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AN ANALYSIS OF DATA COLLECTED FROM STUDENT REGISTRATION
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This summsry, Presented as a preview of the findings, is based
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on the modal category for each of the variables gtudied. When the distri-
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bution is bimodal, both of the categories will be included.

1. The age distribution of the sample is bimodal. The two largest
age categories are those ninteen to twenty-six end those thirty-

five years of age and over.

2. Slightly more males than females enroil in correspondence courses.
3. Students and nonprofessionsl people mske up 70 per cent of the
population studied. -

TR s b ped

AR
SR E

k. Correspondence students in this semple have at least ome year
of university educstion in 75.8 per cent of the cases.
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5. Education sourses have the highest percentage of enrollments,
followed closelv by the physical end social sciences.

6. The majority of correspondence students enroll at the 100 or
200 course level.

7. 'The students in this study éid not complete their course in
60.3 per cent of the cases. Among those who did complete,
49.3 per cent completed in the first six months after enrolling.

3. The msjority of students (83.4 per cent) in the sample had taken
no previous correspondence courses.

0. The two largest categories of the student-history varicole are
those who never attended the University of Washington and

former UW students.

10. Fearly all of the students (87.6 per cent) in the sample
registered individually, with no assistence from government

agencies oy veterans' benefits.
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il. University credit 1s the largest single reason given for
taking‘correspondence courses.
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12. Students who withdraw and receive no grede are the largest
category of the grade veriable. Of those vho complete,

31i.l per cent zeceive an A or a B grade.
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Students who complete & correspondence course esre likely to have
the following characteristics: female, over thirty-one years of age,
witn at least 15 years of educetion. By occupation, the completers are
gtudents or teachers. They have hed at least one previous correspondence
course and are currently cnrolled in sn Education or Foreign Language course

at the 200 level or higher.
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Teachers enrolled in advanced Education courses to satisfy state
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teacher requirements are most like the above description. This group makes
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very successful use of correspondence courses.
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Students who do not complete a correspondence course are likely to e
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mele, under thirty years of ege, and have less than two yeers of college
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education. Their occupations are military or nonprofessional, they have
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.had no previous correspondence courses and have never attended the Univer- >
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sity of Waghington. Courses at the 100 level in Business Administration
or the Physicel Sciences are a frequent choice for enrollment. The non-
completing student gives general interest or unspecified “other" as a reason
for enrolling in e corresponilence course.
Students in the military, enrolled through USAFI, very closely
foliow the general description and seldom complete a correspondence course.
The factors which most &pparently influence compleiion or non-

completion of a correspondence ccurse may be classified into individual
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characteristics and course characteristics.
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The qnestionnaire presented in Section IZII of this report is
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designed to separate and analyze the influence of thege divergent factors
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on correspondence studies.
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The following sections present & detailed reporting of these ~

findings.

,!
! O XV =l
L2 Tl e &
R e

i1




*‘%f'“*"::‘j ’A’.Etégi}:‘—‘f*‘ﬂ:-% Rt ki v e ot g e g . . o =
FNIi- M ERTT : o e L gt g A A ey P g n A et il e e
w‘ ) - N)‘: ,‘:' :J(‘)l\ﬁ _7 g ,»\;giri’ﬁ#_%__afgig;:?::;:;‘:‘t';‘;%:\" }E;*;ﬁ;}‘\hsx{‘ig:a? - .;‘:,,):'::\ ::?:3,.‘: T'a_‘&_‘_- :_:”:”:_";._,r;.‘. ;j
& 2{‘,- =

g

>
. b
' z'tli

i

ul

£f

ar Section I

INTRODUCTION

RO R e
Pl LR,

TN O R

Background of the Research Project

.
yor IRITIENIS vP e
AR
Jwi»mm-.

IAZRY, Fp
PR

This research report is the end product of two months of study

contracted for by Correspondence Study with the Institute for Sociclogical
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Resesrch, University of Washingten. Preliminary discussionSto determine

long-range research evaluation of the Correspondence Study Program(w‘é?g
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held by Dean Schram (Dean of Continuing Education)@ﬁilkie (Director
of Corre;pondence Study), Dr. Otto N. Larsen (Director of the Institute
for Socioiogical Research), and research consultants from the Scciology
Departuent.

As a result of these discussions, it was tentatively decided that

The Correspondence Study Evaluation Project would consist of three sepersts

regesrch stages.l This research report culminates the research efforts of
the first stage of the proposed three-stage project. The first stage of
the research eutaiis {1} en enalysis of data collected by Corregpopdence
Study in the form of student registretion cerds, end (2) the formulation
of & student questionnairs to be amployed in the second stage of the

long-range research effor .2

Statement, of the Research Problems

The concentration of research efforts was divected toward the
anslysis of two genersl research problems. These two research problens
were viewed by the personnel of correspondenge Stuldy apd the resesrch
inveztigstors as Xsy lssues to be studied in the duta-awalysis portion
of stage oné.

ihe figst re earch provlem is Jhe Populetion-served Arelysis.
The centrel aim of the population-gorved analyeis is to describe the
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population of correspondence studenis in terms of relevent individusl end
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socisl cheracteristics. fThe purpose of this degeriptive anslysis is to
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assess what population is secking educstional instruction through corres-

G

e 35 o 5
ROV TR I VW CLE T AL )

3

n .

pondence study. For exsmple, one mey want to know the distribution of
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correspondence students by age, occupstional steius, educaticnal level,

or sex. The result ¢f a descriptive anslysis of this sort is the con-

struction of & profile of the correspondence student populetion by combin-
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level, into an over-all picture of typical correspondence students.

Cnce & deseriptive profile is developed, Correspondence Study
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personnel have a%t their disposal a tcol for further descriptive comparison
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of student populations. Some of the specific problems which may be

R

investigated under the genersl problem of a populetion-served snalysis
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are:

1. How does the correspondence-student population differ
from (a) regular-day school students, (b evening school
students, or (c¢) correspondence students at other
educaticnal instituticns?

2. Are there particular types of persons who sre served
by correspondence study?

3. Does correspondence study serve particular educational
functions which are not or could not be served by other
nides of educstional instruction? For example, does
correspondence study reach a population which couid not
and i3 not being served by regular-dey or evening school?
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4. s correspondence study utilized at a particulsr point
in the student's educational process, or do persons at
all stegzs in the gducetional process utilize corres-
pondence study to the same degree?

The second reaearch problem in the date-analysis portion of stege

one is an analysis of veriebles correlated with completion or noncompletion

of correspondence coursegs. The crucial issus in thisg enalysis is to locate
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those varisbles, if any, which distinguish between students who complete
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correspondence course work and those that fail to complete. Cnce the
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jdentiPication of verisbles that are highly corrslated with noncompletion
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end not correlated with completion has been made, then further efforts
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may be directed toward interpretation of the cross-classification corre-
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letions. For ezeample, it could be that a particular age group accounts
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for most of thé dropouts. Interpretation of this finding would entail
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providing a theoretical rationale for why & particular age group could
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be expected to have a high dropout rate. In formuleting a thecret@cal

fationale, the researcher would drsw upon the relevent literature avail-
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able andfﬁight employ statistical control techniques to further clarify
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hig interpretaticn.
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Some specific questions which may be posed under the general con-
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gidereticn of describing completers and noncompleters are:

1., Uhat individual or social characteristics are most strongly
asgociated with (a) completion and (b) noncompletion?
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2. What course characteristics, such as type of course and
level of course, are most strongly associated with
(&) completion end {b) noncompletion?
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3. What theoretical and empiiical factors could be interpreted
as causes of (a) completion end (b) noncompletion?
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* What are the significent policy implications of the analysis
of completers and noncompleters? For example, how might the
correspondence study program be changed in order to maximize
individusl student motivation, thus decreasing the dropout
rate?
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Thus, the two central problems for data analysis, (1) the population-
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served analysis and (2) the location of variable correlations and their
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interpretation for completer and nuncompleter evaluation, lead to many
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gspecific auhprdblemé. Some of these subproblems will be considered in

this report, and others must be left for subsequent research efforts in
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stage two and stage three. In addition to the limited time and scope of
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the stege-one date enalysis, limitstions inherent in the nature of the
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date compiled for registration records as well as for statistical enalysis
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preciude an adequate sppraisal of many inderestiag regearch questions.

Hence, attention will now turn to describing the nature of the data

v

available for analysis.

