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| JUAL ¥R MAY IRACH LARGUAOY.
- S - &8 & part of -

- not & part from -
umnm mnnm. mm...mmmm

"!-mca is the keystone upon which euccessful education
of the desf ultimately rests.” (19, p. ix) -

“In gulding the deaf child in the homs, st school, on the playground ~ two
priatiples must be sdhered to by parents and toacher:

1) mm‘g;m“th providad !orbymtoanoml.

hapyy savironment ia which he may enjoy the activities and experienceo

of the hearing child.

(2) Kio neods a0 & deaf child must be met by spectal, consciously designed

mmmwmmummm" 19, p. 25)

...mmu.euruunuquuumemmuuum the
tunltw of her mﬂo thtm language, rather than to teach language itself.
mhruthod-ﬁnth‘.mmnymmuuny.udimtodtothund
uohthhbotmnctmum, htw:tkunbctoml,uchntm.
lack ia taum. niiu!!uun a0 am o! vhnlop:ln athr thn.bt or

%mmmuanummnmcyumlqumua |
“mmmumanm-eummmuu
it o umnmm muuoc -uupm-
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real worid. If she shows sincers faterest in the things the childrea have to
say (onl oF writtem) they will say them.” (1S, p. 62) |
mwuumormcmammmmmmwa. Any

words or ummumuu uuuucmuy-houuhuod Onitting sad/or
mumm wnsatural words to simplify understandiag for the deaf chill will
hot oaly result uunw and wanatural expression (lamguage), but may not
cxpress’the idea clearly. The whole 1dea expressed in a sertencs is vhat the
child 1s interested in, aad s what he must lun to wnderstand.” (15, P )
Bdvcace ghe whole Shild ... |

"umttu & deat child necessitstes buildiang concoyts, babits, and attitudes
lackiag ia his background because of his hamdicap. This background of knovledge
and cheracter development is importamt to a deaf child's growth sociaily, emotion-
ally asd educstiomally in order to become a useful citizen.” (20, p. 25)

Bvery 'contact' should emhssce further Asvelopment of »atccnum. observation,
imitation, concentration, remsmbering, snd reasoming -~ which wiil includs training
of tlctﬂo, viswal and mditb!‘y (L

Bxpressive language has as ite main objective the interpretation of the
chud'lm thoughtse, mmmmm vhen he wants or
needs to sy or mu it

mm»m mammeouqu lutlun;
Liﬂﬂ.-‘m‘mwﬂ What ave our goals?

| W mqrvuy sspect of the shild's dnm (livisg and lesrning)

pat, vhich say not de

j,'vmnz.w.,-muuumeomummuaunmmm

m " (1@. ’. m
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To attain wur Qedl. our program to help deaf children develop ndout-dtu
ad use lmc must be a & part of mzy classroom and extrs-curricular activity.
We must use m t‘ecmuu dne\ will enhance complets developeent of tie commmi-
cation -un-a
1) hacory :ntun.
Mlopthluuo! mwwuummmmummnm
| ~ with speech, lip tcallin. lsnguage and all l-.houl subjects.

(2) Lip reading
Seise each opportunity. to nale hnmqo meaningful to students by associ-
ating u with chur uuvtetn = through lip reading. "The entire language
~ systea lhonld become a part of, as well as an outgrowth of, 1ip ruading.”
(3) Reading
Closely relate readisg activities with 1ip rudtn; speech, 1m;ua¢c sad
suditory trd.\nu
0 M
cmtc a ul.kh. Mtomnt nd iutﬂ.l. uthin the cllud the du:l.ro for
mmn onny using apmtm. intelligible M (to the b«t
~of his ability) in expressing his thoughts comnectively.

" 1. n tnctor mt ponr!ul h tln dmlopnt o!
man's yotmul. a !mr most’ Baeic to success in living
*aulhunhg !orumblumtcupuummdc, to

’ m«u Mc th md fealings to otln:a. nd, for

: v, M cuum. cfnct the mc adjum to buﬁng

- -oeucy- to uumm and to be uumm " (31, p. 1)

\
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A Lingutstic Approsch

| Learning Language

-

Teacher Responsibility

Pohltl of Wlﬂ:

lud thd complete qplmtim bufm nttqttn; to ann.lyu material.

Hutcry of all huunco 1&- at a npociﬂ.c hvol is iqnutin bofon
~ procesding to the IIRG lgvel.

u-.nmu mm to language dovﬂ.op-nt'

m ututduymmnnunmapmnta child's mmru-
_uml w botou -uytaeuu:l otmcm is mdnutood

| Imuttm of mmtiml h_nmc are lht.d on tho lm:l bctou
~_them*aeohmuud., | N
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Mmin; lmlo are .roqod togmr ina uctuu uuod Mc Lenguage, vherein
- ’ﬂn tmd-uuu o! structure are mastered. Tolloving this is the Advanced

PURPOSE

| This m._mﬂculu was prepared in an attempt to . wure sequential
leaming for the ltudanﬁ and to assist tsachers of the deaf to get an over-all
picture of the logical development of langusge principles. Such a pictuze is
intended to foster a semse of security for the teacher - to help her to know
what has been taught, what she must teach, and which principles will be taught.

ARRANGEMENT

The materisl in this language curriculum vas not graded, but the term
"levels" was used when spesking of a particular point ia academic achizvement.
Iﬁ cerzain areas a description of achievement can effectively be made by using
zegular grade placement, such as "3rd grade reading” or "Sth grade in arithmetic."
In such a description the grade level provides informstion: that the child has
s -un:y of certain ckulo. an lequ:l.nmcc with some othou, while other more
advanced ideas he has not met at all, as yet. But in language, such a grade
description 1s insdequate and misleading. The hearing child enters school
knowing the motruet:l'.on. 6§ his oral huuua and msust learn only how to transfer
the oinl hto written language, getting the mechanics ’ot handwriting, punctuation,
and spelling nesded for written work as he proguesses through the grades. On the
other w. deaf children have a minisum of lenguage and must learn its entize
atmtm hn‘uqo for tlll deaf ’ wlu.ch comprises by far the ujor wott of the
urly and uconodhtc yuu, uy m no ny be caqm.'od ta the language wtk of

nu lavels in the eurr:lculn are d«imnd by letters A, B, .. B. The
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ngugc uction. wherein 1dou nm trmfomd int:o a varioty of uau. bmdm-

f. :I.n. md cnrtcbin' cmieatiou.

