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AM EVALUATION OF THE TRANSITIONAL MIDDLE SCHOCL IN NEW YORK {
CITY.

BY- SOWWARTZ; E. TERRY
CENTER FOR URBAN ECUCATION, KEW YORK, N.Y.

1 FUB DATE 31 AUS 66
EDRS PRICE MF-$0.03 HC-$2.20 55,

DEBCRIPICRS- FMIDCLE SCHCOLS, OBJECTIVES, $EVALUATION, SCHOOL
SECRECATION, #RACIAL INTECRATION, QUESTIONRAIRES, EVALUATION
TECHNIQUES, #ECUCATIONAL QUALITY, ACACENIC ACHIEVEMENT,
SCCIALLY DISADVANTAGED, TEACHER ATTITUEES, NEW YORK CITY,
ESEA TITLE I FROJECT

PROFESSICHAL CESERVER TEAMS ASSESSED THE EXTENT CF
INTEGRATION, ACHIEVEMENT, FUFIL~-STAFF AMND FEER RELATIONSHIFS, .
; AND STUDENT SELF-IMAGE FERCEFTION IN SEVEN MICOLE SCHOOLS. AS
FART OF THE FLAN TO ESTARLISH MIDDLE SCHCOLS (INSTITUTED IN A
SYSTEMWIDE 4-4-4 CRADE CISTRIBUTION) TO FROMOTE INTEGRATICN
AND QUALITY EDUCATION; SFECIFIC JUNICR HIGH SCHOCLS HAD BEEN
SELECTED TO RECEIVE THE NEW SIXTH GRADE. THE CBSERVERS FOUND
THAT FIVE OF THESE SEVEN SCHOOLS WERE HIGHLY SEGREGATED AND
NORE FlALyY INTEGRATER. HOWEVER, SCHOOLMATES FREELY CROSSED
RACIAL AND ETHNIC LINES FOR A VARIETY OF NONACADEMIC
ACTIVITIES. RECOGMIZING THAT THE TESTING INSTRUMENTS WERC
UKREL IABLE, THE OBSERVERS STILL FELY THAT NO SIGNIFICANT
ACADEMIC IMPROVEMENTS CAME ADCUT UNDER THE MNEW SCHEME, AND
THE STASF GENERALLY THOUGHT THAT THE STRUCTURE AND CURRICULUM
IWFEDED ACHIEVEMENT. TEACHERS WERE NOT WELL FREFARED FOR THE
TRANSITION AND MANY REACTED NEGATIVELY TO THE CHARGE.
RECOMMEMDED ARE--(1) BETTER CHOICES OF FUTURE MIDDLE SCHOOLS
TO INSLRE FULL INTEGRATION, (2) INTERRACIAL INSERVICE
FROGRAMS FOR FRINCIFALS AMC STAFFS TO FOSTER UHCSRSTARDING,
{3) THE CEVELOFMENT CF SUITABLE CURRIQIEAM, ADMINISTRATIVE
PROCEDULES; PAREN -3CHOOL COOFERATION, AMD A SINGLE
STANDARDIZED EVALUATIVE MEASURE OF FUFIL FROGRESS. AFPENCED
ARE DATA EVALUATION MATERIAL, TABLES, ANC THE FORMS USED IN
THE STUDY. (M)
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In ax offisial a—xwpoleant rolsased by the dew York City Board of Educd~
tica, it wes reporied thet *as roecmsndad by the Allsn Flan, the Middls
Sahcol w2 e ingtitutes ap part of the ii—d crgenisstion. this
weld replace the funl=o3 oehool crganisation. Ths middls Scheol would

Daring tho schocl yoar 196566, cre initinl step ws taken towerd the
sreation of ths new Kiddio School through moving the sixth gradss from
elamentiry schools inte 27 Jumior high schools converting these schools
intoc trensitionel Nifkdiio Schools. It is the purposs of this study to
caexinz the traasitiossl Ri4dle Schools ond svaluatn thes in relation
to the goals of the ¥iddis Schoo® cutlined in the previously mxutionad
Board of Rducation relssss. 7These goals, droodly stated, are: ) to
jeovide improved qualiiy sCusstion — b) to desegrogete and intsgrele the
¥iddis School populstion. It is important ic mote, howver, ithe mors
pecific abjecum-hichwmth‘wupmmmichmfmm
clseriy the meaning of quality aducation and intagration as percsivsd by

_ thw Boerd of Kducation:

1. To cultivats iths sbilitiez and encourage tim
self~-fulfiliment of studsntie.

2. To meintain pupil motivation by providing
courses that are consistent with the pupil's
ebility, asptitude and nzed.

3. To achieve better ethnic distribution in the
intermediate gredas.

L. To faprove the quality of suman velations
amcng students by providing them with ethmical-
1y intsgoated schools, and to isprove pupil
attitudes -~especinlly in relation to self-image
and cther pupils of different sthnic, racisl,
religiocue, or aoclal groups.

5, 7o improve acadsmic achisvemsnt in rolation
%o the rate of scadsmic growth normally found
smcng educetionally deprived childrea in
grades 5 through 8.

it is against these ataisd gosls that the following svaiuztive study wes
mais.

R RESKARCH RATIOEALG. SiiXagans $2

e e ty for dsveloping and conducting this study wes accoptad
frem (he Center for Urdan Bdicsticn in early June 1566. The study was
to be complated and & finishad report sudmitted by august 31, 1$65.
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Infocamation secursd hastily Iin early June indicated

that approadimately 27 trereitional Middls Schoocls wers

in operetion during tbs echool yeir 1965-66 —spproximate-
iy 16 in Prookiyn, & in Hanhatian, & in the Branx and 3
ir Qecns. A rendom selection wes asds which insinded §
in Brookdyn, 1 in Queens, 1 in Hanhatian and 1 in the
Bronx, Permissicn wes granted ard every possibls support
w2 given our work by the District Superimisndentis azd
later bty Principala.

A thoughtful consideration of the prooebls dilficulties
irwolved irn colissting mesees of data during the last two
wdks of ths school year and the tins allotted to the
entire study wsre; in pert, determinants of the rescerch
epproach used. There w3 no tims %o develop end sztandard-
ise inetrumints which wight be admirnistered by insxperienced
profassiongls or traired graduite rexesrch sasistante. It
wis nacissary to solsct & teem of highly competent and
experisnced sduostors with apecislisations in olsmsntary
sducetion, sscondary education, school-parent relationsz and
schoel-commmity relations. Two professors from Brooklym
Colisge with mhny yoars of public sohool fiasid expsriencs
agreed to samme responeibility for siudy of the four
Brooklyn achools., T specieliets in Rducation frem Bank
Strest Collsge Educetiongl Rescurcss Centar, which offers
field services to 25 Harlem schools, sgreed to acospt
lsadershin for the studises in the Manhatlan, Bronx and
Guesns schools. Oow specislist in prrent-scheol and
comsuriiy-school relstione whose exporiense includss servics
o the City Camaiseion for Humen Bights, the New Tork Stete
Citissns Commitiosx for Better Scisols, 8 lscal School Bosrd
in ¥aw York Oity, and &t prosent, in ihe Protsstant Coumecil,
sgrosd to join the resoerch team to work in her field of
izstica. 4 rsssarch coreullant e secured who had
worked on attituds studise in Educstion with Dr. Ronkld
Lippitt, Progrem Dirsstor, Institute for Sccial Resssrch at
ths University of Elichigen, andmcmmtod&akw
College Educstionsl RAesources Canter in fisld action and
reoearal progzexs in Harles schools during the past Lwoe years,

This waz 2 tsam selscted for the highesi lavel of professicnnl
atature and experiancy in public edncation, sirce thair
professions]l Jodgeent welild b3 the most orusidl ingredient
ir the evaluative prosesr. It is esomed ix ¢his study thet :
the cbaervoiiocns, insights, and findinge of ihis feswm, relative
to ths eveluabtisn of the transitionel Niddie School sgainet 5
the goal <f *improvad quality edusstion in an intagrated
setiing?, ase profecniomaily valid cnes.

