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This summary, resented as a preview of the findings, is based

on the modal category for each of the variables studied. When the distri-

bution is bimodal, both of the categories will be included.

1. The age distribution of the sample is bimodal. The two largest

age categories are those ninteen to twenty-six and those thirty-

five years of age and over.

2. Slightly more males than females enroll in correspondence courses.

3. Students and nonprofessional people make up 70 per cent of the

population studied.

4. Correspondence students in this sample have at least one year

of university education in 79.8 per cent of the cases.

5. Education courses have the highest percentage of enrollments,

followed closely by the physical and social sciences.

6. The majority of correspondence students enroll at the 100 or

200 course level.

7. The students in this study did not complete their course in

60.3 per cent of the uses. Among those who did complete,

49.3 per cent completed in the first six months after enrolling.

3. The majority of students (83.4 per cent) in the sample had taken

no previous correspondence courses.

9. The two largest categories of the studentAdstory varieble are

those who never attended the University of Washington and

former UW students.

10. Nearly all of the students (87.6 per cent) in the sample

registered individually, with no assistance from government

agencies or veterans' benefits.

11. University credit is the largest single reason given for

taking correspondence courses.

12. Students who withdraw and receive no grade are the largest

category of the grade variable'. Of those who complete,

31.4 per cent receive an A or a B grade.
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Students who complete a correspondence course are likely to have

the following characteristics: female, over thirty-one years of age,

with at least 15 years of education. By occupation, the completers are

students or teachers. They have had at least one previous correspondence

course and are currently enrolled in en Education or Foreign Language coarse

at the 200 level or higher.

Teachers enrolled in advanced Education courses to satisfy state

teacher requirements are most like the above description. This group makes

very successful use of correspondence courses,

Students who do not complete a correspondence course are likely to be

male, under thirty years of age, and have less than two years of college

education. Their occupations are military or nonprofessional, they have

:had no previous correspondence courses and have never attended the Univer-

sity of Washington. Courses at the 100 level in Business Administration

or the Physical Sciences are a frequent choice for enrollment. The non-

completing student gives general interest or unspecified "other" as a reason

for enrolling in a correspondence course.

Students in the military, enrolled through USAFI, very closely

follow the general description and seldom complete a correspondence course.

The factors which most apparently influence completion or non-

completion of a correspondence course maybe classified into individual

Characteristics and course characteristics.

The questionnaire presented in Section III of this report is

designed to separate and analyze the influence of theae divergent factors

on correspondence studies.

The following sections present a detailed reporting of these

findings.

ii
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Section I

INTRODUCTION

Background of the Research Project,

This research report is the end product of two months of study

contracted for by Correspondence Study with the Institute for Sociological

Research, University of Washington. Preliminary discussion Sto determine

long-range research evaluation of the Correspondence Study Programcw=

held by Dean Schram (Dean of Continuing Education) Wilkie (Director

of Correspondence Study), Dr. Otto N. Larsen (Director of the Institute

r. for Sociological Research), and research consultants from the Sociology

Department.

As a result of these discussions, it was tentatively decided that

The Correspondence Study Evaluation project would consist of three separate

research stages.1 This research report culminates the research efforts of

the first stage of the proposed three-stage project. The first stage of

the research entail (1) an analysis of data collected by Correspondence

Study in the form of student registration cards, and (2) the formulation

of a student questionnaire to be employed in the second stage of the

long-range research effort.
2

Statement of the Research Problems

The concentration of research efforts was directed toward the

analyzis of two general research problems. These two research prdblems

vere viewed by the personnel of Correspondence Study and the research

investigators as key issues to be studied in the dsta-amalysis portion

the first ?et earch problem is She IP224_411atien-served Analysis.

The central elm' of the population-served anal,veis is to de uaL.be the
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population of correspondence students in terms of relevant individual and

social characteristics. The purpose of this descriptive analysis is to

assess what population is seeking educational instruction through corres-

pondence study. For example, one may want to know the distribution of

correspondence students by age, occupational status, educational level,

or sex. The result of a descriptive analysis of this sort is the con-

struction of a profile of the correspondence student population by combin-

ing separate variables, such as age, sex, occupation, and educational

level, into an over-all picture of typical correspondence students.

Once a descriptive profile is developed, Correspondence Study

personnel have at their disposal a tool for further descriptive comparison

of student populations. Some of the specific problems ,shich maybe

investigated under the general problem of a population-served analysis

are:

1. Haw does the correspondence-student population differ
from (a) regular-day school students, (b) evening school
students, or (c) correspondence students at other
educational institutions?

2. Are there particular types of persons who are served
by correspondence study?

3. Does correspondence study serve particular educational
functions which are not or could not be served by other
modes of educational instruction? For example, does
correspondence study reach a population which could not
and is not being served by regular-day or evening school?

4. Is correspondence study utilised at a particular point
in the student's educational proeess, or do persons at
all stages in the educational process utilize corres-
pondence study to the same degree?

The second research problem in the data-analysis portion of stage

one is an analysis of variables correlated with amletios or noncomOletion

of correspondence courses. The crucial issue in this analysis is to locate
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those variables, if any, which distinguish between students who complete

correspondence course work and those that fail to complete. Once the

identification of variables that are highly correlated with noncompletion

and not correlated with completion has been made, then further efforts

maybe directed toward interpretation of the cross-classification corre-

lations. For example, it could be that a particular age group accounts

for most of tie dropouts. Interpretation of this finding would entail

providing a theoretical rationale for why a particular age group could

be expected to have a high dropout rate. In formulating a theoretical

rationale, theresearcher would drew upon the relevant literature avail-

able and might employ statistical control techniques to further clarify

his interpretation.

Some specific questions which maybe posed under the general con-

sideration of describing completers and noncompleters are:

2. What individual or social characteristics are most strongly

associated with (a) completion and (b) noncompletion?

2. What course characteristics, such as type of course and

level of course, are most strongly associated with

(a) completion and (b) noncompletion?

3. What theoretical and empirical factors could be interpreted

as causes of (a) completion and (b) noncompletion?

4.- What are the significant policy implications of the analysis
of completers and noncompleters? For example, how might the

correspondence study program be changed in order to maximize

individual student motivation, thus decreasing the dropout

rate?

Thus, the two central problems for data analysis, (1) the population-

served analysis and (2) the location of variable correlations and their

interpretation for completer and noncompleter evaluation, lead to many

specific subproblems. Some of these sOproblems will be considered in

this report, and others must be left for subsequent research efforts in
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stage two and stage three. In addition to the limited time and scope of

the stage-one data analysis, limitations inherent in the nature of the

data compiled for registration records as well as for statistical analysis

preclude an ,adequate appraisal of many interesting research questions.

Hence, attention will now turn to describing the nature of the data

available for analysis.

Nature of the Data

It must be noted at the outset that the nature and form of the

date, once collected, determine to a great extent the nature and form

of the data analysis which can conceivably be made. Thus, one of the

first tasks of this research was to gain as much knowledge and familiarity

with the data as possible in order to explore all possible alternative

procedures for data analysis. It was necessary; then, to spend consider-

able time in this segment of the research project so that the two general

research problems could be approached and assessed in the most appropriate

and complete manner within the limitatiOns of the data at hand.

The data made available to the three research consultants author-

ing this report consisted of all I.M. registration cards from 1958 to

1963. For the five-year period between 1958 and 1963, the number of

cards totaled twenty thousand. In order for student registration cards

to appear in the Correspondence Study dead files, a student must fall into

one of the following categories: (a) officially dropped a course;

(b) failed to complete course work within the two-year time limit; or

(c) completed the course and received a course grade.

