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A SURVEY WAS MADE OF 18 UNIVERSITIES WITH ACCREDITED
PROGRAMS FOR SCHOOL ADMINISTRATOR PREPARATION TO ASCERTAIN
HOW THE SOCIAL SCIENCE DISCIFLINES HAVE BEEN INTEGRATED INTO
THEIR PROGRAMS, AND TO EVALUATE THE HYPOTHESIS THAT INCREASED
EMPHASIS UPON AN INTERDISIPLINARY AFFROACH WOULD PRODUCE MORE
EFFECTIVE SCHOOL ACDMINISTRATORS. FINDINGS WERE COMPILED FROM

PERSONAL INTERVIEWS WITH RESPONSIBLE PERSONNEL AT EACH
INSTITUTION. ALL OF THE SCHOOLS OFFER PROGRAMS IN ECUCATIONAL
ADMINISTRATION LEADING TO THE D.ED. OR THE FH.D. A RELATIVELY
CONSISTENT PATTERN EXISTS AMONG THE SCHOOLS WITH RESFECT TO
COURSE WORK, FIELD EXPERIENCES, STATISTICS, INTERNSHIPS,
SEMINARS, AND DISSERTATION RESEARCH. ALL INSTITUTIONS INCLUDE

"COURSE WORK IN THE SOCIAL SCIENCES, WITH DISCIFLINES AND
THEIR FREQUENCIES AS FOLLOWS--SOCIOLOGY (17), ECONOMICS (16),
FOLITICAL SCIENCE (13), PSYCHOLOGY (11), ANTHRCFOLOGY (8),
BUSINESS ADMINISTRATION (5), FUBLIC ACMINISTRATION (4),
HISTORY (3), PHILOSOPHY (2), GOVERNMENT (2), COMMUNICATIONS
(), AND HUMAN RELATIONS (1) . SEMESTER HOURS REGQUIRED FOR
INTERDISCIPLINARY STUDIES RANGE FROM NO MINIMUM TO A MINIMUM
OF 24, WITH MOST SCHOOLS FAVORING SOCIAL SCIENCES. ADOUT HALF
THE SCHOOLS ARRANGE SEMINARS FOR THEIR STUDENTS THROUGH THE
INTERDISCIPLINARY CLASSES OFFERED FOR GRADUATE STUDENTS IN
ALL DEPARTMENTS. PROBLEMS EXIST IN (1) OBTAINING ADEQUATE
PERSONNEL TO TEACH THE SOCIAL SCIENCE DISCIFLINES, (2)
CONFUSION OVER THE CONTENT AND RELEVANCE OF SUCH TRAINING,

. AND (3) CONFLICTS WITH FERSONNEL IN THE SOCIAL SCIENCE FIELDS

' OVER STUDENT LOAD IN THE RESPECTIVE DEPARTMENTS. ONE SCHOOL
REFORTED REAL EVIDENCE AND ONLY TWO REFORTED VERBAL EVIDENCE
OF THE EFFECTIVENESS OF THE INTERDISCIFLINARY APPROACH, A
LACK ATTRIBUTED TO 135 RECENT INTRODUCTION. THE STUDY :
RECOMMENDS THAT EACH DEFARTMENT OF ECUCATIONAL ADMINISTRATION
INCORFORATE INTO ITS PROGRAMS THE MOST RELEVANT CONTENT OF
THE SOCIAL SCIENCES AND CULTIVATE INTERACTIONS WITH socw.
SCIENCE DEPAR‘I‘HEN‘I‘S. (JK) ”
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- THR SOCIAL SCIBNCES -~ AN ASPECT OF
SCHOOL ADMINISTRATOR PREPARATION n

INTRODUCTION
In this day of rapid change, in all areas of human endeavor, one¢ cannot

deny that a broad knowledge of social conditions, as well as a specialized
knowledge in administrative technology, is important to the successful school

the goals of education can be best served through the !eadership of perceptive

|
|
|
|
k
i
: administrator. Indeed, there seems to be a general concensus of opinion that
%

individuals. This presupposes that effective school administrators shzll be
cognizant ¢f contemporary social prolems; they shall have a sensitive aware-
ness of human behavior and how to deal with it; they shall have the technical
knowledge and skill to imaginatively promote learning activities designed to
fultill the goals of the educational enterprise. 4
The past ‘two decades have brought societal and technological chenges ]
| that stagger the imagination. Concomitantly, programs of preparation for |
school administrators have undergone changes toward making them more
w&ppmprute to the new and increased demands placed upon the schools. While
prior to the late 1940's and early 50's preperation for school administrators

_..__'._—w
« . 7
N ~

-

éoncemd itself exclusively with the "how to do it" experiences of managing a .

dchool system, present day programs eavision a departure from this parochial

approach. Technical knowledge is still considered to be quite essential, but a

‘g;utor emphasis is now being leaeed upon theory, research, and intexdiicipli- | . .

