroom. It might be said that these ""disadvantagez™:

are associated with the development of a predisposition towdrd classroom

aggression, These areas of family difficulty reverberate and manifest
their results in the ciassroom.

In the theoretical framework in which this study is operating, these
"disadvantages' would constitute the source of aggression-eliciting
frustration for the child within the home which might well be generalized
to the school. The schooi thus elicits aggression because of its qualitative
resemblance to the frustrations of the home. In addition, the school

imposes its own demands and frustrations upon the ndisadvantaged" child

which may in turn generate more aggression to be expressed in the class-

room and elsewhere,
It is certainly beyond the scope of this study to do more than speculate
as to how these "'disadvantages' came'to be. This would seem to be a

most apprOpnate area for further mtenswe and specm.c résearch, It seems

‘reasonable, however, to suggest that the nature oi the family reflects the

personalities, attitudes, ideals, and happiness of its individual members.
Speaking generally, it would scem that uncertainty and mdecxsxon seem to
be characteristics of the disappwve'd parents. They tend to deprecate .

their influence on the development of ‘*“nir child. They are inclined to assign

" responsibility for his actions to others. Those who indicate church

y .
i




child tends:to manifest the -followihg characteristics, most of which work

5

Py
PR

t"f'

. -attendance do n\ot always attend as rﬁgularly «.s rmght be expected. In many

l
xgll"‘

o ,.,instances. they do not appear to provide meamngfui models which the child

can usé-as'a point of. reference in his own 'behavior development. In many
cases, it may be ""do not as I do, but as'I'say," The influence of these
parents seérns to take the form of much "donft" or "don't care' but very

little "'do." ]

It is of mterest to ment;on the relatmnahxp o£ pa.rentdl occupation and

Y ¥

educat:on to’ the famlly's relatzonehxp to classroom aggressxon. Parents

~with low occ'upat:onal and educational' level are likely to h’a’ve children with

such aggressive problems. It seems that' lower educational level generally

.
:.'r '2
Lot

mpels the individual into lower occupational levels. These lower type

‘)

‘ jobs. with all theu' consequent fatigue, poor econormc present and future,

N e, ta L.,
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, ,boredom.\&.pd Jack of personai reward, would exaggerate existing personality

problems witl%z\z{h'é home and hence directly influence the home atmosphere

\

in an unhappy fashio \. On the basis of our’ 'fii'idihgs. the donditions of: -

\

~ livirg in the’ rural areas ‘would seern to'be particularly conducwe to the

N o

. development of these "dis-adirgnta.ges. " »Specuiatively. it would geem that

N

AN

- the deprived ,so‘cio-e'conomic, ciréu{nstances and .z'r'xi'nority status‘x_,“r'night::

y e
I

cperate in a similar fashion to set thestage for 'family- turmoil and

frustration which in turn facxhtates the de»\*elopment of aggresswe

' AN Ly
tendencies in its 'members. » K : : _

4‘.'.

~ Aps compared to "approved'." or :_,'gdvantage'd"’ chﬂc{. ‘the ""disapproved"

~
.

to his ""disadvantage' in competing effectively in the classroom and

AN
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presugxably _elsgwhere: - S o e
1. The child is argumentative and aggressive in'the classroom, ' *
| 2. The child is apt to have low or only average intelligence,
3. The child is likely to have a low opinion of adults, including '
| :teac:he‘rs., and is sometimes harsh in his evaluation of them.
4, The child, particularly if a girl, rejects its parents as-
quels for its behavior,
5. Th‘e child is oriented toward the world outside the classroom.

Once again, it should be pointed out that no two disapproved children
manifest their aggression in exactly the same manner nor to the same degree,
Neither does each one demonstrate all of the above mentioned characteristics
involving inadequaqy, aggression, and attempts at escape. 'Nbr would it be
likely that many "a.pproved” children would be completely free from these
"di}sadv'anta,geg. " But these 'disadvantages' when present are likely to'be
exfremely self-defeating in the classroom to the student possessing them.

