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A COMPARATIVE STUDY WAS CONDUCTED OF FARENTS WHOSE SONS
WERE SUCCESSFUL IN HIGH SCHOOL TO DETERMINE iF THE ATTITUDES
AND BZHAVIORS AMONG THE LOWER WORKING-CLASS,PARENTS AND THE
UPFER MIDDLE-CLASS PAREMTS WERE SIMILAR. FAMILIES LIVING IN
TWS MIDWESTERN CITIES WITH AT LEAST ONE SON IN GRADE 121 OR 12
SERVED As THE POPULATION. "SUCCESS IN STHOOL®" WAS DEFINED As
BEING RETAINED IN SCHOOL "IN GOOD STANDING." OCCUFATION OF
THE "BREADWINNER" WAS USED TO IDENTIFY THE PROBABLE SOCIAL
CLASS OF EACH FAMILY. THE SAMPLE CONSISTED OF 52 UPPER
MIDDLE-CLASS PARENTS AND 47 LOWER WORKING-CLASS PARENTS. AN
INTERVIEW SCHEDULE OF 124 ITEMS WAS CONSTREUCTED AND
ADMINISTERED TO THE MOTHERS IN BOTH GROUPS. ANALYSES WERE
CONDUCTED BY A THREE-STEP ANALYSIS--BROAD AREA, ITEM, AND
BROAD AREA RELATIONSHIPS WITHIN THE SOCIAL CLASSES. AMONG THE
CONCLUSIONS STATED WERE (1) SCHQOL-REINFORCEMENT BEHAVIORS OF
PARENTS WERE FUNCTIONS OF THE RESIDENT COMMUNITY, (2) LOWER
WORKING-CLASS PARENTS® ZEHAVIORS WERE COMMON TO THOSE OF
UPPER MIDDLE-CLASS PARENTS IN THE SAME COMMUNITY, AND (3)
LOWER WORKING-CLASS FAMILIES, WHOSE SONS WERE SUCCESSFUL IN
SCHOOL, HAD FAMILY CHARACTERISTICS SIMILAR TO THOSE OF THE
UPPER-MIDDLE CLASS. IT WAS FURTHER INDICATED THAT THERE WERE
DIFFERENCES WITHIN THE LOWER WORKING CLASS ITSELF AND THAT
THE DIFFERENCES COULD AFFECT THE SUCCESS OF THK STUDENTS IN
SCHOOL.. (KS)
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CHAPTER I
INTRODUCTION

Parents of today seem to be expressing more and more concern for
the education of their chiidren. They are becoming more aware of the
fact that the‘range of employment opportunities which will be open
to their children will be determined by the amount of education they
receive. Recent developments in technology leading to increased
automation of our nation's industry with resultant lessened employment
opportunities for the unskilled are one reason for this increased
parental concern. Parents also realize that the educational avenues

fwhich will be open to their sons will be dependent on their high
:school achievemenis and this is a second reason for this increased
parental concern. Awareness on the part of parents that education
Provides ideas for constructive use of the leisure time available to
their sons is another reason for this increased parental concern.

But education of youth is not merely a family problem or a family

concern, it is a problem and a concern of America as a nation,
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Riessman! pointed out that in 1950, approximately one out of every
ten children enrolled in the schools in the fourteen largest cities
in the United States were "culturally deprived", that in 1960 the

- -«

figure had risen to one in three, and, that by 1970 it is estimated
that there may be one deprived child for every two enrolled in the
schools in these large cities. When one considers that the proba-
bility is high that many of ilLiese deprived children will leave school
prematurely, the national scope of the problem becomes evident. This
study is an attempt to gain insights whiqh may help solve this problem
of lower economic youth leaving school early. |

Havighurst indicated that parental attitudes were involved in the
distinction between dropouts and nondropouts.2 He pointed out, also,
v.at social class was involved because academic achievement was

related to social class and lack of achisvement was related to incie

dence of dropout.5 Havighurst's position in this regard has been

1 Frank Riessman, The Culturally Deprived Chiid (New York: Harper and
Brothers, 1962), p. 1.

2

Matthews, James V. Pierce, Growing Up In River City (New York:
John Wiley and Sons, Inc., 1962), p. k4.

