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PRCFESSICUAL CBSERVEP TEAMS ASSESSED THE EXTENT Cr
INTEGRATION; ACHIEVEMENT, PUPIL-STAFF AND PEER RELATICNSHIPS;
AND STUDENT SELF -IMAGE PERCEPTION IN SEVEN MIDDLE SCHOOLS. AS
FART CF THE PLAN TO ESTABLISH MIDDLE SCHOOLS (INSTITUTED IN A
SYSTEMW/DE 4..44 GRADE DISTRIBUTION) TO PROMOTE INTEGRATION
ANC QUALITY EDUCATION; SPECIFIC JUN MR HIGH SCHI:MS HAD BEEN
SELECT;. TO RECEIVE THE NEW SIXTH GRADE. THE CCSERYERS FOUND
THAT FIVE Cr THESE SEVEN SCHOOLS NILE HIGHLY SEGREGATED AM
NONE FULLY INTEGRA'7ED. HOWEVER; SCHOOLMATES FREELY CROSSED
RACIAL AND EThN/C LINES FOR A VARIETY C NONACADEMIC
ACTIVITIES. RECOGNIZING THAT THE TESTING INSTRUMENTS 1PERE
UNRELIABLE; THE OBSERVERS STILL FELT THAT 3) SIGNIFICANT
ACADEMIC IMPROVEMENTS CAME AECUT LNDER THE NEW SCHEME; AND
THE STAFF GENERALLY THCUGHT THAT THE STRUCTURE AND CURRICULUM
IMPEDED ACHIEVEMENT. TEACHERS ERE NOT UV...L PREPARED FOR TIC
TRAaSITION AND MANY REACTED NEGATIVELY TO THE CHANGE.
RECCOVENDED ARE-(1) BETTER CHOICES CF FUTURE MIDDLE SC! OMS
TO INSURE FULL INTEGRATION; (2) INTERRACIAL INSERVICE
PROGRAMS FOR PRINCIPALS AND STAFFS TO FOSTER UNDERSTANDING;
(3) THE DEVELOPMENT OF SUITABLE CURRICULUM, ADMINISTRATIVE
PROCEDULES; PAREN7SCHOOL-CCOPERATION; Alt A SINGLE
STAIDARDIZED EliALUATIVE MEASURE CF PUPIL PROGRESS, APPENDED
ARE DATA EVALUATION MATERIAL, TABLES; AND THE. FORMS USED IN
THE STUDY. (NH)
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1 litZEIMANAZINESEM
In co oftisial armstswweemat rarer bp the Mew "lark City Board of Nata-

tion, it mat reported' thet sae raeommended by the Alm Flan the Middle

School mad be inntitsted aa part of t hp-4-4 organisation. This

mid replace the 6-4-3 school tegunisaticet. The aides School lould

be pared to ;geoid* ikpeored quality education within an integrated

schooZ setting.m

During the school /ear 1965-66, one initiel step was taken toward the
creation of the nor Kidder Stateol through moving the sixth grades from

eleeentLa schools into 27 junior high schools coavrrting these schools

into laddle Schools. It is the purpose of this study to
amine the traceitimmilidAdie Schools and evaluate them in relation
to the goals of the addls Bah W outlined in the previously surtioned

Board of Iduosticst release. Mese soils, broadly stated, are: a) to

peceide improved qualit7 education -- b) to desegregate end integrate the

Eddie Sdhaslixsmilation. It is important to note, however, the more
specific Objectives which eppepr in the some report and which define acre

clearly the moaning of quality tion and integration as perceived by

the Board of iducation:

1. To cultivate the abilities and encourage the
self-fulfillment of students.

2. To maintain pupil notivatice by providing
courses that are consistent with the pupil's

ability, aptitude and need.

3. To achieve better ethnic distribution in tbo

intermediate grades.

4. To improve the quality of amen relations
among students by providing than with ethnical-

ly integrated schools, and to improve pupil

attitudes -especially in relation to self-image
and other pupils of different ethnic, racial,

religious, or social groups.

5. 70 improve academic achievement in rslation

to the rate of academic grouth noreaUy found

among educationa14 deprived children in

grades 5 through 8.

It is against these stated goals that the following evaluative study usts

made.

II.

The rtsponsibility far developing and eonthictint% this etu4 acooptod

from the Center for tirben &ideation in 'ear3/ June 1966. The study was

to be completed and a finished root submitted by August 31, 10S.

A. Atkad1 utra$112a
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A tghtfnI cccsi4a'aticn of ts prob.bl* diticultiss
ino1vd in oUtin of d*t during t lazt twc

of tM chco1 r sM th t sfl.ottcd to tb

entfr atity in p&rt, terint of tb. irch
&ch zasd Thsrs no ti to v10 ai i1rd"

i instrnt tiioi Pi!ht bs a i3tsrd by jrri,ncgd
prsioii or tr*iad dt. r raarch rnist.nte. It

zsury to at a t. of h1y ea*tent a
ep.ri.nc.d' .duot's with *cIkii tiis in olntary
dtacatict, cry sdzcati, seo1'prsnt 1atic and
school.ccinit7 re]*ti paofsor fr 'oøk1n
College with x' yeax of piblic sckol fial.d .risn

s,.e4 to aa '.ozibility for atd of the foir
roak1yn achoola. T pGci&liet in thtctici tr nk
St'eet Ccllsg £titl Rr Ctsr, ich offr
field esrvioss to 25 }b1 vhoole, ged to accept
1sa.draiip for tho etttss in tI Ynhat.ai, &x and
Qe schoole cko spsciaUt in ptechool aM
cznitchool rslticme oos e jrjen.e inclvu ervie

th Cit' Ccivit for hn RirJit, the sw Tori $tate

Citina C.itte fo kttsr &.bol3, local 3chool *rd
in w !oz"k City, and at ent, in the Protestant C.mci1,
aç.ed to Join the reech tce to zt in Isr field of

cialitici. A rseserch ccltant ts secured o M4
i attittds sti in totici with Dr. Eciald

Li,pitt, Prcr Director, Institute fox' Sooial Reea6x'ch at

the University of Lcb1grn, aM '4io represented zik Street

CoUeje thicticsi1 soizr*s Csntr in field action and
researith prr in IIzl choole dwi the *st two

V.
Thia i a te selectd for the highest level of protessicn&i.

ettur and eperic in lic eàicati*, since their
profsaiøsl 3$t *l ba the st oa'ci1 diet
in Us .nati *ooe. It i.e asød i tbiri sty that

the riticxte, insights, swt fini of '.)' asltive
to t.b altii of the transitizl piddle School ainst
the £051 of '1x'oved 3-ity tc*ti in n integrated

s.ttiAS0, P°f o3y Valid s.