A N AT H Pt

Hature cf the Data
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It must be noted at the outset that the nature and foim of the

data, once collected,.determine to a great extent the nature and form
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of the data analysis which can conceivebly be made. Thus, one of the
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first tasks of this research was to gain as much krowledge end familiarity
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with the data as possible in order tc explore all possible alternative
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procedures for data analysis. It was uecessary, then, to'spend consider-

N
oA

YR
v~_.5)\,;\/¢‘ 33, !

able time in this segment of the research project so that the “wo general
research problems could be approached and_assessed in the most appropriate
and complete manner within the limitations of the deta at hand.

The data msde availaple to the three research consultants suthor-
ing this report consisted of ell I.B.M. reglstration cards from 1958 to
1963. For the five-year period between 1958 and 1963, the number of
cards totaled twénty thousand. In order for student registration cards
to appear in the Correspondence Study dead files, a student must fall into
one of the following categories: (&) officially dropped & course;

(v) feiled to complete course work within the two-year time limit; or

" () completed the course and received a course grade.

In order not to damage or mutilate cards used by the Correspondence

Study for their records, a separate deck of cards was reproduced and used

~
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for data analysis. The form of the I.B.M. cards used for registration in
correspondence courses changed between the years 1962 and 1963. For
purposes of seving time and avoiding confusion, it was apparent that only
one form should be employed in the data analysis. It also was readily
apparent that some sampling procedure would have to be employed tc avoid
the bulk and waste of working with twenty thousend cards. With these
considerstions in mind, two decisions had to be made and implemented
before the research could prcceed.

The first decision made was to work with only one form of the I.B.M.
registration cards. The 1963 caerd form was selected. This selection was
based upon two important points: (1) the card form for 1963 contained more
information about each student, and {2) year 1963 was the most recent year
aveilable and this form is currently in use. All persons completing or
failing to complete a coi;rse in 1963 appeared in the population snalyzed.

Tne second decision made at this stage of the research was to draw
a 25 per cent rendom sample from the 1963 population of students. The
total number of persons in the 1963 student population was approximately
four thouserd. Thus, a 25 per cent random sample amounted to one thousand
persons. I% éhould be noted that the semple consisted of persons, not
registration cards. The reasoning behind sampling persons is that students
may complete or fail to complete many more tnan one course during 1963.
Thus, sempling blas was avoided by treating each individual as a gingle
case, regardless of how meny cerds that individual had in the 1963 dead
file.

The gelection of the raendom sample was made by utillzing a table
of rendom numbers. The esdvantege of drewing a semple randomly is thet
time and efficiency are gained with no information loss. The 25 per cent
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random semple is, within a known probability of error, representative of

the whole 1963 student population. All data results obtained by enalysis
of the sample may be generalized to the whole population. The methodo-
logical basis for drawing such a large sample was to insure the smallest

possible random error or sampling bias.

Variables Employed in Data Analysis

Careful congideration wes made to extract as much meaningful infor-
mation as possible from the registretion cards. In the originel research
proposgl, five variables were specified for data analysis {sex, level of
education, age, reason for taeking the course, and occupation). In addition
to these basic and important variables, seven more varisbles were considered
in the actuel spalysis. A thorough exeriination of past research literature
specifically dealing with correspondence study guided the selection of
adcitional variables.3 If the information was available on the registra-
tion cards, and if past educational, psychologicel, or sociological
literature indicated that a varisble was closely related to the educational
process in correspondence study, then the variable was included in the
data analysis. |

Although the subsequent addition of new varisbles involved re-coding
and re-punching of cards, the information gained by their inclusion
warranted the effort. ]

The foll&ﬁing 12 veriables cons?itute the basis of the data analysis
and interpretation éf varisble inter-correlations which will be discussed

in subsequent sections of this report.

1. Age T. Type of course

2. BSex . 8. Level of course

3. {Qccupation 9. Form of financial support

k. fevel of education 10. Time for c¢ourse completion

5. FHeason for taking ﬁbe ecurse 11. Coursé grade

6. Course grade 12. PBducetional attendance history
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Section II

DATA ANALYSIS AND INTERPRETATION

In order to.perform s data analysis with the 12 vériables inves-
tigated in this stage of the research, a cross-correlation compu#er
progrem was utilized. This computer program provides the following
informetion: 1(1) how the population distributes itself over the categories

for each of the 12 variables; (2) what proportion of the population falls

) ~ e I
AR PVS Ta ees . e o

into the categories for each variable; end (3) measures of association

i:

%-

5.

i for all possible zero-order combinations of these variables. (a11

g computer output will be turned over to Correspondence Study personnel

g for reference and future use.)

< '

% A procedure for the location and selection of the most interesting
% ’

i and important findings was developed as an orgenizing principle for the
% following discussion. In focusing attention upon the two central aims
é of the data analysis, description of the population served and location
- of characteristics distinguishing noncompleters and completers, the

% following procedure for snalysis end presentation was employed:

% 1. Each variable is described separately in terms of the

7 ~ frequency or percentage of the population falling

& ~into each category. Imspection of each frequency

o distribution will provide a description of the popula-

g cion gerved by correspondence studies.

H 2. If a frequency distribution is heavily skewed (the bulk ' -
i of the population falling into one or two adjacent cate-

5 gories), then further investigation of this variable was

% judged necessary. Further investigetion entailed examining

R P‘*f\ﬁ

3% JOLR 3 kol

the correlation of this varisble with all other variables, _
with particular attention paid to it's relationship to ,
completion or noncompletion. When appropriate, control ..
by subdivision was made in order to further specify the %
rature of the relationship.

3. If one or more varisbles exhibited a clear association
with tendencies for completion or noncompletion, then «
rq igterpretation was mude of why this finding would or
would not be expected.
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In additicn to the anelysis of the central research questions,
considercble effort was made to evaluate how correspondence studies are
utilized by the regular-day student population at the Uhiversity'of

Washington. -for all Uhiversity of WEShington students graduating in

June, 1965, an assessment was made of the educational functivns actually

served by correspondence study for this one population subgroup. These -
findings will be presented in the latter portion of this section.

The criteria for selection and presentation of the material below
were (a) to present the most interesting and key findings and (v} to do
80 in an organized manner. In the.discussion of each variable, the
finest or most specific categorization of variables used in the data
analysie will te presented; however, in the dlscussion of each variable,

cetegories may be collapsed in order to obtain the clearest distribution

tendencies.

Variavle 1l: Age

Table 1

DISTRIBUTION OF THE SAMPLE BY AGE

Age
Categories Per Cent
0-18 years 0.9
19-22 23.4
23-26 32.k
27-30 - 8.7 .
31-34 9.0
35 and over 25.6

(N = 1,000) 100.0
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The frequency distribution by age is marked by a bimodel concentra-

tion into categories of persons between nineteen and twenty-six years,
' and persons thirty-five years of age and over. Thus, 55.8 per cent of the
populafion ere between nineteen and twenty-six years of -age, and 25.6 per

~ cent are over thir‘by-five. .

In comparison with the age distribution of undergraduate student.

at the University of Washington in 1963, correspondence students have a
decidedly older age distribution (see Table 2). This is most apparent when
Foting that 86.3 per cent of regular-day University of Washington students
are under twenty—four years of age, while only 3.7 per cent are over

| thirty-five. The relatively heavy concentration of correspondence students
into the thirty-five-and-over.category is a major distinguishing character-

_ istic of the population served by correspondence study as compared with
the population serx‘ed by reguler-day studies at the University of Washington.

Table 2

AGE COMPARISON OF REGULAR-DAY AND CORRESPONDENCE STUDENTS

t Regular-ftay Students®
Correspo?ig‘ngj Students (1963)
. Age
e
Catgggries Per Cent Categories Per Cent
' | | .8
0-18 yrs. 0.9 0-18 yrs. |
19-22 23.4 19-21 70.0 '
23-26 32.4 22-2k 15. 2 . .
27-30 8.7 25-29 7.
31-3k 9.0- 30-3b 2.3
35 and over 25.6 35 and over 3.7

(= 1,000) 100.0 (N = 16,436) 100.0 -

ities
*Jource: Enrollment Statistics, Colleges and Univers P
State of Washingion i__g, 1963, Washington State Census

Board.
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In light of possible implications for brosder aspects of the cor-
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resrondence study program of serving a comparstively older population, &
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more detailed enalysis of the thirty-five-snd-over age category was
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called for. Hence, those persons thirtybflve years of age Or over will
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now'be considered separately in order to 3pec1fy-their distribution by

L S

(a) sex, (b) occupation; and (c) reason for taking correspondence course

d, Fart i, o
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work.