I, wis 8lso récognissd at the outsat that the professionsls
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vould weed toaes of sssistacts who undiretood the Qynexic
of the typisai pudlic school, W 99eld wsrk sonsitively
with ohildrar end tsachars in sscurizg sooicmbtric data
and vere akilled in child etudy. The professiotsl tsam
we adls to idemtify 27 suoh aseistants, =ost of wom hed
caplated degroes in elsaentary and sosondary eduostion.
To this wera addsd sovezel s pRyehology and

msjors, all of wiem had fie Wm
urban erdas. It wus azsumad that t4ds o conld sucoess-
fully collscl tis noocdssary date fives the eéhools dring
the very diffienit psried of ths £ix2l two wseks of school,
Ao, their resent sxperimnss in child study s arcelisnt
peparstion for participation in t%m cet=of-gchool study
of the seaple Middie Schoocl pogiloticn

Sinee the schools wild be gpen 4o the ressarsh tesm
only two weeks, it wvaas agreed that csrtain types of informe~
tica euch as schisvemsnt oscese, staff meke-up, stimic
composition, surriculim strusture, eic., could be ssssmbled.
Also, that fairiy relisbls profossional judgesnts cosild be
aeds oocnoerning quality of tesching and lsarning, adainis-
trative efficisncy, oducati~aal lsadership, stc. It would
even be poeeible to obtain “cme socicmetric informstion
conosrning the 1avel of dessgrsgetion ond intsgration in the
schaol, It did not sosa possible, within the prescribed
time, to svaluate i progrems of the achools sgainst ths
R apesific cbjestives of the Middla School which dazand an
scetaarant of "abilities®, #s3if fuifillment», *mobivation®,
"aptituda®, "need* and "gelf imagd" of the childrenm who will
attend the Kiddls Schosl, It wes, tharsfcre, decidsd thas
after schools cloaed the seae professiokls and assistants
wio had gathored data in ¢ givean school would foliow that
school pepulxticn and insight into the aress memticond in

. 1hs pietading sexitence.
G D. Proeeas
Bach of the professicesls with & tam of epprocimetely

iz azaistants studied ons and, in som instances, two of
B v the paizcied sespls of sehocls. Theso ieexs opeat an

averags of thess dige in esch ookocl lcarning es wuch &5
" panim sbeut ths edusationsl propem erd the desesrigat-
o ing PT00ass a5 they soexed to bs oparating
hthn awﬁm%otmmmtoott&m
aeeoets of tie eohool by ¢he prefoesiamxls, tho assistants
e gatharad wmifsen dats on acedswlc achicwemsat, pupil-staff
5 relatiomships, pupdl-pupdl relsticnsiipe (mwisu;r 88
thoo related to racikl arnd ethnie irtegration) and

X paaapticn of 90lf imege of the childron, Feoms nowd to
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> Sovesl days hedore sohoel elooed, tie tsam working in
3 8 given achoel dagan 4o folloe the ohildren end to
beacmd chosrvere af iimm im their ilfe eut of sohocl. =

the camirmity lesdsce Wit wWare ebls to dirost ths profecsicn-
A ol axistante to the groztl waristy of plsses whers children
from 3 givan aEple sohool lived and playwd., Hritten

interects, n0ad3, aptitudes ant aabitisns of the perti- 1
culer Hiddia School poptlation. THsse arvodotal meisrials
h ve been aszambled &l &5 available for study ab the

Conter Jer Upbtan Bdueation., Salient {indings arc included

in thie sspart.

e sli-doy meotings of the professisomls were dovoted to
: sharin~ and arslysing their interpretation of the amvedotal
g dats wath ite potontial meoning for the Hiddls School b
¥ progren, Nssults of thees sessicos &pp2er in the findings

: T Gsta snelyais and e rewitant fintings vill be discussed in rela-

&+ - ticn to two questions waich refiect the besic goals of the proposed Middle %

7 1. To shat extont is the Middls School
: dssegregaied and intograted?

2. To st extont dees the praseat pragren

of the tramsitionsl Middls School reflact

wigproved quality odusstion® for the _ 3
N preposed pepuistion?
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A study of the Pesial a 2thsilc sapesition of the sexgle
scioals, o8 ohmee im Tedie IX; 2 4o Zepeedix, revesis

$n a depogiagatod e2RCHl 58 BEIETIE Y
the fosmmle relsgead 3 Cosnicedomer Kliem,

adtdowgh
Sohocl A 12 very ole®s io gmalifying with 52.2% Kegro,
1.2 Pussto Bioan and AAS *Cidar, Chosiking the ethnic

o A
that the psresctage of Negress is 5.8% Migher, Puarto
Ricans 1.%8 kigher, snd Waltes 5.4% lower then the all-
gehsol peroertages.

Pive of Ltiw xsves schoels studise scommodite almost
conplstely ssgrsgatsd echool popalstione, In every scheol
exdoept ono, Sshoal P, tin addition of the ixth jrade
popxistion has seds the school mess soregated.

ASoapiing this total picture of 4hs reclal and ethmie
digtribution in iheoe schools, vhet avidsnces are thswre
of noveeert towmrd decsgregatica and istegraticnm withia
these limita? The following peregraphe quoted veorbetim
from the statistiosl smmory in the Appsadix indicate
that presesnt orgenisstional practicss adhsred to ty the
ochool aystem a9 fostsrirg further sogrogation within the

present Lrapsiticral Midd. School population in this sespls.

(4= irdicated in statistical study, tims allowed for s
complete apalysis of four of the seapls -the tso most
sagrogatad and the two most Gessgregated schools.)

“Findings: In JHS 22, 6th grade, 24 of ths 33 “Others children in-

eloded in this survey are in the tcp clase. In seveath grads, 26 out

of 33 "Othsr® childrer are in 7 SP1. By coutrest, W find 8 out of

.32 Wegro

in 7SP1.

thair mmbars in all the classes is sven mwaller.
distribotion csn &loo b2 sesn, espevially in the o

3 '1! saperant olase. It would thue eppeer that the grouping in exis-
tence tenls to creete & recial imbelance in thw top lsvel classea.

mmmﬁmmmﬁmmwmdmm.

ot
(Bcts: & varisty of reeding
s is very difficuls.

are the Metropaliten, Mew York Orowth, amd Eatropolitan Intersediate )
In the top and widdls clagess on esch grode the reading ravge within a
clazs is fiom thewe to five years. Of opocial imterest is the Isct thet

mmmmmmmuan&mupwtmmm

tagts have beon used so that direct coaperi-
In the sixth grade the tasts umid most frequently

soores achisved by papils in tha 1op class and those in the middle class.
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Ispiiostions: 34nos homcgsosuss grouping based primrily on stendsrd
mﬁqm@um@h%eﬂ:ﬁ,a&ﬁmt&p&tﬁmdw
mmwmmmammmmmmmmm
1avel clesews, & woald eppaar thet o secxacinaticn of growping peactices
n the whédls school wezld be most approje-iste "in 1ing with thz goals
o2 the Kiddle Sohwal Project.”

Aother fector oo would conuider importang in pereviding an timtogratsd
Mtwmummcmmmafmmmmz

staff. In &t seven aschools studizd, all of the principals end aocet of
the sesistsnt principels axry white, Teble X, in the Appendiz indicetes
that 82 of the eeven schools heve preduminently white etafls while the
m}'ﬁ.ﬁmﬁe sohool widch hes %88 Begro popuiatios hes & 458 Regre

mfiwummm,mummammmm@m
ofhmommmmm.ktmmmmwhwhm&,
there ware miy five Pusrto Ricsn stalf mssbars. of the four schoole
wmammmamﬁmm,mwmm
Rizan staff mezber. Onme schocl which hsd 2 99% White populstion had

wmmcancmmm”mﬁmotwm@mmwo

If this semple does reflsct what is happeming in all of the transiticnal
Middle Schools, it con bs concluded thet the Middle School ie st present
highly segragsted end thet the initis) steps laken in 1) decignating
mmm@mhwmemmwmummm Schools
(2) selecting the sixth grade populaticn to be transferved ic these
schocls have perpetuated and to saes sxteut inereassd segregatiom,

Soam very significeat evidencd uas cuspiled concesming childran's
behavise toward their peers of different recisl and atimdic backarounie.
Within classrcoms whorsver thire was fresdom for the child to choons
other children with whom to work or camamnicate, ha did so withoat regard
for racial or ethnic differences., (3eo Statisticsl Anslysis Report,

Appendix).