A an:snc mm

Modern li.nguutic conccpu led to th:lo type of orsmm::lonz the concept of
a dict:luction bctwoen the -unin; of a word, 1to normal part of apuch and uuge,
and th-n, hcer. 1its cpocm ttnet:lon in a particuht oitut:lon.
 Por exswple, noruny ‘the verb tells the sain action of the cénteneo. as in
the noun-verb-noun "kernel ocntcncu'“ The boy at; the pie. (B leve.) uter. in
luming to upmd the language, a nrb may become t.lu objoct of thc main action:
The boy wanted to eat. Here the notul verd ‘eat' has been changed to & noun
function vhen used in its infinitive form. (B level) ,
~ Dividing the learning of language along ihe:: linguistic concepts is both
logical and practical. The structures learned in Basic Language (levels A - D)
are adequate to express many jdest in a simple manner. If some deaf children
never get beyond this stage in lenguage development, they will at least be able
to sxpress themselves correctly, in an mdcrimdable; though. 1imited, way. The

' sverage deaf child will be able to laarn the ju.atiul transformations found

in thc Advenced Language lavels, and by using them, hnhnco the powerful or subtle
meanings of his commmications and enjoy a nrioty of ways in which to express |
the same 1des. |

The aim of this type c# arrangement hag bun to claarly define the reqnirc-
.mu -t nch level, with o mor goal for each level. The following chart
ohmm a brtcf summery of ‘the uqumtm dcvelopunt of language:




) ‘ kpuuaou : How votdo can be uud to wake nu bottcr '
' C ' s and sore interesting

8 The actfon sentence How to state your thoughn.
K . : 1.‘ lluv to tell nbout sn cctim or hpmin;

£  The state seatence llov to state your thou.ht..
| : "+ 2. Now > tell sbout s condition or state

. Modifying idess  How to add accessory i:eas to the main thought

Qrdw
o

"GRASATICAL TRANSIORMATIONS: Eow to Ancrease expressiveness of Jeng-

B The infinitive nwtotmlntbalidutothmmc

| The dectbhl. elmu Bow to turn verbal, clause, or adjectival
. iceas to ulnrbm use

'tlnuounehum. nnto-tunacuunto-mm

owaxeraus |
(2] i~

The relative clause How to turm clause and verbal ideas to
adjectival use

An childm. tncludtnc th- du!. ac!um nt di!tctcnt rates. Their piogress
dspcnd- upon such !uctou (T | hurin; lon, zmral hedlth, mental cspacity, class
cin, fonor mtmuon, a:tcndmco m -chool. tuelnr s skdlls and cdborsm .to

| d.ﬁud m currtcul\-, pcmnl humt. nd aoopcution between the hau |
o u;d school. - lounu of all these variables, as well as the pupu's qc when
Ny -nuug school and othu lesrning handicaps mun his hearing loss, no
suggested mun bo 31‘.’9 for\hacb level ot work, .
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THE LANGUAGE BASE
The preparatory period, lewil A, is designated for the nursery school age
child whose upuhncn .and class aetivt;;u, d!oﬁ wmany opportunities fo: him to
- got a "fealing for langusge." How vital a time this 4s for the ciiild u accepted
bymulchcno!thlw-attuto"umhhmm“
| Yor level 3, a 1iberal part of the primary years n-y be ud&d. The over-
whelning importance of mastery of this first fomm of ths senterce must be mdor—
stood, It is the fousdation stone to all later developments in the sentences and
thoughts of men. Without complete fluency on the part of the child with the
msterial at this levei, he will bo_.tlnlbh to cope with the rapidly increasing
eo-phntiu of ideas and language to follow. A child is naver too old for lewsl
B work .f be has not learssd it. Even an adult, in the study of a foreign
language, begins at this basic level. The tughcr will need different methods
and miierials for & more mature learner, but the content and sequence is still
the same. (1)

One child may -mpllcu & level in one school year, and another may require
more time to learn ths same amount, It may also be possible that a better than
: mrago pupu or class may co-phtc more than e level in a given school yeur.
Macbﬂdct mln”muyhataomc in his lenguage development which
I\ubmcdhdluuhnl(:. o:mhpohohat level G, but wherever he is,

he should have mastered all concepts cn the preceding lsvels.

The criterion !o: mtcryucormt Mcpu&ntuqcby'thochud Pre~
mtuucpontmouumu uporh-ein.-nymmu with the language

'1tutnuptud1n inruun. and in class work. ‘!hmﬂ.hnty!-uht

vith a languege principls before he uses it independemtly. Hs can omly perfora
with true spontaneity what he has lesrned to do by hebit.
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LEARNING LANGCUAGR

In learning language, vocabulary dﬁlomt plays sn important role, but
increasing the vocabulary does not, in itself, guarsntes language progress for |
children. “As'they are acquiring linguistic compsteacy, dasf children generally
bave more difficulty interpreting 1mmg1c uuningo that derive from the
stxuctural patterns of hn.u;‘o then from word mesnings."” (16) The terms
"language principles” or "language items” are used to differentiate between
vocabulary as single word meanings and a "group of words whose arrangement and
relationship affect the mesning of the sentence."

Gu'nnny speaking, the learning of hn.uqc items can bo’( mmod accdrdm
to these guides: (1) 'nn. receptive form of lamguage is essier to learn than the
expressive form ¢Z the same mo. The early years are speat primarily in the
receptive phase of langusge. But a child cannot comtridute anything without
going beyond that stage into expressing his wants or idess fot bimself. Although
the receptive may be easier, he must move on to expressing his own thoughts - he
must lears to uise expressive language.

(2) A single set form is espier £o learn tham varied forms of a isngusge

item. loqm a child is eonfortabh using an expressiou the way he nug '

learned it does not mzam that 1c the only way it might de uJ.d How stilted
language becomes if a set form is contimued without varistion! The common
question “Now are you!" ehould expand into "How do you feel today?,” "Mave you
been sick?” or simply "Now's it going?" Rach form has a somewhat differeat

-Wumtauummummu.mmmm-mmxym

puzpose of ows person imquiring about smother's health. The deaf child ehould

,hlh.:hchnﬂm!m.o!mm,htco.cuovhhtothhktmueh

HO

ey e

uxyuyhmuhthtnqmuum-lumhutwgﬂm
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(S)Uuh-m:cuoordtmumhrehnmbhmmm
of a leaguage item. n-mnmnuunw»m«cmm:m
8 group of possible choices - hin thinking is strustured. Tor example, in learn-
t-.comnmupunumhmw&um.umr-muunch-.
m:mmwunmmmummmmmumu
thphuu"ueum:ubuo"umuyna pnnndcurcm But the idea |
is vot a part of hia until he selects, from all the words in his vocabulary, and
arranges his choser words in the correct sequence. ructmwdrtuhma
place in language mmn; in order that habits are established which lead to
spontansous speech. ' | ;

