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THIS IS A RESEARCH FROFOSAL TO CEVELOF AND TEST A
TYFOLOGY FOR CLASSIFYING ECUCATIONAL PROGRAMS CONCUCTED By - .
UNIVERSITY RESICENTIAL ACULT CENTERS. THIS TYFOLOGY WILL BE
INDUCTIVELY CEVELOFED, BASEC ON EDUCATIONAL DISTINCTIONS
LOGICALLY FCRMULATED, DESCRIFTIVE, AND SET AT A ! EVEL OF
GENERALITY WHERE LOSS BY FRAGMENTATION WILL NOT BE TOO GREAT.

"IN A FILOT STUDY 16 RESICENTIAL FRCOGRAMS CONDUCTEC BY THE
UNIVERSITY OF CHICAGO CENTER FOR CONTINUING ECUCATION WERE
INCUCTIVELY ANALYZED, AND FROSRAM ELEMENTS IDENTIFIGL.
ORGANIZING FRINCIFLES WERE ABSTRACTEL FROM THE ELEMENTS.
ABOUT 265 OTHER CHICAGO CENTER FROGRAMS WILL BE CLASSIFIEE TO
REFINE ANC 'COMFLETE THE TYFOLOGY WHICH WILL THEN BE
FIELD-TESTED FOR COMMUNICABILITY, COMFREHENSIVENESS,
USEFULNESS, ACCEFTANCE, AND CONSISTENCY. ABOUT 25 FROGRAM
CIRECTORS AND CGUORCINATORS FROM SIX OTHER UNIVERSITY
RESICENTIAL CENTERS WILL USE THE TYFOLOGY TO CLASSIFY 375
FROGRAMS. DIRECTORS, COORDINATORS AND FROFESSORS OF ADULT
ECUCATION WILL BE INTERVIEWED TO CETERMINE THE EXTENT 10
WHICH THE CRITERIA ARE MET. THE FROFOSAL INCLUDES 25
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residential adult educaiion programs, which are defined as "an organ!zed educative activity engaged in by
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DISSERTATION PROPOSAL

3 Jevelopment and Testing of a Typology of University Residential Adult Education Programs
i. @  ipecial Field: John H. Buskey, Adult Education U5 DEPARTRRNT OF HALTH, EDUCATION & WELFARE s
& OFFICE OF EDUCATION .
{1 o Miss Ann Litchfield, Chairman
& - Mr. Benjomin S. Bloom THIS GOCUMENT HAS BEEX REPRODUCED EXACTLY AS RECEVED FROM THE B0
= Mr. John R. Ginther PERSCH OR GRBAIZATION ORISINATING IT. POISTS OF VIEW OR OPIKIONS 2
v L STATED DO NOY NECESSARILY REPRECENT OFFICIAL OFFICE OF DUCATION
' POSITION OR POLLCY.

The purposes of this study are: (1) to develop a typology to classify the variety of educational
programs conducted in university residential adult education centers; and (2) to test that typology. The
initial universe of dato is alf activiiies taking place in such centers and from this universe will be selected

a group of adults, invoiving temporary residence at the study site as . vlanned part of the activity."

. The typology will be developed inductively. The result of the study, the typology of residential
adulf education programs, will consist of a limited number of program types. Each program type will be
a representative specimen or mailel of one kind of residential program. The program types will be ordered
and arranged in relation to each other on the basis of an organizing principle or a set of organizing
principles.? The typology wil! have four charucteristics; it will be (1) based on educational distinctions,
(2) logically develcped, (3) descriptive, and {4) set at ¢ level of generalify where loss by fragmentation
is not too greot.Y ’ ) )

The process of the investigation is as follows: First, in a pilot study, sixteen residential programs
which took place af the Unive.sity of Chicago Center for Ceatinuing Education were inductively analyzed,
and three program elements were identified. Organizing orinciples were abstracted from the elements.

Second, approximately 265 other programs from the Chicago Center will be classified in order to
refine the elements and principles, which wiil be combined to establish the program types. The typology
will be substantially complete as a result of this step.

Third, a field test will be conducted to determine the extent to which the typology satisfies five
criteria: communicability, comprehensiveness, usefulness, acceptance, and consistency.” About
twenty-five program directors and program coordinators from six other university residential centers will
use the typology to classify approximately 375 of their own programs. The directors, coordinators, and
approximately four professors of adult education, will be interviewed to determine further the extent to L

which the criteria are mef. . .

For the first time, residential adult education programs will be described, defined, and related
systematically to each other in ways which will permit rigorous empirical investigations. This study will
suggest hypotheses and questions for such research; it will relate the concerns, theories, and research of
the larger field of education to residential adult education, and it will provide the practicing residential
aduit educator with a better understanding of the nature and type of programs whick he conducts.

Harold J. Alford + "A History of Residential Adult Education® {unpublished Ph.D. disseriation,
Department of Eduzation, University of Chicage, in process), p. 14.

2pavid R. Krathwoh! . Benjamin S. Blocm, and Beriram B. Masia, Taxonomy of Educational
Obiecﬁves. Handbook 11: Affective Domain {New York: David McKay Co., 1984}, p. 11.

3Beniamin S. Bloom et al., Taxonomy of Educational Objeciives. Handbook §: Cognitive " ,
Domain {New York: Longmans, Green and Co., 1956), pp. 13-15. ‘ ' g

- *ibid., pp. 17, 20-24. . .
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V. ‘Background: - :

The idea-that bus) adults should pause from tine to time fo refresh their minds
through short-term intensive study and reflection (14), in a setting removed from the dis-
tractions of 'normcl daily life, #s the basic tenst of residential adult education. In some
réspectsi residential adult education is an old idea--.going back o the Danish Folk ‘high
schools of the mid-nineteenth century inspired by Bishop N, S..F. Grundivig. In other
respects, exemplified ’By attractive, present day continuing education centers specially

built for the short-term education of adults, it is a relatively new idea: the first full-

scale, on=campus university residential center was built in 1936 at the University of

L]

Minnezota.

During the last twenty years, there has been extensive and rapid growth in the
number of university residential adult education centers in the United States. Umversm_es:

riow operate fifty-six centers, and eighty per cent of the centers have begun operation

since 1946. Nearly forty-three per cent of these centers have initiated operations since

January 1960.(18)

: There has been comparable growth in the number of conference programs offered
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Colleges (AUEC) and the National University Extension Association (NUEA) for the 1962-63
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academic year shows that institutions belonging to these organizations conducted 8,895 con-

- B 4‘
, fernnces, envolling 1,025,325 participants. The number of participants increased approxnmately
%
/ tw‘ehi'y-fiv; per cent each year between 1960 and 1963. Conference programs, increasing

at the rate of approximately sixteen pér cent each year, are the fastest growing form of -
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y!-.t‘ﬁive}sif.y adult education.(4) Yet, there are few concrete data or established principles

to guide the ciéveldpmeén‘ a;xd géowfh of rca:;idehgiai' centers ond programs.,

l.’resenﬂy the field of adult education suffers from the fact that language and
ferinihoiogy are nof used cor;sisfenfl): among adult e;::’ucotors. For example, among pecple
concerneé with residential adult educction ; common terms such as "conference," "yv;rkshop,“
“seminar,” "symposium,” and "meeting" are applied to programs, often not on any rational
or consistent basis, but because they "sound good" or because one term has more prestige
than another. Programs which appear to be basical’ly similar to one another may bear quite
different labels: one year a program may be called a workshop, the next year a conference.
The confusion which results leads fo ;iifficuliies in interaction and communicaiion among both
professional and lay adult educators and participants.