Using Dets Sheats, (#ce end of Appendix) as & gulds for coevrving commmnica-
ticn scroes racisl and stimic 1inss weong children woen they wers in ihe
lunchroos, the school yard, the shop, the assebly, sto., the professicnal
gseistantat reports indiocated that alwost wiversally when the children
wezo froe to chooss, they werksd, played, 836 and telksd in groupinge which
sut serese recizl and ~thnic 1ines.

Referring to Tebls IV, of the Appendix, information gisaned Irom Deta
Sheet, 3, siriel probed chilcrents rasial and ethnis prefsrencas of their
teachera, showsd thet the wast majority of papile fesi that the etimic
by&mwmmmu‘mw;&mo Children in the only
complstely sogrageted White school wre the only xroups whers not a singie
chiid choas to have 8 Hesro or Puerto Rican teacher. Similarly, in the
mmhmum,memmmwwmmna
¥hits, and sven fa2wsr & Fuerto Rioan, teachar. :




.= - 7 L]

) If the children stodied in this seaple &re typloal of Middle Schcol
popnlations, it is highly pecbebls that ths Middis School which

B weeld meet the ruguiremsnts of a desszrugetod sshcol and which would
N organize its ciseces sud astivitles svoupd dessgrege’lad geoups of

ol children, wald b gucecessfvl in ac!zmm e high degree of integre-
';:; i B. I ‘a-
Introducticn: It ic assamed thet the term "quelily edusation® refers
B - t> evsry sapsst of the oshool 1ife of childrem assigned to the Xiddle
Sehool. It is furtheer sssmmed that o sahim quality educatica would
= ieply @ reseconble degres of empellancs in such arses as:

a) icadmmic schisvament of chiidren

b) -Attitudes of children tomard sshool

¢) Attitudez refiscted in toasher=chiid relationshipz

4} Reolationrhip between schosl progree and nveds, interesis,
eptituden, hopss and desires of chiidren it ssrves

s) Involvessnt of professismal staff in prograa developmsnt

£) Faciiltiss, seterials sod supplies

g} Orpnisation of school for lasrning

) Preparstion of wtaff for their respective roles

1) mmmmmmwefwmmm

J) FRelationship of sciwel Lo comemity Jhich it serves

Scuress of informeviva used o aesdss academic ashiovsssnt included the
ctlative rocorde of the child, thw profeseicnkl ssscasmwnte msde by
ti» teachars and principals, &Mtb& eval»atimmée vy ehildmrsofthoir
oun learning. .

In sach sample aehaol,themrﬁ.lamiomt score ws rocorded for
21l children from thrse slagsses on esch grads level represanted in that

& schocl., The three olaseds solectsd for study were the high, middls and
lowr cxponent group on vach grade. The date was analysed io provide
- anmers o thrws gqusgtions:
1) Ave the sixth grade grade children achisving as well as they
v did in their prsvious two years in slementary school?

2) ire tho eixth grsders svidencing the sems renge of schievement
v g8 1n appereat for the total popmlation of the preseut
transitional Middis Sohool?

3) Ars the sixth gradsrs achiaving 83 well a2 2 camparabls group
of cixth graders w.o reaxined in elesmontary schooli?

Tiee and btudget would permit dstadlied analweis ol *he ssme four acheols
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zeferred to in the first section of this report -the two moet desegrsget~
od and th3 two most segregated.

Wan the data was assemdied, one oterling fact emerged. The schisyement
ssores recovded for fouwrth, £ifth and sixth greds wers coiained fro=

six different standardized instrusemis, In more than 508 of the ocoases,
ohildrants achisvemsnt zccres for three successive ysars of thair scheol
1ife wzre baeed o thner differeat standardised instrumerte., 7This factor
akes & valid comperiszon of results highly questionehls.

Bxsaver, scospting thet Uiwitation, e study of the sccres indicated no
significant chanmge in the range of scords for & given group in sixth

= . i as coupized with the ssae group in £ifth and fourth grade. 3dai‘ar-
3y, there wea no significant change in the renge of scores for 1iks e:ponent
i groops in seventhk grads clasess in the sxms school.
In & report to be sabmitted by D, Richard Tremt &s a pert of the Middie
Sehiool Curriculune Study, it will be noved that achievement detsricrates
“f] %8 children move through the intermecdiate grades. The renge of scores
T reeordsd for the traneitienal Middls School £re nct significantly higher
or lowsy than thoss recorded for sixth gredes remaining in eismantary
ok schools, and the phenomenon of detericration in normelly expected growth
is ocerstiva, to a similar dsgree, in the trensitional Middls Schocl
satting.
R Ths porceptions of teachers and principals concerning how weli rixth
};% gracers &r¢ lsarning differ drosticslly from the children’s own esiimaist
2 of their perlcramance. ~

¥ Cuoting from the statistical anslysis report incimded in Appendix:

18indings: Though there 2eems to bs some lnck of agresment
a2 1o whether the children prefarred school laat year or this,

in terms of liking, ~thers is very strocg feeling that they
lsarn more ard recsive mors help frwm teachors im the middls
schoal. _
0 Questions: Do teachers fesl the same way? st do standardiesd
B teste sho?
Ieplicstions: Sincs the middia school seems to give the puplile
the feeling of reveiving more help and of laarnirg more, the
& v bas .c ides @axse o be paychologically sound from the point of
visw of the pupiis. Roed for fwrihar experimontation and study
is indicated.®

(Ses Tsbles V, VI, &nd VII in Stetistical Report).

Teaching and adeirdstrative htef? evaluetion of the sehool schievement
of the sixth greds and thoir projectsd svalunties of the potentlal faor
A school schisvemant of fifth gradsrs should give cause for concern to




-

thoso sesponsibie for Hiddls School development. In ewry achaol
studisd, the gemeral faculty opinion w3 that tiwse chiidren could
not sot_sve effsctively in iha present structure of tiw trensitional
Kiddle Sohoel.

Tn the intezrvisw dats cubmdiied by the profsssicnsls on the ressarch
tean, not & zingle positive stateasnt wes reperisd regarding the
qusmmmwmmmmuhmhw
which they wsre assigned., Following ere 3 sample of ths negallve
statements recordsd:

nOppossd to fifth".

nIn 145, teachsrs looked forward to sixth, but in 46,
dunnit wanmt &th.rn

nSixth grads acacemic deficiencles do not anabls tham to
function in jundor high prograa. Teaching ie infantile.

nChild depends upon ons authorit - figure”.

tLost in tais sstiing -svidenced by lost articiss, sicknesas,
depsndence on individusi help."

uChildren cammet pead the materizls used in the sciemce and
languags coursoz.'

nThe mnjority of the junior high staff do not liks ic tsach
sixth gradsrs because of their immaturiiy and poor academic
achisvement. HKany of the junicr high teschsrs ars taking
thy High School smminstion and plan to teach in the High
School 28 socn &8 poseible. With the influx of £ifth grada,
thess probleas wil' be multiplied.*

"The sixth graders are less able to accept ingdividusl respcasibility,
especially in moving from subjsct to subject, and sc tightsr controls
hag 4o be addsd,.®

sQuality of verious schocl-wide projecus feil beceiss they rad to
be done on & lower grade level and ingpirats -al ¢ffact on the
satire sochool want down.®

“Tepchers vho have boan trained in tha junior high school sve
disturbed. They say that they are baby sitting.®

Thees statemsate by principals and tescheds are veprogantative of staff
opinion in the ssmpls studied. if this sample is typicsl of staff
attitudes in tmansiticnsd Kiddle Schools, scme changs in staff composi-
tics and in re-sduocation is in oxder, for learning woxld cexrtsinly be
Wﬁmu&mwfmmmnjmwbltmpmmdmmch
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a ¥iddle School population.