3 Ibid., pp. 39, 182, 18k,

Robert J. Havighurst, Paul Hoover Bowman, Gordon P, Liddle, Charles V.
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substantiated by other educators such as Bergl, Conante, Floudj,
Kahlu, Kaisers, Mannino6, and Wheeler! to nam¢ but 2 few,

Since many educstors, including those mentioned above, believe
10rs contribute to the success of a child®e
performance in scheol, it would be interesting to determine if
parents in both the lower=working class and the upper-middle class
whose children are successful in school exhibit the same or similsr

attitudes toward the education of their children. If it could be

! Richard Hamiliton Berg, “Mothers' Attitudes on Child Rearing and
Family Life Compared for Achieving and Underachieving Elenmentary
School Children," Unpublished doctoral dissertation, Universitv
of Southern California, 1963.

2 James B. Conant, Slums and Suburbs (New York: McGraw-Hill Book

Company, 1961), p. 12.

5 3. E. Floud, A. H, Halsey, and F. M. Martin, Social Class and
Opportunity (Melbourne, London, Toronto: Wm. Heinemann Ltd.,
1956), pp. 92-9L.,

4 Joseph Alan Kahl, "Educational and Occupational Aspiration of
'Common Man' Boys," Harvard Educational Leview, 23, (1953),
186"205 [}

2 Louis Howard Kaiser, "Factors Related to the Educational Aspiration
Level of Selected Negro and White Secondary Students and Their
Parents," Unpublished doctoral dissertation, University of
Arkansas, 1961.

6 F, V. Mannino,; "Family Factors Related to School Persistence,"
Journal of Educational Sociology, 35, (1962), p. 19k.

T Elizabeth ¥, Wheeler, "Social Class Differences in Maternal Expecta=-
tions and Perceptions of School, Prior to School Entrance of First
Child," Unpublished doctoral dissertation, Northwestern University,
1965.
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substantiated that parents of successful adolescents irrespective of
social class hold in common a set of school-reinforcement behaviors,
this would be significant information not only for the parents of

unsuccessiful studentg but also for the architects of our nation's

future.

Statement of the Problem

The problem of this study was to determine if the school=related

attitudes and behavicrs of parents in the lower=working class were
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similar or digsimilar to those of parents in the upper-middle class

when both gets of parents had sons who were successful in school.,

R

Definition of Terms

A

The following definitions were utilized in this study:

Fiyo

1. The terms "lower=working class" and "upper-middle class" were
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accepted as defined by Warner in Social Class in America, A Manual
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of Procedure for the Measurement of Social Status.l Warner uses
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the term "lower-lower” for the social class that was herein

Jos o
—————

1 William Lloyd Warner, Marchia Meeker, Kenneth Eells, Social Class
in America, A Manual of Procedure for the Measurement of Social
Status (Gloucester, Massachusetts: Peter Smith, 1957), p. 127.
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identified as "lower-working", but the two terms as employed here

are synonymous. The latter term appears in most recent litera-

ture, 1

By the concept “schoolerelated attitudes and behaviors of parents
regarding thn education of their children'" was meant perceptions,
feeliqgs and actions on the part of parents which they reported
in accordance with recollections of child=rearing practices in
the family.

By the concept "sons who were successful in school" was meant
sons beyond the compulsory school attendance age in the eleventh

and twelfth grades of high school who, if they continued to make
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the same progress that they had made in the past, would be likely
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to graduate from the high schooi.,
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Hypothesis

Y
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The major hypothesis of this investigation was: The school-
related attitudes and behaviors of parents in the lower=working class
are similar to those of pareunts in the upper~middle cless when both

sets of parents have sons who are successful in school.