To counteract fhe- difficulties inherent in collecting reliable and valid data under
such conditions, NUEA-AUEC Joint Comnittees havewcooperafed with the American Association
of Collegiate Registrars and Admissions Officers (AACRAO) to define terms for higher adult
edu;:éfion , some of which are intended to apply to residential programs.(3) The terms "corn~
ference, "wori<shop," ond "institute, " however , are defineci by the same statement w‘ifh no
differentiation amonrg them. Other writers (e.g., Verner {25), Bergevin, Morris, and Smith(6),
and Aker (1)) maintain that eacl: term is distinctively different one from another. S

DeCrow and his associates at the Library of Continuing Education at Syracuse University,
with support from the U,S. Office of Education, are developing a computer-bass¢ information
storage and retreival system o make available to aduli educators absiracts and summaries
of the field's widely scattered, published and unpublfshed literature. Toward this end they

will develop a thesaurus of concepts by using single key words or short phrases, combine the

concepfs into an overall classification scheme (organized from very broad down to very specific
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" levels) .and then classify the literature of adulf education and related fields.(16) The key

4]

words and concepts they are in the process of identifying moy provide some terminology for
the ~§rese;xt study.

A laltse number of ariicles, pamphlets, and books, such as those by Bergevin, Morris,
and Smith (6), and Morgan, H;Imes, and Bundy (21), have been written describing and
defining programs ond procedures (i.e., methods, techniques, and aids) and how they are
best used in a veriety of adult education situations, including the residential setting.
Bergevin, Morris, and Smith present a schematic interpretation of communication patterns,
indicating fhe. roles of leaders and participants, which suggests an element to be considered
in this investigation. Both Miller (20) and Morgan, Hoimes, and Bundy elaborate these
noints through written descriptions. |

Schwertmun noted in 1958 that "the main obstacle to better adult education is the
lack, almost complete lack, of an appropriate way of looking at adult education.” (22:26)
Building directly upon Schwertman's analysis, Verner drew upen established classificat ion
theory, reviewed mony of the earlier attempts to classify aspects of adult education, and then
developed a scheme for classifying adult education processes applicable in all adult education
institutions.(25) He divided methods into three classes: "individual,” "group” (small and
large), and "cemmunity ,* based on the patterns of stratification within society. While his
group methods could take place within a residential center, the scheme does not account for
a number of programs which are toking place in residential centers. His scheme does not
include any explicitly stated principles for ordering metheds within the three major classes,
but it does provide a basis for ordering techniques according fo the involvement of the participant.

To overcome the lack of a framework, bgfh Sheffield (23) and the Program Research

P . :, S, [ ’ . . “”

[ .- RPN Y T - - ’ L z - - v/ . - B
N I AR B - ” . wl a x o~ - Y
. - A - . - - R B LR ¥ , )
- ‘ » . - . L5 . e . L. B L e v .
-7 e R A ot i ’ - e L x4 o . oA, L

P - . . g PR . L0r - oL ' S - ST
D Y T o T~ e e

" P - y

, e —— R j————— 7 —

L2t A Sttt e i et i el Y T YT e

Project of Residentiol Adult Education Centers () have developed conference classification schemes fc |

=



»

- . S -
LSRR TR TATe R Ars s

SRR lane or ks

Y QY i ray v

a8

S S TG A
PR RN

»

FrE LW W-LLMPINI A

SFURA SRR 222 (LI TNC I X o Alivi 1)
e A e e e SR b (Bt - Al

POTaTIAd

Do AU A g
- et e

VR SAE AT A AT R pen 2

S e £ . i, V. - f ! «
T - 2 A S

LB

-use in specific situations. The Shefficld sckeme was based on the primary objsciives
- of progréms as stated by the planners. He classified conferences as being either libera,
occupational, functional, or recreational in ncture.(23:8, 35-6) Members of the Program

"ot

_Research Project described several types of residential center activities based on the adminis-

frative siructure of the centers and the programs, and the extent of involvement of conference

personnel in conducting the program. The categories were as follows: meals, meetings;

conferences, course~spaced sessions, one of a series of conferences, and social functions.{9:17)
“y

Neither scheme has a theoretical or systematic basis for organizing or ordering conferences.
Sheffield's use of objectives suggests an important element which must be considered in the
present Enve§igcﬁon ond the activity types developed by the Program Research Project
suggest that administrative siructure and the personnel involved must als? be corsidered.

Aker, after an extensive survey of the literature, concluded that there are “on
abundance of articles which purport to explain when and how to make the best use of the
various methods and techniques about which so little is known1"(1:4) Thus, he emphasized the
fact that we do not really krow the nature of the more than £,800 conference programs conducted

annually by universities. The pariicipants, the residential centers, and the universities are all

in the peculiar position of not being able to describe or define the activity the participants

attended.

Vi, Problem:

The central conc;em of the present study was identified nearly ten years ago when
Houle pointed out that "nobody has developed any useful system for categorizing basic
conference types. If possible, one should be found.*(13:21) Even by 1965 Aker could find no
theoretical framewotks within which the study or discussion of residential programs could take

place. And consequently theré is no adequate framework which can be used to chart future

‘

sl -, 1 -

I k4 - T ERETAE G L MR b, - -
»

3 wld Y e m - .
Y : =z . YA - .. . L.

DN 3 o~ - M -
R Bl PN

7

P - B
e : s R P 3. 4
B o semis e r Gl g K e S A Féo 5 A g 4 ‘ i -
“w’_ﬁ?”:-f?{;« St 2 M55 . D100 TR T A P Bt L R L I B DA NPT S S Bl omin -
. - o - JEE . -, T 4 d 4 o . sl . - b 5 P

’ LR

L - K .
R, ‘. Te 1 - . . - P i c ’
“ &,.:”. . Pt ) aax . 2 o, S A4

- T + = £ - o ‘4
tn Ay s - amrs - Smte s m T e vipesy




<
%
z .

.

Py

TR

Sh
L9

PAY
© .
[SCHEA MUY IO+ TR S ooy

o ¥
oo

-t
PO T NP

RGO S a A
-

PR

4

}
R LS
on o

l‘b
ST QUEPATTEN fy Saoe,
Camens

SR R R S R

(]

et AN

o

e Y e A B T PTT
e =

-

courses of action~-of either a practical or theoretical nature. In particular, the new residential
centérs-being established need the guidance of tested principles, concrete duta, and a clear

concept of the nature of the,.residenfiai program. -

This study is direcied at the description, definition, and class?ficafion of residential
programs whlch are being conducted by umverszhes, it is not darected at re~defining terminology
presently in use. The purposes of the sfudy are twofold: (1) to develop a typology of residential
adult education programs; and (2) to field test that typology. The process by which the typology
will be developed will be inductive, and testing will be accomplished according to standard

criteria established for classification schemes. The result of the study will be a scheme composed

of a series of progrdm- types (based on program elements and organizing principles); each type will

be ordered and arranged in‘reiéﬁon to the others.