Hhat sleps were teken tomrd providing the piloct transitional Mildle
Schools with staffs heving appropriste preparstion and profsessionsl
expariance to successfully tsach in theze schocle? From Table XI in
the Appendix, it can te noted st & glence thit mers than X% of the
staffs of all schools studied are licensdd for junior high school and

to teach & particular sudisct mstisr especielisation with 108
o= 1ess bein licenesi in Common Branches and prepered fo teach ina
sell conteinsd clasercam.

1f the ¥iddle School staff is to be responsibls for devaloping curriculum
and tesching children frum gredes 5 through 8, it would seom necossery
to smbstantially inoresse the muwber of teachers holding Coamon Branches

licensse and possessing knowiedge and urlarstending of succezafud
practices in tseching pre-adelezcents.

To ths quastion asked of primcipals by the intexviewing professional,
nIn what way wis the staff of your school involved in dsveloping the
progran for the naw school population?r, the responsd ws similar in
each of the a2chools studied; namsly, that the teachers whoe were to
tesch sixth grade children in 1965-65 atiendsd six three~hour 2ezsicns
in May and Juns of the preceding school yeer, but thess ssssicas were
not shared or contimisd in any way during the school year within each
schacl bacsues, "the junior high school prograx was tc be initiated
imte the sixth grade classes.”

Principsls were asked whether they hed received any further melp in
izplemsniing program changss and ths unanimocus responas was "no", except
for receiving curriculum hulletins which were distributed.”

nIn what ways ars you planning, in the nsxt few years, io involve the
school staff in the developmant of a school program faor the ney school
populstion?" Fiws of the seven principais responses wers basicslly ths
samd and the following statemsnt is illustrstive of thelir plans:
nConfersnces sre planned by the dapsrizent chairmen to discuss the
jmmlomentaticn of the junior high schocl program.! Ooe felt that ihe
sixth grads should be in a sepersts unit of the building and functicn in
self containad classrcoms. One principal felt that s cosplstely neow
crganization needsd to be doveloped in which "lower gredes would have

caly some dspertssntalisation moving up to individual programming arcund
Zrads 8', This principal was the only cos in ihe atudy who reported a plan
for involving the faculty in the develomeent of & Kiddls School curriculum
which included sn swvalustion of the pressnt progrsa development of
undsratanding the philosophy of the mew prograz, articulste with feeder
achools and the evoiution of mew curriculum suited to the new population.

This principal has axpressad the kind of thinking which, if implemented
succoasfully, holde praaise for devsloping & new school which will
utilize the talsnta of ths gensralist ard specislist in an educational
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plan suitsd to the special needs of children gradom 5 thrcugh 8,

e A rsport, at lsest o5 long as this ons; could be writien oo the implice~
“ ticaa of the 200 peges of anecdotal meterial describing the cut-of-gschool
1if%e of the ochildven sitending the ssmpis sshocle. Howewer, these reccrds
. are arailidls and shoeld provide Lrvzlusbls gources of infmtim Lor
o . Middle schocl stalfe v want 4o 4o "Srontier thinking™ on

T curriculur which will indeed have roots in ihwe important iife mds cf
thags chilm

T It is irpossidble to resist mentiocning 2 few peratrating qusstions raised
e as cns studies the ansodotal material and its possibls msaning for

g plarming school axperiencs.

i 1. The childrsn ssamed to bs cimost completely rssponsibla

, for their ovm 1ife. Thers s never az sdult accospanying

] the majority of children sxcapt thoss from the all-white,

R middle class schools, How can ths school capitaliss on

e this characteristic?

2. Contrary t- som other research findings {Deutsch, Rieszman),
el children were highly verbal. How can the school maintain and
develop the thought and langusge pattern of thess children?
3. Though children seemed ¢5 eat, work and play across racisl
sy and sthnic lines in echeul, they were experiencing probleme
in this arsee cutside of school. ©"Black powsr! was baing
i talksd sbout. The Middle School has, to date, taken no
" cognizance of its rols in helping children in this very
X gensitive ares.

L. Contrary to the popular opinicn that the childran in deprived

e sres Middie Schools de not care about school, sbout grades
o) and merks, tie snecdotes racerded outzide scbool.. on the

s isot day give considaradla evidence that theass children are
oy deeply conserned.,

i 5. Reporie repsatedly told of the concsrn of older children

v for younger in & life sstiing where adults were not avail-
o sbls. Ib it possible thet the schoal might incresse learning
g for both youngsr and older children if this strength of dis-

advanteged area child sccisty wers built upen in schosl?

6. Children in desedventaged area Kidile Schools, {5 cus of the
o 7 studied), learn quickly in & noiay, crmaied out-of-school
v gituation. ire iypleal, highly orgenised, quiet settings
e 206t productive for tesching thess youngsters?

7. Caild-perant relaiicaghipg diflze go drastically in disadvaniagsd




arezs frum those in more advanisged onss. In Yypical
siddls clase nsighborhoods, parenls were 8ean coxaiimicue-
iy seking chiliren to and froe activities, while in dis-
advaniaged aress, parezty were rarely stn, Schiools maed
to explors varying approsches Lo pevexi-school cooperaticn
vhich taks into acoount sick drestically different patiarns
of chili rearing.

For the profsszional research team, the two sessions devoied to ihe
discussion of the ansodotel materisl and its seaning for Kiddie Schools,
were the most significant of sl their expsrisncss. The proceedings

of theee msetings recorded cn taps have & poignent =sssage for those
who will tsach in dessgregated schoois.

Though the subject of skch session was clsarly dafined by ths chairsan

es that of searching for educationsl implications of the recorded
anscdotes, msetings becams traummatic, stremucus sxperiences where Negro
and White participsuts argusd bitterly over discrixination issus. Menbers
of this sophisticated professionsl groap reported being unable tc aleep
follomdng these seszions. It was claarly rscognised that as schools and
school staffe dsssgregated, similar opportunities for mixed racial and
sthnic groups to exmmine their racial attitudes would be hasic to she
sstablishoent of human relationships which would allow teaching and lsarn-
ing to taks place.

1. Selsct junior high schocols and fasder schools which, when

organised into ihe Hiddls School, will provide a dessgre-
gated population according to the iAllen Commissicn criteria.

2. Organize classes so that the major part of children's
school life is spant in & desegrsgated setiing.

3. Devslop in-servics programs for teachers in which ther
have many opportunities to associste and commumnicate with
their collesaguss from ths major social and ethnic groupings
of the city. Provide sensitive leadership Ior ihsse
pessions -lssdare who oan help teachers gain mew lifs
experiencas to overccme racial prejudizs.

L. If schisvement scorss are to be uesd to check agzinst
netional nores, administer the ssme standardised
instrumsnt so that results sre comparable.

5. Move with all possible speed to balance Niddle School
staffe with Junicr High and Commons Brench licensed teachers.

§. Organise study groups for principale of Middls Schocls




7.

8.

9.

to szplore productive ratiomeis, cwrriculas and cozeniss~
tion for the ney sobocl,

Holp prineipals sohieve he oanditions necesenry (time,
sxtra staff, or remoeration for afisr schec) hours) to
srrengs stady proups fo Jmior high and elzamtary
taaobers ¥ Will perticipats in progres developesnt.-

Tew % w2 WY
.y 7 ,-...-‘r-.'m-“d" »
d

Tske into conzidengtion Ahw out wl-scheck hopes, needs and
abilitiss of shildzen in ouilding curriculnms,

¥sva to deosntralise the city soheol oyetem so that

toashars and prinsipeis oan hawe mors rerponsibility for

develcping curriculnm Zor Middis schools, _
Take into consideretion the different patterns of peremt-
child relations when devsloping plans for parent-scheol
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Inp Juse 1965 3:te wes collsctod from seven middlc achoois

in Bew York City. The fullowing table indiceles the mmbers

sad ethedc dackgrounds of the pupils iaciuded,

7 2

Behool Classes 2 FE ¢ Ina

‘JEB 82, Bronx 6 57 38 66 352 {no Bth grade info.)
JM8 %9, tnoens 2 1 k ™ 220

S 88, Imphettan 6 130 3 0 133 {no Sth grade info.)
J8 T8, BrooKlyn 9 3 o 282 2

JE8 178, Brookiyn  § 7 6 b 23

ggig,mnm g 13:- ;‘g N 25

simesm.mlﬂisoftbgﬂmum#mS.MRstthis

time, mterial from four zchools, two integrated and two

ssgregetod, will be used to indicate trends as they appear.
The iztegrated sohools chosen for this purpose sre JES 59,
Brooklyn end JEB 22, Bronx, The asgregeted schools are

-T88 88, danbattan apd JBS 78, Brocklymn.