In order not to damage or mutilate cards used by the Correspondence

Study for their records, a separate deck of cards was reproduced and used
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for data analysis. The form of the cards used for registration in

correspondence courses changed between the years 1962 and 1963. For

purposes of srving time and avoiding confusion, it was apparent that only

one form should be employed in the data analysis. It also was readily

apparent that some sampling procedure would have to be employed to avoid

the bulk and waste of working with twenty thousand cards. With these

considerations in mind, two decisions had to be made and implemented

before the research could proceed.

The first decision made was to work with only one form of the

registration cards. The 1963 card form was selected. This selection was

based upon two important points: (1) the card form for 1963 contained more

information about each student, and (2) year 1963 was the most recent year

available and this form is currently in use. All persons completing or

failing to complete a course in 1963 appeared in the population analyzed.

The second decision made at this stage of the research was to draw

a 25 per cent random sample from the 1963 population of students. The

total number of persons in the 1963 student population was approximately

four thousand. Thus, a 25 per cent random sample amounted to one thousand

persons. It ihould be noted that the sample consisted of persons, not

registration cards. The reasoning behind sampling persons is that students

may complete or fail to complete many more than one course during 1963.

Thus, sampling bias was avoided by treating each individual as a.single

case, regardless of how many cards that individual had in the 1963 dead

file.

The selection of the random sample was made by utilizing a table

of random numbers. The advantage of drawing a sample randomly is that

time and efficiency are gained with no information loss. The 25 per cent
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random sample is, within as known probability of error, yepresentatiVe of

the whole 1963 student population. All data results obtained by analysis

of the sample may be 'generalized to the whole population. The methodo-

logical basis for drawing such a large sample was to insure the smallest

possible random error or sampling bias.

Variables ftloyed in Data Analysis

Careful consideration was made to extract as much. -meaningful infor-

mation as possible from the registration cards. In the original research

proposal, five variables were specified for data analysis (sex, level of

education, age, reason for taking the course, and occupation). In addition

to these basic and important variables, seven more variables were considered

in the actual analysis. A thorough examination of past research literature

specifically dealing with correspondence study guided the selection of

additional variables.3 If the information was available on the registra-

tion cards, and if past educational, psychological, or sociological :

literature indicated that a variable was closely related to the educational

process in correspondence study, then the variable was included in the

data analysis.

Although the subsequent addition of new variables involved re-coding

and re-punching of cards, the information gained by their inclusion

warranted the effort.

The following 12 variables constitute the basis of the data analysis

and interpretation of variable inter-correlations which will be discussed

in subsequent sections of this report.

1. Age 7.

2. Sex 8.

3. Occupation 9.

4. Level of education 10.

5. Beason for taking ea course 11.
6. Course gtade 12.

Type of course
Level of course
Form of financial support
Time for course" completion

Course grade
Educational attendance history
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Section II

DATA ANALYSIS AND INTERPRETATION,

In order to.perform a data analysis with the 12 variables inves-

tigated in this stage of the research, a cross-correlation computer

program was utilized. This computer program provides the following

information: (1) how the population distributes itself over the categories

for each of the 12 variables; (2) what proportion of the population falls

into the categories for each variable; and (3) measures of association

,

for all possible zero-order combinations of these variables.
4

(Al].

computer output will be turned over to Correspondence Study persOnnel

for reference and future use.)

A procedure for the location and selection of the most interesting

and important findings was developed as an organizing principle for the

following discussion. In focusing attention upon the two central aims

of the data analysis, description of the population served and location

of characteristics distinguishing noncompleters and completers, the

following procedure for analysis and presentation was employed:

1. Each variable is described separately in terms of the

frequency or percentage of the population falling

each category. Inspection of each frequency
distribution will provide a description of the monula-

tion serve by correspondence studies.

2. If a frequency distribution is heavily skewed (the bulk

of the population falling into one or two adjacent cate-

gories), then further investigation of this variable was

judged necessary. Further investigation entailed examining

the correlation of this variable with all other variables,
with particular attention paid to it's relationship to

completion or noncompletion. When appropriate, control
by subdivision was made in order to further specify the

nature of the relatitmship.

3. If one or more variables exhibited a clear association
with tendencies for completion or noncompletion, then
An interpretation was made of why this finding would or

would not be expected.
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In addition t' the analysis of the central research questions,

considerable effoz't was made to evaluate how correspondence studies are

utilized by the regular-day student population at the Uhiversity of

Washington. For all University. of Washington students graduating in

June, 1965, an assessment was made of the educational functions actually

served by correspondence study for this one population subgroup. These --

findings will be presented in the latter portion of this section.

The criteria for selection and presentation of the material below

were (a) to present the most interesting and key findings and (b) to do

so in an organized manner. In the discussion of each variable, the

finest or most specific categorization of variables used in the data

analysis will be presented; however, in the discussion of each variable,

categories maybe collapsed in order to obtain the clearest distribution

tendencies.

Variable 1: Age

Table 1

DISTRIBUTION OF TEE SAMPLE BY AGE

Age

gat2ELE .

Per Cent

.0-18 years 0.9

19-22 23.4

23-26 32.4

27 -30- 8.7

31-34 9.0

35 and over 25.6

(N = 1,000) 100.0
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The frequency distribution by age is marked by a bimodal concentra-

tion into categories of persons between nineteen and twenty-six years,

and persons thirty -five years of age and over. Thus, 55.8 per cent of the

population are between nineteen and twenty-six years of age, and 25.6 per

cent are over thirty-five. .'

In comparison with the age distribution of undergraduate student4

at the University of Washington in 1963, correspondence students have a

decidedly older age distribution (see Table 2). This is most apparent when

noting that 86.3 per cent of regular-day University of Washington students

are under twenty-four years of age, while only 3.7 per cent are over

thirty-five. The relatively heavy concentration of correspondence students

into the thirty -five- and -over category is a major distinguishing character-

istic of the population served by correspondence study as compared with

the population served by regular-day studies at the University of Washington.

Table 2

AGE CCEPARISON OF REGULAR-DAY AND CORRESPONDENCE STUDENTS

Correspondence Students Regular-day Students*

(1963) (1963)

Age Age

Categories Per Cent Categories Pe_ r Cent

0-18 yrs. 0.9

19-22 23.4

23-26 32.4

27-30 8.7

31-34 9:0.

35 and over 25.6

0-18 yrs. -.8

19-21 70.0

22-24 15.5

25-29 7.6

30-34 2.3

35 and over 3.7

(N = 1,000) 100.0 (N = 16,436) 100.0

*Source: Enrollment Statistics, Colleges, and Universities,

State of Washington 1963,, Washington State Census

Board.

A.z
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In light e possible implications for broader aspects of the cor-

respndence study program of serving a comparatively older population, a

more detailed analysis of the thirty-five-and-over age category was

called for. Bence, those persons thirty-five years of age or over will

now be considered, separately in order to specify their distribution by

(a) sex, (b) occupation, and (c) reason for taking correspondence course

work.

It is.already clear by statistical camlarison and knowledge of

age-specific norms of educational instruction that persons over thirty-

five year of age enrolled in college credit courses are deviating from

normal patterns of educational progress. In discussing this subgroup

of persons served by correspondence study, Peterson has suggested three

possible reasons why persons thirty-five and older may seek instruction

in correspondence study: (1) full-time jobs prevent them from attending

any other form of educational instruction; (2) desire or necessity of

furthering professional qualifications related. to their occupations

(e.g., teachers meeting course-work requirements, technicians updating

their skills, or persons needing a college degree for occupational advance-

ment); and (3) general interest in nonvocational education for its own.

sake.5 It is the aim, then, of this specific analysis-to provide a more

thorough examination of the nature of this subgroup, and to identify

educational goals which are being facilitated by correspondence study

for persons thirty-five years of age or over.