It 1s.elready clesr by statistical comparison and knowledge of

N

age-specific norms of educational instruction that persons over thirty-
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five years of age enrolled in college credit courses are deviat;ng from

¥ e

normal patterns of educational progress. In discussing this subgroup

o Il

24

Lo AT

of persons served by correspondence study, Peterson has suggested three

possible reasons way persons thirty-five and older may seek instruction

s,
. &
&

e
N

in correspondence study: (1) full-time jobs prevent them from attending

any other form of educationel instruction; (2) desire or necessity of

R

furthering professionel qualifications related to their oecupations

y
)

et
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o

(e.g., teachers meeting course-work requirements, technicians updating

[]
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their skills, or persons needing a college degree for occupational advence-

B
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4

ment); end (3) general interest in nonvocational education fo; its o
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>
t

) sake.5 It is the aim, then, 6f this gpecific enalysis to provide a more
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thorough exemination of the nature of this subgroup, and to identify

educational goals which are being facilitated by correspondence study

for persoas thirtyafive years of age or over.
Table 3

DISTRIRUTION OF CORRESPONDENCE STUDENTS, IhiRTY-
FIVE YEARS OF'AGE AND OVER, BY SEX

Per Cent

_ Male  42.0
‘Pemdle . 58.0
(N = 235). 100.0

Al vy
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_Females account for 16 per cent more of the population of persons
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thirty-five years of egs and over then do males. The most interesting
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_point here is that this is a i'eversal of the sex distribution for persons
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. under thirty-five years of age (see Table 8). Since there is & sex dif-
ferehtial, jdentification of persons by sex is meintainéd in the following

consideration of the occupational distribution of persons thirty-five

»

and over.

Table b4

AW A A

=
Y

iy

DISTRIBUTION OF -CORRESPONDENCE. STUDENTS THIRTY-FIVE YEARS
OF AGE AND OVER BY OCCUPATION AND SEX

Per Cent Per Cent

CXR T TR EIRNRE AL e
PRGN AR SN

Occupation ‘Male Fewale -

UW students 0.0 2.2
: Other students 9.1  1k.0
;éi Teachers 25.2 47.0
1 Other professional . 6.1 0.7
5 ‘Nonprofessional 52.4 19.1
> Military service 7.1 0.0 *
2 Housewife or no job 0.0 17.0

ot
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(¥ = 235) 100.0  100.0

There is a striking concentration of females thirty-five yeers

_of age and over in the occupational category of teachers (47 per cent).

)
£

It may be assumed that a major educational goal being facilitated for
these females is the fulfillment of course requirements necessitated

by their occupation. Specificaticn of how other occupaticnal

e
S

‘categories of femeles utilize correspondence study will be clarified

,“
P T
s8R

" in Table 5.

MR
L

- Males thirty-five years of age an& over also make use of corres-

pondence gtudy for the fulfillment of course requirements related to their

occupation as teschers.  The greater mumber of females using correspon-

dence 'sfuﬁy' for this purpose may be accounted for by the simple fact that
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{‘ there are more females then males in the teaching profession. However,

the heavy concentration of males in the nonprofessional occupations

{52.4 per cent) indicates thet correspondence study is being employed,

BY O IYTIT ST oy

.

Rt

. to & considersbie degree, for occupational re-training or updating of

A e L Wdnaf s

bcét:pational skills. Supplementery informetion msy Ne gained by exemining

W et IS VL ALY
LT g TR AL L)

the ressons given by males and females over thirty-five years of age for
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enrolling in correspondence courses.

Table 5

DISTRIBUTION OF CORRESPONDENCE STUDENTS TRIRTY-FIVE YEARS COF
AGE AND OVER BY REASON FOR ENROLIMERT AND BY SEX

) Reason for Enrollment , Mele Female Totsl
: Number Per Cent Number Per Cent Per Cent
University credit 56 57.0 84 62.0 60.0
Teaching credit 22 22.0 23 16.9 19.0
General interest 16 16.0 15 11.0 13-0
Other u uoo - 10 703 6'0
No response 1 1.0 h 2.8 2.0
Totel 99 100.0 136 100.0 100.0
(¥ = 235)
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The large majority of meles (57 per cent) and females (62 per cent)
stete thzir reason for enrolling in correspondence courses is to earn
miversity credit. At first glence, there appears to be a discrepancy
between the implications drewn on the basis of the occupational distribu-
tion and given reasons for course enroliment in that only 16.9 per cent
of the females 'and 22 per cent of the males state that they enrolled to
obtain a tesching certificate. However, the former conclusions were drewn
fof persons a;ready having a teqching c’ertiﬁcate. Thus, it is likely
that correspondence study facilitates the attainment of a teaching

certificate as w211 as providing a meens for teachers to fulfill

occupation-related requirements.
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rii : In eny case, it i3 intéresting to note that T2 per cent of the total
i population of corraspondence students over the 8ge of thirty-five intend
g to esrm university credit {imslusive of teaching certificate). Tis .
; f£inding tends to refute the contention that all older -persons seeking
§ educatiocial instruction are "eulture vu;t”.res" in that only 13 per cent
; of the total pcpulation stete that they enrolled for pwrposes of general
) interest only.
j;} If, as the data consistently indicate, corregpcndence study is
b being utilized for occupational edvancement by both males end femalzs N
. ﬂlirty-ﬁve years of age and over, then it should follow that this sub-
' group of the population would be more highly motivated to complete y
?ﬁ} correspondence course work. This logical extension of the data is .
supported by the dste presented in Table &. |
g | Tsble 6
f’” COMPARISOR OF AGE AND COMPLETION RATE IN CORRESPONDENCE COURSES
Per Ceat Per Cent Not Total o
Age Completing  Completing  Per Cent |
- 34 and under 34.0 66.0 1009 -
g 35 and over 57.0 - 43.0 100.0 »
é | (5 = 235) | |
fé Thus, ege is positively agsociated with completion; or, persons thirty- f
@‘% five years of‘ ege and over are more 1ikely to complete correspoadence f
‘;? courses then persons under "chirty-ﬁvef However, a more fruitful
@ explenation of this fact has been géineﬁ by incorporastion of simultaneous
: conaiﬂeration of age, 82X, occupc;tion, end reason Pr enroilment. An
individual's age haa broed im;plications for his occupational status 3 and,
:% en individual's sex deteminea to some extent one's occupation. Having

Ry
2‘3 ‘ :




ISR:66-98

a nonstudenit occupstion has implications for greater motivaeticn, based

. '.
AR b S
CARRPr it DU BT B

upon--finencisl and famiiiel responsibilities, for ebmzﬁletion of corres-

{!

fondence coursges.

Variasble 2: Sex’
e . .\
Table T

DISTRIBUTION OF SAMPLE BY SEX
Per Cent

Male 56.3 .
Femsle 43.7
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One of -the most jmportant implications of sex in regard to

\

éxrollment in correspondence studies is the multi-faceted effects of
differential sex roles upon: {1) motivstion for course enrollment and

completion; (2) time aveileble for study; erd (3) oceupational necessity

o
1
=4
%

i/

.3.;:.'3{\

for course completion. The major effect of sex is generally contingent
upon marital status in that unmarried males and females mey perform

similarly, while married females mey differ considerably from married

i

|
oty

NA)

males on the bssis of the differential nzcessity for completion of

S
o Tome s

o0
W

correspondence course work.

el Ny AN
RN

As 8 result of the form of the registration cards, knowledée of

ok
JUSSRRE WEL N

marital statyws was &vellable for femsles only. The nature of the infor-
mation for {emples was crude in that only a @istinction between Miss and
Mrs. was called ,for,’el;lmj.natix;g_ importent distinctions between femeles
prgsgpfbl.&; mpxr'igd » @iyorced, widowed, or separated. Consequently, merital
gtatus could riot be employed as a variable in this anelysis. Thus, the

| present analysis :ls severe].y handicappea by not being eble to examine

- whether or not differential enrollment and completion of correspondence

'cqﬁra;ggf ‘bg- sk is explained by"&;fferential mgzjital stetus.’
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s In the totel populstion, there are significently more males (65.3
s '
%‘; per cent) then females (43.7 per ceat). The follow'zg table provides a
| deseription of the total popilation in terms of age and sex categories.

