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AN INSTRUMENT WAS DEVELOFED THAT COULD BE USED FOR
ESTABLISHING THE CORE OF FROFESSIONAL KNCWLECGES AND
ABILITIES REQUIRED IN TRAINING FROGRAMS FOR VOCATIONAL
TEACHERS IN FIVE AREAS. THE DISCIFLINES REFRESENTED IN THE
FROCESS OF ICENTIFICATION INCLUCEC (1) TRACE AND- INDUSTRIAL
'EDUCATION, (2) BUSINESS ECUCATION, (3) HOME ECONOMICS
EDUCATION, (#) AGRICULTURE EDUCATION, AND (5) DISTRIBUTIVE
ECUCATION. FROFESSIONAL COURSES REQUIRED FOR THE FREFARATION
. . OF VOCATIONAL TEACHERS WERE REVIEWED, ANC A COMFOSITE LISTING
L _ WAS MACE OF KNOWLECGES AND SKILLS WHICH WERE UNIQUE TO THE
" DISCIFLINES BEING STUDIED. WITH THE HELF OF CONSULTANTS,
KNOWLECGES AND SKILLS TO BE INCLUDED IN THE INSTRUMENT WERE
SELECTED. THE 200 COMFONENTS OF THE FINAL LISTING WERE THEN
INCORFORATED IN THE INSTRUMENT USING LIKERT SCALES TG RATE
THE NEEC FOR EACH KNOWLECGE AND SKILL IN THE WORKER'S JOB.
THE COMFLETED INSTRUMENT WAS CEEMED READY FOR THE FIELD
. TESTING FHASE. (GD)
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INTRODUCTION : 3
I. THE PROBLEM

AT T

Statement of the Proviem

The central probler of this study was to davelop an imstrument which
could be used for the determination of the core of professional Knowledges
and skills required in training programs for vocational teachers. The
basic thesis advanced ir, the sludy was that there should be a common set
of experisnces among triining programs in vocational education. Accoraing
to this premise, the p.oblems reiated to the training of teachers of
vocationsl education have common threads extending throughout the broad
spectrum of disciplines included within the scope of training.

The thesis of commonality among vocational programs hae bzen advancsé
cf late by several researchers including Woerdehoff and others {29, pp.
62=8l1}, who developed common elements which emarged from an snalysis of
trends and concepts of vocstional education, The common concerms of the
composite of vocational programs has alse been reflected in the recent
1965 Sixty-fourtlh Yearbook of the Naiional Socisty fur the Study of
Education, Part I, entitled Vocational Edueatien, in which nearly the
entire content was devoted to elements o7 interest to all vocational
areas, In similay fashion, the Vocational Fducation Act of 1963 denotes
cormonality among prograwus and expands the definition of vecational
training to " . o o include wecational guidanre and cewnseling in
comnection with such training, instruction related to the cccupation for
which the student is being trained or necessary for him to tenefit from
sweh training. . .% (Section8!.

It is apparent that local trainiag programs, as well as state and
national efforts, should be geared toward the currsnt needs of workers.
One of the principal methods of approeching this problsm is through
occupational analyses. Vocational education has piomeered in the use of
this research methed (16, pp. 183, 263<L), One of the best tzchniques
of svaluation has been the use of follow-up studies to determine the
extent &2 wtich workers were trained for various cccupations. The
results of these studies have had obvious impiisazéions for program planning
and cwrriculum development 16, p. 265).

- Presently, as woll as in the past, the training of agriculture and
ho» 2 economics teachers, and to a great extent, teachers of distributive
education, has been accompli. hed through programs which combine a broad
base of occupational content with appropriate professional sducation.
Fol trade and industrial education, persons with adequate zccupstional
experiences have been employed with relatively little pre-smployment
professional training {27, p. 268). Likewise, program variations may
Gosu? because of differences in geography and climate (27, p. 17L).

