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: THE HISTORY OF AND THE INSTRUCTIONAL TECHNIQUES USEL IN
) ? THIS FROGRAM FOR IMFROVING TH: EDUCATION OF LOW SOCIOECONOMIC
STATUS CHILCREN ARE DESCRIBED AND ANECCOTALLY ILLUSTRATEC.
FIFTEEN SCHOOLS NOW FARTICIFATE IN THE FROGRAM, WHICH
ORIGINATED IN 1942 AS A DEMCNSTRATION FROJECT IN TWO
EL.EMENTARY SCHOOLS. SFECIFICALLY DESCRIBED ARE (1) THE ROLE
OF THE COLLABORATING TEACHER, (2) CURRICILUM AND ACTIVITIES
CURING THZ SCHOOL DAY ANC IN THE AFTER-SCHOOL FROGRAM, AND

) (3) THE INVOLVEMENT OF THE SCHOOLS IN THE COMMUNITY. (JL)
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FOREWORD

This bulletin on the All.Day Neighborhood Scliools 1
deseribes a stimulating plan for improving the education
of dieadvantaged children of our City. This program is
indigenous to New York City and is definitely aimed at
helping thoze children who atiznd schools in crowded
sub-standard aress of a large municipality.
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The pioneers who began this project recognized that
a child is educated throughout the day by all that sur- *
rounds him, both in and out of school. The aim of All-
Bay Neighborhood Scheols is to ccordinate the total ex-
periences of the child in school, after school, and in the
community for 2 unified educational program. f

We hope this bulletin will be helpful to educators in-
terested in the extension of services for the disadvantaged
child beyond the school day.

Joéspn Q. LoreTan ]
Depuiy Superintenden? of Scheols

April 1966
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’ | PREFACE

The All-Day Neighborhood Schoo! Program is based
| on the knowledge that each child is the product of all his i
expzriences in the community as well zs in school.

This bulletin is intended to serve as a guide for the :
implementation of a program which provides creative . B
teaching during a longer school day (9 a.m. to 5 p.m.),
and which channels all available cultural and community
forces for the benefit of the child and his family.

e e e = R

This bulletin describes the All-Day Neighborhood
School Program, gives its history and presents techniques
found to be successfull L.y the director, the principals and
the teachers who pioneered to shape it. We hope that ex-
periences gained in nearly twenty-five years of work with
children in economically deprived urban areas will serve

as a teacher training resource for All-Day Neighborhood
Schools.
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Assistant Superintendent
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INTRODUCTION

The All-Day Neighborhood School Program was one of the first ex-
perimental projects launched by the. Elementary Division of the New York
City Board of Education to mest the needs of ckildren in disadvantzged
areas. From its inception, the ADNS has provided for the needs of the in-
dividual child. It is a developmental program based on first-hand experiences,
with, emphasis on small group instruction and ~reful team planning and
tesching. One of its unique features—the extended school day—provides an
opportunity for continuous training, guidance and development of interests
under the supervision of irained teachers who work during the school day
and in the after-school groups.

Because the basic philosophy of the ADNS Program is a parinership of
home, school and community working together for a better society, effort is
made to enlist parents, citizens and social agencies to work with scheols. To
achieve this end, citizen groups as well as parent associations are encouraged.
There is a city-wide citizens group known as the Public Education Associa-
tion Committee for the All-Day Neighborhood Schools, as well as local
citizens’ committees. ‘

PERSONNEL INVOLVED IN THE PRGCRAM

ADMINiSTRATIVE STAFF

The ADNS administrative staff, which is part of ¢he staff of the Office
of Elementary Schools of the Board of Education, gonsists of the director,

two " assistants, the Community Relations Consultant and two secretaries.. .

Their functions in the arzas of administration, supervision, curriculum,
teacher training, community participation and public relations are detailed
in this bulletin.

SCHOOL ‘STAFF e

The ADNS staff in each school in the program consists of seven licensed
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teachers and an additional school secretary. It forms part of the regular
school staff under the sup~ vision of the principal.

Because added responsibilities are incurred by the principal of an All-
Day Neighborhood School, one of the seven teachers, who has had experi-
ence in the program, is assigned as administrator. The administrator, who
functions under the principal’s supervision, has the advice of the program’s

. administrative staff. His principal duties are concerned with coordinating

the group program with the total school program, supervising the group
program and the after-school clubs and maintaining community contacts
with the advice and help of the Community Relations Censultant. The last
of these duties is performed in a few cf the schools by a School-Community
Coordinator.

The group teacher is an experienced and successful classroom teacher
who has requested an assignment to the ADNS Program. He needs flexibility
and resourcefulness in his work with children, an ability to work well with
other school personnel and much skill in devising curriculum approaches.
His primary role during the school day is that of collaborating with two or
three classroom teachers in implementing their entire program and working

b ————

with their pupils in-groups small enough to meet individual needs. This work | |

is carried on in the classroom at times, but more frequently in the group
room assigned to him, which has equipment and materials arranged con-
veniently for use by smail numbers of children. The group room also serves,
in many instances, as the club room for the after-school phase of the pro-
gram.

COOPERATION WITH OTHER SCHGOL PERSONNEL

The ADNS administrator is the person to whom the group teacher aud
classroom teacher will most frequently turn for guidance in the work they
do together. The administrator also schedules planning conferences with
them at approximately monthly intervals. Through observing in classroom
and group room, and by attending or reading the minutes of the planning
conferences, the principal and assistant principal in charge of the grade are
in touch with the ongoing work and can be consulted about it. The ADNS
director’s assistants and the Community Relations Consultant schedule visits
to the Ail-Day Neighborhood Schocis at which times they observe and are
available for consultation.

The ADNS Program cooperates fuily with all other services and per-
sonnel in the district and in the school. Because the ADNS Program con-
cerns itself with the emotional needs of the child, it has from its inception
worked closely with the Bureau of Child Guidance. The administrator and
group teachers also work with the school nurse snd with other Board of
Education programs which may be operating in the school, such =¢ Higher
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Horizons, Junior Guidance and Early Identification -Program. They co-
operate closely with the Bureau of Community Education and other neigh-
borhood groups which conduct afternoon, evening and summer programs.
The staff of the ADNS Program also works regularly. with student teachers
in classroom and club, and with Junior Red Cross volunteers, the Junior
Volunteer: Corps and other junior' and senior high school volunteers, to de-
velop future personnel. The director ‘and assistant directors also maintain
close liaison with university and college teacher training programs.

WORKING TOGETHER FOR PROFESSIONAL GROWTH

Since the positicn of group teacher calls for proficiency in many areas
—instruction, recreation, guidance, teacher training—there is a definite need
for continuous in-service training in the program. To meet specific training
needs of the program each year, courses are arranged and conducted by the
director and her assistants. In this way the group teacher is enabled to im-
prove his teaching methods and keep abreast of the newest developments in
materials and techniques in educatiop. In these courses and workshops, -an
opportunity is afforded the teachers to exchange experiences and discuss
problems related to the subject.

In addition to the continuous in-service program, each fall orientation
seminars are conducted by the director and her assistants with the aid of
various administrators from the schools. During this week teachers newly
appointed to the ADNS are acquainted with the goals and procedures of the
program. They are helped to assess their weaknesses and strengths in relation
to the various facets of the program, and are given the opportunity to discuss
their role as group teachers w1th the members of the central administrative
staff. )

As the need arises throughout the year in each school workshops,
demonstrations and conferences are conducted for both group teachers and
classroom teachers. This on-thc-]ob/trammg is carried out by the admms-
trator and an assistant to the dg‘e’ctor, and is concerned with techniques «..
content covering all curriculufn areas.

THE PROGRAM AT WORK IN THE STHOOL

The staff in an All-Day Neighborhoed School is augmented, full time,
by seven licensed teachers und an additional school secretary. The ADNS
teachers work from 10:40 AM. to 5:00 P.M,, and therefore their schedules
overlap the hours of ihe classroom teachers between 10:40 A.M. and 3:00
P.M..One of the seven teachers serves, under supervision of the principal,
as administrator of the All-Day Neighborhood School Program in the school.
The other six teachers, called “group teachers” are each assigned to one of
the grade levels, where they work with groupe of children in collaboration
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with their classroom teachers, from 11:00 AM. to 3:00 PM. From 3:00
P} to 5:00 P.M. each teacher conducts a club consisting of children from
the classes on his grade level. Thus, the ADNS Program provides for many
of the pupils an intensive, continuous program from 9:00-A.M. to 5:00 P.M.

THE COLLABOGRATING TEACHERS, 11:00 AM. TO 3:00 P.M.

Of paramount importance to the success of the group teacher’s and
classroom teacher’s shared program is their ability to work together. Here
the word “collaboration” is the key. It indicates the professional basis on
which the two provide a program suited to the particular neecs of their
group of pupils. As the two teachers pool their insights, information, and
efforts, each deepens his understanding of the natural development of chil-
dren, his knowledge about the community and its effect on the children and
his ability to employ suitable curriculum approaches. Supervisors of schools
incorporating the ADNS Program have often remarked on how experienced
group teachers, working with a limited number of classroom teachers, in-
fluence and contribute towards the professional growth of an entire school
staff. (See page 13.) This teacher training aspect of the program is recog-
nized and, utilized by school supervisors. In a recent survey, more than haif
of all the new classroom teachers assigned to All-Day Neighborhood Schools
had group teachers scheduled to work with them.

Classroom and group room procedures and other activities on which
the classroom teacher and group teacher collaborate, are discussed in The
School Day, pages 11 to 97.

THE CLUBS, 3:00 P.M. to 5 P.M.

During the period from 3:00 P.M. to 5:00 P.M., each group teacher
works with a club of children from all the classes on his assigned grade
level. This club consists of about 25 children, selected because there would
be no responsible adult at home at 3 o’clock, or because admission was rec-
ommended by staff or guidance personnel. Such recommendation might stem
from recognition of the child’s special problems or abilities. The ereativ
activities, which are co-curricular rather than extracurricular, and the j
formal atmosphere characteristic of the clubs are designed to be particplarly
helpful to these children. The statement that “children cannot be
from 9:00 AM. to 3:00 P.M. and recreated from 3:00 P.M. to 5
applies here. Interests aroused in the classroom are often carrigd further in
the cliib, and learning. from “real life” experiences goes on cgfistantly. Basic
to the club program, however, are the physical care and gfaotional security
provided during that part of the day when most of these children would

- ot"erwise be without close relationship to, and guidance from, an -adult.

The 3:00 P.M. to 5:00 P.M. period cf the All-Day Neighborhood School
Program is discussed in, pages 99 to 115, The After-School Program.
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WORK WITE THE COMMUNITY

In addition %o contributing to the work of the school day .nd extending
it by means of the after-schosl clubs, the ADNS Program assumes ss part
of its responsibility the development of a close and corstructive relationship
between the school and the neighborhood. For the people ir: the community
this means thsl they are welcome in the school. They know that their vol.
unteer activities and special abilities are appreciated. The school, with its
expensive physical plant and its ckilled perzonnel, is recognized zs a func-
tioning center of community life. For the school, it means accepting its
responsibility as an integral part of the community, contributing to it and
accepting contributions from it. In addition the schocl strives to make the
community aware of its educational responsibility.

The School as Prrt of the Community is discusced in pages 117 to 125.

UNIQUE CONTRIBUTIONS OF THE PROGRAM TO THE
NEW YORX CITY EDUCATIONAL SYSTEM

The following are some of the unique activities that have becn used
successfully in the ADNS Program. We are proud o say that many of these
activities were introduced in the ADNS Program and have been developed
in other programs of the Board of Education: '

small group instruction under the supervision of classroom and group
teachers

continuous team planning and instruction by classroom teacher, group
teacher and sdministrator

continuous in-service training of teachers in weekly workshops
use of school service classes to help children develop socially and
academically

intervisitation program between schools of varying ethnic gi jups start-
ing in 1042

three-day school camping program as part of the school program

the extended school day as an integral part of he school program

use of persons in the community as resource people and as aides in
various phases of the entire school and community program

use of volunteers from junior high school, senior high school and col-
lege 1n the after-school program

city-wide Citizens’ Committee which coordinates work of local Citizens’
Committees, plans city-wide activities and initiates experimental pro-
grams in cooperation with the Board of Education
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; lecal grass-roots Citizens’ Committees which wark with the individual
? school for the betterment of the community
establishment of the position of School Community Coordinator

raising of caltural sights of the community throvgh the Saturday Thea-
tre and other cultural activities during the school day, sfier schoo! and
on Satardays.

(R VU

SOME IMPLICATIONS OF THE ADNS PROGRAM FOR -
GTHER COMMUNITIES

Many communities are faced with incressing problems concerning their |
children and parents, their teachers and schools, and the changing commu. -
nity. The ecacation of children from culturally deprived areas is a pressing !
problem in many urban communities. Providing programs for the pre-school
child and extending the school day are two methods of meeting this problem.
Certainly, modifications of the curriculum are also indicated. It is in the
very important area of the child’s elementary school education, before fail-
ure and frustration can become a repetitive pattern, that the All-Day Neigh-
borhood School Program has a contribution to make.

Children from disadvantaged aress served by the ADNS respond to its
varied program, which provides for small-group ard individual instruction
and activities, Thzy are helped to consolidate many learnings gained in
school, in the neighborhood, and farther afield. The constantly emphasized
mental hygiene approach to the curriculum makes it possible for them to
advance academically, emotionally and socially. Informal records such as
group teachers’ logs, and some more formal evaluations as well, are surveyed

throughout this bulletin. They illustrate how the ADNS Program kelps the
child to:

increase self-respect because of acceptance and recognition by the two |
collaborating teachers i

I improve emotional adjustment and release tension through creative |
work and play

jncrease ability to relate to the members of his group

o~ = B

appreciate the arts, both as participant and spectator
develop individual talents under guidaace in small-group situations

awaken intellectual curiosity through pursuvit of constructive interests.

The resultant personality grmvth'leads to increased academic achievement.
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Because this bulletin v...cusses approaches which the All-Day Neighbor-
hood School Program has found especially useful in disadvantaged areas, it
may prove helpful to other communities with similar problems. It is hoped
that the exper.ences of the ADNS Program may assist them in their efforts
to curb or prevent delinquency, to mitigate the effects of cultural deprivation
and broken homes, to develop community centered activities in support of
their work and to broaden and deepen the day-long, year-long educational
process. Since most of the problems’ of disadvantaged areas are present in
lesser degree -in all communities, the ADNS Program. is appiicable to all
schools. Many of the procedures described in the following pages will suggest
possible new approaches that may be applied by classroom teachers.

A BRIEF HISTORY OF THE PROGRAM

The idea of the All-Day Neighborhood School Program grew with the
years. In 1936 a group of parents from a private school, with the consent of

the Board of Education, opened a modest ‘recreation center along modern

educational Iin<s in Public School 33, in Chelsea on the lower West Side of
New York. The director, an experienced teacher, had also conducted other
recreational centers. The staff was made up largely of WPA workers and
voluntezrs who were trained by the director. The school building antedated
the Civil War and had little recreational equipment. Despite thesz short-
comings, the after-school recreation center preved its worth.

The principal of this school requested, because she noted changes in
the children who had attended the center, that the recreational staff serve the
school full time helping classroom teachers in the educational program. Per-
mission was obtained in 1937 for extending the service into the day school.
The Public Education Association, recognizing that the program at Public
School 33M might be applicable to the New York educational system, adopt-
ed the project as its field demonstration. The program was extended in 1938
to include a summer play school, affiliated with The Play Schools Associa-

; ~ tion. This made it an all-day, all-year project.

In the fall of 1941 the Board of Education formally evaluated the proj-

. ect, with the result that a three-year demoastration, to be known as the All-

Day Neighborhood Schools, was set up, to begin in September 1942. It was
to be condncted at P.S. 33M, the Chelsea area, and at P.S. 194M, in one of
the most eongested areas of Harlem. Six regularly licensed teachers were
assigned as group teachers to each school. The Public Education Association
continued to cooperate with the-work of the demonstration and furnished
the services of the director, two assistants, a secrctary and a social worker.
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In the following year a community worker was hired. In 1944 the Board of
Education appointed a social worker to Public School 33M. During the two-
year period from 1943 to 1945, the (then) Bureau of Reference, Research
and Statistics of the Board of Education conducted an evaluation of the
program in the two schools. The final report stated, in*part:

In general, the evidence from tests and controlled observations
showed that the pupils of the All.Day Neighborhood Schools were
- achieving equally with matched pupils in the control schools in
reading comprehension, in powers of critical thinking, in physical
health as indicated by the remediation of physical defects, in emo-
tional adjustment in the classroom and in the development in their
pattern of interests. . . . Pupils in the All-Day Neighborkood
Schools had statistically significant advantages in pupil-teacher in-
teraction of a semi-free type and similar interpersonal relationships.
In the small groups and clubs, the children in the All-Day Neigh-
berhood Schools had statistically significant advantage over the
larger regular classes in pupil-teacher rapport, pupil-teacher inter-
action, pupil interest-and pupil enjoyment of school activities.*

On the basis of this evaluation,.it was recommended that the Board of
Education adept the All-Day Neighborhood Schools and extend them. Cri-
teria for the All-Day Neighborhood Schools were drawn up as a guide for
the extension of the program. Accordingly, in the fail of 1945 the program
was extended te two schools in The Bronx, Public School 25X and Public
School 63X. Except for the services of the director, furnished by the Public
Education Association, the Board of Education formally assumed responsi-
bility for the entire program, appointing regularly licensed personnel to ali
positions. The recommendation for its extension stated:

The appraisal of the All-Day Neighborhood Schools Program
has given evidence of the significant values of the program and has
indicated a design of an elementary school to meet specific neigh-

borhood needs.

In February 1951, the Superintendent of Schools transferred the pro-
gram from P.S. 25X t¢ P.S. 108M because of the great need for such a pro-
geam in a Puerto Rican neighborhood. Two Brooklyn schools—Public
Schiool 142K and Public School 144K—were added to the program in Sep-
tember 1954. Today, there are 14 All-Day Neighborhood Schools located in
every borough except Richmond.

*Evaluation of All-Day Neighborhood Schools. Division of Tests and Measurements,
Bureau of Reference, Kesearch and Statistics. 1945 (mimeographed).
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THE SCHOCL DAY

THE CLASSROOM TEACHER AMND
ADNS GROUP TEACHER PLAN AND WORK TOGETHER

As indicated in the introduction, a groiip teacher works with each of
two or three teachers and his pupils for one hour a day between the hours
of 11:00 AM. and 3:00 P.M. They work best together when they have a
professional approach’ fo their collaboration. The classroom teacher is re:
sponsible for the curriculum areas to be studied, but is able to enrich the
class program through the special talents which the group teacher may
possess. Advantage is taken of any special ability of either teacher, and in-
struction in the field of competence is led by the more expert teacher. This
form of team teaching has been a basic and regularly used ADNS technique.
Together, group teacher and classroom teacher strive to reach a better under-
standing of the needs and abilities of the children, and to provide small-group
activities in both classroom and group room. They offer children an informal
and close relationship with both teachers-and permit opportunities to confer
with classmates. Most important, because of the smaller group situation, the
more personal approach, and the variety of materials presented, there are
more opportunities for the children to experience success. Both teachers help
maintain class and school discipline. The children soon adjust to the more
permissive atmosphere that is engendered by the small group situation in
con{rast to- the -Testrictions that must be imposed upon the large class.

Log (3rd grade class):
The group was modelling animals in clay, but Kazl was just
rolling” and kneading the clay as he talked. Miguel remarked, “We
46 don’t make noise here.” “I wonder why?” “Because you do like a
" mother.” “Maybe it’s because.we all act like gocd friends.” “Uh
huh.” The. clay work continued, also the .relaxed talkmg

The All-Day Neighborhood School Program' makes provision for joint
nlanning by the classroom teacher and the group tegcher. They need time
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- to plan-the curriculum goals to be reached;basing these on-the eurriculum . |
bulletins and school directives. They schedule .continuous, related group f
activities to implement these zoals. There are opportunities to discuss work f
plans informally during the week, and these discussions meke it possible to |
assure flexibility in programming. However it is the ADNS experience that !
more formal planning conferences should be scheduled as needed. In addi- !
tion to the two teachers, the adminjstrator attends these conferences, and i
frequently the assistant principal does also. At sich times the problems of ;
individual children are considered, grouping is determined, and the progress |
of the class as a whole is surveyed. Work recently completed is evalvated ;
and future work planned. The manner in which the new work is to be de- ; .
veloped and the responsibilities of each techer in respect to it are decided.

Preplanying will be most effective when teachers work together
and utilize all ovailable information about the child’s needs, in-
terests, and school experiences.*

The group teacher-classroom teacher con’erence netes are typed up in
several copies so that the principal, assistant principal, director and the
others concerned may have a record of the work accomplished and plans
made. The group teacher then keeps a log to indicate how well the projected
plans sncceeded and what changes were necessary. Logs usually include ¢
references to individual children.

ROLE OF THE GROUP TEATHER

TeacHER TRAINING

When group teacher and classroom teacher—both interestec 1n growing
professionally—plan together, discuss mutual problems and observe one
another’s ways of dealing with children, training occurs in many subtle ways.
Bezause the group teacher brings new ideas and techniques to the classroom
teacher from the weekly workshep, a philosophy of education based on a
mental hygiene approach grows and eventually permeates the school. Many
principals consider that this kind f on-the-job training is the most valuable
contribution made by the ADNS personnel to the school staff. The following
excerpt from a group teacher’s log is one example of how ‘eacher training

S T e et fb e s ek i w B n aee

occurs.

Log (5th grade class):

During the cooperative conference, the class teacher showed
anxiety about teaching science. We planned to work together in this
area. For two sessions in the class I led:the children in experiments

*POARD OF EDUCATION OF THE CITY OF NEW YORK. The Child’s Day ir 3
School. (Curriculum Bulletin No. 6, 1943-44 Series; revised 1949), p. 10.
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and discussion which reviewed, and with some children introduced,
basic concepts about magnets. The class tezchier observed and made
notes of the children’s responses. She noted the childven who
seemed confused and weve not responding, as well as those who
showed special interest and ability in science. We met again and
grouped the children according to interest and ability. I worked
with each group in the group room, making electromagnets and
experimenting with them. The children denionstratzd their learn.
ings in the classroom. The class teacher related the science to the
social studies program.

Provipine DEEPER INSIGHTS _

The two collaborating teachers profit by sharing their understaudings
about the children with whom they work. Sometimes the group teacher has
a better opportunity to see the children as individuels because of the smaller
numbers and more informal situation in the group room. Should a child be
in the club as well, even more insights can be obtained by the group teacher.
The following excerpt from a teacher’s log indicates how teachers come to
realize limitations of a child’s experiences which affect his school learning.

Log (4th grade class):

When the group learned that Benjamin Franklin was the fif-
teenth of seventeen children, they began to compare his family
with their own. This had hardly been in my plans, but it helped
me to understand Angelina a little better. “Our family was bigger
once,” she said. “But then my mother went away from us and she
took the baby with her. Now my father only has three children.”
She spoke evenly but her :arefully veiled anger made me realize

what might be causing her erratic and sometimes disturbing be-
havior.

ENcoURrAGING FLEXIBILITY 1¥ ProGrRAMMING

The group teacher quoted ir the preceding log was not only sympa-
thetic, but probably aware that her understanding of Angelina’s home situa-
tion would help her understand more about the child’s academic problems
as well. She was willing to be flexible in the implementation of her teaching
Plans in order to satisfy more basic needs. This kind of flexibility has been
found of cuecial value in teaching children from the disadvantaged areas
where the ADNS program operates. Though none may be royal, there are
many roads to learning, and it is s _ctimes a winding footpath that turns
out to be the best approach. Interest in music may lead to improvement in
reading (see page.53), a trip to a pet shop may result in experiments with
weather, as on page 63. ADNS group teachers take full advantage of en-
thusiasms and happy accidents.
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A IN INTEcraTING CURRIcULUM Anbds

The or.vp progrem relizves ths frustretion many clacsroom teachers
fesl when they clison? to cover ¢l the subject areas of the clementary school
curriculum. By planning together for wider experiences, the group leacher
and classroom teacher are able to build on and enrich the meager background
of the children. Concepts, language and all curriculum areas ave strengthened
through trips, dramatice, music and art work and even through casusl con-
versations. A well integrated and more meaningful educational program is
the result. (See Developing e Uit of Work, p. 18.)

The organization of materials into seven curricalum areas is a
convenient means of grouping activities, experiences and subject
matter. In practice, the overlapping of areas is inevitable. For in-
stance, there arc elements of language arts in every learning situa-
tion.*

Log (5th grade class):

We wrote a group story about life in Plymouth and James-
town during Colonial Days. New vocabulary in it was studied. The
story will serve as reading material for the class. We also made
popcorn in the classroom. Besides the fun of preparing and eating
it, asking why corn pops led fo an important science lesson.

CHECKING ON LEARNINGS

The experiences provided are followed up by both teachers in the ciass-
room and in the group rcom. They check on learnings to clarify uaclear
concepts and to organize information into meaningful sequences. The checkup
is accomplished through consideration of the children’s creative work as well
as through oral and written reports. In the group room the checkup often
comes about in a very informal manrer.

Log (4th grcde class):

We are draumatizing a scene of pioneers setting out for the
West. Ida, as the stay-at-home grandma, tearfully waves goodbye.
But since Ida is never one to let dramatic opportunity escape, she
sobs, “Phone me when you get there!” Ah me, Ida knows that the
pioncers lived long ago when there were no roads, etc. But no ane
has told her that telephones are irciudcd in that etcetera. Of course
it was funny, but it clso gave :ae a clue for another lesson to fill
this huge and unanticipated gap in the childien’s understandings.

*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Curriculum Development
in the Elementary Schools. (Curriculum Bulletin No. 1, 1955-56 Series), p. 7.
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ReELATING TO CHILDREN WITH EMOTIONAL PROBLEMS

A group teacher will frequently be asked to confer with a member of
the supervisory staff or with the guidance personnel about a child who has
emotional problems. Ths ADNS group teacher very often is the first to suc-
ceed in gaining a friendly rapport with an “unapproachable” child. One
reason for this may be that the group teacher can spend more time with him
{up to § o’clock) by earolling him in a club. Also the group teacher may,
more easily than tke classroom teacher, work or a one-to-one basis with a
child vho has problems in self-discipline or in relationships with others.

e gt et ]

Because the after-school club program necessitates the accept-
ance by teachers of these underprivileged children with all their
problems, the AlMDay Neighborhood School teachers carry over
this acceptance into their classroom work with the children and to

the teachers of the cooperating classes. (Matilda Salpeter, Principal,
P.S. 144K, retired.)

The group teacher has a flexible program which permits him to handle
immediately azd effectively many urforescen problems. Thus he has frequent
success with iroubled children, as is indicated in the following account.