Table 8

)

ool T ond,

DISTRIBUTIOH OF TOTAL CORRESPOWEROE STUDENT POPULPE'ION BY SEX AFD AGE

3 Per Ceat  DPer Cent  Total

: Age Mgle Female Per Cent

% 0-18 years ' 0.3 " 0.6 0.9

?r 19’22 23'"' 1103 230&‘

§ 23-26 21.2 1.2 32.4

% ‘ 27-30 6.2 2.5 8.7

E::’é 31'32" 502 308 9-0

3 35 end over 25.6 1.3 25.6

% (1=1,000) 56.3 43.7 100.0

v " The age cheracteristics of the correspondence student population

o
)

70 5 P

W
MEb R aokas

liave been moted. Well over one-half of the population (55.8 per cent)

consists of persons of normal college age, i.e., between nineteen

AN R A
I\

and twenty-six years of age. A pleusible explanstion for the fact that
mors_a‘males (33.§ per cent) in the normel college uge category utilize
correspondence study than Females (22.5 per cent) may be that the only

educational instruction aveilable to men in the military service is

correspondence study.

We have seen that age is positively associated with completion

-

of eorrespondence égursesn Now, attention will turn fto a consideration

of the nature of the association of sex and completion of courses within

the prescribed two-yéar time limit.
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Table 9

DISTRIBUTION OF TOTAL CORRESPONDENCE STUDENT POPULATION BY
SEX AID CCMPLETION RATES

Per Cent Per Cent Non- Total
slet ‘complet  Cent
Completion  -completion Pef:_c

Male’ 33.4 . 66.6 160.0
(n=188) (N=375) (N=563)

Female k7.8 52.2 100.0
(N=209) (N-228) (N=43T)

(N=1,000)

For the population as a whole, the dropout or noncompietion rate
is quite high (60 per. cegzt). O the one thousand persons constituting
the random sample of persons registering for correopondence courses, only
397 persons completed their courses within the two-year time limit,

and 603 persons did not complete. Although the completion rate is higher

for females (4T.8 per cent) then for males (33.l per cent), neither

fggg completion rate is very high.
g} Variable 3: Occupstion
% Table 10
7% ]
5 ’ DISTRIBUTION OF CORRESPONDENCE STUDENT SAMPLE BY OCCUPATION
& ~ : S ,
aﬁ% Occupation Per Cent
o UW student 10.1
Other student 31.1
; Teacher 18.9

Other professional 1.4

Nonprofessional 30.4

Bousewife, no job 8.5

100.0

.-

The largest occupational categories of persons aerved by
correspondence atudy are Univeraity of Washington and other students

(k1. 2 per cent) and nonprofessionala (36.1 per cent). It may be
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reasonsbly assumed that persons stating their occupétion as students

‘are utilizing course credit toward attaining the educational gosl of

a college degree. Nonprofessionals, as has previously:been aygumed,

may be utiiiiing corregpondence course work for occupation-related
training:and advancement.
The next largest occupational category is that of teacher (19 9

per cent). "Possible reasons for tea»hers anroiling Tor correspondence

" study have already been discussed. However, this group of persons has

proven to be a most interesting one in the over-all data analysis. - It

has been shown that there are more female teachers than male, snd that

' females, in general, have a higher completion rate. - In sddition to6 a

description of how the population distributes itself over all occupational
qategories, it - is important to know how successful the three major occu-
pational categories are in correspondence study.

Table 11

OCCUPATION AND RATE OF COURSE COMPLETION

Per Cent Per Cent
Occupation Completion ancgggletion
Nonprofessional 29.0 T1.0
Student - 36.5 - 63.5
Teacher . 65.1 34.9
Other 57.0 k3.0

(N=1,000)

It i3 clearly evident from the data presented in Toble 10 that:
(1) nonprofeséionals’are not successful or do not complete correspon-
dence courae,%ork,té a large degree (TL per cent); (2) students have a

slightly higher noncompletion rate (63.5 per cent) then the population

as a whole iédfbéf cent); and {3) teachers are the most successful
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occupational category with a completion rate of 65.1 per cent. Hence,
one of the major educaticnal functions which correspondence study is
serving successfully is providing teschers with the opportunity %o fulfill
’occupation-related requirements for maintenance end advancement of the
teaching posi%ion. |
In the aﬁalysis of persons thirty-five years of age and over; it
was suggested that nonprofessionals seeking re-training or updating of
occupationel skills would be highly motivated to complete course work.
However, nonprofessionals do not perform successfully in correspondence
course work as clearly exhibited by a noncompletion rate of Tl per cent.
This rate is considerably'highef than the over-all nonéompletion rate.
Possible explanations of this seemingly contradictory evidence way be:
(1) meles, in general, have a higher noncompletion rate, snd 69 per
céﬁt of tﬁe nonprofessionals are male; (2) nearly one-half (¥7.2 per
cent) of the nonprofessionals are twenty-six years of age Or younger,
while for the population as a whole, age is positively related with
completion; or (3) nonprofessionéis may be highly motivated, but not
have the time to perform successfully in course work. A full

explenation of this finding must await further research.

Variable k: Level of Education

Table 12
DISTRIBUTION OF THE SAMPLE BY LEVEL OF EDUCATION

Level of Education . Per,Cent‘
High school graduate 20.8
1-2 years of college 29.2
3-L years of college 35.5
More than U years of college ik.5

100.0

{¥=1,000)
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The distribution of the sample by level of education indicates that

SR PR SIS AR Y BV YV VP IIOW -\mﬁ

correspondence study is used by 79.2 per cent of the sample to further

their university training. Of the sample, 20.8 per cent are using

LA S AL L

correspondence study to extend their education past the high school level.

Table 13

4 Adewt N g
PIOE T TRRtaF-L L 2 T YRS P AN

OCCUPATION OF CORRESPONDENCE STUDENTS WITH 13-16 YEARS OF EDUCATION

e

2 Occupation Rumber  Per Cent

j Regulerly enrolled student 276 k3.0

: Other 22 60

g 568 100 .0

; Table 13 shows that 276 (49 per cent) of the correspondence

% students with 13-16 years of education are currently enrolled as

g wniversity students; thus, 27.6 per cent of the totel sample are using
2 correspondence study to supplement day courses. ‘

2 The remaining 292 students (29.2 per cent of the totai sample)

O
£

%

are using correspondence study to continue their un‘versity education

.while working at other occupations.

Level of education is directly related to course completion vs.

it e Mt A iy

§ noncompletion (Teble 4). Although the per cent completion drops off
g%c slightly for the 17-years-cf-education-and-over category, in general,
é the higher the level of education, the higher the percentage of students
iV vao complete their course. f
5 Table 1k '
% TEVEL OF EDUCATION AND COMPLETION RATE
ﬁ’ Level of Per Cent Per Cent Total
= Fducation Completion Noncompletion  Per Cent
% 0-12 years 23.1 76.9 100:0
5 13-4 ' 32.5 67.5 100.0
34 15-16 52.0 148.0 100.0
17 years and over 48.2 51.8 100.0

’C

=3
£4
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Variable 5: Type of Course

Qacregsl g
e BWY .,

Table 15
DISTRIBUTION OF SAMPLE BY TYPE OF COURSE

Type of Course Per Cent

Social Science 18.0
Fhysical Science 20.4
Business Administration 10.3
Foreign Language 9.8
Humanities 17.5
Education 2Lh.0

(N=1,000) 100.0

v £ O RO 6N e
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The categories in Teble 15 were defined as follows:

The Social Science category includes all courses in Anthropology, Economics,
History, Archaeology, Sociology, Political Science, and Psychology.

The Physical Science category includes all courses in Mathematics, Chemistry,
Engineering, Geology, Geography, and Architecture.
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The Humsnities category includes &ll courses in English, Fhilosophy, Drena,
Art, Religion, and Music.
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The Business Administration , Foreign Language, and Education categories
include ell courses offered by these three departments.
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Table 16

*

COMPARISON OF COURSES OFFERED AND CCURSES TAKEN, BY TYPE OF COURSE

Cocurses Courses

Type_of Course Taken

Social Science . 18.0
Fhysical Science . 20.4
Business Administration . 10.3
Foreign Lenguege . 9.8
Humenities . 17.5

Education . 2k.0

With the exception of Buginess Administration, there are wide

S 11
‘}(;‘)w £t

discrepancies between the type of course offered by the Division of
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Correspondence Study and the type of course taken by the sample

correspondents.
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it one extreme, Education courses constitute 8.6 per cent of all
courses offered and 21'};& cent of the sampl¢ enroll in Educetion coursee.
At the other limit, 3b.h per cent of the total course offerings are of
the Humsnities type, but only 9.8 per cent of the gsample enroll in this
arca (Teble 16). There is a very low relationship between the services
offered and the population served, by type of course.