It * aleo rconis.d at the aitsot that the prof.uic*&..s
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would and timed of assistants lobo tindiorstood the (brassie
of the typical, public schools who oval it sonsitive37
vita ohildivn tasi tea in seourizg on tea data
and %ere shined in child stwki. the professional tun
was able to idmintify 27 sub anistanta, oast of ttcos had
couplotted dogreeo iu elasontarjr and sew efkostion.
To this vitro added snivel sloodoloir, poreolw and

Wore, all at isdiest hvi field experience in
urban WhalZ4 It vas azoosod that this groep could success-
fully eollut the neoessary dots fres the edhools during
the very difficult period of the Mal two weeks of school.
A/so, their meant esperianes in child study uts enellent
preparation for participation in the out-of-echool stuuly
of the sample Middle SchorApoptaxtica.

vaikaticssulaus

Since the schools would be open t the researuh team
only two weeks, it was agreed that oertain types of informa-
tion such as achievement mores, staff ask -up, ethnic
composition, curriculme structure, etc., could be assembled.
Also, that fairly reliable professional judgments weld be
aeds eoncerning coslitar of teaching and learning, adminis-
trative efficient , admattimal leadership, etc. It would
even be pocsible to obtain wale mociometric information
conoerning the level of desegregetion and integration in the
school. It did not s poesible, within the prescribed
time, to evaluate the pr of the schools agpinst the
spseific objectives of the Middle School which demand an
asseseeent of gabilitioam *self fafillments gmotivationg
naptitudag, *need* and gealf image of the children who will
attend the *addle School. It me, therefore, decided that
after schools closed the same proftresionele and assistants
who had gptharsd data in a given school would follow that
school population and insight into the areas mentioned in
the preceding sentence.

D. Weak

Bach of the professionals with a tame ofd approximately
six: egsistante etedied o and, in some instances, two of
the eis at sue. Mese teams spent an
amass of three ors in etch odhool lamming as snob as
possible about the sdnestional propos Led the dsose4gat-
t4emktograting proems as the, mood to be operating
in the sehogg Ltaidition to the samosas of these
swats at the solos:LW the peasseisaalas the assistants
"Abend ma'am data an assdsmie achismento papiL.staff
relationoleoe, i relaticeships (eepecial/7 as
the related to nada and gamic interabien) and
perception of self Image of the children. Feces used to

+1.. '1:St AWAY
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A suat at t gscial. ggig OttniC tiGa of UM is
4.16301e, Am i Table U, ir ilttpentiz, meals
ttst mos et t £ * f*aigrapted **hog as nessured br
the testage Maw* Gam: arer Men, atuto
S1 A is wry also to queliting with 52.2$ Negros
1.0 Porto Piece and 46% *Mee. Cloaking the ethnic
25iipositins of is nevaradded Watt peas indiceMed a
law trent toeard greater entice lase ow base
that t persentage of Negroes is 5.0 higher, Puerto
Sims 1.5% higher, cal Vase 5.4 lower then the all-
wheel parcentagas.

7i of the seven schools studies accomodate almost
cceaplately segrsgsted s pepaestions. In evel7 school
wept amp School P, the s&litim of t) iFixth wade
pcculation has made the school ewe seilreanted.

Ascepting this total picture of the racial and ethnic
distribution in these school*, what svidenoss are then
of novessat Word desk ica and integration within
these Units? The following paragspits quoted verbatim
frost the otatistical sesnewy in the ligoendb: indicate
that present oroanisstional practices unwed to by the
school systes are fostarirt further **gnostical within the
present transitimal Adder School population in this Minicas.
(As indicated in statistical study, tin* allowed for a
complete analysis of four of the sample -the tea wet
segregated and the two most desegregated schools.)

Niindings: 1 1110 220 6th grade, 24 of the 33 NOthero children in-
cluded in this survey are is the top class. In seventh grade, 26 out
of 33 "O r" childran are in 7 SP1. qr contrast, we find 8 out of
.32 Negro children in a tap sixth grade and 4 out of 27 Negro chi.
in 78P1. Ths ratio of Puerto Rican children foun&in the top classes to
their nnebere in all the clams is even smaller. In 1710 59 an uneven
distribution can also be seen, specie:4y in the eighth grade which is
a 211 exponent clue. It would thus appear that the grouping in exis-
tence t to create a racial imbalance in the top level classed.

Grouping ogn also be examined gram the viewpoint of reeding achievement.
(Met*: A variety of reading tests have been used so that direct compari-
son is very difficult. In the sixth grade the tests used most frequent4
are the ifstropliten, New York Cam, sal itan Intermadiste,)
ln Om top and middle clams an esdh grade the reading range within a
date is from gam to fin years. Of special interest is the fact that
in practically wean instance there is it wide overlap hates reading
Doom achieved by papils in the top class and those in the middle class.
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lapliostions: in homagensvas grouping based primarily' on standard

reading mores dosianelt in fact mist, and alma the pattern of group-

ie% in =Wawa Made to crest* a reclaim! ethnic imbalsatie in Us top

lava drams, it mold appear that a reexaminatioa of groapiag practices

in theme 'school "mid be most appavarlate "in line with thy; goals

of the Riddle School Project."

Another faster one would 'consider important in larcoridina an "integrated

settime wed be the ethnic and racial halanos found in the school

staff. la the seven Dolmas studied, a13. of the principals and wet of

the aemistant principals an *Its. Table 16 in the Appendix lunettes

that six of the seven eihools have predominmetlaratdto staffs utile the

one remaining school which has 90 gagro poculatiop'hav a 40:Negro

staff.