Table 3

DISTRIBUTION OF CORRESPONDENCE STUDENTS, ItIRTY7

FIVE YEARS OF AGE AND OVER, BY SEX

Per Cent

. Male 42.0

'Female 58.0

(N = 235). 100.0
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Females account for 16 per cent -more of the population of persons

-th.irtyrfive years of age and over than do males. Mae most interesting

point here. is that this is a reversal of the sex distribution for persons

under thirty-fiVe years of age (see Table 8). Since there is a. sex dif-

ferential, identification of persons by sex is maintained in the following

consideration of the occupational distribution of persons thirty-five

and over.

Table 4

DISTRIBUTION OF -CORRESPONDENCE. STUDENTS THIM-FIVE YEARS

OF AGE AND OVER BY OCCUPATION AND SEX

Occupation

Per Cent
'Male

Per Cent
Fmale

UW students 0.0 2.2

Other studentik 9.1 14.0

Teachers 25.2 47.0

Other professional 6.1 0.7

"Nonprofessional 52.4 19.1

Military service 7.1 0.0

Housewife or no job 0.0 17.0

= 235) 100.0 100.0

There is a striking concentration of females thirty-five years

of age and'oVer in the occupational category of teachers (47 per cent).

It may be assumed that a major educational goal being facilitated for

these females is the fUlfillment of course requirements necessitated

by their occupation. Specification of how other occupational

categories of females utilize cbrrespoidence study will be clarified

in Table 5.

Males thirty-five years of age and over also make use of corres-

pondence stUdyfor the fulfillment of course requirements related to their

ocCUpiticni as teachers.'' The greater number of keftales using correspon-

dence-study:for this purpose maybe accounted for by the simple fact that
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there are more females than males in the teaching profession. However,

the heavy concentration of males in the nonprofessional occupations

(52.4 per cent) indicates that correspondence study is being employed,

to a considerable degree, for occupational re-training or updating of

occupational skills. Supplementary information may be gained by examining

the reasons given by males and females over thirty-five years of age for

enrolling in correspondence courses.

Table 5

DISTRIBUTION OF CORRESPONDENCE STUDENTS MIRTY-FIVE YEARS OF

AGE AND OVER BY REASON FOR ENROLLMENT AND BY SEX

Reason for Enrollment

University credit
Teaching credit
General interest
Other
No response

Male Female Total

Number Per Cent Number Per Cent Per Cent

56 57.0 84 62.0 60.0

22 22.0 23 16.9 19.0

16 16.o 15 11.0 13.0
4 4.0 - 10 7.3 6.0

1 1.0 It 2.8 2.0

Total 99 100.0 "rtr 100.0 100.0

(N =235)

The large majority of males (57 per cent) and females (62 per cent)

state their reason for enrolling in correspondence courses is to earn

iniversity credit. At first glance, there appears to be a discrepancy

between the implications drawn on the basis of the occupational distribu-

tion and given reasons for course enrollment in that only 16.9 per cent

of the females and 22 per cent of the males state that they enrolled to

Obtain a teaching certificate. Nowever, the former conclusions were drawn

for persons already having a teaching certificate. Thus, it is likely

that correspondence study facilitates the attainment of a teaching

certificate as va1. as providing a means for teachers to fulfill

occupation-related requiretents.
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In any ease, it is interesting. to note that 79 per cent of the total

population. of correspondence students over the age of thirty-five intend

to emtn university credit ( nalusive of teaching certificate). This

finding tends to refute the contention that all oldermersons seeking

educational _instruction are "culture vultures" in that only 13 per cent

of the total population state that they enrolled for purposes of general

Interest only.

If, as the data consistently indicate, correspondence study is

being utilized for occupational advancement by both males and females

thirty-five years of age and over, then it should follow that this sub-

group of the population would be sore hignlimOtivated to complete

correspondence course work. this logical extension of the data is

stvortedby the data presented in Tdble 6.

Table 6

CCHPARISON OF AGE MW COMPLETION RATE IN CORRESPONDENCE COURSES

Per Cent Per Cent Not Total

Completing Completing Per Cent

34 and under 34.0 66.0 100.0

35 and over 57.0 43.0 100.0

(N = 235)

Taus, age is positively associated with completion; or, persons thirty-

five years of age and over are more likely to complete correspondence

courses then persons under thirty-five. However, a more fruitful

explanation of this fact has been gained by incorporation of simultaneous

consideration of age, sex, occupation, and reasoner enrollment. An

individual's age has broad implications for his occupational status; and,

an individual's sex determines to some extent one's occupation. Having
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a nonstmlea, occupation has implications for greater motivation, based

upon. financial and-familial responsibilities, for completion of corres-

pondedc6 courgiee,.

variable 2: Sex'

Table 7

DISTRUATITON OF SAMPLE BY SEX

Per Cent

Male 56.3 -

Female 43.7

One of the most important implications of sex in regard to

enrollment in correspondence studies is the multi-faceted effects of

differential sex roles upon: (1) motivation for course enrollment and

completion; (2) time available for study; and (3) occupational necessity

for course completion. The major effect of sex is generally contingent

upon marital status in_that unmarried males and females may perform

similarly; while married females may differ considerably from married

males on the basis of the differential necessity for completion of

correspondence course work.

As a result of the form of,the registration cards, knowledge,of

marital rtAwl-vs was available for females only. The nature of the infor-

mation for fwales was crude in that only a distinction between Miss and

Mrs. was called for, eliminating important distinctions between females

presentlymarried,,divorceal widowed, or separated. Consequently, marital

status couldrotlme employed as a variable in this analysis. Thus, the

present analysis is severely handicapped by not being able to examine

Whether or not differential enrollment and completion of correspondence

scour es by ee is- explained by differential marital siatus.'
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In the total population, _there are significantly more males (65.3

per cent_ then feiuftOs 143.7 per emit). The follareng table provides a

description of the total :poPuletion in terms of age and sex categories.

Table 8

DISTRIBUTION OF TOTAL COI REEPORDENCE STUDENT POPULATION BY SEC, AID AGE

hit

Per Cent
Mtle

Per Cent
Female

Total
Per Cent

0-18 years 0.3 0.6 0.9

19-22 23.4 11.3 23.4

23-26 21.2 11.2 32.4

27-30 6.2 2.5 8.7

31-34 5.2 3.8 9.0-

35 and over 25.6 14.3 25.6

(R=1,030) 56.3 43.7 100.0

The age characteristics of the correspondence student population

have been noted. Well, over one -half of the population (55.8 per cent)

consists of persons of normal college age, i.e., between nineteen

and twenty=sixyears of age. A plausible explanation for the fact that

more males (33.5 per cent) in the normal college age category utilize

correspondence study than females (22.5 per cent) maybe that the only

44 educational instruction available to men in the military service is

correspondence study.