1 Allison Davis and Robert Hess, Relationships Between Achievement

in High School, College and Occupation. Research Project No. 542,
United States Office of Education, Department of Health, Education,
and Welfare. The University of Chicago, 1963, p. I-11.




Procedures Folliowed

The procedures followed in this study involved, first, definition
of the population, location of the population and selection of two
subsamples within this population; second, assessment of parental
attitudes regarding the education of their children; and finally,
analysis of the attitudes and behaviors of parents comprising the two
subsamples regarding the education of their children.

A more detailed account of the procedures follows.

Population and Sample

In order to conduct this investigation it was necessary to define

the population, locate an appropriate sample and characterize two

subsamples.

Population defined

The population of this study consisted of families living in two

relatively small tildwestern cities who had at least one son enrolled
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in the secondary school of their community at the eicventh or tweléfth
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grade levels. Twq communities rather than only one were chosen for
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study in an.attempt to counteract any particular unperceived bias of
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biases that might have been present in either one of these communi -
ties taken geparately. The two commuuities studied were completely

Caucasian; a problem of racial bias, therefore, did not exist. Sex




bias was eliminated by studying sons only. Both school districts were
approximately equal in size. Each school district had one high school

and a population of about 10,000. The total population of both dis-

Location of the popuiation

The criterion used in selecting the population to be studied was
that the family have at least one son enrolled in the secondary school
at the eleventh or twelfth grade level. When it occurred that a
family had sons in both the eleventh and the twelfth grades, the

twelfth grader was selected as the subject. When a family had more

than one son in the same grade, €.8., two sons in grade twelve, the

son whose first initial was lowest alphabetically was selected as the
subject.

THe school records of all male students in good standing at
these grade levels served to iuratify the population of this study.
A student "in good standing" was defined as one who was being

retained in school.

Selection of the two subsamples

Within this sample, two subsamples were identified, namely,
upper-middle class parents and lower-working class parents, From

school records and from information gained through direct contacts




with employers and social agencies, the population was categorized

in terms of social class according to the following systematic plan:

l. The occupation of the breadwinner was used to identify the social
clags to which each family most
and "semiskilled" laborers were considered as being in the lower-
working class whereas "professionals and proprietors of large
businesses', and "semiprofessionals and smaller officials of
large businesses" were considered s being in the upper-middle
class. The terminology used is that of Warner.=o

2, Warner's “Index of Status Characteristics" (I.S.C.)3 was used to
further substantiate family characterization according to social
class whenever step 1. seemed to the author to be inadequate in-

the social class determination of 2 family.

—

1 The following references were consulted extensively in the charac-

terization of social class:

Joseph Alan Kahl, The American Class Structure (New York:
Rinehart, 1957).

Patricia Cayo Sextom, Education and Income: Inequalities of
Opportunity “n Qur Public Schocls (New York: The Viking Press,

1961),

William Lloyd Warner, Marchia Meeker, Kenneth Eells, Social Class
in America, A Manual of Procedure for the Measurement of Secial
Status (Gloucester, Massachusetts: Peter Smith, 1957).

2

Ibid,, p. 123

3 1bid., pp. 121-158.
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There were fifty-two parents in the upper-middle class and forty-
seven parents in the lower~-working class,

One of the communities studied was analyzed completely according ‘

to the Warner scheme. An affort

-

waes made ts §
accuracy that could be expected when predicting social class on the
basis of the occupation alore. Using city and townghip assessment '
records the community was mapped according to "area type" and "house
type" and seven gradations ranging from best to worst were plotted
in each instance. The "occupation of the breadwinner" was obtained
from school records and "income" was estimated on the basis of occu-
pation. The results were that, in 96 per cent of the cases, social
class couid have been predicted accurately by relying on the single
factor "occupation of breadwinner".
This was valuable information because in the other community
studied several of the lower~class families lived in apartment
houses ard these dwellings many times bordered on upper~-class areas.
Ian these cases, use of the Warner scheme was not feasible and reli-