In view of these aforementioned substantial differences between the
approved and disapproved groups in terms of famili#l-personal "advantages"
and "disadvantages' it is of interest to find such modest differences between
these-groups on the personality tests, The differences between the approved
and disapproved are extremely slight during the early grades, but are
becoming substantial by the ninth grade. These findings suggest the

development of a sélffcoqcept involving aggression. It may be that

aggressive or non-aggressive tendencies become substantial, stable elements

of the individual's personality after he has been in school some time; -
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The early misbehaviors. of the classroom aggreéssors ma.y be reactions

L, e g KAV . .
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based mostly upon the fo ma,l similarity of the classroom ‘to home and its

" e
‘ fruetrat:.ons. These reactmne result in.further difficulties" for the clnld

’ 5 “ 7
t .," .- . W't .{ . ' o

-which in turn make the classroom per se.a more and more hkely source of

e g T

ffeetration for the child.. A form of vicious, downward sﬁi“reil‘iﬁél'"zgyeie nday
dwapproved youngstere and less ind less with students who conduct them-
selves in-an approved manner.  He may come to regard himself as unruly,
dzsruptwe, tardy and sc forth, He will seek out the company of those oifher

students who share a eimilar designation.. Over its period of development.

this reactlonal pattern becomes more and more a part of the pereonality or

- stable behavior pattern of the ‘disappraoved child. -

For the approved or; advantaged child, a emular process iés"o'ceerring.' |
although in the oppoezte direction, - He is less likely to have much in the
form of frustranon in the Jbome. He has less aggreseionto‘exptese. "“l'he
likelihood of generalizing in his aggression to the school is slight. He comee
to school llettexf prepared to meet its challenges. He profits from his

L academic expelrlencee and gains some satisfaction on this basis. His
emerging self-concept ie described in the terms .of approved behavior, He
looks at himeell in ternds !ol these favorable words., He is less likely"t':o. o
engage m behavior which is. contrary to this developing -self-image, for to

do so e;lght ;esult in his having to relinquish favor and-prestige. He ‘seeks
out other mdwxduals who_.w:ould be described in similar terzzzas.""’z’!\;li of o

these forces and experiences tend to impel the approved childrén {oto

Wi

common experiences with one ancther.
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Thus, both approved and disapproved children find themselves exposed
t,o,incr_easingly different environments 'and expérie’nces whic’:h a've"f"'a period
of time will become manifest in different personality patterns. The results
of this stﬁdy. su'ggest,'; if this point 6f vzew has substance, ftht remediation
might best be attempted in the early grades before these sélf-c':‘oﬁceb’te"énd
personality patterns become stabilized. Depending upon the personnel
available and the nature of the problem involved, the iesponsibility for
initiating changes devolves upon teachers; clergy, peychologists; social
workers, or -guidance counselors.

If one grants the need for early intervention and uses the frame of

reference of this study, help for the classroom aggressor might take the
form of helping to alleviate aggression~-inducing frustfation.'.with the home
or the classroom. Extended contact with the parents might be appropriate |
in alleviating the relevant difficulties within the home. The role of the - -
. church might also be substantial in this regard. If these sources of -
frustration within the home cannot be reduced materially, then it might be
necessary to concentrate on the classroom and facilities outside of the home.
Attempts might be made to offset the aggressions.engéndered in the class-
room by helping the chiid'to experience success and satisfaction therein
and allowing him to express these aggressions in an acceptable fashion.
In working with a classroom aggressor, the interested individual would

find it helpful to know the nature and significance of the disadvantages

which are influencing the child. The findings of the Youth Study would

appear to constitute a substantial basis for directed investigation. The study
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'lying factors.

9 .

offers a check hat of psycho-social fa.ctors ‘likely to be important in’ o

':, 3

underetandmg the cauaes of a child's behaviox, In each’ ‘dase the -

B R S

,investxgator would have 1o assess the, relative. imﬁbfﬁﬁdéb of thé.'iiindiei- I

. vt e
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In evaluatmg the significance of this research, it is ‘sliggésted that an
overvnew of the 9.’“1“‘-"‘1': total functioning ;woold be most helpful, (Research
evidence wlu'.ch“focosee on a single isolable aspect of the child's life may
afford no understandmg of the larger molar units of behavior whlch are o£
practleal concern.) Research may be viewed as significant if the 'findings |
have practical valu"e,ji_n this study,.if the results are helpfiil to the -
practitiorter who i3 trying to work with the problerm of aggression in
the clagsroom, I

The sivgnifican;ce of research may also be evaluated by the'éx't'érit' to " i
which rehable data is developed which will inspire and serve as the Spnog-
board for further research., Is it a step in this long journey toward a better

understanding of children? In this research, the demonstration of general

' relationships of psycho-social factors to classroom behavior immediately

SRR T T ORI K8 G PR L NN M W A TR N e

suggests at least two additional areas of study: 1) Which of these factors,
either singly or in unique combinations, are related to particular forms of
classroom misbehavior ? What, for example, is the kind of family
circumstance most likely to be characteristic of a child who manifests his
aggression verbally as contrasted to those of a child who expreeses his

aggression in physical ways? 2) How did these familial ""disadvantages"

come to be and what do they actually represent? For example, if overly-
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rise to it? In one case, such excessive discipline coul‘d-repreéent action

that he "knows" is the best Wa.y* of proceeding to help his child, In another
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strict father diééipline is related to classroom aggression, what gives

case, it c-§uld represe’ht a belief that he must proceed as :-h.is‘- ﬁ:’ath_‘ef; had
l:.:efor‘e him. Ih still ainother: it might represent a pathetic .eifort to control
an unhappy imdme situation which was threatening to him.personally.
Knowledg'e of the origin and meaning of the psycho=-social factors associated
v)iih aggression is important if the classroom aggressors are to be helped
m.ost effectively.