We have seen that age is positively associated with completion

of correspondence courses. Now, attention will turn to a consideration

of the nature of tbe association of sex and completion of courses within

the prescribed two-year time limit.
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Table 5

DISTRtBUTION OF %Mt CORRESPONDENCE STUDENT
SEX AND CaMPLETION RAMS

MaXe:

Female

For the population

Per Cent Per Cent Non-

Completion -completion

33.4 66.6

(N=188) (Nts375)

47.8 52.2

(N=209) (N=228)

PCPULATTON BY

Total
Per Cent

100.0

(N=563)

100.0

(1143T)

(N=1,000)

as a whole, the dropout or noncompletion rate

is quite high (60 per. cent). Or the one thousand persons constituting

the random sample of persons registering for correspondence courses, only

397 persons completed their courses within the two-year time limit,

and 603 persons did not complete. Although the completion rate is higher

for females (47.8 per cent) than for males (33.4 per cent), neither

completion rate is very high.

Variable cc ation

Table 10

DISTRIBUTION OF CORRESPONDENCE STUDENT SAMPLE BY OCCUPATION

Occ cration. Per deit

UW student 10.1

Other student 31.1

Teacher 18.9

Other professional 1.4

Nonprofessional 30.4

Housewife, no job 8.5,

100.0

The largest occupatiOnal categories of persons served by

.

correspondenCe study are University Of Washington and other students

(41.2 cent) and nonprofessionals (30.4 per cent). It may be
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reasonably assumed that persons stating their occupation as students

are utilizing course credit toward attaining the-educational goal of

a college degree. Nonprofessionals, as has previously been absumed,

maybe utilizing correSpondence course work. for occupation-related

training and advanceMent.

The next largest occupational category is that of teacher (19.9

per cent). Possible reasons for teachers carolling for correspondence

'study have already been discussed. However, this group of persons has

proven to be a most interesting one in the over-all data analysis.-- It

has been shown that there are more female teachers than male, and that

females, in general, bavia higher completion rate. In addition tO a

description of how the population distributes itself over all occupational

categories, it-is important to know how successful the three major occu-

patiOnal categories are in correspondence study.

Table 11

OCCUPATION AND RATE OF COURSE COMPLETION

Per Cent Per Cent

Occupation Completion Noncompletion

Nonprofessional 29.0 71.0

Student 36.5 63.5

Teacher .
65.1 311.9

Other 57.0 43.0

(N=1,000)

It is clearly evident from the data presented in Table 10 that:

(1) nonprofesSionals are not successful or do not complete correspon-

deuce course work to a large degree (71 per cent); (2) students have a

slightly higher noncompletion rate (63.5 per cent) than the population

as a whole (Co per cent); and (3) teachers are the most successful
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occupational category with a completion rate of 65.1 per cent. Hence,

one of 'the -major educational, functions which correspondence study is

serving successfully is providing teachers with the opportunity to fulfill

occupation-related requirements for maintenance and advancement of the

teaching position.

In the analysis of persons thirty-five years of age and over, it

was suggested that nonprofessionals seeking re-training or updating of

occupational skills would be highly motivated to complete course work.

However, nonprofessionals do not perform successfully in correspondence

course work as clearly exhibited by a noncompletion rate of 71 per cent.

This rate is considerably higher than the over-all noncompletion rate.

Possible explanations of this seemingly contradictory evidence ray be:

(1) males, in general, have a higher noncompletion rate, and 69 per

cent of the nonprofessionals are male; (2) nearly one-half (47.2 per

cent) of the nonprofessionals are twenty-six years of age or younger,

while for the population as a whole, age is positively related with

completion; or (3) nonprofessionals maybe highly motivated, but not

have the time to perform successfully in course work. A full

explanation of this finding must await further research.

Variable 4: Level of Education

Table 12

DISTRIBUTION OF THE SAMPLE BY LEVEL OF EDUCATION,

Level of Education Per Cent

High school graduate 20.8

1-2 years of college 29.2

3,4 years of college 35.5

More than 4 years of college 14.5.

(N=1,000)
100.0
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The distribution of the sample by level of education indicates that

correspondence study is used by 79.2 per cent of the sample to further

their university training. Of the sample, 20.8 per cent are using

correspondence study to extend their education past the high school level.

Table 13

OCCUPATION OF CORRESPONDENCE STUDENTS WITH 13-16 YEARS OF EDUCATION

Occupation Number Per Cent

Regularly enrolled student 276

Other 6L 0

568 100 .0

Table 13 shows that 276 (49 per cent) of the correspondence

students with 13-16 years of education are currently enrolled as

university students; thus, 27.6 per cent of the total sample are using

correspondence study to supplement day courses.

The remaining 292 students (29.2 pet- cent of the total sample)

are using correspondence study to continue their uleversity education

while working at other occupations.

Level of education is directly related to course completion vs.

noncompletion (Table 4). Although the per cent completion drops off

slightly for the 17-years-of-education-and-over category, in general,

the higher the level of education, the higher the percentage of students

who complete their course.

Table 14

LEVEL OF EDUCATION AND COIELETION RATE

Level of Per Cent Per Cent Tbtal

Education Completion lissompletion Per Cent

0 -12 years 23.1 76.9 100.0

13-14 32.5- 67.5 100.0

15-16 52.0 48.0 100.0

17 years and over 48.2 51.8 ).00.0



7

011.7010 ,IWIMPPAWrENIelqr

ISR:66-98 20

Variable 5: T.e of Course

Tale 15

DISSEMUSTON OF SIMPLE BY TYPE OF COURSE

zype of Course Per Cent

Social Science 18.0

Physical Science 20.4

Business Administration 10.3

Foreign Language 9.8

Humanities 17.5

Education 24.0

(N=1,000) 100.0

The categories in Table 15 were defined as follows:

The Social Science category includes all courses in Anthropology, Economics,

History, Archaeology, Sociology, Political Science, and Psychology.

The Physical Science category includes all courses in Mathematics, Chemistry,

Engineering, Geology, Geography, and Architecture.

The Humanities category includes all courses in English, Philosophy, Drama,

Art:, Religion, and Music.

The Business Administration, Foreign Language, and Education categories

include all courses offered by these three departments.

Table 16

COMPARISON OF COURSES OFFERED AND COURSES TAKEN, BY TYPE OF COURSE

ape of Course

Courses
Offered

Courses
Taken

Social Science 14.0 18.0

Physical Science 8.7 20.4

Business Administration 10.1 10..3

Foreign Language 34.4 9.8

Humanities 24.2 17.5

Education 8.6 24.o

100.0 100.0

With the exception of Business Administration, there are wide

discrepancies between the type of course offered by the Division of

Correspondence Study and the type of course taken by the sample

correspondents.
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1
At one extreme, Education courses cons, tote 8.6'per cent of all

TA
courses offered and 24 per cent of the sampli enroll in Zducation courses.

At the other limit, 34.4 per cent of the total course offerings are of

the Humanities type, but only 9.8 per cent of the sample enroll in this

area (Table 16). There is a very low relationship between the services

offered and the population served, by type of course.

The type of course taken has a definite influence on the percentage

of completions versus noncompletions.

Table 17

TYPE OF COURSE AND COMPLETION RATE

D222ESTaat

Social Science
Physical Science
Business Administration
Foreign Language
Humanities
Education

Per Cent Per
Completion c

39.4
30.4
24.3
40.8
2/.4
62.9

Cent Non

60,6
69 6

75.7
59.2
72.6

37.1

Per Cent
Total

100.0
100.0
100.0
100.0
100.0
100.0

Per cent completion ranges from a high of 62.per cent for Education

to a low of 24.3 per cent for Business Administration.

