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DESCRIFTORS~ *EVALUATICN, #SOCIALLY CISADVANTAGED, EMOTIC.IALLY
BISTURBED, ENRICHMENT FROGRAMS, *SFECIAL FROGRAMS, SFECIAL
SERVICES, QUESTIONNAIRES, STUDENT ATTITUCES, GUIDANCE
COUNSELING, EVALUATICN TECHNIQUES, GUIDANCE FROGRAMS, FARENT
ATTITUDES, TEACHER QUALIFICATIONS, #=SFECIAL EDUCATION, NEW
YORK CITY, ESEA TITLE I FROJECT

A FROJECT TO IMFROVE THE TEACHING OF MALADJUSTED !
CHILDREN (GRACES 2 TO 12) IN SFECIAL ECUCATION FROGRAMS
THROUGH THE USE. OF ACDITIONAL STAFF AND SUFFORTIVE SERVICE
WAS EVALUAYED. DATA WERE GATHERED FRIMARILY BY OBSERVATIONS,
INTERVIEWS, ANDC QUESTIONNAIRES. GENERAL RECOMMENDATIONS WCRE
MACE--(1) IT WOULD EE FREFERABLE TO HAVE FEWER BUT BETTER
FROGRAMS, (2) CURRICULUM AND SFECIAL ECUCATION EXFERTS SHOULD
BEVELOF AN APFROFRIATE FROGRAM FOR THESE CHILCREN, AND
INNOVATIONS SHOULE EE PASED ON A STUDY OF THE LITERATURE ON
SFECIAL ECUCATION, (THE BOARD OF EDUCATION IS NOW FREFARING
SUCH A GUIDE), AND (3) WAYS SHOULE BE FOUND TO RECRUIT MCRE
TEACHERS. INCENTIVES MIGHT INCLUDE TUITION-FREE COURSES AND
INCREMENTS IN CONJSUNCTION WITH SFECIAL LICENSING. THE UNIQUE
FEATURES OF THE FROGRAM WERE DESCRIBED, AND THE FRINCIFAL AND
TEACHERS' QUESTIONNAIRES, STUDENTS' SCHOOL ATTITUDE SCALE, As
WELL AS OTHER RELEVANT DATA WERE AFFENTEC. (NH)

8 . : C \ -
Y \ - - - e s - ; - - - i
—— T g S e w--—-—v—-\‘—wgﬁ -- - — > - Py Te——— .



-\\\ N ? =
- - { 3 e 3 ‘\ ¢ N
> 3 Ny - e AN
i} - Ja - T = .
B ST : 3
s - : ~ . ~ ~
- . - a b ; S T
. . " . N
H . N 7,
_ s _ - s ~
- -~ - [
R - '
.; - s - \‘ ,/‘ - .
« 7 . ‘VOU
- - v .. P o
LETNE SCR T KoaCarioes . . . - -
. Lo - - - _—— e EN g .7
3% ieai.az' -~ e - %
. . . - 2T ‘-;/ 57" .
. P R - e
- —~ g’
b " bdu(:atzcna,. Practices. mvisimz s
N N o

xﬁ.tm Brcv'z, Associate nireqzer R

A X
s . - - - =
- -

: mmm of ¥y Youk fit;f Sdmol i}istrf—c%‘ erb.zw amd g
© pRojects ermzorzhe Blemeatersy sng .
‘ Secmm Bdueation Act of 3068 {¥ Ro 157 - r-evf’ama
unde? Sortrest with t&m of B@ﬁsﬁw x.»’ iue City
.. Oof Bew York, 1965-66 m:t Year. e

e T R 'Jm&m’hr T
- - Resmeh “ooréiutor, 'ﬁ&le T P*'Jeci;a '

~ +

i . S -

L& - s

, - .

/. ‘{,’

- % / - N
g > ) 2 h
‘\«’/’ -

i)

- IMPROTYAG THSTRUCTUON IN SCROOLS L
1 .msocubymmmcmmmm “ SN

B m ) = : ) g
= ATTQﬁAu OBEXVICES !QR QQF‘QLJY EﬁLADJUSTEﬂ
e e e e ?U?IL:. 3; \QM ,;‘:(‘w")

.S TEPARTMENT OF Yo PLUCATICN R Wb AR
O?‘:E 0 touCAT ON

,‘ il DOCOMENT (AL BN 7R00 (ED LIALLY A RECE 4i) FROM
, PERSON TR SRSAMITAT I ST GMAT RS T OSNNT G vie DF SPRIONS
SATED 00 HCT RECELSAR v REDRESENT 36F L4 s
3(5T.CN OB PGy (¥

AL With the Boars of Bdusaiion,

1 ustion was 1 ‘td to an eznalveia
© devs From oguesticnnuny £ admicinsersd by
the ?%?fi ~'fv Zdussnten wi n&vu & Yew duppivmen-
tary Juterviess and sbeefveticms oy The
“»fa.ﬂ.&ﬂun team. Wo zpacial instruments

3%#%‘3*%a¥:€'a?'gng,eﬁaiﬁs“ T,

e A
R - .
hd*’"-i‘? e I
- - . S
_ k N
: v v g



-V

.
Vs

I. Nature of the Project

1

The purﬁbse of the Board of Educatioa project was to provide a prog-
gram of educational and supportive services for socially meladjusted and
gmo‘tionally disturbed children in grades 2 through 12 in selected schools.

_In agdition to being atypical and er ~tionally nandicepped, these
cﬁildren are soclally disadvantaged and come from low socioeconomic
income areas of the city. Many of them have interfered with the on-going
educational programs in normesl classes and have proved a threat to the
health and safety of both thesmselves and other children. They have
demonstrated an inability to profit from and function within educational
programs in normal classes and were therefore transferred to special
schools that provided classes designed %o accommodate them.

Through Title I, funds were made available for improving instruction
oé' socially maladjusted children by providing additioral "instructional
personnel and supportive services in selected schools.”

The following prcograms were to receive supplementary supportive
gervices consisting of school psﬁhologists » social workers, psychia-
trists and schocl guidance counselors.

A. Zlementary Junior Guidance Classes

B. Gpecial Guidance Citizenship Clesses

C. Early Tdentification Program

D. "600" Scheols
The "600" schools included in this project were also to receive additional

instructional staff such as assistant principals, teachers, and librarians.
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w “ ' The Bnard of Eﬁueatién pointed out that as a result of current identifi-
cation and prevention programs, greater mmbers of children were being referred
to the speclal programs for the maladjusted. "The need for expansion of the
program is acute.”

Zitle I funds were to help provide the additional supportive services
and instructionsl persunnel necessary for the expansion of the program,
Pogitions were to be distributed as follows:

School Part -Time

No. of School Social School Guidance
School  Program Pgychologist Worker  Psychiatrist Ccunselor
10 Elementar~ Junior 1 4 11/2 11
Guidance (Classes
15 Special Guidance 0 1 11/2 12
Citizenship Classes
10  Early Identification 4 I 4 10
16 "600" Schools 2 2 2 i5

PIR S

The additional instructional personnel which the "600" schools were to receive

were the following:

30 Assistant principals
15 Library teachers
15 School secreturies
10 Youth workexrs
80 Teasthars
2 Asgistant Directors
1 Stenographer
64 hours of achool aides per day
43,750 edueational supplies
g 5,675 audiovisusl equipment

It was expected that with the expansion 5f sapportive pzogram of this
* °  nebure, many more children in these disadventaged arvess would be expected to
make a great improvement in their adjustment +o» society, their peers eand
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themselves.

The major objectives of the suppeztive program under Title I s a8 listed

by the Board of Education, were as follows:

4. To increase motivetion for sehcol » end toward a vocational goel
comuensursse with the child's ability. :

B. To irprove academie schievement, especially in reading and
arithmetic. ?

C. To improve ability to get along with peers, taachers s other adults
and persons in suthority.

D. To develop a satisfactory level of self-estesnm which reflects a
realistic self-image.

B. To develop effective economical procedures that will identify
emotionally and socially disturbed children in the earliest grades.

F. To provide a resource for disruptive children who are damaging
the normal functioning of the regular classes.

G. To prevent the deveiopment of geriocus maladjustment by helping
disturbed childrenpefore their problems become deep-rooted.

H. To build a coordinsted program that will include tesacher seleetion,

teacher training ang carefully planned curriculum with s rehabilitative
focus,

I. To develop school and eoﬁnunity resources that help to mitigate the
various detrimental econtrels in the childa’s pathology.

J. To determine to what extent meladjustment is prevented through the
creation of 2 sound mental hygiene educational climate, in schools
gsexviced by teams of professio‘ngls from various disciplines.

XK. To identify individual Schéol and community patterne which indicate
probable success endfor failure for pupil adjustment.
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IX. Objectives of Evaluation

In evaluvating the program, the fundamental (aestf-~: dth wnic! the in-
vestigators were concerned were as follows:

1. 7To vwhat extent 4id the Board of Education carry out their plan
to provide additional services and personuel?

2. What was the effect of the additicnal educational and supportive :
services upon the program? —

‘ 3. What guidelines would help the Board plan the future course of the
T progran?

v, III. Evaluation Procedures

)
4

[t

k As called for in the proposal, an interim evaluation for the 1965 -66 school
| Yyear was 0 be undertaken. It was suggested that the evaluators utilize city-

vide standardized test results &nd other school records and deta as follows:

o

, . A. Metropolitan Reading Test and Stanford Arithmetic Tests o
e measure individual academic gains -- adaministered by teachers
as pert of the City-Wide Testing Program.

B. Specially constructed measures $o assess pupils' attitude
- toward the school and the'school program -- administered by
o guidance counselors and obher qualified individusls in con-
. sultation with members of the resesrch team.

C. A varlety of techniques such as interviesrs, inventories and _—
questionnaires designed to assess attibtudes to self and peers.

D. Other data, such as attendance records, evidence of cooperation
in school sctivities and attitudes of teachers, guidance counselors,
and parents.
\ In vrder te “nsure maximum objectivity, two disinterested independent
A raters conducted sn Interim evaluation of the project. The foliowing evelua-
tion procedures were employed:
A. Observation: Research consultants separately and indevendently
v visited 4 out of 10 Early Identification Program schools and 5

out of 16 "600" schools during June 1966. Researchers were
specifically looking for:
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a. Physical fenilities in the achool buildings.

b. Size of clbssesv

¢. Teacher-pupil relationship: Was there any evidence of
warmth and interest on the part of the teacher? What was
thz mammer of the teacher?

Q. Peer-relationship: Was there a friendly tone in ciassroom,
or were pupils qQuiet and not reiating to one anotber?

e. What was the teacher-counselor relationship? Was there a
freedom and willingness for teactiers to seek help ard advice
from counselors?

f. What was the on-going activity in classrooms -- working
quietly? recreational? reading? group activities?

g. What was the overall tone of classrooms: -- were students
enjoying the session? were they rowdy? were they seated
in an informal manner?

. Were there any parents visiting teachers or the counselor?

Interviews: The consultants seperately and independently interviewed

schcol personnel who were involved with the projects.

Interviewees

included principals, assistant principals, guidance coungelors, social

workers, psychologists and teachers.