In five of the woven schoola, there is more than a token representation

of Regress an the teaching staff. In the entire seven schools studied,

the we on4 five Norte Rican staff loshen. Of the four schools

haying a, high peocentage of Puerto Rican children, three had one Puerto

Rican staff fir. One school ehich had a 99% White population had

one Puerto Rion child and one staff weber of Puerto Rican background.

If this sample does refloat what ia happaning in all of the transitional

Middle Schools, it cantle concluded that the Middle School is at present

highly segregated and that the initial steps taken in 1) devignating

the junior high schools to be converted to transitional Riddle Schools

(2) selecting the sixth grade population to be transferred to these

schools have perpetuated and to some extent inortased segregation.

Some very significant evidence was compiled conc rniag children's

behamior toward their peers of different racial and ethnic bachgr000ta.

Within classrooms aherever there was freedom for the child to sloes

other children with ahem to work or communicate, ha did so without regard

for racial or ethnic differences, (See Statistical Analysis Report,

Appeadix).

Using Data Sheets (see end of Appenlie) as a vide for observing communica-

tion across raciai and ethnic lines among children when they were in the

latochroaa, the school yard, the shop, the aseatibly, etc. the professional

assistaots1 reports indicated that aImcat universal4 uhion the Children

were free to choose, they mod, played, ate and talked in groupings which

cut across racial and otbnie lines.

Referring to Table IV, of the Appekediaa information gleaned from Data

Shoot 5, Weft probed childrenla racial and ethnic preferences of their

teachers, showed that the vast majority of pupils feel that the ethnic

baokground of the teacher is inconsequential. Children in the oar

choPlete4 eRgremeted White adhool ware the may groups where not a single

child awe to have s Rem or Puerto Rican teacher. Similarly, in the

pre dominant4 Negro schools, only every few Children ohm* to have a

Whits, and even tamer a Puerto Ricer, teacher.
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referred to in the first section of this report -the two most deessregat-
ed and the ti most segregated.

When the data was assembled, one starling fact emerged. The achievement
scores recorded for fourth, fifth and sixth grade ears obtained fro'
six different standardised instruments. Insure than 50% of the cages,
childrents aablevement scores for three SMC0080iVe years of their school
life sere based an the eliffereet atandardised instruments. This factor
=km; a, valid comparison of results highly questionable.

Potwar, accepting that limitation, a stud y of the scores indicated no
significant change in the range of scam for a given group in sixth
grade as covered with the same group in fifth and fourth grade. Sixi7Aer-

ly there was no significant change in the range of scores for lika imponent
groupa in smelts grads clues in the same echool.

Iva report to be submitted by Dr. Richard Trent as a part of the Middle
School Curricula' Study, it sill be noted that achievement deteriorates
as children move through the intamodiate grades. 11 range of scores

'recorded for the transitional Middle School trl nct significantly higher
or lower than those recorded fox sixth grades remaining in elementary
schools, and the phenomenon of deterioration in normrlly expected growth
is operative, to a similar degree, in the transitional Middle School
setting.

perceptions of teachers and principals concerning how well rixth
graders are learning differ drastically from the children's awn estimates
at their performance.

Quoting fray the statistical analyeis report inch dad in Appendix:

"Findings: Theugh the teems to be some luck of agreement
rte to whether the children preferred snhool last year or this;
in terms of liking, -there is very etroeg feeling that they
learn more sari, receive acre help from teachers in the middle
school.

Questions: Do teachers feel the same my? What do standardised
tests shim?

Implications: Since the middle school ems. to give the pupil;
feel of receiving mare help and of learnitt more, the

basis idea macs to be paychologicallly sound frtat the point of
view of the pupils. Need for further experimentation and study

is indicated.'"

(Sao Tables V, VI, and VI/ in Statistical Report).

Teaching and administrative Ittaff evaluation of the school achievement
of the sixth grade and their projected evaluation of the potential for
schodl achievement of fifth graders thould give cause, for concern to

CP.41;17 iN I,Tv-rrit._,G, 0.17

44. ZtLef 1.;:11.

The
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those eesponsible for Middle School development. In every. schwl

studied, the general fa .t7 OpiriCel Vie that these children could

mot act...aye effectively in tte present structure of the trensitional

Middle School.

In the interview data ttad Wt.. professionals on the research

team, not 41, single positive statement was reported regerding the

sdevemally of sixth graders to ftnotit in the junior high schools to

Bch they mere assigned. Following ars a sample of the negative

statements recorded:

"Oppoved to fifth".

"In '652 teachers looked forward to sixth, but in ;66,

dunst in 6th."

"Sixth grade academic deficiencies do not enable them to

function in junior high program. litaching is infantile."

"Child depends WOM figure".

"Lost in nil' setting -evidenced by lost articles, sickness,

dependence on individual help,"

"Children cannot read the materials used in the science and

language courses."

"The mojority of the Junior hl.gh staff do not like to teach

sixth graders because of their /maturity and poor academic

achievement. Nagy of the junior high teachers are taking

the High School exnmination and plan to teach in the High

School as coon as possible. With the influx of fifth grade,

these problems 'sir be multiplied."

"The sixth graders are less able to accept individual responsibility,

especially in moving from sdbject to subject, and so tighter controls

had to be add."

"Quell *. of various school ends projects fell bsca.ee they had to

be done on a lower grads level and inspirati -al eiffect on the

entire school want down."

V

"Teachers who have been trained in the junior high school are

disturbed. They say that they are baby sitting."

These statements by principals and teachers are repregentative of staff

opinion in the sample studied. If this sample is typical of staff

attitudee in treasiticemald4dIs Schools, some change in staff composi-

tion and in re-eduoation. is in order, for learning would certainly be

impaired if the teaching staff were unwilling or felt unprepared to teach

At"ri: t. *- 40. ' ' "
.
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a Male Schmol population.

a steps mere taken toward providing the pilot transitimalWelle
Schools with ttaffe having apprepriate peeparation and professional
experience to successfully teach in these sc hools? From Table XI in

the Append4x9 it on be noted at a glance that more than 90% of the
staffs of all schools studied are 'JO:used for Junior high school and
prepared to teach a particular gablect setter specialization with ID%

o less heir limped in Common Branches and prepared to teach in a

*elf contained clastroos.