A Troubled Child '
Mrs. M (classroom teacher of 5-5) told me that Vernen’s
mother had come to school, vehemently complaining about him.
That afternoon Vernon came to school without a coat despite the
bitter cold. When I spoke with Vernon, at Mrs. M’ request, he
told me that he had gone home for lunch. His mother had begun
to beat him, se he had run out. “And I'll never go back; I'll live :
on the sireet!” I offered to go home with him and speak with his !
mother and he consented. There I met his mother: courteous, im- |
maculate, but stern-looking. I asked if I could speak to her about
Vernon. She seemed glad and suggested that we do so at once. :
Vernon went to a neighbor’s apartment while we talked. i
The first thing I learned was that she was a foster parent who .
was caring for Vernon and a younger brother. She showed marked |
fondness for the younger child but spoke of Vernon with great '
annoyance. “He is always sulky. . . . He does such strange things.
. + . Oh, like hiding in corners of a room, screaming in his sleep,
tearing his bedsheets.” She wanted to send him back to the jnstitu-
tion and keep the younger boy but she was reluctant because the
two were so fond of each other. Could I help with her problem? It
seemed that I had come at the right moment:
When I asked to what she atiributed Vernon’s behavior, she
told me a story which still makes me shudder. When Vernon was

g = gy

16

oo




abeut seven, his testimony had helped bring a conviction of murder
against his father. The child had witnessed the father’s fatal assault
on his mother. I spoke to the foster mother about how this experi-
ence might be influencing Vernon’s behavior und told her that he
was in need of much understanding and affection. I intimated that kS
her beatings might increase his undesirable behavior. Before  lef;, Ty
] I suggested she ask the advice of the agency which had placed the

X | children with her.

; The following day Vernon told me his mother had ssid, “There

must be some good in you if your teachers are so interested ir

you.” A back-handed compliment, but it was the beginaing of a ‘
change in her attitude towards Vernon. She bought him rew
ciothes, called a doctor when he was sick, and kept in touch with
the agency social worker who visited the home and talked w.th o
Vernon as well as with her. The social worker also came to see *
Mrs. M and me, kept us informed of Vernon’s pregress and con- |

ferred with us about the boy’s behavior in school. ;

mwm&—wnxw
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As the months went by, Vernon became more relaxed. His ' ¥
voice no longer held that note of antagonism when he talked to ‘ '
his teacher or me. His academic work improved. He tcok pride in 73
| showing this to his mother. He even did some of his homework * &

1 during the club &me and did not hesitate to ask me for help with
it. Both his classroom teacher and I made it a point to send home a
note ef commendation whenever Vernon was praiseworthy. I was
sure tc involve him in as many group and club activities as possi-
ble. After a while, Vernon learned to smile. He began to participate
in ball games and played the drums during our work with rhythms,
but never lest his preference for working alone at carpentry. He
liked to invite his friends or his younger brother to visit the claub { )
and he worked very well with them. I kept in close touch with the | .
social worker handling the case, and we both saw much reason to |
believe that Vernon was on the way to a healthy social adjustment.

KEeePING ANECDOTAL RECORDS

Anecdotal records kept by ADNS group teachers are useful both as an
indication of the child’s progress and for providing background for other
teachers.

Log (2nd grade class) :

Helen is in the third grade now, but her classroom teacher,
knowing that this child had been in my club last year, asked to )
speak to me about her. It seems that in the.club, at least, Helen has
| kept many of the gains she made last year. Evidently it will take
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her a while to reach her former level in the classroom. When her
teacher and I looked over my anecdotal record, my memory was
refreshed and I was amazed and impressed at how much progress
this shy little girl had made last year.

When she first entered my second grade club, she seldom
smiled, spoke only when directly addressed and never participated
in any group activities. For about five weeks she sat in a corner
with a book or przzle and seemed content with it, or with watching
other children at play. Her first sign <! friendliness occurred when
she started remaining behind the otker children and waited to
walk out of the building with me. After a time, she actually said
“yes” one day when I asked if she’d like to paint. The next week
she spent less time in & corner. She tried stick puppets, finger
painting and then craft work. She played with three other children
in the housekeeping area, and from then on she progressed
steadily. _

Seeing how far she has come, her third grade teacher rec-

ognized that Helen may have to retreat a bit before making
further gains.

DevELOPING A UNiT OF WoRk

A detailed report on a unit of work follows. It shows how a group
teacher can help the classroom teacher with whom he works to use trips,
manipulative experiences, dramatic and other art experiences and experi-
ential reading so that the children can be aroused to show interest, gain
confidence and achieve considerable successin their academic work.

A Unit of Work About New York City

“This fourth grade class consisted of children whosé rcading level was
far below normal. Many of them spoke no English although all had been in
New York for two or more years. The class could be described as shy,
withdrawn and apathetic. Both the classroom teacher and I felt that it was
important t start working on a very simple level and to provide each
child with a feeling of success as soon as possible. In our first planning
conference, it was decided to start with s study of the school, then move
out intc the neighborhood and finally into the larger community. The
experiences which resulted were to be utilized in developing subject area
content, especially in the language arts.

“Some time was spent in getting to know one another, the classroom, the
group room and the building. The children made a large picture, many
sketches and block representations of the classroom and later of the school
buildifig. Emphasis wcs placed on propertion, shape and location of objects.
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In our many trips through the school, we pointed out the relationship of
the classroom to other locations. Blocks which were different in color or
shape were chosen to indicate the offices, library and other special rooms.
Impromptu pantomimes dramatized the occupants of these rooms and al-

though the language was scanty, the gestures were clear and vivid. As we

continued our trips about the building, using each experience for work
in the classroom, it was evident that easy and warm relationships were
being built up. The children were still shy, and their language was far from
adequate, but no longer could they be called apathetic.

“The next step was to orient the children to the neighborhood and
eventually, to other sections of Manhattan. A walk around the school
block had established the streets and avenues bounding the school. In
class we made a large oaktag map, laying out the streets with strips of
gummed paper. Pictures of the school and other places of interest. were
drawn on this map.

“The children devoted a good deal of time to trips, dramatics and
map work, but they had many other experiences in the group room. They
experimented with translating, through musical instruments and body
rhythms, the sounds of the city (trucks, taxis, ambulances, church bells,
trains, etc.). They worked with papier-maché, paint and clay based on our
trips. During the next few days, much of the work in mathematies was
related to these trips. They also built up a reading vocabulary using the
constantly growing number of experience charts.

“When we went further, we reviewed the streets shown on our map
and made special note of what was happening on the streets. Some of the
activities noted and duly listed on a reading chart were: a man washing
a window, a truck sweeping the street, a boy on a bicycle and a car waiting
at the red light. The children discussed and dramatized situations growing
out of this walk. Their paintings interpreted them. When the class teacher
read them the story, Penny and Peter Go Shopping, they were able to
compare the kinds of stores in the story with those we had seen; they
also noted that some kinds of stores mentioned in the story were not to be
found in this area.

“Many questions about relative size were raised as it became necessary
to add more streets, etc. ‘What will happen if we want to show many, many
streets?” Carmen answered, ‘The school will be a little dot.’ Later the
children started a different kind of map, one with ne pictures, and with
lines instead of the glued tape to represent the streets, We used Carmen’s
idea and a differently colored dot was added as a symbol for each place
of interest.

“Meanwhile, other concepts about Manhattan were being developed.
A picture book about New York which showed how places in the vicinity
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looked many years ago was effective in arousing discussion about past and
present clothing, shopping, housing and transportation. The story, ‘The | ’
New Boy,’ from Lucy Sprague Mitchell’s Here and Now Story Book was '
read to the class at this point, and very appropriately, since it is about Beno
from Puerto Rico and his need to find grass and mountains here. Beno
could really have been almost anyone in the class. Many of Beno’s dis- .
coveries were comparable to those of the children, and the story was often , -
ke . used from then on. 4 i

“Another trip at this time took us all the way across 110th Street
to the Hudson River. When we got to the river, out came the sketch pads .
and crayons we always carried along, and a silent, intent group stood
facing New Jersey, busily sketching the river, the factories on the other
side, a big ship seen dimly at a distant dock and the George Washington
Bridge. In cluss, the trip was discussed, using the sketches to illustrate a - ~
point or to serve ac memoranda to the speaker. More details were then
added to the mag.

“We followed Beno north on our next trip, to another river. We used
the subway for the first time, and noted the trip on our map, thougn only
with an arrow. Like Beno, we went south and saw another river, many big E
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buildings and, recognizing it as Beno had, the Statie of Liberty. Cominents : .
about it included, we were happy to note, that it was on an island. ‘So ;
is Puerto Rico.’ ‘Puerto Rico is an island.’ ‘So is Manhattan.” There was 4 J

conversation in Spanish also, of course. Both teackers were pleased at the
increasing- amount of English the children used among themselves along
with their more familiar Spanish. .

SPA. {

“One day, discussion turned to the many trips we had taken. It was
decided that we should keep a record of them. Several suggestions were
made, but the final decision was to use a series of our paintings, place them
as a frieze across the front of the room and print appropriate captions under
them. A large sign, WE LEARN ABOUT NEW YORK CITY, was lettered,
and we were ready for the guests with whom we had decided to share our
pictures.

%

! “Two fourth grade classes were invited to visit us, one class at a time.
t  As the pictures were explained, the children made it evident that they
¢ understood the meanings of such words as north, south, east, west, uptown,
downtown, island, bridge, road, even the Staten Island ferry. They read ,
the chart which contained their rules for bekavior on the subway, and Julio - IKE
and Allen presented a mirth-provoking pantomime on right and wrong

behavior. They read from some of their many other experience charts, ¢
demonstrated our class-made maps, and then with a flourish, unfolded a
subway map and indicated our route to the Battery. The visitors were g
properly mmpresscd snd Miss L and I were filled with a sense of achieve-
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ment as we heard the confidence and courtesy with which the children
spoke, noted the new readers among them and recognized the group spirit
witk which they described each other’s work.

“The apathy so evident at the beginning of the school year had vanished.
The children talked freely about many interests. All the creative aspects
of their work showed that they were meetirg with success. They could project
their ideas and had much interest in learning. Both Miss L and I feel that
although there is much, much werk to be done, great progress has been
made academically and socially. We are confident that the children’s changed
attitudes will make it possible for progress to be continued and acceleratzd.”

The preceding unit of work encompassed the total fourth grade
curriculum. The group teacher and the classroom teacher had a serious
problem: to spark the learning potential of children from whom it was
difficult to gei any response because of their apathy. Their unit of work
utilized reallite experiences—garticularly the many purposeful class trips
in a widening environment—to build academic learnings.

PREPARING AsSEMBLY PROGRAMS

Another way in which the group teacher often gives welcome assistance
to a classroom teacher is by helping with the preparation of scheduled as-
sembly programs.

Log (2nd grade class):

For the last two weeks we have been busy and excited over
an assembly play. Because The Gingerbread Boy was about coun-
try and farm animals, and much work had been done on this
subject, we planned to act it out. Both classroom and group teach-
ers thought it would be best for these immature children to stick
to pantomime with perhaps a few narrators. But lo and behold,
one day when we were playing with the idea in the classroom,
someone started to sing to the tune of “The Mulberry Bush,”
“The Gingerbread Boy, he ran away,/ Ran away, ran away/ The
Gingerbread Boy, he ran away/ Far, far away.” And there it was—
our play. During the next week we made up ve: e after verse and
lustily sang them. Of course we put them on an experience chart so
that we would remember the gems we -had created!

Some of the shyest children were among those who volun-
teered to pantomime the characters as we sang, and were accepted
by the class. Next preblem: costumes. We decided to make paper
bag masks. Richard wanted naught but a pink, pink pig, and there
was great joy when the children saw how red was mixed with white
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to make this wondrous tint. I think that the play deserved its en-
thusiastic reception. We were all proud and there had been no
tension attached to the production. We had srayed within the
reasonable possibilities of success and we all had a fine time work-
ing at it.

ConpuctING TRIPS

One of the ways in which the group teacher is of direct and obvious
help to the classroom teacher is simply in being availabie as the additional
trained adult required to assist on trips outside the school buiiding. This
seems to put such aid on a minimal basis, of course, but more than one
classroom teacher has said, “I never would have planned to take that
trip if the group teacher weren’t going to be there also.” The ADNS group
teacher is frequently the one to make arrangements for a trip: applying
for free transportation, previewing the route and the place to be visited,
arrangirg for buses, permits, guides, etc., if any of these are necded. One .
or both teachers will be involved in preparing the class for the trip so
that the children can gain fullest advantage from it, ard both will
probably share in the follow-up activities. The group teacher is flexible
and takes advantage of information gleaned fron. the sidelights, as well
as from the main objective of the trip.

Log (6th grade class):

We took the class to the Metropolitan Museum of Art to see the
sculpture exhibit in the Junior Museum. To get there we passed
through a hall of classical Greek work. We did not stop, but two
of the boys saw enough so that the next time they worked with
clay, they anncunced that they wanted to make a large urn like
the Greek ones they had seen. This they did, working together. One
side of the urn has incised pictures of boys playing games in
ancient times; the other shows their own ways of having furn.
It is a bit startling to find a bicycle decorating a Greek amphora, but
there it is. On the other hand, the decorative signature of one of
the two who made it is quite appropriate: Demetrios. Demetrios
finds it difficult to absorb ideas suggested by others but he’s not
a slow achiever when following his own bent! Nor did he find it
painful to do research when it consisted of finding out how Greek
boys played together. I provided books for this purpose.

Children behave quietly and politely on public transportation and in
places they visit when they are prepared both for the objectives of the trip
and for the experiences they will meet. In the ADNS the classroom teacher’s
preparation can be reinforced in small groups by the group teacher.
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Log (2nd grode class):

We zre getting ready for our trip to the pier. Today ia ihe
housckeeping area, James sst four willing pupils in 2 row and
gave them a lesson on good conduct on a trip. We centinzed our
discussion cn what we wanted to find out. Seme of the children
are very much excited because they have never been on a bus.
Gilberto said, “Oh boy, the bus! The bus'” The trip on Thurs-
day was a delight. Evervene enjoyed every minute of it. There
were no discipline problems. Even the bus driver complimented
the children on their condust. Miss E and 1 think it was decidedly
worthwhile and we look forward to many more trips. The children
saw many kinds of buildings. They asked intelligent questions.
They were excited to see the great ship, Maria Costa, being Joaded.
The sailors told them it was going to Italy. Since our return,

paintings, block constructions and some experience charts have
been made.

As a perusal of the logs in this bulletin will make evident, one of the
activities most frequently used for follow-up by ADNS group teachers is
the developing of an experience chart sbout a trip with the children. See
the Boara of Education bulletin for information on “his important language
aid.*

GENERAL APPROACHES USED IN IMPLEMENTING
CURRICULUM GOALS

As has heen indicated, the ADNS Prograra emphasizes that the child
is constartly developing physically, emotionally and intellectually. A many-
sided approach o .instruction is therefore followed. It is based on the
developmental stages of the child rather than on a pre-conceived, logical
organization of subject matter. Among the attitudes and activities which the
ADNS Program has found valusble and which will be further discussed at
this point are: a constint concern that each child develop a positive self
image; continual emphasis on self discipline and respect for others; concrete
experiences in a widening environment; ise of instructional materials
prepared so 3 to involve all the senses; frequent and varied play experi-
ences; regular cpportunities for' appreciation of and ‘expression through
music, dzamatics and other ari forms,

*BOARD OF EDUCATION OF THE CITY OF NEW-YORK, Experience Charis,
(Educational Research Bulletin No. 13, May 1952; Fourth Edition: January 1960.)
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THE EARLY YEARS: SPECIFIC aPPROACGMHES FOR
" GRADES 13

Although experiences which are parucularly applicable to implementing
curriculum goals in grades 1-3 will be consideved here, teachers of older
children may find much of the material helpful with their classes. It will
be observed that regardless of the specific subject area, mest of the activi-
ties described are useful for language development.

THE WORK-PLAY PERIOD -

The most creative and inclusive activity for attaining tee goals of
early childhosd education is the work-play period. It requires careful
planning and gradual implementation. If these prerequisites ave met, it
can be immensely profitable and a delight as well. The vaiue of work-play
activities in a reading readiness program s immeasurable.

For the young child, purpesefal activity in the form of play
is a serious way of learning. The child learns best when he actually
lives the things he learns. Play in school, under the supervision
and guidance of the teacher, is really serious business for children.*

Before presenting the procedures which the ADNS teachers have found
useful in conducting work-play activities, it must he emphasized that play is
not merely a form of activity. it is through play that the child recreates
the world and comes to understand it. The child’s play is predicated on his
experiences and the teacker will influence these, planning carefully for the
achievement of specific goals, a- he does for any learning situation. Since
nlay oftea connoies aimless and undirected activities, the expression work-
play has advantages. It better indicates ti:e kind of planned, guided and
purposeful proceedings here under discussion.

PrLanNING PURPOSEFUL ACTIVITIES

The collaborating teschers are alert to opportunities for enriching werk-
play activities. They provide for more significant cbnteat and help the
children gather related information. They make note of .naccuracies or in-
congruities in the child’s play. for consideration when planning for future
experiences.

Log (1s grade class):

Mrs. B told me she was dissatisfied with the “playing schosl”
that went on in the housekeeping area. It seemed limited tc a teach-
er “holiering on’ her “pupils”: “You go out of this rcom, Erne-

*BCARD 9F EDUCATION OF THE CITY OF NEW YORK. Curriculum Develop-
ment in the Elementary Schoois. (Curriculom Balletin No. 1, 195556 Series); p. 5.
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stine!” We changed our plans for the following period and took the
class for a walk through thz first floor halls, visiting the offices of
the nurse and the principal, and the second grade classrooms. On
our return to the classroom we discussed what we had observed.
Today, when the same group of children played school, there was
marked improvement. A principal with eyeglasses and a deep voice
strode in, followed by Marcia as a high-heeled nurse wearing a cap
(a paper drinking cup!). Only a tape recorder could do justice
to their lines. And “teacher” tiptoed helpfully among her “pupils”.

Arranging for good experiences is the teacher’s first task . . .
Trips, blockbuilding, easel painting, fingerpainting, music, rhythmic
activities, cooking, dramatic play, water play, outdoor activities,
working with clay. . . .*

IntriaTING THE WORK-PLAY ACTIVITIES

When the work-play period is to be initiated with a class, the group
teacher, classroom teacher and administrator will discuss the procedures at
their monthly planning conference and decide which of the “self-propelling”
activities will be the first one introduced. Perhaps they will elect water play.
Aprons, funnels, brushes, large tin cans and a basin may be the only ma-
terials supplied to the children at first. Tubing, measuring cups, a small
sprinkling can or small pitchers and other suitable objects will be made
available gradually. A small group of children will work with the materials
while the others watch. Definite procedures will be demonstrated to the class
with respect to getting and using thc materials. All will learn how they must
be stored and how cleaning up is done. If the group is a mature one, the
teacher m.y allow time for brief reports and non-competetive discussions.
Each child should be allowed to participate in the activity several times, and
he must be encourag-~ to proceed at his own pace. The teacher will be alert
to the science learnings inherent in the water-play situation and -vill refer
to Science, Grades K-2, where experiences with water are discussed.**

INTRODUCING FURTHER ACTIVITIES

When the teacher feels that groups are able to engage in water play
independently while she is busy with the rest of the class, another activity
may be introduced. Perhaps it will be dramatic play in the housekeeping
corner—having a group work there while the rest observe. Again the children
will not be overwhelmed with too great a variety of material. When the

** Science Grades K-2. (Curriculum Bulletin No. 7, 196566 Series.)

**BOARD OF EDUCATION OF THE CITY OF NEW YORK. Science Grades K-2.
(Curriculum Gulletin No. 7, 1965-66 Series.)
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' housekeeping area is used well (voices low enough, clean-up satisfactory, ]
activities worthwhile), the collaborating teachers will decide which other
activity will be introduced, perhaps a quieter one; then a mure complex one,
such as blockbuilding. Wher games are introduced, each child in- the class
will learn the rules and how to obtain and replace the materials needed.
Leaders will be selected and changed periodically for the more complicated
activities such as clay work and bleckbuilding.

Log (1st grade class): | ?
We have so many work-play areas active now that I intro- ‘

duced a WORK-PLAY CHART today. It looks like this:

gt
\

- ., C T% We will build with Hocks.
— | c=l] ge  We will play wilh i gaines. -
- ? =3 e will read library books. ")
. . == We will keep house.
; ~ We will paint and drow. ‘
, We will do other Things.
: On the chalkboard, next to the chart, I printed the children’s
names as they selected the activity at which they wanted to work. 2

Log (3rd grade class):
Two work-play centers are now in use in the group room:
blockbuilding and housckeeping. Today I was fascinated by the use
made of some white theatrical gauz: I had put into the Dress-Up
_ Box, and I was able to include some experiential reading werk
- because of it. A blushing “bride” was draped in the gauze by the
girls with her in "he housekeeping are.. When next I glanced over
there, a boy was setting up his camera (a carton balanced on the ‘ .
easel) to take wedu'ng photes, while her attendants carefully seated
the bride and spreau her veil and skirts in graceful folds. There
. came a wedding proce.sion winding its way ameng the blocks, so .
rm the rest of us burst into “Here Comes the Bride,” singing in as- s
- sorted keys and languages. After clean-up, the children dictaied a )
“story” to me about their activities and I inked it onto an experi-
ence chart.

We will show our litersry effort to the whole <lass. Their |
names on the chart and their illustrations are a great help.
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Pride in one’s work — what joy, what satisfaction!
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In FuLL Swine

At the point reached in the previeus log, the work-play period may be
considered fully Jaunched. Having discussad the activily each will engage in,
and indicating these on a chart such as the foregoing, cr as otherwise de-
scribed in Skillful Teaching Practices,* the children disperse to the areas
selected. There is a busy hum of work and conversation as the work pro-
ceeds, and these will be acceptable. This is not a time for running, shouting
or other behavior which interferes with the activities, but neither is it a
time for silence (although that little group with their noses in the library
books may be rather quiet).

It is of paramount importance that the child bhe given ample
time and opportunity to explors the range of possibilities of the
material fully in his own way without the pressure of adult stand-
ards or the need to attain a sct resull. In this way he develops re-
sponsibility, control, competence, independence and resourceful-
ness.**

TiME To EXPERIMENT |

Since the rate and the specific area of grewth vary with the individual,
no two children at work-play activities will have the same developmental
pattern. The way in which they work with materials will depend on their
maturity and previous experience. When the material being used is new
to them, however, all children will tend to experimcat with it in the szme
way, whether they are three-year olds or seven-year olds. There is a differ-
ence, however. The seven-year old passes through the stages of development
rore rapidly than the younger child, but he, also, needs enough time for
initial experimentation.

OsseRVING AND HELPING

Whether the group teacher has some of the children in the group room
or both teachers are working in the classroom, each teacher will move from
group to group during a work-play period, giving assistance as needed.
Perhaps one teacher will spend much of.the session with the children who
are beginning to sew puppet clothes, or with the clay group where work has
not been successful lately. He will observe the children as individuals, noting
their personalities, problems, concepts, special interests and interaction with
the group. He will pick up clues for further development of their unit of
work and for trips which can be profitably taken to deepen concepts and to
supply content in social studies. He will be aware that his very physical
nearness is of great value to some members of the group, and that his in-

*BOARD OF EDUCATION OF THE CiTY OF NEW YORK. Skillful Teaching Prac-
tices in the Elementary Schools. (CurriculumBulletin No. 12, 196162 Series), p. 8.
*s Early Childhood Education. (Curriculum Bulletin No. 5, 1958-59 Series), p. 14.
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terest must be made evident if he is to be reassuring. He is generous with
praise and can always find something worthy of it. He will take every op-
portunity to help a child stretch a little higher, reach for excellence.

ReAsseEssMENT TIME
Aciivities must sometimes be halted when the work-play period is not
funetioning smootkly. Every teacher has had the experience of things sud-

denly “falling apart” although apparently they had been proceeding well.
The sooner this is corrected, the better.

Log (3rd grade class):

Mrs. T and I agreed to stop the work-play period abruptly if
the restless and noisy mood prevailed again today. It did. I flicked
the light switch off and back on and, as sorae children looked up,
I raised one arm high. Before long there was a ferest of little arms
raised and surprised little faces looking at me. I frowned and said
nothing. Mrs. T spoke quietly, “Clean up.” After a brief clean-up
time, for we had barely started work, we all gathered our chairs
close and sat evaluating what had been going on (it was clear that
the children had been aware of it} and what must be done to im-
prove matters. We decided to have only block play and table games
tomorrow, and for only twenty minutes. Then, if everything went
well, we’d add more time and another activity each day.

Creanine Up

Ordinarily, children will be ready to put away their materials after
perhaps thirty to forty-five minutes have gone by. Teachers have noted that
clean-up will be more orderly if children have advance warning of its im-
minence. The bell tinkles; Miss X announces, “Five more minutes before
clean-up time.” The groans are squelched and work starts to taper off. Some

groups may have been alerted sooner. The blockbuilders, who must dismantle .

a large structure or consolidate the space in which it can remain, and the

group elbow deep in finger paint have had perhaps a ten minute start in
order to complete their clean-up.

. . . It is discussion time. A few laggards are invited to join the
group. One or two who came without putting away the tools they
had been using have this' pointed out to them, with the friendly
suggestion that they do so. One child is still working. . . . “I MUST
finish this side of the barn!” The teacher observes the child’s intent

face. “Very well. . . . Or you can come now to talk -with us and
paint more later.”*

*New York State Education Department, Bureau of Elementary Curriculum Develop-
ment, 1954. The Elementary School Curriculum, p. 41.
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ReporTING TO THE (zASS

The report period is very informal during these early years. One group
only, or two, may report on a given day. Each leader may report on the
work done by his group. Ore child or many children may want to show
finished work. There may be a dramatization using those newly-dressed
puppets. Frank but considerate evaluations may be offered by members of a
group or their classmates. . . . “We cut and we cut but we don’t have any
good pictures of baby animals to show.” “The blockbuilders made the best
boat ever. They gave me a ride in it.”

DEvELOPING DESIRABLE ATTITUDES

One of the goals which the collaborating teachers strive to achieve
through the work-play activities is that of developing acceptable social be-
havior. The young or immature child often plays by himself but alongside
another child engaged in the same activity. Through this “parallel play” he
has opportunities to share materials, to give and receive help and to develop
a feeling of companionship. With his teacher’s help he will gain in ability
to evaluate occasional clashes. Appraising success, accepting criticism, and
tolerating occasional failure are all definite stages of growth. The child who
works at activities over which he has some control, with classmates over
whom he hasn’t, must begin and does begin to cope with these problems.
As he learns to work with one or more children amicably, he will have op-
portunities to grow in self-discipline. He can make a start only when he has
some freedom of choice and action. He should have opportunities for such
freedom in school, especially during the work-play peried.