Some of the specific aims of the

interview were to seck out the following:

Qe

b.

Conferences:

What materials, supplies or additional staff were received?

How were supportive services strengthened? What were the
specific wesponsibilities of guidance counselors in the
special programs? What were the actual functions of the
social workers? What was the reaction of the teacher and
principal to the increased services of the program?

Did the teacher see any change in her pupils, due to the
increase in supportive services?

Conferences were held separately ead independently

between cornsultents and various research personnel at the Bureau
of Educationsl Research of the Board of Education and the Buresu

of Child Guidance.

8.
b.

Ce

de

Discussions concerned:
The historical background of the program.
The purpose and progress of the program.
The anticipated problems.

How would they change the program, for optimum functioning?
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D. Questionnaires and Data: The Board of Education submitted to the

consultants the following material relating to the Junior and
Specisl Guidance ¥rograms; (See Appendix)

trumsnt T. Principal Questionnaire (open end) .

Instrument II. Teacher Questionnzire (open end)

Instrument ITII. Students' Scheol Attitude Scale.

Instrument IV.. Pupil Dats Forms.

Suestionnaires were designed to get the reactions of the principals

and teachers included in the program. Both quéstionnaires asked for
(a) most and least effective eipects of the program; (b) the parental
attitude toward the program as judged by the teachers and principals;
and (e) reccmmendations for the program.

The Students' School Attitude Scale was to be filled out by the

teacher for each pupil in the Junior or Special Guidance Program. Given
seven descriptive ratings, teachers were to place a check in the box next
to the rating which best applies to the pupil as he was in September 1964
and as he is now in June 196€6.

Pupil Data Forms requested attendance records, average marks for

English, Social Studies and Science, and scores for city-wide reading
tests and mathemetics tests for each pupil in the special program for
the '6L - '65.year and now in 1966.

Also received was a 1965-66 Summary Report on Special Schools

on Pupil Accounting. Twenty-seven questions pertaining to the "600"

schools were examined statistically. (See Appendik, Instrument V)
The consultants also received five Summaery Reports for 1965-66,
prepared by gaidance counselors involved in the Early Identification

L]

Program. These reports contained an open-ended question requesting

. %
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'following situation in the Junior Guidance Program: Of the 10 responding
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guidance counselor's suggesticus emd evaluation of the E.I.P program. The
enswers were znalyzed aud cabegorized by the consultante.

E. Previous Reports: Where availsble, consultants secured and studied
previous reports, in order to get a wider understanding of the background
of the particular program. -

Limitations of Evaluation Procedures

In examining ava.ilablg material, consultants found serious limitations
which curtailed the usefulness and interpretability of the data.

A. It seéms impossible to determine vhether effects are due to the
general nature of the program or to increased supportive and educational
services.,

B. There was evidence of inadequate initial planning by the Board of
iEducation. Evaluation ¢echniques were not built into the experimental
design of the program, and base-line data was not available.

C It was not possible to follow the Board of Zducation's suggested
evaluation procedures since data collected without controls are uninterpretable.
Quantitatlve anelysis of data was not used, since pre- and post-measures could
not be administered, due to the short duration of this evaluation study.
| D. Data recej’mved from the schools involved in Junior and Special
Guidance programs were incomplete. In some cases, different marking
systems we;ce used, which mede it impossi‘ble to compar~ schools.

With regard to the Pupil Data Forms, for example, consultants found the

schools » 8ix used letter grades (G, F, P = good, fair, poor) , one used

decimals (2.1) and three schools did not £ill in any marks. With regard

o P e bbb 8 R s m e e e wh sk A s -



‘consultants® evaluation: ]

to the city-wide tests, U schools did not report any scores whatsoever; 3 schools
reported scores which were ordy teancher estimates and 3 schools had pariial
scores for resding snd none in methematiecs., |

Cf the 15 scheols involved in the Special Guidance program, 4 schools did
not rotnrn "c-he Pupil Peta Form; 2 schools did not report any marks at all, b
schools reported marks in terms of percenieges and 5 used the letter-system. Only
1 out of 11 schools reported full reading and ma.t_li scores; the other 11 schools
hed pa;r»bial scor2s, i.e., the 1965 reading scores but not the 1966 scores; the
1965 math scores were not reported but the 1966 scores were availsble.

There were additional limitations witbin the specifc projects which affected

B, The starc of the evaluetion of Title I by the consultants was officially '

June 1. Tals left but one month ir which to carry out the various procedures and

site visits necessary for effectiv~ evaluation. Consultants felt thet more time |
was needed o set up evaluztive procedures and that June, the last month of the
school. year, is the worst time for site visits, interviews aﬁd observations.

F. Vhenever raters wioheo. to visit selected schools involved in the various
programs, it was necessary to make appointm#fifs. and to announce the approximate
@ey and time in advance. In several instances, the dates were found to be incon-
venient to a particular school. The consultants felt that where classroom pro-
cedures were to ba cbrerved, the "formality" of appointments was unnecessary and
tended to make for an unnatural classroom situation and a se;f-consciousness on
the pu't of the teacher.

\ G. In several cases, raters were not permitted the freedom of selecting a
pi.rtieular chu to observe N but were directed intuv rooms selected by the host
schools.




H. In several cases, the principal's .presence Or near-presence and the .
fact that the princa.pa.l selected teachers to be interviewed hind.ered candid .
'consultant-teacher interviews.

I. It must be emphasized that the evaluation is based on participants'’
perceptions, i.e., teachezs, pz‘ihci.pala. Tae questionnaires were not made up by

the evaluatlion team, but by the Boerd of Education,

IV. Results

Findings pertai_ning to this project will be discussed separately for esch

program: Junior Guidance, Special Guidance, Early Identification Program and "600"

schools,

Junior Guidance Program

Under Tiﬁle I, ten elementary schools were designated by the Board of Edu-
caltion to receive educational and supportive services for the establiskment of
additional Jurior Guidance Classes. Schools with Junior Guidance Classes re-
ceived positions of school psychoiogist, social worker, guidance counselor and part-
time psychiatrist. The Program aims to provide exotionally-disturbed children with
a therapeutic and rehsbilitative educationsl program through a track of special
classes in grades 2 to 6.

_Eve.luat.tion is based on Principals' and Teachers' Questionnaires received by
the research team from all 10 schools involved in tre Program. In addition, one
rater held pihone inquiries with principsls and guidance counse”ors in 8 out of
10 scheols, |

Unique Fea‘bures of J‘lmior Guida.nce Program

1, Schools w'th Junior Mdance classes were given adﬁitional teaf-hing positions--
_making three teachers for *awo gmall classes. Mg reported by teachers, this third
. teacher offers the following advanteges:




A. Evaluation of childrer reflecic cpinions and approaches of 3 teachers
rather than one,

B. éhild;*:'en benefit from team approach in planﬁing, and pooling of informa-
tion.

C. Great help i;x .remedia.l work with children; the low teacher-pupil ratio
makes for an almost one-to-one tutorial relationship.

D. mliidren are enecbled to work oﬁ their own level at their own pace.

- B. Extra teacher is helpful in situations _.of classroom "emergency” or

"urgency." . # | |
2. Junior Guidance Classes are run on the "closed register” system whva a child
is placed in the class at the start of the semester, he remains there until the
end of the semester. Teachers reported the following advantages from the closed
register system.

A. Protects children from the confusion of constant Pupil mobility which
would otherwise occur.

»

B. Prevents bresk in centinuity of therapeutic envirdnmen‘b.

c. Prevents class from becaming a dump:mg ground for children with disci-
pline problems.

Effective Aspects of Junior Guidsnce Program
" Guidance counseiora and frincipals reported the foilowing claims as advantages
of the program:
.1. Childven were being reached who might otherwise g0 on for years without
reeeiving help.
2. Junior Guidance placement has eliminated "non premotion” which night have
occurzed if children hed remained in regular classes.

3. ‘The program has ‘heen instnmental in preventing mo,ny suspensiona which
aight otherwise have occurred.




L. Follow-up shows good aijus.mzat of those pupils who were returned tc
regular classes.,

5. The ‘Junior Guidance Program provides a synthesis of clinical a.nd' class-
r,oan approaches,

Teachers involved in the Junior Guidance Prpgr‘m reported the following gains
to pupils: -

1. Pupils received benefits of team planning and cooperation between teacher,.

guidance counselor and clin-ice.l‘ staff. _

é. ‘ Pupils received a iositive gro@ experience from the bé.lanceé’. grou;; situ-
etion where 2 types of children are put together--the acting out &nd the withdrawn.
3. The nature of the program made for continual evaluation of children's

progress by the teachers,

L. The Junior Guidance class enviromuent is supportive ani, psychologically
ai_;tungd to the emotionslly disturbed shild by providing the foll.owing features:
A. Non punitive atmosphere “

B. Small classes (between 10 and 15)
- C. _Few restraints on pupils
.D. Non-participation if child so desires
E. Seating flexibility
'F. Frequent play periods
G. ZLunci cerved in the classroom
H. Milk sorved as enack
I. Children enter class withowh formel 1ineup
Teachers also reported that the Jualor Guidance Program benefited them
directly as follows:
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1, Because the disr@tive ckildren were no longer in the regular class,

the teacher was enabled t2 carry on her ¢lass work with little interruption.

2. Weekly meetings with guidance counselors .and supervisors provided a
sharing of opinions and a pooling of information.

3. The guidance counselor acted as a consultant and support to the teacher.

L., Smal) classes ensbled the teacher ’351;}101“1{ in a 1 to 1 relationship with
her pupils. In many cases teachérs develcped é. greater understanding of ‘g:heir
pupils' problens. ’ |

5. A censtant exchenge of ideas among teachezs established & healthy in-
structorial climaste for then,

3. Least Effective Aspects of Junicr Guidance Progrem.
Principals and teschers stressed the following:

1. There was insufficient clinieal staff (psychologists, social workers)
for the necessary consultation and diagnostic help.

2. There was insufficient pevsonnel to work with the families of these
children--to explain to them what is being done for their child, ete.

The ineffective aspects of the program as related to the pupils was reported
by the teachers as follows:

l. Inadequate space for J‘u.nior Guidance Class. (Sme schools used rocms in
the basement. ) o

2. Lack of proper furniture, materials, supplies such as movable desks, books,
bulleigin boards. |

3. Iack of s;eéial petty cash funds Zor miscellaneous items necessary in
the Junior Quidance program, i.e., birthday gifts, prizes, snacks, games, etc.

L, fThere were no provisions for child.ren who were so emotiom.ny disturbed
thi.t they could not £t into the program

A e . R e e % e o e o
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5. Pupils did not understand the purpose of the Junior Guidance class and
thought of: thaselves as "dupb," ' o : . .

6. The pupils in the class ha.d a wide range of intellectual achievement
and. #bility, thus meking up & hetersgenous group, difficult to imstruct.

7. Inadequate provisions, nmede for returning children to the regular class-
TOGR, |

8. Scme Junior Guidance set-ups isolated their pupils from the rest of the
school, tims depriving pupils from such school activities es glee-club, gymmesium
— _ . . _ . .