If appropriate training programe are to meet these varying needs,
they must be designed to £it the operating programs. Howsver, the
standapdizstion of curriculums acrnss the nation might well be
practicsblie in msny fields (27, p. 175). Such a standardization in
vocatione: tescher training might well be dependent upon the identifi~

cation 6% the basi¢ eleménts or common core of experiences among -
vodationsl training orograms, P

~
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“he contral problem,of this oropossl wae focused on the 3dentifi~
cation of common elemsnts of professional training inherent for the
vocational programs tc Ds studied. Specifically, the problem was
centered on the classification of traj.iing newds fer the various
disciplines stwdied, which ard common to and cut across & variety of
teachey preparation programs, The first phage centered upon tha dsvelop-
end of an approprists instrmment to be uiilized for the subzeguent study -
of powren slements, :

I, 7THE RELATED LITERATURR AND THY RATIONALE FOR THE STUDY
Tre Relizsted Litorsiurs

In recend years, many approsches have bgen made to obtain informa-
tion whlch may serve as a basis for otcupational preparation. This
ssction presents a sequence of events based on related studies and
proessds through to the evolvement of the theoretical construct for the
present study.

Recently, there have been increased efforts %o identify dimensions
relating job classification % job training. The present study has
emerged from these offorts. Thers ie considerable interes: in both the
mathodology of relaied work and the fimdings of thess studies., The .
present study was particularly intexrested in exploring the identification
of comnon tehavioral factsrs relevant %o job training. From the various
approaches, three have bean solected for spseial consideration.

1. The classification of occupations. Perhaps the most partinent
developments which nave been given recent attenticn in the classifi-
cation of occupations has been instigated by the Bureau of Employment
Security of the U.S. Department of Labor. These developrments , among
others, have attempted to systematically classify the D.0.T. (Dictio
of Occupational Tities). The concept of these classifications has
beeni described by Fine (7) and Studdiford (23), with Studdiford reporte
ing on occupations classified according to work periormed, industry, work-
ing conditions, training tims, aptitudes, interests, and a variety of
other factors. In sll, 2 total of forty-four variables wers identified
to describe these components (2L), with s subsequent factor analysis
treatment by McCormick, Finn, and Schieps reducing the veriables to
seven factors (i), These seven reported patterns of job requirements
were based on ratings assigned to each variable for a aample of 4,000
joes (). T.e seven factors included (1) mental and educztional
development versus adaptability to routine, (2) adaptability to precigion
operations, (3) body agility, (L) artistic ability and esthetic appreci-
ation, (5) manual art ability, (6) personal contact abflity versus adapte
ability to routine, and (7) heavy manual work versus clerical ability.
These reportings have relevance to the present study in that the develop-
nent of clasgification of joos and the termis. . emergence of job requirs-
ments havebeen sequoniializad. According to McCormick, Finn, and Schieps,
it wee found that there was present " ., . . a strong concentration of
jobs in a very limited number of the various possible patterns" (1L).
These systemtized analyses suggest that requirements for vocational teacher
training may be similarly studied with appropriate curriculum and training

program changes resulting.
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2. Related methodological studisg. IV appears that mathodoiogizal
protedurs in the provlem under consideration should be an important sege-
ment of related literature information. The previously reported stugy
by McCormick, Finn, and Schispz {1h} represents such a study. The
conceptualkasis of the present study emerzed from the situdies of Job
interrelationship by MeCormick £33}, Thomas {25}, and Chalupsky (1) in

wnich factors im cffice oscupations and clerical jobs were studied. These

workers reported that "oluster" identifications of jobs were made with
Chajupsky using two check lists to examine a sample of job schedules and
thense, analyzing the data from the two check lists separately. This
study showsd that four factors were common to hoth check lists, denoting
the psssible overiap of factors,

& simiisv approach has been made by Courtney in studying eighty
factors within three occupations in the field of industrial graphics
(8). 0Ff special importance to the present study is the collsction of
basiec data from established workers who indicated components pertinent
s their occupations by checking appropriate check lists. A Wisconsin
State Roard of Regents of State Colleges study directed by Courtney
utilized the same technique in analyzing seventy-two items related to
professional education course preparation and requirements. The method-
ology, using analysis of var.ance, was judged to be very appropriate for
the study (6). Here, the association of need and training preparation
was related using a Likert-type check 1list and a sampling from a pop-
ulation of experienced vocational teachers in the field., Thus, the col-
lection of basic data from experienced workers has been verified for
the present contemplated study. :

3~ Studies in related agricultural occupations. Recent studies
including work by Coster and Courtney (2) and Courtney (L), have
applied and verified the methodology described above, These studies
have analyzed data obtained for needed competencies and activities in
related agricultural occupations. The studies reporied by Phipps and
Fuller {21) implemented the collection of data through interviewing
the workers.