(4) Por older deaf children, the written form is easisr than tln‘oul form
of the same lenguage. Continuing with the previcus illustration, the student
lightdﬂoctthabuﬂd“u”hnuﬁiuold"mmomwru-mﬁm !
in would be able to write it correctly. Hhem he writes he has a visual picture
of how this and other phrases requiring How many: What kind of: What color: What:
m-wlmkmmmmauwmmucntmmum
would be easier. Befora this language prhétﬂh is mastered, he must have the
sequantial structure in hie und %0 he tluuh it autouticauy. whether he uses
it in oral ox written mm I! 8 otudut can write a form comctly.
be should say it correctly, as well. If his hn.ugc straight, people are
mnbhtoundontuduoopohnm

Ia learning language, the student should have encugh pnctm in tln easier
learaings listed abm 0 that he can make the -orc duucult 1:-: a part of
hingelf. ﬂncuchoto!tludadmmmmlbhmmtohlphh
‘imcrease his scope and comprebension of .language. 'Sho-nut bs careful not to
oversimplify: %&mm&umldnmo.mﬂ:hn“cbﬂdd
mﬂ-mmqtuwtunuumfouo!mm Bow oftem do
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ve explain the word "overjoyed" as meaning “very heppy" when the child has learned
the word "thrilled.” It may be that in the attempt to reach the child st a lewel
vuunhhput cpcﬂm. Mugomtubutnddmmrch for the
uost prhuin lml. . (2’) The teacher should mpm an ideal situation for
esch child, amuuwwnm:umfm. yet that
b8 19 not overvhelnad with so meny difficulties that he is pushed into failure.

TEACHER RESPONSIBILITY

The teacher of the deaf who uses this hn.ugc curriculum bhas a three-fold
oblmt:lon to Int students, with tln ulthuo purpose 1n aind at an lmlos
that the child's hn'mo grows aad boco.u natural langusge.

As a foundation, she should have clesrly in mind tln md itens he has
alrnéy mastered nd encourage him to continue their use in all hio oral and
m’tn wo:k. To accept 1ncomct forms aum hin to disregard the value of
mem lo‘n.oioncnbomm&ymintmm:bmdl the
Janzuage ha urudy inon frequently uul conﬂdmtly. as a firm basis for
additionsl prueipl.u. llor first obnuuon. thcn. 1s to know vlut has been
uuzht in pr«:lom years. (Thn mmbers in pnmthom yuccdm & language it-
mtobouudonlyuamuutm fotoqmtmtmhmm“aucm

lct. the t.lchr st coucuntimly present all the utorul. on the
.pu't:lcuht l.ml. ml\ cim lni with sufficient pmtica so the ttud-n: v!.u
.-um-u. mymmxqu item required, -h-mxnuuhm for good
opportunitice to teach esch item in & memingful eitustion. A child's motivation |
‘ummmm!mmmmmmempmmm. 1a
w h“qmmummhiudf.v ﬂnahrtuacluxuu
m this need nﬁ maks wee of 1:. ‘l‘b crestive teacher will msmipulate
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cimwcn in oxder that the child (or class) fesls the ased for more lamguege.
It may bi iz the news of the day, related to a readiag lessen, about a school
evest, or soiw pereonal exparience. All of the langwege items included at every
level cf this curricuiws are sapplicabls to every-dey happenings. Yor 1nstance,
Christnas time, or somecme's bixthiay, is aa ideal time to teach the placemest
of the divect object, usiang the verd 'to give.' Ixpaading the ‘wown form, "'Joln
gave ‘a shirt to Pathexr™ isto "John gsave his father a shirt" the teschsr imtroduces

‘the concept that there are two objects (direct and indivsct) and that there is

more than one way to tell about the act. Class pmtiuhgivmgﬂn-n to each
other can be fwn ss well as drill in estabiishing the concept and the languags to
express it. (The terms are used by thu teacher, and understood by the student;
learnir] the grammar terminology coass later.)

Finglly, the teacher's third obligation is to begin the work on the next

| level by wsing those constructiocas in her conversations and explanations. If he

1s acquainted with the sdvanced concapts, he will be better able to msatar them
vhen ¢hey are presented. At any time the student is in need of and capable of

using aay language item on a future level; the teacher sbould reach forward sod
oﬂuhi-duthnlqumhomuumot. This is language growth - and it

7 ucutng and revarding.

amr:om. LANGUAGE

| onuchlml. &t thubottuo!tlupm. nuceimhubmmlmdto
'mt mmt_ml _mpqa & child can use to cpuu himeelf in a natural

- )uy.’_ It u not M that eh chﬂ.d hovtho otmi:m of th phruo ot the

nltm. Just ththmmm.. Yéi mm, a childlumtduyg,
"x'nh;u"uwmmmmmicdumfm l-uyoituqn
uy-nﬂu uotapupmt.wm !thnmm udnob-blyh

} u“mﬂnumtﬂyhﬂauﬂctxa;muimrmmhmmt

« i
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'm'h“nmpmm«tin.hthmogmtmn: "Mary is
lht"n"!hioyamhn" | o

.‘ mmmmmmyumuuuw.-bnnu
dn.udummm'mwmmmmmnm.
nuuuumhminuupmm'qm'.uunmmm
'u”quh'Wn,th following level. m’mm‘umtﬁh
“Mﬂ““u;mmdmmum,huhtmuanuuﬁu
situstion. The tescher should ves sny word, smy ides, snd emy construction when-
ever a nedd exists, regardless of its placensst ia the language curriculum.

M-Mfou-m‘mpmﬁolmhotmm'u
Muimthwictmmm”m.o{motﬁthcmm
-mmmuuunhmmmuucw. then the schievements
~ specifically listed on each level have been mastered, the studont should exhibit
‘thc‘-'outyhm.'mw hulnuuorlnﬂntm:nlcomma
_l-em.Mtopm‘uumofhhm.tbntomnmorthmuhtd
- 'm.-dmtm through mnpbu. ducﬂptioumdeupoaumuh-
| mnabuuy.
| The w of mt nni.c:lnttou is qhui.:od throughout. Teschezs
«apect parents te be fnvolved in the child's learning as moch as possible. When
mamxmm.mmum.ruxmotmqm;mnm

_ ntlmintmdammo and Mcnmmmuacbmt.
o | ‘*.‘ & .',Ql.‘*' & *
mmm—ubuuampmuxmw.mmof L
'Mnoemmmmmnm Although meny of thetr
“"-mmmum,mmm.mmmm-,
mmmmmcmmua (unmu.m) o




 sPRCIYIC KXERRSSIVE COMMRCTRD LAMGIAGK ACHIEVEMENTS

_vecsptive ac well as expressive-
"~ fatldve to rechive and undexstand
languege may accobnt for failure to
produce speech.

muc Upmtm speach that _
 child uses naturally. {
Expressive aspects: (1) word using,
{2) cae~word sentences, (3) tmht-
uprund in vordl.

hintvm good lmmo habits by
‘surrounding with "gights and oomdl

~of talking."

uu of conotnt hn.wo during

‘sarly years to develop correct

lapguage u«pu\n habits.
of others.