_The ineffective arpects of fhe program a:s directly relating to teachers were
reported as follows by the teachers.,

1. Bome teachers had limited teaching zsperience and 1little or 10 training
in educstirg the emotionally disturbed. ’ _

2. Teachers did not receive increments or bonuses and were r.eluctant to
spend the extre time den;mded of them for.meetings and conferences,

3. The progran dmdt toc much time for duties other than teaching.

L. There sppeared to be a lack of kuowledge and positive feeliny adout the
Junior Guidance Progrm on the part of the other teachers in the school.

5. There was little if any sha.ring, pooling, and tra.nsfer of the ga.ins

from the Junior Guidsnce Program to regulsr classes.

6. Teachers had no break dm‘:lng the day for relaxstion, since their non-
t«.chiug perioda were used for prepara.tion.

7. Teachers ﬁm Mt cbpmned &8 to whia They were responsibie--their
principal or the central Junior Guidmcg otﬁce.

'8, There vas mltiple raporting and duplication of information requested
of the teachers. '




- U, Farenial Response to the Junior Guidasce Program

As reported by teackeras and principala, the responss of perents to the
progrn’ was about evenly divided between grateful acceptance by scme to em-
barrassuent and shame by other parents. (Accepting Attitude)

1. Soms parents expressed their gratefulness by notes of appreciation to
"l';he teacher.

2. Scme parents reported that the program had made great changes in their
child. “He's more interested in learning now" and "he won't be absenf if he can

help i%."

3. Scme parents saiq. they understoecd their child better, recognizing needs,
after conferring with the child's tea.chei.

4. Some parents even requested that their other children be plsced in
Junior Guidance Programs. . .

3. Some parents zetwally changed plans to move frcem the area . sc that their
¢hilG wight remain in the Junior Guidance Program.

Rejecting Attitudes on the fart of Parents

Teachers snd principals pointed out that some parents displayed ocutright
host:ll_ity towards the Trogran and tomdq all those involved in it. Some showed
indiffez:ez{ce s while others "teler&ted" the program wi‘bhﬁa:l:ience.

1. Some parents saw the Junior Guidance Program as a stigma and refused to
give consent for their child to be & purt of this.

2. Socme parents threatened snd blamed the school for their children's

* problems,
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3. Other parents had mixed feelings. The progress they sav in their child
®xd their preconceived notions of the program made for eome confusion. While they
perlittui their child to be part &f the program they had certain reservations.

L. Scme parcnts expressed concern about ti.2ir child not learning the same
things &s other children.

Teachers' and Principals' stions
“for the puiter Gufhance Pragra
Page 4 of the Board of Bducation Questiomnaire to teachers and principals in
the Junior Guidance Program contained the following question:
"In your opinion should the program be a) continued essentially unchanged,
b) discontinued, c) modified scmewhat. If you have circled "c" specify how the
picgrah should be modified."

The responsez giver were as follows:

Principals Teachers
A - Continued essentially unchanged 1 13
B - Discontinued | 0 o
{ = Continusd scmewhat modified .9 ' 21

Not one of the principals or teachers thought that the Jurior Guidance
Program should be discontinued. In avalyzing and categorizirg the suggestions
ude‘by teachers a.nd principals, consultants found the following:

ks o e e v ear o amne s v o o g e s ]
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Spacific Recommendations of Principals and Teachsrs

to Jumior Guidance am -16-
| Fow_Skewed
L More clerieal staf?, | Y 1n
) 2. Incease in tescher's salaries. o 2 6
3. Special license %o teach eotionally disturbed, 6.
/ ‘;h. mmwdmﬂsymcma. © C 2 "6 :
5. More equipmeni and supplies. 2 5
6. Deeper parent involvement. 2 3
7. Jwalor Guidsnce classes for euch level. it _
8. Use & different school attitude scale, 2
9. More Junior Guidance teachers per class. 1l 2
10. Hore rescurce material, ' | 2
11. Cioser liaison with Junior Gridance Bureau. . 2 '
12, Ixtend program into ups;ar‘grades. 2
13, Teacher orienta’ion before semester. b
ik, MNore involvemert with cutside sgencies. 2 |
15. Closer supsrvision of teachers. 2
16. dore Zlexible register £ur pupils. 2 1
17. Junior Guidonce services continued after classes. 1
18. General faculty orientatiox to program. 1 1
19, Separate scting out aud withdrewn children. 1 -
20, Government of program should be localized in principel. 1 | )
_21i. Authority should be centered in Junior Guidwnce Buresw, - 1
4~22. Yurniture conducive to informality. - 1l -
23. Pupils to spend some tims out of their classroom. 1 |

. 2&. Tres advanced course work for teachers and clunrocn
axpenses (gifts, prises).

" . 85, Costs defrayed by Bowrd of Blucation
' 26, Beparate K(&ols for these children,
Tess cimrieal work

W TRV
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Teachers! and Priﬂéigo.l ' Recommendations

for Junior Guidence Program.

General-

1

. . Bor the p ogran o function ef ectzvely, more clinical presomnel is essential («-- i.€.,
“guidance counselers » 8ocial workers, psychologiats )

2. These classes shounld not contain more than 10-12 pupils, 15-20 are too many to work
Hith in & Junior Guidance progran, '

3. Special custodial care needed for these rooms every evening, ~Teachers and, pupils should
_nc% carry this responsibility,

k. To'facilitate the functioning of the program the following material and supplies are
,ne.cesaary‘e

A. Exclusin visual aid equipaent for these classes, Pupils should not have to wait
Vtor days for aud:lovism iutmct:lon.

B. Equipment to trensfer lunch from lunchrocm to individual classrooms.

c. Bﬂ.scellaneoua material (paper, crayons,) should be cvailable to these cJ.asses
inedictely upon reguest. Scne schools reported having to wait for naterial which had to be
crdered through the "regular channels."

D. Specld. exéenﬂe allotment- for teacher to purchase gifts, snacks, novelties for pupils,

E, J’unior guidance office should have pover to enforce their own policies ~-- to separate

1tselr frm & non-cooperative princiyal or remove progrm from achoc.1

'm-ﬁim coneegi_ng' Pupils in the Program
1. rollow-u.'p of all pupils who leam the progrm.

2, Reerntioml progru lhould be planned for the hour from 2 to 3 sather than a 2 o'clock




dLaji:ﬁl.

3;_- C‘hildren remaining in 1 rocm all ds.y become restless. Should ha.va bresks of gymnasium,

essenbly, ate. ' ' o .
, Snacks com'i'st of'_ g_x only. Many tines tza.cheri; use their own funds to purchase cookies.

The sdditions.. snacks should be provided by the school.

Suggestions Concerning Teachers in the Progran
1._ Should have special licensing of teachers who wish to work with emotionally disturbed
i chlldven, |

2, 'Should have some remwmeration or increment commensurate with train:lng for teachers in
program. - | - s’

3;. Allow tine for tescher orientetion before échool §pens.

b, l More pre;iaﬁtion periods needed by teachers for clerical work and report writing.

5. Bducate the rest of school staff as to objectives of Junior Guidance program.

6. Tel.cherl reéquested'a free period for "relaxsti.n”. They claimed that there vas auch

tem:lom crea.ted by working in Junior Guidance classes,

Suggestions concemirng_m | _

"” 1. Counseling of ‘01 kind was recoamended by teachers for all parents of. children in the

,‘ program. - | e

2. Social worker should ducusc prosrm with parents at their homes, -axplaining purpose and
plans of prom

3. Bxclude need for parental consen’ when child is reco-ended for J nior G udance Progrim.

e o . | Crmelusions and Rccc-endn.tiom
Bued vpon M.rail of enlmfion questim&ixu and phono interviewa, it in the
cmultanta' opinion that the J'unior Guidance Program is a worthvhuc one and nhauld be
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chutimed. The following comclusions have heen reacheds

Special Classes end Curriculwe
) Te unique feature of the progrm, particulnly the mller class register, increased
'tuchers for the special elasses and the informal ai supportive on-iromment within the class
mita teacherc to give more ind:lvidua.‘l. attention to pup:lls. By wirture of the unique
upoetl of this _program, the rollmring speciﬁ.c obJectivea seem to be faeilitated
a. Tncreesed motivation of p'upils for school., (90% of the teachers indicated increaged
motivation of pupils as derived from the school ettitude scale,)
b, Tproved sbility to get along with teachers, pers and other adults,
¢. Development of a utis'faétory lelt-iuge and ixproved self-esteem,
4. Provision of a resource for disruptive children whe prevent the normal functioning
of regular classes, |
The essential progrem fcr aoticonmy distnrbed children should atress the supportive
tnd thernpcut:lc upec‘l:s above the academic, Flexibility a.ni .inﬂiﬂdmlized attention could be
bttter achiend if classes were held to no more than 12 or 15. In some cases, teachers
riperted _regictera gbove 15. Open register seexs more desirable than the infleribie closed
register. If e child must be removed from or admitted into a Junior Guidance class, it should
not be necessary to wait for the end of the semes'er. The mobility of pupils. to and fro
is o patural part of school ]ift from vhich the emotionally disturbed should not be ehielded.
A nore hmomoou m:lng in tem of pup:lls’ ;-cade::lc level would facil:!.ta.te the
imwuom_ sspect, Wheres possible, schools thut have xore tbq 1 Junior guidance cless
should strive for growpings that cosbine pipils of similar ability levels, .
_ The queation Bas T2en raissd as to the uimtage or diradvaniage of p,roupug together
, &c‘biu out and vithdrrom ciildres. Teachers wera divided in thnir opiniom on this issue.
- e consultasts belleve it would be worthwhile to set up experimental classes of hamogeneous and




-

heterogsneous groups, with gypropriate control groups, to study this questica further.
" 1In working with malai justed children, materiel, supplies and tangible cbjects are
24 important pa‘rt' of the progr n. Teachers ahould'hl.ve the nece-aury supplies and equfp-
ment at cheir immediate disposal withou;b having to reguest them o2ficially thru “regular
cbamels”. Waiting periods, deleys aod change in plans siculd be minimized for these
\sepeial classes, Exclusive use of andiovisual equipment was requesied by very few., It is
?e:‘emed “hat a special source of sypplies, books, crayons, paper, ete., be made available
for the exclusive use by Junior Guidance clasges within particular schools. Furniture
(ncmble desks, bulletin boards, etc.) and rooms used by Junior Guidance classes should be :
plmed by builders in consultantship with guidsnce tesus consisting of a psychclogist, teacher,
guidance counstlor.