Variable 6: Course Level

Table 18

DISTRIBUTION OF THE SAMPLE BY CaIRSE LEVEL

Course
LevelArm Per Cent

100 43.9

200 22.7

300 15.4

4o0 18.0
osmoses.* oow*

(N=1,000) 100.0

-
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The course level variable also shored a discrepancy between

services offered and services used (Tabl 19).

Table 19

COIPARISON OF COURSES OFFERED AND COURSES TAKEN,

BY COURSE LEVEL

Per Cent Per Cent

Course Level Courses Offered Courses Taken

100
200 - 400

25.2 43.8

74.8 56.1

100.0 100.0

Table 19 indicates that 25.2 per cent of the courses offered serve

43.8 percent of the sample.

Table 20

LEVEL OF COURSE AN) COMPLETION RATE

Per Cent Per Cent Non- Total

Course Level Completion, comyletion Per Cent,

100 29.4 70.6 100.0

200 39.2 6o.8 100.0

300 39.0 61.0 100.0

hr_10 66.1 33.9 100.0

There is a positive relationship between course level and

completion, indicating that the more experience a student has with a

subjects the greater the probability the current correspondence course

will be completed.

Variable Coomglejion

Table 21

DISTRIBUTION OF THE SAMPLE BY TIME FOR caerarran

for Completion Per Cent

1-6 months 19.8

7-12 Months 8.5

13-18 months 4.9

19-24: months 6.5

Noncampletion jata
(N=1,000) 100.0

i'i=f ,
4+,
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There is such a large number of cases (60.3'per cent) in the

noncompletion category that inference from the distribution in Table 21

is difficult. For this reason, completions versus noncompletions are

discussed with each variable.

Table 22 shows the distribution of time for completion for the

397 cases in which the course was completed..

Table 22

DISTRIBUTION OF COURSE COMPLETIONS
BY TIME FOR COMPLETION

Time for Completion Per Cent

1- 6 months 49.3

7-12 months 21.7

13-18 months 12.4

19 -2k. months 16.6

(N=397) 100.0

Table 22 indicates that the students who complete a course are

most likely to do so within the first 12 months of enrollment (71 per cent).

Variable 8: Number of Previous Corre ondence Courses

Table 23

DISTRIBUTION CIS TEE SAMPLE BY NUMBER OF

PREVIOUS CORRESPONDENCE COURSES

Previous Courses Per Cent

0 83.4

1 8.4

2 3.8

3 2.3
4 2.1

(N=1,000) 100.0

At least three 5-credit courses are necessary to compile enough

correspondence credits to substitute for one quarter of regular enrollment

at the Uhiversity. From Table 23 it appears that less than 5 per cent

of the sample have taken sufficient correspondence credits to make such

a stibstitutio#.
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This corresponds. with the findings in the following discussion on

the use of correspondence credit - - -by University of Washington graduates

While so= correspondence credits are used for attaining a univer-

sity degree, they seldom substitute fir actual attendance at a university.

There is a direct relationship between having taken °hie or more

\

correspondence courses, and course completion (Table 24).

Table 24

CORRESPONDENCE COURSES ANDPREVIOUS

Previous
Courses ClOg

Cent Per Non -

Completion completion

0 37.3
1 61.8
2 67.7
3 63.2

44.7

62.7
38.2
32.3
36.8

35.3

COMPLETION RATE

Ibtal
Per Cent

100.0
100.0
100.0
100.0
100.0

Only 37.3 per cent of the students 'baldric their first correspon-

dence course completed the course. Among the students with one or more

previous correspondence courses, 61.8 to 67.7 per cent completed their

current course.

There are two apparent reasons for this difference. First, the

first course may develop the skills necessary for completing a corres-

pondence course. Second, the first course may be a test which sorts out

those students who have the characteristics which lend themselves to

success in correspondence courses.

4.7
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yariable. 2:: , Pori:ler-Student History,

Table- 25

DISMIBUTICN OF SAMPLE BY FORMER-STUDENT HISTORY

g114232.,_IMIRItEY
Per Cent

Never UW student 36.4

TJW day student 14.0

Former UW day student 37.0

Former correspondence student 7.9

Former evening student 4.7

(N=876) 100.0

(No information on 124 cases)
The distribution of UW day students (14.4 per cent) is very

close to that reported for UW graduates (11.5 per cent).

This variable produces a completion distribution which is difficult

to interpret (Table 26). The students who have had previous correspon-

dence courses show the lowest completion (26.8 per cent), and former

evening students have the highest completion (72.5 per cent).

Table 26

FORMER - STUDENT HISTORY AND COMPLETION RATE

Per Cent Per Cent Non - Total

Student History Completion completion Per Cent

Never UW student 34.2 65.8 100(.0

UW day student 43.7 46.3 100.0

Former UW student 45.4 54.6 100.0

Former evening student 72.5 27.5 100.0

Former correspondence student 26.8 73.2 100.0

Table 26 does suggest that preVious classroom experience may

assist a student to complete a correspondence course, while no previous

experience, orcorrespondence course experience only, do not provide

such assistance.
1'1

Stage II analysis by questionnaire will provide information on

student characteristics to test such a suggestion.
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Table 27

DISTRIBUTION OF-ISE SAMPLE BY

TYPE OF REGISTRATION

Registration Per Cent

Individual 87.6

USAFI 12.4
100.0

It should be noted that the USAFI type of registration is also

an occupation category. That is, all individuals registered by this

agency are currently members of the armed forces.

The completion rates shown in Table 28 cannot be interpreted

solely on the basis of differences due to type of registration fee.

Because the completion rate is so law, questionnaire data from USAFI

students should provide valuable insights oui occupational factors forcing

a student to drop a correspondence course.

Table 28

TYPE OF REGISTRATION AND CCMPLETION RATE

Per Cent Per Cent Non- Total

Registration Catpletion completion Per Cent

Individual 42.4 57.6 100.0

USAFI 21.0 79.0 100.0

The distribution in Table 28 may also have an effect on our

earli4s findings. Of the USAFI students in the sample, 99.5 per cent

were male. Tae high percentage of noncompletions in this category may

be due to occupational factors, but they also lower the male completion

rate for the total. sample, thus biasing the distribution of completions

by.seg.(Table 9).
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Table. 29

DISTRIBUTION OF TH SAMPLE BY REASON FOR

CORRESPOIMICE STUDY

Reason

University credit
State teaching requirement
General. interest
Other

Per Cent

76.3
12.0
7.5
4.2

The distribution in Table 29 provides further information for

two other discussions in this report.

First, Table 10 showed that 18.9 per cent or 189 students in this

sample are teachers. Of these, one hundred and twenty students (63.5 per cent'

of all teachers in the sample) are using correspondence courses to

satisfy requirements which are vital for their careers.

Second, although 76.3 per cent of the correspondence courses

are taken for university credit, only 11.5 per cent of the graduate sample

use correspondence credii toward their degree requirements (Table 33).

Evidently, many of the credits provided by correspondence study are

not. used to achieve a degree.

Table 30

REASON FOR TAKING COURSE AND CCMPLETION RATE

Reason

Per Cent
Completion

University credit 38.0

State. teaching certificate 61.7

General interest 29.3

Other 26.2

Per Cent Non-
completion

62.0
38.3
70.7

73.8

Total
Per Cent

100.0
100.0
100.0
100.0

The teaching requiretents for the state of Washington maybe

considered the most specific reason for taking a course, and general

interest and "other" the least specific reason. If this assumption is
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30-121diatei, that *We more specific the student's reason

for taking a Cotir3ai the greater 'Mice probability that the course Will be

'coMpleta.