(2) mmo of speech of others. .
: (S) Hiii«‘:iy. (6) vﬁuﬁmnim

. Beinforce correct patterns - prevent
~ other hsb:l.u from dcvclopm.

A ‘ B
| '-mArmmmum ’smmudmormm-
‘ lsrly to is uun- Constant conversational upuadiu.
. tisl to 4t aequmtm. ‘Ladguage is | involvihg duties, directions, class:

| ".cuvum, rohtod upor.lcnen.
»otory-t o

" . Recognition of printed familiar nsmes

S

e wo:t m:d s tul.‘l -otiqul. accept-
sace of tlndufchﬂdluboehpmto

u;culdmacquu. or :mm.ano
mmum.um

. Develop confidence snd skill in train-} . 'rm cau of propcrty.

B cumnm..

Expressive conpected lsnguage (oul).

-+ Use of expressive langusge :l.n response

to sll interactionms.

Develop vo:abulary based on the snvi-
ronment, activities, and interests.
(Suggestions included in curriculum)

Dcnlopaumoofhmorudhuiu—
tion.

mm.m mﬁﬂ .mmm_ (vritten)

- of pooplc and objccto. '
« Understanding conuctod hngmo

(simple sentences) about experiences
and calendar work written and mu-

ntratod by the tcaﬁhct.

c—

Socul mlop‘cnt
mmt u.hu of others. -

. >

. Courtuy and mnidcratton of othorl 0
good hulth habita. o

raunt-tuchcr coopcut,ivo plmin;
’ for best d.vnlopunt. : ,




Level
C

D

-y

prarmey

-

_mmmmn, srommwum.

' 'ﬂ!mtdouhy opportuum 80 child can |
~develop receptive language through
bobks, ltory-tclun., -ov!.u. Oxpori-
. ‘ﬂc”o sode '

Yemiliarity with stories mjoyd by heard

- ing children (including fairy tales).

» .‘mmmmu;m (oral)

. Sacourdge & desire tc communicate and
to share thoughts and ideas of others.

F Dew:lop the ability to uk questions.
(re:chart)

m sounected language (written)

. Dcﬂy,mi:. = 2 or 3 related sen-
tences. Mews happenings (co_-mity)

. Otigi.ul stories.
. S:i.qlc descriptions.
. Lqibh wt!.ting, all letters carefully

ouod >

—

SOcul. dcvclopunt

« ‘Increase ability to eoopcuu in

-~ group act.

.1« Give co-phto .tt.cntion to work at

. llnb:l.: of wam t:lu.np in an ordcrly,

wmm to "uctm ‘whea othcu are

to bc com’cctod at bou (by
plmu) and at tc,hool.

¥

or ORDER 0!‘ !Lms or

1
%a through use of l.ipmding, -
tening and reading; speaking md
writing.

 Understanding the hpo*tlnco of vocabulnry
gmth--coninnt of a variety of usce
!bt vords and groups af words.

Expressive conpected .hnmn (oral)

. Ability to describa or explain an -
experience in sequence.

e Ab:l.l.ity to satisfy cnr:l.onity by us:lng
sppropriate question forms.

Expressive smsss.d. language (written)

J « Short paragraph - 2 to 4 sentences: -
Subjects ~ Toys, animals, possessions,
after school activity, holidays, sea-
sons.

. Narrative compositions of pupils'
experiences (trips, parties). '

"o Friendly letters and notes.
lhwl hlpponingl (world, natioul)

€

Soc.’ml dmlopuont

>

. Pride in achievenent - 1n school and
ho- co-unﬂ.ty. ’

X loeling for otheu failure.

uutins and groetinz v:lo:ltors at home
and at achool.

. Pridd in achievement u a ruult of
‘ pamtal puiu in the home.
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'SPECIFIC EXPRESSIVE CONNECTED LANGUAGE ACHIEVEMENTS

- Level
B

F

3 PRI 4

.. KNOWING THAT THE SAH! THOUGBT MAY BE

=

. Standards of behavior sgreed upon by

EXPRESSED in different langusge. Com=
nunication is 1dcnrc¢ntordd. deas are
expreonivc by nature..

Rapid increase in vocsbulary through
enlaxgod scope of ianterests in science, |
soc. st,, art. .

"Love for reading" of clacsic stories
and poems.

M connected language (oral)

. Confidetice in ome's nbility to expreas
oneself correctly.

. Willingness to follow suggeotions when
~ corrected.

. Participation in oral conversation and|

discussion.

Expressive comected langusge (written)

. Paragraph about a familiar experience
or description without errox.

+ Understand and follow oral and written
directions beyond his ability to use
the langusge involved.

‘~'mmbcn THAT "ﬂmu! IS A DEFINITE

in the use of our English
angusge that can be attained."

A desite to fotn new habits (and break
old habits)- a pleacurdble, satiatying‘
ckpcricnce. - _

Ptida in overconing his weaknesses;
desire to improve language; and pride in
achicv!lcnt. :

Expressive connected language (oral)
.’ Confident of ideas exptasced by others

" .80 that they can be discussed and

restated with authority.

. Questions and answers not required for
exchange of ideas. Aware that casual
tespon-et contribute to conversation:

« "I think so." "That's right." This
contributec to a feeling of ease with

hearing peoplc.

M sonpecred language (written)

. Outline for logical sequence-~field
trips, experiences, descriptions.

. Summaries: Book reports, charts.

. Letters & notes: Simple business,
Congrat.

. Letters- sympathy, invitations, thanks} . Division of c&mpoaition into 2 or more

» Writing arithmetic-langusge problems.