. The researc* consultsats do not recommend separate schools for maladjusted pupils. The
-su_pportin 'a'hbsphere cf o spepial class should be blended with the bppprtmity for students
to mix with other "normal" children. Tt is recormended that Jumicr geldance pupils join the
vogular pupils for gym ard assembly periods wherever pouible -~ m thou.gh there may be
disruptive nanents. One way think of the ;}unior sn:ldance class fo° pupils as . therapeutic
learning experience anc. out-ide contact with other regular pupils as a "practicum" for more

adjusted living.

e

P'eraoxg;_el and Special fr&ining -
One of the drawbacks of the _Jnnio; guidance progrea seems to be the lack of properly

trained end qualified teachera for the emotiomally dist: rbed child., It is highly recommended
that the Board of Education require » =necial license of teacters who s;ish te work with the
motiom.uy disturbed. Requirements in ccurse work and advanced deg:-ees should be cutlined,
and incresses in slla.ries should b given (omensurate with tke specia:l. license, There was
great dissatisfaction voic'od with the large amount of extia detail vork, records, diaries,

EKC
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vhich tea.chers Junior Gnida.m,e classes were required to carry out. Tacsre was no extre

cw'_bion fc= the additional time and effort. Some of the teachers in the program, though
not specifically trained to work with the emotionally distwrbed, are doing a fairly good job.
Howem', in such cazes, there were requests for ﬁvic’e am heip from su;:erviso?s, ;irin;:ipus s
: a.nd:guidaace counselors, )
The special licensing of teachers would probably facilitate the handling of the junior
guidmce class and would undoubtedly relieve the pressures on the guidedce counselors. In
8 -ee.ny cases comselors have had to do o"-theajob t2aining” with teachers along with their
other responsibilities. Comsultants believe, too, that with specially-irained teachers who
\ ' can handle enotiaﬁalls*—charged situations, it would rot be necessary to .ncrease the Leachers
to two per Jmior ¢ddance Ms.

As reported by the schools, 8 out of 36 g wor G idsnce.positions could rob be £illed,
There were no teachers available to work in thié area, Special llcensing and corresponding
inerements would lielp relieve this shortage and provide qualified personrel,

N There was som2 confusion as to where junior guidance authority resided -- principal

N or cmtz;al bureau. Consultants were not clear abuut this, either. The res. .rch team learned
j,- from i)hqne conversations with I;xinc':ipa.ls ’ that severdl principals were "not familiar with th_e
A prog“n“ » and "did not knmow anything about fl.t';, The consultant was referred to the principal's
secretary in several cases for information.,

It is suggested that avthority for J mior Giudance programs be y:sted in a central
bureau and that principals be involved only ‘u & cooperating party to the program. Some
teachers rei:ort'ed .thb.t the principal's lack of interest in the program made him non- cooperative E
and a d_e_ﬁnite hindranée to the pi'ogram.

-Vith regard toc school psychologists, it is recmen“ded that each achoc;l in the progran
B8 have more frequent visits by the school pmhologi_it for diagnostic and referral “ork. |

" The freguency shouid be determined by the junior guida;xce bureau depending oa the pupil
load in guidance cimsses,




|

Comunications and Articulstion
-

-

There is a great need for dissemination of information sbout the program to parents.
'lb.fv parents did not wnderstsnd whit the pm{poie of the progrim was, and became suspicious
of and hostile towards schocl persomnel, This attitide wes tranasferred to the pupil. In
| S0me cases parents withheld their comsent for pupils to cnter the progrem but gave it
villingly aZter evplanation of the program was made o them,

It is reccmmended that social workers v:lait: all parerts of pupils in junior guidance
Programs to explain and clarify the program. Parents should be encouraged to ask questions

anft, aeek ‘he’p through the social worker -- the liaison between school and home. Initial

v
visits to parents should be follcwed up by periodic progress reports., Parent-iescher conferences ,
neetings with other junior guidance parernts, talks by the school psychologist to pareat groups, '

gt

~

would be of tremerdous value @ educating the parent to work furtker with his child., If the
efforts of “ue teachers are to be enhanced, the supportive ataosphere of the school must not

s .
’ s Ig . .
P e 11 T,

be undone at home. Parental coment should not be necessary for pla.ceaent of a pupil in
the J ‘nior Guidance progrem.
In this light, the children theaselves should be given an explanation, on their level
of understanding, as to the purpose of the gpecisl class. This would help ascid the embarrass-
ment, anxiety and confusion of some pupils in the prograa. 7
Despite the drawbacks of various aspects of the program, teschers and principals recommended :
contirustion of the program - essentially unchanged or with modificstions. ot cme teacher
or principsl recommended that the program be discontinued
Chaages in tb:z bshavior of mtional]: disturbed children occur gradvally, over a
period of time. It 'is recommended that the Junior Guidsnce pr gram be modified according
to the above recommendations and be given aore time in which %o prove itself.

Epecias. guidance Program
Speciai Guidance claszes were szt up by the Board of Education :ln 15 selected schools.
These "citizeaship” classes are for emotionally disturved pupils in the upper grades of the
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elaentary leho'*l or in the Jwmior ILsh School level as egainst the Jxmior Guidance program

thich concerns pupils in the lover grades of the clmta.ry school level,

The unique features of the speciul guidiince prog-am were tc inclnde the follow.ng:

&
.

b.
c.
d.

-

Reducod class size; 12 to 15 pupils.

Jesm spproach (Leachers, guidance comnselor, psychologist.)

Specially ircined ieachers.

Lighter program for teschers, Imcreasze in free pericds to be used for preperation,

Meatal hygiene approach ir classroom comsisting of a supportive, informal, flexible,

non-punitive enviionment.

The evaluation is based on data derived from 15 schools in the Spacial Guidence progrem,

ccasisting of:

1.

2.

3.
L.

Teazk - mestimire
Principl.l'a Questionraire
Sebool A% 1tude Scale

Pupil Data forms (These forms are exactly like thoze used for the Junior Guidance

Pro rams. )
‘ 78 sddition, consultant held phone inguiries with 10 out of 15 achoola in the prograa

and conferred vith the cOor&in:'bor of the Special Gu’dance program, at the Board of Education,

. Most Effectiye Aspects of §2ec1a1 Guidauce Program

As follows:

1. Principals -laimed that the program frequently decreased the muber of suspensions
from school ZOr disciplinary reascas. '

2. Teachers in the progra. Teported that the group guidance approach (diecuuions,
role-playing) mefle for a supportive stmosphere where puplle felt woce sccepted ud became
less bostiie,

*

3. BSome tescherr emphasizeu hoalth education cr? physical activities (swimming and
physicel training). meachers reported feelings of physical sdequicy and well-beirg.
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Energles were béing relensed constructively,

k, smmmmrmmmempmsomh, they refused tc retura %o
regular classes. |
, 5.' Some schools arrenged to take Pupils ca "trips” thus imtroducing them to aspects of
their environment of which they were unsware,
6. It was reported by teachers that tie small classes had the following effects:
.- A, Individualizaiion of instruction
B. Some improvement in acsdemic work due to individual attention during instruction.
C. Teachers were able to anticipate, tims prevent ceriain classroom disturbances,
D. Pupils can progress at own rate.
E. Pernis's:lve but controlled staosphers,
* 7. Teachers reported that pupils showe/, Luprovement in their social bebarior after
Plzcemsnt and were ghle to return to normal claszes the following semester,
8. Where a special guidance class hrd a team of male and t@le teachers, the parental
faaily model wvas very effective, |
9. Opu reEfiyr permitted the transfer of pupils in and out of the prograa.
10. A1l school facilities xade availeble to pupils in special guidence. {shops, Masic, etc.)

| ]

11. Enabled teachers of regular classes to carry on without interruptions or disruptionms.
1z, Teschers found veekly meetings with counselors extremely helpful in tmderati.ngung .
tleir pupils. Cases were discussid and all information was pooled,

Least Eifective Aspects of Special Guidance

a
<

Tuphers and principala reported the following:
Q i. Isadequate clinicz’ personnel. In some schools & guldance counselor was availsble
ociiZy twice a wees,
2. In §7a® schools, when the sial guidancp teacher was Sbsent, theres was no sup-
stitute available. Childrem kad %o'be placed 4n regular classes for %he day.
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3. There vas a wide range of achievement levels in ope cless, ma.?j.ng instruction
difficat. | |
" b, There was an irsufficient surply of necessary materials need'gd for their childx 1.
-= craris, games, and workbooks. | | |
5. Sose teachers felt guidance counselors were not giving emouzh help within the class-
room situation, - o
6. Some pupils felt stigmatized by being in the prograam.
7. Teachers reported that they needed relief periods.
8. They felt thal there was too much clerical work and record keeping. _
9. One teacher per clé.ss was not adequate for the demands of the prograg.
10, Teachers felt they weie inadequately trained to teach emotionally disturbed children.

* 11, There was insufficient publicity vegarding purpose and goals of program -- to rest

12, There vas difficulty in finding qualified persomnel, Junior bi h sciool teachers
were hard to o‘bta;in. When a teacher is evnilsble a principal wil® temé .o assign that teacher
to & normal class of 33 rather thar to & Citizenship cless of 10 or 12, because more pupila_
can be covered in this way.

13. Some schoois reported great mobility of staff. In one case a guidance counselor

" changed midyear to a swpervisory position. -

14. One particular school was being plagued by a non-cooperating principal who cut

the sgpecial kniﬁdnce program short,rotated special guldance teachers and feli “hal pareats

ehould not be contacted,
| 15.- All th; milu 'who used to be in program, cannot be reached since classes are fev
in mwber asd have limited enrollment.

i ‘16, Some pupna ¥ho need remsdisl help amet get it.
'8 17.‘ !h;sre are sevérai pupils _;rith serious nental and emotional problems that are not
B veing heipedt, - |

N S S AT it AT A S e s =t T ok i By i e e i — e e e
— VR e e o B IO aabee ST o RBERT. x| sRidn M SRR Sl 5 L Tolh e a8 50 27 T BTN s a3 — e ;‘-:’3:)“.-»}'*; PR




——

N

nASUE AL e

1 bietol TR SRR

D T

AN
Yl

L o e

arr
At

-

R T

. ~_ . - -~ 2
P o . e A - A = R ® e & " T AN R i P b A S

-27-

Teachers® and Principals BSuggestions
for fipecial Guidance Progrim -

" The Board of muca.tior. used the same ¢ iestionnaire for the SPer-io.l Gnidance
Progrn as fO& the Junior Guidance Program. ‘

Y

In responu to the question as to whether the program should be continued,
the téﬂ.'!ming results were obtained:

‘ Principals Teachers
A. Continued essentially unchanged - ) L 7.
B. Discontinued 0 0
C. Coutinued scmewhat modified 8 13

As in the case of ‘the Junior Guidance Program, not one of the principals
or teachers thought that the Special Guidance Program should be discontinued,
despite the drawbacks found. Suggesfions made by teachers and principsals

were given as follows:

Specific Recommendations of Principals and

Teachers to Mcdify Special Guidance Prograa
Recommendatioy | Prix(zﬁ;)mle Tegcaggrs
1. More clericsl =388 5 3
2. Bpecific critexia for screening adwissions to special
guidmce progran h 4
3. More special guidance teachers per class 3 3
b, Yarontal Comseling 1 3
5. 'Short;r periods for academic subjects 0 2
6. More conferences with Clinical Teta .0 2
’ '_ 7. . Bstnblish wpec:lal cnrriculm 0 2
8. More ama mqute instractional materials 1 3
9. Sepo.ra.te classes for dif:erent grade levels 1 2
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ncec-mm;im {continued)

I3,

Specisl licenses for teachers of mtiomlly
’ diltmtid.

A

.

Esteblish more industrial arts

{\,‘ Nt

Establish more recreation periods
{vhysical ed, folk dancing)

' Better ten.cﬁers '

-
.