A variety of group activities take place in university residential adult education centers,
ranging from meals or social affairs one or two hours in length, to organized instructional programs
iasﬁng several weeks. The initial universe of data for this study will be ail activities which take
place in the residential centers. The data of "sluff" to be classified, which will be selected from
this universe, are residential adult education programs, which are defined as "an educative activity

engaged in by a group of adults, involving temporary residence at the study site as a planned part

of the activity."(2:14) Educative activities consist of a series of learning situations designed to
achieve certain specific learning objectives for an individual or a group. Activities of any
duration in which individual and/or group iearning is incidental or non-intentional (i.e., activities
net having objectives specifying desired cﬁanges in behavior) are therefore excluded from con=
sideration. In porticulor, this definition excludes banquets, luncheons, meetings in which organi-
zati;anal bﬂsiness oﬁly is transacted, and social affairs. {Such activities are usually less than four
hours in length ) W:thm the activities selected for classification, this study is concerned with

fhe suutxhons (s e., the sfrucfure and format) within which learning takes place. |

roL ot

There dre some mducat ions as to what *pecufuca!ly serves to distinguish one program from

,another. For example, Sheffield used sbjzctives, Bergevin, Morris, and Smith commumcahon

‘pﬂitems and rdles, and Verner mvolvemen’r of part :ﬂspmfs. None of fhese concepfs, however,
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seem to encompass fully the complex phenomenor: that is a residential educational program.

a

Can a typology of residentic_ﬂ adult education progr;:ms be developed? Many
ad;lt eiiué&tors s;':e;mtto_‘i;iﬁnk that each residential program (i.e., each conference, seminar,
or worksho;;) is uﬁique. On the oth;r hand , tﬁere are programs which seem to be very similar
to other programs, and ve;'y unlike still others. There appear to be characteristics (or elements)
which are common fo many program's, but it has not been at all clear what elements distin-
guish one kind of program from an.ofher kind. The problem, then, is to identify, describe,
ard define clearly such elements, trying ot the same time to be aware of the many different
possible elements as suggested in the largely descripf‘ive literature reviewed previously. In
addition, the elements must be related to each other in a systematic way which will help to
increase our understanding of residential programs. The ultimate goal of the study is to relate
whole pro-grams to each ather in a similar systematic manner.
The success of investigators in other areas in developing typologies, and ti‘ne results
of a pilot study conducted by this investigator, indicaté that it is possible t. develop a
typology of residential programs. The first result of this investigation, therefore, will be o
i;fpblogz which is an educational-logical-descriptive classification scheme set at a level
of generality where program types are ordered hierarchically by one or more organizing
prirciples.
- To what extent does the typology satisfy certain empirical criteria which should be -
met by a classification scheme of the nature described aBove? Other people should be able
to use ¢ relictle results. It should suggest new ;e!aficnszzips , questions, and
hypofﬁese_s. about programs which can be tested, The typolog); should be sufficiently compre~
hensive thaf nearly all (esidenf}al programs can be assigned to clas§es of.the typology. And

the fypofog); should be consistent with existing research results. Thus, the problem here is to

test the fxgqiogx‘by,,dét:erﬁ@infng,the extent ffd which the criteria are met.
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Vi, Theoreﬁcai 5Fra§neW$rk for the Study:

In classification thecry, a type is a phenomenon or object that exhibits the charact-

eristic qualities of a kind, group, or class of those objects or phenomena; it serves ds a repre-

sertafive or model specimésn. A progﬁ:m type, then, isa ‘description of a residential program

which serves as a modei specimen; it is based on program elements! and their organizing

Ay
A

principles.
A typology is defined as a clessification scheme ordered and arranged on the basis of

an organizing principle or on the basis of a set of organizing principles.(16:1 1) The typology

of residential adult education programs, therefore, will consist of several program fypes,

each ordered and arranged in relation to the others on the basis of an organizing principle
or a set of organizing pr_incip!es , and each serving as a representative specimen for one or
another kind of residential program. Lazarsfeld and Barton describe this arrangement as a
uset of classes rankable along one dimension."(17:175)

Since there are a large variety of possible program elements and organizing princi-
ples, the determination of these might be arbitrary. To avoid this possibility, four guiding
principles were adapted from Bloom %(7) to guide the investigator in the selection of
program elements and organizing principles, and the establishment of the program types.

To insure that in its final form the typology will be easily understood and used, it will be

checked against the guiding principles at each step in the developmental procedure. The

guiding principles, which will also be characteristics of the typology, are as follows:

IS

-

A program element is defined as a component or constituent part of a whole
- residential program.

-

s
L4
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2An org&nizing principle is defined as a concept or rule which furnishes the basis
for expanding (logically extending) and systematizing program elements and program types.




- -~ () Major distinctions befween categories will be educational’ and will reflect
the distinctions program administrators make; (7:13), (25:11,20)

(2) The typology will be logically developed and internally consistent; each
term will be defined and used in a consistent way throughout the typology,
and each category will permit logical subdivisions; (7:14), (17:157,158),
. (25:11,20) o

(3) The typology will be a purely descriptive scheme in which every part of the
typology will be represented in a neutral fashion; that is, the typology will
not indicate the value or quality of one of its parts as compared with another;

(7:14), (25:20) ' '

(4) The typology will be set at a level of generality where loss by fragmentation
will not be too great. The object here is fo avoid developing a scheme composed
of bits and pieces very different from the whole programs with which one begins.
(7:6),-(25:20) '

The basic-steps in the development of the typology are as follows:

(1) Inductive Aﬁalysis.-—The general framework selected for developing the typology
has geen described by Lorenz as "the classical three steps of inductive science: co”ectir;g
the basis for induction, classifiing it systematically, and abstracting lawfulness.” This
process was selected principally because earlier efforts, which had been based on other
methods, did not seem to encompass fully the complex phenomena being studied. Lorenz
goes on to say that this process is closely analogous to "the mechanism of gestalt percep-
tion"(19:38), and both he and Katz_(i5:73) regard such a "wholistic" point of view as necessdry
for undertaking the first intuitive sorting of complex phenomena. It is also neceSsary that the
analyst have an intimate knowledge of the data and the guidance of appropriate theory.(17:161-62)

Analysis.—-"The first advance beyond impressionistic judgment'. . .
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is the specification of the indicators upon which the classifier’s decision is . . . based."(17:166)
Intensive andlysis of the phenomena, aftempting to bring to it a gestalt-like perception, is

required:to identify tentatively these indicafors, called program elements in this study, and '

to abstract from the elements their appropriate organizing principles. The puf;;ose of this:
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pro.ess f’f ana!yzing the initial judgment is to reduce a very c.omplex phenomena to such

ci_edr_ a-nd' t‘xr‘mmbigu?us sifﬁpli_cify that many “individ;u_::!s can use the scheme with eqécd ease

and consistency. Of cou;'é,e ’ —ﬂ'ne more finely the dafa are segmented, the more difficult it is
AR , ,

to re-assemble the elements to approach the level of generality desired, and therefore the

classifier seeks elements in a range mid-way between the oo general and the foo specific.