Social dcvelop-ent

. Pay attentiou uhan others are talkins

" Work independently without dilturblng
others.
. Realize that there are acceptcd stand-
ards .of. behavior: consideration and
eourtesy towards others, honesty, and
truthfulness, with orderiy behavior in
classroom, school buildings, and home.

g::;nt and - teachnr and cnphaoi:-d by

paragraphs wiih good topic sentence.
» Co=pletion of questionnaires.
. Interest in current news to enhnnce
natural conversation.’ ‘ :> ‘

Social development

. Definite ideas ss to qualities of char-
acter that should nake for success in
life.

. Social courtesies: at table. to strang-
ers, in stores, introductions and.
guests at home and at school.

. Improve memners and form them into
habits~ Use at hn-c. at lchool, and
elsewhere. .- o
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19
 SPECIFIC EXPRESSIVE CONNECTED LANGUAGE ACHIEVEMEWTS
Level .~ Level
6 H

' RECOGNIZING WHEN AN IDEA IS WELL-
- EXPRESSED or when it is not; to have a’.

ceritical attitude toward own work.

Acquaintance of fanaus artists and their

_works, heroea of hictory and litorature.

 P1easure in voluntary reading

Have a sense of humor!

An ingignt "o see the funny side of lif 'read so able to recognize true facts from

through jokes, riddles, and anecdotes.

Expressive connected language (oral)

. Development of ability to express: ‘own

. tho'ts, tell own experiences, express

~ own feelings and opinions, and ask
questions to satisfy his own deaire
to know,.

. Organization of thoughts, expressed

" clearly and to the point.

. Impressed with the fact that some
things are to be taken for granted:ex.
In telling a funny experience, the
expression "we laughed" is redundant.

' gggre-oive cogggcted lapguage (written)

. Narrzation - original, imaginative
gtories,

. Outlining -~ summary of text.

. Business letters: correct form, addres

4ing, composing.

L Diaries, note-taking ninutes of neetinq

. Knowledge of current personalities and

events which influence public affairs. |

3

Social dcvalounent

o Bigh ideals of character: condnct, 3

manners, unefulnela, thrift, courage,
fair play.

”ne a good sport“ practiced with 111 _
‘,tqnily'-nbcrp and -classmates.

RECEPTIVE ATTITUDE TOWARD ANYONE WHO HELPS
. or' corrects expreasive connacted language.

Anauming tesponlibility of adjusting to
each adult relationship (teacher, coun-
seiot, scout master, parent) by realizing
what each expects, and comply. :

An insight into the content of material
emotional propaganda.

Expressive connected language (oral)

. Organization of material in sequénce
vhen relaying directions, experiments,
and explanations.

. Use of vivid langusgz when apptcpriate,

~ guard against overuse of words or

. expressions.

. Varying the structure of sentences
together with interesting phrase
arrangement.

Expressive conpected language (written)

. Responsibility assumed for correct cap-
italization, punctuation, spelling,
etc., so that all written work is

- - Qccurate.

. Continuous improvement in paragraph

s. development: unity, coherence, emphasis,

comparison, contrast.

Social development

. Rsali:atibn of owm linitatipns and
‘abilities in planning for adult life.

- Parents' responsibility for seeking
advice of vocational counselcrs and

, plnnning realistically with and for
studdnt'a future
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RARIS OF SPBECH

| S GRAHHAEICAL STRUCTURIRG OF THE

| PaRTS of
| seeecH

Intro.

OF VERBS . -

fétmula and a:ampis______, 3

RO OOZP M

‘jAcanznzc PERIOD:

© MAIN IDEAS: I,

(2) Direct ‘ab'ject:/ |

(1) Imperative statement: Eat.

(3) Subject: The boy ate.

“;,.
.\“. : ‘
* \ E

ant’the'pié.‘

THE ACTION. SENTENCE

v

sv

o T
Haatety of specific
- .expressive use by he child in spon

exercisés, with the ability tec subss
_ ‘vocsbulary Items for each "content"

vl

The boy ate the pie.SVD

‘tructuresi

eous spe

B  ' (c) Is dt_ .

(o) Who 15 thist
(C) What is this?

 (c) Vhose__ 2

means oral | .
ich, not just in -

tute at l#ast 2C cther
rd in ;h? structure.

(6) SV? Who ate?

SVO? Whe ate the
ple?

(7) VsV? Did you eat?
VSV0? Did you eat
.the pie? :
(10) What cid S do?
What did the

What is that?

aﬁ)
hﬂ!

Axa you

1 boy do? o
(Do not replace ?do"

t

L a3

8

o

'
Frsomrnames 1

)

e

e °.h-i'w T B '

: 44;\2-&-««"' PSS S _:”::.n_ T T




B ' EXPRESSIVE CONNECTED LANGUAGE

TENSE, MOOD etc of VERBS | Special forms of

: ‘ Special forms of Cap.
affirmative and negative NOUNS AND PRONOUNS ADJECTIVES and ADVERBS or
— : Punct.

(1,3) Magy concrete action |(2) Many common nouns:
the boy, an apple
& ball, t:he bus, etc

_.J!E!.- George,
8. Jones. Mother,

(5) Pronoms:

yerbs: eat, run, cry, etc
(1) Imperative mood: Eat.

G) sg le past tense:
The boy ate.

(8) "Abstract" action
verbs: come, go, play,
woxk, make, bring, get,
h_ s (wesaning 'hold")
etc

(9) Simple future:
The boy will eat.

COMVERSATIONAL LANGUAGE

(10)

(2) Article: "the" before (1)
CCIMEON nOouns, con- Use
trasted with proper of
nouns: the boy, period.

George, -
]

Use
of
capital
letters
{6)
Use of
ques-
‘tion
mark.

—

Q) Lock! Ses! etc kC) Indefinite pronoun,
) ' | "It 18 cold.” -

"I have 2 hmgo "
KC) "That's mine". .

€) m!HHHLJ!f‘ ﬁﬂmmn ¢§e.k.
m of CIOthG‘ wom) |

(9,C) “going to" instead

will - future tense ”(c) (You

- _(c) Expressive werbe:

1 know that. ,L(C.)"Eve{rybody (is here)." |

I lcve Mother.

(C) Time phrases: today,

)"So homel"
"Go outside!"

. yesterday, tomorrow,
- - now, after awhile,

(C) Place; at home, here,

‘ ouu.side, far awé z.