Variable 12: Grade

Table 31

DISTRIBUTION OF THE SAMPLE BY GRADE

Grade Per Cent

A 16.0

B 15.3
7.2

D 1.2

E 0.0

Incomplete (no grade) 60.3

(ii=3.,000) 100.0

The incomplete category in Table 31 is too large to allow a proper

examination of the distribution of .those students taking a course.

The distribution in Table 32 gives a more accurate representation

among the students completing courses, all received passing grades. This

would indicate that some of the noncompleters ere those who the

course rather than fail it. The high percentage of A and B grades

indicates a high achievement level for those who do complete a course:

Table 32

GRADE DISTRIBUTION OF COURSE CCMPLEIERS

Grade Per Cent

A 40.1
38.3
18.3

D 3.3
E 0.0

(N=397) 100.0
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University of Washington Graduates

University credit is given as the goal of 76.3 per cent of the

correspondence student. sample. The following describes how this

credit is used by. UW graduates. These data were collected

by the Department of Correspondence Study from the transcripts of all

June, 1965, UW graduates.

Table 33

USE OF CORRESPONDENCE CREDIT BY STUDENT HISTORY

Entered UW as Entered UR as

Freshmen Transfer Students Total

Per Cent Number Per Cent Number Per Cent

5.9 94 5.6 194 11.5Used correspondence
NuMber

courses for credit 100

towards degree

Did not use corres-
pondence courses
for credit toward 834 48.8 691 39.7 1,495 88.5

degree
92/! 54.7 785 45.3 1,698 100.0

As the table above shows, 11.5 per cent of the graduating students

used correspondence course credit toward their degree. Of this total,

5.6 per cent were transfer students ari 5.9 per cent entered the UW

as freshmen.

Ninety-four out of 785, or 12.0 per cent of the total transfer

students, used corresnondence'credits for their degree requirements.

One huad;ed out of 924, or 10.8 per cent of the total UW freshman

enrollees similarly used correspondence credits.

The above comparisons indicate that there is no difference between

transfer students end TN freshmen in amount of correspondence credits used

toward a degree.

tZ, , .

....,.:,..-71.7.7r2..,27.41;"=-L.'-':2:1'.:"-::'
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Table 34-

USE OF CORRESPONDENCE aftEDIT BY AREA OF STUDY

Area of Study

Natural Science
Social Science
Humanities
Business Administration
Architecture
Education
Language

Graduates Using
Correspondence

Credit
1112as: Per Cent

65
27
42
20

3.

30
9

10.8
8.9
13.9
8.1t-

3.7
20.5
31.2

Graduates Not Using
Correspondence

Credit
Number Peer,, ed

539 89.2

276 91.1
260 86.1
207 91.6
26

13.6

71

96.3

79.5
88.8

Using the figure of 11.5 per cent of the graduates using corres-

pondence credit as a base, it is apparent that Education students are

relatively large (20.5 per cent) users of correspondence credit while

tRkirg a university degree. Similarly, Architecture students are low

:In the per cent taking correspondence credit (3.7 per cent). The

remaining five areas vary slightly around the base figure but do not

indicate any marked difference from the base.

Table 35

USE OF CORRESPONDENCE CREDIT TOWARD DEGREE, BY AGE

Used for Credit Did Not Use for Credit

Ale Number Per Cent

19-2r years 48 24.6

22-25 108 55.4
26-28' 13 6.7
29-31 10 5.1
32 and over 19 9.7

195 100.0

Number Per Cent

343 23.1
930 62.6
100 6.7

50 3.4
63 4.3

1,486 100.0

Two differences in age occur between those graduates who used

correspondence courses and those who ,did not. First, there are slightly

more correspondence users age twenty-nine years and over. Second, there
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are slightly more nonusers in the age category of twenty-two to twenty-

five years. This is in accord with the earlier findings of this report.

Table 36

-USE OF CORRESPONDENCE CREDIT TOWARD DEGREE BY
CUMULATIVE GRADE POINT AVERAGE

Used Credit Did Not Use Credit

Number Per Cent Number Per Cent

2.0 2.4 57 28.2 370 25.0
2.5 - 2.9 82 40.6 627 42.4
3.0 - 3.4 49 24.3 393 26.5
3.5 - 4.0 11 6.9 21 6.1

202 100.0 1,481 100.0

No significant difference in G.P.A. appears between correspondence

users and nonusers.

Table 37

USE OF CORRESPONDENCE CREDIT IMAM DEGREE BY SEX

Male
Female

Used Credit

Number Per Cent

75 38.6
119 61,1

loo.0

Did Not Use Credit

Number Per Cent

867 58.0
628 42.0

3:017T loom

were is a clear sex differential in correspondence use toward a university

de-tree. Female users account for 61.4 per cent, while only 42 per cent

of the nonusers are female. This may be confounded by the area of study.

Education, a heavy user of correspondence courses, has 67 female graduates

to seven male graduates.

Of the 1,698 students in this sample, only six completed more than

ten hours of correspondence credit. This indicates that correspondence

credit is seldom used as a substitute for a full quarter of day-class enroll-

ment. This conclusion is in agreement with the findings which are presented

under Variable 8.

In conclusion, UW graduates who use correspondence credits are

slightly older than those who do not, and are concentrated slightly in

Education. No other differences are found among the June, 1965, graduating

class.

,,,...44,1Z=QTrYs-skrstairiksi.44iii.*0=m1WAVA,.....sts'aW=Wr4,°f9AM*FssAW-MOW=dgrmAPW0.4000014440M
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Section IIT

PRESENTATION OF THE QUESTIONNAIRE RECOMENDED FOR STAGS - NO ANALYSIS

Section II terminates the data analysis anC interpretation

portion of stage one of this report. The specific concern of this

section of the report is to present and describe the questionnaire

which has been constructed as a recommended data-collection instrument

for stage two of the over-all research effort.

The following considerations entered into the selection of

questions composing the ouestionnaire schedule: (1) inclusion of

variables found to be significant in stage one; (2) inclusion of rele-

vant variables suggested in reports of past research; and (3) develop-

ment of a flexible and clear questionnaire. It is likely that

Correspondence Study personnel will wish to add to or delete some

portions of the questionnaire. The questionnaire was constructed

according to the researdhers' perception of what the Correspondence

personnel want or need to know about correspondence students, and

is subject to incomplete or incorrect perception on the researchers'

part.

Recommended Procedure for Questionnaire Administration

Presently Enrolled Students

There are several different ways by which data on correspondence

students could be collected. For the primary and specific purpose of data

collection in stage two, a questionnaire could be mailed to every presently

_enrolled correspondence student. Typically, the return rate on mail-back

AcalAnsisalise,WIX,Asa*IfteepleVianidualmatiroxiaisam.wisitsk
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questionnaires is quite low, such that a 40 per cent return rate from

a first mailing is considered excellent. There are numerous techniques

in the art of questionnaire formulation and administration which have

been shown empirically to increase the return rate on mail-back ques-

tionnaires. For example, a colorful stamp, an enclosed formally addressed

envelope, simple wording, interesting and clear question format, and an

introduction to the questionnaire eliciting personal interest and

involvement in important scientific research will increase the probability

of a high return rate. For obvious reasons, it is more advantageous

for data calection to take place during the regular school year, not

during the summer months.

If it is fOUnd that the number of correspondence students

enrolled during stage two is too large, then random sampling procedures

might be employed. In any case, once data on enrolled students. is

available, a more comprehensive analysis maybe made of factors associated

with many interesting research problems. Some of the specific problems

posed in Section I of this report maybe examined directly and thoroughly.