VERBAL AND NoN-VERBAL COMMUNIEATION

Children are often hampered by an inability to communicate verbally.
The work-play period helps the child learn how to get his thoughts and feel-
ings across on a non-verbal level at first. Communication of this kind can
sometimes be more informative than words, and a skillful teacher will use
it as a basis for language usage and emotional and social development.

Log (1st grade class):

Mary Anna’s painting was a ccmplete summary of our trip;
yet I know that it would not be wise to urge her to translate it into
words. 1 am confident that this shy little girl will be able, before too
long, to speak about her learnings as well as to paint, draw and
m:  om

Tin :cher must also be aware that feelings of hostility and aggression
in children are often unknowingly revealed through their play. She must be
able to accept this behavior and help them find more constructive ways of
handling these feelings.
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If one watches carefully how they handle these blocks, what they
do with these trains and automobiles, one soon realizes tha: the most
violent, destructive fantasies are acted out with them. . . . Play is

a method of carrying out these aggressions in a form socially
acceptable.*

Log (2nd grade class):

A group of girls was playing house. Their activity consisted
almost entirely of spanking the babies. They seemed to be getting
very little satisfaction out of it. Since I wanted to bring something
more constructive into the play, I picked up the toy telephone and
called one of the baby-spankers. “Hello, Jean. This is Frances. I
don’t know what to do, my baby is so bad today.” “Mine too! I
have to spank her and spank her.” “It’s such a nice day that I
think I'll do my ironing later and take my baby out in her car-
riage.” “That’s a good idea. Let’s go to the park.”

Had all the spanking helped? Was a change of activity indicated if the
play was to continue in a constructive manner? These questions had to be
answered before the teacher acted.

Other activities which are more commonly thought of as concerned
with non-verbal communication, utilize art materials, blocks or the body in
motion. Pages 30 through 41 in Early Childhood Education** contain valu-
able material on the-content and presentaticn of these areas. To supplement
the information obtainable from other curriculum bulletins, some approaches
which All-Day Neighborhood School group teachers have found useful in
conducting these activities will be considered in the following pages.

Blockbuilding

The work play period includes blockbuilding which can be utilized
to develop curriculum and help children become well-integrated members
of their society. This will be discussed in scmz detail as an example of ways
in which a work-play activity can be utilized to develop curriculum.

A'set of blocks which is easily manipulated and open to a great variety
of interpretation and form, is an example of the non-verbal material which
children need for clarifying and expressing their still inchoate ideas.
Once the child has leained the technique of building sturdily, he can
represent more complicated structures and relationships without having to

stop to learn new techniques; therefore he can concentrate steadily on
the expressive content.

*Karl Menninger, Lere Against Hate (New York, Harcourt, Brace and Co., 1942),
pp. 177-78.

**BOARD OF EDUCATION OF THE CITY OF NEW YORK. Early Childhood
Education. {(Curriculum Bulletin No. 5, 195859 Series.)
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We are interested in child-growth, not architecture . . . (Educa-
tors) appreciate the physical release and bodily coordination
gained through lifting, carrying and piling blocks. They are aware
of the emotional release through dramatic play . . . They under-
stand that the child’s reproduction of the world around him
makes it comething familiar, not something strange, and is thus an
integrating factor in personality. And finally educators are more
deeply impressed with the fact that this activity gives an outlet
for creative impulses and cultivates a sense of design and form.*

GuIDING THE ACTIVITY

That the teacher’s role. is imporiant to the educational value of block-
building cannot be overemphasized. Often when a child has just begun to
work with blocks, the teacher can stimulate development simply by
expressing interest in the work under way. “Do you want to tell us about
your building?” A response in words may or may not follow. When it is

_ observed that a child is repetitious in his blockbuilding, further experimenta-

tion can be encouraged by a question such as, “Where do the people eat
in your house?” It is recommended that in the beginning only the simpler
blocks be made available to the children, and that others be added as
the children become more adept. Where possible, outdoor building should
also be done, using sturdy, large, hollow blocks, planks and packing cases.

The blockbuilding area should be clearly defined and out of
traffic lanes. Adequate shelves, easily accessible to children, should
be provided for storage of blocks. The choice of blocks is im-
portant. . . . Blocks that have planned relationships between the
various sizes and shapes stimulate order, rhythm and balanee in
ararngement and building.**

WorkING ALONE AT FIRsT

In the early stages of his work, the child needs much opportunity to
experiment. After a while he balancez block on block so that the structure
becomes a tall building or perhaps a bridge. As he removes blocks, he
pretends thai he has before him a iree, then a man, then a puppy. The
child is engrossed in his play which is his work, and he wants no company
at this time. He enjoys a feeling of success and pride in what he, by him-
self, has created. Although he cannot, perhaps, express its meaning in
words, it has meaning for him.

*Adele Franklin, “Blocks—A Tool of Learning.” Childhood .Education, January 1950,
pp. 209-213. Association for Childhood Education Interratioral, Washinoton, D.C.

**BOARD OF EDUCATION OF THE CITY OF NEW YORK. Early Childhood Educa-
tion. (Carriculum Bulletin No. 5, 195859 Series), p. 15.
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Log (1st grade class):

William played with blocks daily, always in the same corner,
silently. At first he used only one type of block but he soon learned
to use various shapes and sizes. Today; he put a long narrow block
across his shoulder and marched around his corner and out into
the room.

THE RoOLE OF REAL-LIFE EXPERIENCE

The child continues to experiment and learns to nianipulate the blocks

more successfully, making sturdier and more attractive structures. He com-
bines the blocks with other playthings and uses them in dramatic play
based. on his real-life experiences. The more of such experiences his teach-
ers can provide, the more his imagination is stirred. If he has seen a
hospital or a church, he may wish to reproduce it. Has he been taken
with his class to a railroad station or to watch trains go by from an over-
pass? He may then want to .build these and “play train.”

He himself is the train as well as the man who runs it . . .
his performance is accurate and realistic in proportion to his knowl-
edge and experience of trains. He could not make these sounds and
movements, he could not feel the imaginary motion of his chair-
train in his own body, if he had merely been told about trains
or seen pictures of them.* '

WorkiNG witH OTHERS

After working individually, the child next relates his building to
others being constructed by his neighbors—he builds a station for a train,
or a store to provide food for the occupants of a nearby house. Buildings
are constructed separately and then played with by the group. This sharing
of blocks, though an advance, is not yet cooperative building. However,
the premature urging of cooperative work may well have wundesirable
results. A single monster building constructed by a large group is often
not cooperative at all: one junior-sized master builder may” be giving the
orders and the others may be obeying him.

.

COGPERATIVE WORK WiTH BLOCKS

Eventualiy, the children will be able to build cooperatively, to find
relations between different types of siructures, and to give their structures

greater expanse and greater variety. They will discuss their work and plan .

ahead as they construct. The following is an indication of how eight-year-
olds profit from the stimulus of cooperative block work.

*Caroline Pratt, I Learn from Children (New York, Simon and Schustér, Inc., 1948),
p- 30.
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Log (3rd grade class):

Severai boys were using the blocks. They used chair~ as “monn-
tains” and under them they bailt tracks of blocks in a tunnel under
the mountains. At regular distances there were signals made of
upended long blocks with smaller blecks balanced atop them.
The positions of the small blocks were changad as the trxins passed
by. Edward, a recent arrival in thic country, took a leading psrt
in the dramatic play. He began to tel}! me in his broken English,
about tunrels and mountaing he had known. As he hesitated over
words, other children interpreted. They were carried away by his
enthusiasm. Other boys gathered around. Before long, there wera
tracks going over a ramp which represented a bridge, =nd there
were blocks representing boats in the water crossed by the bridge.
Trains and boats chugged and tooted. Every one of the boys was
taking part in the play.

ADDING SUPPLEMENTARY NATERIALS

Supplementary materiai for use with blocks can be introduced after
many experiences with the blocks alore. With young children, toys are
often unnecessary, but when used, they should be appropriate in scale.
Many teachers find much advantage in seemingly randem materia! such
as bits of wood from the carpentry scrap pile, sanded smooth. Children
find colored wooder cubes both decorative and useful. They often use
them to represent lights, baggage, even food. Small boxes become {reight
for a train, beacon lights at an airport, etc. Small dolls and the painted
wooden silhouettes of people called ‘“Wedgies” are also usefsl. Wooden
animals made to scale are obtainable, but when such commercially-made
representations aren’t available, children wiil often Iet blocks represent
people or make crayon drawings of the personages they need and staple
them to blocks. Small and inexpensive toys, trucks, trains, bosts and autos can
be bought in variety stores and used in block buildiag. -

TeeE CURRICULUM AREAS AND BLOCKBUILDING

The interrelationships of ali the curricolum areas become particularly
clear now. Stories, discussions and drzmaiic play resulting from block-
building develop the vocabulary with which to express the child’s under-
standings of his world. Experience charts, dictated to the teacher after
trips and the blockbuilding which follows them, are an important part of
~the work in language arts. Floor schemes for changes in the various work
areas, required in order to preserve large block structures for a while,
can be used as an- introduction to mapmaking. Science concepis often
arise in the block area, especially those related to physice or mechanics:
the use of wheels, r.mps, puileys, signals, eic. And always, since blncks
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th=mselves are a medium of art expression to the child, they also stimulate
. art work in other media. Handling and manipulating the block§ help te
reinforc. mathematical concepts, as indicated in che following log.

Log (1st grade class):

Tke children’s conversations as they play with blocks indicate
that they are learning many mathematical concepts. Miss H and I "
overheard the follcwing remarks this week:

% I need two more blocks. e
I can carry four big ones at a time. ‘
This house has three windows and one door.
Let’s put these blocks away; we don’t need so many. B
My train is Jonger than yours. ‘
The big block is the teacher; the smnall blocks are children. —
This round block is for tlie teacker’s desk.
My store is bigger because it’s a supermarket. 3 .
Here. Use this curved one for the pridge. .

Work-play activities, of whi... btockbuilding has here been taken as ' 2

an example, are tools for personality and social growth. The frequent trips .

on which the child is taken, the discussions in which he participates, the
* stories he hears, the great multiplicity of impressions that beat in upox |

him at home, in the school and in the community, take on meaning as i

he makes them his own through blcckbuilding and the accompanying :

dramatic play. He builds structures around which he “plays out” his role

and those of his family and the workers in the community. Such activities

help him to clarify his growing knowledge of himself and his environment,

which is the content of the social studies for the first two grades.

Housekeeping Activities
With the younger children, housckeeping activities are an important

part of the work-play period and become the center of almost all their _
dramatic play. Later, the pursuits of neighborhood workers or the events 1 d
in favorite stories mav also be dramatized. But, for quite a while, in both ' |
classroom and group room, the family relationships will be acted out:
“ea” will be served, clothes washed, the “mother” will dress to go out,
“chiluren” will be scolded, fed and set to work. Sometimes the entire family
| will walk vff and take a trip on « train made by the blockbuildzrs, or 1eal

food will be really cocked (under the supervision of the teacher) and

served on the freshly washed toy dishes.

Log (2nd grade class):

The childre 1 were elated when they saw the nucleus of the |
housekeepirg area in the classroom: a new doll and some sturdy ‘

’
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but rather worn wooden child-scaled kitchen equipment. A simu-

lated refrigerator, stove and sink unit had been delivered. We dis- o
cussed what we might do to make these more attractive. “Use Blue
Sheer,” triumphantly shouted José. The whole group burst into
song: a jingle about a detergent which they had learned from
television advertisements. Then three children elected to scrub
the paint; Maria crooned to the doll; and Michael, wearing his
“father hat,” went off to his job {in the woodworking area). Maria
complained, “He didn’t say me goodbye!” We were off to a fine
start. . . .

Learnings in many subject areas, ana especially in the language arts,
p can result from work in the housekeeping area. Experience charts can
be made, perhaps illustrated by the children, about members of the family
. and their household tasks. The teacher will make sure that meaningful
content and appropriate reading vocabulary are developed through use of
the charts. Many clues to attitudes and personalities can be gained from
the children’s behavior in the housekeeping area as suggested by the follow-
ing excerpt from a teacher’s .5g:

Log (3rd grade class): e

In the group room today, Alfie and Ralph played in the house-
keeping area with the dolls, telephones, etc. No one disturbed them.
Each cradled a doll in his arms throughout the performance of
the puppet play which concluded the session. As we were leaving,
Ralph, a quarrelsome and tough-acting lad, put a toy nursing
uottle next to the doll with which he had played and said softly
to it, “Goodbye, I'll see you next week.”

The following science experiment resulted from the introduction into
the housekeeping area of dough made of flour, water and much salt. ]

Log (3rd girade class): ' -

Timmy added water to some dough, shaped it into a disk and
put it on the hot radiator. After a while, he ran to me and said,
“Look! This is a real cake. I put it on the radiator and it got
bigger. It’s hot. Feel it!” To find out what had really happened we
performed a simple experiment. One child put three tablespoonfuls
of flour in a small tin; another child did the same but added two
teaspoonfuls of baking powder. Water was added to each mixture ! .
and it was stirred well. Both tins were put on the radiator. We put
X a spot of orange paint powder on the one wit: the baking powder.
The children commented on what would h _pen. One said the
douglt would cook. One said the one with the orange powder would ‘
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turn all orange. We continued with our other sctivities and oc-

casionally someone would go over to the radiator to see what was

happening. Soon -Arthur- cried excitedly, “Look! The one with the

baking powder! The dough is right up to the top! It's going out

of the pan!” Everyone noticed that the first rixture hadn’t

changed. We learned that baking powder made the dough rise.

The pancakes and cookies we made last 3¢k must have had
baking powder in the flour.

N ART EXPERIENCES

Art work can go o quietly and almost uninterruptedly not only dur-
ing the work-play period but throughout the school day. The Board of
Education publication, Art in the Elementery Schools,® gives excellent
advice about setting up areas for various art experiences, and shout ma- =
terials and techniques. The following are some procedures found suceessful
by ADNS group teachers who work with grades 1-3.

PaINTING

There are some preparations with which the group teacher may be
. asked to help, such as placing large sheets of newsprint and small con-
tainers of show-card colors where the children can get them without as-
sistance from dhe teacher. Each container should be about one third full
of color about the thickness of light cream; diluted enough so that brush
strokes won't show, but not =o diluted as to appear transparent on the paper.
The novice painter should be supplied with only one or two colors. As he
i becomes more adept in the use of his materials additional ‘colors can be
made available. Bristle brushes, 34" or 1” should be used. At the day’s ‘
end the “housekeeper” washes all brushes and stores them in a 3#10 can i
i or other container, bristle end up. :

Log (3rd grade class): , ‘

We reviewed painting, procedures and made a chart about
them. Most of the children had no trouble reading it. Here it is:
Put an X next to your name on the list.

Write your name and-the date on the back of the paper.
Put paper on the easel, with the clothespins.
Put on an apron.

Take ONE jar of color WITH-ITS BRUSH.

Put vour painting in the drying place when you have finished.

Cle.... up; hang up your apron and call the next child.
*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Art in the Elementary ‘ :
Schools. (Curriculum Bulletin No. 8, 1953-64 Series.)
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Using Water as Preliminary to Painting

Painting with water instead of colors is advisable as a preliminary
step for younger children. Even in the upper grades, there is sometimes
a tim 1 child in the class, or one who has not had painting experience and

is afraid of getting dirty, who will gain confidence through painting with
water on the chalkboard for several sessions.

Log (1st grade class):

Mrs. Y and I have noticed that there are several childrer who
have not volunteered to paint yet. Today I took these children
to tne group room. Before long they were at work, eack child wear-
ing a man’s discarded shirt, buttoned at the back. Or a chair
between each pair of children was placed a large can of water
from which they spattered and streaked the chalkboard with a
1” brush, showing no sign of the reluctance we had noticed in
respect to paint. Some experimented with stippling and other
textural effects which were promptly adopted by their neighbors.
Amy found that if she removed some of the water from her brush
by pressing it against the side of the can the water wouldn’ run
down the chalkboard. We talked about this and the others tried it.

Stimulating and Developing I:cw Interests

When the teacher follows a developmental program in art with his
group, lack of interest generally indicates that he has either proceeded too
fast or, on the contrary, that the group or child is ready for the next step.
The combining of colors, adding of black or white, and emphasis on more
accurate representation are all important stages of growth.

Many ABNS group teachers have attributed a child’s sudden reluctance
to paint to the fact that his treasured work was not well received at home.
To forestall such a situation the collaborating teachers plan a discussion
with class parents on the subject of standards for children’s work before
sending any paintings home.

Children may save work in a portfolio for several months, and then
teacher and pupil may examine it to note how the child has progressed.

Reporting on Work Done

Children show and discuss their paintings. The group teacher and
classroom teacher help pupils discuss and evaluate the work in its own
terms—colors, shapes, arrangement and texture. It is during this period
that discoveries such as placing sky behind figures and figures in a fore-
ground will be shared among classmates. At this time also, the children may
learn to make value judgments, and the teacher may give specific criticism
indirectly. Such discussion helps children accept individual differences.
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Log (1st grade class):

When diccussing ioday’s paintings, the children made many
interesting observations. “All those little iines like rain are nice.
And so is the big place over there.” “I wanted to make it scary so
I painted a lot of black and purple.” “Anita told me to say there
was this green, and it ran all over. So she made it into a garden.”
At child-level, they were rointing out texture, center of interest,
maod, the utilization of accident.

Sometimes, . however, children do net want to discuss their paintings,
and their feelings should be respected.

Log (1st grade class):

I don’t know why I urged Mike to translate his painting into
words for me. But I got properly rebuffed with a calm, “It’s just
a picture.” Served me right. He was perfectly willing to show it
to the class, however—silently. They talked about it.

FINGERPAINTING

Fingerpainting experiences are valuable for younger children because
the wet, slippery qualities of the material appeals to their need for tactile
experimentation, and attractive results can be obtained with little mdstery
over techniques. In addition, the ADNS teachers have found that tense
children derive a great sense of satisfaction and relaxation from finger-
painting. If commercial paper and paints for fingerpainting are not on
hand, highly-glazed shelf paper and tempera paint with starch added are
good substitutes. A basin, sponge, and water are needed, as well as spoons
for transferring color to the paper. The children are taught how to obtain,

use, and store the materials, and to clesn up the work area and thmselves,
before fingerpainting becomes one of the work-play activities.

CLay MobELING

Another activity in which the ADNS group teache: ..~ he of much
help is that of modeling in clay. Moist clay (plastic or ceramic) is the
kind recommendec for the primary grades. Oil-based, non-drying clays, such
as plasticine, require stronger fingers and slower, more meticulous manipula-
tion than can be expected of youre children. Moist clay can be modeled
easily, dried, exhibited and then tossed into a crock or a wet-box to be
reconditicned and used again. Perhaps the teacher may learn of a kiln where
a few lovely examples of the children’s work can be fired. The following
log offers suggestions for routines in the preparation of clay.

Log (3rd grade cluss}:
During the class work-play period, four children worked with
me in the area reserved for clay work. The group leader spread
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newspaper on the tables; the children put on aprons or shirts, took
clay boards of masonite or linoleum, and then-each hauled out a
big gob of clay from the crock and sat dewn to shape it. We
slapped, pounded and stroked the clay into balls ahout the size of
a grapefruit, popped each ball into one of the plastic bags we had
collected, stored it in the other crock, and started on snother pall.
It was such an obvious delight to the-children that I didn’t hurry
them. While cleaning up, we thought out our report to the class:
“Clay feels cold and slippery. Clay feels nice, like mud. It smells
like a cellar. It smells like potatoes. It smells like rain.”

Yiscovering Appropriate Techniques

As with any new material, children need time to experiment. They
nay spend several sessions pounding, poking,” scratching, rolling and
stherwise manipulating the clay. After one or two experimental lessons,
hildren should be made aware tkat clay is morc than a two-dimensional
material. They can see front and back, top and botiom of their work. When
one youngster makes a form which rears itself up from the board, the
teacher can establish that this would be difficult to do with any other
material and that “sculpture” is now being. made."Ways to press the clay
up and out and then to add clay pieces can be tried out. The use of this
extrusion method has the advantage of discoiraging the children’s tendency
to concentrate solely on flat “cookie” or “gingerbread boy” figures, which,
it can be explained, would be more appropriate to cardboard or wood.
The basic method, which most teachers find needs frequent reemphasis, is to:

Slam the clay firmly onto the board to get rid of air bubbles
so that it won’t crack when fired.

Squeeze the forms up and out of the mass; add pieces of clay.
Turn the clay board frequently so that the form is being developed
to the same degree on all sides at once.

ADNS teachers often help children discuss these directions and make
an experience chart based on them, thus reinforcing both reading and

" modeling skills.

OricINAL HanpIcRAFT WoORK

In our highly industrialized society the manufacture of clothing, furni-
ture, toys and household effects, and the growing of foodstuffs is done
largely on a mass production basis, and is beyond the ken of most of our
children. Yet the need for meking artifacts by hand seems to be deeply in-
grained in most people, and home arts snd handicrafts have not died out.
However, if the learnings and satisfactions inherent in such activities are
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not to be lost to disadvantaged children, the school must provide for- original
work with such materials as yarn, cloth, paper and wood.

Development of learning through experimentation and crea-
tivity leads to understanding of the world’s work. The children
grow in appreciation of the value of handwork as well as of large
scale industrial production.*

Creative use of whatever materials are at hand is encouraged by the
wise teacher, and ‘he makes sure that materials of many sorts are indeed at
hand. Materials, procedures, classroom management and suggested experi-
ences for the various age groups will be found in the bulletin, 4rt in the
! Elementary Schools,** and scope and sequence are outlined in pages 35-37
of Early Childhood Education.*** In this bulletin we are concerned with
methods All-Day Neighborhood School teachers have found most successful
for implementing these areas of the curriculum with children in special serv-

ice schools.

Log (1st grade class):

This is the story of a carton’s many lives. It had been the con-
tainer of a new chair for the principal’s office. I salvaged it and put
it in the housekeeping area of the group room. When my group
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from Class 1-4 came in, immature little Jack immediately climbed _ .;
into the carton and rocked, teetered and jounced ior some time. : e
:r “Where are you, Jack?” I asked casually, just passing by. “In my g o
| boat,” he answered as casually. “Some storm he’s in!” Grace con- a4

tributed. A few minutes later Eugene came to me, the carton drag-
ging behind him. He needed some cardboard to make wings for
his airplane. I gave him two sheets of oaktag and, at his farther
request, some paper fasteners. For the rest of that period it was y
Eugene who jounced in the carton and our ears were filled with | .
{ realistic sounds of planes taking off and landing.

My next group was the much more mature 1-1. Four of them
cut the carton, attached a moveable hood made from the former
airplane wings and placed the contraption on the toy wagon. With e
all the dolls in it, it made a fine baby carriage.

Many benefits of special value to children in disadvantaged groups are

e ———
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| to be derived from work with these materials. The first and most obvious is | o
| the satisfaction of making an object, perhaps a wooden boat, which becomes '
[, . . 08
i his own, nd perhaps his only toy. The pattern or plan needed for the desiga =
‘ - Sy

*New York State Education Department, Bureau of Elementary Curriculum Develon-
ment, 1958. Let’s Make It, p. 15.
**BOARD UF EDUCATION OF THE CITY OF NEW YORK. Art in the Elementary
Schools. (Curriculum Bulletin No. 8, 1963-64 Series.)
*s Early Childhood Education. (Curriculum Bulletin No. 5, 1958-59 Series.)
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. of such an object provides a1 opportunity for the teacher to reinforce learn- |
ings from other curriculum areas. The basic need, which all children have. |
for success and acceptance can often be met by helpiz® a child to work
competently with the:e materials.

Log (2nd grude class):

Ruth has shown a new side of her personality of late. Taller o
Y and sturdier than the other children, she had often been unkind ; T
and mzracing towards them, I felt that this was in reaction to her ;
feelings of awkwardness and her inadeguacy in school work. But J
this week she has been quite gentle. She has proved to be a good &

seamstress (her mother’s occupation) and has earned the leader-
. skip in our sewing group. These children are busily making sheets,
: blankets, doll aprons, a {elt rug, curtains and other furbelows for
) % the housekeeping zorner of our first-grade friends across the hail.
Ruth threads a needle for a boy here, unties a knot for a child . -
there, creases a hem for easier sewing, helps in cutiing material—
sll amiably, quietly, efficiently! The children are accepting her,
what’s more, as .hough she had never pushed them around.

Building Language Facility Through Handicrafts

e Still another way in which the work with materials such as wood, cloth,
. yarn or ca.dboazd is helpful to the child in ar All-Dav Neighborhood School.
is in the building of language facility. When he tells or reads about some-
thing he himself has made or is making, the child has reason to report about
it with dignity and enthusiasm. Should an experience chart be written in
which his name appears along with contributions by him about his work, v
this he can and will read, with pride and success. The skillful teacher will o

\ fully utilize the language possibilities to be found in the sewing and con- -

. :' struction program. As the child talks and contributes to experience charts
A based on meaningful activities, the teacher can help him acvelor better sen- ! S
. tence structure, expand his vocabulary, gain confidence in addressing others. N

r
4

Simple sewing materials to make puppets and doll clothes and
wool and crewel needies to use with various materials such as dixie 5}
mesh and burlap, help develop muscular control, teach the value of 3
S colors and give an opportunity for choice and planning. A work —
o bench equipped with simple tools, naiis and wood of various sizes 8|
aus , sheuld be available. Paper, cardboard and wood construction help o
2 i children to select, reject, combine colors, distinguish shapes, learn '
‘ about designs and textures and gvow in sensitivity and personal
= judgment.®

»
'

;."" *BOARD OF EDUCATION OF THE CITY OF NEW YORK. Early Childhood Educa-
.*‘:,/,\ tion. (Curriculum Bulletin No. 5, 1958.59 Series), pp. 16-17. ’
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' LANGUAGE ARTS

Drairatic Aectivities

Dr~natic activities can be based on any sequence of events, interesting
or troub_..g, which a child experiences either directly or vicariously through
empathy with another person or with a fictional or historical character. With
younger children, drzmatics will be informal and quite brief. It may consist ,
of no more than gesture or pantomime: “Miss Muffett felt like THIS!” It
may be an acting out of a grievance, as when a child in the housekeeping
corner treats a doll as unkindly as she feels she has been treated. It can be :
developed into a more elaborate performance, as when dance, song, speech !
and paper-bag masks are used to dramatize the serial story of The Old
Woman and the Pig. An assembly program which results from such a child-
centered dramatic sequence wili be a valuable and enjoyable experience. But
an over-ambitious project can be a bore and a waste of time. It 1s the doing
ard not the product which has value educationally. i

e
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Dramatic expression is perhaps the most inclusive of these
forms of creative expression, frequently, fusing -dancing, music and
; the graphic arts into an integcated whale. . . . These activities con-
tribute significantly to the personal-social growth of children and
to their appreciation of literatare. They gain in sympathy and
understanding of other peopls. They develop insight into basic
human traits of love, hate, fcar, loyalty, courage.*

Dramatic play can also be used as an informal evaluation technique.