Schocl Statistics Tally- Dats Sheet 1, TABLE II (attached)
will be helpful in following the discussion on ciase group-
ing ss seen in this study.

Findipgs: In JBS 22, 6th grade, 24 of the 33 other children
incivded in thids survey are ip the top class. In seventh
grade, 26 out of 33 other children are in TSP1. By contrast,
we £in2 8 cut of 32 Kegro children in a top aixth grade snd
§k oat of 27 Begvo children in TSR, The ratio of Puerto
Ricen childrer found in the top ciasses tc their muberz in
all the clagses is even smellier. In JHS 59 an uneven
distritution can 8185 be seen, ezpecially in the eighth grade
which is a "1" exponent class. I3 would thus appear that the
grouping in existence tenlis to creste a racial imbalance in
the top level classes.

Crotping cap also be examined fram the viewpocizt of reading
schievemernt. (¥ote: A variety of reading tests have been

ussd 30 that direct comparison is very difficult. In the

sixth grade the tests used most Lfrequently are the Metropolitan,
New York Grouwth, apd Metropolitan Intermediste}. In the top
ard middle clsssas on esach grade the reading zarge within a
clasas is fyom three to five yeara. U special intersst is

the fsact th ~ in practically every instance there iz a wide
cwerlsp betwean reading scoves schieved by pupils in the top
clasa and those in the xiddle clacs.




1 e 3 Composition Sex Readin
Sehool Grade Burcliment X PR O | S Saoros?lth)
-3 681 33 8 1 2% 18 17 5¢3=11.0
66 31 16 6 9 13 lz 202-~5.
6-15 17 6 11 - 13 et
TSR3 21 & 1 26 15 16 1.§=--11,0
7“5 20 10 7 13 goO‘E 8
T=12 30 l 10 17T 13 1,.9-3.9
X0 INFORMATION OF DATA SEZET I FOR QRADE 8.
A 6=5 34 1k 18 18 186 3,.1-5,1
5-10 31 20 1 ié 18 lz 3.8-5a3
£-1% 32 19 2 9 16 15 1,8-5.1
T} i8 8 1¢ S 9 3.8=5.5
T=9 29 21 1 7 13 16 3.2=8.1
1'15 32 ‘17 5 13 9 206”702
g -1 30 16 20 16 14 —
25 1% [ 18 11 - op e
8-13 83 13 12 19 13 cne
. 3 «B 2 24 2 12 13 3,2-9.0
? g°g 23 28 18 1% 106’?02
6« 32 31 13 16 1.8-5.8
78?2 26 20 11 Q 5,%2-310.0
710 13 13 T 2.,0-8,7
718 i3 13 11 1 2.,5=4,6
IG‘IiPORli?IOI 6N DATA ZKERT POR GRADR 8.
D §-3 ’ 3 28 mow
6=10 §§ i g i 21 g owes
=13 ' ﬁ3 13 S coo

Xthnie 5 s

B0 INPORNATION

YO INFORNATION
Xo Ath, 5th, 6th #24D3 3C00RES POR GRADRS 7 AMD 8

A7 "3
1. Metropolitan i, Hatropolitan
2. H.¥Y, @rowth ’ . K. Y¥. Srouth
g. I,2.% o I.2.%s
« Stanford Ashisveusnt ¥, Stsaferd Achleveasnt

Se

Sarsourt Bracs

5. Caiif. Lohisvoment

e

-
" oy ¢’\:& -
- . -

RECORDS 3XNT *¢ H.S3,

RECORDS SEN® TO .3,

T 8

Test Readin
Used®A Sooroaisth}
1,23‘ 507“110‘

1 301“ Tok
1,2"‘ 01’1100
192 01.800
2)2,. 2.1“5«0

308-7.7
03'509
201“596

3 8'60‘
2 306'6«9
2 203-6

RN
.
or

1,2 L 2°11o5
102:3 3. 2-%.8
lgﬁgs 106°5§3
132 5.7'110@
1,2 2.8-5,8
1 2 1 9'308

x5 W o (-2 X X.J

28
1. Xetzropclitan
2. . Y. &rowth
e LT%
. Retro Intermsd,
5. Czlif.Ashiovenant



1@ 11
Bead Test
Seores(6th; Used®C
6.6=11.9 i
308' eei
3.6- 3.9 L
7.0-12.2 1
‘08- 90~ l‘a
200- 593 1,2,‘
601'1000 1)5
~05' 905 1
08'11 9 1
2. "'606 1
309'603 1
507'905 1;2;‘
0‘“601 1,‘
20‘“503 122
8.0-11.98 1,2,4
&01" 09 132
300"' 05 1
?03-1108 i
‘o - 909 1
‘07' 709 1
0
« O%1s
Kohlnan-Azndersca

+ Piatzer~Ounzinvhsn
. Eompen-ile¢lsen
Gslif. R.R,

. Longe-Thorudike

12
Inteil.
Quotent
Rance

%e1138
0-127
73-100

5-157

=109
62-10%

91-122
91-114
T70-107

3-132
0-11%
T77-131

91-137
60-114%
73-109

8g-125
83120
75-99

'y X X
- . &

i3
Test
Jsed®D

1,3

- ™

i

Average

1§ Readins
Sceres(1d )

Yoars

61-63
61-6%
62-63

59-63

61-6
8163

63
61-h
61-
62

61-62
59-62

636
625

62~63
60-~€3

« B

1°o~“1202
1102”1’09
12 ~1A

12 -12
1207'1 06
12 =15

11.5=12.7
11.5-12,5
12 -13

12,5-18.0
12,4-16,
ig -1%,.8

~19
i =15

110"12:7

11.6-13,10

1195~13a2

1295'13010

12.11-25
1'&9”1503

11 =12
11.6'1205
1106“1205

)

W g e e e e g
- 12

i




Implications: Since horogenecus gzouping hesed primarily ca
standard reading scores 4oes ¥t in fact exist, and zince the
pettern of gromplng in existence tamds to create a recisi ans
sthuic isdelamce in “he top leve] classes, it would appear tdet
;mimutmmutimmtheMncmwnd
be most apropriete in line with the goals of the MHiddle School
Projset.

Dete Sheet 5, a quercionneire filied out by the papils, was aimed
at ascerWmining Sbr feeling of pup.ls for their Seackers. The
pupdls checkyd the words "yes” or "mo" 4o the varicus questions
although somo pupile inserted "scmetimes.”

Findings: In all schools there was an cvervheiming == ority of
ckildren whc felt that: a. most teachers like me
h. I like most of my teachers
C. my teachers are helping me to leerr
my 2chcol werk
d. I help my teachers by dcing my work,
bringing in my homework, taking pert
in class discussion
e. teachers are teaching me the things
I need to know when I am cutside or
school

It response to the question, "In what ways do yo: think your
teachers could help you more than they are doing 2owt"™ the
following categories emerged from the Pupils respunses:

TARLE YII
22 59 88 T8 not available)
Total

i. Give more work, harder

work, more homework 36 24 2 89
2. Be more understending,

supportive, fair,

professional 59 72 % 157
3. Give more help befcre

tests, review L 6 1 11
4. Help us individually

{dur and/or after

schocl 19 311 22 71/
5. Make schooiwork plessursble

understaniable, useful,

interesting and varied

(includes better books, other

saterials and methoda), _

discuss work 53 61 2% 138
6. Be stricter and enforce rulee 8 2% 13 45
7. Give less homework, slow down

s little 8 13 6 7




TAZIE IIZ 22 33 88 {70 not «vaila®le)

8. Talk to our parants Total
(or semd motes) 3 3

9. Xc change needed,
doing as mach as
they can 7 X 1L &7

10. I don't kxnow 2 1 4

1i. Insppro~riace
response 15 18 13 LE

The above table includes responses f.am the £th and T¢b grades
of JIS 22 and 88 (8t:k grades were not aveilable) and 6th, 7th
and 3th grades of JHS 59. The responses are fairly well
distributed (od do not .all imto groups by school, grede, class
or elhnic backgrouni. Items 2 and 5, those most frequently
mentiopzG by the pupils, sre very generwl and imeolsc the

basic skills of teachirg. 4&: aeen cn page 2 of this report,

the pupils fesl the teachers like thea and they, in turn, say
toey like most of their teacherz. Ssvertheiess s 1king is not
enough and children are sensitive to the art of sHilled teaching.