»(C) Colora :

©) Descriptive :

----pretty
big
little

1.¢c) Numerals: ome to ten




EXPRESSIVE CONNECYRD LANGUAGE

MO>PSOZPEH OMODW

CRAMMATICAL STRUCTURING CF THE
PARTS OF SPEECE

i v R —

PARTS of| INTERROGATIVE
SPEECH |FOBMS OF VERBS

ﬁ.,Intro.,ﬁéprmula aud example ____ ___

(2) Predicate adisctive:

MAIN IDEAS: 1II. THE STATE SENTENCE

The boy is happy. SVAd].
(4) Compoundipng:
Noups: The boy and the girl SSWO
ate the pie.
The boy ate the pie 5vo0
and the sandwich.
Verbs: Thc boy ran and fell. SVV

(8) ;ect quo tation. Mother said,
"Eat the pie.”

™~

(9) Indixect obiect: Mother gave
the boy some pile.

(Note: Mother gave some pie
to the boy.)

SVIO

(15) Prep. phrsse: WHERE:
Tom is going to the score.

under the table, in the box
on the chair, etc

Formula Abbreviations:

8 = subject

V - werb

0 - direct object

I = indirect object
Adj] -~ adjective
Adv - adverd

Prep - praposition

(1) OVSV? Replacement of
verb: What did
Adjectiv* the boy eat?
Conjunc-
cion

(2) SVAdj? Who 4is happy?
What 1is red?
Prepo- |(6) VSAdj? XIs the dog wat?
sition -
{10) 0VSVI? Waat did you
give the boy?

(16) Where VSV? Where is

Tom going?

(22) Whose ?

Whom ?

(25) May 1 ?

(D) l'why?n

""How many ™
"How I L
”“h’- ) ?"
""When "
"To whom "

Ve J i £ g B R AT R W SR e A o B £ s T k)
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efmmend

MBB,VMD, etc of V!.RBS

affirmative and negative

T

You are nice.
am, 1is

(7) Use of "to be":Past:
The boy was happy.
were

(13) Use of "to be'"-
We will be late.
or: We are going to b
late.

18)_Use of "havs" to tell

posseasion:
I have a dog at home.

(18) Use of “"have" to gel
about the subject:
He has blue eyes.

(19) Use of "have on":
I have ¢ca a new
dress.

11) Omission of 'you' &e
a subject (written)

kzo) Demongtritive prom.:
this, that .

21) Indefinite pronouns:
something, everybody,
one, 1t

23) Possessive propouns:
my, mine

*24) Abbreviation of
common vocabulary:
(reading knowladge)
Mr., Thur., Dec.

25
Spacial forms of Special forms of Cap./
NCUNS and PRONOUNS ADJ!C'H’.VIS‘ lnd ADVERBS |Punc.

d (3) Plurale of mounst  [(2) Predicate sdiective: |(8)
boys, dresssp, men,| sad, pretty, good, Qucta-
batigs, etc new, wrong, BOrTYy, tion

| red, yellow, brown marks
KS) "Grouping" obiscts: atc. vith
Animals: cat, dug, cow comua.
Toys: wagon, ball, car{(12) Mupersls 1 - 10
Pood: milk, cookie, Mother
(14) Where phrases: said,
11) prOpoumSs: outside, far away | "Rat"
we, he, she, it, they

(17) Time phrases:
yesterday, today,
tomorrov, after
school,

Expx;uoivc nrbo (cont )
' I kit o

"I remember."

"You forsot."

o | .

NI 80. "

"I think that's right".|

@) "The sun is shining."

(21) "It is raining."
(D) "I put on-—--—--"
(D) "We will have -=--."
(D) "Lct'a plsy bail.,”
"Let's plgy with the
dog."

I[D) "I want another one.'

20) "Ttat's mine!"
D) Mike's pants
*21) "Nothing."
(D) "Which ona?"
"Oht"

"ouch! "

"wow!"
il,my 1 "

'{(D) Order of adjectives:
how what what
Jnny. kind: color: What:

three big red apples

{(p because .

(D) “e-me———-fasti"

Y




The boy ate in the kitchen. (Where)
wwm—=e= in the morning. (When)

(9) Compound sent. - two indep. clauses:
The boy ate the pie and the girl

wvatched him,

(18) Compounding of three items:
Mother, Father, and I ate lunch.

The boy hopped, the girl skipped,
and the dog ran.

26
D EXPRESSIVE CONNECTED LANGUAGE
GRAMMATICAL STRUCTURING OF THE ’ARTS of | INTERROGATIVE PORMS
S, L. PARTS OF SPRECH SPEECH ' OF VERESS
| ' Intro. _formula and exsmple
kl) Ad§SVO? How many boys

B IF(ODIHIM IDEAS ate the pie?

A w What color cat

S (1) Adjy. subject or object: drank the milk{

I The hungry boy ate the pie. "
- C The boy ate ths hot pie. P.) AdJOVSV? What kind of

. D Adverb ple did Mother

L (1) Order of zdi. before ncun: make?

A How many: What kind: What colox:WHAT|

N a riew vhite shirt K4) Adv VSV? When did the

G boy eat?

v (3) Adverb modifying verb: Where did the

A The boy ate slowly. boy go?

G

E (4) Prepositional phrase modifving verb: k26) Why VSVO? Why did you

hit the boy?

K27) To whom VSVO?

To whom did
you give the
book?

lc28) How VSV? How do we
go?

me‘

(E) What did S say?

(E) thf sns. with because
"} went home because-"

(E) Wwhy ans. by infin.
"To wisit my Zriend".

(E) Why ans. by ltltt-‘

ment with infinitive
"Tom came to see ug.''

(E) "Pinish your math."




27
p | EXPRESSIVE CONNECTED LANGUAGE

TENSE, MOOD, etc, of VERB Special forms of Special forms of Cap./
affirmative and negative NOUNS and PRONOUNS ADJECTIVES and ADVERBS Punc.
(5) Verb: I want--=-=-- |[(2) Prssessive poyns: (3,4) Adverb modifiers: (2)
George's tie Tige: in the aftcrnoop
(10) "Double verbs" in 1966, o May| Apos-
He put on his boots. |(7) Obj. case of pronoyns} 1lst, on Tuesday, tro-
! Pete cut out the me, you, him, her, it, ~ at 2:15, every | phe
picture. us, you, them week, for 1
- Place:at the museum, | poss.
| (11) Use of "21 ay" and  |(14) Poss. cape of pronm. under the table}
| “blay with" my, your, 4is, her, downtown, (17)
. We play (name of glne* its. ocur, your, their Ex-
| We play with (object (6) Indefinite Adji. clam-
L . or person)(14) Poss. case of proa. some, a few, many,  |ation
as gredi te ggggg point
. (11) Use of "look", "look yours, hers, ours, the irsY8) Pred. adi. with linkt
i at", Mook for" ing verb of semses: (18)
We 1ooked. (17) Exclamations: -. It tastes sour. Comrma
We looked at (obj ect;' OhT Owl Ouchl Wow! Jack seems tired. [in a
I We looked for ( " | sexrles
‘- (20) Collective nouns: (19) Use as adi.: another,
- (12) Present Progressive: fa-uy, clus, etc. one, the other, (29)
} I am playing. ‘ (24) Use of un or not with| Hy-
I ee. is/are " (21) rreg. 2 lurals of adi.: phen
2ll noims-known He was unhappy.
7" (13) Past progresgive: : - He was not good.
i The boy was playing. [(22) Partitives:
cese were " - .+ a palr of - (25) Articles: 'a' and 'anf
o= a glass of contrasted with 'the'’
’é (15) All tenses and per- a box of
| sons of "to have" (26) Use of subord. coni.
- (23) Interrog. pronoun: because:
i (16) Enow tenses of verbs which I hit him because___.
! (agreement of verb :
| with noun)
I CONVERSATIONAL LANGUAGE