Story Telling ‘

One of the valuable sources for creative activities in ADNS classes and
groups is the large n imber of stories read to the children. Working parents
cannot always assume the responsibility of introducing literary treasures to |
their young ones, and yet an acquaintance with these is vital in developing
: a desire for reading and for increasing cultural background. ADNS chil-
| dren enjoy stories read to them by their group or classroom teachers or
’ by the children’s librarian in the local library. Once they have obtained
% library cards children often join their teachers in taking books to the ,
classroom or club room to be read aloud. Logs kept by ADNS teachers
contain many examples of story-telling periods and the resuitant discussions,
painting, booklets and dramatizations.

Log (3rd grade class):

Last week John made a wonderful painting of an astronaut,

i et AW e
L3

*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Oral and Written Com-
munication, Grades 1-6. {Curriculum Bulletin MNo. 9, 195859 Series), p. 3%. :
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which stimulated discussions about space and gravity. Teday I read
the story, Space Cat, to the class. The children enjvyed it and we !
l have had many drawings of rockets, space-suited heroes and laanch-
y

ing pads. These are being put into booklets with a brief text about
each, and we have a growing chart of the words needed. Excellent
res.ding goes on in this group.

Log (1st grade class): _—

After Group 1 listened to me read a simplified version of Peter
Pan and Wendy, life became unbearable for the “mother” in the
housekeeping corner. She was interrupted at her housekeeping by
disruptive Lost Boys who called her Wendy, and by horrid Pirates
and Indiars. Chubby little George w~as one of the latter, with
his handkerchief tied around his -.d and a paintbrush stuck in
it. I called the group together. We shall put on the play. We put
our ouiline of the play on the chalkbcard. Everyone will take
a turn at being Wendy or Captain Hook.

e e it o S AR AT v"ansﬂ#!"'""f‘ - ~

Puppets

Puppets, a valuable adjunct to dramatic play, stimulate the child’s
imagination wonderfully. Fe ignores the .crudity of the puppet’s structure
and the hand supperting it. He has faith in it, he answers when it speaks
to him and he follows its adventures. More, when he is the one who bobs
the puppet about, he wholeheartedly becomes the character it portrays. The
shyest child will speak in authoratitative or frightening voice when he is
hidden behind his puppet. The curriculum bulletin, Puppetry in the
Curriculum,* is of great assistance to the teacher. With the younger chil-
dren, puppets of simple construction serve their purpose better than anything
2 elaborate.

Log (2nd grade cluss):

Jimmy brought in a red rubber ball that had lest its bounce.
He asked me to “fix it.” I confessed my inability to do this but
said, “May I make a hole in it? Then I can show vou what we
can do.” Permission granted, I cut a hole large enough for a
finger to be poked inside. Then ! told Jimmy he coald draw a face
on the bali, and held my finger inside it while he used my felt-
pen to draw the eyes, nose and mouth of a very angry-looking
face. “Thank you,” szid the puppet to Jimmy as I bent my finger
when he was through drawing. Gravely, Jimmy took his new frienc .
and introduced “Mr. Redball” to the children in each group.

e o d o fon 2 W Wi i, e e g s
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*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Puppetry in the Cur
riculum. (Curriculum Bulletin No. 1, 1947-48 Series; reprint 1954.)
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Mr. Redball is a very strict,disciplinarian. Even I use him
when there is need te scold, and se do the various group leaders.
How did we ever get along without him?

Log (Ist grade class):

large carton in which a piece of furriture had come was
made into a fine puppet siage by cuiting an opening in one side
and propping it ap on a table tipped over sideways to serve as a
screen for the puppeteers. It ha: heen in constant use and our
stick puppets have been reactivated. More important, puppetry has
brought Anna to life! This timid little mite never spoke to anyone
other than privutely and in a whisper. She still won’t, but hidden
behind that puppet- stage she has found a voice. She has amazing
abifity. She krsws &ll the parts. She prompts fellow actors who
can’t make up their lines fast enough, and her suggestions are
clever. She even came willingly with us to present Tke Three Pigs
before the entire class,

Reading

Reading is. of course, a major part of any comprehensive language
program. It can be given added impetus from the wealth of appropriate
experiences to which the children are guided by the collaborating teachers.
There are any number of activities during the normal school day which

require and encourage reading. Among these are:
finding the names and numbers of special rocms in the school
comparing prices at several stores
understanding street signs and numbers
writing a greeting card, shoping list or letter
drawing up class rules
understanding captions on pictures, slides, cartoons, displays
consulting the class bulietin board
using the class or school iibrary or the public library
following directions for making or doing something
browsing through 1ewspapers or magazines
playing reading games or puzzles
enjoying stories or poems written by classmates for thejr booklets
making &n index file for materials, pictures or books
viewing a film or using maps, charts and globes.

With opportunity, as s provided by the All-Day Neighborhooa School
Program, the child will read for fun and for research, for appreciation and
for information. How wonderfu! to be able to read! And how willingly the
child welcomes help in his reading once his reading is purposeful.
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Log (3rd grade class): .

The children went ahead into the group room when I stopped
in the hall to speak with Mra. L, who was feeling ill. Saddenly,
from. the room we heard a soft patter of hands beating rhythmically
on the tables and then a chanting of “We wanna KEAD! We wanna
READ!” Such gaiety and ambition is heart-warming.

Formal and systematic instruction in reading is necessary, end group
and classroom teacher collsborate in this also; Much work is done with
“basal readers,” but emphasis is placed on a developmental reading program
using experienfial reading charts and booklets. Experiences enjoyed by the
class as a whole, or by smaller groups, may be written up by the teacher
from their dictation. These charts, and also booklets incorporating stories

‘and poems written by the children, provide meaningful reading material for

the entire class.

In such a developmental reading program the child, with ge‘dance from
the teachers, selects from a variety of books within his approximate level
of reading ability. One of the teachers will meet with him regularly, either
in classroom or group room, to check on his factual recall of the story,
mastery of new vocabulary, fluency in oral reading, skill a* inference and
ability to-interpret content.

ADNS teachers have found that this method afferds a vaiuable oppor-
tunity to employ the leadership potential of children. As assistant checkers
of hooks that they have mastered the children grow in social responsibility,
achieve status among their classmates, and learn to tolerate individual differ-
ences. Careful teachers’ records are needed to note class and individusal
interests, to help build vocabulary, and to uncover those readers who need
encouragement. Competition is eliminated and children progress at their
own levels. Pre-reading and constant change of material by th:. classroom
and group teachers add to the success of the program. .

Word Games and Puzzles

Pre-reading and reading work are aided by the use of word games

and puzzles. These can be commercially manufactured games such as

Picture Lotto and simple plywood jig-saw puzzles. They may also be word
games for which no equipment is needed, such as the old stand-by, Ghost.
In this game the children take turns adding one more letter to make. a word.
The first ocne whose added letter makes a complete word is a “ghost.” This
is an-excellent self-checking activity. Such games have much educational
value if the children are taught how to play them properly. With younger
children quiet games and puzzles are a valuable part of the work-play
period. Two youngsters' playing dominoes are getting painless drill on
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number groups, and sometimes n\..:'sco-p&inlws learnings about fair play and
cooperation.. Children playing Animel ‘Lotio may. relive -3 trip to the zgo
&s they mat<h pictures. While playing Bingo children will learn not only

such things as obeying. the rules ard following directions, but reading the -

numbers and lstters of the alphabet, new words such as bkorizontal, vertical,
diagonal and center, ) )
Teacher-prepared reading games, including word and phrase matching,
simple crossword puzzles, sentence cempletion or worksheets, are all well
known. When properly planned and supervised these achivities are valuable as
self-checking devices and aid in the development of reading skills,

Log (3rd grade class):
We devised a game: Keep Talking. Each child tells part of a
- story recently read, until signalled to stop. The next child con- .
tinues from that point, Besides helping' the children recall a story,
the game gives them practice in recognizing a sequence of events.
Often a child will say, “No, wait; that happens later on.”
Log (2nd grade class):
- These quite matrye children are ge-d at Greb Bag, a game in
which each draws a card inseribed wit. a phrase indicating some
kind of action to be performed: “with a quick laugh,” “under the

table,” “drinking the water,” etc. We use the Grad Bag cards for

written work as well. In this case, the phrase is used at the opening
of a two-sentence story,

Vocabuiary Buiiding

The building of a'larger active vocabularv is a continuing process all
through the school day. The sensitive teacher is quick to take adv.ntage
of incidental teaching situations.

Is the teacher diluting color for the painting corner? How shall we
describe. its proper consistency? How thick or thin should it be? During
such a discussion the following list was dictated by the children in a 2nd
grade class;

like pancake syrup like molasses like canned milk
like %c.chup medium not too thick, not too thin.

Wriiten temporarily on the ch:;lkhoard, the phrases were later incorporated

_ in their booklet, Fe Like to Pains, . .
Children’s comments on the paintings shown at the end of .a work-play

period are also apt, poetic, even poignant,
The lines make me think of colored ribbens at a party.
The clown’s face is sad. Maybe he has no work.
The paint is dripping and that’s all that makes him look sad.

e e S 2 St = e Y gt

L vy
.

t:-~. YT e, IO e T =




N Bt - e e ot S,

m——

j
1
i
i
]

am e R aas T R

In additicn childres develop vocabulary and clarify concepts as they
discuss their work with crayons, clay or constructior materials, and as
they engsge in dramatic play and blockbuilding.

Log (2nd grade class):

Today blockbuilding stimulated much vocalization. Six chil-
dren worked together en a railroad station. Each built a train;
someone was chosen o direct the trains so there would be nc col-
ision; some trains entered,’ some left the yard, some had to
detour. Sound ecffects, orders, much excitement! Other ckildren
were attracted and came to stand on the “station platform” and
add their comments. '

Inadequate command of spoken English is one of the most basic eauses
of reading difficulties. it has been observed over and over again by those
teaching in the ADNS Program, that tkere is enormous improvemsnt when
meaningful experiences are used for the building of both speaking and
reading vocabularies, Experience charts, booklets, picture dictionaries and
other reading materials developed as a result of such experiences make
veading a useful, personal tool for each child and help his ability and
interest flourish.

Consider the possihilities for vocabulary building inherent in sewing,
cooking activities and music. When we sew we plan, fold, cut, use needles.
seissors, etc. And what do we make? What are the textures, colors, sizes,
uses? What directions are followed, esthelic choices made, pleasure gained
or given? In cooking, children learn the names of wutensils, make various
cubic measuremeats, follow sanitary and safety rules. They will describe
the sound of water running into a kettle or the appearance of steam escaping
from it. The milk will gurgle, the egs plop into the mixture, e egg-
beater whirr, the hot margarine sizzle. The names of objects used can become
a fine vocabulary list, easily cued with illustrations. The taste of the ingredi-
ents and of the resulting treat will bring forth further unexpected and vivid
words. .stening to music will also lead to verbal interpretation on occasion,
and songs have words which mast not only be enunciated clearly but
understood.

Poetry and Other Original Writing

Experiences such as those just deseribed lead naturally into original
composition, both oral and written, ADNS teachers work on the premise that
only the intensely felt experience results in truly creative language: first the
child must DO; then he can express. Coloxful, unhackneyed phrases con-
stantly reward the teacher who makes a pathway for them,
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The teacher of young children listens patizatly o5 their remarks,
-Is sympathetic, and shows deep appreciation of ywosthwhile offer-
ings. Occasiona!l}:,*as- naturzl - situatione arise, she writes dowa
unusual comments.* S

A first year class, after watching a power shovel at a nearby excava-
tion, dramatized its movements, and also described them in this rhyme:

. Open, close, come on down.

Open, close, come back up.
- Down, down, pick up dit,

Up, up, into the truck.
Open, close, open, close, ’
That’s the way the big shovel goes.

Log (3rd grade class):

The children ‘wrote some delightful fairy talés. Here is an
excerpt frem cne of them: “Pm going fo turn you into an elm
lady!” “Ha!™ said the lady. But the fairy waved -her wand. All -f
a sudden the lady was not there. Instead there was an elm tree. When
the family found out, they were glau—all except Norton. He love
his mother in spite of her cruelty. He fed the tree eight times a day.

Cn the eighth day the mother returned and was a good mother
the rest of her iife.

Language activities for children in the All-Day Neighborhood Schools
begin with their interpretations of experiences in pantomime, dramatics and
puppetry. They are nourished by further planned experiences which the
teacher uses to develop (among other learnings) speaking and reading
vocabularies. The children are then suided to use these newly acquired tools
to express themselves in original writings and dramatizations which lead
to further learnings and appreciations. The collaborating teachers encourage
these experience-laarning activities to spiral ever ‘higher and wider.

MUSIC

Music is an essential part of the All Day Neighborhood Sckool Pro.
gram. The value of music for appreciation, cultural growth, personality
development and individual satisfaction has long been recngmized. Because
of its natural appeal it is used as a springboard—an additicnal approach’
to stimulate langnage aris, mathsmaties, sccial studies, science and cther.
areas of the school curriculum. ‘Singing, listening, use of percussion in-
struments and moving to music are some of the specifics in which the

*BOARD OF-EDUC.ATIOI;'I -OF -THE CITY OF NEW YORK. Developing Childs+’s

Powsr of Expression through Creative Writing. (Curriculum Bulletin No, 2, 195253
Series), p. 17.
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children are actively involved. These experiences become ad intrinsic
part of group and club work and a motivating source for the development
of langunge, speech, reading, creative wntmg, pamtmg, clay work dancm
pantomime a.nd dramanzahon -

Uning Percmsmon Instrnmeuts .

It has been, found advantageous to start rhythm experiences with the
children by usirg @ drum. First the teacher, then the children tap out their
names ou the drum, giving one beat to each syIlable As they tap, they say
their names to- the hest: Charles; Ed na; Sal va tor e. The same patterns
are expressed by the .children clapping their hande or moving their feet
to the chythm of the name. They count the beats; They estimate the
lengths so that “Charles” becomes one long; “Edna,” long, short; and
so they are made aware of the long, short beats in their name patterns and
reproduce them on the. instruments. The children take turns making the
drum “talk” in other ways. They tap long and short beats in varying com-
binations to create new patterns. They beat loud and soft, fast and slow,
and develop real concepts of number, temjpo, and con*rast in sound.

Vocabulary is developed'as children describe their reactions. Finally,
rhythmic patterns are-written out by the children and translated from long
and short sounds to long and short lines. These are extended through
repetition and a stop sign and become whole musical phrases, Other in-
struments are gradually introduced to play. different parts of the rhythmic
pattern. The children play the different parts by reading the pritern ——
-~ —— = —— .. /. They get a basic understanding of simple orchestration.
The final step is translating the symbols to real notes. The various thythmic
patierns are repeated inany times and the chlldren absorb them and begin
to move their bodies.

Log (3rd grade class):

The children have had many experiences in feeling the rhythms
with' their hands .and feet. Today the drum said, “Closs your eyes.”
The children sat on the {loor with their eyes closed. We used
rhythmic patterns of their names but this time the children 1moved
their ‘bodies from the waist up in response to the rhythm. From this
sitting position ox the floor a few children, one after another, began
to move into a standing position and then, opening their eyes,
moved their whole bodies to the rhythms. Other children followed.
After & while all the children were moving around respording with
their arms or feet or bodies.

Log (2nd grade class):
When the cymbals were presented, each. child had his chance
at handling them and experimenting with the ways in which they
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: cou'd be played, The children hit the cymbals in different’ ways,
3 creating different sounds. They aleo found that if the cymbals f
; were struck and then held against their bodies, they could stop the .
sound. Thxs led into some e}ementary scienge on vibration. The _ :
children. “discovered” that air makes a sound when they clap their
hands, They felt the vibration of the cymbals as they let some
sonnds came out clear and others muffled. -

Log (1st grade- class): :

Here .was an opportunity to try translaung from one sensory
appedl to another. I brought a-tihy East Indian bell and the big
assembly bell to the classroom. for @ listening expérience. 'Among g
| ~ other -comparisons and descriptions, the children described the
* sounds in terms of color. “The little bell has a sound like a pink
color.” “The big bell is black, black.” “The little heil sounds blue ’ ‘“
hke the sky.”

Se* “expression is stimulated in many ways. Sometimes it is only a
matter of imitating sounds—a siren, a drum, a whistle on a boat, escaping
+ steam, At ather times the children tell what the instrument says: “ting- -
. - ting-ting” or “tr-tr-tr” in imitation of the sound. Very often the children
react to the recordings they hear through painting, clay work or finger-
painting. They create rhythmic dance ﬁoures as they move their bodies to
{  songs, recordings or drum beats, They listen and then respond.through hody
| interpretation, and finally are encouraged to express moods and ideas
through ereative language:

The Drum

The sound made me jump.up and down.
The drum made me move my head from side to side.
The noise is like thunder.
The drum made me walk like a bear.
Bells
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When T hear bells T feel Like walking on tiptoe., s
I was riding with =anta Ciaus. :
When 1 hear bells I feel like turning ’round and ’round. -
Rhythm Sticks
-1 Iike to tap the rhythm sticks quickly. They sound like a - -
. motor runping,
- Tambourine’ '
We have a little tambourine,
We tap it and we shake it.
I like it best when we sheke it
Then I dance all around and around.

-

R AN T o ol b o 1y . s, I AT e
v

-

55.

p————in
—g
~




Recordings ‘
Log 12nd grade closs): ‘ *

T brought twe recordings tv sehool today, frankly sceptical
as 1o their reception by first graders. But Danse Mecabre and
The Sorcerer's Apprentice got a wsrm reception even though I
did not discuss their story content until after two hearings of eact,
ore yesterday and oze .oday. Which shall we use for our Halloween
performance? Tomorrow we shall decide. But I think Manuel
tipped the scales in favor of Sorcerer when he grabbed the broora
from th~ Lousekeeping area and danced 3 fabulous interpretation
of the Apprentice role. {When he accidentally dropped.the broom
during his gyrations, he danced around it shaking his fist .and
angrily beckoning.) :

Log (3rd year club):. ’

Some of the children’s responses after listening to the first
movement of Beethoven’s 5th Symphony:

I saw lots of ghosts. '

It was like a leader was right here and was conducting an
orchestra.” : )

A parade was coming down the street. - : .

T all tired out and don’t want to do anything. ~ : N
Responses after listening to MacDowell’s To @ Water Lily: i

I was “in a valentine.” _

I was sick in the hospital and someone sent me flowers.

Log (2nd grade class): -

When Miss L.and I introduced the recording, we played
the record first and then talked about what the record “told” each : £
of us. It did not, necessarily, say the same thing to every child. \
Some children told what the music seemed to say to them, while
others expressed it in dance, Sometimes one child would do thythmic
body m - >ments, then others interpreted these with their instru-
ments, At other times, we played records for some children who
were ‘painting. Some of the results showed circular movements of
the paint brash to waltz rhythm, staccato blobs of paint to represent
the castanet rhythm and a confusion of strokes to show accented
beats in various .other tempi. Both the painting and the dancing
showed. yensitivity to the moad of the selection played. . '

Original Composition . - " . S
The teachers make ‘sure that children have many, many lstening experi- ”
ences with -worthwhile Tecordings of both vocal and instrumental music,
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that they sing together and play instruments often, ...accer panied or with
music provided by records or their classmates’ voices. The, are alerted to
& sounds in the environment which can lead to rhythmic chants. Thece may
: | spill .over into meludies greated by the chidren. And then one day a child,
stimulated By a story chiaracter o. oz upied at sewing or sawing, spon.
taneously comes up with a song, When ihe teacher puts the song on paper

original composm'* begins, .

: Speclal, talents in music should be discovered and developed, x
but every child is given an opportunity o experience the joy and
release of spirit. that music can bring.*
Orchesiras and Bands

The ADNS.encourages the.formation of orchestras or bands in the
individual schools.- By specm] errangement with the Music Depsariment,
teachers licensed in music are assigned to work in the program, with the
approval of the principal of the particular school. Thess music teachers
have an ADNS group schedule from 11 A.M. to 3 P.M., working exclusively
in music, giving intensive instruction on -the different ‘instruments to
selected children of the fourth, fifth and sixth grade classes. From 3 P.M. to
5 PM. they conduct a regular upper grade club program whick includes
a variety of activities. Since many children in these clubs are also mem-
bers of the orchestra, numerous. opportunities are provided for the chil-
dren to work independently on their instruments, At times, they Ppracrice
alone. At others, they play in small combinations to perfect their techmques
and to work on improvization. Often, stimulated by their interest in ‘music, *
the children make their own instruments—odd- shaped lutes, various sized '
drumis, tambourines—using simple materials introduced by the teacher. '

Belonging to an orchesira has proven most effective in rehabilitating i B
children with emotional and academic difficulties. ‘Changes which have
frequently been noticed are in improvement of self image, in academic
. achieveiuent and in interpersonal relations, znd a development of respect .
for school and teachers.

]
1L R o ke ] o € i, 8 S

COOKING AND EATING TOGETHER

Many All-Day Neighkorhood School group teachers have found that
a “cooking and eating food togeth:r” exjerience can be a fertile learning
situation for the children. They also feel that the emotional swmﬁcance
of eating together, whick is recognized by psychologists, is intensified for
s the c}uldren in the aveas in which ADNS are located. (See also page 103.)
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‘BOARD OF EDUCATION OF THE CITY OF NEW YORK. Curriculum Develop- 3
ment in the Elementary Schools. (Curriculum Bulletin No. 1, 195556 Series), v. 1.~
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Curriculum planners provide, in the socisl studies content, for the needs
of our city children to learn the sources of the many processed foods found
on grocery shelves. But children in disadvantaged areas lack more than
the information about where food comes from and how it is processed.
Some of them have never sat at a table set for their whole family. In.
appropriate foods, unbalanced meals, inadequate sustenance may be “normal”
for theni. ‘feachers have diseovered, in working with these children, that
squeezir~ juice from oranges can be an adventure; cooking oatmeal (with
raisins in jt} an event about which one writes a story; preparing cocoa—
simple but most rewarding.

Log (2nd grade class):

Group 3 was in the group room today. I Frought ut eight
eggs I'd promised to provide. There was a great to-do about wash-
ing hands before cooking or eating. Three boys set the tables—

. napkin, paper plate with two crackers, spoon at each setting. The
other children took turns beating the eggs with the eggbeater.
Table-setters now became chefs and put butter in the pan and
stirred the eggs as they cooked. Then we all sat and weited to eat
umil all had been served. We also stayed at the table until all had
finished. We had a happy experience and added these new words
to our vecabulary list: salt, sizzle, frying pan, butter, hot plate,
scrambled.

All-Day Neighborhood School teachers have found it valuable to give
children many opportunities tc be guests and to receive guests, to shop for,
prepare and serve healthful foods that are inexpensive and easy to handle.
In addition, the stafi feels that children profit from the gracio: « sharing
of food with each other and with children from other areas of the - iy,
The teachers are always alert for situations, which arise naturally in ccok-
ing and eating experiences, upor which they can base further study in the
fields of health, social studies, language, mathematics and science without,
however, making the child feel ashamed of his home life or customs.

Cookmne anp THE CURRICULUM
Log (Ist grade class):

We made porridge in connectio‘l"l'%vith our dramatization of
The Three Bears. We also prepared packaged puddings. We whipped
cream, made butter, popped corn, made icing for cake and prepared
fruit salad. Emco of tuese involved planaing, orsl and written
language, health learnings and cooperative behaviour, not to men-
tion much eating. ‘

We know the children’s aim is to cook something they like. But the
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teacher is interested in the many learnings the! come with cooking
experiences, Social studies, Tanguage arts, mathematics, science—all are con-
comitant. Reading becomes very purpossful as children follow a recipe
and get successful results. Some of the social valuezs derived are group
planning, working togethes, sharing responsibility, cleaning up. Besides,
unfamiliar foods are ssmpled more resdily (and sometintes even enjoyed)
when eaten in a social atmosphere,
- « - teachers found cooking experiences helpful in presenting
concepts of measurement in a functional way. In addition, teachers
poinied out that while classes made chocolate pudding, cocoa, cran-
berry sauce, and so forth, they were also observing the dramatic
changes in food as it is cooked, how cooking changes the taste of :
food, and how a Liquid helps to cook food.*

Since there is no special cooking room or equipment in any of the
All-Day Neighborhood Schools, the children prepare foods in the class.
room, using a hot plate with insulation under it. In some of the schools
a top-of-the-stove oven has been purchased and is being used effectively
for baking. A few pots, pans and other utensils as well as spoons, forks and
bowls are kept in a closet. Paper dishes and cups can be stored there
also. In some schools the teschers’ lunchroom is used.

Among these younger children there is always great interest in make-
believe cooking as they engage in their house play. This interest is easily
transferred to real cooking experiences. Some of these are simple—making
cheese and having a crackers and cheese party, o~ making butter and
serving and eating bread and butter with their milk at snack time.

Log (1st grade class):

There was always a great to-do in the doll corner. One of the
most engrossing activities there was the making of invisible pan.
cakes. We decided to make real pancdkes. We made a list of jtems
to be purchased: 1 box of pancake mix, 1 bottle of pancake syrup,
one quarter pound of butter. The children chose a committee
of children to go out with me to do the shopping. We were re-
minded to be sure to compare prices along the way. We didn't
have to buy milk because we decided to use some of our morning
milk, '

While I took one group shopping, the classroom teacher and
the rest of the children set the tables. Each child folded his napkin
once in haf :nd then in half again. They couated the extra
napkins for the “shoppers” and prepared those. The forks were

e - o

‘}}OABD OF EDLCATION OF THE CITY OF NEW YORK. Skillful Teaching Prac.
tces in the Elementary Schools. (Curriculum Bylletin No. 12, 196162 Series), p. 24.
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counted out and placed on the napkins. On one table in the center
of the room were placed a mixing spocn, the rotary beater, the
measuring cup, the water and the butter. The tables were arranged
so that every child could see what was taking place.

After I returned with the “shopping group,” the classroom
teacher read aloud the diréctions cn the box of pancake mix. Each
child had a chance to mix or measure. The milk and water were
measured by the cupful; the butter was meastred by the table-
spoonful. The cencepts of full cup, 3 cup and 3 cup were estsb-

When clasess from other schools visit, the children often like to prepare
something “homemade” to add a special touch to the lunchtime they
share. For such occasions, various classes have baked different kinds of
cookies, made candy and prepared salads.

Tee Pagenrs Here

Parents of ADNS children often cooperate by contributing some of the
ingredients needed, lending kitchen equipment, going on shopping trips
with the teachers and the children and helping in the preparation of foods.
They participate at breakfasts, Junches, teas and parties prepared in school
by children with the help of their group teacher and classroom feacher. They
have frequently expressed pleasure at their children’s alertness and courtesy.