It seems abundantly clear that the problem of classroom aggression is
éo serious and ‘wides'pread as to justify research which will lead to :
increased understanding regarding it, However, if as has been suggested,
fher:e is a relationship between classroom aggression a,n.’d‘ school dropout
a:ici‘.,‘iv:iveniié delinquéncy, the importance of and urgency for research in

this area is increased enormously.

g




ot e . . .. The Teacher's Role

I _‘teachers become much more knowledgeable in the areas of mental hygnene

. and emotional adjustment of students,:: The sociologist‘wa:nte..the. school to

" . ‘our schodls have been.inereasing. . The psychologzst would. like to have

. assist in.improving the social-and economic life of the classroom and

-of instruction, mechanical devices,. programmed learning, television, and

. delegate responsibilities for child discipline to the schools, It should be

11

For some time the demands being made upon the classroom teacher in

commiunity. .The educational technologist urges a new emphasis on methods

many others. Particular academic disciplines, biology, mathematics,

English, social studies and foreign languages, are stressing the need for

3 new and bolstered curriculum. Thus, keeping all this in mind there is

little wonder that some people feel the teacher's position is.a virtually

" impossible one in that it requires he be all things to all people,

i -In addition to all these expectations and demands.made upon teachers,
the task of understanding and dealing with behavior problems remains an
important one. The difficulties inherent in handling classroom misbehaviors
are becomiing accentuated by an increase.in sheer numbers of students and

what appears to be a marked .texidency for large numbers of parents to

understood clearlythat' the stress placed upon the importance.of the
teaclier's role in handling the classroom aggressor is not to be. viewed as
somethmg m addition to everythmg else, as yet another straw on the
already breaking back of. the camel. The teacher is faced wxl:h th;s

diffieulty a’lzread& aﬁd‘h;é reebbﬁeibility to assist in its resolutions.
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Classroom misbehaviord va'ry in kind and degree, from the 'norrmal®

.- disturbance to oﬁtri’ght aggression. While lacicing the poseibly ominous

-quality of the classroom aggressor, the generally more ill=controlled

quality of much student behavior further dissipates the limited time and

energy of the teacher, But the teacher's importance with specific reference

to the classroom aggressor and its potential correlate of juvenile delinquency

must be stressed. As has been suggested previously, consistent misbehavior

“in the classroom may be a precursor of more severe behavioral deviations

called ''delinquency, "

In this section, an attempt will be made to specify what the teacher can

‘and what he cannot:do in identifying and dealing with the classroom aggressor

and why. Suggestions will be made regarding what he might do and under
what circamstances. By clear, forthright delineation of the problem of
classroom aggression, it may be possible to outline recommendations which
will allow the school to better meet its respongibilities to the individual
student as well as the community which it serves. It should not be implied,
however, that teachers are best fitted to assume the role of "“cook book"
technicians capable only of performing specific acts in response to

specific situatio;xs. Rather it is assumed thaf teachers will tead. under=
stand, and utilize the evidence from research and theory to formulate

decisions to guide their actions in their relations with students,

Stability of Children's Behavior and Teachers' Perceptions

It has been suggested that teachers' perceptions of classroom behavior
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disorders are subject to wide individual variation, the result being that
teacher ev‘a,;l.v.::a.,ti;n" o.f ﬁég‘érés’sion in chiidren would be high19 un/reliable..
This criticism sometimes carried the imi:lication that teachers! perceptions
‘of aggfeasion in the ;:la.s’erc’:om wouid be chiefly a fu'n'cti‘on of the t;achers'
needs, at;!:it,gdes,.. and.vp.elfaonal;adjus.tment :problems, However, evidence -
revealed in this study, ;recent as well as that cited elsewhare in this
report (Glueck ,énd_Glueck. .1950; ‘Kough and De Haan, 1955; Kvaraceus,
1950}, indicates fhat'teachers may be able to.make reliable current observa-
‘tions of behavior whithwqﬁld pr,ﬁv,e useful in identification of -current
disorders or jn,,.g;fegic(:ion of future behavior deviations and delinquency of
their students, | |