If the Middle School staff is to be responsible for dove/ toping curriculum

and teaching children free srades 5 through 8, it we .d aeon necessary

to salestantieily incratee the number of teachers holding Common Branches
licenses and possessing knowledge and ueerstanding of meet:Wu/
practices in teaching preeedoleecents.

To the questica asked of principals by the interviewing professional,
"In shat wey was the staff of your school invoaeod In developing the

program for the new school population?", tbe response was similar in

each of the schools studied; namely, that the teachers 'who were to
teach sixth grade children in 1965-66 attended mix three -hour sessions

in May and J of the preceding school year, but these seuions Imre
not *Mired or continued in any wey during the school year within each

school because, !the for high school program vas to be initiated

into the sixth grade classes."

Principals were asked whether they had received and further help in

implementing program changes and the un animous response was "no", except

for receiving curriculmm bulletins rich were distributed."

"In what ways are you planning, in the next few years, to involve the

school staff in the development of a school program for the new school

population?" Five of the seven principals responses uere basically the

same and the following statement is illustrative of their plane:

"Conferences are planned by the department chairmen to discuss the

tsvientatice of the tunior high school program," Ono felt that tbe

sixth grade should be in a wants unit of the building and function in

self contained classroums. One principal felt that a completely new

organization needed to be developed in which "lever grades would have

on/y some departmental ization. aoving up to individual programing around

grade 8". This principal was the only one in the study mho reported a plan

for involving the faculty in the development of a Middle School curriculum

which included an evaluation of the present program development of

understanding the philosophy of the neerprogram, articulate with feeder

schools and the evolution of now curriculum suited to the nmereepoletion.

This principal has expressed the kind of thinking which, if implemented

saccessfully, bolds promise for developieg a new school which will

utilize the talents of the generalist and tpecialist in an educational

. ..Vet OkV...-, -NA ,4 2C.. -rst "^r04,,,,,,teco e An... sl 44, 4L,
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plan suited to the special needs of children grade,' 5 through 8.

D. 21a japsegefialmataxaltramaki

A rsport, at leasi; as long es this one could be mitten au the implica-
tions of the 203 pages of anecdotapaterial dencribing the out-of-achool
life of the children attending the sample schools. Bomar, these records
are available and amid provide invaluable aouroes of information for
Middle school staffs who vent to do "frontier thinking" on building
curriculum which will indeed have roots in the important life needs of
these children.

It in impossible to resist mentioning a few penetrating questions raised
as c studies the anecdotal material and its possible meaning for
planning school experience.

1. Tho children seamed to be almost ccepletely responsible
for their own life. There vas never an adult accompanying
the majoriky of children sxoapt those from the all-whits,
middle class schools. How can the school capitalise on
this characteristic?

2. Contrary to same other research findings (Deutsch, Rieman),
children were highly verbal. How can the school maintain and
develop the thought and language pattern of these children?

3. Though children seemed to eat, work and play across racial
and ethnic lines in achool, they were experiencing problems
in this area outside of school. "Black power" vas being

talked about. The Middle School has, to date, taken no
cognizance of its role in helping chi/dren in this very
sensitive area.

4. Contrary to the popular opinion that the childran in deprived
area Middle t:1volt do not care about school,, about grades
and marks, the anecdotes recorded outside schools on the
last day give considerable evidenoe that these children are
deeply conoerned.

5. Reports repeatedly told of the concern of older children
for younger in a life setting where adult mere not avail-
able. lb it possible that the school zight increase learning
for both younger and older children if this strength of dis-
advantaged area child *octet*, were built upon in school?

6. Children in desadvantaged area lades Schools, (5 out of the
7 studied), learn vick17 in a noisy, crowded out-of-school
situation. Art typical, highly organised, quiet settings
moot productive for teaching these youngsters?

7. Child Trent relationships lifft, so drastically in disadvantaged

C"are: 11 14' "..c1.-

.;:.; "-M.r;41',". A:. ..7- 1,1-.
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areas from those in more advantaged ones. In typital

adddle almmvrodiftborboodt, parents mere seen continuous-
abd fros-activitiee, mbils is die-

advantaged was, .p is jars raralr even. SChools need

to egplore earring approaches to perext-school-cooperation
which take into acooUtt etch drastically different patterns

of child rearing.

Far the professional research team, the two sessions devoted to the

discussion of the ansodotaliatsrlal and its moaning for Middle Schools,

were the most significant of all their experiences. The prone edings

of these meetings recorded on taps hare a poirmtnt =nag: for those

mho will teach in desegregated schools.

Though the subject of each session was olsaay defined by the chairman

as that of searching for educational implications of the recorded

anecdotes, meetings booms traumatic, strenuous experiences where Negro

and 'Cite participcnts argued bitterly over discrimination issue. HeMbers

of this sophisticated professional group reported being unable to sleep

following these maims. It was clear]; recognised that as schools and

school staffs desegregated, similar opportunities for mixed racial and

ethnic groups to famine their racial attitudes would be basic to

establishment of human relationships which would allow teaching nnd learn-

ing to take place.

FEMISERAINEI

1. Select junior high schools and feeder schools which, when

organised into the Middle School, will provide a desegre-

gated population according to the Allen Commission criteria.

2. Organize classes so that the major part of childrenls

school life is spent in é desegregated setting.

3. Develop in-service programs for teachers in which the7

have many opportunities to associate and communicate with

their colleagues from the major *octal and ethnic groupings

of the city. Provide sensitive leadership for these

sessions -leaders who can help teachers gain rcew life

experiences to overcome racial prejudioe.

4. If achievement scores are to be used to check against

national norms, administer the same standardised

instrument oo that results are comparable.

5. lime with all possible speed to balance Middle School

staffs with Junior High and Common Branch licensed teachers.

6. Organise study groups for principals of Middle Schools
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Zmplicatioun: Since boriogmmems grouping used primarily on
standazd reading *owes does mPt in fact exist, and since the
pattern of groulesug La existence tsmis to create a racial and
ethnic iMbalance in Vie top level classes, it mould appetr test
a reammissamo of irmaling prenticas in the middle school mould
be most appropriate in line with the goals of the Middle School
Pr et.