SCIENCE

Scieace learnings in the early elementary grades frequently are devel-
oped as a result of questions raised by the children in the small group activi-
ties made possible in the All-Day Neighborhood School Program. Questions
arise when children are encouraged to explore, to handle materials, to ask
questions and to think in terms of relationships. Water play, block building
and even painting or clay may be the stimulus from which scientific
experiences develop. Questions requiricg scientific exploration will alse
arise in the sonial studies, in current events, in reading, in music and on
trips. Sometimes children can be guided to find the answer immediately.
There are times when an answer to a simple question may seem to satisfy
the children, but curiosity and thinking can be fostered hy suggesting
that it would be a good idea to try and find the answer by some research
and experimentation. Teachers often use a questicn raised by one child or
by one group, to ‘stimulate the interest of the whole class. The teacher
might write such unanswersd questions on the chalkboard as a reminder
that the group wants to find an answer. The more mature children may think
of an experiment that will help find the answer. Neighborhcod surroundings
and common incidenxs can ‘often be used for developing science learnings.
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4 Almost any neighborhood has » hill, a valley, a vacant lot,

. xozss, soil, plants and animals, The school building itself, with its

natural and man-made sicne, reveals how man uses some of nature’s

resources. The achool yard, exposed as it is to sun, wind and rain,

is ar exciting place too for obzzrving the forces of nature at work.

The street becomes & “rainshed area” and the gutter a “siver bed” f
when it rains. . . . The home owner puts ashes in the gullies in his

driveway; the school custodian sprinkles salt on icy sidewalks.®

We know that during the school year many of the following

) i will occur:
. ~ The tree on our street will shed its leaves . . .
. “ A child will bring a compass to.school. -

\ Wet blackboards will dry. !
o The steam will come up in the radiators.

s - - . The teacher should plan to make the best use of these
“teachable moments.”**

4‘; Because his work encompasses claseroom, groups and club, the group
: i teacher can more easily take advantage of these “teachable moments.”
Science iearnings Develop From Trips
i Log (2nd grade class):
} The children had gone with me to the pet shop. It was a very

windy day. “You can feel it blow through vou.” “It blew the leaves
off the trees.” “It blew Ronald’s hat off.” “It’s blowing the flag.”
| . " “The wind blows the clothes on the line.”
1 This spontaneous interest led to many meaningful experiences
in science. We showed that the wind helps to dry clothes. One child
wet a cloth and left it near the open window. A second child put
a cloth in a sheltered cerner. By noon the first cloth was dry but
the other one was still damp. Another time we ;t a small sailboat
in & pan of water and tie children watched the “wind” from a
balloon move it. We made pinwheels that week and the children
enjoyed watching them spin. We also let kites fly in the wind.
4 Log (2nd grade class): ’
' On our trip to the waterfront, Janet asked, “What makes that
big boat stay up?” A chorus of “Well, that’s right!” “What does
{ make it stay up?” “Why doesn’t it sink?” established the fact that
P i the children were thinking in terms of cause and.effect.

*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Operation New York.
(Bureau of Curriculum Research Report, 1960), p. L.

*8——Science Grades K-6: 1. Magnetism and Electricity. iculum Bulletin No.
193859 Series), p. xil. gne ectricity. (Curriculum Bulletin No. 2a,

;
!
{




. Next day in the group room we.had a big tub of water and dig
v many experiments with thiugs that float and things that sink,
The fiat top of 2 coffee can floated, The same piece of metal pressed
into a small surface (with pliers) sank. A stone sank immediately,
while a piece of wood of the same approximate size floated, Some
children said the air in the folded piece of metal made it heavier
sotbatitsankwhﬂetheﬂatcoverﬂoated.Ascalewas used and

another coffee caa top was weighed before and after folding, A
- !' ‘child commented that when you get into a bath tub you pushed the
waier up, but if you went swimming in a large body of water you
could float. This led to placing objects in a small container and
—— measuring the displacemert of water by objects that sank angd

objects that floated. Enthusiasm was high and the group’s report to ‘

the class created a general interest that led to foither discussion

- and experimentation.

Experiments, such as those mentioned in the foregoing logs, can be

\ performed with materials easily obtainable by the teacher and the children,

To set up science equipment for the room they gather such materials as

a metal tray, a basin or dishpan, some empty jars, some bottles with stoppers,

pieces of cocd, a metal coffee can with cover, candles, dry cells, bell wire,

-y magnets, weights, balloons, magnifying glass, egg beaters. The Science

' Supply Book contains g listing of special materials obtainsble for the
elementary science program.

Science Learnings Pevelop From Other Curricalum: Aceas

Here is how painting led to some scientific discoveries.

Log (3rd grade class) :

The children were mixing primary colors with white to get
various shades. One or two began expsrimenting by mixing primayy
colors o get secondary colors. They were thrilled to find that blue
and yellow made green, and they found many ways of making
brown. The next time the children came to the group room there

e was a prism hanging in the sunlight. Hugo called the attention of
, the others to the rainbow on the wall. They quickly discovered
that when the sunlight went through the prizm the Yght changed.

i Several prisms were lying on the table and the children were in.

i vited to handle them. Susan noticed that when she looked through !

‘ the prism when there was o sun, it waa just like looking through

a piece of glass except that she could see things behind her, or

‘ on the side, as well as in front, if she angled the prism. Locking

N through it in the sunlight, rainbows could be seen 02 the edges
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of everything. We recorded the things we had observed and the
questions that had been raised. The enthusiasm with which the chil-
dren presented their report sparked an interesting study of light in
which ihe a;fxre closs became involved. ’

Spectacular happenings in science are frequently the stbjects of tele.
vision, radio and newspaper reports today, but the concepts children get from
these stories are often hazy or inaccurate, When the teacher encourages
free discussion and simple experimentation, the child is helped to clarify
his understandings and to realize that some. questions cannot be answered
easily. He will fest justified in reserving judgment if ke has insuficient
evigence or background. In such an atmosphere he will be helped to develop
his ability :

- « « . tc obszrve carefully and accurately

to make comparisons

to Iook for cause and effect relationships

to ask questions

to make generalizations based upon sufficient ixformation.*

His work in science will encourage kim to be an independent thinker
who examines ideas and their sources and who is interested in finding
things cut for himself.

SOCIAL STUDIES |,

Many of the previously quoted logs of All-Day Neighborhood School
teachers indicate aspects of the social studies curriculum which were being
studied in conjunction with other work. Let us now disens: this area more
specifically. The bulletin, Cuwrriculum Develspmesz in the Elementary
Schools,** lists a numder of topics under the general heading “Living and
Working Together in the Wome, the Schacl, and the Neighborhood,” as
the scope of the social studioe contest in Grades Kindergarten through
Two. Grade Thr:e is expected to learn about *Foed, Clothing and Shelter
Today,” and alsc about how thess needs were met by ths Indians and
Dutch who preceded us in this locality.

Log (1st grade class):

The reading group (fouzteen children with whom I work when
Miss E works with the reading.readiness group) has just finished
the booklet, Come to Our School. It is a real triumph. The booklet

t—————

*BOARD OF EDUCATION OF THE CITY OF NEW YORK. Early Childhood Educs.

tion, (Cyrriralum Bulictin No. 5, 195859 Setics), p. 76,

**———~Lurriculuns Development ix the Elemensary Schools, {Curticulum Rulletin No. 1,
195556 Series), pp. 2627,
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is filustrated with phetographn taken as the chitdren interviewed
the principal, school fecrelaxy, nurse and custodian, The pages
were typed onﬁieprimertnxmitcrutbcclmtookmmrud-

¢ ing the siories to me from our big charts, These haye crayon
illustrations gnd Eelt-pen letiered text. Since they have been read
over and over, the “resl” book presents 1o problem. My favorite
story appears below a photo of the custodial helper:

Mr. Thompson

Mr. Thompson helps us,

He helps keep our school clean,
“A clesner New York is up to you,” said Carlos.

and neighborhood for social studies expericnces. Some are taken wiek ** .
entire clase and both teachers; others are planned for alternating ampoll
groups who so with the gwsup teacher. The trips in the school building
include the various offices, the nurse’s room, the basement, the furnsce
room, the gym, the different floors, the exits, the library, the auditorium
and ths %unciroom. The children also visit some of the classrooms of older
brothers and sistars, They note such things as the numbers over evits, the
numbers on rooms and the relation of their ronm to special rooms, They
also locate their zoom from the outside of the building,

Log (1s: grade class):

The children nsed their own room us a basis for comparison
in size with the offices, the gym, the basement, They learned the
concepts of up and down, top, first, s=cond, third, In blockbuild.
ing, there were stiuctures resembling our school bnilding, The
children acted out their questions for their “interviews” with people
in the schogl building and were later able to addrevz them and
speak with them. This was particularly valuable in eounteracting
their fears about dociors and nurses. Sorae of them were amazed
to find men teachers when they visited the classes of their older
brothers and sisters, They noticed the lights at the exits.

This initiated a discussion on safety and the use of the lights
&t street corners, We applied this knowledge on cur trips. Our trip
to the lunchroom resulted in many “cooking and tasting partiss™
designed to encourage the children’s taste- for new foods and for
foods served in the school lanchroom.,
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each child had his own booklet to take home Many reading tech.
niques were used: identifying the whole chart, g3 in “Woers is the
story gbout our trip to the gym?”; using duplicate charts and
cutting one apart so that setitonces could be inatched; matching
words to the chart; reading words and phrases we had seen around
the school building; velating the rexographed stories to the charts;
making 3 -booklel.

Trips must often be repeated in order 10 uote different things at
different times. One grour tuuk o trips to the post office.

Log (2nd graae class):

On our first trip to the post office, the children learned how to
read the signs on the windows and what they meant. While there,
some of the children bought stamps snd postcards. One child
mailed a parcel. When we got back, we pi€iended our room was
the post office, put up signs and acted out she buying of stamps,
giving money, getting change, mailing a letter, sending a letter air
mail, sending a parcel, etc. I had wrapped a parcel and had pur.
posely omitted one detail in the address and one in the return
tddress. The children found what was wrong with it after “postal
inspection.” )

On our second trip to the post office, we saw what goes on
behind the windows. A guide took us around and explained what
the many workers were doing. After this trip we were able to talk
about what happens to a letter after it is mailed. We wrote a simple
story about a letter from the time it is written to the time it is
delivered. Many children told us afterwards of going to the post
office on their own to buy stamps and to mail parcels.

Other trips wiich make social studies “come alive” for young children
include visits to pl=~es where people live (an apartment house, a one-family
frame house); visiis to places where people work (a bakery, a post office,
a building under cunstruction); visits to transportation areas (a dock, a
subway, a ferry); visits to natural features of the neighborhood (a tree, a
river) ; visits from neighberhood workers (a carpenter, a fireman, a sani-
tation worker). .

Log (3rd grade class):

Our attention hus turned to the “movic” about transportation
which we plan to show to sther classes. We listed eight kinds of
transportation, from walking to rocketry. The children made illus-
trations of each and zgpropriate captions were placed under these,
Now we are stapling them i a long row. A grocery carion, painted
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Exight blue, is being transformed into a “stage” on whick our show
will zake place, It 15 interesting to see that the most effective illus.
tratioas are those ahout ‘he ferry, subway and other methods of
travel which we have actually w-od, .

SodalStudieoandhnguageAr:s

Social studies and language arts go hand in hand when they are taught
creatively. There are sumetimes unexpected dividends in terms of social de-
velopment, as happened during the following dramatization to celebrate
Thanksgiving,

Log (1st grade closs): .

We gathered to watch the committee’s play, It began very
seriously as Papa Pilgrim strode forth to cut down trees for his log
house. He encountezed Dotty aud Wilbur. (They were the trees.)
Chop, choj, chop, and Dotty, arme waving gracefully, toppled over
and lay still. Again, chop, chop, chop, chop. “Come on, Wilbur,
£11!” But, “Pm a big FAT tree,” answered Wilbur, So chop and
chop and chop, and finally he also fell, arms waving. As the laugh-

ter subsided, I recognized that stoiid Wilbur had finally won ac-
ceptance from the class.

Bui'ding Positive Attitudes Toward Useful Work

“Community Helpers” has long been a social-studies focus in the first
few grades, but it has too seldom included more then the members of the
five, police and post office departments. An informal discussion about the
work d.ne by the children’s parents would offer other neighborhood workers
for consideration under this topic.

Of course, in carrying on such discussions, the teacher must be careful
Dot to embarrass the child who does ot seem to feel comforiable in the
discussion because his father is unemployed or perhaps lives away from
him. The child’s reluctance to participate must be respected, whatever his
reasons, but there are tactfpl ways of correcting undesirable attitudes he
may be herboring, Perhaps Charlie’s father, a house painter, is invited to
visit the class. “Please wear your working clothes and bring some of your
tools to show us.” Tien, happily, the work of the parental garage mechanic,
shoe repairman, laundry worker and others whese work is useful, though
“unglamorous,” will be spoken of with appreciation by their offepring. The
contribution made by all people who work, and by their own parents in
particalar, is important for children to recognize. It is especially in need of

. emzhasis with children whose texthooks hold up as models professional or

white-collar workers who are often outside their familiar acquaintance.
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Log (2nd gende class):

Angelina said she didn’t remember what work her father
did. One day when we went ox a neighborhood trip, we stopped to
watch a tank truck-flushing the strect. The driver surprised and
delighted us by getting out andulﬁngmihechnThéy&ke&him
sbout his work and about other kinds of trucks used by the De.
paviment of Sanitation. He mentioned the closed garbage.removal
trucks with the “cscalator” that carries garbage up and into the
track. Then,. Angelina was finally alle to say (and proudly) that
Yer father “gats up while I'm asleep and goes to work on one of
thOUB.” ’

Although the subject matter discussed in the Preceding pages pertains
primarily {o the earlier grades, many of the approaches described are
equally useful in the upper grades. Social studies, for example, will continue
to be eariched through frequent trips, although these wil! now extend

Jnto the neighborhood and } syond, and will lead to more mature
learnings, Map-making and map-st.ay skills will be among those stimulated

therefore, that teachers of grades 4-6 who read this bulletin will find much
that may be helpful in the discussions of work for the earlier graaes,

SOCIAL STUDIES AND THE LANGUAGE ARTS

As shown previously, work in social studies can become more meaning-
ful to children when it is interpreted and clarified through creative Ian-
guage activities. Puppet shows and other dramatic presentations, from brief
incidents dr.xiaii spontaneously in group room or classroom to care.
fally prepared assembly programs, can be nsed to kelp children learn about
the far-away and long-ago. They are also useful in helping chiidren learn
about the different ways in which people live today—how they work, play.
and struggle toward their goals,

Log (#th grade cluss):

Group 2 gave a dramatization showing what thef had
learned about school life in New Amsterdam, Their schoolmaster vas
stern, did the janitorial work and used ccrpotal punishment. Hig

69

Y - —

e

 ——— o apn.




‘A9PBIX Mofs o u:_:‘._.:::m

R
KNt

Sy

70

IC

PAFulToxt Provided by ERIC

1]
Q

- . I
A - =N ? .

\.
R
E




pupils—all boys—wore their hats and stened to a lesson on good
{ manners. After this little drama, the class joined Group 2 in dis- ‘
cussion about how today’s schools differ from schools of that ;
period. Other children reported on books they had rzad, including
Annetje of New Amsterdom. Some children reported on what they
had learned about the Dutch names of Spuyten Duyvil, Stuyvesant
~ High School and the Bowery. '

The following log concerns the dramatization developed by a 4th grade
group which had great interest in, ana many experiences with trains. They
had been to the }45th Street bridge, from which vantage point they had
watched operations in the trein yard below. They had taken a trip on e
subway with their class and group teacl s,

Log (4th grade class):

A family in the housekeeping area was planning = trip south.

Several children had been there the past summer and were using

remembered train experiences in their play. This led to making

up a story about a trip to Nerth Carolina, where one of the gitls

had spent the summer. The story was Tead to the class and the chil-

dren decided to dvamatize it. A mother, father and two children

were chosen to take the trip. One table was used for the engine.

Two tables becawe the sleeping cars. A hoy was-chosen to be “the

man who calls out the meals.” Another was “the mar. who carries

the bags.” A girl was the zaxi driver to drive the family to the

station. When they got there, a conductor called, “All aboard,”

and then collected ticket~ on the train. Many children volunteered

to be the anirals seen along the way-—chickens, pigs, cows. The

rest of the class was the freight train that blocked out the passen-

gers’ view. One of the boys who volunteered to be a waiter was a

very quiet type. He was so pleased with his part! He announced

the meals and scrved the peopl: in the dining car. Many situations

were added to our story as children played different parts.

These activities extended over a period of time. A direct result

was the development of vocabulary based on.the train play and

- experiences, Words ‘listed for reading vocabulary work included:
bagzage  emgineer magnet  pullman  ticket

et
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diner engine fare local passenger
east entrance freight north porter
. exit station- . waiter west . conductor

Experience charts were developed, One was on trains in gen-
eral, and .one compared freight and passenge: trai 2, A train bosklet
included cepies of these and many train stories made up by the
children .with the teacher, .

. Y —
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Evaluation ef q Reading Program

“At the beginning of the school year, the reading level of Clasg 4.5 was
Probably not much above the level recorded in April of the Pprecedi:e,
year, at which time the  rangs. as compared to a normal level of 3.8, was
1.0 to 3.0, with g median of 2.2, It was evident that these children had
been experiencing failure in their most important school subject for about
three years, Therefore, it wag decided that Mrs, M ‘and. T would work

I concentrated op the approach through games—a popular "and effective
one was Word-Bingo. Mrs, B stressed phonics and much vispa] and oral
repetition. Expesiential reading: charts snd class-made -‘books’ based on
class activities were our reading material. We did net uzz hooks for more
formal. regding’ until Mareh, At that- time the Californig Reading Test
showed that severa} children had -made very rapid progress, and the clage
was divided into three groups- on the basis of those results,

“I was now able, in-the group rdom, .to give more judividual attention
‘o the slowest Teaders, and I determined how-far back in 1be basi¢ reading
Program it would be advisable to start them, I discovered some pertinent
facts, and some Kopeful ‘onés among them, In the case of Ned, 1 found
that he ccnfused 5, P end d- Wken he attempted to us¢ a phonetic attack
OB Dew words, containing these letters, he misproncunced them ‘accordingly.

72

T A aepnigs S




Eric, on the contrary, responds well to a phonetic appreach, although he
must move along very slowly. With this group, I emphasized particularly
the initial sounds of words, and made sure to offer praise.and encourage-
ment even if this initial sound was as far as the child could get.

“Megnwlile, in the classrcom, Mrs. M was able to give more attention
to the second reading group, while Group 1 wrote book reporis and did
much independent reading. Both of us tried to stress comprehension,
imaginative reporiing and expressive oral reading. We used games which
repeated. sight words, and made much use of our Keep Talking game which
emphasizes story sequence. We also made many phonics chenis and experi-
ence charsts based on the children’s original stories.

“Although Eric is «ill a poor reader he has made the most remarkable
progress this year. He realizes now that he can learn to read. In the
small group setting Ruth shows more confidence; Juanita is reading iluently
although she is careless. In the club where the atmosphere is informal and
non-competitive the library corner is very popular. Tension is aimest entirely
absent now and the defeatist attitude formerly so apparent in most of the
children has disappeared.”

Dramatic Activities

Just as dramatic play is a vital part of the program for the young
child, so informal dramatization in the classroom or group room is of
equal value to the older child. Beginning with simple pantomime of stories
or experiences, creative dramatics is introduced, giving the children oppor-
tunity to make up their own plays on a variety of subjects. In the same
way that the younger child reveals his understanding of the life around him
through his play, so the older child indicates a great deal by the way he
acts a part and by the content of his dramatic presentation.

Dramatization in the classroom enhances the language arts program
and gives the teacher a clue to the chiid’s understanding of the concepts
presented in all subjects. Often such dramatizations stimulate the child to
seek further information in order to make the play authentic. The teacher
helps to further this type of research by reading appropriate stories to the
class and by providing special books, including textbooks and encyclopedias,
for the children to read and report on. Such research makes reading
purposeful and enriches the dramatization. When a teacher reads aloud
a bock like Journey Cake® to a fifth grade class and encourages them to
act out episodes, the children gain a sense of reality about the westward
movement. They also become aware of the human relations content of the

book.

*Jcabel Mcldeckin, Journey €ake (New Yor., Julian Messner, Inc., 1942).
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Provided with a colleetion of bright cloths, belts, skirts and other ma.
terials, the children can clothe any character from' Cinderells to our most

C e .~ e e e

finished product but on portraying the-characters -and-irt.esith accuracy.
‘More ambitious class plays, pre for presentation before large audiences
frequently develop frem such informal dramatizations in the classroom.
After dramatic situations vithin " the children’s .general experience

| have been pantomimed and acted, it may be -a -oleasant change, and a
| profitable one, to dramatize familiar fairy tales or folk tales. The alert

teacher will recognize the ways in which a boy can ‘express unacceptable =
, feelings ahout an adult when he struts and “hollers” as a cruel giant, or '
,' pops the wicked witch into the oven. The little princess who pronounces “off .
? with his head” with such unaccustomed fervor may be ‘délivering a hidden 4
I message also. The following group teacher’s log indicatés how a class of

older children.can earn personal satisfaction and acceptance from others
f through a series of Performances for younger schoolmates,
|

Log (5th grade class):

I am delighted with the progress made s¢ far by this class
in which all the children are retarded two or more years in reading.
When I first met them they seemed generally listess and dispirited
about academic work. I decided to try dramatizing fairy tales with
them. They chose Cinderella, Qur very-first performance, before a
second grade class, was sugh a success that the audience clamored
for more. On the spet, The Three Bears was presented. This experi-
ence gave the class a feeling of success, something they had seldom
enjoyed before. They wanted to continue dramatizing fairy tales and
presenting them to the lower grades. This was done once g week
for some time. We added to our repertoire’ The Three Pigs, Snow
White and Jack and the Beanstall. We used the drum and other
rhythm instruments and later, dancing to accompany the dramatizs-
tion. '

The entire tone of the cfass has improved. Their keenness
has carried over from the dramatic work to other school activi-
ties. The children now have pride in accemplishment in general,
not only in the one area, '

- e

The following statements, made during a discussion by members of an

ADNS club, explain why this type of dramatic activity works so well, even
with ordinarily shy children,

We give many kinds of plays. Sometimes we make up our




own. That's wonderful. I’s a hig surprise for everybody, like 2
first night. And we give plays from books—and how we change
them, if we went to. Sometimes we give litdle skits to get in the
mood. The teacher will say, “Imagine you are coming home from
school and fecl very happy; imagine you’re home alone, and hear
2 noise,” and we get up and do it. We den’t ever speak words from :
R a piece of paper. And we don’t speak lines after anybody. The ;

teacher always tells us, “Don’t repeat what I say, make it up.” : .
| We say out own lines, ard every time-it’s a litile different, and
of course we never worry ahout forgetting.

3
:

... . The teacher is very petient; she doesn’t get angry. She says,
o “Take it easy; you're doing very well” Then she says, “You're
' doing better.” She doesn't say, “Sit down! You're no good. So-
and-so is better.” She doesn’ just give paris to the good people.
She thinks anybody can act. That's right. It’s not for some girls;
., it’'s for everybody.

.
.. -
“

: IMPLEMENTING SOCIAL STUDIES THROUGH
B SPECIAL PROJECTS :

The following report was made by the principal and administrator of

an ADNS school. C
A Negro History Project

“Qurs is a ‘Special Service’ elementary school in a predominantly Negro
community. We had long been dissatisfied with the earnest but sporadic work
we had done in the field of Negro history and culture, end last summer
we began to consider a more definite program. We canvassed dozens of “men
in the.street’ in our community and found that there was unanimity on
the worthwhileness of teaching HNegro history and life in an organized
fashion. We received encouragement from Mr. Frederick H. Williams, Director
of Human Relations at the Board of Education, as well as from experis
in the field from whom we obtained bibliographies in both adult and chil-
dren’s literature. The president of the Bronx branch of the National Associa-
tion for the Advancement of Colored People and the president of our
Parent-Teacher - Association pledged their support:

“In Qctober, at a faculty conference, we discussed the possibility of
integrating the study of Negro history and temporary life into our regular
curriculum, particularly in the field of scsial studies, if the teachers en-
thusiastically endorsed the idea. After a long, frank discussion in which
. the difficulties and dangers of such a project were brought up, a secret
ballot was tsken. The project was overwhelmingly endorsed. It was made
clear that tact, understanding and common sense were to be our key-
notes and that teachers would select the activities in which to join.
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function hetter as pupils end as individuals; 2, to improve the teschers’
understanding of our children and community; 3, 55 provide materials
and impetus to o Program through which ail public elementery schuol
childten might ultimately learn more of the great contributiops of their
Negro fellow citivens of America,

issued. School-wide collections of appropriate printed and pictorial materials
were begun and channeled 1o the grades. The akillfyl belp of the district
curriculum coordinator was enlisted, Mimeographed materisl and units
of work Previously developed in the school, as well as those obtained from
other school,, were utilized, Subscriptions to conlemporary nswspapers snd

“The All-Day Neighborhood School unit of the school contributed sub-
stantially to the Program by working in the Negro History Committes,
by contributing valughle source material in the fields of bogk s piciares,
periodicals and bibliographies, and by incorperating elements of the pro.
gram into its group and clyb work.

with our children in their classrooms about their work. Two prominent
Negroes, one a contemporary and one an historjca] character, wers: selected

for discussion each month, their pictures prominently displayed, ang the.

stories of their lives worked out and :iztulated by individnal lasses, Speak-
ers and materials on Africa were presented. The life of Fredarick Douglass
was dircussed at 4 Pavents’ meeling, at which children’s biographies were
distributed.” -
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IMPLEMENTING SOCIAL STUBIES THROUGH TRIPS

Surveying the Neighborhood

In order to introduce the children to their Jocal community and to the
wider environment, the scheol staff wifl necd information about the
cultaral asd ethnic groups residing thece 2:d the personne! and activitics
of i's social and weliare agencies, religions and educstionsl institutions and
pubkications. For this purpose & survey of the neighborhood is often made,
and its findings organised in a form easily availsble for reference,

Some reference files found useful by ADNS teachers contain cards
grouped according to cultural centers, religious centers, socisl centers, in-
dustrial estallishmente, weifare agencies, recreational facilities snd geo-
graphic featuves. Each card might indicate WHY TO GO (enriching what
subject area, improvement in what attitudes, aesthetic poasibifities) . WHEN
TG GO (hours, seasons, most appropriate age level), and HOW TO GO
{route, permits needed),. Teachers’ brief evalustions of trips made and sug-
gustions. about them -which may prove helpful to others, can be filed and
keyed o these cards, so that the 7eferences are Iive, usefu! and up to date.
Board of Uducation bulletins, such as Operation New York* and A Guide
to Some Educational Resourcss in the City of New York,** ars much used
when kept on hand near the TRIPS file.