Early in t‘lyg\develépmgnt of the Eau.Claire County Youth Study the ' -
researchers recognized the problem outlined above and sought ways of
trying to assess the stability of student behavior and teacher perception of -
the behgvior'. Obvioiisly. thi»s,wéé of prime concern in'a study in .which" oot
plans were formula.tei'i' to study inteﬁsive_ly the'inéiv'viduals "whlo w&uld be -
nominated by teachers as persistently displaying di-e’appro;;d, diaruptive, "’
aggressive behavior in the classroom, Co S

' The first,attenﬁiqri to this problem consisied.of several efforts reiated -
to the design and in_atrumentétion of the study. Thus, the behavior
.patterns of prospective nominees were defined in terms of observable
behavior stressing persistent or habitual occurrence as the criterion, -
Furthermore, the chiidren whé ;#fere to be nominated were tobe - * -

repzjese.l";tgi;i_'i'rgq of t,hé extremes of the approved and'disapprovéd chiraca - -

S T ; ‘ : & S e
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teristics. To the nommatmg teacher the followmg were provided:
(1) a definition of the general behawér patterns whzch were to be the
criterion for nomination; (2) a set of standardized dire'ctidﬁé 'fo;

proceeding with'the nominations; (3) and a form for specifying the

- particular behavior traits which the child had exhibited;j)érs'is'i:"eni:'.ly.' |

These efforts to secure reliable nominations reflecting stable behavior

patterns were further enhanced by the careful attention which was directed

to authority, supervision, and morale at each level of administration,

The preliminary efforts to’ secure cooperation from school administrative
officials and from the community through the Advisory Committee were '
follqwed by substantial efforts to communicate this support to individual
teachers and others who were involved in the data-gathering phases of the
study. A letter was sent by the Superintendent of Schools to building
principals urging support; and the prinéipalé were, in turn, to communicate
with the individual teachers. On several occasions duriné ‘the peri’ods"wheri |

teachers were making nomindtions, members of the research team received

information concerning instances in which the principals or other teachers

had given reaésuring support to a teache‘r who was experiencing concern
about making student nominations or some other part of the study. In short,
the teacher who was making nominations of approved and disapproved
children, was encouraged to feel that this was most serious business
requiring his most intelligent efforts.

Finally, in the tradition of reliability assesament, efforts were made e

in this study to assess the stability of teacher nominations by requiring

G bR AE L LI L L e ke 4 s i b e et s e S
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renominations after a two-week interval, .. The procedures for the first

A ,no?minat,ions, included no means which would leave any record with the
.. .. teacher to identify his nominations latex.nor was he told that he would bé
regui’réd to do tho 't'aska'again; Two weeks: later when he wagp ‘confrontéd |
with the task again, the teacher was told that.this was not a chgck on him
. but rather that it was an effort to determine the persistence iorrstability of
the child's behavior,. patterns., In-any event, the teacher was unged t§ make
new.nominations without. paying: any attention to recalling his original
. nominations.

In assessing the stability of teacher nominations, efforts were made to
secure a sample at each of the three grade levels, Thus, 8 third grade
teachers in:8 schools, b sixth grade teachers in 6 schools; and 11 ninth

- grade teachers in two junior high schools were sellec,ted randomly to make

renominations,

. The results of this émalysis are presented in Table 13,1, The results
are presented for individual teachers.,. The first part of the analysis was
~ concerned with the extent.to which children originally nominated réappeared’
on the nomination list after two weeks. For the 8 thifdgrade.teachers,
the cormposite renomination rate is 89,1 percent and the lowest individual

. . .. teacher rate is 75,0 percent, - Three teachers had 100, 0 percent agreement

on the two norminations.

.. At the sixth grade level the comperite renominations showed- 81,3 per=

cent agreement with the original nominations,. The lowest individual rate

w_ae 62.5 percent, while only one of the six teachers showed 100, 0:percent
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ag:qemg;ﬂ: with original nominations.
~For ninth grade teachers, the composite rate of agieement between
Ifir'st'a.nd second nominations was 79.5 percent, One of the 'tea'.che'f;s"feli
"to a 50,0 pefcent’ agreement rate and only one was 100. 0 'pérceni:lq

This analysis is interpreted as revealing that the children's behavior
is quite stable over the two~week period and that the teachers Fave made
nominations in the light of these stable behavicr patterns, For various
reasons it is preferable to avoid the term "reliability." Exclusive
emphasis on this term would imply that this analysis was puiely ‘concerned
with the accuracy of teacher nomination. In reality the analysis assumes
that lthe nominations may be a joint function of the teachers' ability to
observe and the stability of behavior patterns in the child.