ance upon "occupation of breadwinner" was necessary in characteri-~

zation of the sociil .lass,

Development of Interview Schediule

Arn interview schedule was constructed for use in the- assessment

ol parental attitudes and behaviors regarding the education of their

children,




Assessment of parental school=related att!tudes and behaviors

An interview schedule, to be administered to both experimental
groups was constructed by ikis researcher.1 This inter¥iew schedule
consisted of 124 items. There were 101 scored items and twentye-
three unscored or open-end questions, The 101 alternative=response
type questions were included to facilitate statistical analyais of
responses, The open-end questions were designed to amplify upon
certain fixed response questions the alternatives to which seemed too
restrictive. The proposed interview schedule was reviewed by five
qualified experts. The interview schedule explored the following
Broad Areas of inquiry:

I. Provision of Educational Experiences by the Family

1I. Parental Assistance with Required Homework
Reading Experiences @utside the School

Parental Interest in the Son's School Activities

Family Contacts with School Personnel and Family Partici-
pation in Schocl Activities for Parents

Methods of Motivation and Control of the Son's Behavior
A. Motivation Techniques

B. Control Techniques

! See appendix A,
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Parental Expectations Relative to the Son's Educational
Achievement

Reported Conversations with the Son by the Parent

Additional Perceptions by the Parents Concerning

A. Themselves

B. Their Son

Preparations for the administration of the interview scﬁedule for

Earents

The interview schedule was tried out by this investigator in a
community not associated with those cinosen for the actual investiga-
tion. Both lower-working and upper-middle class parents, located on
the basit of "occupation of the breaﬂwinner", were interviewed. The
time that would be required to administer the interview schedule
together with any ambiguities and/or difficulties that might occur
with the questions used were the concerns of these pilot interviews.

The interview schedule required approximately one hour to
administer. Interest of any given interviewee did not seem to
decline during this time interval and it did not seem necessary
therefore to shorten the interview schedule.

There were some questions in which the alternative responses
open to the interviewee were not definite enough; in these cases
parents had the tendency to say that two of the alternatives rather

than just one were applicable responses. Corrections were made so
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that a single response was elicited from parents to each question in

the interview schedule.

nterview scneduie for parents

Official permission to conduct this investigation in the school
districts studied was obtained by the author before the interviewing
began. The parents were interviewed by trained professional inter-
viewers who presented an official letter of introduction to these
parents previous to interviewing them. In each case, the mother was
chosen: as the subject for the interview in order to avoid any varia-
bility that might occur by having either parent interviewed indis-
criminately.

The interviewer was instructed tou allow the interviewee to respond
to each question with a minimum of cuing or prompting and to check
the alternative thet most closely agreed with the mother's response.
Alternatives were read to the respondent only when necessary.

All of the mothers in the pcopulation consented to be interviewed

That is to say, 160 per cent response wac achieved in this study.

Scoring the iuterview schedule

Items comprising the &rcad Areas of the interview schedute con-
tained three pessible choices ranging from least favorable *o most

favorable. Responses registered in these categories were weighted

A

PSS o TN RS -

LR Y

¢

¥
LA

TN

AT
DR

ST N O S

§.
1
o
J
5

‘e
»

.
\ . N ~
8 e e o) A

t:_r\‘ C

.
-
g
NS4 Y
RE BN (D

I

‘w

’t]

-
R

> .
= g CA—ery - T < I :
, ; ) . .
B s, Coa I el T ¢ s o o1 LED
v g ) S . S IS L - SRS
e, e Y .o N L L . O -
e, 4 R ez - o . a »

. famiy
. \;\

.
oY Yt o

ol o
c' ’ »
“{ 14

\"l'

P N LI e
3 L‘,\n_ KRN RERIN
AN
bl

R

P
SR ~

+

-
IV

N T e
h 3 i
o

Lispart

by

°f

.