Using data collected by Courtney (L)}, Coster and Courtney analyzed
the responses Trom a sample of 120 workers in related agricultural
occupations for 148 competencies related to agricultural jobs (2). Here
intercorrelations among workers averaged over the competencies studied,
and intercorrelations averaged over the workers resulted in the identi-
fication of five competency groups: plant science, animsl science, soil
science, agricultural business management, and agricultural mechanics.
The factor analysis confirmed to a reasonable degree the existence of
three occupational groups in that loadings of 93 of the 120 workers
showed agreement with the hypothesized facters, For the analysis of
compatencies, however, the farm management competencies loaded on the
animal factor and on the agronomy factor. Coster and Penrod reconfirmed
thzze findings in their work (3).

Tt appears that identified factors, based on responses to activities
or competencies, do not follow occupational classification lines, This
would suggest the existence of common competency or activity factors.
Using this as a departure point, it is assumed that preparaticn or train-
ing for gainful employment may be studied with the identification of
competency needs being forthcoming as a result.
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ITI., THE THEORETICAL CONSTRUCT

gbes 20t Sun WIS

From ths studies cited above, the following resumes may be form-

. ulated for pwposes of setting the stage for development of the
thooretisal framework for the studyo. -
) 1. Cecupatinng may be classified, and studied, from a variety of

perspssVives, The idea of component analyses has presented itself in
racent years to the extent that such analyses are considered tc be i
acceptable means of classifications. Patterns of job requirements have ‘
been closely associated with the concept of factor identification.

2. The classification of jobs and job requirements have called
upon approaches to methodology which have, likewise, been varied and
many. The advent of the studies of job interrelationships and factor
analyses have dealt primarily with check lists as the screening tool.
Approaches which have utilized these techniques have analyzed components
of occupations as well as components of training program preparations
and needs.

3. Agriculturally related occupational studies have utilized the 7
principles of data collection by check lists, as well as through the
methodology of factor analysis, The use of the interview in the data
collection process has added to the validity of findings. The incorpor-
stion of the existence of commonalities among related occupations through
the analysis of activity factors binds the linkages between methodology
‘ and classification. Hence, the approach tc. the identification of common-
' B alities among programs may be logically studied with the common elements
; | of training being identified,
\

1/ . Thus, the stage is set for the vasis for studying the problem at
/ hand. The theoretical framework for the study is deployed in the follow-

ing statements: :

1. Factor identification may be accomplished using as a base an
occupational groups classification system. Such identifications should ]

‘ reveal areas of differentistion among workers.

. 2. The use of job requirement components in the collection process

9 _ provides for a large spectrum analysis description of the populations

z being studieds The inventorying of competency or need activities i,

‘ provide the data necessary for interrelationship and factor analysis. ;

k- 3. The application of factor analytical and analysis of variance

- techniques provide a basis for descriptive grouping of the inventoried f
i factors. Through such analyses, groupings of subject matter common i

. to the populations under investigation may be appropriately compared for -

. both competency and need. From such analyses, patterns of training may i
- be established for workers in vocational ‘eaching so that the basic

o elements and needed experiences among training prograins may be identified.
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IV. THE OBJECTIVES

The theoretical construct cf the study may be translated into an
appropriate set of objectives which reveal the nature of the preblenm!'s
. description. In analyzing the various facters related to Phase I of
the research, the following objectives are given:

1. To develop a composite of professionzl sducation courses
required for the preparation of teachérs of vocational teachers.

2. To produce a summary of components consisting of knowledges
and skills offered to teacher trainees,

V. THE PROCEDURES

The present phase was primarily conceived with the construction
of an instrumer.t which could be used for the collection of data for
the study. In the development of the instrument, the following steps
were completed:

1. A composite of professional courses required for the prepar-
ation of vocational teachers was made, using seventeen arbitrarily
selected institutions for the compilation.* Institutions used for this
step included those which provided training for professional workers in

A, Trade and Tndustrial Education
Be. Business Education

Ce Home Economics Education

Ds Agriculture Education

E. Distributive Education

e
-

2. A composite listing was made of components (knowledges and 2
skills) representing professional education courses which were unique
to the five disciplines indicated abave,

3. A selection of reprzsentative knowledges and skills was made
with the selected components comprising the content from which the
finalized instrument was derived.