Data Sheet 5, a quenionnaire filled out by the pupils, was aimed
at ascertidnisig tbst feeling of pup,i.ls for their teachers. The
pap 3.s apse lnd the words "yes" or "no" to the various questions
although some. pupils inserted "sometimes."

Findings: In all schools there was an overwhelming w.,;ority of
children who felt that: a. most teachers like me

h. I like most of my teachers

c.Y teachers are helping me to learn
my school work

d. I help my teachers by icing my work,
bringing in my homework, taking part
in class discussion

e. teachers are teaching me the things
I need to know Alen I am outside of
school

In response to the question, "In what ways do yol think ycm.:
teachers could help you more than they are doing lowt" the
following categories emerged from the pupils respunses:

TAME III

1. Give more work, harder
work, more homework

2. Be more understanding,

supportive, fair,
professional

Give more help before
tests, review

36

59

4

k. Help us individually
(during and/or after
school) 19

5. Maks schoolwork pleasurable
understandable, useful,
interesting and varied
(includes better books, other
materials and methods),
discuss work 53

6. Be stricter and enforce ruler 8

V.., not available
ot al

24 29 69

72 26 157

6 1 11

31 21 71/

61 24 138

2k 13 45

7. Give less homework, slow down
a little 8 13 6 27
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TABLE III 22_22 88 13122.5availablet

a. Talk to oar partats
(or send notes)

9. No change needed,
doing as such as
they can

10. I don't know

11. Inappranria;:e

response

Total
3 3

7 29 11 47

3 1 4

15 18 13 46

The above tat le includes responses flails the 6th and 7th grades
of AS 22 and 88 (8th gradea were not available) and 6th, 7th
and 8th grades of MB 59. The responses are fairly well
distributc-d Lad do not .11 into groups by school, grade, class
or ethnic background. Items 2 and 5, those most frequently
mentiovea by the pupils, are very general and immix the
basic skills of teaching. Az seen an page 2 of this report,
the pupils flea the teachers like them and they, in turn, say
they like most of their teachers. Aevertheless, liking is not
enough and children are sensitive to the art of willed teaching.

Implications: Ways or develcping and maintaining the !kills
of teachers Should be sought to insure interesting, valied
and stimulating programs for the Bide school child.

Is the ethnic background of the teacher of importance the
pupils in this class? The following question, part of a long
questionnaire, was asked to gain insight into the pupil's
perception of his schoolmates' feelings. "Do yk-iu think your
friends in this school would rather have (check one), I, a
White ter her, 2. A Negro teacher, 3. A Puerto Rican teacher,
4. It doesn't matter. The responses are indicated as follows:

-5
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Findings: Based on the above stated question and response trends
would indicate that middle school pupils in large numbers perceive
their schoolmates as being unbiased racially regarding their
teacher's background. However, evidence also indicates that
children 6,ttending a White se died school tend to be 1102V biased
racially (or, at least, ti; think that their schoolmeteg are

Question: Would respomse3 i.torrespomd or be different if the
following mmtched question were asked: "'Would you yourself prefer
to have a, 1. Whit4J teacher, 2. Negro teacher, 3. Puerto Rican
teseher, 14.. It doesn't matter."

Imalcatione: 1. Integrating the middle school will tend to
bring more understanding and toleramet to the plpiIs involved.
2. Par s, teachers, administrators and other adults need to
be made mare of the generally more accepting attitude on the
Tart of middle school pupils towards teachers of all backgrounds.

Findings: Based on the above stated question and response trends
would indicate that middle school pupils in large numbers perceive
their schoolmates as being unbiased racially regarding their
teacher's background. However, evidence also indicates that
children 6,ttending a White se died school tend to be 1102V biased
racially (or, at least, ti; think that their schoolmeteg are

Question: Would respomse3 i.torrespomd or be different if the
following mmtched question were asked: "'Would you yourself prefer
to have a, 1. Whit4J teacher, 2. Negro teacher, 3. Puerto Rican
teseher, 14.. It doesn't matter."

Imalcatione: 1. Integrating the middle school will tend to
bring more understanding and toleramet to the plpiIs involved.
2. Par s, teachers, administrators and other adults need to
be made mare of the generally more accepting attitude on the
Tart of middle school pupils towards teachers of all backgrounds.

g more understanding and toleramet to the plpiIs involved.
2. Par s, teachers, administrators and other adults need to
be made mare of the generally more accepting attitude on the
Tart of middle school pupils towards teachers of all backgrounds.
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How do these pupils fel tomes classmates of different beckgroundl
One Isar to seek an answer is to look at soriometric choices mode
within a assts. Since mils in .THE 88 and JEB 78 could only
ammo leaders from swells? background (the schools being basimlly
segregated) we used the two integrated schools in an attempt tc
find trends tbmt id** may to other m.tddle schools The follow-
ing information therefore, yam gleaned fro& responses node by
pupils in JHB 22 Bronx, and Jae 59, Qneens.

The pupils were presented with am assignment of preparing a
plow on a civil, rights demonstration. They were used to choose
a director, two male leading actors, two female leading actresses,
a hero, a villain, sada playwright. They sere also asked to in-
dicate the homes of two classmates as preferred choices for after-
school planning and rehearsing. In all classes In both schools
choices were made across ethnic Unix. Pupils tended to choose
leaders for reasons other than color. Though the p1 was to
represent a civil rights problems, the hero and heroine were not
a/ways from the minority groups nor vas the villain always from
the majority group, In some classes the villain chosen most often
was also the pupil chosen to direct or write the plgy. This choice
of a well -liked or a very capable pupil to portray the villain was
more common among pupils in the brighter classes, In the slower
classes this choice sometimes seemed to indicate a child who was
not liked by the other pupils. Heros, heroines and other class
leaders were assigned different roles by different members of the
group and frequently received more than one nomination from the
same pupil, Of special signieicnnce were the two choices for
after-school meetings. Here again, crotsing ethnic lines was
very COIPOL. Pupils seemed to choose either well-liked leaders
or personal friends, but no pattern of racial preference emerged.
(A descriptive analysis of sociometric choices for seven 'classes
is on file in the office of Dr. E. Terry Schwarz) .