. " " . .
e (E) "I must . (E) Substantive __a_g.igg (E)gggp?rg_gp_ of _ag_.j'_..

P "You must - "Start reading 'Sam ran fauter.

"Stop yawuning." "Mary 1is taller."
. Double verb with in- | (than I)
g setted obiect: (E) Infin. as direct obi.}
: " "Hang 1t up." "I want to play." (E) " but M
3 "Sue likes to read." " or M
gﬂ "I did." Informal use of "here": |(E) "Daddy went fast."
1 did 1it." "Here's the truth." w=avem—weyery fast."

& "I didn't." "Here's my idea." |
[ (E) " good -enough."

" ___too sick to go."

That's enough. (of that)
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Aruitoxt provided by Eic:




(!) worb:
" W do 17ke pisss.”
I did too ses hée,"

V‘C!V)"lmdtcoisck-y
» - Chromb, ™

:r) ML wight go."

"I should hmy

| ‘,ooumwiom ' LANGUAGE

1. YT did that.

m "Hy frie

"3 could do that." 1

amnvx COWNECTED LANGUAGE
Ml. m. tw. nf vm Special forms of Special lom of Cap./
ffirmative and pe NOURS ARD PROMOUMNE 4 ARJRCTIVES and ADVERRS | Pum
(1) mm 'ﬂ.m u) . mg.m' y Jnfid. (22)
with feo” : & —e—— £00 aiek'gﬂ Uge of
Usa these jnrbn o T The pear :u ;ood to 8R0S
make ' pee L i
m .~ wateh ’11 . €9 "er" ip prad. adi.: | cour
- It will be rloudy or | f:xac-
(20) !aumw mz , clesr. ous:
T 1ke dogs. - "or" in sdv. phsse: |didn't
I brdsh my teeth I will go after lunch | I'm.
-~ _ ewary day. kn') I or after dinmer.
o Birde fly south in (30)
the fall. It 1s Mon - {(13). Onission of articled Use of
I Ve saw elepliants:-- - period
(21) Auxi]. modsl verbe:  K11) Indef. pxom. Freedom is importantd 4p - .
ww"“”w “can, mt 1 followed by ag adi.: to Amelicans. abdbrey.
- . something sweat -] Av@.,
(22) mm.z (16) Demonstrstive adi.: | Dec.,!
ajl tenses snd gues-  f23) Reflexive pronowgs: |  this boy, that boy,
__ngg _Igm wyself, herself,itself, these pies, those » (31)
isn't, won't, I'1l, I hurt x'lyul.f. Uge of 1
: ~ : «17) followed M
© (26) Yerb "de": I datd  [30) ALl cosmon sbbrev.: efgvin_ B ol
‘ OZey 1‘., yda’ NOey, YK "-"-'-"ood anou [
Qn ,;.;-!Lm - : - e==——long -uov:: uﬂlf-' -
| Puc it Adgneed (25) Adverbs hete.
on, - . : S5 g ) '
_ Take that off, of Degres: too, very
Hang your coat up.  of Mapuer: quietly
. (29) Future prog. tenge: [(26) Compaxative of common
- =———w==will be going. 1 )Adis.mm ot
L tall taller
_ omall smallex

¥
"uo\ahcr l:old ﬁi eh-:."

'S J immy,
plam‘l urblu’irith

KP) " ____all the time."

m

" most of the time."

S [ - N

Opporcmc tile to get :In/
msny multi-mesnings. |

(zeht to Lm ‘t. 00, 6) o
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;, ﬂﬂkl‘t t°'= . Wto’

B 3

(12) Paat ¢ e of wigil.:

mhta Mld. could

:\'VJ

(21) & t;c!!__ggm

ERIC

Aruitoxt provided by Eic:

. ¥19) gelaticoabipes|
1(1 ﬁ?ﬂm. ambud.

‘. *Zﬁ) Jt.ﬁ!. 9_}

m*
a cup,

faol; md hud cg

* 5— &
ER .
N i
LI
. +1 .

* ‘:
WA
/
i
1
> . - ST
. & A

v

| mext, vinter; this fall,

® sdvorhe of me: |
81l the tize, last mk.

ﬁos; ‘beautiful
;ood, better,. bnt
: nzlier.




e

.......

mapanz>r UWEEEgEd}

‘AD'IAI.QTI

Mother will

] 15 T that be-bed
K ‘ " hclpcr. AN

v;y he ucnpcd

(4) Nows ¢l a8 tadir.
I ‘Give wbocwar findn
h watch s reenrd.

-~

‘Give the mard to

*

b wm.e}mn{_ﬂi--'

(5) Now cl. as .hisof prep}
. . SVer ﬂnds tht'watch. <
(17) m ulcd as .‘.‘M

1 _ The young need. training]
i 'nu poor want nmey. R

eon.

(z) _r_;g 't My ddes 1is Km vyt
m W des 1003) Besvicialon o sit
" .} the cooking lpplm ‘

. sowe cooked spples
- _the baked apples

- the hu;hing u.rl

Ll” Me “ R
__lzj_.: Her qcs twinkled ;u.kn

ua

thc

‘who

%

, —e

the cherry ple

ehen nbury Booin
sﬂia : aoa-idlerevcr tbty may bl,

ap=lss

staxs.

| ._.,; p! , W‘mamm::.m;
L ralattse wresowmd |
- g"“"""‘?i"m that

 He pussyfooted arzund.

f® Ml slauses: (W'?J'

PN I

| ..vhare the action war.

9) » _cl
(vi.th verb pt.l'-fut.)
1f it ra:l,nl 1 wﬂ.L
not go.