Implicaticus: Ways or develcping and wmaintaining the =:kilis
cf teachers should be sought tc insurs interesting, va:ied
and stismulating programe for the midiie school chiid.

Is the ~thnic background of the %eacher of importanc: .c the
Pupils in this class?! The following question, part of a long
questionnaire, was asked to gaiu imsight imto the Pupil's
percepiion of his schoolmstes' feelings. "Do yuu think your
friends ip this school would rather have (check one), 1. a
White teacher, 2. A Wegrs teacher, 3. A Puerto Rican teacther,
4. It doesn't matter. The responses are indicsted asz follows:




TAME IV

School Greds Wir'te Segro Puertc Rican Doesn't Matter
2 6 g 6 2 €3
7 9 1 i
I 11 3 )
59 6 2 h o 4
7 5 S | 0 57
8 6 2 Y 68
T LA 1 Fod
53 6 3 13 s 53
7 g L ;
3 1 1
78 € x o 0 58
g 0 0 0 &4
2 0 )
%2_ o D 1?5

A drief glance will show that che vast pajority of pupils feel

that the ethmic background of the teacher is of 1ittle concern

to friendse in the schocl. However, s closer examination of re-
sponses by schocl i3 of special imterest whean held up to the

Pilot Project's goel of school integratior. In JA8 22, EBronox,

an integrated school, 18 perce.t of the pupils choose 2 racial
deaignation, vhile 62 percent feel that it does not matier. In JHB 59
useng, nother integrated schoal, only 12 percenmt of the xmpils choose
o0 an ethnic line while 88 percent say that 1¢ does not watter. In
JES 85, Manhattes; & segregsted Negro school, 1G perceat of the pupils
respoxding chose a teacher by racial designetion amd $1 percent say

it dces not metier. In JBS 78, Brooklym, e White segr:gated school,
29 percent of the pupils choose a White tescher, no pupil chkoosesn

a toeacher of a different racial background and 71 percent ssy they
feel it does not matter.

Findiogs: Besed on the above gtated question and respcnse trends
would indicste that middle school pupils ir large mumbers perceive
their achoolmatses as being udissed racially regarding tbeir
teacher's background. Bowever, svidance also indicates that
children sttending s White segregated school tend to be more biesad
racially (or, &% least, tc think that their schoolmates are).

Quasiicn: Would respcuses -orrespond cor be different if the
following matched question were ssked: "Would you yourself preler
to bave a, 1. Wity teecher, 2. Negro teacher, 3. Puertc Ricar
teachsr, k. 1t dcesn’'t satter.”

Implicatione: 1. Integrating the middle school wiil tend to
bm;mmmmwwmmmm.
2. mm,t«m,mmnnzmmmmuwtc
mmmdmm-mwu‘mmm@m
mﬂofﬁmcechoalmihtmtomdmbacw.




Aow do these pupils frel towards clessmetes of different background?
OJoe way to seeX sn tuswer is to locok &2 soriometric choices made
vithin ¢ cless. Bince xpils in JBE 58 and JHB 78 could cnly
choose leaders from siwdiar beckzromnd (the schools being besicnlly
sW)nmeMﬁacmnmcﬁb@ttc
find tremds that might spply %o other mfddle schools. The follow-
ing informaticn therefore, was glssmad from responses made by
pdls in JEE 22 Broox, amd JEE 59, Goeens.

The pupils were presented with en sasignvent of preparing a

Play oz a civil rights dexcaetratiorn. They were seked to choose
s director, two male leading actcrs, ¢wo femaie lesding actresges,
a hero, s villain, snia Playvright. They were slsc asked to in-
dicate the homes of two claasmates &s preferred choices for after-
school planning end rehesrsing. In all classes 'z both schools
ckoices were made across ethri: iinss. Pupils teided ¢o choose
leadevs for reasons other than cclor. Though tke plxy wae to
represext & civil rights prodiem, the herc and hersine were pot
always from the minozrity groups nor was the viilain alweys from
the majority group. In some cleasses the viliain chosen most oftern
was also the pupil chosan to direct or write the Fley. This choice
of & well-liked or & very capable Pepil to portray the villain was
HOre CONMOT among pupils in the brighter classes. In the slower
classes this choice sometimes scemed tc indicate a child who was
not liked by the other pupils. Heros, heroines and other class
leaders were assigned differenmt rolea by different members cf the
group axd frequently received more than one nomination from the
same pupil. Of specisl signiricance were the two chcices for
afier-school meetings. Here again, crossing ethnic lines was
very common. Pupils seemed to choouse either well-iiked lesders
Or persopi)l frierds, but no patierm of racial preference emerged.
(A descriptive anslyais of socicmetric choices for seven clasgses
1s on file iz the office cf Ir. E. Terry Schwarz).

Findirgs: Ip an integrsted school setting, meny pupils tend tc
choose class leaccrs end frierds on a basis other than ethnic
background. Since this study did not include the addresses ¢
the pupils imvolved, it 1s not possible %o ascertain whether
choices for home rehsarsals were related to relative proxixity
to the school or other classmates. A large proportion of pupils
crossed ethnic lines in cme or both of their choices.

Questicas: Are children who are buszed imto & school "{solated”
within the school or sre they irtegrated, accepted, 1iked and
chcsen leaders once the newness haa worn off?! Can informetion
for this study be expanded sc that an exsminetion of "buszsed”
lesders vs. "peighborhood” leaders can de made!

Implicaticn: Living and working together in an integrated ciass-
room will tend to aliay fears and superatitiona concerning perscus

of differem dbackgrounds and will encourage healthlry, normml muxan
interacticn.

Por most &t2 and Tt: grsders in thiz study the past year represented
their firast experience in a widdle schoocl. The follewing responses
indicate some feelings about this experiencs. X




Seood “:m !n m‘ I 1R T3 olf school {2} $his year
2% % 3% .
7 2 4
%9 6 . | &0
7 8 17
88 6 30 37
T 9 18
78 6 18 &
TAKIR VX
o yu thdnk yox learzed more:
Sckool  Grede {}) iest ysar in your old echool (2)  this yoar
2 ) 17 &0
7 20 5k
59 6 10 76
7 5 16
88 é 7 3 52
7 5 22
78 é 5 75
TARIR VII
Domtoelths&thatuchenhelpedyonm
Schoal Grede (1) Isst yoer in old schoal (2) this yoar
x é .. 51
7 2 k2
79 & 19 66
7 11 17
83 6 Ko 45
7 3 &3
T 6 a 57
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Sohool . (1)mm;um(a)wum,
e pay teachers

50
62

Te
17

k3
2

73

Do teachers feel the same way?! What 2o standardiznd

Ipliostions: 3ince the middla school sesms to give the Pupils
thomnxofmoiﬁmmhupmdeflumum, the
basiec ides seems to Do peychologically sound from thbe point of
view of the pupils. Need for farther :vverimentsticn and study
is indiosted.
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Coter for Urbea W

Bey Tork, %ew York 10036

o4

Blucetional Practices Diviaion
Title I Bvaluations

Information from representative capling of cum lative
records of schools under study - data sheet 1

(Middle 3chools - Bixth Grade)
June 8, 1966
Dr. E. Terry Schwary

Directions: In each school, record as indicated below for a high, middic and
low exponent cisss on exch grade level represented in the schocl under stuly.