Abso helpful are the leaflets issued by museums and parks and com-
mercially prepared =ducaticnal materials. In one school, ADNS teachers
prepared for each classroom. an individual folder with samples of forms to
be submitted for trips and transportation, and brief notes on using trips to
enrich specific curriculum areas. Of course, trips must be selected witly re-
gard to their appropriateness, and be preceded by adequate preparation and
followed up by an evaluation so that learnings can be consolidated, See
page 23.

The following figures will give some indication of the exient to which
trips are utilized as a teaching tool in the ADNS Program. In 1964-65, chil-
dren tor'; 895 trips during school hoars with group teachers; 131 trips after
school " :surs were escorted by 83 teachers, 135 parents, 54 other citizens.

Repe: iing Trips for Further Learnings
T :0 following log shows how trips which may have been taken in earlier

grade . can be sources. of more mature learnings when repeated later. Also,
it int'jcates the integration of science and social studies.

oomeat

tBureau of Curricvum Research Report, 1960.)

s A Guide to :Some Educational Resources in the City of New York, (Curriculum
Bulletin No. 4, 156566 Series.)
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‘Getting to know our neighbors through local trips.



Log (5th grade class): |
Our visit to the hoiler room was very successful. Mr. L :
showed the children where electric cables entered the building and ’
how they branched off into many thinner wires. We saw switches
and fuses. Mr. L told them that eleciricity was used to pump water
- " up to the higher floors. Back in the room, we reinforced the ideas
o presented by Mr. L. We nsed the experiments with milk cartons
and tubing suggested in.the Science handbook, to see why water
: could rise to the third floor without a pump but had to be raised
beyond that point by pumping it. We aleo reviewed the way steam is
. -used to heat the building, and how it condenzes to water which
then has to be heated again.

Towards the-end of the week we went out to interview one of
the electricians rewiring the school building. He explained what
he was doing and why, told of his four years as an apprentice,
and said Ze was always careful to respect the constant danger of
electricity. The children’s questions kept him very busy for a while. 5

~Now. we shall work with fuses, light bulbs and circuits. No house - |
current, of course; dry cells are safe. Much learning had taken
place, plus many valuable concepts. In addition, Mz, L, the cus-
todian, .grew in stature in the eyes of the children.

Intervisitation

Included at this point is a detailed report on intervisitation between a
fourth grade class in-Manhattan with another in Queens, as part of their
study of New York City. It might, with equal reason, have been included in
this bulletin under Helping Children Experience and Contribute Toward a
Widened Environment, (p. 96). In addition to its help in teaching the geog-
- raphy of New York City, it is an example of the way All-Day Neighborhood

: School teachers use intervisitation to meet children’s social needs and work
to build better human relations among all our young citizens, including those
from minority groups.

Hands Across the River

“One of the-classes on tHe fourth grade ievel, with which I worked as
ADNS group teacher, was studying about New York. The classroom teacher
and I felt that these children would profit from visiting many paris of the
City. We made a list, with the children’s help, of places they had heard
of and would like to visit. Included were the Empire Stute Builling, the
George Washington Bridge,- the Bronx, Zoo, Staten Island and the Brooklyn
Bridge. From our school in mid-Manhattan, these trips would include travel
in four boroughs by bus, subway and ferry. That Staten Island and the
borough of Richmond were one and the same was not a difficalt concept
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for the children. None of them, however, had ever heard .of Queens, How
could we bring Queens into their picture of the City?

“It was just aboiit this.time that a friend of miie who lived and taught
in Queens called me on the phone, Soiie *hop talk’ was included during our
social discussion. We conceived the ides that sinee we were both working
with fourth graders, a program of intervisitation between the two classes
would be worthwhile. When I talked oyer the idea with the classroom
tescher with whom I.worked, she was enthusiastic. We would ot be visiting
a famous place this time, but instead, we would become acquainted with
children who live in a different part of our City. We agreed that the experi-
enze of visiting children from other backgrounds would benefit both groups
of children.-

“After many phone calls and a visit or two among the teachers to agree
on.& plan, we decided that the teacher in Queens would be given a list of
our children’s names and her class would write letters to them. What
excitement when they arrived! The letters were short and friendly. They
mentioned the club program; the new school building, the trips they took."
In the midst of the excitement over th letters, one child suid, ‘Maybe they
can visit us and' then we can visit them!” “And that could be our trip to
Queens,” said another. An’ invitation in the form of a class letter was
composed by the children and written by the teacher. All the children
siggefl_ their names and off it went:

Dear. qus- and Girls,

We received your wonderful letters ard want to be friends
with you. Could yon come to visit-us on Thursday, May
20? We will do many nice things together. Please try to
come before: 10:30 so you can join us in our assembly.

Your new friends,

“‘hzen followed ajnumi)er of conferences by th class as a whole and in
committees, discussing and planning what to do twhen the visitors came.
Finally, a plan for the day was decided upon and posted:

Plan for Moy 20

A committee of children will go with the group teacher to meet the
visitors at the subway station and-escort them to the school.
The visitors will join us in the astembly.
We will show them special rooms in the school.
We will take them on a trip to the Park Avenue Market to see the
* - Puerto Rican foods there.
* Ve will eat our lunch together in Central Park.
We may have time to visit the Museum of the City of New York.
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We will escort our visitors to the subway when they have to go
home, RS

“Much as the children hateq Yo think about it, they hzd to decide what to
do in case of rain. To provide for siich an emergency they planped:

. Plan for q Rainy Day
We will have to eat indeors and will use the library.
We will read books together. :
We will play in the gymnasium.,
“We will teach our guests a dance,

the club would be a good way to meet everyone. The club children in the
class demonstrated the dance ang it was voted in. The fourth-fycar---assembly
was told of the plans and 4] the classes cooperated by learning the songs
which we had selected.

Island.

experiences was revealed by such questions as ‘When can we see each
other again?’ and © y can’t we visit again 7.yt term?’ The Queens
children wrote letters tg individual children jn Manhattan asking for
summer visits and home addresses, The Manhattan children answered, send.
ing their own addresses and asking for those of their friends in Queens,
One Manhattan boy wrote inviting his Quewns friend to his home on
Sunday night 1o celebrate his First Communion. In their class book, the
Queens children wrote:

, We enjoyed our visit so much that we wished o keep for a losg time
a memory of that trip, As a yesylt off a discussion among ourselves,
we decided to set down our feeling; and ideas, We wrote some of
these in our reports and Peems. Some we painted and pasted in

 this cluss book, We hope this is the first of many {vips to your
beautiful school, Begt wishes for a plegsant vacation,




“One of the poems on friendship became a kind- of theme song which
was chanted on many later occasions:

"Will you come and walk with me?

Will you come and tal wijth me?

Please, will you -be my. friend?

Will you come and sing with me?

Will you come and dance with me?

Please, will you be my friend?

“We three teachers found the results gratifying. It had been demonstrated
through vital experiences, that children of varying backgrounds can meet
on common ground. It was imperiant for the Puerto Rican children to go
out of their community to meet other New Yorkers. It was equally important -
for the Queens children of Italian, Irish, Ukrainian and other backgrounds
to become friends with the Puerto Rican children. In addition to a broaden.
ing knowledge about people, the children learned a great deal abogt the City.

“It is planned that the children will continue to exchange visits through.
out their remaining school years. Parents will be invited to come along and
become acquainted with each other. Perhaps another school in a different
area .of the City can be brought into our plan of intervisitation to extend
and reinforce our learnings, Such experiences are a contribution to
strengtheningy democracy, by building good human relations and giving three-
dimensional reality to the social studies curriculam.”

Cultural Activities

To take children into other parts of the City for experiences they would
not otherwise have, a program of cultural activities has been in operation
since the ADNS Program began. This i5 a joint undertaking of group teach.
ers, classroom teachers, parenis and other citizens, all of whom volunteer
their tire to supervise these trips. Muscuras, parks and musics] and dramatic
perforruances are visited. From City Hail in New York to the Liberty Bell
in Philadelphia, ADNS children have ensiched and widened their experi.

Mrs. C took her fifth grade club on a skating party in Central Park
during Christn: 35 holiays. Half of the children had never been n
- the park before _ . .

Mr. W and the school orchestra were invited to Gracie Mansion,
residence-of {he Mayor . . . - :

A group tescher, & former group tenchar and a classroom teacher
escorted 60 of our children to a concert at Lincoln Center . . .
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19 children viere escorted to a Christmas-Chanukah party at a mid-
town Hotel . . .

The group teacher took six members of the class to visit Mrs. King,
wife -of the Liberian Ambassador. She showed them pictures of her
country ard prepared- some native food for them . . . ‘ '
500 children from two paired ADNS schools enjoyed a spzcial presenta-
tion of a scene from the ballet Kinderscene at the New York State
A choral symphony orchestra presented a concert of music, with
narration, from 4 Midsummer Night's Dream at an ADNS . . .

The guided tour of Lincoln Cenver was a highlight of the ADNS
cultural program this menth . . .

AN EXPERIMENT IN SCHOOL CAMPING

Wherever possible, administrators work wi'a other school perzonnel
and with community agencies to make summer :amping trips available for
many children who would not otkerwise have tis opportunity.

The All-Day Neighborhood School Program has always believed that
camping, with its manifold apportunities for learning, should be part of the
educational program of public schools in large cities. In 1962, the ADNS
Progrum received a grant from ihe Johanna M. Lindlof Camp Fund for
Public School Children to conduct an experiment in camping with a fourth
grade class ae part of the school prozram, and this was repeated in 1963. In
addition, a third group of chiliren was taken on a three day campiag trip,
using special funds contributed by the National Broadcasting Company.
Good {fellowship, appreciation of nature, exploration and the scientific ap-
proach go hand in hand on these trips. The following log describes a typical
morning during the first ADNS camping trip.

Log (Camping Trip):

With an invitation from Mr. Prickett to meet him at his house
i the afternoon to see his hives and to learn more about the bees,
we left; with cameras, magnifying glasses and containers for
specimens, to spend the rest of the morning in the woods. The walk
took us up the mountain to a lake, around the lake, out to the high-
way. The group was divided into committees for this walk, each
with its own collection to get: things that grow in the shade, those
that giow in the sun, flowering plants of all kinds, living things,
rocks and different kinds of wood. We looked under rocks. Magnify-
ing glasses were in great demand as we tramped through the woods,
and continuous calls to share a particular source of beauty kept
us all busy. Side trips to the top of the waterfall that feeds the
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swimming pool, 1o explore the old reserveir thzt used to supply J =
the drinking watsr for the farm, to examine the foundation of the ‘ ‘
camp that burned down many years ago, snd to rest at the three-

sided shelter where one could camp overnight, made this a fine

trip. We reiurned just in time for lunch, tired but stimuiated,

Learrings Developed Through School Camping
1. Lwvine HAPPILY As MEMBERs or A Group

The following account evaluates scme of the activities engaged in dur- R
ing an ADNS camping experience. "
=3 Sharing rooms: Children of different races and religions lived happily
together with a minimum of friction,

Caring for rooms: Children eagerly tidied rooms, swept. made beds and N
voluntarily decorated rooms with fowers, '
Joint care of communal quarters and property: Children cared for rec. j

ords and games, cleaned up the fireplace, helped with art and nature |

study supplies. They shared in activiiics and took pride in keeping sup-
plies in order.

. Personal cleanliness: Children kept themselves clean and took care of
-\ their own clothing with little need for adult direction or supervision.
Joint meal times: Meal times were a pleasure. The children enjoyed the
focd and conversed happily during the meal hour. They were considerate \
of each other at the table and of the kitchen help. They helped to serve ¢
ezch other, to pass food and to clear the tables after meals, They acceptzd
new foods served and were appreciative of the abuadance of the food,
especially the bedtime snack, Many learaed to use knives and forks,

ot S
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MagmNe Carerur (BSERVATIONS

Exploring the camp: Children noted and commented on the contrast of
city and country housing. They were fascinated by sky, space and color
which could be enjoyed in the country. They concluded that parks are
: an attempt to give city people a taste of country atmosphere,

| Taking walks through the woods: The children collected a variety of
flowers, shrubs and insects which they brought back to school and so
up in terrariums. They learned to call plants by name and also how to
keep outdoor plants indoore, The terrariuras are really heautiful and are
a source of great pleasure, not only to the children who were on the trip, !
but to other children in the schoo} who have been invited to see them.
Observing geographic forms: The children became familiar with geo-
graphic terms that had been mere_names before: streams, valleys, gulleys,
waterfalls, lakes and springs, They examiued a reservoir and understcod
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its function. They found beauty and fascination in pebbles and in rock
formation and noticed that so3l came from the bresking up of rocks.
Visiting an apiary: From observing the life of the bees at the apiary, the
children developed interest in other insect societ;ss,

Exploring beaver dams: From their +isit to the beaver dams they became
interested in books abont other animals. The whole concept of consarva.
tion began to take on meaning,

Visiting a dairy farm: The visit to the nearby dairy farm was not only a
fascinating experience for the children, but they acquired a greater un-
derstanding of the dependence of city people on those who live in the
country. Such terms as “silo,” “pasture,” and “stsjl” became meaningful,

3. AFPRECIATION OF BEAUTY AND DEVELOPMENT OF CREATIVE EXPRESSION

Enjoying the peace and beauty of the surroundings: Perhaps the most
outetending value for the children was thejr appreciation of the beauty
of the country. They admired their rooms with their simple furnishings
and they thoroughly enjoyed the food, hut there was constant reference
to the peace and the beauty of the landscape, the sky, the trees, the flow-
ers. They showed intense appreciation of the hnge fireplace with its glow-
ing fire at night.

Making language more meaningful by developing many concegis preyi-
ously not understood and by arousing a desire to il about o vital ex-
perience: There were pictures painted at the farm and many have been
produced sinze, The blueprinis made of leaf arrangements exemplified
the use of natural forms in ereating beauty.

Interpreting this enjoyment in conversation, painting, writing and mak:-
ing terrariums: The children bound the books which they wrote and
illustrated about their trip to the country. They compared the book they
wrote atier the trip with the one they had writter before it, which was
called, “Day Dreaming About a Trip to the Country.” They also have
written diariss.

IMPLEMENTING SOCIAL STUDIES THROUGH
MAP-MAKING :

To meke certain that children are developing arcucat: gecgraphic con.
cepts, ADNE teachers and classroom teachers select trips and other concrete
experiences which can lead to map-making,

In the urit of work about New York City (page 18), it is shown how
map-making was begun in one class. A sand table might also be used to
construct a hill perhaps, where milk caston houses and toy vehicles help to
create the illusion of an area which has been visited. It might next be sym-
bolized on a large sheet of cardboard laid on the floor. Teachers will find
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that- if North, South, East and West are lzhefed en ths incrgins matching
similar labels previously mounted on the wally, there will he little confusion
wherr the-cardboard map is slowly raised to the chart rail. I some children
sre stlk imsure; down it can go again to the floor for further orientation.
Upper grade children work also with outline and relief maps and study
abcaut land formations of the earth,
Log { 4&& grade class):
We have a map game in gur groud room which is quite popu-
lar. On an outline msp of the United States, children indicate
places interesting to them because they have lived or visited there,
" or have friends or relatives there, Next to the map is a Lst of the.

place namnes under the caption, Can You Find This Place? Both
list and map are getting more additions all the time,

In another class where folk songs were much enjoyed, their places of
origin or. places named in them were entered on an outline map and the
approximate distance from New York was noted under each. A map indicat-
ing the westward expansion of the United States was soswell made by a
committee- in one fifth grade class working with the group teacher, that it
was added to the school library’s reference material,

Product Maps

Product maps are a standard tcaching. material, They are more mean-
ingful, howevex, when the products are things used every day in school.

. Log (5th grade dass):
_ . We noticed that cartons of school supplies being delivered had
the names of distant places as the addresses of the shippers. We
became interested in the source of ou: school materials and visited
the-supply rvom to- find the names of places from which supplies
~¢amie, Tracing them back to their place of origin was harder. From
maps of the United States we progressed to world maps to locate
the origin of such articles as cord, paper, rubber and other supplies.
We discussed the means of transportation used to deliver the sup-
_-plies;.and made several product maps, using pictures and realis.

Besides using outline maps, children in the ADNS groups oficn make
bas-relief maps on heavy board or plywood panels, building up the raised
aress wi_th papier-macké, plasticine, or -a mixiure of salt, flour and water.
The Glohbe

Globes help children see the world as a wholz and are an important
part of map work.
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Log (€:h grade class):

. . Tony brought to school some reproductions of full-color
photographs. taken-by astronaut ‘Cooper from a height of 100
milzs above the earth. Tony was bursting with excitement as he
poinfed out the curved horizons in the photos. “Look—youn can
SEE that the earth is ~-und!” “So what? You don't need that as
proof. How could he have gone around it if it wasn't shaped like
a ball?” “Wise guy! You can go around and around on a skat-
ing rink and that’s not 2 ball!” And we fought zhat historic battle
all over again. At last everyone agreed that the shape of our globe
had been proved correct in many ways.

Earth Science
Earth Science becomes ar exciting subject when children can see how
mountains end volcances are formed.

Log (6th grade class):

We became very much interested in the forces which change
the earth’s surface. Mickey had read about a demonstration of how
mountainous layers are formed and he showzd it to us in the group
room. He used a pile of about a dezen sheets, each of three differeat
colors of construrtion paper, and enlisted Esther’s help in exesting
pressure on the pile from either side. The papers buckled in a very
successful manner. Teresa and I showed some very thick oatmeal
which we had cooked during noon hour. When it was put on the
heat again, highly satisfying pufis of steam “spit out” from conical
orifices in the gooey mass. Everyone shonted, “Volcanoes!”, and
2 lively discussion ensued about craters, lava and the molten condi-
tion.of the inner portions of the earth.

IMPLEMENTING SOCIAL STUDIES THROUGH
FOOD AND COOKING EXPERIENCES

As part of their sociai studies in a fourth grade class, children were
discussing ways of keeping food nowadays and in the past. They had
performed some of the experiments suggested in the Curriculum Bulletin
on science. They interviewed relatives and neighbors about how foods
were preserved when they were young, and had come back to class with
many stories. Some children reported that their parents and grandparents
had heen borni in the South and that as children, they had been sent out
to pick a hasket of stringbeans or to help Father get a side of meat from
the smokehouse. Other interviewers brought to school recipes for food
that their parents kad enjoyed as childsen. Thev cooked some of these in
the group room and invited the class to sample them.
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Log (6th grade class):
f One of the boys had ‘lived in Mexico for a few years.imd -.-
told the class many interesting things about life there. He also
invited his father to come and talk to the class. His father, a sea.
man, had many colorful anecdotes, not only about Mexico but about
many Latin American countries, Among these stories were several
relating to foods and their preparation. This-interested the.children-....
and they wanted to Iry some Mexican. food. They found a few
recipes for chili, decided on which might be simplest to Pprepare, .
figured the amount needed for the class (fine review of fractions) -
and elected a committee to go shopping with me for the ingredients,
The next day we prepared the chili in the group room- and.it was, - .
E— served in the classroom by our “chefs.” For many of the children; - -
| ! the first reaction to this highly seasoned food was a gasp or-a - !
i turned up nose. The pleasure of eating together, however, mads '
them persevere and before long all the bowls were empty. !

PARTICIPATING IN SCHOOL AND COMMUNITY SERVICES '

The ADNS Program provides opportunities for ;:hildren to particif)ate
in school-wide services, and eventually to work in.angd. for the neighhg;};qod.

el e

g
1]
:
S
J
5
g

=
8

g.
&
g
g
=
i
8

E
:

Or -even, as one class did, by making poeters, curtains and ceraniic wases
for the library.

Log (5th grade class):

I had requested a film from the Visual Aid Service Class. .
What a pleasant surprise to find James in charge of this service!
I had known him a5 5 “holy’ terror” from his kindergarten days
on, yet -here he was, eatering the room courteously, ‘threading -
film into the .machine with the most exquisite care, running .the .
machine unobtrusively, “Wjli you sign this please? Thank you.”" -
And we both beamed with delight as he wheeled the Projector woirt. + "

A

Through assuming jobs that help the school to_funetion, a child feels
part of it—that it belongs to him and he to it... The -group-teacher .agd
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clasaroom teacher who work with a service class help the children to make
plans, organize committees that really function, establish rules and make
decisions. They make sure that there is adequate exploration of the curriculum
content which flows from the services involved. For example, familiarity
with much children’s literature and skill at research techniques can result
from the full exploitation of library services. Lunch or Milk Service Classes
have much opportunity to develop facility in mathematics because of the
moneys involved, and to explore aspects of health, science and geography in
connection with the foods being distributed. It is very likely that children
engaged in an audio-visual aids service will want to learn about its
science aspects and there will be reading about inventions, mechanics and
communication in general. The collaborating teachers will confer on how
best to implement and enrich the curriculum by following through on
interests aroused by the service jobs.

Log (6th grade class):

Lena wrote this report for yor. “Qur class is called the
Community Service Class. We learn about agencies that serve our
neighborhood. We have gone to many of them with our teacher
and our group teacher. We visited Bronx Hospital, the Public
Library, Forest House and the Health Center. We put notices about
them in our school newspaper. We help the PTA by serving at
class teas. We tuke visitors around the school. We like to have
parents visit. Here is one notice we put in our school newspaper:
‘Do you like stories? There is a story hour at the library. It is
every Thursaay at four o’clock.’”

The Student Council or School Civic Club

These groups which operate differently in each school are usually
under the guidance of the ADNS administrator or a group teacher assigned

- to one of the upper grades. The following minutes kept by a few of these

student groups and their counselors will indicate, in general, how their
meetings are conducted, and suggest the kinds of activities in which they
engage.

“MINUTES OF THE STUDENT Couner, Civic Crus

Second Meeting . . . . Gctober 13 Catherine J., Class 6-2

Secretary
The meeting was opened by Gilde, The minutes were accepted as

- read. Gilda asked;about old business. Milton said that a boy in his class

suggested that we should put monitors i the schoolyard to keep the chil-
dren in at lunch time. We talked about ordering people around. Ralph
thought it wauld be better to have people from our Council go to the rooms
and explain the dangers of going out in the street to play. He said we
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should set up a iittle store ifi the yard and sell candy and then they wouldn’t
need to go out to get it. Betty made = report on what the SCCC.did when
her brother was president. This is what she said. They bad a drive for
a clean school with posters and songs which they sang on the school intercom,
They had a Clean School Squad and gave prizes-in the assembly for the
best' helpers. They wrote to the Board of Education .to b2ve our school
painted, and it was done. . . . John reperted on what his cousin did when
he was president. They made posters to remind the children to be quiet
in the halls. They worked towards getting a school band. They made signs
reminding everyone that we have the best record in our district for the
least broken windows, and asked everyone to help us keep this record.
They elected a' Negro Citizen of the Year. They collscted money to send
food packages through CARE.”

“StupENT CounciL Burremiv No. 6:

- « » A letter was written to Commissioner Battle, the first Negro Police-
man in New York City (1911), asking him to visit us and tell us about
his experiences. He answcred that he wasnt well now, but would like to
come here this fall.”

“RePoRT OF THE STUDENT COUNCIL:

- « . All of the children are upset because we think our neighborhood is
getting dirtier and dirtier. It looks as if people don’t care about it anymore.
Lots of old houses have been knocked down and a project is being built.
When the old houses are empty, people throw garbage and papers on the
sidewalk. Some of the delegates think we should write & good letter. Miss D
says she can have a lot of copies made, if that’s what we decide. We can
take them home to our parents. Mayhe it will help if we give copies away
in the stores so other people can see them.”

Developing Cocd Human Relations

Since good human relations call for knowledgs and understanding
which are developed most effectively through daily living experiences, ADNS

- children are afforded many such exeriences both in the school and in the

wider community. Curricuium is developsd through meaningful centers of
interest resulting from these experiences, Working and playing together,
especially in the smaller group: made possible by tke ADNS Program, the
children- learn to respect ench other. They are in contact with adults ard
childsen of different religions and national origins as they cooperate in
their daily studies, conduct service jobs, plan activities and participate
in school and community functions. They develop relationships which make
for more effective citizenship and more truly social living,
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INTERSCHOOL VISITING .

As children move on into the mjddle grades, they become more and
more gware of social attitudes and strains. A large proportion of the chil-
dren with whom the ADNS Program is involved are merbers of minority
groups, and -are very conscious of the difficulties that arise when people of
many different backgrounds five and work in crowded cily areas. It has
become an accepted principle in the ADNS Program that, just s children
in a classroom-can learn how to work together towards-a common purpose,
so can children of many different neighborhoods if they get to know each
other. Interschool visiting, as previously indicated in Hands Across the
Riv-r (see page 79), is therefore carried on among the schools in the
Program, and with other schools in the city as well.

The children from two schools with differing ethnic ct ncentration visit
to plan and share work, parties, dramatic performances, choral singing, etc.
Children in one school became interested in tracing historically some of
the highspots in the fight for Negro freedom. The research done by the
class was incerporated in a play that the children wrote. With the coopera-
tion of the two principals involved, the play was presented to their own
school, predominantly Negro, and to a neighborinz school, predominantly
white. When the children arrived st the neighboring school, they were
greeted by the school hostesses. After the performance, they visited in some
of the classrooms with the white children. They ate together, played
together and spent their mowey together in the local candy store. A
friendliness developed and extended into an exchange of letters, telephone
conversations. Saturday dates to go to places of interest together and home
intervisitations.

Log (5th grade class):

We invited our “sister” class from the school with which we

had carried through a joint project, making toys for the chil-

dren’s ward in a local hospital. We had spent a day at their

school and this was their return visit. First they were escorted to

the library and viewed the exhibit we had prepared about Negro

History Week. Then we went to the yard where our children had

planned and set up games in which both groups participated. Back

in the classroom, both groups met with a noted Negro lawyer who

had been invited, and discussed the meaning of brotherhood with

him. They offered him definitions such as cooperation, helping

one another, sharing idzas, friendship for fun and knowledge. For

a finale to the day, our children served refreshments they had

prepared: homemade cookies, candies and chocolate milk:

Log (6th grade class):
There has been an interesting development with the high
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school students in the Private school. As part of thejr community

service program, they work' with community organizations. We

MEeEeTing Outsranping CrrizENns

As a natural outgrowth of their orientation, ADNS children think
in terms of personal contacts.. They plan interviews and visits not oniy with
people in their. immediate neighborh but reach out to others as well.
Many ADNS classes have had unususi experiences in their personal relatjon.
ships with outstanding people in various fields of endeavor—writers, artists,

lawyers, civil service commissioners, and other people who have contributed
to the life of the city or the na’jon,

Loz (6th grade class):

Many children had seen W.C. Handy as-a-guest on a television
program, and wrote to invite him to visit the school. The children

their play in the assembly on the day of his visit. ‘
 In order to get a more intimate approach, they made an ap-
Pointment to see Mr. Handy in his office. He was so impressed with
them that he had photograph made of himgelf with the group and
presented them with a collection of his songs as well as an auto.
graphed picture of .himself, As an additional token, Mr. Handy

gave the. children a copy of his latest record which recounted how
ke came to write blues songs.
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On thair return 1o school, and for w-ske afterwards, the chil.
dren were busy doing research and gathering the necessary ma-
terials for their assembly prog.am, Parents and neighbors were
invited to attend, M. Handy, bis wife end his accompanist came,

record he had given the children ox their visit to him was presected
to the school. Mr. Handy spoke, angd performod on the piano.