Once the elements and principles are tentatively identified and described, the rele~

vant literature is‘reviewed to discover ways of expanding each concept more fully and to
discovel.' better fermi.nology. This process, called " bstruction” by Lazarsfeld and Barfon
(17:165-6), is directed at discovering a way (i.e., a theory, a logical structure, etc.) of
explaining sysfemahccsﬂy what has bﬂen found by the mduchve method It assumes fhat |
what was found implicitly can probably be explained by existing frameworks which may not
have been obviously related to initial understanding or statement of the problem, and it
invelves switching back and forth between theory and the data "until both concrete
applicability and generality are obtained. "(17:156)

During the process of substruction (in the pilot phase of the pres;en’r investigation) it
was determined that John Dewey's conception of the learning situation as having both longitu-

- dinia! and lateral-dimensions (11:42) provided a geneml. explanation for the elements which had.(

c;merged from the inducﬂvé analysis. The ;'elevance of his theory is parﬁclu!crly apparent when -
he states that "the immediate and direct concern of an eciu;:ator is fhgn with the situations in
which interaction takes place."(11:43) This study is directly concerned with these "learning
sitbaﬁons,f_' in which "interaction is going on between an individual and objects and other

persons. "(11:41) Thus the learner, the teacher, the objectives, and the organfzaﬁon of

learning experiences over time, are major factors of the learning situation.

" The Dewey theory, ard ifs more  concréte and specific application in Tyler's curriculum




11 3
. development rationale (24), therefore provide the framework and define fhe-paramefers

within which the program elements and organizing principles can be related o each other

| and q‘rganized to form the typology of residential programs. The Dewzay and Tyler theories
| ‘have f’ne further distinct advantage o.f relating fhe'inducﬁv'ely de\./c.elc;ped typology to the |
' coﬁcéms, fheor-); , and research -of the larger educaf-iohal enrerprise.. |
(3) Synthesis.~~When the elements {and their principles) are fairly well defined
and have been applied by classifying individual programs, the elem.enfs and their principles

are "reduced” (17:172) or re~combined to form the program types. The program types are

v , then ordered and arranged according fo an organizing principle and constitute the typology

of residential adult education programs. .

(4) Testing.--The typology will be tested by defermining the extent to which it

Db s
e

meets five criteria suggested by Bloom et al.(7) The first four criteria are sufficient to vali-

LN
-

date a classification scheme. We hope that the typology goes beyond that, however, and

therefore the fifth criterion has been included to determine if the scheme is a taxonomy.

i

% The criteria are as follows:

s (1) Communicability is the extent to which a group of competent workers can,
E affer relarively little experience with the classification procedures, agree on
. the approximate placement of the phenomena to be classified; (7:20),

i (17:157, 163-5) . S

* : (2) Comprehensiveness is the extent to which all residential programs can be

; _ classified wifﬁin the typology; (7:21), (17:157), (25:20)

' ~ (3) Usefulness is the extent to which the scheme stimulates thought about

g " ‘educational problems; (7:21-24)

RDLAES
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(4) Acceptance is the extent tc which the scheme is accepted and used by workers
in the field; (7:24) and '

(5 Consistency is the extent to which the typology is in accordance with the
* "theoretical views in research findings on residential programs. (7:17)
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t.,ey qre' intended fo change fhe behqvnor of md:vgduols, or chonge" the behavior of a group.

Vlll The Pllot Study o ’ .
The purposes of fhe pdot srudy were: ('l) fo test the applicability and procﬁcolit)} |

of fhe procedure proposed for developmg the typology, and (2) to identify the program elements

and orgamzmg principles of fhe typology

A Procedure.--'fhe procedu re described in the prev:ous sect ion was used to analyze

sixteen residentiul progroms. As a result of this onolysis five program elemen’rs were tenta-

tively identified and described.

The five elements were: (1) interaction {the flow of communication) is

‘similar to the communication patterns of 'Bergevin , Morris, and Smith(6) and Ginther’s didactic-

dioiecﬁca_l conﬁnu_om {12) (2) Audience (their rolé in the progﬁ:m_) is similar to Verner's

active~-passive continuum of participant involvement.(25) (3) Program purposes or objectives

{ways in which planners infended fo change an individual or a group) was suggested by Sheffield's

study..(23) (4) Time (proportion of time allotted to various learning situations) was empha-

sized by Tyler (24) as an essential element of educational programs. . (5)Structure of the program
(ways in which interaction patterns are grouped in programs) is expressed indirectly in the
writings of Ginther (12) and Verner.(25) (The idea of structure was used later in relation to

the ordermg of the program types.)

B. The Program E!ements.--The obove five tentative elements were refined and

in some cases combined, and resulted in the three program elements described below:

(1) - Objectives.-~Although this element was suggested by Sheffield, the taxonomies
of educational obiecti‘ves developed by Bloom et al. (7) and Krathwohl, Bloom and Masia (16)
were rore comprehensive and therefore they were odapfed for use in this fypology. This element

is dw:ded into iower, msddle , and h:gher levels of ob;echves, and includes both cogmhve

and offechve obgectwes ot eoch level Obj gecnves are class:f:ed also according to whether

B




The cognitive domain is ordered Ey the organizing principle of complexity, and the affective

domain by internalization. See Appendix A for speciﬁc'stdi'emmfs, of the objectives.

(2) lntergcﬁon..--'l'his complex element is based onthe flow of direct 'communicqﬁon
among .c" parficipants-~between teachers and students, among teachers, 'among sﬁ_:dérﬁ%, and
between the student .and his materials. It i.s a bi-'po!cn-' eleme'nf: .ot one e;'\d of the conf.in-uum
is a didactic, lecture-type situation (12) in which teachers have full resgonsibility for
carrying on the learning situation and students listen passively.(25:22) Near the other, dia-
lectical, po‘le of the continuum, communication flows among all present (much as in a dis-
cussion group) (12), responsibility for the activiiy rests'fully on all present, and each person
has opporfumty for "exfenswe pamcxpahon."(ZS 22) The dialectical extreme is the student
in full communication with his teacher or materials, where responsibility for carrying ouf a
1 project rests fully with the student.

1 —

Three closely related and consistent organizing principles are the bases for ordering

g this element: (1) the flow of communication, rcméing from "one~-way" to "face-to-face"
communication (5:326); (2) a "passive~active” centinuum describing the student's involve-
ment inthe activity (25:21-3); and (3) a continuum of responsibility for initiating and carrying

on the learning activity. See Appendix B-for descriptions of the interaction patterns.

P ' (3) Proportion of Time.=~Time seemed to distinguish among several groups of pro-

grams in the initial mductwe somng. The smpor%ance of fime was confirmed by Tyler, : who

i -

E implies throughouf his book that length of time has direct relevance to how much can be accom-
: plis‘hed.(24) ‘Sevéral différenf ’ways of using time were tried out (e.g., length of individual

t sessions, length of.who!g;, program in days, various proportions of time, &ic.), and the most

'

fruitful results were, obtamed by using fhe proporhon of time in the whole program thot was

P——

;dgyg@eg-to;diffgzent, kindsof inferacﬁ,on'patterns. Thé'orga'niiihg principle of this e_lemenf
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s proportionality, or the per cent of time, ranging from 0 percent to 100 percent.

-

.-

The three program elements-<objectives, interaction, and proportion of time-~form
the basis for describing each residential program preparatory to assigning it to the program
type it most closely resembles. All program types have not been established because the pilot

study involved only sixteen programs, and it is not clear yet which are major fype.s and which

are sub-types or "accidents, *(8:19).

The typology of residential adult education programs will consist of the program .