L AP a W P

Establish Letter testing procedures

it

Clinical in-service courses

Yy

Comennication to regular teachers

T W

‘More visval aids
Segregate saxes

Iover. class register to 10

ot e A L

Closed register

Speciel attention to acting-out children
Trips for pupils

Establish standards for return to class
.!'onorup service

i
1
1
1
1l
1
1
1
1
1
1l
1

Teachars' and Principals' Recommendations
to Nodify Special Guidance m

& great ceed indichted for adAitional ciifical personnel, In many |

schools, th part-time psychologist served but once a week. This is not enongh
time for him to cover diagnostic work amd relerrals of pupils. There is a gi-ea't
blckl.og. af cases vhich cannot ’pe h&ndled due to the insufficient time given by
the nmhologut. ' .
| 2. Teachers and principals felt the need Zor apecmc eriteria in screening
’ ldliuionl. 'nxern vere pupils vho should have teen in the special guidance

| , piogru who were nct, and some pupils who were not in, tl;o.t needed to be in.

3.  Increased mumber of teaciers per special guidance cless was requested. As it

i g
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exists now, there is one teacher per class. Teachers felt that this he
changed to 3 teachers for 2 tlassps (as in the Junior Guidance gek~-up)
~ or 2 teachers per class.
L, Specially suited clasﬁrooms,'with appropriate furniture and equipment
"were.rpquested; Some teachers reported they had to use rooms in the
~ basement or other spare rooms--not condueive to working with emotionally
~ disturbed children.
5. Teachers felt that some increment or extra remuneration should be given
‘teachers who qualify to teach in this area.
6. *Some recognized the need in themselves for more adequate training in the
area of emotionslly disturbed.
7. Curriculum for emotionally disturbed children should be modified to fit
their needs.
8. éhorter perid;ls than the usual 45 minute periods are recormended since
| -some of these-children are restless ard cannot remain still 80 locpg,
9. There should-be smaller class regizters -- no more than 10 to lé pupils
~ per class. |
10. Pupil r;eeds gradual weaning from the supportive atmosphere before he
takes his place back in the normsl setting. |
. 11. Parents of pupils in the S'pecial Gﬁid_ance Program should themselvgs be
involved in‘some‘kind of group therapy sessions.
12, Tgachefs reported the need for a relief teacher for the special guidance

class in cases where the regular teacher would not be availsbie.

R P e Vil S it
tey *

= 13, Orientation sessions should be held before school opens for the benefit

p— ]

- of special guidance teachers.

AT ST
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1k, Specia.l guidancé teachers should share and discuss their methods with

. - _ B ~ »

f- . teachers of regular classes.
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Conclusions and Recommendations

-

Since the Special Guidance a.nd the Junior Guidance Progrems asre similar in

their objectives and philosophy, the following recommendations made for the
Junior Guidance Program apply to the Special Guidance Program as well:
| A. rSma.l] .apen-register classes
B. Homogeneous ability groupipg
C. Adequate supplies and equipme‘nt
D. Specially designed rocms for the emotionally Qist}xi‘bed child
E. Attendance of gym and assembly periods with regular pupils
F. Special iicensing of teachers of the emotionally disturbed
; G. Increased psychological services
| H. Parental cducation for special guidance parents

T. Communication and explane.tion of program to pupils in that program,

Because the Special Guidance Program features closed and open register classes
as well as half-way register (pupils may be admitted to and relea.sed from program only
at 2 or 3 specified times during the semester) there is a greater turnover and mobility
of pupils to and from Special Guidance classes than there was in the Junior Guidance
Progran.

Since teachers and principals made mention of the need for esta.blishing eriteria
for admission t‘o the program, the fesearch Team seemed to sense the implied vegueness
of criteria for edmission to as well as release from the Special Guidarce class.

Even if specific criteria were to be set up, there would be difficulty in
applying this to pupils. One ca.onot easily fit a maladjusted youngster into specified
categories.,
| The Research Team recommends that a clinical team consisting of the Special
- Guidance teachers, guidance counselor, psychologist and social worker meet weekly to
discuss in turn each pupil. in the Special Guidance Program. The team would be

responsible for deciding when a pupil should leave the program, and when a pupil

: EMC should be admitted to the program. The team would &lso bear the responsibility
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.

of outlining the most effective way to handle particular pupils in the program, and

following up pupils who return to normal classes. The research team feels tha,t‘the

]
:

LEAER T

A

A,

abovementioned respbns:i.hi-lities should not be handled by one individual, be it the

BT
:

psychOIOgist or guidance counselor, but by the 5-man clinical team.

V3.4

A

T

Beca.use the Special Guidance Program works with children on the upper elementary

‘7, RUE

and Junior High School levels, there are some curriculum recommendations which apply

to the Special Guidance program that did not epply to the Junior Guidance Program.

4.13;531 ’

Since the pupils in the program are older than Junior Guidance pupils, the level

DL R

E0TRS

b

and ‘cont'en‘é of instruction must be made to fit their needs. More instructional

Ay Y
Fillaload

materials such as texts, workbooks, maps, and audiovisual aids are necessary. Pupils

A‘WA

in these programs have a great need for remedial math 7nd. reading instruction. It is

_v

P A0 S

LN

recommended that pupils be motivated for remedial work through activities which they

find pleassant, such as industria: arts, field trips, closed-circuit television.

P L

Even though the class register is small (12 to 15) it is recommended that there

; be 2 teachers per class or 3 teachers for 2 cla.sses. While ene veacher handles the
ongoing act1v1ty in the class, the other would be free to handle disrupsions, outbursts,
or. for individual work with a particular student.

_ The special guidance schools reported that 10 of the 35 positions could not be
filled. ’ The difficulty in recruiting qualified teachers for these classes indicates
‘;‘ the need for further stud& of recruitment problems. Perheps tuition-free graduate

_study might be an inducement.
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T% is recommended that the Special Guidance Program be modified according to the
8bove recommendations -and be given more time to prove itself,

Recommendafions Tor Both Junior Guidance Program and
__Special Guidance Program

If the Board of Education uses questionaires for Pfuture evaluation, it is
‘suggested that the school' psychologist, the guidance counselor, and the parents of

“ specisl g;idance pupils also be tapped for their comments and opinions..

* In order to evaluate the chénges in pupils' reading and math achievement, it
is strongly urged that: 1- The Board of Education send Testing Teams into the Special
z and Junior Guidance Programs to administer the standardized tests; 2- That the
j pre-test scores be obtained early in the school year and 3~ That post-tests be obtained
¥ at fhe end of the school year,

Where pupilstgrades are to be compared, it is recommended that all participating
classes use the same merking system -- letter g"ades or percentege system,

The Earl; Idenw*flcatlon end Prevention Program

The primary objectives of the early Identification and Prevention Program
(E.I,P,) are to identify the problems, ebilitie., and talents of children in Kinder-
= garten through third grades., E,I,P, attempts to meet the needs of these pupils, to
ai§ in the edjustment of their p;oblemgyand provide for adequate enrichment of %heir
talents'and ebilities, through the specislized team of gﬁidance éounsolor, social
worker and psychologist with consultive psychiatric assistance, Follow-up service as
E needed is provided for pupils after third grade, |
\ Evaluation is based on:
A- Observation of E,I,P, clagszes in U ouf of 10 schools,
B- Interviews with teachers and clinical steff in E,I,P. program,

C- Summary Reports for 5 out of the 10 schools filled out by guidance coumselors,

which contained an open-ended question.

Mot EffEctive,Aspects of B,I.P, Programs (As reported by Guidence Counselors)




K-

-

of outlinirg the most effective way to handle-par%iculgr pupils in the progrem, and

fbllowiﬁg up pupils who return to normal classes. The research team feels that the

abovementioned responsibilities should not be handled by one individual, be it the
. Psychologist or guidance counselor, but by the S-man clinical team.

Because the Special Guidance Program works with children on the upper elememtery
and Junior High School levels, there é:e some curriculum recommendations which apply
to the Special Guidance program that did not apply to the Junior Guidance Program.

Since the pupils in the program are older than Junior Guidance pupils, the level
anﬂ]ponténﬁ of instruction must be made to f£it their needs. More instructionsal
materials such as texts, workbooﬁs, maps, apd_audiovisual,aias are necessary. Pupils
in fhese programs have 3 great need for remedial math ﬁnd reading instruction. It is
recommended cthat pupils be motivated for remedial work through activities which they
find pleasant, such as industrial arts, field trips, closed-circuit television.

Even though the class register is small (12 to 15) it is recommended that there
bé 2 teachers per class or 3 teachers for 2 classes. While one teacher. handles the
opgoing activity in the class, the othep would be free to handle disruptions, outbursts,
or for individual work with a particular student.

The special guidance schools reported that 10 of the 35 positions could not be
Tilled. The difficulty in recruiting qualified teachers fcr these classes indicates
the need for further study of recruitment problems. Perhaps tuition-free graduate

study might be an inducement.
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once a month; other schools reported thet the psychiatrist would come only when
summoned, One school reported thal the P3ychiatrist hes not visited the school
during the entire yeer,

L- In some schools there was a tremendous backlog of cases ;oecause the school had
had no guidance counselor at ell before that year., Tt was imposgsible for this
current counselor to taks care of the backlog as well as the new referrals,

5~ Reslistically, the E,I,P, Program did not stop at the 3rd grade, Guidance
counselors worked with pfipils in gredes sbove the third.

" - There were teachers in the various E,I,P, schoolswho were not aware of the
E.I:P, program, |

T= There was a great need for remedial rc.iding instruction%-for pupils in the
E,I.P, program,

8- In reelity, even when & particulsr child wes screened out and identified as
a "problem”, he nevertheless remained within the class., Although there wepe several
conferences »stween teacher and counselor gbout how best to handle the pupil, the
child wes returned to ciazs to eveit further disposition,

9- There was a lack of clarity aad a vagueness in defining the responsibilities
of guidence counselozs in 'é;’he E.I.P, program, The evaluation team found an extremely
vide range in job performance of guidance counselors., Of the following activit;‘.es,
one guidence counselor performed all of tuem, while another performed just & few:

i1~ Secreened all Kindergerten children .

2- Tmmediete attention to teacher referrais.

3= Conferences with $ndividusl pupils in E,I,P,

k- Group counseling of pupils in E,I,P.

- 5= Obzservation of children in classroom situation,

6~ Sumarized records of children going into Junior High School,

7= Individual conferences with teachers

8- Condueted workshcp for Junior Guidence teachers, J

.
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E; - 9= Teught jndividual clszses= (guidasce topie)
10- Conducted assezbly programs baced eround guidence theme
- ("First dey in school),
- 11- In-service training of teachers new to the E,I.P, progrem.
\l - 12-  Oriented all teachers to role of guidence in classroom,

13- Held individual conferences with parents sbout their child,

- N .
P A S DS

k- Ran workshop sessions for parents on verious child- resring subjects.,

15- Addressed parent groups on topics pertaining to guidance of children.

[, W -

16- Followed up parents to see that school's recommendations were carried out.

i ' 17- - Initiated and arranged a guidance library in the school from which parents

and teachers could freely borrow materials,

4

Conclusions and Recommendations for E.I.P. Progrem

+ Of the k4 objectives set forth in the Early Identification and

Prevention Program--

N Identify problems, abilities and telents.