nuy acumen in odmtiouladmmumtion. Moreover, ﬂae brief exposure to |
u)vmod study that was deemod sufficient hotewfpfe Is ;m considered woe-
 fully isadequate as preparatory institutions have establishad new

 what thay couciy, o be the well-eduoated fusbtigeary.
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Many writers, in recent years, have added to the literature with

respect to the contributions the social sciences can make to the pf*oblemu and
practices of achool administration. |

£y Downey concludes that since educational administration
| deals with formal organizations, the administrator must be con-
cerned about the sociology of organization; and since he also deals
. i with individuals and groups, he must draw upon the fields of ‘,
‘ psychology, social psychology and group dvnamics. Since he also
deals with the problems of political actlon, power, and govern-
ment, he must also draw upon the concepts, experiences, and
J .research of the political scientists. Since the process of educa-
tion involvex problems in socialization, acc ituration, and
enculturation, the educational administrator canunot eliminate
from his concern the problems of cultural dynamics as studied
B ‘ by the anthropologists. And, finally, since the educator must
| employ the resources of society for the accomplishment of the
school's objective, and since decision-making, both with respect
] to human relations and the allocation of resources, is a funda-
- mental function of the administrator, he cannot be indifterent to
the values which the field of economics can provide for him.1

Goldhamme; agrees with Downey and avers that the social sciences
can help the school‘ administrator give oxrder to thé realities with which he
deals. He lists five particular values which thc social sciences hold for
educa.tloml administration. These are as follows:

1. The social sciences help the educational administrator achieve
both a method for the collection of data and a systematic way

of looking at things.

2. The social sciences can help the educational administrator
acquire broad knowledge of the setting in which education
and functions of administration take place.

3. “Througlu the social sciences the educational administrator can
gain added understanding of the aigniﬂcance of the phenomena
with which he deals.

4. The social ac!enceg can help improveﬂ tue basis which the
- educational administrator has for predicting the consequences
of his cleciaions and actions.

E -85, The soclal sc:lances can help the administrator select relevant
, T R data pertaining to the concrete situation with which he must

Ca = desal and alse provide him with the research tools which will
N @ ' enableiim wunlyu; and intexpret these da or to. draw _
udnqmu md ‘accurate tuﬁemo.n trom m
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In & publisatiin by Halpin that documentsd an esrlisr pronouncement,

 he wrete:

'l’radmohlly our training programs have stressed the

"mcttcnl" and have concerned themaselves morxe with techniques

then with understanding. During the postwar period, however,,

administrators have become increasingly aware of the role of

theery snd have come to recognize the cortributions that social

scientists can make to our understanding of educational adminis-

traticu. The superintendent's job and the jobs of principals and

‘supervisors have been viewed afresh in the light of recent human

relations ressarch. Those of us responsible for training adminis-

txaters have we ed research findings on leadership and group

behavier, and we have found ourselves drawing heavily upon 3

mmm sbout q.dmlnututton derived from other disciplines.

While Tope ;greu with the views of others who look upon the gsocial
sciences as potentially valuable professional studies for school administrators,
he suggests, "It will probably never be satisfactorily determined which mate-
rial gleaned from social science study and research is most relevant o a field
like schoel administration, A great deal will depend on particular social
sciences and particular school administrators.”?

Neither by expression nor implication does Hills take issue with the
incorparation of interdisciplinary experiences into the preparatory programs
for educstional administrators. He was, howe&er. concerned with the exteut
to which this inclusion was taking place. His observatioa, following an
invostigation, was that he discerned “relatively few concrete indications of
any sweeping changes in the field. To be sure, the more recent textbooks
reflect some of the shifts identified by Halpin, and the Universicy Council for
Bducatﬂoml Administration has found a variety of ways to ernphasize theory,

rcmrch. and interdiuciplinary approaches. But casual obsarvmons lead one

SR ) boliwc that the u;mmon is not nearly m wldeapread as we would llke to
| 'Mt!vc
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In other wom, uuu survey of 130 membara of the National Con.tcr-

m ot Prnﬁulora -} ducttioml Administration, from which he ucnrad a
Gsghle respouse of sixty-eight percent, led him to observe:
r Wq axre forced to conclude that not cnly is the intexdiscipli-~

, emphasic more imagined than real, but also that most pro-

fessors of administration do not even read the more sophisticated

ouxnals in the field of education. To be sure, there are othex

ys of providing interdisciplinary emphasis than for professors
themagelves to become authorities in the various supporting
disgiplines, but such an emphasis seems incompatible with the

nexarly complete lack of clos g fo.ml”urlty with the relevant

- Jeurnals as reported above.

From the foregoing, it can be inferred that there is widespiead agreer
ment that the 'u?cul sciences have an important place in the preparatory pro-
grams for educational administrators. It was suggested, however, that there
is some doubt as to what aspects of the social sciences are likely to be moast
relevant and fruitful for administrators. In this regard, Goldhammer holds
that the social sciences cannot be substituted for the development of an inde~

- pendent science of educational administration, but educational administration
can rely heavily upon the research methods and concepts of the sccial

cciencea.7 Finally, it seems apparent that the actual integration of

 {ntexdisciplinary activities in programs of preparation is more myth than

reality.