" types ordered on the general basis of complexity; the two exiremes of the continuum are

described as foilows:

TYPE A, The simplest type of program is one which involves only one form of
didactic interaction {e.g., wholly devoted fo lectures), and the lowest
order objective (recall or awareness of information), thereby requiring
no overt participation by the student, with full responsibility on the
teacher for conducting the activity,

TYPE Z, The other end of the continuum is a program complex in every respect,
involving severai forms (three or more) of dialectical interaction {(e.g.,
group discussion, independent study and buzz groups), and the highest
level obgechves (i.e., analysis, synthesis, or evaluation of phenomena),
thereby requmng extensive, sustained, and full participation by the _

“student, and a minimum of direction by the teacher.

These two program fypes , the program elements, and the organizing principles, all
pcrts of the fypOIOQy of residential adult education programs, are characterized by being
(1) based on educahonal dlstmchons, (2) logically developed, (3) descnphve , and {4) set

-

af a level of genera! aty where loss by tragmenfaf ion will not be foo greaf,

-

,,:‘47/ .

-, -

IX+ Designof the Studys: . - v 2isl ne , L

ERSI »’A.:«Deye!o'p;e’em of the Typolog‘y.--r'f_he' focus in this stage will be on refining the

. o PR . . . .
prog;am,fel_ements and organ?zing principles, and defining and ordering the remdining program
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ST Sources of Data for Refinement.~-A total of appreximately 265 residential programs

“ which took place in The University of Chicdgo Center for Continving Education between

~ January 15, 1963 {the opening dc:%e'of the Center) and December 31 , 1964, wiil provide

~ data for refinement of the typology. Sixteén additionai programs frcm the some center were
used in the pii‘ot sﬂ,;dy. The data c-onsis’r of '(1) file records on each p;'ogram (primarily
printed program schedules, but o;cgsionaﬂy includes summaries of programs, pubiished
reports or proceedings, planning booklets, and other written documents as needed); {2) the
investigator's understanding and perception of programs as develoged through research and
study; and (3) the investigator's experience in plannimg and conducting many of
these programs in the Chicago Center,’

The Chicago Center was selected as an appropriate source for the pilot study and

refinement data for four reasons: (1) an intensive and extensive study of other centers and

t heir programs was undertaken prior to the estab'ishmen-f of the Chicago Center in an effort

to develop a program as broad and soundly based as possible for a university of national
stature; (2) o :emparative study of the programs in ten university centers over a six month
period showed that Ckicago had a broader range-- and variety of programs than any of the

y other centers on such factors as subject matter content of programs, purposes of programs,
.geographical disfribuf'ion of clientele, academic level of program content, variety of instruc-

tional methods used, and source of instruetiondl faculty (9); (3) the data were readily avail-

able; and (4) the investigator was personally familiar with many of the programé. ,

Refinement Process.-~The typology will be refined further by classification of the
remaining 265 Chxcago C'e,nfék residential prégrams. ‘Each program will be classified according
to the three étégfgr'\n_}éflen{éixf.f,’;anav'lfhen the elements will be combined to form the program types.

The program types will be ordered according fo an organizing principle of complexity, and this




will constitute the typology of residential adult education programs. The purpose of this

step, in addition to establishing the typology, is to clarify or change the typology ond its

parts as necessary fo accommodate as broad a variety of programs as possible before they are

subjected to scrutiny and yse by practitioners in a field test.

B. Testing the Typology .~~The validation of the typology will be carvied out in g

field test by determining the extent to which it meets five criteria.

The Field Test.~=The steps for testing the typelogy are as follows:

(1) The program directors in each of six selected university residential centers
will be requested to develop a fist of all activities taking place in the
centers during each month being studied. The definition of educativeness
will be applied to each activity to determine if it is an educational program

and therefore te be classified, or non~educational and therefore not o be
classified,

Approximately twenty program coordinators in the selected centers wil! be
asked to classify a total of approximately 375 programs they have conducted
during six of the immediately previous twelve months. The program director
at each center will classify approximately twenty percent of the same programs
which have been classified by the coordinators in their centers. Both coor-

} dinators and directors will use printed program schedules, other written
records, and their experience with the programs to classify each prograin
according to the program elements, thereby providing data for the investigator

. to summarize each program and assign it to its proper class in the typology.
Classifiers at each center will be taught by the investigator how fo use the

typology by participating in a group meeting.

The six (United States) centers will include:

() approximately three centers with broadly-based programs similar
to that of the Chicago Center;

(b) approximately three centerswith programs which are unique in some
way (e.g., unusual clientele, unusual organization, special purpose
. or commitment, or other special situations).

Data on which to base the selection of specific centers will be secured from
E - the "Program Research Report™(9), the Directory of Residential Continuing
3
:

. Education Centers (18), cnd other publications which describe various
" university centers. ‘
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(2) Fellowing the classifying process, the investigator will conduct an interview
with each program director, and one coordinator {sclected at random) from \
.. each center, a total of about iwelve persons.. Each person will be asked fo ;

. e

answer questions relating fo the criteria for testing the typology. ¥
" (3) Interviews will be conducied with approximately four professors of adult .
“education. The professors will be selected because they have published
either theoretical or practical works about the classification of adult education
T programs or have verbally expressed interest in the problem. They also will be -
asked questions relating to the-criteria for testing the typology. { -
(4) Approximately three Weei<s after each program director classifies programs
(step 1 above), he wili be asked to re-classify the same programs. This will
be a check on reliability. .
If the five criteria ore judged to be met before all reépondents have classified pro-
grams, the testing process will be terminated. (it will not be terminated, however, before
the programs of at least four cenfers have been classified.) If tﬁéugjh ; the criteria are judged
not to be met when programs in the six centers have been classified, then the process will

continue (until the criteria are met) through selection of additional centers and respondents,

The Criteria for Validation.~~The typology will be completed and accepted as a

valid scheme for the classification of university residential adult education programs, when
the following criteria are satisfied at the levels indicated:

Communicability is the extent to which a group of competent workers can agre2 on

the approximate placement of the programs. Two tests must be met fo satisfy this criterion. B
A test of réiiability will be-satisiféd if residenticl pl;ogram directors (who will classffy the'
same programs twice) piace the maiorify of the programs in the same categories both times.
A test of ogfeciivity will be satisfied if residential program coordinators aﬁd program d'irecfors |
(wl';o will classify ,indt;pénae:htly the same programs) are able to aéfee on 'the placementof th

majority of the programs. For both of these tests the respondents will use the program elements

[ ~pd

;,_»,'v:-, ’ ';..:.;’.;a - Ea'w;t ‘;;‘ . oo
for classifying programs.
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Comprehensiveness is the extent to which all residential progroms can be classified
within the typolsgy. “This criterion will be satisfied if residenticl program direciors and
coordinators can cldssify the majority of all their own programs using the program efements.

The directsrs and coordinators fo be interviewed aisowill be asked if they can identify another

activity (perhaps in a fime period not inciuded in the study) which does not fit in the typology.

The ‘fesi‘s'o“f;'obi"ecﬁvii‘y end reliobility described under communicability alse will establish
¥ further how weil this criterion is met.

Usefulness is the extent to which the typalogy stimulates thought about educational

sroblems. This criterion will be tested in four ways.

.