St <
¢ o

) '
T (10
ol G

., A8 g
IR P K i 0. 30

t a e
T

Ay N




bt
]

Al T
r' oY 1
“"" ' W -

Foge
vy

L

1, 2 and 3 respectively. A low total score for ail items on the
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schedule indicated unfavorable parental schoolereinforcement

behaviors whereas a high total score indicated favorable parental

school=reinforcemerrt behaviors.

Analysis of the Attitudes and Behaviors of Parents

The analysis of the attitudes and bzshaviors of parentgs was made
by a three-step anaiysis, namely, a broad area analysis, an item
analysis and an analysis of the relationships among Broad Areas

within social classes.
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Broad area analysis
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The t Test of Significance was used in the analysis of Broad %;
Areas, Parental responses in the two social classes were compared ) :
i
with respzct to each BRroad Area. Parantal responses in the two 'Eﬂ ?
S
communities were compared with respect to each Broad Area. A com- C Y
SN §
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parison also was made of the respcrses of parents of sons at the N
two different grade levels with respect to each Broad Area. %',!
‘ '{
item aralysis * :
v Frequetcy of response patterns for the lower=working class
£ parents ard for the upper~middle class parents were compared for each
s
F.
'% item of the interview schedule, By means of the Chi-gquare statistic, £
' an analysis wag made for each item. Significance attained at the & !
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1 per cent level or at the 5 per cent level was accepted as evidence

that these dissimilar schoolereinforcement behaviors could not have

occurred by chance.

Relationships among Broad Areas within social classes

The degree of relationship between Broad Areas was determined

within each sociai class, The measure of relationship used was the
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Pearson producte-moment method.
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Assumptions

. N
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The assumptions underlying this investigation were:
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1. The measures used to identify the subgsamples in the population
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were valid.
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2. The categories of the iaterview schedule were broad enough and

2

the questions contained therwzin were specific enough so that the
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ipetrument woiid assess those schoolerelated parental attitudes

N

and behaviors which tead to support a child's performance in

school.
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Limltations

PRIV N

2SS
e,
o

The limitations of the investigatiorn were:

1. The parental attitudes arnd behaviors to be assessed in this

study were limited to these school-related attitudes and

behaviors specifically mentionad in the interview questions,




2. This study was limited to the discovery of the degree of corres-

pondence between the parental attitudes and behaviors described

in the two experimental groups herein considered. The results

- -

will not necessarily be applicable to the larger cities of the

United States, like Detroit, Michigan, for example, since the

study was made in two relatively small, midwestern, suburban

communities.

5. The value of the results and conclusions derived from this study

were dependent upon the degree of truthfulness of the respondents

to the questions in the interview schedule.

Organization of the Study

, .
et R e W TR
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Ths dissertation comprises five chapters. Chapter I is an intro-

ductory chapter in which the problem is stated and a general des-
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cription of the procedures used in the study is given. A survey of

NN

the literature related to factors under congideration in this investi-
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gation is presented in Chapter 1II. Subsamples are described in detail
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and compared in Chapter III. Chapter IV reports the findings obtained
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from the investigation. Chapter V includes a sumnary of the findings

of the study, conclusions and recommendations.
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CHAPIER II

TELY AR M T
REVIEW CF THE L

A review was made of the literature concerning school-related
attitudes and behaviors of parents. It was important to find out if

similar or related studies had been performed so that unnecessary

duplication of research wouid not occur. No other study was located

in the literature concerning school-reinforcement attitudes and
behaviors comparing lower-working and upper-middle class parents of
adolescents. This study,'therefore, is not a duplication of work
already accomplished, but represents an original contribution to
research, Extensive use was made of the literature in order to
establish a procedure for accurate identification of the social class
of all families in the population1 and in the construction of an

interview schedule for parents.

The following sources were used as a basis for the development of
this procedure:

James B. Conant, Slums and Suburbs (New York: McGraw-Hili Book
Company, 1961).