 STATEMENT OF TE PROBLEM
Jt was the belief of this investigator that universities with recognized

. preparatory j..ograms in educational administration have, for ths most part,
* done quite well by 1 their graduate étudents'tn communicating the tachnical
m«wlbdn and mu-: many have prepared their students well in the human
. Mlttanl skills 4l¢w have goue beyond this and equipped their utudents with
U wen muwm. Empm the tmtth;t lnme matitutlona are

Y
.k
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o mmﬂatmtlon. . At fourteen of the eighteen Jccations this pexson was available
- md a.rr?u’uged-tlmaf for an interview. In four instances the person sought was

- ;.m. wur pzmum emexm wlth ch- proxmm md knawledx«ble hout it

‘ ;dclibwmdly mpmlzlng the conceptual akuls md damg better than others. - | |
o mmu m up,mum« tlnt nqne are dolng as well as they mlght in thls - A' - o }'
m“rde | ,H‘ L | |

’I‘hla study, therefoz:e. wag conceived as a.means of gat;hering i.nfarma-

m;=dt:e¢gy from its primary source for the purpose of ascemmmg:

2 P HW universities preparing school adminiszramrs, other than
vflvunia State University, have integrated the social and
oral sciences (hereafter called the social sciences) into

| jtlwlr preparatory programs so that graduate students may be =
‘exposed to experiences in these disciplines and helped to D - 1
perceive the important relationships that exist among them. =

~ increased emphasis placed upon the interdisciplinaxry
- approach in school administration programs has proouced
more effective school admiristrators.

PROCEDURE

Since it was impracticable for several reasons to attempt to include all

 fifty-one of the member institutions of the University Council for Educational
- Administration in the study, a sample of fifteen of these was chosen for

‘vigitation. - An additional three non-U.C.E.A. institutions were selected,

also, whose reputations for program and staff is well known and whose
campuses could be conveniently visited while enroute. . The total sample was

aighteen institutions with accredited programs for the preparation of school

- administrators. - Appendix B shows the itinerary that was“fallowed.\

Wherv possible, at each of the institutions visited, an o.ppointm&nt was

.uude to meet with the professor in charge of the program in educational

2 What evidence there is to support the hypothesis that the ] J

abno.t from the mmpus or invalved with con.flictlng commttments . Neverthe-

k S o o g ‘ S
oo . . : b
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were madc avqn;ble. At two of the mstitutlona. gxcduatc atudents granted

ttmc Ior mtcrvlcws. See Appendix A.

) The mterview was kept as informal as posaible. It coulld not be |
gxactly characterlzed as unstruc:tured because an cutline guide was used. The
‘eqr,ly questions were ‘cf a very general_nature designed to elicitgm.crmat.ion B
‘which w:_cu;gl reveal the presence oor absence of a relatively ‘cqncistent‘ program .
pattern 'among"\thé 'instimticns inveived. Then tpo, these questions natcrally

led into the aubse.quect’quest,ions,y_vhich were designed to secure information

~rc1¢i;,ive to the purposes of the study.

In each case, a request was made for a graduate bulletin and for any
descriptive brochures which would ass;st in explaining the procedures of the
institutions, both with respect to advanced degrees and specifically with
reapect to. cdministratcr p;eparatign. A number of the institutions were able
to provide these-materia!s* for var'loua reasons, some were unable to do so.

The time spent at each msutution varied in accordance with the con-
venience of the person or persons to be interviewed and how long it took to
-gecure the desired informatlon. Smce the Universlty of Oregon and the
Univenity of Chicago are by reputation among the more advanced in the
country in the prograrm area under mvestigaaon, it was determined that |
several days should be spent at each of these places. This made conversatxons
with a numbe;: of pcople?ppssible and provided an opportu?ity to.make use of

library resources within the departments of educational administration.

PRESENTATION OF DATA
Gcaerclly. school admmistramr Preparation programs to fulf

B .‘gprrfcnt ccmmcathg__requircmcnts among the several states mandate that |




- school principsl as well as for the superintendency. Therefore, this investi-

minoxr administrative positions such as elementary school principal and high

gator was concerned chiefly with preparatory programs that lesd to the higher

positions of superintendent, depertment of public instruction personnel, pro-

fessor of educational admimstrstion, and researcher in educational |

administration.

All of the institutions visited offer doctoral programs in educational
administration leading to the D. Ed. and/or the Ph. D. Many offer both
degrees; a few offer only the Ph. D. Except for the larguage competence

- expected of Ph. D. candidates, which is not required of those seeking the

D. Ed., the difference between the two degree programs is more imagined
than real. In fact, comments were made by some who were interviewed that

they could no longer discern any significant differences in the programs even

‘with regard to the thesis submitt ed by the respective candidates. At one

institution it was revealed that most of the candidates pursued the Ph. D.
because of the difﬁculty of satisfymg the statistics requirements for the D. Ed.,
this discipline coming under the jurisdiction of the department of mathematics.
For the most part, doctoral candidates in educational administration pursue
the D. Ed. because a knowledge of statistics is likely to be more appropriate :
to ‘their thesis‘ research than languages. Nevertheless, at one of the institu-

tions a professor interviewed remarked that none of his candidates pursue the

~Ph. D. because the language requirements estab»lished by the langusge
| sdepartment were sadistic."