The type of course taken has & definite influence on the percentege

of completions versus noncompletions.

Table 17

TYPE OF COURSE AND COMPLETION RATE

Per Cent Per Cent Non- Per Cent
Type of Course Completion completion  Total

39.4 60.6 100.0

Physical Science 30.k 62 6 100.0
5.7 100.0

Business Administration
Foreign Langusge 59.2 100.0

Humanities 72.6
Educaticn 37.1 100.0

Sceial Sciencz

Per cent completion ranges from a high of 62.per cent for Education

to a low of 24.3 per cent for Business Administration.

Variable 6: Course lLevel

Tsble 18
DISTRIBUTION COF THE SAMPLE PY CCURSE LEVEL

Course
Level Per Cent

100 43.9
200 22.7
300 15.h
400 18.0

ctumpnmy S0

(N=1,000) 100.0
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The course level variable slso showed a @iscrepancy between

gervices offered and services used (Tsblé 19).

Teble 19
COMPARISON OF COURSES OFFERED AND COURSES TAKEN,
BY COURSE LEVEL
Per Cent " Per Cent
Course Level Courses Offered Courses Taken
100 25.2 43.8
200 - mo 71"08 2601
100.0 100.0

Teble 19 indicates that 25.2 per cent of the courses offered serve

4,3.8 percent of the sample.
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Table 20

EEarre

Ny

o %
SRR AN

LEVEL OF CCURSE AND COMPLETICN RATE

Per Cent Per Cent Non- Total
Course Level Completion completvion Per Cent

ey
’ﬁv: .«bm-é

§
.

".;&,f

% 100 29.4 70.6 100.0
200 39.2 60.8 100.0
’ 300 39.0 61.0 100.0

k0o 66.1 33.9 100.0

There is a positive relationship between course level and
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completion, indicating that the more experience & gtudent has with &

subject; the greater the probability the current correspondence course

will be completed.

Variegble 7: Time for Completion

Teble 21

DISTRIBUTION OF THE SAMPLE BY TIME FOR COGMPLETICH

Time for Completion Per Cent
1-6 months 19.8
T-12 onths 8.5

13~18 months L.9
19-2k months 6.5
Noncompletion . 60.3

{N=1,000) 100.0
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There is such a large number of cages (60.3 per cent) in the

T A e oo s

1

:}oncompletion category thet inference from the distribution in Table 21
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is diPficult. For this reason, complétions versus noncompletions are
discussed with each variable.

Table 22 shows the distribution of time for completion for the

PR e et A T ol A

307 cases in which the course was sompleted.

W Rt b,

Table 22

oy

A1
AR 22

DISTRIBUTION OF COURSE COMPLETIONS
BY TIME FOR COMPLETION

XTI I 1
B ol

i
S5 LEAY

A

3 Time for Completion Per Cent

2 1- 6 months k9.3

% 7-12 months 21.7

B 13-18 months 12.k

: 19-2% months _16.6

’j (¥=397) 100.0

; Table 22 indicates that the students who complete a course are

2 most likely to do so within the first 12 months of enroliment (71 per cent).
:" Variable 8: Bumber of Previous Correspondence Courses

Teble 23

Rt

LA

LR U SN

WMIE

DISTRIBUTICN CF THE SAMPLE BY NUMBER OF
PREVIOUS CORRESPONDEWCE COURSES

RN
8 Bdnadtin

:g ‘Previous Courses Per Cent

4 ) 83.1

3 1 8.k

. 2 3.8

! 3 2.3

= k 2.1

7 (N=1,000)  100.0

:’; At least three 5-credit courses are necessary to compile enough
4

correspondence credits to substitute for one quarter of regular enroliment

[ b \\ :‘
)

e

at the University. From Table 23 it eppears that less then 5 per cent

RN CATLINRTT 1Y
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of the sample heve taken sufficient correspondence credits to make such
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a suostitution.
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the use of correspondence credit . by'University of Washington graduates

While>some correspondence credits are used for attaining a univer-'

sity degree, they seldam gubstitute for actual attendence at a university.
There is a a;rect relationship between having teken cae or more
corresponience eours;s, and course completion (Table 24).
| Table 24

EREVIOUS CORRESPONDENCE COURSES AND COMPLETION RATE

Previous Per Cent Per cent Non- Total
Courgses Completion completion Per Cent
0 37.3 62.7 100.0
1 61.8 38.2 100.0
2 67.7 32.3 100.0
3 63.2 36.8 160.0
3 6.7 35.3 100.0

Only 37.3 per cent of the students taking their first correspon-

dence course completed the course. Among the students with one or more

previous correspondence courses, 61.8 to 67.7 per cent completed their

current course.-

There are two apperent reasons for this difference. First, the
first course msy develop the skills necessary for completing a corres-
pondence course. Second, the Pirst course may be a test which sorts out

those students who have the characteristics which lend themselves to

success in correspondence courses. ' -
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1 Veriable 9: . Former-Student Hdistory
&
i
EL Tadle 25 -
Ei ' DISTRIBUTION OF SAMPLE BY FORMER-STUDENT HISTORY
|- Student History Per Cent
& Never UW student 36.k
& UW dey student - 14.0
=3 Former UW day student 37.0
N Former correspondence student T.9
X3 Former evening student ‘b7
3 . aveser———
;EE (No information on 12k cases)
Afﬁ The distribution of UW dsy students (1lk.l per cent) is very
,% close to that reported for UW gradustes (11.5 per cent).
;% This varisble produces a completion distribution which is difficult

to interpret (Tsble 26). The studemts who have had previous correspon-
dence courses show the lowest completion (26.5 per cent), and former

evening students have the highest completion (72.5 per cent).

28 Table 26

¥ FORMER- STUDENT HISTORY AND COMPLETION RATE |
] Per Cent Per Cent Non- Totel
A Student History Completion completion Per Cent
g Never UW student 3h.2 65.8 100.0
3 UW day student 43.7 46.3 100.0
-3 Former UW student 45.4 5.6 100.0
L Former evening student T2.5 27.5 100.0
g Former correspondence student 26.8 73.2 100.0

ETYR:
P &

Table 26 does suggest that previous classroom experience may

‘ assist a student to complete a correspondence course, vhile no previous
féﬁ experience, or ‘correspondence course expetience only, do not provide

?1‘ guch a‘s,aist'arye.

g‘% - Stage II enaiysis by questionnaire will provide information on

student characteristics to test such a suggestion.
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" Verisble-10: Type 6f Registration
Table 27

HISTHIBUTION OF-THE SAMPLE BY
TYPE -OFKEGISTRATION

Reﬂgtration Per an'b

Individual 87.6
USAFI - 12.4
100.0

It ghould be noted that the USAFI type of registration is also

an occupation category. That is, all individuals registered by this

agency are _curremily members of the armed forces.

The completion rates shown in Teble 28 cannot be interpreted

solely on the basis of differences due to type of registration fee.

Because the completion rate is so low, questionnaire data from USAFI

students should provide valuable insights ofi occupational factors forcing

a student to drop a correspondence course.

Table 28
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TYPE OF REGISTRATION AND COMPLETION RATE

Per Cent Per Cent Non- Total
Registration Completion  completion Per Cent

Individuel Yok 57.6 100.0
USAFI 21.0 - 79.0 100.0

The distribution in Table 28 majr also have an effect on our

ecarlify findings. OF the USAFI students in the sample, 99.5 per ceat

were male. The high percentage of noncompletions in this cetegory may
be due to occupational factors, but they also lower the male completion

rate for the total sample, thus biasing the distribution of completions

by sex .(Tsble 9).
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Variable A1:: Résson for Correspondence &

. e Table: 29

DISTRIBUTION OF THE SAMPLE BY REASON FOR
CORRESPONDENCE STUDY

reason Per Cent
University credit 76.3
State teaching requirement 12.0
General interest 7.5
Other L.2

The distribution in Table 29 pravides Purther information for

two other discussions in this report.

First, Table 10 showed that 18.9 per cent or 189 students in this
semple are tea;::hers. Of these, one hundred end twenty students (63.5 per cent
of all teachers in the sample) are using correspondence courses to
satisfy requirements which are vital for their careers.