=] At 1~ g1

Following the classification of programs, the investigator will conduct closely

f' structured interviews with program directors and selected coordinators. Each director will be

! given a list of all programs classified in his center. He will be asked to identify the ten
most effective and the ten least effective programs in terms of the degree to which the parti-
cipants were educated. In addition, the director will be asked to provide participont reac-
tions from post-program evaluations if such evaluations were conducied. After the interview,
the investigator will compare these data with the results of the earlier classifying process to
determine if the typology suggests criteria by which it is possible to distinguish among

: effective and ineffective programs. |

In the interviews the directors and coordinators will be asked quesﬁons designed to

determine the extenf to which the program elements increased their understanding of resi-

3 _ dential programs. Questions, designed to measure the usefulness of the typology, and not

thé"resizéhdénf"s agreement with the typology, will center upon .the' general question of how

useful i the #ypology, and in what ways is it useful?

N -
£ b
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Closely sfrucfured interviews will also be conducted with opprox:mafely four

P

professors of adult education who will have an opporfumfy to study the typology but

will not classify programs. Questions will be asked relating to the usefulness of

s

the typology s well as its power in suggesting new relationships, questions, or hypo~

theses for research.

The investigator also will survey appropriate literature and analyze the typology

to discover answers to the questioms relating to the usefulness and power of the & ypology

Acceptance is the extent to which the scheme is accepted and used by workers

in the field. It can only be appraised fully after the typology has been presented to the

field and enough time has elapsed for it to prove useful or not. All respondents inter-

viewed, however, will be asked to give an opinion on (1) the extent to which they

think the typology will be accepred and used by others; (2) whether or not they think

they would use it themselves; and  (3) an example of how they would use it. It is

possible that some acceptance for the scheme may be gained through the testing

process.

Consistency is the extent to which the typology is in accordance with the theoret-

ical views in research findings on residential programs. it will be tested by demonstrating

that the typology is, or is not, consistent with the majority of relevant research literature.

First, each of tﬁe pérsons interviewed will be asked to identify research findings which

either supporl' or confradlcf the typology. Second the investigator will also identify

appmprlafe hterafure. The views and findings of all the relevant literature identified

w:ll be summanzed and the exfenf to whlch they are consistent with the program elements,

N A /f . . N 4 P < -
- - - :

program fypes, cmd fhe orgamzmg pnnc;ples w:ll be defermmed.




_._ The last criterion, consistency, does not need to be accepted in order to establish L3

.that the typology is a classification scheme; the four preceding ones are sufficient to establish

that. Consistency must be accepted, however, in order o have a taxonomic scheme.

X. Significancé of the Sfudy':

From the scientific viewpoint classification is only a preliminary; we may ‘possess so
, little knowledge that we can only classify, but science cannot long rest content with
this. It seeks to know the cs.\difions under which phenomena appear together, and
regards this inquiry as supren.ely important in itself, not as deriving its importance
| from the assistance it gives in referring things to classes.(8:93)
\

The chief significance of this study is that, for the first time, residential adult
education programs will be described, defined, and related systematically to each other in
y . ways which will permit rigorous empirical investigations to further our understanding of such

programs.' This study will suggest a number of hypotheses and questions for such research.

\ For example:

‘ ~-if the element "interaction” is viewed as a demand on the participants o communi-
cate in certain ways, then one might ask, what "objectives” are consistent with

_ what demands on the participants? What happens if an inappropriate "demand"”
is made on the participant? Where and when do stresses occur? What kinds of

sresses occur? How do the stresses affect learning?

~-logical analysis of two elements, interaction and objectives, suggests that
they ought to occur together in certain combinations, but not in other combina-

tions. Are higher level objectives incompatible with lower level interaction
processes? Is the reverse also true? | :

.c,

—-are there parficular combinations of objectives, interaction processes and timing
which lead to highly effective programs? What is the consequence of ignoring or
transposing such combinations? - ‘

-The typology will be useful in relating the theories and concerns of the larger
educational enterprise to residential adult education. The. "interaction” element suggests

. clear relationships to the "errorless (didactic)-~dialectical" teaching dimension of Ginther's
p .

mode! for analyzing instruction. The philosophy of Dewey and the curriculum development
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rationale of Tyler have been related to'the scheme, and the use of the taxonomies of ec ica-
_ %lonal ob;ectwes for cfassufymg the ob;ecflves of res:denhal programs clearly relates the
concerns of curriculum theonsfs to, res:denhal adult educahon.
"The typology may be useful in a number of practical ways also. For example:.
~~the program planner could apply the elements, as a three dimensional frame-
work,; to programs being plonned as a guide to developing the internal structure
of programs;

~~-it could be used asa source of new ideas for programs;

-=it might suggest new ways of combining program elements to develop new and
unusual programs;

-~if could be used to categorize ex1shng research data and thereby identify gaps
in our present knowledge;

=~it could be used by the residential center administrator to classify the programs now
being conducted and thereby identify both strengths and gaps in program emphasis;

~-it may suggest criteria for distinguishing educative from non-educative ‘activities,
and effective from ineffective activities.
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APPENDIX A

PROGRS M E*TMENT: OBJECTIVES (as stated by planners or teachers) -

PROGRAM OBJECTIVES

IN Dl_-
ViDUAL

GROUP

To recall, recognize, understand, comprehend, or interpret specific infor-
mation or knowledge of one kindoranother. . . c . . . ... ... ...

To be aware of, to tolerate, or to respond to a given stimulus, phenomenon,
or state of affairs; to acquire an interest in somefhing. . « o« « v o o 4 o o

.

B.

To apply or use information or \..owiedge in particular and concrete situa-
tions (e.g., 7o Jolve a problem; to explain a phencmenon). . . . . .. ..

To accept a value, phenomenon, or behavior te the extent that one
prefers it or becomes commitied to it; to have an "amfude“ toward
or bellef abouf wmefh!ng. ® [ ) ® * [ ] [ ] [ ) * [ . J [ ] ® ® ® [ ) [ ) [ ] [ ] E ] [ ] [ ] [ ] L 2 [ ) [ J

To analyze or break down material into its constituent parts and prin- )

ciples; or

to synthesize or combine elements and paris to form a whole or struc~ r .
ture, such as in producing a book, a teaching unit, or a plan; or

to evaluate, or make judgments about, the value, for given purposes,
of some idea, object, solution, etc. *J

To become characterized by a consistent and related set of values or
attitudes in such a way that one may be said to have a consistent

"philosophyoflife"OGOOO00.0.00.00000.00.‘...0.9
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APPENDIX B

PROGRAM ELEMENT: INTERACTION (as intended by planners and teachers)

interaction

(Flow of Communication) Patterns

1. The flow of communication is from teacher(s) (who do not interact with each other) to [P
students, as in a lecture situation. Teacher has responsibility for directing the activity
and students listen passively. No participation is necessary by students, nor is any 00O
provision made for their participation. (Didactic)

2. The flow of communication is from teachers to students, and among teachers. It is
more complicated than in #1 because the student must attend to discussion or inter- ?"Q
action among the teachers {who try to clarify, explain, or dispute each others' state- 00000
ments), Teachers have responsibility for direciing the activity and students listen
passively as in #1.

3. The flow of communication is from teacher(s) (who do not interact with each other) to
students. Teachers retain responsibility for directing the activity, and for the most L?
part studenis listen passively, but there is opportunity for some students to participate dob
by volunteering comments or questions.