"I‘here seems to be a relatively consistent pattern among the several

institutions with respect to their requirements for course work, field experi- |

o ences, stntistics, internships, seminars, and dissertstion research While

there are some variations among the,instimtions, none of them depart very




|
N . . ’
.

much from & norm. This is probably due to the fact that they have adjusted to
the expactacions of N.C.a,T.E. and the U.C.E.A.

- student axparlencea are encouraged. Moreover, these training p:rocedures

. are not engaged in as extensively a= mtght be deuircble because of the ' . *
~ difficulties inherent in their impiementation. |

. sclences into their preparatory programs for educational administrators,

. departments is about five. ‘Then too, there is some ambiguity with regard to

~ titles. For example, at some institutions Government, as a discipline, is a
| ‘Anthtopo'logy may be a'n offering of the Sociology Depni'tment. On the other

| departments .

8

Although field studies and internships are generally not required, these

Since one of the purposes cf the investigation was to ascertain how

universities other than the Pennaylvania State University integrate the social

answers to the questions that follow are based upon the interviews,

1. Do you use disciplines (social sciences) outside the College of
Education in your preparatosy program in educational administra-
tion; if 8o, what disciplines do you use?

The list below includes all of the disciplines and their frequencies as

réported by the respondents in the institutions studied:

- Soclology 17  Public Administration 4
Economics .16  History 3
Political Science 15  Philosophy 2
Psychology 11  Government 2
Anthropology 8 Communications 2
Busineas Administration . 9 Hume. Relations 1

All of the institutions include work in the social sciences in their pro-
grama; no instiiution, however, reported using all of the disciblines indicated.

The av rage number for which arrangements have been made with other

part of Pelitical Sclence; Economics may be a part of Business Admintstration:

hand, these titles may relate to discrete dl-ciplines within tndependent
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Over half of the institutions reportad that emphasis was placed upon

S8ociology, Boenomics, Folitical Science, and Psychology in thet order, Less
than half of the institutions emphasize Anthropology, Business Administration,
Public Administration, and the other disciplines on the list.

3. How inmy semester hours of interdisciplinary experiences are
required in your preparatory program?

Here agein, the investigator calls attention to the fact that the prepara-
toxy program envisioned is that which’ leads to chief administrator endorse-
ment or certification. | '

Although all of the institutions require candidates to engage in graduate

' ltudy in the sonial sciences, there is no unlforxixity with i‘aapect to iow much,
The aumber of semester hours “vo.riea Tom "no minimum" to & mirimum of
24. A majority of the institutions favor srograms that embrace from 12 to 18
semeater hours of such experiences in ¢lasses and seminars.

3. Do state certification procedures dictate minimum requirements in
the several areas of your preparatory programs for school
administratora?

Respondents qt‘mo-t of tha universities investigated stated that they
designed their programs to satisfy requirements established by the state.
‘These requirements, however, in many lastances conform to what the
vniversitigs have dccidad upon and asked state certification agencies to endorse.

- State control ranged from none, whers an institution operated with
ulf~d§tprm;mtlon, to absolute where the institutions had little to ’uy gbouf
minimum requiremants for administrative certiticates.

. 4t five universities it was reported that they were permitied to endorse

A cmdidlu- who had satisfactorily completed & program. - This implied that the
institutions had werked out agresments with the state education departments
whareby their varigus programs were approved. Thus, students completing

|

p_
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theiy woﬂ:u these institutions are endorsed by the institutions rather than
awlylu  the state for certification.

wm is the make-up of your doctoral committees?

. kuwﬁwumtthntuzrmumm iuktncccmﬂca.tlon
and gve going to devste as much as 25 pcmwt of their advanced study to the
secial scienges, they should have zepresentatives of the social sciences on |
theixr adviseyy committess, | _

Moat of the {nstitutions require that there be a person from a disci-
pline outside of the ccllege of education on the candidate's doctoral committee.
In moul mcn. this person sexves as advuor m the area of the candidute'

mlnorz in two places, the per-on serves only for examination purposes when
the candidate presents himself for « final oxal examinstion,

- Twq of the institutions investigated reported that it is not necessary to
have a pexson from outside the cellege of education sexve on a Mdidate's
committee, Two othex institutions reported similarly except that a professor
from outside of the college raight be invited to serve on the committee if the -
candidate's thesis was in the area of that professor's compaetence . For |
example, & candidate’s thesis that was strongly related to sociology might
influence the enlistment of & representative of the sociology department as &