CoMMEMORATIVE Occastons

Establishing good human relations is an on-going process to which,
very often, only token respect is accorded by observances during & “Day”
or “Week.” One school expanded Negre History Wk into 4 year ’‘round
activity. However, in keeping with the Policy of setting aside certain days or
weeks for particular emphasis, the All-Day Neighborhood Schools plan
special ways in which to Commemorate such occasions,

For Negro History Week, one Libra; 7 Service Class prepar:d a reference
sheet oa Negroes in American history and circulated this taroughout the
schoel. In this work they were assisted by the school community coordinator
as well as by their class and group teachecs. The children also conferred

and effective, During Negro History Week these children went from class
to class on a planned schedule, talking to the children about the history
and culture of the Negro, telling them stories and introducing books for
additional information and Pleasure that could be found in the school
and in the public library.

For Discovery of Puerto Rico Day, a fourth year class decided to plan
an exhibit for that day. The children talked about items for display, calling
upon the Puerto Rican children to tell them, in Spanish or in English, what
they thought would be interesting to show. The Puerto Rican children spoke
of the kinds of homes in which they had lived, of the 1arms, of the big
cities. Based on this, the children decided to show city and farm life and
were invited to put their display in the exbibit cases in the front corridor
of the school. Puerto Rican children recesved their parents’ permission
and displayed objects and photographs they had brought with them from
Puerlo Rico. Eng]ish-speaking children contributed by gathering pictures
from magazines ang newspapers, composing an information sheet of facts
on Puerto Rico ard finding books that tell stories of children ia Puerto Rico,

The materials and cbjects were categorized for suitable display. Pic.
tures from magazines ang travel sections of newspaperz were mounted. [r,
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Planning the decor and placement, the children Were divided into groups, -

each of which was composes’ ¢f both English angd Spanish speaking chi}
dren, so that there wes constant interchange, As they worked together, addi.
tional ideas came—tp make papier-maché frulis and animals, to construct
palm trees, to hang paintings in the corridor, to Present a program of songs
and dances to the assembly on that day, to print captions for the displays.
The children wrote these captions in Spanish and English,

Log (4th grode class):

There was one interesting sidelight. John, an English-speaking
child, and Pedro, & Spanish-speaking child, were working together
to make a coconut palm tree, The classroom teacher and I noticed
that the coconuts were being aitached to the ends of the branches,
We weas over to them to question -this. Pedro brightened up and
said in Spanish, “I knew it was wroig. But he speaks English!”
Although the groups were working harmoniously, there was sl a

himself under a coconut palm trer and all was righted. Boih the
classroom teacker and I felt that working together as the children
were doing would help their Present and future relatiens, The lesson
was learned over and over agaia that seme people know more about
some things and others know more about other things and that
we can all learn from one another, -

Helping Children Experience and Contribute
Toward a Widened Environment
In the same way that the child is guided to pasticipate in aud con-
tribute, first to ais class and then to his school, ke is also introduced to
the wider environment of the Community and his responsibilities toward it.
He is led to realize that eyc__ in the deprived areas where All-Day Neighbor-
hood Schools are situated, many of his neighbors have made valuable con.
tributions and he learns 1o respect what they have done, and to becomse
interested . in emuiating them. This helps to counteract the negative aspects
in the community—charasteristics such as those referred to in the following
description by a ten-year-old:
Snowfall in Harlem

The snow is falling on the Harlem streets,

It covers up the old buildings and the raggedy cars,

It beautifies the dirty garbageladen strests,

It makes everything look like a white, beautiful castle,

How ugly it will be when the snow melts.
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ADNS staffs are aware of the dismal dwellings and sireets surrounding
the school and thie effects they have on children. But, as has been indicated,
ADNS staff members work with neighborhood agencies which aitempt to
improve those aspects of disadvantaged neighborhoods. They try to bring
into the children’s purview those valusble human resources which can be
found, fortunately, in almost every environment. Community leaders are
visited by group teachers and children and are invited to speak o classes and
school ausemblies. Local organizations work with the school to their miitosl
advantage,

The extent of the children's relation to the community wiil of course
depend on their waturity, Younger groups will have & more informal ap-
proack and a smaller contribution to make to the neighborhvod. Aldiough
the yousiger child may sarve 25 represemstive of his geade on the school’s
Studect Council, his primary coniact with the community will be made
as he is gnided in getting acquainted with it.

The older chidren, however, can make highly constructive :ontribu.
tions, as has beer indicated on pages 91 and S2, in the discussion on
civic clobs and student councils, Many examples of original thinking and
resourcefulness might be cited in reference to the children's contributions.
It was a civic club group which succeeded in having window guards put on
the school windows, after collecting statistics to, prove that windows hed
been broken unintentionally, by balls and not by rocks. Another group
interviewed the chief librarian when they believed that there was noed for
a library in their neighborhood. Meat on their lunch menu was obtained by
still another group of persistent petitioners. These junior citizens gained
experience, developed a sense of duty and hopefulness about their com-
munity, made valuable suggestions and, when wisely guided, carried out
worthwhile projects for its betterment.
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THE AFTER-SCHOOL PROGRAM

THS CLUZ

The ADNS club differs from other after-hours programs operating
in {ke schools because of the enriched environment of cach lub ropm,
where a group werk program is condueted for a specific age group; because
of its ADNS teucher’s work with some club members during the school day;
because of its emphasis on crestive activities hazed on the children’s inter-
ests; because of its noa-competitive small-group situations in which the
child can experiesice success; and hecause of its emphasis on the reinforce-
ment of curriculum areas studied in the classroom. The atmosphere in the
clab is one of informality and warmth. A relaxed pursuit of group and in-
dividial interests, under the teacher’s guidance, broadens and enriches the
child’s experience:

Log (2nd grade club):

The attitude of the club children is a onstant joy. “You're
nice to let us have such fun,” Sharon burst out today. Other remarks

I remember fondly are: Sammy about papier-maché, “Ooh, how

messy. But I like the way it feels.” And Josephine as she showed

me her latest painting, “This is a masterpiece!”

The activities are not extracurricular but co-curricular. Recreation is the
child’s goal. The teacher focuses on the create in the word recreation and
provides opportunities for the child to engage in original and constructive
pursuits. The child’s family knows that he is safe and supervised during a
time of day when he might otherwise be “on the street.”

Organization

At the beginning of the school year parents are informed ahout the
after-school program at Parent Association maetings and by letters from the
principal. Orientation to the program is more intensive in areas where the
program is new or where there has been a change in the population. Parents
or guardians are asked to come personally for registration of the children
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with the group teachers. To make it convenient for she registrants, both
afternoon and evening hours are ar-anged. Thus, the parent and the group
teacher meet and get acquainted. It is interesting to note the reasons given
by parents who desire to have their children enrolled in the clubs. In a
majority of cases, the parents work and are anxious to have their children
supervised after school hours. But even mothers who are not working rec-
oznize the values in the after-school program and want their children in-
cluded. They say, “It’s good for him to play with other children his own
age,” or, “You seem to have such a good time,” or, “He’s sa. when
he's with a regular teacher.” Many parents, whose children have previously
been in the clubs, speak of better behavior at home.

There are always more applicants than can be accommodated in the
ADNS ¢lub program, since there arc many classes o8 cach grade and enly
one club. It has been the practice for the group teacher to begin with fifteen
children, accepting others after the initial group has been oriented. By this
time, also, he will have become aware of those other children whose need
to attend club is urgent enough to establish’priority.

Log (5th grade club):

Today, October 30, I admitted the 24th and 25th club mem-
bers, reducing the waiting list to 36 children. Both of these were
boys, each minus one parent: one boy’s father lives away from
home, the other’s mother is hospitalized for psychiatric care. MORE
THAN HALF the children in the club have only one parent at home
or live with a guardian. Attendznce at the club is excellent, and we
usually have about three visitors every day. Germain invites his
younger brother quite often.

The maximum size of each group is formally limited to 25 but it will
frequently be found that there are a few extra children there as visitors
(with parental consent, of course) who await an opening in the club.
Preference is given to children who have no adequate supervision at home.
This may be due to the fact that the mother is working, is ill or is over-
burdened with a large family. It may be that there is no mother in the
home and supervision of the child is poor. Such children are frequently
recommended for admission by school personnel, such as the social worker or
guidance person, or by other social agencies. Some children are accepted
at the recommendation of the principal and class teacher because of a
special need-—creative activities for a talented child, or the many group

 experiences afforded by the club for an asocial child.

The Club Climate Differs From That of the Classroom
Although the group teacher comes to the program as an experienced
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classroom teacher, ke soon realizes that conducting the afier-school program
offers a new challenge to him. He must orient himself to g new situation,

_ At the end of 5 school day, children were restless, often irritable,
and wanted only free activity. I had to plan their program in an or-
ganized yet flexible way to allow sufficient freedom but also control.

Children did not always respond favorably to suggested plans or
to new materials, I had to learn Proper timing and be able to accept
negative reactions at times,

Individual children present different problems and need to be
freated in different ways. There’s the disturbed child who needs a more

to assert theméelves. Not only did I haye to understand, but I had to

help the classroom teacher accept this kind of hehavior as 2 healthfyl
change for a withdrawn child,

ADNS teachers adapt to the club si_tuation in a number of ways, as in.

dicated in the following statements:

I make sure to find time for each child to talk with me—about new
clothes, his report card, activities during the day, illness at home, other
family happenings. In the more informal atmosphere of the club, the
chiidren talk more freely.

Listening to children’s Conversations as they had thejr snack or
worked in groups, I had many clues as to how [ could provide for thejr
interests and needs, Children experimented brietiy at first with » variety
of materials and differen; media of expression, This heiped them get

acquainted with their club surroundings and draw together in groups
based on narticylar interests,
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- CLUB ACTIVITIES AND THER IMPLICATIONS

" Eating Together :

» Snack time is the one item sure to appear on each day’s agenda, either
at three o’clock, or, if preceded by ontdoor play, a half hous later, Exch club
group and its teacher then sit down together and share the sandwiches, frnit
and milk supplied by the Board of Education. The sustenance is needed after
a full school day, and the change of pace is welcome, but the enack time has
othér values as-well. .

Eating together has an anciently recognized and strongly affective sig.
nificance: those who bresk bread together are friends. During the club snack
tima there is g friendly sharing of experiences as well as food, a relating to
others as well as a recounting of the day’s events. Young children may need
coaxing to try unfamiliar sandwich fillings, while the older ones may want
to bolt the food and “get going,” bu? the teacher will gradvally help them
set up snacktime standards whicli raske this ‘a pleasant interlude, Rovtines
must be established for setting tables, washing hands and waiting until all
are served. Perhaps the third grade club will decorats its oilcloth place.mats
with gaily colored weoly; perhaps sixth graders will set the tables for the-
first grade club and help them serve for their first few weeks. A committee
i of fourth and fifth grade club members may deliver the trays of food to the
various club rooms or to their area of the lunch room, Theve are as many
variations as there are clubs, but gl are devised to make snack time a meet-
ing of friends who enjoy eating together.

Log (3rd grade club):

3 Alice, who asks in many ways for aitention, announced during
snack time that Fridey would be her birthday. W= decided to have
a special dessert on Friday. Beatrice offered to bring in crackers
and Maria said we could put whipped cream on them. There was
discussion on kow to meke whipped cream. We made it on Friday,
and that was quite an event. Thea Alice proudly served the birth.
day treat. Now we shell look forward to a crumb-crusted chocolate

; pie on Wayne’s Eirthday in a week or so,

: Log (1st.grade club): .

Last week, when Elijsh started smearing the jam from his
sandwich in a design on the tray, I suggested that he use 3 spoon
instead of his fingers. How’s that for forbearance? I also made
note to bring to elub seme raisins, cherries and peanut butter. To-
day we had cream cheese sandwishes at snack time and we all made
aorte “edible art.” Axong the art consumed were a raisin beard
and peanut butter necktie. There were cherry noses and lips galore,
raisin eyes and peanutbutter hair in all shapes and proportions,

S e et s,

T e e et e me

- e

e it b i

103 ’

et s s o




Active Play
Beiomsnackﬁme,brafter tables are cleared, about 20 or 30 minutes
of active play, outdoors in good -weather, are provided. The younger chil-
dren’s games are simple; they are replaced by more organizeg sports for the
older ones, Park Department playgrounds and pools, the facilities of Boys’
ttlement i

Creative Activities :

" The activities planned by teacher and club for the remaining vart of the
afternoon are often rclated to the clagsroom interests in arts, crafts, dra.
matics, music and language arts. It will be geen that activities described in
this bulletin under The. School Day sometimes serve equally well in the
club program. This is especially 5o in the lower grade clubs, where informal
work-play activities are part of the curricnlum, '

Log (3rd grade club): - -~
Some of the children. constructed a whole housing development
in the blockbuilding ares. Carlos weat there with his ambulance )

because, suddenly, there was a fire (imaginary, thank goodness).
He and Howard carried & realistically Yimp John to the ambulance,
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day. The older children’s clubs tend to specialize in one area or another.
Some fourth to sixth year. clubs a2y concentrate much of their time on
dramatics, musie, sports.or danc.. The teacher, with Lis knowledge of the
school day’s progrem can guide the activities in such 5 way that they sup.
pori the class work. o ' ;
Log (upper grade girls’ club):
During dressmaking'activiti&s we designed dresses with clas-
| sical motifs, in fine with iha pervading interest in the-Spring Fasti-
f val .which will be based on Greek myths In looking for dress
designs, the girls did résearch in many ways: not only looking in
ks, magazines, catalogues and- adverdsemerits, but alsy scruti-
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nizing local architecture for details of doors, moldings and tiling
(around a Swimming pool).

girls, and-in their interests, at the fifth and sixth year level we
have separate clubs. However, we have made definjte attempts to
have these two groups work.together on certain activities, My group
of boys taught the girls how to work with lumber, The girls taught
the boys how to sew. Both clubs worked with clay, planning the
oljects to be made and arranging a schedule for the use of the kiln
in the boys’ club room. They gave a joint program to the school
that required much planning and rehearsing together. One of their
favorite periods was gquare dancing. For one of the parties keld
before a holiday, committees of boys and girls made refreshments,

Log (4 to 6th grade boys’ club):

Our Pots and Pans Band hss become celebrated. Oy pictures
were in the Amsterdam News and people asked us for autographs
after the concert on the Mall in Central Park, ,

Language Arts Activitios

. The club program differs from the ciassroom program in that there is
no instruction carried on in subject areas, as such, during the club sessjon.

content during one week of club sessions, results indicated that over three
hours of the ten-hour elub week had been spent in interests directly related

to language learnings. One jtem showed that the teachers invelved had read
a total of 21 stories to their clubs that week.

Log (3rd grade club):

Cne of the most encouraging aspects is the interest shown in
our library corner. There is a rather good assortment of books o
which the children and I added others. All aye Popular. I noticed
that many of the children would read to a group. For a long time
I tried to lead this interest in the direction of dramatizing some
of the favorites, but the children were setdom in the mood for this,
But last week the fifth and sixth grade girls’ club came in and
dramatized Rumpelstiltskin for ys. This stimulated my group sc that
we have had some fine dramatizatio-s, 1 hope we can keep it up.
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Log (4th grade club):

Our trip to the local branch library had a wonderfu! effect,
The children seemed to respond o the physicsl preseace of so many
books. Later, when we were discussing a setting for a play sbout
some children who were geperous and happy, many suggested the
library. “Only. nice thiugs could happen there,” said Arthur. Te.
day, Jenny showed me a sentence that appealed to her in a hook
. she was reading in club, Someone ran out “in a raging storm” to
' get help, “A storm is right for 1rorble,” said Jenny. “Because even
if you don’t feel the danger, you have to fee! the cold.”

Log (older boys club):

s The boys asked that w:t;, schedulz a story-reading time several
days a, week. We 2ell each other stories (Herman is a gold mine of
jokesj and we started reading aloud the book, Biue Jeans.

Log (2nd grade <lub):

Story writing becomes more important as children come to get
my help in writing their reports on what they have been doing, I
help them to jot down their rerorts, letter them with the felt pen,
help select a title and lei e nerrator use my felt pen to 'add his
name. The “siory” goes on the bulletin board for all to read.

Trips

With every club, an occasional trip may take up a large part of the
day’s program. Younger children will be taken on brief trips in the neighbor-
hood to see places of interest related to their club astivities. Fourth to sixth
grade children will go farther afield, but perhaps less frequently than the.
early childhood groups. Museums, the Battery, a local hospital, a shep where
flags are made, a settlement house, are among the wany places which hgve
been visited at appropriate times by clubs. Intervisitation with other schools,
especially in schoel areas of different ethnic concentration are common.
Plays, concerts and recitals are sometimes attended not only by classes but
by club groups, also. Trips described in some detai} on pages 23 and 77,
: . although experienced during the school day, are not dissimilar to those car-
“’ ried on in the after-school clubs, ‘
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Lag (6th grade boys’ club): - : ’

The trip to the Planetarium was so inieresting that related
activities have been going on ever since, One club project, a model .

of the solar system, ks heen demonstrated in all fifth and sixth
grade classrooms, ‘
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Log (1st grade club):

On our way to the park we saw a truck that could macerate
into a pulp tree branches broken off or cut off becauss of the storm.
Our fuscinated gaze encouraged the men to stuff bigger and bigger
chunks into its maw. Finally it got stuck, and we thanklessly went
on our way to the chrysanthemum gardens. So lovely! T-.ere was
much discussion of the many colors.

Log (S5th grede club):

We visited the club in another All Day Neighborhood School
-with which our club is planning to give a joint program of songs.
We sang a few for their approval. Then wz had refreshments and
played games togeiber. The time went very fast. They escorted us

to the subway, and on the way we planned their visit to us. It will
be soon.

The Child Emerges as an Individnal

Curricalum in the All-Day Neighborhood School Program is based

largely on experiences shared by a group of children and developed on the
basis of each child’s understanding of those experiences. It is more important
than ever that the teacher learn about the child’s ways of reaching such
understanding, and that he be -aware of those attitudes, desires, fears and
habits which most affect the child’s lear ving and development. The behavior
and learning patterns of individual childven, therefore, are especially noted
by the ADNS teacher, as has been evidenced by the content of so many of
the logs quoted in this bulletin. ADNS teachers, like all good teachers, try
to strengthen the insecure child, channelize the aggressive and help the iso-
lated to start relating to others. But the ADNS teacher has greater opportuni-
‘es to attend to such needs of individual children, for he works with them

smaller groups during the school day and again in the after-school pro-
gram.

The group teacher sees new facets of individual children due to the in-
formality of the club period. For example, one child who was making a table
mat for a birthday party said, “When it is my birthday I get ticklish inside
like I'm all squeezed up.” Another child said, “I don’t know why I'm bother-
ing to s2ake such a pretty har dkerchief case for my mother. She doesn’ even
deserve (. Children’s discussion of their blockbuilding can be very reveal-
ing. After building a boat, one child stretched out in it and “went to sleep.”
He said, “Nobody is sleeping with me now. I have lots of room and nobody
is bothering me.” :

Log (3rd grade club):
Bernice, although an attractive, brilliant and well-cared-for
child, has been qu.e unpopular. Wary, shrewd and domineering,
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she would never accep: the leadership of another child, She went
to great lengths to hold the center of attention, on one occasjon
pretending to have swallowed tacks, on another kneeling before

visitors as they entered the club room and pleading super-dramati- .

cally that they not interfere with our plans to go to the park.

When I spoke with the social worker about Bernice, ke told
me of the court case which had caused her family’s adfsirs to be
spread luridly in the tabloids when the child was five, and which
was intended to separate her from her mother. An almost hysterigal
need for attention seems tc be one of it effects on Bernice.

We are trying to meet some of her nesds through dramatics
and puppetry in the club program. She has bern helpful to other
children in craft work, She has been given an mdividual reading
program using, in class and club, library books selested to give full
range to her exceptional reading ability and wide interests. The
extra time, attention and help offered by the ADNS Program seems
gradually to be helping her relax her Sarce rivalry and scorn, and
she begins %o make a better social adjustment,

Log (4th grade club):

Our obese Johnny finally begins to gain satisfaction from his
real achievements in painting, woodwork and weaving. Alsc sue-
cessful in his work with clay, he has been expressing himself less

frequently through aggressiveness. His classroom teacher is de-
lighted with the change she sees in him.

Log (6th grade club):

He wept when expelled from the club. Is THIS a bad penny?
Edward-Emmanuel socked one kid too many.

During my recent conference with our social worker it struck
me thu. my failure with Edward-Emmanuel may well be the result
of my dislike of the child. Lcnsequentiy I tend to neglect him dur-
ing the club. activities unless he’s , trouble. I have now begun to

make it a point to be in close contact with him at some time each
day. (He’s back in the club, of course.)

Log (1st grade club):

Etta is babyish in many ways. She seems unhappy .and be-
wildered except when she is playing alone in the housekeeping area,
There she quietly dresses and undresses the dolls, combs their hair,
washes their clothes and busily puts all in order. Suddenly I realize
what this peaceful interlude means to her: an esceme from the con.
fusion of her home where there are eleven siblin;

)
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As the children begin to fes] the eohesiveness of the club and grow in ,
knowledge cf each other their attitudes change, Rewarding friendchips are !
built. Teacher chservations of this process are recorded in the following
quotations:

Iz the beginning many children Lept to one .ctivity in which thoy
felt secure and would repeat tuis every day. As they became aecered
of my accepiance and as I offered m,_re media of expression, children

. began to accept 2 new challenge. Interest in a new medium made soms

; children selfish. When they realized that the materials were constantly

g available and that other media were giving pleasure too, they learnsd

: to take turns. We arranged a rotaiien schedule for the more popular

? activities,

At first, children pursued their individual interests and kept to

| themselves. As friendships formed, they began to plan activities

; together and sujted their play to their combined needs and intsrests.

| In due time, this led to a regular planning period at the beginning

‘ of almost every session. The children’s span of interest varied. But !
often, an activity would engage them for days and grow with each §

i' day, becoming more complex and including more children. The general !

tone of creativity and acceptance encouraged children to experiment

with materials in their own way and to take on leadership roles.

One girl directed a dramatization planned by a group; a boy created .‘

interesting abstract figures reminiscent of animals; two children showed

unique ability in draping lengths of cloth for costuming effects.

The following detailed accounts of two after-school programs will in-
dicate how children have been helped to grow and to develop through
; engaging in club activities.

Creative Rhythms and Dancing in a Sixth Year Ciub

The sixth year club is alive with boys and girls moving to
music. (I avoid the word “dancing” because it brought out stereotypes
of ballroom dancing when I used it.) We move to music, responding /
to the tempo and listening to what the music impels us to do. The :
response to mood—sad, gay, lively, calm, vigorous, angry—has been
';_ ‘ rewarding, We started by sitting on the floor and moving different
) : parts of the body separately—head, neck, shoulders, arms, hands, !
ﬁngers. Then we rose up on our kuees—we bent forward, sideways and ;
backwar.  We then moved about the room freely to the accorapani- ‘
ment of music. Alfred interpreted in his usual Spanish style. Nina, !
who has had balilet training, introduced balle: attitudes. Since there i
- was so much interest in ballet, I brought in some old ballet program
N beoklets and some pictures and books on the ballet. A tende- vignette
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which 1 recsll is of Marta, holding a book on ballet positions in her
chubby hands, reading and keeping time to “Waltz of the Flowers.”

One " .7 a group of children decided to tell a story using dance
2s the medium. They went off in a huddle to the side of the room. After
a short. period of planning, they sketched out the story for me so
that I might play appropriate piano music for their presentation. Anna
danced the part of the “Good Spirit.” All the others were curled and
crouched on the ground. They were the unopened flowers. As Anna
danced arourd them, they unfurled and created a lovely dance group.
Then Resa, the “Bad Spirit,” danced by. As she touched each fiower,
it wilted and fell to the ground. Anna «nd Rosa then fought, and
vistue, in the shape of Anna, triumphed. Rosa lay prostrate. The flowers,
warmed by Anna, raised their heads again. Afterwards Rosa came to
me and asked if we might revise the ending. She didn’t want to
remain a bad spirit. Couldn’t she be changed into a pretty flower at
the end? We decided to use this ending.

The children were so happy with this d~uce that they invited
the fourth year club to see it. These yourger chiidren caught the
reaning and the spirit. One boy suid that Anua was the sun and
Rosa.the storm clouds. Excellent ¢ -ative larguage work ensued as
new moods and new steps were introduced.

Such dancing affords countless opportunities for self-expression.
The more reticent boys needed very little urging to mime football,
basketball and swimming movsments in perfect time with the music.
Each dancer moves the way he feels, Every response is valid. The only -
stipulation is that each dancer must listen to the music and keep with
it. The vigorous dancing is a wonderful outlet for large muscular move-
ments. The ear is trained to catch differences in time and mocd, The
joint creation of dance stories offers the chance to work cooperatively
with a group. The program has been effective in bringing out the
creativity of individual children.

Maria is a quick-tempered emotional girl. Sensitive to the least
criticism, she breaks down and weeps at the slightest disappointment.
She has found great escurity and joy in dancing. She feels no competi-
tion since each dancer responds in his own way. She has begun to
work better in a gro.,, too, where children help each other create a
cooperative story.

Leo’s mother died, after being in and out of hospitals for a long
while. One day he came in and asked me to come with him to view
his dead mother at a funeral home nearby. Although he was staying
out of school urtil after the funeral, he came to club that afternoon
and asked to join the dancing group.
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Dolores wanted to draw people. I suggested tha: she watch the
dancers aud imitate their movements with the brush. Ske and Pedro
did some magnificent sketches. This soon spread to other children.
Before long, there wer. dancers in many positic 1s and painters
setting the positions down on paper. Dolores explained to her class.
room teacher how to do this, “You either move into the positien and ;
feel it or you watch the others dance.” We had an exhibit of these !
pictures in the corridor. f

James is a wonderful singer and dancer. He showed great skill :
in manipulating the bongo drums. He invented all sorts of counterbeats i
for our rhythms and dancing. After a while the duo of my piano and
his bongo drums became a regular accompaniment to oyr dancing.