The second part of the analysis is also reported in Table 13.1. After
the teacher completed the nominations, he was required to check on a list
of 18 aggressive and disruptive behavior problems those which each
nominee, particularly the disapproved youngsters, had exhibited persist=-
ently. In the renominations, this was again required. The analysis here,
of course, is limited to reporting the extent of agreement on these traits
or behavior problems only for those youngsters who were renominated.

The composite evaluation at the third grade level shows an agreement
rate of 74.5 pe;'cent on these traits over the two weeks, One teacher had
- a rate of 50.0 percent agreement as the low and another, 90.0 'f:ercent as
the high. For sixth grade teachers, the composite rate was 73,5 percerﬁ:'

‘with the individual low of 58, 0 percent and high of 91.6 percent agreement,
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z;'mt the ninth grade level, the composite agreement on traits was 62,1 per=
cent,s ‘The three individual lows of 00,0, 33.0, and 33, 0. percent pull this

~v L coTiposite r;,tg down considerably. - Howe've:, over the three grades'these

..results are-interpreted as revealing fair stability of 6bs‘erved‘bél-z‘avibr in

. 'the youngsters,.. The twoa parts of the overall.analysis -rep&r.téd in Table 13.1
are.also’interpreted as revealing that there is sufficient stability.in. .
children's behavior and-teacher observation of that behavior over a period
of time to warrant further study of regularities of behavior Iiln*ﬁthes'e children,

With considerably greater difficulty an effort was made to .assess the
stability of children's behavior by seeking renominations after a one-year
interval wheit the child had advanced to a new grade level. A total of 17
teachers. in 8'schools at the fourth and seventh grade levels were selected,

- It was ifirst necessary to determine the number of children of a group
originally nominated who remained together in a new classroom. This data
is reported in column four of Table 13.2. The grade transition as three
to four or six to seven and the occurrence of teacher change or not are
aiso reported; | .The number of time oii‘gina;l éréu; wiho wér“e fe;zorﬁin;.ted is
‘given in column three and the percent that this is of the total of original

"“r;oininéesfzis given in columhn five. The coumposite agreement at the tﬁirc} - '
grade level is 52. 2 percent; at the sixth gréé!e level, 54,9 percent, and

for the two grades coinbined 53.6 percent, Individual group rates vary

* from 00.0 to°100. 0 percent. These results seein to vevéal stability of
" behavior ‘over the one-year irterval;

- " On’thé basis of these reromination results, it would appéar likely
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‘that the renominees would be fruitful candidates. for further study. The

- overall results of the study are also relevant 'to-'t'his igsue,. -All of the

384 children who were nominated were subsequently tested and interviewed
"iln.procedures deséxjibed elsewhere in this report, The.results indicate
substantial differences in inany psychological and sociological character=

istics of the approved and disapproved children. It seems likely that

- stable behavior patterns rather than idiosyncratic teacher perceptions were

- being examined in this study,

It should be borne in mind that this analysis of agreement was in some

ways rather conservative. Take as an example, a child who was

- nominated as one of the two most approved or, two most disapproved

children in a class, and who slipped into third place at the time of a
subsequent nomination. This would be considered as a complete miss in’

this analysis even though his behavior continued to be consistently

 approved or disapproved to a marked. degree,

Teacher Education for Dealing with Classroom Aggression

When considering the proposed role that the educational system might

play in the identification and treatment of the classroom aggressor and

‘the potential juvenile delinquent, there is a need to be realistic. The

three basic components of any such effective program would have to be

taken into account: 1) the teacher, 2) techniques and knowledge involving

the processes the teacher is trying to understand and handle, .and 3) the

‘time necessary for the teacher to carry out professional responsibilities

¢
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upon point two as it relates to the problem- of the clvaésrbgr:n”ag'g.zl-eésion.
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it vt .'""!":';:f:,'-“v' .
in this regard, In the discussion to follow,; attention will be concentrated

. 2 P
t.“';..,- <

.' It seems hkely that at the present time teachers would feel tht ’need
for as.sxstance as they attempt to handle the problem of the classrot)m
aggreasc':r.. y First, ‘_i'tjwould be desirable t provide the te'ac'her with
auitaﬁlé .rr.'xleaslsn_'emgr;t scales and techniques of the kind p‘révio{i'ély
desc.'ribed.‘ so thé,t hi's;agwessiments would be Sharpéned, his obs'ervations

focused upon the appropriate and significant signé or behaviors which

- relate to the broader condition which.is to be assessed. Secondly,

instructional procedures might be afforded in'printed ‘materials, courses
of study, and in-service programs which could very Ei:'ecific'éliy train
teachers how to work more effectively with these problem students, Both .