‘ membex of the committee, Though it may nat necessarily be so, it is pbuible
that certain inatitutions, with administration profassors who have strong back-
grounds of preparation and experience tn the social acleneea. do not feel the

“nsed-ta. go beyeod their own colleges.
Advhary committaes. rmged in nutnber from three to five pernom N
The most common size seems to be five, glthough a number of institutions
'Qpcnw wlth oaly three.. ’I\vo inttttutlm reported thc use of four*membor |
V‘MM Mmdﬂnu ulnnﬁourthptrm!romwtlmmacolhgaof |

ol L
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edocstion fer oral examination purposes oaly.
| - 8. May professors from the secial foundations serve as the minor
advisor in a case where the student is pursuing a general studies
minox?
.+ 'Sooclal foundations are here defined as those experiences that include
such things as History of Bducation, Comparative Rducation, Social Pounda-

tions of the Curriculum, Philesophy of Bducation, and the ltke, Oft'times

thews ave taught by professors of education who are expert in one or more of
the social science disciplines. Where this is true, professors are likely to

have a kesner appreciation of the relationship of the social sciences to the
area of school admiutatration than would repreunmtvel of the -ocul -cicnce
dcpgrtmcnte. | |

To-proyide a breadth of understanding with respect to the social
sciences, candicates are generally advised to elect work in several of the
- disciplines (genexal studies). This means ‘that they are unlikely to attain depth
in any one, It is conceivable then that they may find it difficult to satisfy the
upecmlom of an advisor trom outside the college of education who is strongly
oriented towa,xd a particular branch of the social sciences rather than towaxrd
the social sclcnces in general « For this reason, some institutions may assign
or invite to the advuory committee a peruon from the social fovndatlons. Two
| lnntlmttonn reported that such a procedure would be permissible, but only one

institution reported that it was used. Generally, among the institutions
- iBvestigated, professors trom the social foundations are Dot cunctrucd t:o be
. mmmlvo of the outside duciplmu.

. 6, Ave professors from disciplines outside of education used in
~ seminaxs to ducuua problom: and subjects related to education?

o Ahout m-lult of the institutions reportod the use of proteuoru from
’ ﬁ-mm uctcnon moﬁcrorumwl&mm Mgrudum mdenu tn
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sehosl administration.  Seme of these professors hold dual appointments in
the aves of their primazy interest and in the college of educstion as well. In
‘& few instance3, it was found that social scieatists hold singular appointments
in the colloges of educaticn and have as a part of their responsibilities the
' offexingofcourses and seminars in their particular disciplines. In several
instances, interdisciplinary seminars are conducted by regular staff members
of the school administration department or section who act as coordinators
for offerings designed vo enlist the sexvices of a numbori of invited speakers.

About one-half of the institutions merely arrange for their graduate
students in educational _adminutration to earoll in interdisciplinary classes on
the same basis as any graduate studeit from any other department. To some
extent this same procedure prevails : mong the institutions that involve their

candidates in seminar activities. At those places where seminar experiences
are not provided and the educational administration people find it difficult or
imposstble to work with the social science people even for course experiences,
the professors attempt to include as much of an interdisciplinary approach to
the technical courc;sb in educational administration as they can.

7. Do you have any kind of advisory committee drawn from the total
university to counsel the faculty in educational administration
concerning the uss of the social science dluciplinu?

Ie is ganerally conceded that school admiuistratoxl and those who pre-
pare them need to have insights abgut the social realities -~ they need to be
aware of and understand the great issues confronting A!ﬁerlcan' society. But
only one inatlmtién of the eighteen visited has & committee rociulted from the

social lctencu tb;t ad-m“ aud counsels with the personnel from -chool

ldtntnutratlon. ‘I‘ha only reason the one institution reported as it did 1s that

lt;tf m school Qdminumthn hmdu pmfulorul appcintments in the
ecllop ofubanlmnhobmmle mmwmmcumm

oo
.
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hhuamy school; the scucational administration people, therefore, work

alosuly with the social scientists.

8. What are your biggest administrative problems in the use of the
| *y subject axreas?

A number of statements were made with respect to this question from
which iaferences can be drawn. Some of them are snumerated below:

a, Seme of the institutions do not have strong personnel teach-
ing in the social sciencss and the people in administration
do not feel that thoy can work with them,

b. Bducational administration candidates are successful in
their achisvement in the interdisciplinary courses, but
there is censiderable doubt #s to whether the ontent holds
any real value for them in the matter of relevance.

c. Those luterdisciplinary experiences are used in which the
beople in educational administration can secure cooperation
fxom the professors. The number may be few, the area may
not be the most desirable, and the offering may be poor.

d, - In most places there are not enough educational administra-
tiou students to justify courses or seminars exclusively for
them. As a minority in an interdisciplinary offering made
up largely of majors in the particular discipline, the educa-
tional administration candidates must take what is intended
fl.; the majors. Quite often the professor is indifferent to

ir needs.

e. There seems to be & lack of understanding among the social
scientists with regard to what the people in educational
administration are trying to accomplish by pursuing their
subject areas.