Findings: In an integrated school setting, many pupils tend tc
choose class lesedre and friends on a basis other than ethnic
background. Since this study did not include the addresses
the pupils involved, it is pot possible to ascertain whether
choices for home rehearsals were related to relative proximity
to the school or other classmates. A large proportion of pupils
crossed ethnic lines in one or both of their choices.

ueetions: Are children who are bussed into a school "isolated-
within the school or are they integrated, accepted, liked and
chosen leaders once the newness has worn off? Can information
for this study be expanded so thet an examination of 'bussed"
leaders vs. "neighborhood" leaders can be made?

Implication: Living and working together in an integrated clase
room will tend to allay fears and superstitions concerning persons
of different backgrounds and will encourage healthy, normal human
interaction.

For most 6th and 7th graders in this e-:.idy the pest year represented
their first experience in a middle school. The following responses
indicate some feelings about this experience.

-7-



TABLE VII

Do y feel that the teachers helped y more

..--...(31.....14* (.11.---rEbAsikt lica"a---(211'b ---"2.----*I.

22 6 26 51
7 22 2

6 19 66
7 u 10

6 25 45
7 3 23

6 23 57
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Do bras foal that MI learned mom

Sobool agede - (1) last izscr; one teacher (2) this year,

22 6 16 50
It 6o

59 1 11 72
4 17

88 6 19 49
7 4 22

78 6 8 73

Pladlagai Thom& any seems to be some lack of agreement
as to *bellow the Alarm pesferred school last ysar or this,
in teem at liking: - there is very strong feeling that they
learn most mod receive MDT* help from teachers in tilt middle
school.

Ossetian.: Do teachers feel the same see What do standardived
tests shoed

Ibillmestioos: Since the oiddls school seems to give the pupils
the feeling of receiving sore help and of learning nor', the
baste idea same to be peyebological4 sound fro, tbe point of
view of the popila. Need for further zrperismotatioo and study
is indicated.
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Cecttr tor vats iblestatica

33 Wit 144 Street
llow York, %Iv York 10036

'2-*.;:4.`ds . . ,

Educational Practices Division
Title I Evaluations

Information fray representative sampling of custiative
records of schools under study - data sheet 1

(Middle Schools - Sixth Grade)
June 8, 1966

Dr. E. Terry Schwarz

Directions: In each school, record as indicated below for a high, middle and
low exponent class on each grade level represented in the school under stLidy.
The information is to be obtained from the cumulative records. One record
Mott is to be used for each child in the sample

1. Grads 6 7 8 9 (circle one)

2. Grade Exponent 1 2 3 k 5 6 7 8 9 (circle one)

3. Total nuiber of grades in the school.

6th 7th 8t

Reading Score Grade 4

Grade 57110.=0
Gracie 6

5. Nome of test used
J WWW.. wr N,imaJrfaa =,

IMMI411.M.,11.MB11.
6 I.q . Data Record111MNIMI111=1.....1.11111101.011.a1M11.1.mal

7. Ethnic or racial

Identificatio,:

PR OTHER

(circle one)

8. Sox K f (circle me)

9. Age



Informati,m on ethnic and racial distribution
in pilot middle schools under study --

Data sheet 2

Directions: Visit same children studiPd through cumulative records in datasheet 1. Fill in information requested as correctly as you are able to approximate.



.., t' *".

Center for Urban Education
33 West 42nd Rtreat

der York. New York 10036

...'S'4.*

Educational Practices
Title I revaluations

Middle Schools Sixth Srade

June 8, 1966
Dr E. Terry Schwarz

A sociometric approach to examine the relationships
among children in a sampling of classes

in the pilot middle school under study
Data sheet 3

Directions: Use same classes studied in data sheets 1 and 2. Say to children:
Listen carefully to what I have to say to you and try to answer the questions
asked on tLe paper in front of you.

(Person giving the test will read the following situation slowly and will allow
children to ask questions to insure that they understand what is being asked
Two students and the classroom teacher will be present to assist with spelling
or writing help children may need.)

Situation to be read:

You have heard and seen on T.V. a great deal about dumcnstrations. People - --
at the present time often Negroes and Puerto Ricans----feel that they io not have
the same opportunity ac other people tc choose the place they want to live. They
sometimes feel that they are going in to schools that are not as good as those which
other students are attending. In some parts of our country, people are not allowed
to eat in restaurants or vote in elections. In still other places, only certain
people are allowed in swimming pools or to join labor -unlons.

Mazy of these people have tried to show that they do not like this treatment
by taking part in demonstrations. In these demonstrations, they march with big
signs to the city hall and state capitol. Sometimes they sit in restaurants anC.
demand tc be served. Sometimes they walk up and down in front of s2hools and
carry signs which say that they feel they are not being treated fairly.

Let us pretend, that your class is going to write a play to show in the assembly
about these civil rights demonstrations. Which boys or girls would you choose to
do the play?

I To direct the play (be the boss)

MENII.....=4.111.
S.....mmIWWWUMYldmII,m1..mmlmwwxmrdhO[WmrwOmm.vsmpmrrwaw....wwom..MwuOwamlhmiOwmmmoemme..W.mmrdimmmrilrrmmwyimdml.m.rmMwOO

To be the most important actors (2 boys)

^11M1111.61.1011

P.1111.

(continued)

AitragNe===momwg=g3Vammovammiaffeamatwii--



Middle Schools - Sixth Grade

A sociomatric appruach to examine the relationships
among children in a sampling of classes in

pilot middle school under study
Data sheet 3 (continued)

3. To be the most important actresses (2 girls)

h. To be the villian

5. To be the hero (boy)m
6. To be the heroine (girl)

11111111=

7. To write the play

8 If you had to practice outside of achoo], at whose homes would you like to
practice? (pick 2)

2 al._

111111



Center for Urban Educction
33 West 42nd Strect

New York, Nev York 10036

Educational Practices Division
Title I Evaluations

An observation guide to examine relat4.onships
among children outside of classrooms but
within the school program Data Sheet 4

(Middle Schools - Sixth Grade)
June 8, .966 .