e The compieted instrument was designed to have responses recorded
on a Likert-type arrangement for each of the components. The instrument
was formed to run a forced-choice distribution of the selected components
in order that the same frame of reference be recorded for all teachers
: who would respond to the scale. The intended distribution spreads itself
. accoraing to the scheme suggested by McNemar (15) ir which, with a
mean of 3.0, components are arranged by the respondents from a low of
1.0 to a high of 5.0 as follows:

-~

»

*

. ‘  #See the Appendix for a 1iuting of institutions, courses insgectad
' and requiremants for edch,




' Likert.-numl')er ‘Percentage , Number of

| Desa’tgnation Arrangement Items
1.0 129 2
2.0 22% Ly
3.0 (mean) ‘ 329 . 6l
Lo . 22% Ll
5.9 12% o ' 2L
% = 1002 L £ = 200

Each of the two-hundred items comprising the instrument were
placed on cards which could be sorted into the five forced-choice
categories, thus making the rearrangement of cards easier for the
respondents., A marked table indicating categories and numbers of
items to be placed in each category was developed to facilitate the
sorting effort, ' o

It is intended that the completed instrument will be used in
conjunction with the personal interview as data are collected for
the St‘}dyo

VI. THE RESULTS

The identification of the common elements of prafessional train-
ing will, in the future, serve as a basis for developing programs for
the preparation of vocational teachers. The facilitation of the
availability of transference among occupations is a challenge for
which answers must be sought.

For the present study, which involved the development of the
instrument to be used in the collection of data, ihe following results
were concluded: -

. 1, In all, a total of forty-six subject matter areas were
examined for content with a terminal listing of several hundred know-
. ledges and skills being identified.:

2., From the éomposite list of knowledges and skilis s an arbitrary
selection of. items resulted in 200 components being identified for use

.in subsequent research phases. Consultants were utilized in the
selectiww be used for the study.l

#See the Appendix for a 1ist of the areas studied.

: lgonsultants utilized for the study included John Stevenson .
(Voecational Guidance), Robert Rudiger (Trade and Industrial Education),
Vernon Swensen {Distributive Education and Business Education),
Mildred Turney (Home Econcmica Education), John Coster {Vocational
Agriculture and Research Design), Clifford Gauthier (Statistics-
Computer), Kenneth Iittle (Reséurce Materials), and Morris Norfleet
(Measurement). Wayne Nelson acted as the Research Assistant.

™
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VOCATIONAL EDUCATION TRAINING NEEDS STUDY :
INSTRUMENT . -

" (to be used in combination with the interview
" as a technique for data collection).

STOUT STATE UNIVERSITY
SCHOOL OF EDUCATION
MENOMONIE, WISCONSIN

Gt ARV L4000 Srmioirts AT AN riwet it Frch Lot d - oh ¥ e 3 oty Y A ar ety b § ipiciiparronad - § ) dauet T

rections: Following is a list of knowledges and skills items
relafbed to training needs and requirements for teachers of vocational
education. For each statement (item) decide which orie of the following
ratings (1 2 3 L 5) best evaluates your feeling gbout the necéssity
_ for the knowledge or ability item with regard to your job. The follow-
ing key should be used for the assignment of the ratings:

1. My job requires no knowledge or skill of this activity.
2. My job requires séme Imowledge or skill of this activity.

LD, N T R L T T O A A T I PN I T

3. My job requires a reasonable amount of }mowledge or skill of
"~ this activity.

e

i

L. My job requires a fairly complete knowledge or skill of this 2
actz.v:.ty. :

5, My job requires a complete knowledge or skill of th:.s activity. ;

For the assignment of ratings (1 2 3 L 5) to each knowledge or skill
item, please distribute the ratings as Iollows:

Assign 2L items a rating of 1. ’
Assign LI items a rating of 2, '
Assign Bl items a rating of 3.
Assign Bl items a rating of L.
Assign Pl items a rating of 5.