The infcreation is %o be obtaired from the cumilative recorde. One reccord
ahett 1s to be used for each child in the saxple.

l. Grade 6 7 8 39 (circle cne)

2. Grede Bxponent 1 2 3 k 5 6 17 8 a (circle one)

s

3. Total mumsber of grades in the school.
éth Tth B¢ Jth

k. Reading Score Grade &
Grade S
Grade 6

5. Raae of teat used

6 I.Q. Data Reccrd

7. PBthric or recial
Identificatica
¥ PR OTHER

(circle one)

N 4 (circle one)

Bex
Age




Etcstionmal Practices Division
Title I Evalustions

Kiddle Schools - 8ixth Grede

June 8, 1966
Dr. E. Terry 8chware

Informaticn on ethnic and recial diatribution
in pilot middle schocls under study --

Data sheet 2

Direclions: Visit sww children 8

udied through cumlative records in data
sheet 1. P41l in informatiorn requ

ested a5 correctly as you are sble to appreximte.

Class
Grade Expoaent Ethnic and Racial Distritution

APPROXTMATE APPROXIMATE APPROXIMATE
NOAEER OF NAMEER OF NUMBER OF PUERTO
NEGRC CHIL.DREN WHITE CHILDRER RICAN CHILDREN
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Center for Urhan Fducation
33 West 42nd Street
Jew York. Kew York 18636

June 8, 196F
ha Y

or E. Terry Schwar:z

A sociometric approack to examine the relaticonships
smong children in & sempling cf clacses
in the pilot middle schocl under study
- Data sgheet 3

Directicpe: Use zame classes studied in data sheets 1 and 2. Say %o childrern:
Listen carefully to what I have to 28y to you and try tc answer the questions
asked cn the psper in front cf you.

(Person giving the test will read the fcllowing situation slowly and will allow
children tc aek questions tc insure that they understand what is being asked
Two students and the classroom teacher will be preseut tc assist with spelling
or writing help children may need.)

Situatior to de read:

You have beard end seen on T.V. a great deal aboul demenstrations. People ---
at the present time often Negroes and Puertc Ricans----feel that they 4c not have
the same cpportunity ac other people tc choose the place they wan®t to live. They
sometimes feel that they are geoing in to schocls *hat are nct ag gcod as these whickh
other students are attending. In scme parts of cur country, people are nct allswed
to eat in restaurants or vote in elections. In still ctter places, orly certain
p#20ple are sllowed in swimming posls or to jcin laber unions.

Mary of these people have tried tc gshow that they do not like this “Zreatmert
by taking part in demonstrations. 1Ia *hese demcnstraticns, they march witk tig
signs tc the city hall and state capitol. Sometimes they sit in restaurants anc
demand tc be served. Sometimes they walk up and down in frenmt of schoecls and
carry signs which say that they feel they are nct being treated fairly.

Let us pretend, that vour class is going tc write a play to show in the assembly
about these civil rights demcnstraticns. Which toys cr girls would you chccose
do the playt?

1. Tco direct the play (be the boss)

2. To be the most lmportant actors (2 boys)

(continued)

Ry XA T N
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3.

Middle 8chools - Sixth Grade

A sociometric apprvach to examine the relsationships
among children in s saapling of classes in
“he pilot middie school under study )
Data sheet 3 (continued)

To be the most important actresses (2 girlz)

To be the villian

To be the hero (doy)

To be the heroine (girl)

To write the play

If you had to practice outside of school, at whose homes would you like to
practice? (pick 2)

1.

e.




Center for Urban Blucction
33 West L2nd Strect
New York, Kew York 1003¢

Educational Practices Division
Title I Evaluations

An observation guide to examine relat‘onships
among children ocutside of classrooms but
within tke school program Data Sheet 4

(Middle Schools - Sixth Grade)

Juze 8, 1966 .
Dr. E. Terry Schwarz

Directions: Where possible follow the same classes studied in data sheets

1, 2 and 3. If not possidle, visit Flaces designa.ed below and make observations

on r...'om groups present.

Directions to the cbserver:

The aim of this observatior iz to determine as closely as possible the
degree %o which Negro, White and Puerts Rican childrer mingle in schocl activities
and areas.

A lis% of areas and activities is given below with suggested form for noting
the proporiion of pupils of different ethnic groups who are mingling in activities
suck as talging, Flaying, eating, etec.

The observer’s main aim is tc observe the number of clusters of pupils of
aixed ethnic origin who are playing, talking, eating, etc. together. The average
camposition of the sluster should be noted by encircling the appropriate abrrevi-

aticn designating Fexro, White or Fuerto Rican.

A - White N - Regro PR - Puerto Rican




Middle Schools - 8ixth Grads

An cbservation guide to ¢xamine relationshipe
smong children outside of classrocms
but within the school program Data Sheet 4

(contimued)
Ares of Total Bumber of Clusters Composition of
Activity Raber pupils Pupils of Mixed the Average
Present ERthnic Background Cluster
(Encircle one)
) Lunchroom N W PR

WN W-PR N-W-PR
PR-N

Yard report for each area
of activity

Study Hall .

Halls

Homeroc:us

Library

Masic class

Assexbly

Shop claas

Art class

Gyn or Piayground
Clubs

Extra-Curr.
Activities




Center for Urdan Bducation
33 West a2nd Btreet
Nev York, New York 10036

Educational Practices Division
Title I Bveluations

¥Middie 3chonls - Sixth Grade
June 8, 1966
Dr. E. Terry Schware

A questionnaire to examine aspects of the self-image
of children in the pilot middie schocls - dats sheet €

Do you feel that you can do your 3ckool work well? (check one )

Yes No

D> you think your teachers feel that you can do your school
work well?

Yes No

Do you think you can do school work as well a8 other kids your age?

Yes No

Do you think you can do other school activities like athletics,
band, art, etc. as w2ll ac other kids your age? (check one)

Yes No

Do you think that your family at home feel ycu can do things
well? (check one)

Yes ). fo}

Do you feel that the kids you are with outside cf school
think you can dc things well}

Yes No

De you think you can do anything well?

Yes No

Wbat is 1t you think you car do well?




Center for Urdban Education
32 VWest 42nd Street
Nev York, Kew York 10036

Bducational Practices Division
Title I BEvaluations

Middle Schools - Sixth Grude

June 8, 1966
Dr. BE. Terry Schwarz

A questionnaire to examine teacker - chiid
relstionships in the pilot middle school

Directions: Administer to same classes studied in data sheets 1, 2 and 3.

Do you think that most tescheras ir this school like you?

Yes No (check one)

Dc you 1like most of ycur teachers?

Yes No (Check one)

3. Do you think that your teachers are helping you to learn your school work?

Yes No (Check one)

Do ycu feel that you help your teachers by doing your work, brirging in your
homework, teking part in class discussions?

Yes No

(check cne)

5. Do you feel that your teschers are teaching you the things you need
to know when you are outside of school?

Yes No (Check oze)

6. In vhat vays do you think your teacaers could help ycu more
than they are doing now?




Title I Bvaluations
Xiddle Bchools - 8ixth Grade

A Questionnaire to exzalne Yencher - child
relationshipe in the piict middle school

(continued) h

Do you think your friemds in this school would rather have (check one)

1. A White teacher

2. A Negrc teacher

3. A Puertc Rican teacher

b. It Acesn't matter

If a friend of yours

bad & serious probles with some student in another
class who would you tell him to go to for help?

(check one or aore)

&. your homeroom teecher

his homeroom teacher

one of your subject teachers

cne of Lis subject teachers

& guidanca counsellor

ascistant principal
dsan _

. principal

1.

J.

bis parents

Other (pleese £111 in)

9. If a friend of yours could not get walong with one of his teactiers, who

would you teldl him to gc to for help?

(cortinued)




¥itle I Byaluations Middle Schools - 8ixth Grade

10.