Second, although T6.3 per cent of the correspondence courses
are teken for university credit, only 11.5 per cent of the graduate semple -
use correspondence credit toward their degree requirements (Table 33).
Evidently, many of the credits provided by correspondence study are
not used to achieve a degree.

Table 30

REASON FOR TAKING COURGE AND COMPLETION RATE
Per Cent Per Cent Non- Total

Reason Compietion completion Per Cent
University credit 38.0 62.0 100.0
State teaching certificate 61.7 38.3 100.0
General interest ' 29.3 " 70.7 100.0
Other 26.2 73.8 100.D

Me teaching requirements for the state of Washington may be
conpidered the most specific reason for taking & course, and general

interest and "other” the least specific reason. If this assumpiion is
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tesisle; Mable. 30 indfcates that the more specific the student’s reason

8 for taking 8 cdiirse, the greater thé probsbility thet the ccurse will be
' completed:.. ’ *

Varial?le 12 ‘ Grade
Table 31

DISTRIBUTION OF THE SAMPLE BY GRADE
Grade Per Cent

A 16.0

B 15.3 ;
c T.2

D 1.2

E 0.0

Tncompiete {no grade) - 60.3

(¥=1,000) 100.0

The incomplete category in Table 31 is too large to allow & proper
exsminetion of the distribution of those students teking 8 course.

The distribution in Table 32 gives a more accurate repfesentatj.on
among the students completing courses, all received passing grades. This
would indicete that some of the noncompleters are those who dropped the
course rather then fail it. The high percentage of A and B grade's'

indicates a high achievement level for those who do complete a2 course.

Table 32
GRADE DISTRIBUTION OF COURSE COMPLETERS

Grade Per Cent
A lw.l
B 38.3
c i8.3
D 3.3
E 0.0
(N=397) 100.0
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University of Washington Gradustes
) University credit is given es the goal of 76.3 per cent of the
§ correspondence student sample. The following describes how this
5!' .
3 credit is used by UW greduates. These dats were collected
. " by the Departmént of Correspondence Study from the tremscripts of all
June, 1965, UW graduates.
; Teble 33
2
E USE OF CORRESPONDENCE CREDIT BY STUDENT HISTORY
i Entered UW as Entered U¥ es
§ Freshmen Transfer Students Total
y i t Number Per Cent
3 Used correspondence Number Per Cent Wumber Per Cen
: courses for credit 100 5.9 ok 5.6 19k 11.5
g towards degree
§ Did not use corres- _
g pondence courses
= for credit toward 834 48.8 691 39.7 1,495 _Eglé.
- degree o2t Sh.T 785 4.3 1,698 1000
s% As the table ebove shows, 11l.5 per cent of the graduating students
3
<
;g used correspondence course credit toward their degree. Of this total,
¢
Eé 5.6 per cent were trensfer students and 5.9 per cent entered the UW
2 : el , _
> ag freshmen.
% .
?é Ninety-four out of 785, or 12.0 per cent of the totel tramsfer
> students, used correspondence credits for their degree requirements.

o
N r\"

AN

the total UW freshman

VAL

SRR

One hundred out of 92k, or 10.8 per cent of

enrollees,similarly used correspondence credits.

The above comparisons indicate that there is no difference between

trensfer students snd UW freshmen in amount of correépondeace credits used

toward a degree.
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" Tabie 3k

USE OF CORRESPONDENCE CREDIT BY AREA OF STUDY
Gradustes Using = Graduates Not Using

Correspondence  , Corraspondence
_ Credit _ Credit

Area of Study Number Per Cent Number Per Cent
Natural Science : 65 10.8 539 89.2
Social Science 27 8.9 276 9i.1
Humanities 42 13.9 260 86.1
Business Administration 20 - 8.k 207 91.6
Architecture i 3.7 26 96.3
Education 30 20.5 116 79.5
Language 9 11.2 T1 88.6

Using the figure of 11.5 per cent of the graduates using corres-
pondence credit as s base, it is apparent that Education students are
relatively large (20.5 per cent) users of correspondence credit while
taking e wniversity degree. Similarly, Architecture students are low
Zn the per cent taking correspondeng:e credit (3.7 per cent). Te
remaining five areas vary slightly afoﬁnd ‘the base figure but do not

indicate any marked difference from the base.
Teble 35

USE OF CORRESPONDENCE CREDIT TOWARD DEGREE, BY AGE
Used for Credit Did Not Use for Credit

Age Number Per Cent Number Per Cent
19-2Y years 48 2k.6 343 23.1
22-25 108 55.4 930 62.6
26-28 13 6.7 100" 6.7
29-31 10 5.1 50 3.k
32 end over 19 9.7 63 k.3

' 195 - © 100.0 1,486  100.0

Two &ifference; in age occur between those graduates who used

correspondence courses and thoge who did not. . First, there are slightly

more correspondence users age itwenty-nine years end over. Second, there
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are alightly more nosusers in the age category of twenty-two to twenty-
Tive years. This is in accord with the earlier findings of this report.
Table 35

- USE OF CORRESPONDENCE CREDIT TOWARD DEGREE BY
‘ CUMULATIVE GRADE POINT AVERAGE

Used Credit bid Not Use Credit
G.P.2. Number Per Cent Number Per Cent
2.0 - 2.4 579 = 28.2 370 25.0
2.5 - 2.9 82 40.6 627 4ol
3.C - 3.4 L9 2.3 393  26.5
3.5 - k.o _ib 6.9 91 6.1
202 100.0 1,481  100.0

No significant difference in G.P.A. appears between correspondence

users and nonusers.

. Table 37
USE OF CORRESPONDENCE CREDIT TCWARD DEGREE BY SEX
Used Credit Did Not Use Credit y
Number ZPer Cent Number Per Cent
Male 75 28.6 26g 28.0 5
FPemale 119 1.3 __6e2 2.0 b
195 100.0 1,495 100.0

Taere is a cleer sex differential in correspondence use toward a university
' derree. Female users account for 61.% per cent, while only 42 per cent

of the nonusers are female. This may be confounded by the area of study.
Education, a heavy user of correspondence courses, has 67 female graduates

t0 seven mele gradustes.
0f the 1,698 students in this sample, only six completed more then

ten hours of correspondence credit. This indicates that correspondence

LW NN ek N e

credit is seldom used zs a substitute for a full quarter of day-class enroll-
ment. This conclusion is in asgreement with the findings vwhich are presented

under Variable 8.

In conclusion, UW gradustes who use correspondence credits are
slightly older than those who do not, and are concentrated slightly in
Education. No other differences are found emong the June, 1965, graduating

clasa.
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Section IIJ

PRESENTATION OF YHE QUESTIONNAIRE RECOMMENDED FOR STAGE-IWO ANALYSIS

Section II terminates the data analysis anC interpretation
portion of stage one of this report. ‘The specific concern of this
section of the report is to present and describe the questionnaire

wnich has been constructed as a recommended data-collection instrument

for stege two of the over-all recearch effort.

The following considerations entered into the selection of
questions composing the questionnaire schedule: (1) inclusion of
varisbles found to be significant in stage one; (2) imclusion of rele-
vant varisbles euggested in reports of past research; and (3) develop-
rent of a flexible and clear questionnaire. It ie iikely that
Correspogdence Study persomnel will wish to add to or delete some
por?ions of the cuestiomnsire. The questiommaire was coastrucied
according fo the researchers’ percepticn of what the lorrespondence
personnel want or need to know aboul correspondence students, 2nd

is subject to incomplete or incorrect perception on the researchers’

part.

Recommended Procedure for Guestionnaire Adminiztration

Presently Enrolied Students

There are severel different ways by which data on correspondence
students could be collected. For the primery and specific purpose of datas
collection in stsge two, & questionnaire could be mailed to every presently

enrolled correspondence student. Typically, the return rate on mail-back
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questionnaires is quite low, such that a 4O per cent return rate from
a first mailing is considered excellent. There are numerous techniques
in the art of questionnaire formulation and sdminisiration which have
been shown empirically to increase the return rate on mail-back ques-
tionnaires. For example, a colorful stamp, en enclosed fcrmally addressed
envelope, simple wording, interesting and clear guestion formsit, and am
introduction to the questionnaire eliciting personal interest and
involvement in importent scientific research will increase the probability
of a high return rate. For obvious ressoms, it is more advantageous
for data ccliection to take place during the regular school year, not
duringz the sumer months.