2= . Meet needs of these pupils,

3- Aid in the edjustment of their problems.

L-  Adequate enrichment of pupils' talents en{ abilities- only s part of the
first obJective is being met.

It wes the lmpression of the research team thet the E,I,P, ProgZrem was
primarily performing & "lebeling" function. When a student was referred by & tescher
for a specific protlem, the child, when finally evaluated, wes returned to the class
with his problem interpreted in psychological terminology.

This may be helpful to the teacher es a morale booster-- in that someone hes
verified his identification of a "problem child," However, it does nct provide a
resource for the disruptive chils who mey be interripting the normal functioning
of the cless. Nor does it help the child with his problems.

To prevent the development of serious moledjustmant by helping disturied
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childyen tefore thelr preblems booemz dzep-rosted regulres basically 3 procesces:
Igentification, evalusticn and tesatment, T the present funstioning of tae
E.I.F, progran only 1/3 o2 the jeb is actuslly being carried cut. Identifice-
ticn ie made, evaluesion is long delsyed end treatment or therapy obtained in
very few cages.

IT one exsmines the drawbacks of the program ss given by guidence
counselcrs, one realizes that lack of parsonnel end insdequate psychological
services are largely responsible fur the ineffective functioning of the E.I.P.
program. Even the "most effective" aspects rsflect an incomplete functioning
of the E,I.P, program for most of them could be achieved without the E,I,P, program.

If the E,I,P, program is to have its tegt-:nm, it must not be hampered by

obstacles which stifle the progrem before it is actuslly off the ground,

>

The researck team recommends that the E,I.P. program be continued only if
the following modifications can be made:
1- Responsibilities of guldance counselors must be clearly defined.
If more then E,I.P, activities must be performed, additional counselors should be
added tc; the staff,
2= TIncréssed psychological services must be made availeble to the E.I.P.
3 program, Part-time services of the clinical tecem are inedeguate for the amount
ana kind of performance demanded by the E,I.P. progrem,
3= Some arrangements should be mede for the prompt and cooverating services of
n en outside agency (i.e., hospital or college, etc.).
t’ L - Supplementery remedial reeding end math instruction should be given to E,I,P,
* g stutents requiring it
o ' An elternchive thet might be worth esperimenting with is the discontinua-
tion of tke E.I.P. progrem end the use of Remedial Reedinz and Remedial Math Teenms.
Since the Remediel Reeding Tesm has made “great strides” with the 2nd grede in

the B.I.P, progren, it might do just &s well on the first end third grede lsvels,
Improven2nt in scheol vork might direetly affect end improve the self-image of pupils.
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€00 Seksols-

Purpsse of the "8C0” cehools is 40 efusche emsticnally @isturbed children,
retvmenied for speclel wogrems beczuse they ere unchble to profit from nurmal
gchool instruction. The gezls of the "600" school are to provide o therepeutic
environrent emphasizing irterpersonal relationships between pupil and school
persofcinel, to provide an elucationel envirorment for combined educetion or for
a vocation, and to guide snd motivate the c¢hild to modify his behevior.

Title I provided funds ;’o:: increased supportive services and instructional
personnel, -

| Evaluation of "600" schuols is esed on observation of 5 out of 15 schools,

interviews with teachers, principals, and guidance workers, and an examinstion

_of quantitative daka gathexed by "600" school principals,

Special Features

Some of the special Peatures of the "600" schoois need explanation,

School Tutorials- After-school sessions of small groups of pupils who

meet with a teacher for remedial work in rsading or math,

s Cooperative Teacher- In many instances, there were 3 teachers for 2
. 3 clesses, using the 0,T.P.'s (see Below), The 3rd teacher helps and relieves

- the other 2 teechers, substitutes where necessery,

Asgistant Principal and Curriculum Coordinator= Acting es a teacher

g orienter and adviser on curricliltm makters,

0.T.P, Teacher- (Other teaching position)- Teecher who specializes in

elther health educeation, music, axrt, or science,

Most Rffective Aspects of the "600" School (or)

Beneficial Results from Supportive Services o "600" School

? ' . 1- 0,T.,P, positicns which are funded by Title I have made it possible to
expose pupils to more subjects than they had before. (Science to everyone

in the school wes not possible before 0,T.P. camz in),




’gaﬂ

2~ kesistant Hrincipsl was of grest help to toachers by trafning and orienting

them, Theze were scheduled weekly conferences between assis ant principe.l e.nd

:tea.cher in 811 schools visited by ;_‘eaearch_’team.

* 3 Weekly cunferences between clinical team and teagher helped clarify
_ pupils® problems to teacher.

L~ Because of the additional guidance counselors added to the staff,
‘A= More pupils were able o be seen by counseling office $his year.
B- One counselor was sble to make three times as many foliow-up
visits as he made in the year 'Sk 65,
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5. With the additionsl teachers provided by Title I, one school was sble to progrm
the leisure t;lm of pupils. This resulted in fewer trcuble og ibrezks and fewer
accidents. This was accomplished by allowing students to epecd the latter half of
the 1unch period in the gym wnder supervision.
6. ALl principals reported less sbsembeelsn. Teasbers attribubed this to the serving
of breskfasts to children in school. .
7, Additional results sttributed to the school breakfasts were:
A, Children showeé more enery.'
B. Tuere was less sickness,
C. "Even the texture of their skin improved”.
8. Children felt they had someone to discuss their problems with, someone to go
to. (This refers to the guidance counselor, )
9. Cooperating teaching (3 teachers for 2 classes) hasmade for individuslized
attenticn for cack pumil,
10. The &ddition of arts and crafts and shop activities heds channel pupils®
energies productively,
<l. Four of the five 600 schools v;!.sited were located in old dflap Hated buildings.
Only one school was housed in & brand new building. The research tesm felt that
the new building was a tremendous morale boaster to pupils, giving them the feeling
thet "samecne cares.” Physical facilities -- good or bald -- are factors in a
Pupil's percaption of his self-image, The new building served to give the parents
& better image of & "6~ hool,

Least Effective _A_lzectu '

1. Based on the evaluation team’s visits and interviews, it vas felt that in
genera.l classes, little if any teaching was goirg on. Pqpils seemed tc be involved
111 dusy vork, ch.a.tting, listening to tha radio and playing games.

2. ’mere was & great need for remedial reading end remediai math teackers for
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pupils in the "600* schools.

3. Tutorials were not well attended. Umly several boys remained ofter school to
_attend “uatorials,

9

)

4, The clinical service: were not adequate for the needs of the échool. One school
had 2 guidance comselors for 190 pupils but did not have adequate psychcloglcel
service, |

;j. If pupil is reférred B to commumity agency, the vait is a long one.

6. There wes & laci of qualified teachers to work with thesc emotionally disturbed

IR | A 5k o

boys. Soms of the teachers were new to {he teaching profession itself; other
N . teachers did not have elementary school licenses.

_7. . In many cases, schools had been given a particular position, but were unsble’
to £il11 .it witi qualified staff.

Conclusions and Recommendations fc: 600" Schools

It was not possiblie to ascertain, within ths limits of this interim evaluation,
whether the objectives o? the program had been met. Mevertheless, research teams
feel that the improved iﬁstruction and the supprriive services made possible by
Title I f\mds have helped to change the "600" schools ircm & "holding” school.

Despite the drawbacks of the program the ma.l.ad,jtx;sted boys are receiving
benefits which they were not able to rsceive. |

The research team feelé that since effecis of improved mstmctio_n and supportive

services are -mulative that the program continue to be funded for the following
year with the following modifications.

Additional Staff

It seems a kind of unwritten policy that very often new and unexperienced
- ‘teachers are sent cut to positions of "difficulty” and find themselves in & “$00"

school. Pupils in a "600" school need experienced teachers, willing amd able to
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‘work with the énotiona.‘lly disturbed, As mentioned sn many times before, teachers

in this ares, ahould be spec:m.]: licensed.
‘ Scne vey mrst be found to attract and recruit quelified teachera vho can pro-
graa these boya constructivels not merely “pclice them.

There was indication of lack of psycholcgical services in some of tne «chools,
The o.d.ditiono.l guida.nce counselors mst be ba.lanced by additional psycholog* cal
holp where called for. Psychologists should be serving the “600" school on a

full-time basis rather then once or twice a week, if at all,

Curriculum

If tutorials are as beneficial as they appear: e.g.

. . . Ré&di%Scores
Before Tutorials After Tutoriais
| 5.6 7.2
6.7 7.3
b7 7.1
12 7.6
6.t 8.3

they should he extended so as to reach more pupils. This can be done by changing
tutorials fras a volumtary basis afier school to a prescribed basis éuring school
hours. This would heiy in the badly needed remedial area and would indirectly
improve the self-image of these boys. A cuggested experiment in this ragard is the'
Remedial Reading Teams and Remedial Math Team mentioned in the E.I.P, section. It
is urged that pre and post test scores be obtained for future evaluation purposes.
Since most of the boys emter the working world upon leaving the “600" school,

. it is incumbent upon the school to offer more occupational and industrial type

subjects e.g., woodus rking, auto mechanies, television-repair, etc. These courses
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migot be effective as a motivation for these boys to improve their reading end
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math sbilities.
In tne "600" schools, housed in old buildings, research teams found no
recreetional fs,cilities,‘ gymnasium, swimming pool, ete. It was repeatedly stressed

— ﬁyéchc-:-l personnel'that these boys had a great need for recreationel facilities.

v

s Eadia N

In some cases s provisibn for supervised recreational activities channeled the

LI A

energies of these boys constructively. It is recommended that physical training

courses of all kinds be scheduled for these boys, as part of their school

' | Pt
B e TR

curriculum;
In ﬁxis light, the research team suggests that wherever possible, new buildings

be established for "60C" schools, which would contein various kinds of gymnastic

)
A U

facjilities and equipment.,

Tt is believed by the research team that the "600" school program be continued

-‘ )
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- for the following year.
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Part "B" - Institutionsl Scheols .

Rgagon for Eroﬁect
_The purpose of this prograﬁ.was té improve the educational atteinment of

edﬁ;ationélly and culturally deprived children who had been remernded by the courts and
tbg New York City Dept. of Welfare to institutional ééttings. Title I provided funds
fbr’the purchase of additional educational suppliés and‘the addition of instructional
pé:éonnel. i

The material'gatﬁered for this evaluetion was based on observation of the schools,
gnd interviews with teschers, directors of the institutions, guidance counselors and

other school “personnel.

CABRINI HOME

. -

Effective Aspects {for girls from preschool level to 56th grade)

1- Small classes meke for individual teacher-pupil relationship.
- ‘Adeguate psychological services serve the needs of these children. There is
a'wéekly counseling session and conference with clerical team for every pupil.
3- There are clean and ajequate provisions for girls in.dining areg and in
dormitories,
4h- The live-in situabion removes child from "damaging" home enviromment.

Least Effective Aspects

1- No éupplies or equinment of any kind had been received from the Board of
Education by this Institutionazl School as of June 1956.