Dr. E. Terry Schwarz

Directions: Where 1,Jssible follow the same classes studied in data sheets

1, 2 and 3. if not possible, visit places designaL.ed below and make observations

on r....4om groups- present.

Directions to the observer:

The aim of this observacion is to determine as closely as possible the

degree to which Negro, White and Puerto Rican children mingle in school activities

and areas.

A list of areas and activities is given below with suggested form for noting

the proportion of pupils of different ethnic groups who are mingling in activities

such as talking, playing, eating, etc.

The observer's main aim is to observe the number of clusters of pupils of

mixed ethnic origin who are playing, talking, eating, etc. together. The average

composition of the cluster should be noted by encircling the appropriate abtrevi-

aticn designating liejro, White or Puerto Rican.

U - White N - Negro PR - Puerto Rican



Middle Schools - Sixth Grade

An observation guide to *mem relationships
=mg children outside of classroom

but within the school program Data Sheet 4

(continued)

Area of Total NUmber of Clusters Composition of
Activity amber pupils Pupils of Nixed the Average

Present ethnic Background Cluster

(Encircle one)

Lunchroom
PR

WI W-PR N-W-PR

PR -I

Yard

Study Hall

Halle

HomerocAs

Library

ftsic class

Assembly

Shop class

Art class

Gym or Playground

Clubs

Extra-Corr .

Activities

report for esch area
of activity



Center for Urban Education
33 West 42nd Street

New York, New York 10036

Educational Practices Division
Title I Evaluations

Middle Schonls - Sixth Grade

June 8, 1966
Dr. E. Terry Schwarz

A questionnaire to examine aspects of the self-immge
of children in the pilot middle schools - data sheet 6

1. Do you feel that you can do your school work well? (check one)

Yes No

2. Do you think your teachers feel that you can do your echool
work well?

Yes No1.1111.

3. Do you think you can do school work as well as other kids your age?

Yes No

4. Do you think you can do other school activities like athletics,
band, art, etc. as wt11 az other kids your age? (check one)

Yes No

5. Do you think that your family at base feel you can do things
well? (check one)

Yes No

6. Do you feel that the kids you are with outside of school
think you can do things well?

Yes No11.1...11.11....11=1...11011111/

7. Do you think you can do anything well?

Yes No

8. What is it you think you can do well?

.1MMENIM

Alm yMamma 11 oasr 111111,1=4111111..

yf



Center fer Urban Education
3 West 42nd Street

New York, New York 10036

Middle Schools - Sixth Grade

Educational Practices Division
Title I Evaluations

June 8, 1966
Dr. E. Terry Schwarz

A questionnaire to examine teacher - child
relationships in the pilot middle school

Directions. Administer to same classes studied in data sheets 1, 2 and 3.

1. Do you think that most teachers in this school like you?

Yes No (check one)

2. Do you like most of your teachers?

Yes No (Check one)

3. Do you think that your teachers are helping you to learn your school work?

Yes No (Check one)

4. Do vu feel that you help your teacher, by doing your work, bringing in your

homework, taking part in class discussions?

Yas No (check one)

5. Do you feel that your teachers are teaching you the things you need

to knov when you are outside of school?

Yes No (Check one)

6. In what ways do you think your teacaers could help you more

than they are doing now/



Title I EValuations

Middle Schools - Sixth Meade

A Questionnaire to examine teacher - child
relationships in the pilot middle school

(continued)

7. Do you think your friends in this school would rather have (check one)

1. A White teacher

2. A legre teacher

3. A Puettc Rican teacher

-2-

4. It 4oesn't matter

8. If a friend of yours had a serious problem with some student in another

class who would you tell his to go to for help?

(check one or more)

a. your homerook teacher

b. his homeroom teacher

c. one of yJur subject teachers

d. one of his subject teachers

e. a guidance counsellor

f. aseittant principal

=117

g dean

h. principal

i. his parents

3.
Other (please fill in)

9. If a friend of yours could not get along with one of his teachers, who

would you tell his to go to for help?

(cartinued)



71tle I tvaluations Middle Schools - 8ixth Grade

A questionnair% to examine teacher - child
relationships in the pilot middle school

(continued)

a. your bcoaroom teacher

b. his homerocia teacher

c. one of your subject teachers

d. one of his subject teachers

e. a guidance counsellor

f. Assistant principal

g. dean

h. principal

i. bis parents

j. other (fill in)

k. no one

10. Who does the most for you during the time you are in school?
(check one)

a. your homerc,..:. Leacher

b. one of your subject teachers

c. a guidance counselor

d. dean

e. an assistant principal

f. principal

g. (fill in)

h. no one

11. Did you like school better (check one)

a. last year in your old school

b. this year in this school
61111.11111111111

-3
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Title I 'valuations

Kiddie Schools - Sixth *ado

A questionnaire to mans teacher - child
relationships in the pilot 21441e school

(ccatinued)

12. Do you think you learned sore (check one)

a. last year in your old school

b. this year in this school

13 Do you feel that the teachers helped you more (check one)

1. last year in your old school

2. this year in this school

14. Did you feel that you learned more (check one)

1. last year 'nen you spent all day with one teacher?

2. this year When you have many teachers?
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Jaw St 1966
Dr. Z.Terry Schwarz

Informatics Guide for Faculty
Observers on School Under

Study

I. Statistical Information
A. Total Sclaool Enrolls mt

B. Enrollment
1. Grade 6
2. Grade 7
3. Grog* -8
4. Grade 9

C. Ethnic Composition

1. Of total Population

ao Negro

b. Puerto Rican

c. Other

2. By Grade

a. Grade 6

1. Negro

2. Puerto Rican

3. Otber

b. Grade 7

1. Negro

2. Puerto Rican

3. Others



'3%2 felist2"
IMF Volta at York

NM 81 1966
Dr. E.Terry Schwarz

3. lots estrous variance (r. s. 413fAtessively

large gym classes, social studios classes, etc.
F. Buildint (clean, repair, paint safety, space, adequacy

G. Services Offered (Art, mac, Physical Education,
Raading, Gut.danc44 Library, etc.?

H. Parent participation (various ways in which parents

and school interact. Approximato percentage of reached

on various lavels of involvement.

problems and complain

I Faculty

1. Total

2. Number of classroom teachers
1.11111.11110111.1111110111M111111111111111111P

Nu lbw of "arra
3. Racial and Ethnic Composition

N. Other

4. Licenses

a* Regular

b. Substitute

5* Licenses

a, for subject taught
b. for subjects other

than those taught

c. cams branches
d. lasrpacy



CUT
NewWIER

Jan 41. 1966
Dr, Marty Wows

6. Status

a. permanent tenure

b. probation

C. permanent substitutes

d. per diem substitutes

7. Experience (years)

1.