If it is found that the number of correspondence students
enrolled during stage two is too large, then rendom gampling procedures
might be employed. In any case, once data oa enrollef students is
availeble, a more comprehensive anslysis may be mede of Tactors sssoclated
with maeny interesting research problems. Some of the specific problems
posed in Section I of this report mey be examined directly and thorougaly.
A centrsl portion of an analysis sttempting tco sssess why some persons

are successful in corresgpondence study and others ere not successful

lies in the xeslm of attitudes. A student’s sttitude towsrd (a) educa-

tion in general, (b) his or her educational sbility, {e¢) educatioral
gosls, or toward (d) correspondence study, may have considerable effect
upon the student’s motivation or yerformence in correspondence study.
Hence, a reseurcher employing the questionnaire presented here, or a

sinilar one, may follow students to their completion or noncompletion




3
]
4

~ LA S C T v T
e T At I TSl ™ . Nt 2 M e

ISR:66-98 3k

of corregponience courses, and then make numerous attitudinel end other
comparisons in order to formulste sn explenation of differential

performance,

However, it may be tha® individusl charecteristics end attitudes

do not accomnt for differemtial success in correspondence study. IP

may de thet course characteristies slone, or in conjunction with individual

attitudes, account for student performancs. In order to allow for measure-
ment of this possible occurrence within the scope of tke questionnaire,
questions directly assessing course characteristics have been included.
Tae Pollowing potential explenstions of student performance baged upon

course cheracteristics could be examined:

1. Do some instructors zive proporticnately higher or lower
grades than fellow instructors in that course?

2. Does student performance vary by level of course (100-400)?

3. Do some ingtructors, vegardiess of type or level of course,
commmicate more successfully then others with their
studentz? For exemple, does more end quicker feedback
from the instructor aid the students' performence in
course work?

. Are there particular types of courses in waich students
perform proportionately higher or lower with regard
to grade?

4o

Future Data Collection
The guestionnaire presented in this report has been developed

to meximize research efficiency and flexibility. As noted on the
questionnaire schedule, the questionnaire may be used for two separste
but reletel purposes: (1) date collection for present enrollees
(Questions 1-4T7), and (2) continuous data coliection for new enrollees

(Ques.ions 1-22). Thus this questionnaire may be utilized on two
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different populations without any more revision than mimeographing

gome questionnaires through Question 22 and the rest through Question h7.
If Correspondence Study personnel see ar advantage or purposs

in knowing why and what type or fadividusl has decided to enroll for

correspondence study, the new enrdkes’' questionneire form could be

administered as part of the registration process. In this manmer,

information would be aveileble cn the total population of new enrollees

without encountering the retwrre problems of mail-back questionneires.
Subsequently, fhe entire questionnaire schedule could be admin-

istered on the same population at a later date in their progress in

correépondence study. Thus, the over-all research effort builds up

by over-time measurement of the same gstudent population.

The GQuesticanaire

in an over-time research effort, such as the one proposed in
the original research prqposgi, it is extremely importent that sub-
gequent resesrchers be sble to pick up where former researchers have
1ePt off with as much understanding end with as little difficulty as
possible. Toward this end, an addendum hes been included for the
aid of future researchers' vnderstending of {a) the intent or
purpose of each question asked, aand {b) what varisble is being

assessed (operationalized) by each question.
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: 2 ' STUDENT QUESTIONNAIRE
! Correspondence Study
1. Age

i

,f: 2. Sex: Male Femsle

y

3. Circle the last year of education completed:
12 13 ik 15 16 17 or more

WRAIES VML PRI At

4. Mari%al Status: Single ; Married ; Diverced _; Widowed _; Separated

-

5. Where are you presently residing?

(City) ‘ (State) (Country)

6. What is your present cccupation? (Be specific)

i d
.,
?

]
i<}

!

o
1
4
3
-6
3
13
o

* @

SRRt

7. Will the correspondence course(s) in which you are presently enrolled aid you
in sdvancing your selary or position in this occupation? (Check one)

ey

(a) Definitely will help

(b) Probebly will help

{e) Probably will not help
(a) Definitely will not help

DEECPRALTRL ()

REDNSERAC it

SRRl

8. Have you ever been enrolled in: (Check those that apply)

(a) Reguler-day session (UW)
(b) Evening classes (UW)

(¢) Regular-day session at another university
(four-Jear institution)

{d) Regular-day session at a junior college
(e) Evening classes et another university

(£) Correspondence study at another university
(four-year institution)

VT

AN T I R

WAL

RARD TGN

9. Are you now enrolled in: (Check those that apply)

_____ (@) Regular-auy session (UW)
(b) Evening classes (yw)
(¢) Regular day session at another university
(four-year institution)
(d) Regular-day session at a junior college
_ (e) Evening clessesat another university
(£) Correspondence study at aenother university
(four-year institution)
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A

1

10. How many credit hours of correspondence course work have you completed at the
University of Washington or any other four-year institution? (Cirele reply)

None  1-20 21-h0  h1-60  61-80  81-100 hours

How important were each of the following factors In your decision to enroll for
correspondence study? (Circle one mumber on the scale below for each item.)

Not at all Cf little Very
importent importance Important Iimportent
11. General intersst in particular
course materi8l.cceccesccescorsceassess 1 2 3 L

12. Attain trensferable college credit
m’azﬂadegee......v..‘o......‘..... 1 2

(58
£

13. Unable to attend reguler-day courses.. 1 2 3 b

14. Leeway of a two-year time limit for
completion of course WOrKeeesecesccooos

[
o

w
=

15. Qusdity of instruction in corres-
pondence study..OOOOOOOOOOOOOO..00...0. 1 2 3 h

16. Course work needed for retraining or
updating knowledge im your occupaticn. 1 2 3 L

17. Availebility of course work required
for teaching certificate.c.ceececccencs 1 2 3 L

18. Would you presently be able to attend the University of Washington as a full-
time Gay student?
Yes No

19. If you answered No to Question 18, check those items below which meke you
uneble to attend the University of Washington on a full-time basis.

____(a) Femily responsibilities

—__(b) Full-time employment

___{e) Geographic location

____(a) Finencial cos% of eurollment

_____(e) Ro intention of obtaining a college degree
____(£) Mi11tary service

___(g) Pa1l-time course work not needed

__(n) other (Plesse specify)




20. Do you plan teo cbiain a college degree? (Check one)

—(a) Definitely
____(v) Probaviy
{c) Undecided
:(d) Definitely not
___(e) Alresdy bave a college degree

-~

21. Do you intend to enroll for more correspondence courses in the future? {Check <
. {a) Definitely
‘ {v) Probably

{c) Definitely not
(3) Don't know

pRerEa Ty Ayt oo

3
.
\

V4

»

[

25, What courses, if any, would you like o have offered for correspondence gtudy?
(a)
(v)
(e)

o
)
)
i
- bt
P
5
&
i
9
52
]
§
fal
3
%
s
i
1
=
R
-3
g2
5
it
4
g
72
&
2
&
-4

Use space below for comments.
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Ih ﬁ&iéyggggion,,gogfyill be asked ©0 give your personsl opinions about the corres-
pondence éourse(s}) In which you are presently enrolled.

If you are enzal;ed in two courses, complete all questions for each course separately.

If you are enrolled in one course oaly, then ship those questions under the section
headed “Covrsge Two."

COURSE ONE

23. e
{Course title end number)

2k.

{Course instruntor)

25 . -
(Thaer o sssigmments you rave compieted.)

For this course only, do you feel that the ccourse assignments are:
(Circle cne nusber ¢z the scale below Por each item.)

26. Not 2t alil Very
interesting i 2 3 4 9 interssting

27. Not at all - Very :
gtimulating 1 2 3 L 5 stimulating

28. Donlt provide Do provide a

clear under-
3 4 5 standing of the
subject matter

& clear under-
standing of the 1
subjeet matter

[}0)

> For this course cnly, do you feel that your instructor:
i (Gircle one number on the scale below for each item.)

20. Takes too long Mails back
t0 mail back 1 2 3 4 5 assignments
assignments quickly

30. Does not make ’ Mskes clear
clear and help- 1 2 3 b 5 - end helpful

ful coiments - comments

31. Does.not show Shows much
interest in 1 2 3 [ 5 interest in

- your progress . your progress
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COURSE T

32.

(Céﬁféé'titlé and number)

33.

{Instructor)

3.

(Mumber of essigmments you have completed)

Fo? this course only, do ycu feel that the course assignments are:
(Clrcle one number on the scale below for each item.)