f. Some people in the social science fields, because of their
reluctance to working with the educational administration
students, establish barriers to their enrollment in graduate
classes because they lack prerequisites.

g. With burgeoning graduate school enrollments, the social
science departments are getting all of the students they want
.. within their own disciplines. irefore, they do not waat
_gtudents from other graduate programs because these con-
- stitute an sxcess. One department head expressed the
- situation with, "If you can't feed your own kids, its
~ difficult to feed someone else's”,

 h, -Jome of the respandents indicated that they had no adminis- -
_Mﬂymxmwwmuﬁmcwmtyumu

/.
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" . of their preparatory programs. This is difficult to explain
~ because at no institution visited by this investigator was
m.r; Ei:jcmlble evidence thatthe optimum condition

pravailed.

9. Do you have any evidence to verify that the interdiaciplmnry
~ approsch to the preparation 5f your candidates has made better
lchool administrators of them? '

A ltxuen of the institutions the answer to this question was no. Atthe

the verbal comments of the cmdldates about how helpful the social aciences
are in reprd to such thmgs as power structure, community dynamics, com-
munication, socul organization and disorganization, labor relations, and
demography are indicators of an increased social awareness.

Perhaps the reinon why theré is no evidence is that few if any studies

have been done to @temmé if the social sciences have made a significant

, contrlbﬁtion to thae“operanoml“effect.iveneils of school administrators.

Undoubtedly. it was assumed by many that exposure of the youﬁger candidates
to the socikl sciences would bring about an awareness of social problems and
conditions which the earlier administrators had to learn the hard way. ‘The

most frequent reipoun to the quéition was, "It s too soon to tell",

 QBSERVATIONS

Generally. the men who are in charge of the preparatory programs for
lchool admlulltrators are those senior membera of the departments who have

lml & numbey of mro of urvice as public school teachevs and admmistrators

hoﬁore bocomlnz protauor:. Undoubtedly, their own preparatton in many

V' . cun was dwoid of any Ilgnlﬂcant emphasis on the aeveral disciplines that

- mn.ka up &u aoeal nc:imeel. Thnrefore, thll lack, wgether with a stxong N
; i}lm&nmmm pro

. practice. is ualﬂmly m eftact any Teal
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mmmnm to the social sciences as an element of administrator preparation,
mu. mada this same point whaen he said that those who have served ten to

fifteen yoars in“pubuc schooln are unlikely to renounce overnight the "practical”
_ orientation scquired during those years. Morecver, they have probably
| murcd their mduatc training long before there was any empb.auia on ini:er

~ disciplinary wprmchu. Therefore, if these amphasea Aare mght now, they
‘weye probahly non-exiant when many received their tratning

Despite the fact that all of the institutions make some effoii to include

~ the social aciencas in their preparatory programs for educationi! administra-

tors, there is no consistent pattern followed either with regard to content or
depth, It seema that in general those who are in chafge of the programs
advocate the inclusion of the social sciences and proclaim a conviction that they

_have a contribution to make, On the other hand, it appears also that little real

effort is being made to get together with the social scientists to identify the
kind of knowledge, skills, and understandings that would be most fruitful and
rolcvant for the candidates.

It is pa:adoxical that all‘of the professors interviewed agreed that the

social sciences shouid be a necessary part 'of the preparation of schoo! admin-

istrators, and at the same time most are doing so little to make this area of

preparation mehningful. ‘With & variance of "no minimum” to 24 semester
hours of advanced study required among the institutions \‘ri.uite'cl,l it is evident

- that little is known with xespect to what would be optimum. Moreover, it
 appears that what 18 required at the institutional level is that which hasbeén '
- ~-uubluhcd a8 mmimal by state certiﬁcatlon procedures or, perhapc.

. mecmmamreditm‘mncwu..

Mtutubmmalrmmwbqnmthatthemnttcwhwhthe |

puhuu mdm mh Mclpmnry activities s h:gely condmoned |
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b)f cqnvm,' f.e,., the convenjence of the profeasors in nuklng arrangements

“for their -mm*ao enroll in 'claﬁu and seminats outside the college of educa~

| tton. the convenience of the social science professors in admitting educational

_ adminiptration students to. their claauc, the convenience of the ¢.adent in

o tmtus the mulablo merducipnnary experienccs intc hig pmgram qchedule. ,
| Purthermorc. thla reveals an indifference on the part of both of the profeuor

| | gmups to what may be relevant to the student in terms of his pas: experience,

his tng‘srntl, and his current needs, |

Ed.uqau_on;l administration students who are pursuing advanced study in
_the aocial acionceb as a part of their total preparation ought to bave repre-
mmlvea from those disciplines on theiz doctoral committces with whom they

could work ¢lon1y. Thla would more likely assure the selection of experiences

that are appropxuw to the students' needs. In most instances, this investigator
was left with the impression that the committee members from the social
. sciences who did serve gave the student little if any direct help; his preaenée

was mccnary merely to fulfill graduate school requirements,

®  Nopeof the persons reporting for their institutions indicated the use of
- B | mt#a‘nora from the social foundatiohs area as advisors or committee mémbers
. - representing the social sciences. The inference may be drawn that social
tou&dn.tipn.; professors are perceived as too closely allied to education and not
Mply cnough involved with activities. related to the social science disciplines.
fl‘hoxe are, however, two reasons why this situatlon could change
L Burgeonlag enrollments at the graduate level are providing social
science derartments with sufficient students of their own. - Pro-.
. IR fessors from these depariments are no longer impelled to accept
.- ~ . students from education to make up respectable-sized classes;
. .~ - egducational administration people become excess and unwanted. |
2. . As a consequence, colleges of muuon are *ondlng to seek pro-