’If there are questions concern:mg the assignment of the cards, please
ask the interviewer for further explanation of the rating system.
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Kiiowledge and Understanding of

§ K
'i‘Tﬂ‘y“j\: {’ ;:3“-:?:'}-‘“*" . !?L’ ' .

l. 1ths uss of stenderdized test results in placsmsnt. ?@
2., Euvaluating student achisvemsnt. £
» 3. Evalusting studsnt growth and development. %
§ 3 4. The uss of standardized tests for classroom uss. 2
E K S. Evaluaticn as it relates to ths total tesching process.
3 6, Selsction of tests. :
B 7. The valus and use of percentilss. 2
5 8. The referral rescurces available to a counselor. ;
3 9. The major industrisl and agricultural. productien proceasss» &
3 - 10, The place of teacher made tests. , : ;
5 11. The typss of achisvament measuring davicas. :
i 12. The procedure for checking test validity. %
b 13. The protedure for checking test reliabllity. .. g
£ 14, The use of ths test as a teaching dsvice. ” &
g 15, The use of tha central tendency maasures in testing. 5
E 16. The value of oral tests.
2 17. The basic types of objective questions ussd by taachers. 3
- 18, Ways of measuring menipulative skills, 8
: 19. The characteristics of an efficient marking system. 4
. 20. Principles of test administration. 3
5 21. Principles of test construction. : 7
S 22, The use of pupil raport cards. A
g 23. The media to use for public relations.’ 5
. 24, The value of public relations to the school. 2
E : 25, The responsibility of the inetructor for public relations. .
? 26. The groups in the community to be served by vocaticnal education. 5
i} % 27. How to develop parental understanding of ths vocational program. £
E- i 28, How to effectively utilize available public relation tschniques. ¢
& 29. The changes in educational philosophy during recsnt yaars. o
- 30, Ths basic principles of education. :
é' { 31. The tschnical changes influsncing curriculum, :
g . f 32. The effect of industrial development on selection of basic ¥
§ ; instructional units. “ :
. 33. The basic principles of tsaching. :
% § . 34, The relationship of laws of learning and current philosophy. /
(. 35, Teacher ethics and the reason for them. ;
: 36. The role of the schonl in training students for specialized vocations. :
. 37. The development of skills as objectives of educstion. 4
? ! 38. The acquisition of knowlsdge as an objectiva of education. 2
g 39, Professional ethics and its influence upgn teachers. ;
i % 40, The sducational implicatione of changes taking place in our society.
i 5 41, The uss of vocational guidance in the schonl setting.
- 42. The various techniques and theories of counseling.
! 43, The function of the school in job placement.
44, The tschniques of human relations,
45, The orgenization of guidance in local schocls.
46, The changing. tachnical needs of society.
47. The offerings of vocational snd technical schools.
48, The philesophy and principles of vocetisnel and adult education.
49, - The purposes of vocational educetion,
50, The differances betwasn vocationzl sducation and technical education.
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51.
52.
S3.
34,
8.
S6.

57.

89.
60,
6L
62,
63.
64.
85.
66.
67.
é8.

69.
0.,
7.
72,
73,
74,
75,
76.
7.
78.
9.
80.
8.
82,
83,
84,
85,
86.
87.
8s.
89.
90.
ol.
92,
93,
94,
95,
95,
97.
98.
99,

100.

The diffgrences betwsen vocatiocnal sdication and general education.
Ths occupational demands o. the futurs.

Ths trends in em. .oymant of the servica trades.

The stsps in tsaching a lesson.

How environmsntal factors influence the individual within nis scciletye.
The typss of relationships batwsen the %isacher, pupils, parents, and
the staff,

Ths significence of the warious federal acts upon vocational education.
The essential fsatures of the Smith-Hughas. and George-Barden Acts.

The educaticnel implication of our changing society.

Tha effects of automation on -society.

The industriel nature of socisty.

Trends in vocationsl and adult education.

The economic changes influencing curriculum.

Tha prasent status of vocational ecucationa

The scciological changes influsncing curriculsm.

The role of educaticr. in our socisty,

The plan for distributing state and fedsral aid.

The implicaticnz of the Vocstional Edusation Act of 1363 for
vocational education.

The devalopment of vocational sducation in America.

The principles of industrisl sconomics.,

The duties of lecal vesrds of vocatianal and adult edscation.
The spscial requiremenis of vocational buildings.

The structure and use of advisory committees.

Relating the vocational program to other curricular offerings.
The purpose of tsachsr tenure laws.

The finance of adult vocationel sducation.

Tha state plan of vocational education.

Urganization and premotion of adult clesses.

The school laws-and policiss.

Ths school budgsting and record keeping.

Ths nead for compulsory school attendance laws.

Current educational trends.