2- Four classés were under the aegis of the Board of Fduecation and five under
the Cetholic Order. This made for much confusion and a lack of continuity in
instruction. |

3= Teachérs were inadequately trained fur copirg with such severely disturbed

.chi}drén. |

Recommendations and Summary

In order to improve the educational attainment of culturally deprived children

e -
2 \
A

,




S . as called for in the Program, special educationsl progrems were o be esteblished,

: ‘ stafféd.by‘teachers trained in competencies for working with disturbed, deprived, ang

3 disadvanteged children,

: B Néither of these conditions were being met at the time thet the research tesm visited
"8
2 - the Institution-- June 1966. The: educational at+a1nment of these children had not

x|

R been improved because:
1= Trere was a lack of supplies, equipment, textbooks, and workbooks.
2~ There was only one teacher added to the staff‘and she vas performing dquties

a8 acting principal.

PR . .© 3= Those teachers present were inadequately trained for working wi*h the

B -emotionelly disturbed. TIf the educational attainment of these girls is uhe goal, the

program mist be strengthened ang suppiemented as follows:

*1- Adequately-trained teachers, rreferably those with special licenses in

education for the emotionally disturbed are g necessity for this program, Of the

fecur teachers at Csbrini Home, one was new; two had substitute licenses end 1 was

v w IRl .,
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N ready for retirement. (It was understood by the research team that a principal ang 5

beachers would be added to the staff beginning in September 1966)

2- There was only a part-time teacher for health education and physical training

; paid for by the Home. This should be changed to a Ffull-time position emanating from

the Board of Education.,

: 3- A fuil-time music teacher is recommended. As with tle gymnasium teacher, the

. music teacher, paid for by the'Home,

i
i
2
!
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3
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is only on a part-time schedule.
-

Research Team recommends that the school be provided with a bus from the

Board of Education pool or that the Home be permitted to purchase g micro-bus or

'station wagon from Title I funds, The use of &'bus is essential to provide

cinstructional trips for these. children,who ar
. 5-

e isolated from the community.

The following materials and supplies are hecessary to 1mplement the program,

ené it is recommendpa that they be provided.
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A- Pducational and office supplies

B~ Audio-visual equipment

C- Prirer-type typewri’er for remedial reading purcoses
D- Remedial reading workboocks and reeders

E- Typewriters for Tth and Bth grades

F- Childr:n®s rhythm bard instruments.

Wayside Home ( for girls from 13 to 17 years o14)

Most Effective Aspects

1- Teaching staff had been increased from b-2/5 teachers to 8-3/5 teachers.
2~ Program provides training in vocational education for those girls who wanted

o seek future employment,

3- Remedial Reading Teacher had been added to staff.
L- Smell classes made for a closer interpersonel relationship between pupil and
tqacher.

5- Adequate Psychological services, Teachers had weekly conference on each

-

L]

girl with elinic " team ang conferred monthly with psychiatrist about particular girls.

Least Effective Aspects

1- No materials ov supplies had been received as of June, 1966.
2~ Curriculum did not fit needs for these giris.

3- There was no wrovision for remedial math, which was greatly needed by the

L- Taere was no science laboratory. Teacher made the best of a large table in
‘the front of the room,
5= There was insufficient office-practice equipment.

Recommendations and Summary

If the nrograem is to reach its objectives, it must be strengthened and improved

lby p:oviding the following material, supplies and staff.

e T Y
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1- A remedial meth teacher is necessary, Meny of those girls will be sezking
,,. . empleyment and should hsve & besie knowledze of math,
‘f- ’ 2~ There is ne music teacher at the present time and hence no music progran,
Both are recommerded.

.',‘ . 3- Although the Institution has & fully-equipped arts and crafts room, including a kiln,’
' it cannot be made availsble to the girls. An arts and crafts teacher should be provided
80 as to help release the creativity of the girls.
he Also recommended is a guidance counselor who would help girls in vocational
choices, fbllcwfup, ete,
5= There is need for a science laboratory for these girls who do have scheduled
Science periods._
6- There is a great need for physical educa*ion facilitiés.
7- Since the majority of these girls will seek future employment upon leaving
school, the following suggestiéns are mades

"A- Provide office equipment, electric typewriters, cash register.

B- Provide training fbr girls in verious hospital-aide positions. This
would entail a teacher of nurses' aides as well as a fully-equipped nursing skills
laboratory.
8- The curriculum for these girls must be suited to their needs. Research Team
observed all subject.classes and found unsuiteble curriculum. It seems more logical
to teach these girls how to write a letter clearly and correctly than it is to
teach them the parts of speech. Teaching these girls how €0 fill out en application
seems of greater importance than parsing sentences, and instructing them in human
reproduction seems of greater importance then instructing them in flower reproduc-

tion,

. Children's Center
As in the cage of the Cabrini School only 1 part of .a position had been filled by

Federal funds. Here, ©00, there was no attempt to evaluate the effect of this 1 person
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on the toba. program, but certain questions are raised.
3 Although it i3 necessary to provide additional staff to this school, there is &
iﬂ guestion es to the wisdom of adding staff in such an overcrowded building which presents
‘ - fire hazards. In eaddition, the overcrowding necessitates using the classroom in
shifts. If housing is improved, the following recommendations are made:

A- 8 te' ners to reduce class size

B~ 2 remedisl reading positions
:—~ C- 1 Health Education Teacher

. D~ 1 Music Teecher

i E- 1 Science Teacher
‘ F- 1 guidance cocunselor
i Callagy Hall
! No position had been filled which used Federal monies., Therefore, this progrem
does not seem to be within the limits of this interim evaluation. Certain questions
are raised,however.
The protlem here is severe overcrowding in a building which has ﬁany fire hazards.
For want of dormitory space, children are sleeping in_the auditorium, Classrooms are
few and overcrowded.
Recommended are the following:
A- Remedial Reading teacher
B- Music teacher
C- Home-meking or sewing toacher
Summary Statement
Among the many drawbacks of the various progrems, there w e several problems
- ‘ coﬁmon to all-~ thz Junior and Special Guidance, The Early Identification and Prevention
| % " ~Program, the "600" Schools and the Institutiunal Schools. These prdbléms were:
1 , -

A~ TLack of udequate supplies, material and equipment end insufficient

!
-

,

1

aumber of eduecwtional ard clinlcal perscanel.
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E- Inepproprizte curriculum for emotionally disiurbed children.
C- Ieck of qualified tezchers.

A~ Insufficient Supplies and Staff

It seems unfair to render judgment gbout or to evaluate s program tnat is handi-
capped from the very stert by not having sufficient material and staf? to work with.
The Board of Education might wish to experiment by having fewer programs, but which
would be more completely supplied and staffed.

B- Curriculum

There was evidence of vagueness and lack of clarity on the part of teachers about
curriculum content for emotionally disturbed children. It is suggested that & curriculum
committee-- consisting of experts in curriculum develop. ~nt and in special education--
ve responsible for the revision and modification of curriculum content for emotionally
disturbed childrenfe This comittee wouid clarify methods, materials and proceduses
foy teachers involved in the pirogram. It is strongly urged that curriculum innovation
be explored by a thorough study of availsble literature.

C- Teacher Training

The need for teachér-training in the area of the emotionally disturbed is scute.
The Board o Education, in conjunction with the Universities in the City of New York,
should devise some way to attract teachers to the field. Tuition-free courses and

increments upon the attainment of a special license would act as some incentives.

*This is now being done.
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B . IMPROVING INSTRUCTIOHN I SCHOOLS

| _ FOR SOCIALYLY MATADJUSTED CHILDREN
AD

EDUCATIONAL SSRVICES FOR SOCTALLY MALADJUSTED
< PUPILS IN SELFCTED SCECOLS

Research Director:

Dr. Abrehem J. Tannerbeum, Associate Professor of Edueation,
Teachers College, Colunbis University

Research Staff:

Dr. Peul S. Graubard, Assistant Professor of Eduecation,
Department of Speecial Eduecation, Yeshiva University

. Mrs. Hema Simonson, Doctoral Candidate, Program for the
. Emotionally Disturbed, Teachers College, Cclumbia University
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. N | BOARD OF EDUCATION OF THE CITY OF NEW YORK

BUREAUY OF EDUCATIONAL RESEARCH
PRINCIPAL QUESTIORNAIRE

Aoy

!Date _ School _P4eK

) Py

Ddear Principal:

; In order to evaluate the Special Guidance Program
it is necessary to obtain your considered opinion of the progran.

.
N
A —

1. Please describe the most effective aspects of the program.
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. Iproved Instruection - ‘ _ . (Principal Queg o re)
'#eislly Maledjusted . =2a ' nnsi .

' -

a. ‘Pleasé describe the least effective aspectz ¢f the program.
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sproved Instruction - ‘ | ' Principal Questionnaire’
Socielly Maladjusted \ -3- pet '

"j 1Il, Please deseribhe the reactions of the parents to the program and the
ways in which the attituc-e of the parents have veen manifested.
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; Improving Instruction - Socially Maladjusbed
-h-
’ V. In your opinion should %he program be (circle ome):. .
‘ a - continued essentislly unchanged
_ . b - discontinued
,: ' ¢ - modified somewhat
| If you have eircled "e" above, please specify how the program should be
': ........ , maifian . ~ ‘ ] - .
?
g B
. V . ‘ - '

. { ¢ ’_".E;'.¢

. Thank you for your cooperation in our reseasrch. : ’
- 3 Very truly yours,

. T , J. Wayne Wrightstone -
. Assistant Superintendent
\




. { I« Flease describe the most -effective aspects cf the program.
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| BOARD OF EDUCATION OF THE CITY OF NEW YORK
BUREAU OF FDUCATICNAL RESEARCH
TEACHER QUESTTONNATRE
1 Date School _ P13CX
Dear Teacher: | . !
In order to evaluate the Special Cuids < __Program

it is necessary to obtain your considered opinion o. the program.
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. Piemse deseribe the least effective aspects of the program.
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 pproving Instruction - Socielly Melaedjusted Teaches Questionnaire
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o - g Pletse describe the reactions of the parents to the program and the
B @ - ways in vhich the attitudes of the parents have been manifested. -
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‘t in your opinion :_shmuld_‘bhe progrem be (circle g_n_e_): -
a - continued esséntially unchanged .

b - discontinued . R ‘ .
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If you heve c:. rcled ne abpve; Liease specify how the program should be’
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Zank you for r3,'c>‘».7.r ccoperation in our research. | ‘

Very truly yours,

J. Wayne Wrightstone
Assistant Superinterdent
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!‘

‘.. 22-k57

BOARD OF ZDUCATION QF THE CITY OF 'QEV YORK
* BUREAU. OF EDUCATIONAL RESEARCH " :

- INSTRUCTIONS FOR COMPLEFING THE "smmm ,' SCHOOL ATTITUDE s{éALE"'

Print s‘bt_xdexit's neme - Last Neme, First Neme.

b o
3

Enter student's official class and grade., - T

Print the name of the.teacher filling out the form.

Enter the length of t:une the etudent has been in the cla.ss this year. -

Read the slmnary statements on the left and the deseriptions in the center
for all 7 categories.

"Think back"

to wben the student f:.rst entered yoar cla.ss a.nd decide which

: category best describes him as he was then. Remember that none of these

descriptions will totally apply +o any one student. Choose the description

waich best fits the student.