A central portion of an analysis attempting to assess why some persons

are successful in correspondence study and others are not successful

lies in the zealm of attitudes. A student's attitude toward (a) educa-

tion in general, (b) his or her educational ability, (c) educational

goels, or toward (11) correspondence study, may ha'-e considerable effect

upon the student's motivation or performance in correspondence study.

Hence, a researcher employing the questionnaire presented here, or a

similar one, may follow students to their completion or noncompletion
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of correspondence courses, and then make numerous attitudinal and other

comparisons in order to formulate an explanation of differential

performance.

However, it 02: be that individual characteristics and attitudes

do not account for differential success in correspondence study. It

may be that course characteristics alone, or in conjunction with individual

attitudes, account for student performance. In order to allow for measure-

ment of this possible occurrence within the scope of the questionnaire,

questions directly assessing course characteristics have been included.

Tae following potential explanations of student performance based upon

course characteristics could be examined:

1. Do some instructors give proportionately higher or lower

grades than fellow instructors in that course?

2. Does student performance vary by level of course (100-400)2

3. Do some instructors, regardless of type or level of course,

communicate more successfully than others with their

students? For example, does more and quicker feedback

from the instructor aid the students' performance in

course work?

k. Are there particular types of courses in which students

perform proportionately higher or lower with regard

to grade?

Future Data Collection

The questionnaire presented in this report has been developed

to maximize research efficiency and flexibility. As noted on the

questionnaire schedule, the questionnaire may-be used for two separete

but relatel pvrposes: (1) data collection for present enrollees

(Questions 1-47), and (2) continuous data collectibn for new enrollees

(Ques'...lons 1 -22). Thus this questionnaire maybe utilized on two

-4,- - 4 , " 4*- sismsramanaratm,==mammor
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different populations without anymore revision than mimeographing

some questionnaires through Question 22 and the rest through Question 47.

If Correspondence Study personnel see an advantage or purpose

in knowing why and what type of ladividual has decided to enroll for

correspondence study, the new enrikes' questionnaire form could be

administered as part of the registration process. In this manner,

information would be available on the total population of new enrollees

without encountering the return problems of mail -back questionnaires.

Subsequently, the entire questionnaire schedule could be admin-

istered on the same population at a later date in their progress in

correspondence study. Thus, the over-all research effort builds up

by over-time measurement of the same student population.

The Questionnaire

in an over-time research effort, such as the one proposed in

the original research proposal, it is extremely important that sub-

Sequent researchers be able to pick up where former researchers have

left off with as much understanding end with as little difficulty as

possible. Toward this end, an addendum has been included for the

aid of future researchers' understanding of (a) the intent or

purpose of each question asked, and (b) what variable is being

assessed (operationolized) by each question.
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1.

2. Sex: Male Female

3. Circle the last year of education completed:

12 13 14 15 16 17 or more

36
STUDF/iT QUESTIONNAIRE

Correspondence Study

4. Marital Status: Single ; Married ; Divorced ; Widowed ; Separated

5. Where are you presently residing?
City State, Country

6. What is your present occupation? (Be specific)

7. Will the correspondence course(s) in which you are presently enrolled aid you

in advancing your salary or position in this occupation? (Check one)

(a) Definitely will help

(b) Probably will help

(c) Probably will not help

(d) Definitely will not help

8. Have you ever been enrolled in: (Check those that apply)

(a) Regular-day session (Till)

(b) Evening classes (UW)

(c) Regular-day session at another university

(four-tear institution)

(a) Regular -day session at a junior college

(e) Evening classes at another university

(f) Correspondence study at another university

(four-year institution)

9. Are you now enrolled in: (Check those that apply)

(a) Regular-fray session (Ulf)

(b) Evening classes (UW)

(c) Reg,ular day session at another university
(four-year institution)

(d) Regular-day session at a junior college

(e) Evening classes at another university

MIX13111.11.111.111111/11111/1116111Walli";045.77...41041=0,161;Ral

(f) Co:reespondP_:.w:t. study at another university

(four-year institution)
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10. How many credit hours of 2=2e9........ndmce course hlrork have you completed at the

University of Washington or any other four-year institution? (Circle reply)

Bone 1-20 21-40 41-60 61-80 81-100 hours

How importll were each of the following factors in decision to enroll for

correspondence study? (Circle one number on the scale below for each item.)

Not at all
igzaat

11. General interest in particular

Of little Very
importance Igportant important

course material 1 2 3

12. Attain transferable college credit
toward a degree 3. 2 3 4

13. Unable to attend regular-day courses 1 2 3 4

14. Leeway of a two-year time limit for
completion of course work

,
J. 2 3 4

15. Quality of instruction in corres-
pondence study 1 2 3 4

16. Course work needed for retraining or
updating knowledge in your occupation. 1 2 3 4

17. Availability of course work required
for teaching certificate A00 1 2 3 4

18. Would you presently be able to attend the University of Washington as a full-

time day student?
Yes No

19. If you answered No to Question 18, check those items below which make you
mable to attend the University of Washington on a full-time basis.

(a) Family responsibilities

(b) Full-time employment

(c) Geographic location

(d) Financial coat of enrollment

No intention of obtaining a college degree

(f) Military service

(g) Full -time course work not needed

(i) Other (Please specify)

-TIMMIMMOMOORMON=WWWW,WWWWWWWIr
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20. Do you pl411 to obtain a college degree? (Check one)

_(a) DefinitelY
(b) Probably
(c) Undecided
(a) Definitely not
(e) Already have a college degree

21. Do you intend. to enroll for more correspondence courses in the future? (Meek -

(a) Definitely
(b) Probably
(c) Definitelinot
(a) Don't know

22. What courses, if any, would you like to have offered for correspondence study?

(a)

(b)

(c)

Use space below for commute.

1110101,1=lnw=.V.S.I........
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In this seotdon,,You will be asked to give your personaal opinions about the corres-

pondence course(s) in which you are presently enrolled.

If you are enrolled in two courses, complete all questions for each course separately.

If you are enrolled in one course only, then ship those questions under the section

headed "Core Two."

COURSE, ONEonletwarssare

23.

25.

Course title and numberr

kCourse instructor

Number of assignments you have completed-)

For this course alb do you feel that the course assignments are:

(Circle one number on the scale below for each item.)

26. Not at all
interesting

27. Not at all
stimulating 1

28. Don't provide
a clear under-
standing of the
subject matter

3 5
Very
interesting

Very

2 3 5 stimulating

For this course only, do you feel that your instructor:

(Circle one number on the scale below for each item.)

29. Takes too long
to mail back
assignments

2 3

30. Does not make
clear and help- 1 2

ful comments

31. Does.not show
interest in
your prOgress

Do provide a
clear under-
standing of the
subject matter

Mails back

5 assignments
quickly

3 5.
Makes clear
and helpful
comments

Shows much
interest in
your progress
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32.

33.

34.

40

CoUrse title and number

7Instructor

Number of assignments you have completed

For this Course on lx, do you feel that the course assignments are:
(Circle one number on the scale below for each item.

35. Not at all
interesting 1 2

36. Not at all
stimulating

37. Don't provide
a clear under-
standing of the
subject matter

3

Very

5 interesting

3_

.1.111.11.

2 3

For this course off, do you feel that your instructor:
(Circle one number on the scale below for each item.)