A qusstionnsir~ to examine voecher - child
relationships in the pilot middle school

(continued)

e. Yyour homsrocm teacher

b. bis homercom teacher

c. one of your subject teachers
d. one of his subject teachers
e. a guidance counsellor

f. eassistant principal

g- dean

k. principal

i. Dbis parents

3. other (£i11 in)

k. no one

Who does the most for you during the time you are in school?
(check one)

a. Yyour hamerc.= ceacher

b. one of your subject teachers
¢. & guidance counselor

d. dean

e. an sssistant principal

f. principal
g _ (£411 1iz)
k. nc one

D14 you like school better (check ons)

8. last year in your old school

t. this year in this school

e ———



Middle Schools - Sixth @rade

A questionnaire to examins teacher - chkild
relationships in the pilot aiddle schcol

(Emtimud)

I

12. Do you think you learned more (check one)

a. lest year in your old schoal

b. this ysar in this school

13. Do you feel that the teachers helped you more {check ope)

1. 1lsat year in your old school

2. this year in tkis school

1k. Did you feel that you learned more (check one)

1. last yesr vinen you spent all dsy with one teacher?

2. this year vhen you have many teachers?
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June §, 1966
Or, E.Terry Schwers

Information Guids for Faculty
Obssxrvers on School Under

Study

I. Statistical Iaformation
A, Total Schocl Enrollment

B. Entollment
2. Grade 7
2 Grade 9
C. Ethnic Composition \
1. Of total Popuhtign
&8, Negro |
b. Puerto Rican
c. Other
2. By Grede
a, Grade 6
1, Negro
2. Pusrto Rican
3. Otber
b, Grade 7
1. Negro

2, Puarto Rican

3. Others




r.
G.

Neo Yosk,

Rew York

Juns 8, 1966
Dr, E.Texry Sclmars

3. Note extrems varisace
large gya classes, social studies classes, stc.
Bullding (cldesn, repaiz, paint, safety, space, adequacy

Ssrvices Offered (Axt, Music, Physical Education,
Reading, Guidance, Library, etc.)

Parent participation (various ways in which parents

and school intsract. Approximste perxcentage of reached
on various lsvels of involvament,

problems and complain

(r.e. axcessively

I Faculty

1, Total _

2, Nusbar of classroom teachsrs
Numher of "OTP's ___

3. Racial and Ethnic Composition
P.RY N.

4. Licenses
a. Regular
t. Substitute
3. Licenses
&, for subject taught
b. for subjects other

than those taught __
C. common branches

d. Emsrgency




7,

8.

9.
10,
11,

Status

&, permansut tenure
b. probation
c. permsnent substitutes
d. per dism aubstitutes
Experience (years)

l.__

2,

3.

4=7
8-10

10
"OTP' Staff Analysis
4, assistant Prin,
b. guldance counsellor
C.
d,
School Aides (Teaching or Parent or Student Aides)
Custodial Staff
Instructional materials available
Pupil Informetionm

attendance rate
latsness rate

drop-out rate
truancy rate




8,
ﬁ'o ™ lrm

(Is thave any particular grade level at which there is lower
attendancs, more latensss, ete.)

13, estimets of toacher morals
14, estioate of pupil morels

ERIC

Full Tt Provided by ERIC.




2.

3.

be

S

6.

196354, 1964-65__ 1965-66

Total School Rnrollment Before Addition of Sixth Grade

Total School Enrollment After Sixth Grads was added

Average class size before

after
Mumber of children using following facilities before 2nd aftar
PACILITY BZPORE AFiER
Lunchroon
Gy
Art Room
Yard
Librery
Staff Size before and after addition of sixth grade
STAF? BEFOBE AFTER




Subj. Liccnse
Other Subj. License
Common Branches
Eoergency

Pirst Year
Second Year
Third Year
4 ~ 8 Year
9 « 12 Year
12 Over

BIBNEC AMD BACIAL BEFORE AFTER |
Background

Negro

Pusrto lican

Other

7. Staff resources for sixth grade
a2, Number

b. Licenses
Subj. taught
Other subject
Cou,Branches

Emergency —




Par diem substitutes
Permanent substitutes

8. In wha: ways was the staff involved in developing the progran
for ths new school population?

9., In what ways are lanning in the naxt few yeers to involve
Y negadm

the achool staff t of program for the emergi
Middic School? 8

10, Did you recaive any help from outside in your task of deve
amuddh&hooipnlgm? toplag

11, Would you like such belp?
Whae kind? \ g

X




12. Did the school organigation petterns change when the sixth
grvade was added? pe

In vhat way?

13. Do sixth graders have rograms that are in ary way different
from other gradas in cge achool;

If ”’ W‘l

14, Did you have any kind of orientation and guidance program for
s graders?

Exsaples:

15. Do you plan in the future to have orientation and guidance
prbi::?. for the incoming sixth and eventually fifth grade
pup

16, What riL..ge, if any, huve you uoticed in the school since
sixth 8 have Leen added?




What

ch would emabls your new
t it look like?

could

Schoo

you ne:
Would look lika:
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Center for Urtan Bducation
33 West 42nd Street
Nev York, Bew York 10036

Educational Practices Divisicn
Title I Evaluations

Middle Schools - Sixth Grade

June 8, 3966
Dr. E. Terry Schwart

Suggested specific data with regard tc
é movement toward the middle school concept

1. When was the sixth grade added$

1963-6L 1964 -65 1965-66 |
2. Following statistics before and after sixth graders
were added.
Before sixth graders After sixth graders
were added were added
1. Total school enrollment |
2. Average class size
3- KNumber of children using
the following facilities:
8. lunchroom
b. om i
C. halls
d. art room
e e. music room
. f. yard
g library
h.
i.

et

e a— e e m — e ——_ - — —an & < e




movement toward the middle school concept
(continued)

Middle Schools - Sixth Grade

Suggested specific data with regard to

Before sixth graders

were added

After sixth graders
were added

5.

Staff size

a. OTP (indicate ststus, racial, ethnic background)

b. eaching

. Regular
. Permanent
Substitute

m
A
P

ES
2

W

. Emergency

Licenses

In subd. taught

. Per diem subatitute

In other Sec. Ed. Subj.

Common Branches
Emergency

Experience

]l year

2 years

3 yesrs

L-8 years

More than 8 years

-« - - LR ey

SN T
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Middle Schools - 8ixth Grade -3-

Suggested specific data with ~egard to
movemsnt toward th- --iddle srhool concept

{contirmed)
Before sixth graders After sixta greaders
were added vere sdded

\J

. Ixhnic and Racial Bacggzound

1. Negro
2. Puertc Rican

3. Other

. Office Staff (Indicate status)

Ethnic & Racial Background
Secretary
Clerk

Aid

. Custodial Staff (Indicate status)

Ethnic & Racial Background

3. Staff Resources for Sixth Grade

a.

-
Lo

Rumber

Licenses

1. Subj. taugnt

2. Other subjects
3. Commor Braz:znes
4. Emergency
Status

1. Regular (tenure)
2. Probation

3. Permanent Sub.
L. Per diem Sub.

OTP's working specifically
with sixth grades

In vhat ways vas the steff of ycur school involved in developing the program
for ths asw school populationt?

A A ST A S RETTT TP, o - e
Y . . R S
L 10 - Yoo ﬁ’k 731N T



-
"l\ .

Middle Schocls - Sixth Grade -4-

. Suggested specific data with regard to
movenent toward the middle achool concept

(contimued)

S. In what ways are you planning in the uext few years to involve the school
‘ staff in the development cof & school program for the new schocl populatinn?

. B

)
‘; 6. Did you receive anmy help frcm outside in your task of developing s new Middle

|
School Program? |
|

7. Would you like such help? 7

What kind?

8. Did the school crganization patterns change when the sixth grade wes added?

In what ways?

9. Dc sixth graiers have programe that are In anmy way different from other grades
in the schocl? 1If sc, how?

10. 244 you have any kind of orientaticr and guidance prcgram for sixth graders?
(Examples)

il. Dc you plax in the future to have orientaticn and guidance programs Zcr the
incoming sixth and cventuslly £ifth grade pupils?

12. What changes, if axy, hsve you ncticed in the 2chool since sixuh graders have been
f added?

Rote: If possible, & sazpling of sixth grade classes sh>uld be visited to roughly
i assess the quality of instruction.

—
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