of these approache's should be supported with an inc¢reasing enii:iiasis’ on

'..stuches of psychology, mental hygxene. learning, 'and ¢hild deveIOpment

in both undergraduate and graduate level programs.,

Handiinig' Classroom Aggreséion

In considering their reactions to the classroom aggressor, teachers
muyst év'aluat'e"ﬁtath the personal and the professional aspects. The nature
of the misconduct is suchvasl to enéender a ''personal’ response, For it
seéms f'a';v pbs.;'ibility that some teacher ''reactions” may be determined more
by the pefsonality of thevte.acher ttxan by a calm, objective professiogal
review Qf the determinants of the behavior. Despite general acknowledgment

of the presence of individual differences among students with some . .. °

'..'i".- Y
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provzs:on for the differences in the teaching of academm subJects. tﬁere
appears to be a de facto demal of the uniqueness of mdwuiual acts of
claséroom aggression. There may be a tendency to apply‘ slight variations
of the c;zzt and dried formula to punish these behdi'ic;rs, to i‘eé?ess and
‘er'adicate théx;:z. To zome tegcher.s such misbehaviors‘méy apii;e;; to.lbe
major or ﬁxinor revolts against the orderliness of the classroém' é,hd r%:ore
importantly, as‘ calqgl;ted affronts and threats to them ééronally. S§me
teachers equate permissiveness and warmth with license S,nd mollycoééling,
suggesting.fﬁat ;he accepting of misbehavior will insu're its recurréhce.

An inipo;'tan;:‘ distinction appears between the teacher's expected
résponses to behavior which is consistently aggressivé and those to
behavior thch represents only a transient aggressive reaction. The
aggreésive act itself may be substantially the same and the differential
determination may be made only with substantial knowleage of the student |
and his béckground. To ;he transient act, the teacher is expected to
respond primarily as an agthority who sets standards., The purpose of

N the teacher's reaction in this circumstance is té helf) the child reatlize

that misbehavior is unacceptable in scvhoo‘l an& in society genefally.
Wheiher the misbehavior is consciodsly or unconsciously d‘lete'rmined is
irrelevant for all practical purposes. The tea;:her may use ;jat,ional
explanations, withhold pi'ivil'eges, or employ puhit£§e theasures to inhibit
and discourage repetitions of the undesirable béhavior.

However, when the aggressive, hoétile beha'lv.io.r Eecomes consistent .

or habitual, it may be an ominous sign of deeper troubles. Punishment

- . ;o 5
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" and other rational techniques designed to. stamp out the undésirable
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behavior may be inappropriate because they might. sérve only to eradicate

y symptoms w:.thout treatmg the underlymg process giving'ribe to the

dxfﬁculty. The symptoms may, be valuable indicators that serious trouble

is present. In such cases, punishment ig likely to: aggravate the situation

by £urther frustratmg the student with consequent provocation of increased

| aggres sion w:thout providing for its acceptable expressicﬁ"dr ultimate

ext1nct10n. The reme'lv must be appropriate. to the difficuity, In all cases,

but particularly those involving the habitual classroom aggressor, a

_,knowledge of ‘predisposition and precipitating circumbétances’ of the

| miebehavior is basic, indeed mandatory, if the teacher is to act

appropnately.
The results of the present study indicate that the problems of the
persistent classroem agg:essor may be related to difficult family relatione-

shipﬁs, academic deficiencies in school, and abnormal development of

" certain aspects of the need system. Academic deficiencies may be quite

readily assessed from school records and help made available through
va;'ieﬁs tecimiéues which might mitigate the frustrations of thé' élassroom
and ﬁ;exiniize the child's learning and sense of accompl’ishnhéﬁf;" From a
teaeher'e standpeipt. ﬁ:hese could include changes in the curiticulum,
individualized ox; tute';ialz ;nsgruction. or special classes, Difficult family
relationships a;'e hard to assess and to correct, However, it has been

suggested that parental behavior, if not parents®! psychological traits, can

be modified in ways that might benefit the child. Presumably the teacher

-
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could try to learn as much as possible about a child's background and
’ ffamily‘cha'raéteristics. first to ascertain their potential effects on the

child's behavior. Secondly, he might enlist the parents' aid in déveloping

 “'a corrective or therapeutic regimen, For the present we atsumé that

o most teachers would require much more training in psychology and the
aSsisizance of a school psy'choloéiét before proceeding with such techniques,

The third part of results from the present study, abnormal development
of certain aSpe"ét's of the child's need system, refers specifically to the
finding that classroom aggressors show less of needs ‘related to abasement
and to super'é'go' control, It seems likely that the teacher may influence
only slightly the development of abasement needs and conscience in the
child, This also remains a controversial issue in which parents and
professionals will take sides, some advocating that the child should be
taught moral standards and self-control while others advocate permis-
's'ivén'ess, relative standards, and a general reduction of guilt and personal
re's‘ponsibility. The teacher may find it difficult to reconcile his own
views with school or coinmunity policies and the press of individual parents
‘and their children.