38. Takes too long
to mail back 1 2 3 4

assignments

.
39. Does not make

clear and help-
ful comments

40. Does not show
interest in
your progress

1 2 3

Very
stimulating

Do provide a
clear under-
standing of the
subject matter

Mails hack

5 assignments
quickly

1 2 3

Makes clear

5 and helpful
comments

Shows much

5 interest in
your progress

The following items ask you to describe your over-all personal and academic

experience in correspondence study at the University of Washington.

(Circle one number on the scale below for each item.)

41. Personally
Personally
rewardingnot rewarding

42. Inferior

1 2 3

educationally

43. Impersonal

1 2 3
ia#01.11Mi

4

association
with the Univ.

44. Not s beneficial
learning
experience

45. Uhmotivating

2 3

experience 1 2 3

Superior
5 educationally

Personal
association
with the Univ.

Very beneficial

5 learning
experience

5

Highly motiva-
ting experience
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1445. From the following list, select the three items which you dislike most about
_your awn experience in correspondence studies at the University of Washington.
Put the code letter of the item you dislike most on the line opposite No. 1,
the second most disliked opposite No. 2, and the third most disliked opposite
No 3.

(a) Lack of contact with your instructor.

(b) Lack of contact with the UW.

(c) Course text and assigned materials.

(d) Having to send in and receive
course assignments by mail.

(e) Insufficient feedback or comments
by instructors on your performance.

(f) No feeling of personal reward upon
completing an assignment.

(g) Lack of classroom atmosphere and
discussion.

(h) Low motivation to complete course
assignments quickly.

(i) Other (specify

2.

From the following list, select the three items which you like most about
your own experience in correspondence studies at the University of Washington.

Place the code letter of the item you like most on the line opposite No. 1,
the second most liked opposite No. 2, the third most liked opposite No. 3.

(a) Chance for individual initiative in the
learning process.

(b) Convenience of not having to attend
regular classes.

(c) Two -year time period in which to

complete the course.

(d) Being able to earn college credit without 3
disruption of family and job responsibilities.

(e) Ability to keep one's mind stimulated
in courses of general interest.

(f) Able to work toward a teaching certificate.

(g) Opportunity for job re-training or updating
of occupational skills.

(h) Other (specify

1.

2.

,
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Addenaut

Questions 1 (l) Age, (2) Sex, (3) Level of education, (4) Marital
statue, (5) Residence, and (6) Occupation.

These variables, with the exception of marital status and residence,

were asked on the registration cards and were analyzed in the stage-one

data analysis. The importance of these objective variables lies in

provtaig a basis for population description and in toting the implica-

tions of different variable configurations upon an individual's experiences

and performance in correspondence study. For example, marital status may

be a crucial variable to consider because of the differential contexts

of study for married and single persons. Knowledge of the residential

distribution of correspondence students would also be valuable information.

Question 7: Facilitation of occupational advancement

This item would provide a basis for testing the reasonable assump-

tion that persons perceiving correspondence as a direct and concrete aid

in their occupational advancement will perform well and complete courses.

The empirical finding in the stage-one data analysis that persons utilizing

correspondence study as a means to attaining a state teaching certificate

are proportionately better performers suppori:s this assumption. However,

it would be interesting to know if persons seeking facilitation of other

occupational goals are also better performers.

Questions 8 and 21: Educational background

Questions 8 and 9 simply give a more complete history of the

student's past and present educational experiences than obtained by the

information on Correspondence Study .registration cards.
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Question 10: Correspondence study background

Information obtained by this question maybe used to test the

assumption that: the more experience and successful completion of cor-

respondence courses, the more likely it is that the student will complete

and perform well in present correspondence courses.

Questions 11-1/: Factors influencing enrollemnt in correspondence study

In order to empirically determine if Correspondence Study is

serving educational needs that could not be served by regular-day or

evening study, it is necessary to ascertain a range of factors influencing

enrollment in correspondence courses. Responses to this question will

provide a basis for identifying the educational needs of the correspondence-

student population. In this case, scale response categories are preferable

to dichotomous Yes-No categories because it allows for response in terms

of degrees of importance.

Questions 18 and 19: Factors inhibiting Aill-time university attendance

Mese two questions serve to supplement the information gained

in Questions 11-17. For each individual respondent, then, the researcher

would know the factors entering into the choice to enroll in correspon-

dence study, whether or not that individual could enroll as a full-time

University of Washington student, and if not what factors prohibit

such enrollment.

Question 20: College degree intentions

One potential concrete use of correspondence study, facilitation

of occupational advancement, has been considered. Another, and possibly

the most common, use of correspondence study is to further the student's

progress toward a college degrees The nature of the use of correspondence

study toward different ends may lead to differential student performance.

idllOIM141110ft 1r....ww.e.10.....m.MIaommommrsomos................rnmx.emsia.......vm...ownegy ..........ww.r."....3..., rn....s.....................romaw1



_ _ ..--=7-..rwara.ftsres

ISR:66-98 44

Questions 21 and 22: Future use of Correspondence Study.

These questions may provide Correspondende Study personnel with

more detailed knowledge of future enrollment and the course needs of

enrolled students.

(End of New-enrollee Questionnaire)

(Continuation of Present-enrollee Questionnaire)

Questions 23-31: Attitude toward course and course instructor.

This section of the questionnaire calls for responses on a wide

range of course characteristics such as: (a) type of course, (b) level

of course, (c) attitude toward and evaluation of course-specific assign-

ments, and (d) attitude toward and evaluation of course instructor. With

this information in hand, a researcher would be able to answer the research

questions suggested on page 34 concerning course characteristics.

Questions 32-40: Attitude toward course and course instructor.

If the respondent is enrolled in two courses, the same information

will be available as obtained in Questions 23-31. It maybe of interest

to make comparisons between the student responses for the two courses to

determine if there is congruence of response or if there is variation

in attitude by type of course oe instructor.

Questions 41-45: Personal and academic satisfaction with correspondence

study.

One of the most common problems mentioned in discussions of corres-

pondence study programs is that of student alienation or aense of isolation

and personal dissatisfaction. These luestions, then, are directed toward

measurement of the general level of personal and academic satisfaction on

correspondence students at the University of Washington. 12 a high level

of dissatisfaction is found, implications for policy changes may-be drawn.

camplam/ vm./.........,4 awe mormram ow. ia...yeas aro awmpora amm-imtaa.
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Ilestiod.4`'an: Specific location of factors bringing satisfaction
and dissatisfaction.

Questions 46 and 47 supplement the information elicited in

Questions 41-45 by locating specific sources of satisfaction and dissatis-

faction in the student's experiences with correspondence study at the

University of Washington. If University of Washington correspondence

students exhibit a high degree of alienation, the reduction of this aliena-

tion might be achieved by establishing a policy of quarterly face-to-face

cLntact between instructor and student.

(End of Questionnaire)

General Remarks

This questionnaire schedule, in present or modified form, alleviates

the majority of restrictions and limitations encumbent upon the stage-one

data analysis presented in this research report. A major advantage of

multi -stage research is that the knowledge gained from a previous stage

maybe directly employed to correct problems encountered, and to substan-

tively guide subsequent research stages. It has been the intent of the

research consultants authoring this report to maximize this advantage in

the construction of the questionnaire schedule, and in the suggesting of

specific research problems for stage two of the research effort.

Thus, descriptive empirical findings have been presentee and inter-

preted, a data-collection instrument has been constructed and discussed,

and guidelines for future research have been suggested. However, decisions

involving implications for policy or program changes within the Correspondence

Study must wait a more thorough assessment of the relationship between

student educational functions served by correspondence study and the

educational functions served by correspondence study in the total

university structure.
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