2.

3.

4-7

8-10

10

8. "MPH Staff Analysis

a. assistant Prin.

b. guidance counsellor

C.

d.

9. School Aides (Teaching or Parent or Student Aides)

10. Custodial Staff

11. instructional materials available

12. Pupil Information

attendance rate

lateness rate

drop-out rate

truancy rata



.alle Se 1966
Or; Wfarry Sobers

(Is there any particular grade level at mbich there is Weer

attendance, more lateness. eto.)

13. estimate of teacher morale

14. estimate of pupil morel.
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In MU KURIL awn

1. Man teas sixth grade added?

1963drt4 1964-65 1965-66

2. 'total School Into Umlaut Before Addition of Sixth Grade

4011111ftwow
3. Total School Enrollment After Sixth Grade mac added

4. Average class size before

after
5. limber of children using following facilities before sad after

FACILITY BM= AMR

Lunchroom

Gym

Art Room

Yard

Library

6. Staff Sise before and after addition of sixth grade

STAFF BEAM ANTER

OTP

Teaching

Regular

Sub .

Emergency

Guidance Counselor

Laboratory toot.

Secretary

-1-
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Subj. Liccase

Other Subj. License

Comm Branchear

Emergency

MUM
First Year

Second Year

Third Year

4 - 8 Year

9 - 12 Year

12 Over

EM....VEMfait
Background

Negro

Puerto scan
Other

7. Staff resources for sixth grad:
a. Number

b. Licenses

Subj. taught ........
Other subject

Com.Branches

Emergency IMMININImIl

-2-
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c. Tenure

NOONISmMINIPICIIINIMISONIN

Probation

Per diem substitutes

Permanent substitutes

:.11111111111111P

8. In moat mays was tbe staff involved in developing the program
for the new school population?

9. In 'Ibex mays are you planni in the next few years to involve
the stool staff in the dove t of program for the emerging
Middles School?

10. Did you receive any help from outside in your task of developing
a nee ftias School, props.?

IL Woad you like such help?
Mut kind?

w3



12. Did the school organisation patterns change when the sixth
isms maa added?

In what may/

U. Do sixth graders have programa that are in any may different
from other grades in the school?

14. Did you have any kind of orientation and guidance program for
sixth graders?

Examples:

15. Do you plan in the future to have orientation and guidance
programa for the incoming sixth and eventually fifth gradepupils?

16. What 04,.,Age, if any, have you tloticed in the school since
sixth grades have been added?





Center for Urban Education
33 West 42nd Street

New York, New York 10036

Educational Practices Division
Title I Evaluations

Middle Schools - Sixth Grade

June 8, 1966
Br. E. Terry Schwart

Suggested specific data with regard to
movement toward the middle school concept

1. When was the sixth grade added;

1963-61, 1964-65 1965-66

2. Following statistics before and after sixth graders
were added.

Before sixth graders After sixth graders
were added were added

1. Total school enrollment

2. Average class size

3. Number of children using
the following facilities:

a. lunchroom

b. gym

c. tails

d. art room

e. music room

f. yard

g. library

h.



=1.1.

Middle Schools - Sixth Grade 2-

Suggested specific data with mord to
movement toward the middle school cmcept

(continued)

Before sixth graders After rixth graders
were added :ere added..

4. Staff size

a. OTP (indicatF! Etatas, racial, ethnic background)

b. Teaching

1. Regular
2. Permanent

Substitute
3. Per diem substitute
4. Emergency

Licenses

In subj. taught

In other Sec. Ed. Subj.
Common Branches

Emergency

Experience

I year
2 years

3 years
4-3 years

More than 8 years

11111111PONWIMMICNIV.IMIMAIDWYaro

.
40 won.'
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Middle Schools - Sixth Grade

Suggested specific data with regard to
movement toward th- snh.:41 concept

(continued)

5. Ethnic and Racial Beck 2unci

1. Negro

2. Puertc Rican

3. Other

6. Office Staff (Indicate status)
Ethnic & Racial Background

Secretary

Clerk

Aid

7. Custodial Staff (Indicate status)
Ethnic & Racial Background

3. Staff Resources for Sixth Grade

a. Number

I. Licenses

1. Subj, taught
2. Other subjects

3. Common BranLhes
4. Emergency

c. Statue

1. Regular (tenure)
2. Probation

3. Permanent Sub.
4. Per diem Sub.

d. OTP's working specifically
with sixth grades

-3

Before sixth graders After sixth graders
were added Imre added

4. In what ways was the staff of your school involved in developing the program
for the new school populatton?
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Middle Schools - Sixth Grade -4-

Suggested specific data with regard to
movement toward the middle school concept

(continued)

5. In what ways are you planning in the next few years to involve the school
staff in the development of a school program for the new school populatinn?

It

6. Did you receive any help from outside in your task of developing a new Middle
School Program?

7. Would you like such help?

What kind?

8. Did the school organization patterns change when the sixth grade was added?

In what ways?

9. Do sixth graziers have programs that are In any way different from other grades
in the school? If so, bow?

10. Did you have agy kind of orientation and guidance program for sixth graders?
(Examples)

11. Do you plan in the future to have orientation and guidance programs for the
is sixth and tiventually fifth grade pupils?

12. What changes, if any, have you noticed in the school since sixth graders have been
added?

Note: If possible, a sampling of sixth grade classes Wald be visited to roughly
assess the quality of instruction.