(w.lth verbs in’ put)
‘Mothor asked me 1if

(io)

|1y clause of purpose:
~ (wdtr conmnd&, pre~

. cautlom, p:on:lu) :
See that you rctum

" the book. > -
Promise to uatch the

'7 babsb -

(lﬂ conumt:lon wing

m! dcrind fm de-’- 4.

p f-?
S |
e “rhc t:mt:h m; tyilta"

. “u‘"

£mnom

"n) converntm uung
~ adjettive derivod

X “a“ ;‘ m.h“t“ N S
T B ""(0“ were cc:alcu

. pa:l;ttml Ir.lq cax. ';Qd
ll mu m nnk cold.

AY
-
- 3 .
A \
I3
i 4
4 .
5 Il
,“\ R 3 . .
1 1 3 g v
. . . . [
O : h 3
) o A e .
- - i R I ta
B L .. RS
N KA L O RIS B ¢
i A : e y
r 1 . R N e - PO
¥ . . vy L A
o . I v F
.‘ e oy . -
" COIVENTIONAL IAMUAGB L
N ek
 A— c v o ’r’s

o
; v,

l'dminz ldvetb :
 from adfective: g P
‘VBe carefull” o T -
"ﬂalk carefullyl" !

g,

s++a8 s0OD as it uim. Do
.o.\ﬂtu w ml"'ﬁ ﬂt”i ,:‘"

Sun wruld com 4 /

E!ﬂ 310q
: ....., ss,s ymi may £0. ' °




k3 5 \
. S P P Y -
o e U RS
2 . IS
5 e . = <
sk

msx, Wgum.of Vllls

ttﬂmtin M mnttn

%

x

——
W
<
I

-

\

frrmmestusey -
. ¢ " .
. - v

J_\!
B z Anseai)
T

Jim ltﬁ the yiw .
Thn yi- uua eatin bv
Jim

(16>m£mm zsLA'
| [ ,{».M.i_m;, m" "m."

sit-set, - u:-n,.
isarn-teach, -
don't doun't

gz&) 'm:. at'.'_' (uud

in tests, road signs,
giv:ln; dtuctiont.)
Stop . GO . v
‘Seart. - Go.om.

R on chc stage.
s e m:.-_:zm.gu
|  pbrase, clause, s.._m ..
He stole the car and ghd
- . polgce‘“m it.
- ;:‘“ ’; { ) g:’ ‘/’1,:("

 Every boy Md
| own work..

&

One could get h'@rt.

A ‘person should be-
c&’r‘fulo - o

i
)

. She herself will be

You hotioxr the -flag. .

(21) m Promoing:

'!(22)

(18) Pron./ Adi./ Adv./ -
dep'eudins on use in
. the: sentence. - .
11::19 - a little

- . some .= the rest
.. - ope . .= the otlnr
- soms - any
_e’ht‘ - never
. (quest.’ ans.)_

_ sevdul

now pretty!
ud! g

0 Kl!) "I eettdniy "u\l "-

"1 surely-agree." '

‘;‘.

”I mmy dan': mt to

l(othor mt be titcd. !
lhry mt ‘bc excitod.u

.‘I)
F;‘;,,

| wrote

“the.

. hotes;




""‘“i?‘ P T Did]. cliyss sodifying e
et ' : ‘ ‘{?) Bver sincc i;h&ard
adi. 3.. e

f; ' -ncu. hapu;neas 7 Foris #inde shed. - i o R TN

‘ U T AT T T '(8) B‘wmﬁ!‘ather uaysw

(z) MJ" Q‘ﬂ!—- od1fy: = | "yﬁﬂ TOI! my m- "";

*-D(_J____'Outcl,ayﬂmcq,p- ' :
‘ ﬂm: ver

-'M

!lothqtmt-:hg @ l) o s .‘when ;f'tgohome.‘x

f-O) Ycu‘imay n(oi;;g_‘ :
T you d:ld not:~-m\3
* dawm, e

(ao nems‘ ‘becadse)

'

V'Wc ‘gave Hrs.s Jone :whb, ,,l(ll) :
11w-,3qext dpo‘r somaﬁ?r'. »so that..“......
: ! - ‘4(. :

A
s

) Suffix, -wggi to adv
“ly deep, d°ep1y%
cteabiVe
creatively

[ .

ERIC

Aruitoxt provided by Eic:




T *'mnisms coum'm LAGUAGE
“ m..cc.ot vERS m imu of | " Spectal forns of 1
b mu:in sd pegativ muls and rrowwns mmzvas and. mnns

h—m” Wﬂ* €18) Corpound nouns: P’ i% z;ai.w

{uwpicieu kriow= utwwu-m
Jedgs, not usage) babysittor = It 1s t.tn mnut tre»
" I wish I'wers that . _strest-sweapar that 1 have ever ssen.
- tall. ‘ﬂm’-f SR | w ‘
‘ 0 K20) ggj‘actig, ~ present
~ pagt le/past REIrt.?
‘ | The book is intereating.
.y 1w mtcn:ted in thc ~
[ . m&- .
Grammatics’ terminology: (all levels)
noun  adjective verb = = sentence
aingular _article tense quastion
plural ~ adverd present statement
direct object wmodify past - subject
indirect obj. ' cowparison future  predicate
- nominative comparative . : perfect | ved. adj.
cbjective supariative progressive  prad. nom.
possassive antonym txangitivé °  simple
. appositive bomonym  intrangitive  compound -
complement synonym - regular | coaplesx
: prefix 4rreguiar = phrase
pronoux suffix minitivc .. clause - .
deponatxacive  gimile gurund  coordinating |
indefinits metaphor | pgrtigiph ~ sohordinating . -
latensive S active ~ dec¢laxative
- reflexive conjunctioi _passive . exclamatory
 relative preposition ‘subjurctive imperative
antecedent sbbreviation contraction ‘interragstive .
S 0 initisls : : ' parsgraph .
o o ~ tapic sentence -
- S . outline
period apasttoghc / margin . SUNMATY .
COMmA mlmt:lon poi.ne indentation chaxt -
: quest;im mtk « hyphen {talics ~ . gruph Q
- golem:: - . paventhesis.. boldface "+ . . )
ae-i-—cam o ‘dnh L : .
A . : N "
= . .:",/" . ;f:’ Ay '
ol Lot S o

EKC

wll Toxt Provided by ERIC




M“timl Pllﬂl 'Y N YWY
Level A ~ 1s being developed.

Related vocabulary and concepts - ara bedng compiled.

(Dos to limited time and persoconel the above material was
not complet2d, but is being worked on imd will be included

later.)
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