4. The flow of communication is from teachers to stydents, and among teachers (as in #2). .
Tcachers retain responsibility for directing the activity, and for the most part students ? ?
tisten passively, but there is opportunity for some students to parficipate by volun- d’ 6 ob
teering comments or questions. ' ' 00O

S. The fiow of communication is distributed more fully among all involved. There is inter~
action among students {as in "buzz" groups) and between teacher(s) and students. ?
Teacher still retains major responsibility for directing the activity, but since it is ﬁ & Q,
necessary for nearly all students to participate actively in the experience, they also oo b 8o
share some of this responsibility.

6. The flow of communication is distributed even more fully among all involved. There is
interaction among teachers {as in #'s 2 and 4), but also among students (as in "buzz" ??
groups), and between teachers and students. Teachers still retain major responsibility ;5 4
for directing the activity, but since it is necessary for nearly all students to partici- 5 Q
pate actively in the experience, they also share some of this responsibility. O~ -0

7. The flow of communication is among all participants-~teachers and students alike-~in q ?

a face~to-face group. Although there may be a person designated teacher or leader, os O

responsibility for direction of the activity rests fully on the group and its individual

members. Each student has opportunity for extensive and sustained participation. d 'b
8. Communication is between sfudent and a teacher (e.g., a tutorial conference) or : o

between the student and his materials when he works independently under guidance
on an individual project. The student has opportunity for full participation and he
may discuss, read, write, or solve paper-and-pencil problems, but the responsibility
for carrying out the uctivity rests fully with him,
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THE CLASSIFICATION or- RESIDENTIAI.
c ABUI.T EDUCATION PROGRAMS

~>
4

This form is designed to collect information for testing & scheme to classify educational programs conducled in
university r&idmﬁai adult education ceaters.

Residential programs have been defined in many ways, but for the purposes of filling cut this form, & residential pro-
gram is defined as an organized educative activity engaged in by a group of ~dults, mvolvmg temporary residence at tke

study site as a planned part of the activity. Such an educative activity consists of a series of learning situations designed
to achieve specific learning objectives for an individual or a'gronp.

INSTRUCTIONS

Please complete cne of these forms for each program youshave been connected with during the months being studied.
In order to comnlete the form you will need the printed program time schedule and other written records about the

program.

To facilitate the recording of information about each program, this form is divided into three sections: {(a) general
information about the program; () the objectives of the program; and (¢) the length of time devoted to each of several
kinds of interaction patterns commonly found in programs. Each section is preceded by a set of specific directions.

Please fill in each blank. Do not skip any statements. Please record all informaticn as frankly and accurately as pos-
sible,

SECTION A: GENERAL PROGRAM INFORMATION

DIRECTIONS: Please fill in the biank spaces following each statement.

1. Your Name

2, Your Position Title.

8. Today’s Date ¥ - .' ¢

4. Name of University

6. Exact Title of Program Being Classified

gl

6. Dates of Program {from beginning of first session to end of last session; do not include time set aside for on-site regis-
tration purposes):
AM, ' AN

FROM ~P.M. TC P.M.
Gy @ T o T e
 Total Length of Program in Days (from beginaing of first seasion to end of Inst session) Days.

»

Xdentification Number........




- ,“ 7. Totel numberof people who- regxstaed for and attended the program. (include teachers and leaders,
DR stndentsmdtslandobservera),____

s

é Approxamately what pereentage of the toul number of people attending the program do you consides
mmremdeneeﬂurmg theprogrs.m?

.
rx*:-v - - %

Program Objectives. On the Tines below pleaselist o?nechvea for the programas they were stated in the printed pro-

i A
= o wN

gmnzchedule or.otherprogram. literature,
5 It there.were more thnn two ob]echvea, select and wrlte in the two whxch you think were intended to receive the
v most emphasu m the program. _ ;
_If there were no wntten objectives, you may. be able to infer one or two from mformatxon in corraspondenee or
... . othet written program. records. If you have o mfa' ob;ectweu please mark an *X” in this box: ]
_ - I you ¢annot find ér infer the objectives, write “NONE” on Line A below.
Pleéase list the objectives in the following order: .

] (a) ‘On Line A write the objective wlnch in your opinion, was intended to receive the most emphasis
’i in the program.
1 (b) OaneBwnbe the objective which, in your opinion, was intended te be second in emphasis in the pro-

(A)~(Mest Emphasis)
% ' . (B)~(Second in Emphasis)
] " .
3 - :
5 )
: . . .
£ 15 B ,:i - ;" 2 LT e _ :
e e ey e i L ) ) ]
) T
2 : BN e g £ i e oeme ”» o . ;
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SECTION B: OBJECTIVES AS STATED BY PLANNERS AND TEACHERS

" Listed belcw are six objectives which pIii.nners or teachers of a residential program might state. They are probably not
exactly like those which you wrote cn page 2. The ob]ectxv& below have been stated in such & way as to encompass a
variety of objectives in & variety of residential programs. ]

DIRECTIONS

(l) Read.“objective A” which you wrote on page 2.

(2) Read the list of six objectives below. -

(3)2 Decide which one of the six objectives below bwt describes or most closely matches objective A” which you wrote on
page

(4) Circle the letter “A” in the box to the right oppesite the objective whzch you selected below.

(6) A program may have either INDIVIDUAL or GROUP objectives. INDIVIDUAL objectives are intended to bring
_ about changes in individuals attending a program. GROUP objectives are concerned with accomplishment, during & pro-
gram, of a task or an action by the group 23 & whole.

Now DECIDE whether “objective A,” which you wrote on page 2, was primarily an INDIVIDUAL ob;ectm ora
GROUP objective.

(6) Circle “I” (Individual) OR “G” (Group) beside the letter “A” which you circled in step 4.
(7) Repeat steps (1) through (6) above for “objective B’ on page 2.

(8) If you caunot classify an objective in one of the six categories below, pleass put it in the “other” category at the
bottom of this page.

PROGRAM OBJECTIVES

1. To remember, understand, comprehend or interpret specific information or knowledge of some A Ior G
KIIO. e e eeeeneenereesnesn e stes eaeeuenn et ean e eaene e etaenerneentaenens BiloG
2. To be aware of, or to respond to a ziven stlmulus, phenomenon,; or state of affairs; to acquire g , ; or g
aninterestin somiething. ... .....iuveieiiniiini ittt ran e or
. 8. To apply information or krnowledge in particular and concrete situaticus (e.g., to solve a A i or (G;
problem; to explain & phenomenon).........cvvvuniineirnerneeneeeneenneeneeenonnnens B or
4. To accept a value, phenomenon, or behavior to the extent that one prefers it or becomes AB‘ i i or g
committed to it; to acquire an “attitude” toward something..................... e p 1 or
5. To analyze (i.e., break-down) & communication into its constituent parts and principles; or
to synthesize or combine elements and parts to form a whole, such as in producing a book, Al Io G
‘a teaching unit, or a plan; or B E 1or G
to evaluate (i.e., make judgments about) the value, for given purposes, of sorne ides, object,
solution, et&
6. To become charactemed by & consistent and related set of values or attitudes in such a way A ; Io G
that one may be said to have & consistent “philosophy of life”. ,..............eeereen.. (B 1 L OF G
Other (unable to categorize above). Bleaae explain why you caanot ciassify the objective: g : i :: g
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SECTION C: INTERACTION AS INTENDED BY PLANNERS AND TEACHERS

Listed below are 8 stateraesits which describe patterns of intefaction sometimes found in residential programs. These
watements are intended to describe the flow of communieation in program sessions. A graphic representetion, beside each
interaction statement, isa short-hdnd aid to Lelp you understand and remembes the statement.