35. Not at all Very
interesting 1 2 3 4 5 interesting

36. Not at a1l - a Very
stimulating 1 2 3 4 5 stimulating

37. Don't provide Do provide a
a clear under- clear under-’

standing of the 1 2 3 b 5 standing of the
subject matter subject matter

For this course only, do you feel that your instructor:
(Circle ore number on the scale below for each item.)

38. Takes too long Mails back
to mail back 1 2 3 " 5 agsignments
assignments quickly

39. Does not meke Makes clear
clear and help- 1 2 3 b 5 and helpful

ful comments comments

40. Does not show Shows much
interest in 1 2 3 N 5 interest in

your progress your progress

The following items ask you to describe your over-all personal and academic
experience in correspondence study at the University of Waghington.
(Circle one number on the scale below for each item.)

41.. Personally Personally
not rewarding 1 2 3 n 5 rewvarding

42, Inferior Superior
educationally 1 2 3 N 5 educationally

43. Impersonal Personal
association 1 2 3 N 5 association
with the Univ. with the Univ.

4, Not & beneficial Very teneficial
learning . -1 2 3 b 5 learning
experience . experience

Highly motiva-

45. Unmotivating
ting experience

experience 1 2 3 i 5
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* 46, From the following list, select the three items which you dislike most about
your oivn experience in correspondence studies at the University of ¥ashington. i
Put the code letter of the item you dislike most on the line opposite No. 1, i
the second most disliked opposite No. 2, end the third most disliked opposite g
NOv 30 8

(a) Lack of contact with your instructor.

(v) Lack of contzet with the UW. 1.
(¢) Course text and assigned materials.

(d) Having to send in and receive
course assignments by mail.

(¢) Insufficient feedback or comments 3.
by instructors on your performance. : .

(£) No feeling of personal reward upon
completing an assignment.

DT
[

L
v
G
PR PrlLiividdnad

.
i
LA
:
N

(g) Deck of classroom atmosphere and
discussion.

ot
NS
vl

'.x -

N At M AT TA LT,

(h) Low motivation to complete course
assigrments quickliy.

(1) Other (specify ._i

LIL A fecnmak Ny

KA e e 4

47. From the following list, select the three items which you like most about
your own experience in correspondence studies at the Uhlversity of Washington.
Place the code letter of the item you like most on the line opposite No. 1,
the second most liked opposite No. 2, the The third most liked opposite No. 3.

(2) Cherce for individual initiative in the
~ learning process.

(b) Convenience of not having to attend
regular classes.

(¢) Two-yesr time period in which to
complete the course.

.3 (d) Being able to earn college credit without 3.
g disruption of family and Job responsibilities.

. (e) Ability to keep one's mind stimulated
s in courses of general interest.

(£) Able to work toward a teaching certificate. .

of occupational skills.

b

; (g) Opportunity for job re-training or updating
3

: (n) Other (specify
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g Addenun

;ig Questions 1-6: (1) Age, (2) Sex, (3) Level of education, (i) Marital

statue, (5) Residence, and (6) Cccupation.

These varisbles, with the exception of maritel status end residence,
were asked on the registration cards and were snalyzed in the stage-one
data analysis. The importance of these objective variables lies in
proviaig a basis for pqpulation aescription and iﬁjnoting the implica-
tiong of different variable configurations upon en individusl's experiences

and performence in correspondence study. For example, maritsl status may

be a crucigl vaeriable to consider because of the differential coatexts
of study for married and single persons. Knowledge of the residential

distridution of correspondence students would also be valusble information.

N
1
5
f
H
€
%
3
%

-4
R
“H

Question.? Faclilitation of occupational advancenment

This item would provide a basis for testing the reascnsble assump-

IANx AL AT e R ) par

4 tian that persons perceiving correspondence as a direct and concrete aid
in their occupational advancement will perform well and complete courses.
The empifical finding in the stage-one data analysis that persons utilizing
: correspondence study as a means to attaining a state teaching certificate

are proportionately better performers supporcs this assumption. However,

I

- it would be interesting to know if perscns seeking facilitation of other

: occupational goals are also better performers.

Questions 8 and 9: Educational background

oo

ehar o

Questions & and 9 simply give & more complete history of the
student's past and present educational experiences than obtained by the

information on Correspondence Study registration cards.

A
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Question 10: Correspondence study background

Information obtained by this question may be used to test the

agsumption thet: the more experience and successful completion of cor-

{ -

respondence courses, the more likely it is that the student will complete

and perform well in present correspondence courses.

Questions 11-17: Factors influencing enrollemnt in correspondence study

In order to empirically determine if Correspondence Study is
serving educational needs thst could not be served by regular-day or
evening study, it is necessary to ascertain a range of factors influencing
enrollment in correspond=nce courses. Responses to this question will
provide & basis for identifying the educational needs of tue correspondence-
student population. In this case, scale response categories are preferable
to dichotomous Yes-No categories because it allows for response in terms

()

of degrees of importance.

Questions 18 and 19: Factors inhibiting “ull-time university attendance
These two questions serve té supplement the information gained
in Questions 11-17. For each individuai respondent, then, the researcher
would know the factors entering into the choice to enroll in correspon-
dence study, whether or not that individusl could enroll as a full-time
University of Washington student, and if not, wﬁat factors prohibit

such enrollment.

Question 20: College degree intentions

. Cne potentisl concrete use of correspondence study, facilitation
of occupational advancement, has been considered. Another, and possibly
the most common, use of correspondence study is to further the student'’s ]

progress toward a college degree:; The neture of the use of correspond<ence

study toward different ends may lead to differential student performance.

\ epma
. . . *
—— oo - . . © e e e ias - - -
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Questions 21 and 22: Future use of Correspondence Study.

These questions may provide Correspondence Study personnel with
more detailed knowledge of future enrollment and the course needs of

enrolled students.

(End of New-enrollee Questionnaire) Nt

(Continuation of Present-enrollee Questionnaire)

Questions 23-31: Attitude toward course and course instructor.

This section of the questionnaire calls for responses on g wide
range of course characteristics such as: (a) type of course, (b) level
of course, (c) attitude toward end evalustion of course-specific assign~
ments, and (d) attitude toward and evaluation of course instructor. With
this informaticn in hand, a researcher would be sble to answer the research

questions suggested on page 34 concerning course characteristics.

Questions 32-40: Attitude toward course and course instructor.

If the respondent is enrolled im two courses, the same information
will be available as cbtained in Questions 23-31. It may be of interest
to make comparisons between the student responses for the two coursés to
determine if there is congruence of response or if there ies variation

.

in attitude by type of course n¢ instructor.

Questions 41-45: Personal und ac2dcric satisfaction with correspondence
stugy.

One of the most comcon protlens men?ioned in discussions of corres-
pondence study programs is that of student alienation or sense of isolation
and persoral dissatisfaction. These juestions, then, are directed toward
measurement of the general level of personal and academic satisfaction on
correspondence students at the Uriversity of Washington. I? a high level

of digsatisfaction is found, implications for policy changes may be drawn.

e s . - . i A T S X
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Questions U6 and 47: Specific lccetion of factors bringing satisfaction
and dissatisfaction.

Questions L6 and 47 supplerment the infermation elicited in
Questions 4145 by locating specific sources of satisfaction and dissatis-
faction in the student's experiences with correspondence study at the
University of Washington. If University of Washington correspondeznce
students exhibit a high degree of alienation, the reduction of this aliena-
tion might be achieved by esteblishing & policy of quarterly face-to~face
c.ntact between instructor and student.

(End of Questionnaire)

General Remarks

This questionnaire schedule, im present or modified form, alleviates
the majority of restrictions end limitations encumbent upon the stage-one
data analysis presented in thLis rese=rch report. A major advantage of
multi-stage research is that the knowledge géined from a previous stege
may be directly employed to correct problems encountered, and to substan-
tively guide subsequent resesrch stages. It has been the intent of the
research consultantg authoring this report to meximize this advantage in
the construction of the questionnaire schedule, and in the suggestinglof
specific research problems for stage two of the research effort.

M™us, descriptive empirical findings have been presentea and inter~
preted, a data-collection instrument has been constructed and discussed,
and guidelines for future research have been suggested. However; decisions
involving implications for pclicy or program changes within the Coxrrespondence
Study must avait a more thorough assessment of the relationship between
student educationel functions served by correspondence study and the
educational functions served by correspondence étudy in the total

aniversity structure.
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