~ fassoxs-educated in the. aochl lcioncu w prwlde thc cocul
mmm upe:hm- _
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A numbex of praotlcea-ar‘e employed yto prouide mte'rdlsclplgnarf

. ,; l’umimu for administration students. For example, seminars are oﬂered»
whtch are mde up Qntlrely of education students. A social science professor
_my couduct thtu seminar and emphasize a particular disctpltne; & group of

lochl sci.euce profea:om may offer the eetninar and emphaslze several of the

social sciences, - In & rumber of places, the students are merely assigned to

g uminn;ra in the 'aociul aciences with: little concern as to how these may relate

to eduontional admmtutratton. In a few places, regular profeasors of the

" educational admintatratlon dopartment or- section have been aasigned the task

of dosignlnz. suafﬁng, and coordinattng interdisciplinary seminars to which

meral guest speakers of vaned competencies have been invited to make a

- contribution. In mme instances the contributors are not university personnel

but muy be professional people working outside the university.

. Apparently, the dlfficulty in offering interdisciplinary semin:rs and
clnaeeu for educational adminlstration students is that few of the institutions

have a sufficiently larg‘e resident group to warrant the offering for these

‘students ulone. Then too, professors in a particular dlscipnne prefer to work

with their own graduate students within their own areas of interest. When u

few students from educational administration are assigned to seminars outside

of the field of education, they generall; find themselves in competition with

| gmduate majors, often in an area for which they have little background, and

exposed to expeneneeu and activitiea designed for those graduate students

'whoue primnry warest is in the particular discipline. In the event that an
,_ interdiacipllnury seminar is designed, staffed, and coordinated by the educa-
lttonul udmlnmrutlou department. it can only be offered mfrequently luch as

o durlna u uununer wnion. aud 1t in otten an expenclve aervlee.
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I.n Y few inatnnccs, social scientists hold joint appointments iu their own
| dapo.rtmcnts and in the departments ot educational admtnistratf;on as well. But

o -mn hore_a thqy, perceive themselves as professors and regearchexs in the

- social Splences and, therefore, not committed to making their field meantng!ul
s m t:‘mttul to.the educational administra,tion studamt. :
~ Goldhammer has very well described the need:’

,_ ‘The preparatory program for educational administrators

should be so designed that the administrators will have at their

. disposal the best of the resources in the social sciences, They

-need more than superficial familiarity. They should have expe-

riences which enable them not only to gain familiarity with the
concepta employed and the regearch findings available, but also

‘to engage methodically in some common research undertakings

with social scientists. ‘ ‘ ’
Therc is little likelihoad that what he_suggests is going to be broAught‘
about by the procedures that are now followed,

-1t was revealed at several institutions that heretofore the graduate
students in educational administration were welcomed into the graduate classes
in the social sciences even though they frequently lacked the prerequisites.
This was 8o because they supplemented a dearth of graduate students in those
disciplines. This i3 becoming increasingly less true as universit'y enrollments
expand and as the proportion of graduate to undergraduate students tends to
inc.xea,ac. As more and more graduate students within a discipline become _
w&ihble, it 1s-probgble that the professors will become preoccupied with their
- own breed and will become less willing to work with outsiders. This means’

| thnt the almost complete absence of any kind of Lnterdiscipllnary advisory comv
| mitteea for counaoling with the educatioml adm'lnistmtion faculty, a condition -

[ whlch now prevaus. will become even more. remotely possible.

There are a great many problems to contend with in. provlding an

‘}W‘m program of ”ﬂill Science cxper!ence's fcr graduate students in educo.- y
S dnul mmmmm. Some o! the mumtlom are mkmg energeuc etforts to




19 ]
cope with these problems. Others are doing the best thcy can by accommodating
to them. A\ any rate, thare is much room for improvement at the institutions | n ‘
lncludodinthaomdy.lfthelocmhéioncenamgoidgﬁobnomeapnrtofa .
worthwhile integrated program that will foster appreciation, understanding, o '~
and competence in the technical, human, and concoptual skills needed by the
bmunlon-_