The occupational objectives of students.,

The need and opporiunity for employment in vocational cccupations.
The information necessary for occupaticnal planning.

The major classifications of workers.

Occupational training needs. _

The histery of indusirial ancd agricultural. development. -

The requiremesnts for entrance into occupations. )

The uss of the Dictionary of Occupatjonal Titlss.

The orgenization of vocational and adult education.

The use of job clessification.

rd

“Tha typses of vocational occupations.

Criteria for evaluating cccupational information.

The laws and regulations concerning employment.

The basic thsories of occupational choice. .

The steps in problem=-solving.

The trends im curriculum development in the secondary school.

The relatioriship of trade and job analysis to course development.
How to educute the handicappad.
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1o The ¢heories involving learning and forgetting.
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The place of the classroom teacher in curriculum revision.
Ths proper use of the discussion method.

The z=jor parts of a course of atudy.

The relationship of 4daily lesson plan to course of study.
The curriculum pattsrns in general education.

The principles of leairning.

The advantages and disadvantages of programmed learning.
The purposesof curriculum planning.

The tools and eguipment nscessary for instruction.

The information needed to nanage a class.

The place of .competitive events in teaching vocational education.

-The construction of teaching outlines,

The qualifications of a good discussion leader.

The use of organization charts.

The appropriate grade levels for prasenting occupational and
educational information.

The formal organization of the course of study.

The characteristies of related instruction.

The use of assignment sheets to aid instruction.

The purposesand useSof saciograms.

The predominant group teaching procedure.

The construction and use of progress charts.

The currdculum as affected by national and .».nterxmtional trends.
The instructional aids w’nich improve learning.

The place of the textbsock in modern education.

The steps involved in a deronstration.

The purposes of shop projects or jobs.

Hew to provide for individual differernces.

The common problems of discipline.

The criteria for a gocd display.

Student experiences which provida for maximum leaming

The principles relating to purchase of equipment and supplies.
The relationship of federal, state, and local programs.

The criteria used in selecting a textbook.

The materials necessary in the teacher!s library.

The rules and regulations concerning teacher liability.

The desirable characteristics of the teacher.

Types of youth groups present in schools.

Promotion and maintenance of aduit vocational programs.

The non-teaching school responsibilities of teachers.

The role of different school officials in effective public relatlons,
The major steps in Job analysis. -
The relationship between management, labor, and education.

Teacher certification requirements and the need for them.

The use of educational media in instruction.
The importance of the emotional climate in the class.

- The criterda for selecting and evaluating a fiim.

Tectniques in visiting places of employment.
The various problems 6f industry.

The factors affecting curriculum development.
The place of school in' character development.
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“Dasirsd gtudent compatencies,

Thecms of mtivsf,iczfu .

Tha i&@ortmce oﬁ‘ sractice for the student,

The natiire and finction of anecdotal records.

The inﬁwnces of adults on childretits behavior,

Proper and adaquate instructicnal meterials for the classroon,
‘I‘z'e effecta of 25)iguup htﬁﬁes on hign cch'ml eaz'ricn}ma.

The pﬁnc:[ples :L;volvad in r,he psycho.wgy of lesrming.

The traditional metheds of dealing with oroblen behavier, .
The typés of studshts whé enroli in vecational programs, . '

Tho roifa of atiitude in tht learning process,

The trensfer of learning and its implicaticns.

"‘he Abiiity to:

166. Az»ly statistical pmcndures when interpreting evaluative data.
1567, Select and evaluvate source material.

168. Check test difficulty,

169, Use cumnlabive records to check on students,

170, . Make znnual reports to the public.

171, -As=zegs occupational interesis.

172, Conduet followup studies.

173. Make the most effective use of observation.

17h. Select audio-visual aids,

175. Pian learning experiences.

176, Organize instructional materials for effective teaching.
177. Prepare shop or laboratory lessons.

178, Make a daily lesson plan,

179. Produce and use resource units.
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i 180. Develop appropriate teachifig. objectives.
g 181, Use job sheets to aid instruction.

.4 182. Develop manipulative ability in the learner.
G4 183, Conduct a field trip.

"% 18, Plan and organize an adult class.

A 185. Develop a course of study.

& 186, Motivate the learner.
187, State appropriate lesson objectives,
188, . Prepare news stories for newspapers and school papers.
189, Produce tape recordings.
i90. Develop intellectual abilities of the students.
191, Establish the scope and purpose of surveys.
192. Identify skills and concepts to be taught., .
193. Iead a confersnce.