A “session” is a learning situation which has & definite beginning time and a definite ending time. It may razge in
length from only 15 minutes to 8 or 4 hours. Rest periods, coffee breaks, meals, or breaks for moving to cther rooms
determine the end of one session sud the beginning of another session. Such breaks ave not considered sessions them-
selves, and should not be described.

The time devoted to after-dinner speakers or similar learning situations should be described. Do not attempt to
describe the meal itself though. Do not describe any on-site registration periods or “entertainment” evenis. o

DIRECTIONS

On these pages you are asked to categorize each session of a program. On pege 4 (below) are interzction statements, and
on pages 5 through 8 are columns for recording the length of each session. You should not record any information for days
on which there were no sessions (i.e., holidays or weekends). ) .

(1) Read each of the 3 interaction statements below. .- ‘2

(2) Then look at your program schedule and decide which is the first sessicn of the program you are classifying.

DIRECTIONS ARE CONTINUED AT TOP OF NEXT PAGE—~

Interaction: The Flow of Comnrunication

. The flow of communication is from teacher(s) to students, as in a lecture situation. Teachers following each other consecu-
tively within a session do not interact with each other. Teacher has responsibility for directing the activity and students
listen passively. No overt participation is necessary by students, nor is any provision made for their participation.

. The flow of communication is from teachers to students and among teachers. It is more complicated than in #1 because the
student must attend to discussion or interaction among the teackers (who try to clarify, explain, or dispute one another’s °
statements). Teachers have responsibility for directing the activity and students listen passively as in £1.

. 'The flow of communication is from feacher(s) to students. Teachers following each other consecutively within & session do
not interact with each other. Teacher retains responsibility for directing the activity, and for the most part students listen
passively, but there is opportunity for some students to participate by volunteering comments or questions.

The flow of communication is from teachers to students (as in #8), but also among teachers (as in #2). Teachers retain
responsibility for directing the activity, and for the most part students listen passively, but there is opportunity for some
students to participate by volunteering comments or questions.

S

. The Sow of communication ig distributed more fully among all involved. There is interaction between teacher(s) and
students, and among students (as in “buzz” groups), but not among teachers following each other consecutively within a
session. Teacher still retains major responsibility for directing the activity, but since it is necessary for nearly all students
to participate actively in the experience, they also share some of this responsibility.

(o rivit sy o s e

Gt

. The fiow of communication is distributed more fully among ell iavolved. There is interaction between teachers and students,
and among students (as in #5), but also among teachers (as in #s 2 and 4). Teachers still retai . major responsibility for

directing the activity, but since it is necessary for nearly all students to participate actively in the experience, they also
. share some of this responsibility.

ARt ] rara

. The flow of commaunication iz among all participants—teachers and students alike—in a face-to-face group. Although
there may Ye a person designated teacher or leader, responsibility for direction of the activity rests fully on the group and
its individual members. Each student has opportunity for extensive and sustained participation.

|~
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3, Communication is between student and a teacher (e.g., a tutorial conference) or between the student and his materials

when he works independently under guidance cn an individual project. The student has opportunity for full participation
. af:l(ll e zt’fw, read, write, or solve paper-and-pencil problems. The responsibility for carrying out the activity rests
- fully witk _ , , ' ; , _ o :
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: . DIRECTTIONS CONTINUED FROM PREVIOUS PAGE
(3) Starting with the czasion of your program, select the one interaction statement on 4 which best describes
what was supposed tofhf;’[‘)hee during that first session, page )
. (4) Opposite the interaction statement you szlected in step 8 please write the length of the first session in hours (2.g., 2.25)
in ¢he first box. Label the coiumn “1” (in row “S”) to indicate that it is the first session.
{5) If one-aession is broken up into several simultaneous meetings, use a scparate column to record information about

es<h meeting. Number each session column as follows: 1A, 1B, 1C, ete., until all simultaneous meetings during the session
are described. :

If all the simultansous meetings are exactly aliks, use only one column. Label the column 1A-D, for example, te indi-
cate thet four meziings with similar interaction patterns occurred at the same time.

. (6) Repeat steps (1) through (5) above for each session until all seasions bave been described. Number sessicns consecu-

-tively from beginning of program to end cf program.

-
4

After you have filled i one box for every session, please indicate which sessions took placs on each day of ‘the program.
Do this by drawing a vertical line in the blank row labelled “D” after the last session for eack day.

DAYS (“D”) and SESSIONS (*°3”)

,;’

.
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N SECTION C: INTERACTION AS INTENDED BY PLANNERS AND TEACHERS (Continued) 3
i

Below are graphic representations of 8 statements which describe patterns of interaction sometimes found in res'den-
tial programs. The statements are intended to describe the flow of communication in program sessions.

A “session” is 2 learning situation which has & definiie beginning time and a definite ending time. It may range in
length from only 15 minutes to 8 or 4 hours. Rest pericds, coffee breaks, meals, or breaks for moving te other rooms de-
termine the end of one session and the beginning of another session. Such breaks are rot considered sessions themselves,
and should not be deseribed. '

The time devoted to after-dinner speakers or similar learning situations should be described. Do not attempt to de-
scribe the meal itself though. Do not describe any on-site registration periods or “entertainment” events.

et K Nrd, T

DIRECTIONS

On these pages you are asked to categorize each session of & program. On page 4 are interaction statements, and on pages
& through 8 are columns for mwrdingwlﬁ length of each session. You should not record any information for days on which

there were no aessioas (i.e., bolidays or weekends).
(1) Read eech of the 8 interaction statements on page 4.
(2) Then look at your program schedule and decide which is the first session of the program you are classifying.

DIRECTIONS ARE CONTINUED AT TOP OF NEXT PAGE—>

DAYS (“D”) and
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DIRECTIONS CONTINUED FROM PREVIOUS PAGE:

(8) Starting with the first session of your program, select the one interaction statement on page 4 which best describes
what was supposed to take place during that first seaion: :

(4) Opposite the interaction statement you selected in step 3 please write the length of the first session in kours (e.g., 2.25)
in the first box. Label the column “1” (in row “S”) to indicate that it is the first session.

(6) If one session is broken-up into several simultaneous meetings, use a separate column to record information sbout
each meeting. Numbcr ezch session column as follows: 14, 1B, 1C, etc., until simultanecus meetings during the session
are described. -

If all the simultaneous mestings are exectly alike, use only one column. Label the column 1A-D, for example, to indicate
that four meetings with similar interaction patterns occurred at the same time,

(6) Repeat steps (1) through (5) above for each session until all sessions have been described. Number sessions consecu-
tively from beginning of program to end of program. .

After you have filled in one box for every session, giuwse indicate which sessions took place on each day of the program.
Dothisbydmwingavertimllineinthebhnkrowla ed “D” after the last session for eack day. .

————#_#
SESSIONS (“S*) :

LA gl e s AAER g TIAVAT A 10ANR N e eI P Vi s v S LA R D

[LEA IRt  ad ey

XLer AT ot Bama W e

[

O . no S

Continuod on n&t pngo--»

PRI




-

{Continued}

’ ' BY PLANNERS AND TEACHERS

INTERACTION AS INTENDED

_SECTION C:

this section.
efinitions and directions.
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