Fram s,

i A Fifth Grade Child Describes Her Club

; We have a large club and g nice big room. Some of us like to play ’
: house. Myrta dresses up as a mother. We have dishes and play furni-

‘ ture. We need a bed for our doll children. We are going to make one t
out of a melon box, "

We have a painting studio. We weave and sew. We have some
. new table games, The Nurses, Pirate and Traveller and The Shoemaker -
: and the Elves. Sometimes we dance and jump rope, '

| We can also do our homework and vead if the quiet part of our
: club room. Mrs. H and Miss A, our college student teachers, help us,
They explain words we do not uncerstand.

In club we have some new pets: a worm, a spider, a monarch
butterfly, a caterpillar. We keep finding out interesting things. Field
plants have tough roots that help hold the soil on the earth’s crust.
Forest trees soak up the rain water that falls from the clouds. They
hold the rain water for 5 long time s that it will not evaporate in a
hurry. Then the water trickles down into brooks, rivers, reservoirs,
runs into pipes under streets and into our bathtubs and water glasses.

— et e

THE EXTRA “TEACHERS” IN THE CLUB ROOM

f Cooperating Students

Among those cooperating with the after-school part of the ADNS

! Program are students of education who are required to gain field experi.
ence in an agency working with children. For many gears, colleges and
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universities in the City have been sssigning such students to work with
the ADNS Program, over 200 of them each semester. In many instances,
these are the only experiences with groups of children which these students
will have before they are appointed as classroom teachers.

Each term we assign about 120 students to various All-Day Neigh.
borhood School centers.. The students serve as assistants to teachers
and work directly with children as pert of a laboratory experience re-
quirement in our course in Child and Adolescent Psychology. This is an
opportunity to test themselves in a school situation prior to becoming
teachers. Of course, the students make a contribution to the activities,
but n_vertheless we are aware that they also gain a good deal from
the supervisory skills of the staff. (Harold E. Abelson, Dean, School
of Education, The City College.)

Since the cooperating students are not licensed teachers, they work
under the supervision of the group teachers. Perhaps four or five children
in a club are assigned to a student who works with them in his area of
competence—dance, music, storytelling, art, games—or at other activities
suggested by the grocp teacher. Help in reading is one of the areas in
which the students’ work is much appreciated. The childrer profit from
the smaller working groups thus made possible and usually relate very

, well to the young aduits.

Log (3rd grade club):

Our cooperating stydent, Mr. R, brought in his drums at my .
request. He also brought a huge gong and hammer, whistles and
. various brushes and sticks. First he played and we moved about

as the rhythms suggested, then we sat and noted how he got the

different effects to which we had been reacting. THEN the chil-

dren were allowed to try the equipment. David and Peter were
more excited than the rest of us, if that’s possible. Peter seems

‘ to have real ability. I must speak to kis mother about it.

\

|

|

|

\

|

|

|

|

|

|

|

Log (6th grade boys’ club).:-
The boys are really enjoying their new cooperating students

from cullegs. Milton is our “expert” on chess, Jerry, who plays the .
trumpet is our music “expert,” and the other two are art “experts.” H
They are all wonderful. (Adininistrator’s note in log: T'll wager
that much of their value to the club is because you utilize their
capabilities. No wonder we always have so many applications for
placemen: of these studeats in our school.)
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Many of the cooperating students come back to the schools as volunteers
efier completing their required attendance. It is quite common for some
of them to ask for assignment to the schools in which they served az co-
operating students when they qualify and beceme licensed teschers.

Volunteers

In addition to the college students who return as volunteers, thei. are
other helpers in the All-Day Neighborhood Schools. Among the younger
volunteers are junior high school and senior high school stadents, former
ADNS students, members of the Junior Red Cross and Junior Volunteer
Corps and other high school and private school students.

Adult volunteers from among the parents and other local citizens
and from the PEA Comunittee for the All-Day Neighborhood Schools,
perform valuable services as they work with small groups of children under
the group teacher’s supervision. They help with lunch and story hour,
give instruction in their areas of special competence, accompany the clubs on
trips, and—always most important—each of them becomes still another
interested adult to whom a child can relate in a positive manner.

Social Work Trainees

In 1961 the Fordham University School of Social Work received a
grant from the National Institute of Mental Health to train social workers
in a group work setting, using the All-Day Neighborhood Schools because
of their special group work program during the school day and after school.
A unit of graduate social workers has been assigned io one of our All-Day
Neighborhood Schools. A fulltime trained social worker supervises the
work of these students. The students tork during the school day and after
school with children selected by the guidance workers and the Bureau
of Child Guidance social worker because they need special attention. The
classroom teachers are finding this additional help, for between 40 and 50
children each year, of great value. .

The student social workers report that they are gaining insight into

the problems schools face and the skills with which teachers meet the
challenge. .

THE AFTER-SCHOOL PROGRAM AS IT RELATES
TO THE CLASSROOM PROGRAM

There is a close interaction between classroom and club. The informality
of the cluh program affords the ADNS teacher many opportunities to gain
a fresh viewpoint, and to learn new methods of dealing with individual
children. Just as learnings and interests acquired in class are carried
farther in c'ub, so the children take hack to. the classroom, from the club,
the techniques and sther learnings acquired, snd the attitudes of cooperation
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and initiative which are emphasized there. Since the ADNS teacher is
aware of the interests and projects of the classrooms, these :an be enriched
through the activities and materials available in club. Thus the club program
becomes an integral rast of the child’s school life and the group teacher
is the bridge linkirg club to class,

The “ripple effect” which begins in the groups and clubs of the All.
Day Neighborkood School Program spreads throughout a school. The
classrcom teacher benefits from the work of the group teacher, who may or
may not be working with him during the scheol day but who is the teacher
of the club which some of his pupils attend. The interaction between these
childrea and their classniates who do not attend club, and the enrichment
of eclussroom activities by learnings and attitudes gained in the club,
contribute to this “ripple effect,” In adjoining classrooms we find emulation
of successful practices established in a room because of club interests
brought there. School conferences, and less formal discussions, take on
an added dimension because group teachers see the children in relaxed,
less structured club situations as well as in class. The;efore they can help
other teachers become aware of hitherto ur§ecognized quelities in children
who atterd the ADNS clubs,

PARENTS AND COMMUNITY. BENEFIT FROM CLUB

One does not have to debate the fact that a community that can keep
the children of working parents gainfully occupied while the parents are
at work_has taken. a- great step in caring for many of its community woes,
Further, the parent who doesn’t have the anxiety of wondering how her
children are faring when she is away from the home is a better producer
and is less irritable and happier when she does repurm to her family.

However, the ADNS Program is not a baby-sitting progran. Whea the
children with the greatest need are involved in g culturally rick after.

feels that ke s the recipient of a valuable service for his child and therefore
accepls responsibility for the child’ regular, continuous attendance. The
<hild’s recognition of the importance attached te he club by the parent

and birthday gifts children often ask for books and matexials which have
becenme familiar in clyks, At times, special mestings ave arranged where
parents participate ir. club activities and learn to appieciate the value of
these. Family weckend and vacation excursions are ofte it undertaken becauge
the childrer desire o Teturn to certain places they visited with ¢he club.
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Parents soon realize that the club offers more than after-school care
for their children. Talens discoverzd in their children make them proud
and often ci. - ge their attitudes about their children’s abitities. Parerts com-
municate their ferling about club to the-larger community. -

THE ADNS CLUZ - A PREVENTIVE PROGRAM

The club program provides that intix_n;ate, infermal relstionship between
teacher and pupil that permits careful study of the individual child.
Authorities have stated that as early as five or six years eof age pre-delin-
quency can be dstected. If this is true, and we believe it is, the teacher
in the club situation can provide necessary guidance and direction. Careful
records can be kept that wiil be of value to the classroom teacher. The home
can be contacted and response is liable to be more positive due o the
understanding, warm, informal atmosphere existing in the club room.

The club program can permit devistion of behavior that necessarily
could not be permitted in the classroom. This behavior can be properly
channeled during a club program.

The club program is not only an ideal setting in which to observe
children as they play, but it also provides two extra hours daily during
which the child is available for consultation with the administrater and
school psychiatric worker. The sound relationship established in the club
between the child and an interested adult encourages constructive behavior.
Using the child’s strengths and interests the club program involves him in
activities and materials which he understands and which lead to successful
achievement. The individual self irage is strengthened; feelings of respect

and dignity about himself emerge. Thus loneliness, anger, frustration and
failure recede. ’
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THE SCHOCL
AS PART OF THE COMMUNITY

THE ADNS PROGRAM AND THE COMMUNITY

Since the educational environment extends beyond the school into the
wider community, the ADNS Program concerns itself with the needs of
the community as well as those of the school. It strives to develop and
support citizen participation in meeting these needs. Helping parents and
citizens to realize that they can' effect needed changes is a valuable contribu-
tion to community life. Such guidanc> of parents and other citizens requires
more time and attention than can be given by the principal of the school,
The community relations consultant, a8 member of the ADNS Program’s
administrative staff, supplies this guidance to All-Day Neighborhood Schaols
as one of her most important dutjes.

THE ROLE OF THE COMMUNITY RELATICNS CONSULTANT

The community relations consultant works under the general super-
vision of the director of the ADNS Program. She maintains close liaison
with the Humen Pelations Unit of the Board of Education and cooperates
with the Bureau of Community Education, In each All-Day Neighborhood
School, she works under the supervision of the principal and with other
members of the staff who are especially concerned with parent education
and school-community relations. These staffl members may iuclude an as-
sistant principal, a guidance worker, he ADNS administrator, a nen-
English coordinator or the auxiliary . acher.

In. the activities planned with parents and other citizens, the com-
munity relations consultant does not take charge, but rather guides, en-
courages and participates. To be effective in such a role, the consultant
must have a basic orientation in education, an awareness of and involve-
ment with various organizations concerned with commanity activities and
recreation, and the ability to function well with these community groups.
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The ADNS Community relations consultant main:ains liaison with
agencies furthering good human relations, such as the local youth councils
and neighborhood houges and, in the wider community, with the National
Council of Christians and Jews, the Public Education Association, etc.

To assist in this work, the position of school-community coordinator
has been provided in- some of the All-Day Neighborhood Schools. In a iew
ADNS units, this position is filled by using the Position of one group
teacher for this purpose; in others, by remunerating ain additional worker
with funds made available by the Public Education Association. Where
there is a community coordinator in the school, the eommunity relations
consultsnt serves in an advisory capacity and ag g resource person on
community activities. In schools which have no school-community co-
ordinator, she acts as g consultaat to the principal and the ADNS agd-
ministrator on community affairs, and in planning and setting up community
programs. '

Work With School Personne]

Teachers in New York City frequently reside outsjde the areas where
they teach, and ovientation to the school neighborhood is often advisable,
This is sometimes provided by the community relations consultani or the
school-community coordinator who works closely with the personnel in
each of the Ali-Day Neighborhood Schools, For example, in some of the
schools where many of the pupils come from housing projects, it has
Proved advantageous to hold one of the monthly staff conferences in &
Project mesting room. After ihe conierence, teachers may be inviied to
stop in for coffer at the apartments of :enants whose children atteud the
school. In this way, they get some idea of the children’s home surroundings
and backgrounds, Principals sometimes request that the consultant or
coordinator attend or invite loca! people to attend school couferences and

to discuss neighborhood characteristics, facilities or problems with the
school staff.

As is indicated by ADNS teachers® logs, classes studying their own
community are often helped by the consultant or coordinator. She obtains
reseurce people and special enrriculum materials for classroom or school-
wide projects promoting good human relations. She assists ia arrangements
for interscheol visits between ADNS and private schools, or schools in
maikedly different areas of the city.

Work With Parents

The community relations consultant and the school-community co.
ordinators under the supervi:ion of the Principal work closely with parents,
helping them to discover the leaders in their groups; guiding in the or-
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; -_ ganization of meeﬁ\ngs on such subjects as child-parent problems, nutrition,

3 . the work "of the school, the neighborhood agencies aud better understanding
' ~  of inter-group relations. They help obtain resource persons and material

; for these meetings. They assist with special projects such as fund-raising

i bazaays; they ccoperate with- community drives for the Blood Bank, chest ‘ .

. xrays and other meeds that arise. They encourage parents to participate

in school and after-school programs, tc seive as crossing guards and school

aides, and in general tc assume their share of responsibility for the welfare
of the school.

- . As parents become active in the school, developing their talents and
" abilities, and participating in school experiences along with the children,
they begin to feel that the school is theirs also, and want to know how
they can be of further service in terms of “our children,” nct only “my
= . child.” Parents have acted as interpreters during registration of ¢lub chil-
t dren, accompanied children and teacliers on trips, prepared exhibits, assisted
in classrooms and library and persuaded creative artists and periormers to T
= offer their special talents to the school. When qualified, they have conducted
. after-school groups in cooking, sewing, dancing and arts aud crafts. One
. parent gave an aquarium of tropical fish to a class and instructed the
" children on their care and characteristics. Parents and children often
serve together as hosts to visitors and at meetings in the school as indicated
in the follewing reports.
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Parents assisted the Library Service Class to prepare an exhibit
and sale of children’s books during Book Week this year. The
- emphasis was placed on showing inexpensive books, other than
. : comic books, that can be attractive to children of different ages.
; ' Parents and children came, browsed and bought books.

\c

[

The Halloween Festival in our school has now become a com-
munity undertaking. Young children, teenagers, parents and schoal
personnel work together making plans, preparing Tefresbments,
publicizing the event, offering an attractive program. This festival
has served as a means of increasing and pooling our UNICEF con-
tributions as well as preventing vandalism on Halloween.

L .- ) Working together has developed friendships between parents anc the
school personael. In one school, parents and teachers together went to
 ~ wontribute tc a Blood Bank. In some schools,.dramatic and choral groups
. have been formed where parents, teachers and children join together

to write plays and plan music festivals to be presented before the’school ¢
and parent groups.

- . When an exhibit on_the All-Day Neighborhood Schools came |
. !
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to our school, the parents used it as an opportunity for preparing
and conducting a joint meeting with other schools on the program.
There was a-large atiendance. The children performed, and the
parents of one of the visiting schools presented an original dramatic
gkit. Community agencies znd the colleges were notified of the
exhibit and a special open house was held for that one afternoon
with the parents and children serving as hosts. Trrenty-one agencies
sent representatives, attended the special meeting and ased the
opportunity to visit in the after-school clubs.

Special e..ning meetings have been devoted to the parents of
children in the after-school groups. Children corae with their parents
and introduce them to their group teachers. Becausc parenis fre-
quently express interest in the clubs one of -these meetings was
devoted to a demonstration of club activities. Parents and children
togethe~ enjoyed nsing paints and tools, and listenisz to recordings.
The pavents learned some of the skills from their children and
taught others to the children and teachers. The meeting was pleas-
sutly concluded with refreshments,

Work With Citizeas of the Community

In sddition to working with parent groups, the ADNS Program en-
courages the formation of citizens’ committees to help meet school and
comsmunity needs. These committees are drawn from a cross section of
residents of the neichborhood—parents of children in the local school,
storekeepers, industrial workers, prefessional people, members of social
agencies, religious groups, representatives of the local school board and
housewives. Many former members of the parent organizations “graduate”
into these committees, providing continuity and continually developing
leadership.

_ These citizens’ committees serve many functions: they bring volunteer

" workegs into the school, publicize the All-Day Neighborhood Schools locally, -

raise money for additional supplies and for summer school programs. They
work with. other community organizations to meet neighborhood needs,
supporiing sich projects as rent clinics, public housing, extension of library
services and encouraging use of health facilities,

One of the goals of the ADNS Program is the extended use of school
. baildings to provide the educational and recreational activities needed by,
the community. The citizens’ committees support existing programs of this
kind, and mest with the appropriate officials to urge that thesé programs
be extended or snpplemented by new ones where needed. When such pro-
grams are established, parents and other citizens are guided to accept their
responsibility for a successful continuation of the programs.
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The community relations consultant and the school-commurity coordina-
tors work with local ADNS citizens’ committees, eack of which holds regular

‘acetings and plans its own programs. An example -of how the community

relations consultant guides citizens in their efforts to solve a neighborhood
preblem follows:: . : :

Parents and other residents spoke at a meeting of the ADNS
citizens’ committee about a park near this school which was seldom
used because of its neglecied condition and the unsavory persons
who frequented it. Teachers present at th: meeting verified these
statements, and added that they and their pupils were also unable
to use the park. Knowing that this was a werthwhile project for
citizen action, I suggested that we arrange a meeting with the other
groups serving the area to find ways of having the parn made
safe and pleasant. Other nearby schools, the lucal branch of the
public library, a home for the aged, churches, a nursery school, a
hospital and the local police precinct responded. At this meeting
our goals weie clarified, arnd delegates were chosen to contact the
Comzuissioner of Parks and to meet with the Borough President
of Manhattan. I was able to provide t’fuldance to these citizens
in writing letters. speaking before new groups, winning allies and
cbtaining interviews. These were all important educational experi-
ences, of course. Local political groups have now had fur.her meet-
ings and have asked that funds be allocated in the coming budget
to make the park a good recreational area. Better lighting and
more frequent poiice patrols have already been obtained.

INFLUENCE OF THE ADNS PROGRAM ON THE
CULTURAL GROWTH OF THE COMMUNITY

One of the goals of the ADNS Program is to make the school the

hub of activity for the community. Not only does the program involve the .

children in - -ips, cultural activities and hobbies that will have far reaching
effects in enriching their lives, but it also encourages parents and other
members of the community to participate in these activities. Opportunities
are provi.ed for members of the community to contribute their talents and
skills duriag the day and in the club program as well as for participating
in parent workshops. The ever ‘widening involveraent of parenis and chil-
dren in activitics emanating from the’school. has a catalytic effect on the
entire nelghborhood

The administrator and school-community coordinator atiend civic meet-
ings in the areas and serve on the community boards which sim for neigh-
borhood betterment. Thess school liaison people contact leading citizens
who can help raise the sights of the communities. -
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THE PUBLIC EDUCATION ASSOCIATION CO™:AMITTEE

- FOR THE ALi-DAY NEIGHBGRHGOB SCHOOLS

- In addition to-the local utmens committees,. therz is a c1ty~md9 com-
mittee with which the ADNS director and staff work closely. Tt cooperates
with the Board of Education in promoting the growth and activities of the”
ADNS Program. It raises funds to publicize the program, and has heiped
ncréase citizen and community interest in new All-Day Neighborhood
Schools as they are added. This committee, now a subcommittee of the
Public Education Association, has been active in developing and promoting
the program since its inception. The committee obtains funds for operating
services which are not financed by the Board of Education. These include
additional school-community coordinatos and after-school group teachers,
Saturday Theatre activities and programs for which there are special needs
in individual schools. Many foundations and associations which have funds
available for.cducational purposes have made grants to the ADNS Program
through this committee.

The Council of ADNS Citizens’ Committees
The Public Education Association Committee for the ADNS has

organized a council made up of two representatives of each local citizens’
commitiee, or two representatives of the parents association. An oificer
of the Public Education Association Committee for ADNS serves as chairman
of the council at its regular monthly meetings. It is at the council that lecal
citizens from widely separated areas realize they are part of a wider
community and learn to work together with people from other locations
and cultural backgrounds. If'is here, too, that the Public Education Asso-
ciaiion Committee for the ADNS is kept alert to changes in the various
schools. The ADNS community relations consultant and the dlrector of
the program not only attend all council meetings, but help in the planning
of the meetings and in carrying out various projects. It is in the council
that there is achieved an interlocking of the professional staff of the prograin
with the grassroots committees and the city-wide committee.
Report (by community relations consultant):

The highlight of the council’s activities this year was its
Weekend Conference on the theme of School and Community—Part-
ners in a Changing World. This title is a good summary of what

_happened at the Conference, which was held at the Hudson Guild
Farm in Netcong, N. J. Many of the participants brought: their
spouses and children, and together we all worked, played and en-
joyed the rolling countryside and the good food and company in
the large dining hall. School persoriel, including many from the
ADNS staff, parents, members of citizens’ committees, the Saturday
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- Theatre Committee, three Puerto Rican exchange teschers, as well
as representatives from headquarters at the Board of Education;
were present. Problems and- accomplishments were discussed freely
and informally in the various panels. The guest speakers were
exceilent. Qeports received after the conference indicated it had
been a aseful and enjoyable expérience.

Project 108

For some time the All-Day Neighborhcod School Program has been
concerned about the 12-14 year olds who had atterded the ADNS sfter-
school activities in the elementary school but fail to take advantags of the
resources offered to them in their junior high school. Many of ihese chil-

-dren keep returning to their All.Day Neighborhood Schools for the after-

school activities there. Some of these young people -serve as volunteers in
the lower grade clubs. A few who are qualified help children with home-
work and reading. However, this does not bridge the gap between the
elementary school and the junior high school.

To find a solution to this problem a special project was made possible
by a grant to the ABNS Program through the Public Education AsSociation.
It was called “Project 108” because it was established in Public School
108M, an All-Day Neighborhood School located at Madison Avenue and
108th Streei. It includes a guidance worker, who acts as Group-Work

Coordinator and arranges a program of after-school activities for young

teenagers. Several teachers are hired to work with the groups. Certain
facilities at J. H. S. 13, two blocks south of P. S. 108, are used as well
as the P. 3. 108 facilities. Basically, this program provides an opportunity
for teenagers to develop a positive relationship with an understanding adult,
jast as younger children do in the ADNS after-school clubs. Having some
activities in J. H. S. 13 helps provide a sfiioother transitior from the ADNS
aftter-school program to the junior high school community. center.

A community worker is also Iiroyided by the project. This worker in-

‘volves parents in the program and coordinates the work in the schools

with that of other agencies, including the Junior Volunteer Corps. The
Hast Harlem Projeet, already operating in this community, contribates
valuable guidance to this worker. The community worker and group-work
coordihator work closely with each other and with the psychiatric social
worker assigned to the school by the Bureaw of Child Guidance. To provide
continul over-all guidance to Project-108, there are conferences of the
community worker, the group-work coordinator and the community center
director at J. H. S. 13, with the ADNS director and ADNS administrator

at P. S. 108M. A committee of professional and lay leaders serves as an
advisory -body.
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It Saturday Theatre for Children

5 - The ©helsea Citizens’ Committee for the ADNS became aware of the
‘. fact that many children had no experience with live theatre. In 1950 to .
"supply this need they formed a subcommittee to bring cultural enteriain-
ment to the school during school hours. They then began taking small
groups to concerts, children’s theatrical productions and to an occasional
Broadway matinee when tickets c()u_ld be chtained. The euthusiasm of the
children was tremendous and their good behavior on these trips, which
have continued threugh the years, amazed the volunteer escorts. In one
year, 800 children -/ere taken on such Satiirday trips. Fifty parents and ;
citizens served as volunteer escorts for these trips. Fox many of the parents, )
' also, visiting a theatre was a new experience, and was thoroughly enjoyed

: by them Other All-Dsy Neighborhood Schools began doing this also.

Going out of the neighborhood to the theatre has many values, but it
' " was recognized that more children would be reached if theatre could go

te the schools. Because many of the All-Day Neighborhood Schools were o
interested, the Public Education Association for ADNS set vp the Com- i
mittee for Saturday Theatre for Children.

i In the Spring of 1961, there were five performances which played to :
- capacity audiences. The enthusiasm of the children was wonderful to behold. i
' Meeting the cast after the performance was a new experience. Many of the
children could hardly realize that the performers were real people and
gazed at them in amazement.

At a meeting of the Commitiee for Saturday Theatre for Children,
after consultation with parents in the various schools, it was decided to :
charge a fee of twenty-five cents. It was understood that no child would be !
barred from attending the performance because he was unable to pay the fee. :

In 1961-1962 the committee secured the cooperation of the Bureau of

Audio-Visual Aids (BAVI). Funds were limited but the committee planned

3 23 performances which were held in seven schools. Attendance: 8,300

- - children, 285 parent.and citizen volunteers and 66 teacher volunteers.

’ Schools not in the ADNS Program heard about this .plan and asked +to
join the committee.

SR,

An effective evaluation of the program’s worth is manifested by its
growth in the last three years. From September 1964 to June 1965 the
committee serviced 33 schools and gave 144 performances of 14 productions.
They also_presented 10 Showcases. The: e was an estimated arendance of
55,000 children, ter percnt of whom were admitted free. Volunteer parents,
citizens and staff involved during the year numbered close to 8060. Among
the productions presented recently were Pickwick Puppets, Young Abe

" Lincoln, Young Tom Edison, Amato Opera and Absolutely Time.
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Tids bulletin describes the positive program developed by the All-Day
Neighhorhood Schools for children who live in culturally limited and
cconomically deprived areas of New Yo.k City. Recognizing the school .
as a stable social institution through which the professional staff, parents,

. citizens and community agencies can work together, the ADNS demonstrates .
an .approach to education that will develop the potential <f every child
and benefit the community. The experience gained in the development and
: conduct of the. All-Day Neighborhood Schools indicates that the so-called ¢

- disadvartaged child can be most effectively reached when the educational
program stresses individualized instruction and provides consiant stimula-
! tion through the development of interests based on ever-widening experiences.

.
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To achieve the basic objective of quality integrated education an
over-all plan for coordination of all services available today in our schools
is needed. The principal, as head of the school, is mainly responsible for
this coordination, but, all programs maust be flexible enough to adapt to
the particular needs of each school. The ADNS, with its specific plan for
working with teachers and children in a program spanning the day from
9 AM. to 5 P.M., might be the basis upon which all other special services
could be built. The ADNS will grow in depth and scope as it is introduced *
! into additional séhools, ‘and as its services are expanded as follows: -

. —————
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Additional group teachers in each school tq extend the group work
with resulting changes in approach to curriculum. This would also
make the afternoon program available to a larger number of children

‘) who need this service. :
; «_ A school community coordinator in each ADNS.to work with .
" parents, citizens, and the schonl to develop lay leadership, to secure
| . ana train Voluntéers—both studénts and. adults, and to serve as ;5 ' °
| liaison between home, school and coramunity. . ‘. ‘
’( Cooperation with the Bureau of Community Education in evening K
‘ programs for teenagers and adults, and for a summer program for . %

- children.
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-

Expausion of service from the Buresu of Child Guidance to meet
the needs of childrer who requn:e services beyond those furnished by
guida~ce workers.

- Expansion of- the scheol camping program to encompass " additions]
scheols- and thus reach more children.

Provision for continuous in-service training of teachers to meet the
multiple needs of our schools.

The All-Day Neighborhiood School Program, expanded in this way, offe 's

a workable plan for meeting the increasing challenge of education f-r chil-

:
|
| dren in large urban areas. )
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