Nom‘of the people interviewed could cite any evidence to show that
#chool administrators with extenaive preparation in the social sciences were
more effective than they would have been had they not had this advanced study.
A few made V&“li‘le judgments that they believed persons with extensive social
science preparatién weré more aware of social problems and were better able
to deal with them than were administrators who had not had this preparation.
Moreover, it was remarked that theory oriented people seem to have a better
knowledge of how to systematically attack a problem or problems than do those
who were not so oriented. Nevertheless, it appears that no one can state with
any great conviction that the social sciences as a part of administrator
preparation has made a difference,

RECOMMENDATIONS

From the dialogues conducted and th;obaervattons made at the several
school administrator preparatory institutions visited, the invedtlgator-has the
following recommendations to offer:

1.  Therxe being an apparent need for professors of school administration
to project beyond apathy and indifference and really work to identify °
& body of knowledge tha. will provide at least a common foundation
of conceptual skills and understandings to supplement the technical
and human skills that are already s well established, within each

- “department of educational administration the total faculty should

devote time and effort to the purpose of program development and
improvement. This presupposes thi* the social sciences, as an
area of administrator preparatioa, should be critically examined to




a,

detsrmine whst content and activities can most fruittully contributc
to this profession.

. $ince there is a genersl consensus among professors of educational -

. administration that the social sciences should be an important pert
of administrator preparation, greater effort should be expeadec to

- make experiences in these disciplines available, relevant, and

cemprehansive.

Within each university, persogs in chaxge of graduate pro-

ams in educational administrdtion #hould design ways and estabi~
ish procedures to cultivate interactions between the department of
educational administration and the several departments of the social
sciences. This envisions that:

a,

b.

C.

d.

Friendly avenues of communication be established whereby

the needs of school administration students may be ideuti~
fied and met through classes, seminars, and/or research
activities that are relevant to both professional areas.

Professors from the social science disciplines should be
encouraged to serve on doctoral committees foxr educational

administration candidates and fulfill a role that transcends

merely an examination function. Moraover, professors of
education can and should serve on doctoral committees in
the social sciences. :

Professors from the social sciences should be encouraged to
explore research activities related to their own disciplines
in which the schools, as social systems, might provide
laboratory situations.

. Professors from the social sciences and educational admin-

istration should cooperatively engage in activities that will
be beneficial to both professional areas as each brings to
bear their special talents on problems of n. tual concern.
This means that learning experiences in the social sciences
shall be made available to educational administration
students, experiences that are comprehensive and relevant
with respect to goal orientation. On the other hand, profes-
sors of education can and should facilitate the use of schools
and school districts wherein social science research may be

»

carried on. *
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Lawrence W, Downey, "Administration as & Field of Inquiry, " Canadisn
dminigtrarion, Septcg.bcr, 1962, quoted in Keith Goldhammer,
8 and the

Rducational Administration, 1963), pp. 13 - 14.

Keith Goldhammer, The Sccial Sciences and the Preparatioa of Bducati
Admin rs (Alberta: niversity o rta ap vers
r Hducational Administration, 1963), pp. 14 - 18,

Andrsw W. Halpin, "The Development of Theory in Educational Administra -
tion,* Administrative Theory in Education, ed. Andrew W. Halpin
(Chicago: est trat nter, University of Chicago, 1958),

P. 1, quoted in Jean Hills "Bducational Administration: A Field in
Transition, " Educational Administration Quarterly, Winter, 1965, p. 58.

Donald E. Tope et al., The Social Sciences View School Administration,
ed.zl;m Cooper {Englewood Clilfs, N. J.: Prentice Hall, Inc., 198%),
Pe &7,

Jean Hills, "Educational Administration: A Field in Transition,"
Educational Administration Quarterly, Winter, 1965, p. 58.

Ibid., p. 64.
Goldhammer, op. cit., p. 21.

Hills, op. cit., p. 65.
Goldhammer, op. cit., p. 32,
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; mmm.. not members of the U.Q‘BV‘.A. !

Universities Visited = -

' Unitvereity of Florida
. University of Miami

Mlorida State Untversity
Aubuxn University (Alabama)
University of Arkansas |

~ Oklahoma. State University

University of New Mexico
Arizona State University
University of California, Los Angeles

- Stanford Univeraity (California)

University of Oregon

University of Washington

University of Utah
University of Colorado

University of Nebraska
University of Jowa

Univexsity of Chicago

State University of New York, Buffalo
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APPENDIX A
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Interviewees

Roe L. johns
Samuel Exrsoff
Charles L.. Willis

~~ Max G. Abbott
- John Schmid

Richard P. Jungers

‘Tom M. Wiley

Robert W. Ashe
Erick L. Lindman
William R. Odell

: Paul B. Jacobson

Roland J. Pellegrin
R. Jean Hills
Keith Goldhammer
Donald E. Tope
John C, Croft

**Steven Stivers
" Dale L. Bolton

Robert Anderson
Paul C. Fawley

Calvin Grieder
Calvin M. Frazier

Walter K. Beggs

Willard R. Lane
William G. Monahan

Roald F. Campbell
Luvern L. Cunningham

**Bernard C. Watson
**K. George Pedersen

Robert W. Heller

R. Oliver Gibson
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