It is felt that an appropriate course of action based upon these or other
approaches can be charted best if the nature of the problem is thoroughly
understood, 'In view of the extensive use of psychological tests in the
search for this understanding, it is appropriate to devote some attention

to psychological tests and their most efficient use.

i
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Tli; Contribution of Psychological Tests
| The various information from tests, projective instr\;meﬁts, and
rating scales used 'ih'vthe study of behavior such as classroom aggression
should be viewed in relation to several purposes. The first purpose may
simply be to discern if there are significant psychological differences
between deviant and other groups of youngsters.

The second 'purpose comes into consideration after it is established
“that discriminable groups have been selected for observation. Then
attention turns to be establishing the nature ‘and magnitude of differences.
What traits, behaviors, and characteristics typifythe classroom
aggr.eés’or as opposed to other children? When and under what conditions
are the traits, behaviors, and characteristics manifested?

A third pﬁrpdse for the measurement data is to utilize it for
predictive purposes. This méans that efforts are macie to determine if
currently available test information may be used to detect the covert
pathological process capable of gemerating deviant behavior before the
misbehavior emerges full-blown. - This assumes that a child who is
currently éxhibiting socially approved, noan~deviant behavior but who will *
‘become consistently aggressive, will currently reveal these signs in some
way on psychological tests, Thus, a longitudinal study is implied in which
initial measurements are followed by careful analysis of behaviors which
emerge in the future to ascertain if the early precursor signs relate to
emerging deviant behavior,

A fourth purpose of the measurement is the provision of information
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- bearing upon the feasibility of intervention and therapy-techniques, If
.. the predictor system is developed and found effectivg, the next problem
;.- 8 to find ways of intervening in the life of the child to forestal) what
- ptherwige would be inevitable, a full-blown pathological condition, The
measurement data may provide a ,fo.c.tq.g on céu.sal conditions. in the home,
neighborhood, or school, Intexrvention techniques may be dgnqen@:ated in
... - Whatever appears to be the mcst likely source of trouble,
i~ A fifth purpose of the measurement data is to provide background
- information about each individual case in which aggression has emerged.
Intervention and .the:épey,tic techniques can never be applied wholly to
/- @roups without ;qnsigézation of the needs, of the individual child, Ideally,
any program of therapy will begin with an intensive clinical study of the
individual child and his background. Much of this information may come
from cumulative ‘r,e,cqzj'd,s,”; home and parent interviews, and similar
. sources,, Psychological measurements and ratings would be used as a
fundamental gdjunct:,i;g‘,coglp_lethe,the:analygig qrﬁdfxagnosig,-gf the individual
.and to.plan the corrective routine,.. .. . . PRSI (A%
It may be argued that psychological tests will serve three basic
v - purposes: (1), research, (2) .group analysis, and (3); individual analysis,
foora AL thrée are implicit in the discussion above, But most important of all
. . is,the assertion that test data does not, in .itself, .t‘ejzl‘l what.is wrong or

.-what to do.. Recent criticisms of the field of psychological testing

(Gross, 1962, and Hoffman, 1962) often carry the implication. that treat=-
~taent, selection, placement, or promotion of an Jndiyidual is wholly
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dependent upon test results. It is even suggested that some people believe
that the test will tell all that is necessary to know, : In contrast, it

should be emphasized that information from tests shoq,ld always be yiew_ed

-

as.aajunct‘or' supplementary information. - The test inferr_pation must be
set against the ba.ckground information on the individual such as the ca‘se'
.study affords, ' Both must be supplemented with, observatxona of cur:':ent‘
behavior of the individual under study, Then it is possible to mevei fe\ea;'d
, a c,l‘iag'no"sis_. and out of the diagnosis to a plan for treatment or thereﬁy;
. The diagnosis and plan for treatment are products of depision-making
. processes by.one.or more skilled individuals such as. psychologists,
psyeh_i‘atris'ts,_u_.gui'da’nce personnel.» or teachers, Human.beeing‘e, not tests,

make the decisions, = -.