[ PO P T

.

% When you declde which category best describes the student when he entered
'~ your class,: s Place & check in the box, on the Jright

in the column headed’ "Sept. '65."

# Reread all the categories and now decide s which category best describes the

stu;lenu as he is at the present time.

b Place a check in the box, on the right, next to that desceription in the

column headed "May '66."

Remember, there should be omy one (1) check in the column headed Sept. '65

Q

and only -one (1) check in the column headed Ma.y 66, - ' ' -

L Please 111 owt one of these forms for each student in your ciass.

» z}gxt to that description

L]
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- 3.5, 22°h57 School

'BOARD OF EDUJATION OF THE CITY OF NEW YORR °
.. . BUKEAU.OF EDUCATIONAT, FESEARCH

) S . . STUDENT'S SCHOOL ATTTIUDE SCALE -

/

& Crade

Student's Neme .Official Cles Teacher's Name

-~

Iength of time this student has been in your class: From . . -to - .
: - " month - routn

; - _ ) \
. Instructions: Rate pupil frem 1 to 7 according to the one category that describes
him best. Rate attitude only. Disregard academic achievement. Flace a check

the box next te the rating which you think best applies to this student as he was

.in September 1964, Place a check in the box next to the rating which you $hink

best applies o this student as he now is (May 1966). There should be onmly one
icheck in each column. :

S

P

. ) Sept. '65 May '66
< Highly 1. Positive attitude toward education; highly motivated, :

" ‘motivated, responds to authority without hostility; mekes friends

{Fo casily; relisble; trustworthy; seldom sbsent without an [/ le]
-rebellion acceptable excuse. ' '

Clearly 2. Generally exhibits posifive attitude toward education

notivated, but fails short of inclusion in the first cetegery g D
Little or no (above) 3 generaily reliable; occasionally sbsent or

-rebellion late without an acceptable excuse.

‘More 3. Somewhat withdrewn but seems interested in school .
_‘motivation = most of the time; is not generslly rebelliehs; us-

ually responds to authority without hostility; may :

have one or two friends but is not very sociable; C7 U
does not usually go out of his way to please others;

‘lateness and half-day. sbsences may total sbout 10 or

20 for the school year; not very relisble 3 falls

i
!

o behind "in homework assignme4ts.

" 'Some - . Nov consistent in attitude to schdol; teacher iz un-
‘motivation certain of his ability; shows rebellion and hostility
.Some & times while at other times appears to be cooper-
rebellion ative; often late; often absent whole ox half-days; ﬂ U
: ‘has some friends but does not seem to form cloge
relationships with peers. '
‘¥ore o+ Generally e negative attitude to gchool; does not
;rebeliion appear toc be a serious "acting out" pupil but shows
.than more rebellicusness than cooperativeness; often late;  // 7

notivation often sbsent; teacher feels he will probably drop
out of school. :
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.  STUDERT'S SCEOOL APTTTUDE C'cAI.E s
R : (contimed)
F g
ilearly © 6. Hds record of "acting out” in and out of schooly |
" irebellious; - probable drop outs negat:we gbttitude; rarely . - )
: {th—"ble-qx no cooperates; his friends are rebellious alscs : g T U
1mo‘oiv_ation eleerly rot interested in school and at bes’c s
is barely containable in classroom; often : )
- - - abganty cften late. . oL - - .-
E Highly. " " 7. Absent or late more then 50 times a year; no - -
jrebellious, ~ respect for authority; remains in school only’ 77 ..
‘Ko motiva- . beczuge he is forced to.do soj .disrupts the ' -
tiom class; is not containsble in class.
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" SRR RAT 3 -
) ’ BOARD, 0F EDUCATION OF THD CITY OF NEW YORZ
2 . " . BURFAU OF EDUCATION;‘L RESEARCH - _ S
J ., INSTRUCTIONS FOR COMPLETING THE FUPIL DATA FORM ~ ~ ~
_ i The following instructions give the dirsctions 'for completing .eé,ch item on the . s
Lroa ttached Pupil Data Form. ] . _
A | } L Shudent's Name
f 1. _Pé_::@i the Student's Neme - Last name, First name.
. . ! . | II_Grade .
. § 1.  Enter the gra.de in Whi(..h the student is at present (e. g. bth, Sth, 6th, ete.).
~i III Type of Pz'ogra.m
' THI® SECTION APPLIES TO JUNIOR GUIDANCE PROGRAMS ONLY. ' B
1. Using the _following_ code indicate the type of program in. witich the student ¢
: 5 is enrolled: ' ’
. | E C - closed régister
. i L9 dpen register
3 H - halfway classes @
| IV How Long in the Prngram - _
) «‘\ :1.  Enter the total number of menths the student ha,s been in the program.
. i
fi; ' ‘2. This total will be composed of: '
_: ' | ‘ S & - the ‘number_ oif' months the s,tudeqt wes in the program last school .
o - . - year (maximum number is 10). . .
if' b - the number of months the student was in the program this school
! " year (maximum number is 9).
% ¢ - if the student was in the program for less than one (1) month,

. e

this time is to be recorded as one {i) month.

V__ READING

Under "Octs ‘65" enter the Vocebulary and Comprehension scores (in grede equiva-
lents) for the City-Wide Reading Test. Exker the dste the test was given.
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g pE. 22 457 - | - |
& f __ msTRUcTIONS FOR CONPLATITNG THE P'UPII. DATA FOR!
- ' e e (contimzed} ‘ -
:,‘ - A {Eote. Enter the City-Wide Readlng Test scores even if the tests were _ '
:°‘ : - ’iﬁmimstered at & time la.te; than the s;.aeduled City-Wide October d:ate.) - .
&i };& Disregard the eolumns aea.ded Hay g6, < - ' ‘. ) . | o "
i . | ' - ‘- | |
r { VI Ma.themamcs o ‘
~ ” 21: If the student has ta.:{en elther the Metropolita.n Mathematlizs or the Iowa

% Test of Basic Skills (Math), enter the grade equivalents for Comprehension -
ﬁ | f; and Reesoning under the a.pproi)'i'iate colvmns} Enter the date the test was _ |
I 5 given. - " . ' ‘ ¢
_ 1 o ' VII_Average Mark |
. 1 £dd the finel merks for Eng. (Language Arts), S.8. (Socdal Studies), and
e Sci. (Seience) for the school year 64-65. Divide by 3 end enter the average .
mark in the column headed '6k-'45, ‘ e

- & Add the latest availsbie ma.rks for Eng. (L&nguage ‘Arts), S¢S, (Social
J ‘: ‘ Studdes), and Sei. (Science) for the schnol year '65-'66. Divide by 3
L‘ | ~ and enter the aversge mark in the column headed '65-156.,
N | vm: Atbendsnce |
a5 L Last Sehnol Yeer. Enter the Whola Deyc Absent, Helf Deys Absent, and Times
> Late in the appropriate columns for the school yeny '6L'65,
: _'?-' Tais Sehool Year. Enter the Whole Deys Absent y Hald2 Daaj"s Absent; and Times
l ~ Late in the appropriate columas for the school. year '65-'66.
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INSTRUMENT ¥, pege 1.
" Board of Equeation of the Gity of New Yorl: 6/3/66
' OFFICE OF SPECIAL SERVICES - ’
Bureau for the Education of Soclally Maledjusted Children ,
REPORT OF SPECTAL SCHCOLS O PUPIL ACCOUNTING -~ 1965-1966

. ¥rinkipal e School_ - Bozo . ... Date .-

SUMMARY
DAY SCHOOLS

- & 1, Total mmber of individuel pupils on register at any time Between

-

June 1, 1955 and May 27, 1966.

.. -

Régister as of May 27 , 1965.

Number of pupils returned during school year to gz regular ¥.Y.
City school: El. - Jrgs - ACAD.HS . VOC.ES__ . ,
o . ‘ - Totals
" Number of pupils gradusted to regrlar ACAD.HS -
VOC.HS __ in June 1965. Total:

Number of pupils eligible and” expected to be graduated
" %o a regular academic or vocational h.s. in June 1966

Number Feturned to a custodial institution or training school
(public or private).

Number commitied to a training school both public or private, . '
€.g., KY State 1'r. Schéol, Lincoln' Hell, ete.’ :

Numbey discharged who received employment certificates,
Numberp ciischarged as over 17 years,

Number transferred 1o enother Special School,

Number discherged to a private or perochial schobl;

Number trensferred.to a "h0O" school, PR

- Number exempted from i_nstructiozi by B.C.G.. or othér

recognized egency,

Number discharged to & State Hospital, e.g,,-

Rocklend State, ete, -

Numbgr returned *!go & S_ta.tq Hos_p:ltal.

Rumber discherged es "not found" by Attendance Bur.eay

‘Number discharged to an out=of~town eddress,

Number discherged to Home Instruction,

Number discharged for eny other reason, (Please
glve deteils on back or attached sheet),

Number o pupils presently on register who were

on register &3 of September 17, 1965,

Of the number given on Iine No, 20, how many achieved a
growth of one year or more in reading since ' Septembexr

17, 1965 besed on a stendardized test?

- - & -
- ¥ - 4 RSN S
A —— —— - - g 3 A e T e T~ M
A daws T ——
e o o sp——gormrn Ty, R P TS g | S A S S - .



- A L] -

_ . .ﬁ-__mm‘-..--im N B - e
. - - N . »—ms;—@&ﬁv TR e TR T ey ‘.
L S . " <, - v - . 2 5

- - -~
Y : . v
Bl Y

e - & -’ , >~
'

- 4 -t

w;(improving instructior - Socialiy Maiadjusted) : TNSTRUMENT V, page 2

| REPORT OF STECTAL SCHOOLS ON PUPIL ACCOUNTING =~ 1065-1956
(benhznued) N :

22. of the mmber given on Tize No. 20, how ma:ay achinve& a
growth of beiween one=kelf yesr and & full year in -

" rea.ﬁ.mg since Sep"camb r }.7, 1965 oa.sed on a ata.ndardizea
test? - ‘ .

i23. Of %he mumber given on ILine ﬁo. 20, how mexy achieved an
- attendence record of not more than 10 .deys of unexcused
absence » €e8e, truncy, 111ega.1 detention?

2k, OF the number given on Tine Mo, 20, how many pupils are

wmeking an acceptab?e vehevicral adjustmenu to the Special
Schools?

5 .
N
)

Of the number ;ziven on Line No, £, how msny are making
or heve made an accepteble behaviorel adjustment to
the Special Schoolo?

n
Oh
°

Total number of teechers on staff (includlng guidence
céunselor, reeding consulsary, librarian, shop, re-
source, swirming, exrt, music teachers, ete.) on

Mey 27, 1956, Include in total federally funded posi-
tions, Total:

ol b B S o s e+ P

ad ey

5
-7
.

Days per week of clinlcal and medical services:
' Psychistrist Psychologlst
Soclal'worke* School Doctor  School Nurse
. Answers given or lines merked with an (*) must be for
the period between June 1, 1965 and May 27, 19066, &

PLEASE RETURN THIS FORM IN DUPLICATE ON OR BEFORE FRIDAY,
JUNE 17, 1060 TO BUREAU OFFICE, ROOM G10,
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