. X%k, Operate offige type equiprente

~ Understansl adolescents, '
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o . 8. Selsct-major writs for a course of study.
. 197. Schedule ¢lass and occupational work exzperience of atudents,
. 198, : Use textbooks in. shopwork and. 1aboratory worke
199, . Challerige’ the. gifted student, .
~ 2T 200, . Give‘a aemnsfgmtion. ST TR T ey
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195,
%
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¥il. DISCUSSION

section of tha report is necessarily brief in that the
in@iz, *w% deve:.opmnt was the prinecipgl objsctive of the study. The
instrusznt nas not baen testéd in the £idld and consegusntly, should
be esasidered as tentative wn$ilX it has been so evalusted. The
p‘@a;ectﬁd field tssting is anticipated in the next phase of the
rISEaYCn,

RSO itvimadal | W A ki o et St ey . B it vl Lot ey R

VIII; TMPLICATLONS

Locai training programs; as well as state and natzonal effcri,s,
should te gzared toward the surrent needs of workers., Recently,
there have been increased efforts tc identify dimensions wnich relate
job classification to job training. The present study was partizularly
interested in exploring the identification of common professional -
edgcation factors relevant to the training of teachsrs of vocational
subjects.

Lot &\ '.31:’ [P ‘e Sarmpt i

y

Tie thsoretical framework for this study shows that factor
iaenﬁiﬁcation may be accomplished using as a base an occupational
groups classification system. The inventorying of coupetency or néed
activities provide date necesssry for determining interrelationships.: ’
From such g framework, patterns of training may be established for
workers in vocational teaching so that the basic common professicnal *
education experiences among training programs may be identified.

- v IR

RN P NIRRT AT SR o R T
v
.

L LAY,
od

The present study has developed a summary of knowledge and skill
components which may now be utilized for identifying common and
differentiated elements among vocational teacher itraining programs,
The projected data collection work as well as the appropriate resezrch
design has been identified and documented for the future phases.
Appropriately and conveniently, the stage is set tc progress upon the
planred enterprise.

(VRIS PANSLEYE)

)

27 BN MAES LA R

R

IX., SUMMARY

T X

. The centrzl problem of this study was to develop an instrument -
which could be used for establishing the core of professional -
knowledges and abilities required in training programs for vocational
teachers, The basic thesis advanced in the study was that there should
be a common set of experiences among training programs in vocationsl
education. Hence, according to this premlse, the problems related fo
the training of teachers of vocational education havs common threads
extending throughout the broad spectrum of disciplinss included
within the scope of training.

e T STt} o S v A s S el
W\ ' .

s b AN

The principal cbjective of tne resent study was to isolate

_ components (knowledges and abilities) offered to teacher %rairses snd
whick could bte developed into a suitabie datz collection deviee., In
meting thts objective, courge syllabi representing training prograns
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" DURING THE STUDY

Principles of Vecaticnal Education
Methods of Teaching '
' Curriculun Development
Cocrdination Techniques
Philosophy of Vocational Education
Administration of Tocational Education

Education Evaluation

Organization of Content Materials

Conference lLeading

Technical Education Programs

Educational Psychology

Principles of Secondary Education

Student Teaching

Educational Supervision

Introduction to Tsaching

Introduction to Guidance

History of Education

Audio~-Visual Techniques

Adult Education’

Occupational Informai’on

Activity Analysis

Introduction to Teaching Home Economics

Supervised Practice in Counseling s

Appraising the Individual :

Organization and Administration of Guldance

Perscnality and Mental Health

The Teaching of Industrial Aris

Individual Mental Testing

Wiseonsin Plan for Vocational Education

Types of Tests and What They Measure

Counseling Procedures

Group Guidance Techniques

Tests and Measurements

Psychology of Learning - .

Research Methods in Education

Human Growth and Development

Improvement of Instruction in the Secondary School

Mezsurement Frincinles and Techniques

General Psychology .

Reading in the Seeondary School ,

-Ppoblems: in Secondary Education for Vocational Education Teachers
Vocational Guidance for Vocational Teachers : ' .
Fundamentals of Job: Analysis

Shop Orgariization and Management

DeveIopment of Irstructional Materials

Education in Agricultural Occupations
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