The tjitimat‘e Reeponsibilitiea
'I‘he classroom teacher must in many cases supply the initiative

3 EE

necessary to 1dent1£j the problem and attempt 1ts. remediation, For in’
many ways the problem '19 an eéucatxonal one wh1ch can be handlc.d best
;; the echool. Parent-teachex; cenfee'encee .v‘vould provme a netural
startmg point to broach the subject and make‘ plans. The teacher may

find it necessary o specify for the parents the nature of the problem and
to suggest or help them discover how they m;ight change their own behavior
in order to help their child in his current and potential adjustments, The

public as a whole needs education in this matter. The necessity of

becoming involved actively must be realized by the teachers, particularly
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" those on the elementary level, for it is here that it would appear that the

- most good might be accomplished. By the time the ‘student enters high

‘school, his problems often have assumed proportions which suggest a

poor prognosis. Teachers at all grade levels require special training in

order ‘to. understand the psychology of these problem children and their

*parents, These children represent challenge; the evidence presented in

this 'studj should not be viewed as evidence in support of preconceived
despair in their regard. To. many teachers who feel overburdened by
the demands of their duties and responsibilities, this may seem to be yet
Yanother straw on the already creaking back of the camel," But it is
obvious that they must become interested and involved in this‘larea if

for no other reason than to satisfy their professional obligations to the
students. They must continue to realize that the true prqfes_sional lives

by challenge and by meetmg hlgh respon31b111ty. It seems clear that if

| the teachers are not mterested, few others are 11ke1y to be. If they do

R R W L g

not undertake the m1t1at1ve for parental contact and educatmn as a

prelude to speual educatmnal exPenence and future plannmg for these

"classroom aggressors. " then hkely very httle w111 be done.
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‘I‘ab]e 13 1
Stability of Behavior as Pei‘lected in an Amalysm.s ‘of
Teacher Nominations of Aprproved and Disgpproved
- Children Over & Two-~ileck Interval
Tovad Nufihep Nombéy 4 of %4 of Agreemenb :
~ Teacher Grade Reneminated Nominédted Ag’mament on Traits of
iy - ‘ - First Time . Renom:n.naes cmlx
| 1 3 8 8 100:0 R0
2 3 8 8 100,0 66,7
3 3 6 8 75.0 83,3
) 3 1 8 87.5 750
5 3 T 8 87.5 50,0
6 3 6. 8 75.0 - 66,7
7 3. 8 8 100,0 70,0
8 3 7 6 87.5 66,7
Total 3 57 6L 89.1 The5
.9 6 T - 8 8765 6647
20 ) 8 8 100,0 90.0
12 6 6 8 T5.0 * ' 81.8 "

13 6 6 8 7560 58,0
1, 6 7 8 8745 62,5
Total 6 39 L8 81.3 7345

15 9 L 5 30,0 33.0
16 9 7 8 8705 7300
17 9 4 6 66,7 00,0

18 9 3 5 60,0 80,0
19 9 3 6 50,0 100,0
20 9 N 8 8745 75.0
.21 9 6 8 - 75.0 52,2
22 9 7 8 87.5 50.0
23 9 8 8 100,0 11,2

2l 9 6 8 75.0 33,0
25 9 1 8 87.5 8.5
Total 9 62 78 79.5 62,1
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Tabhle 13,2

Stability of Behavior as Reflected in an Anclysis, of Rehiominetions
of Approved and Disapproved Children Over & One-Year Period -

Graces 3tol or 6 4o 7

B e S D St S BT, RO T R L R S ;":za-..‘w"'*':.x*w“-f“ Lo .
Teaclier Crade Number of imber-of Originel. L
. Bame or New Transition Renominatione  Nominations Who %-Agreement
: ‘ ere Now in Room
New 3 to b © 00,0 ¢
Newr 3 toly 75.0

New 3 t0 )

28.5

New 3toh £0,0
New 3 to | 2,8
New 3 %0 | 6245
Sare 3 to 100.0
New 3tols 46:2.5

‘mw\nuwmwo
lmwoo-eoxﬂrw

N
2o
=
o\

" Potal 3toh 52,2

New 6to T 42,8

L ]

Tew 6 to 7 6 85,7
Now 6 ©o 7 1 5 20,0
Sane 6 to 7 2 h 50.0
New 6 to 7 3 7 42,8
Same 6 to 7 L 6 66,7
New 6 to 7 3 ) 50,0
New 6 to 7 5 8 62.5
New 6t T 1 1 100,0
=2 L
£l

S
o

Total 6 o 7 549

- Grand Total 3 to L &6 to 7 52 _ 97 | 5346
LT ' ‘