Robert J. Havighurst, Paul Hoover Bowman, Gordon P. Liddle,
Charles V. Matthews, James V. Pierce, Growing Up In River City
(New York: John Wiley and Sons, Inc., 1962).

16




In the development of the interview schedule for parents,
utilization was made of investigations which compared the attitudes
and behaviors among parents of "overachievers" an "underachievers",
of "mormal achievers" and "underachievers" and of "normel achievers"

nl

and "overachievers"” together with research dealing with family

factors related to school persistence and dropout, A comsidscable

August B. Hollingshead, Elmtown's Youth, the Impact of Social
Classes on Adolescents {New York: Johe Wiley and Sons, 1949).

Joseph Alzu Kahl, The American Class Structure (New York:
Rinehart, 1957).

Walter B, Miller, The Culture of the Roxbury Community,
Cormunity Culture and the Sccial Worker (Philadelphia: National
Conference on Social Welfare, 1957).

Frank Rieseman, The Culturally Deprived Child (New York:
Harper and Brothers, 1962),

Fatricia Cayo Sexton, Education and Income: TInegualities of
Opportunity in Qur Pubiic Schools {New York: The Viking Press,
1661).

Williem Llcyd Warner, Marchia Meeker, Kemnsth Eells; Social
Clzss fin Amsrice; A Manual of Procedurs for the Megsurement of
Social Status (Gloucester, Massachusetts: JPotex Smith, 1957).

1 .
~ Dissertation Absiracts was the source of thirty-nine refersnces of
this type.
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literature exists concerning family factors related to school

achievement. For example, according te Strom:

One can say with certsinty...that within this neighborhood
where the so-called "culture of poverty" exists, there are

familial tendencies which induce conditions that foster
dzopout. '

In an article entitled "Social Class and School $uccess", Eargle
maintains that the educational status of the lower socio~economic
groups is far inferior to that of upper socio-economic groups and
that parents whn have obtained more formil education are more likely
to encourage their children to aspire to achieve in schcol. He also
states that lower grades are made by more lower~class children than
by upper=class children and that this can be explained to a great
exteni In terms of the environment of the two groups of children,®

Cook iIn g discusaion of sibling groups states that:s

Youngest children are less likely to withdraw and children
who srs betwsen other siblings are more likely to withdraw
than are those in other family pcsitionso§

Re D. Btrom, "Dromout Problem in Relatlon to Family Affect and
Effect,” Arizons Tescher, 52 (March 1964}, 1k,

2 Z. E. Rargla, ™Sccial Class and Student Success,” Hipgh School
Journal, 46 (Pebruavy 1963}, 168-69,

H. 8. Qook, Jr., "Avalysis of Factors Related s Withdrawal

Prior to Graduation,” Journal of Educational Research, 50
(November 1956), 193.
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A study conducted in England in 1954 found the student's home

background to be critical with respect to school persistence and

dropout.1

Mannino concluded that "mothers of persistent students showed
interest in and encouraged their children's schooling".2

Kahl found parents' expectations significant in influencing

student motivation,? .

The instrument used in the assessment of parental attitudes and
behaviors of parents regarding the education of their children had as

its basis validated research as reported in the literature.
Rationale of the Study

According to Kahl,u the schools for the "common man boy" are

more a meang than initiator of ascent within ths sccial clags

ot

Great Britain, Ministry of Education, Farly Leaviag (Tondon:
tier Majesty's Stationery Office, 195k),

o

Fertune V. Mannino, “Pamily Pactors Related to School Persistence,”
Joysnal of Hducatiomal Sociologyv, 35 (Jsnuary 1952}, 200.

3 Jogeph A. Fahl, "Bducational and Gcceupational Aspixation of *Covmon

Man' Boys,' Harvard Educaczional Review, 23 (Summer, 1953),
1864203,

e

ibid., 202

&




structure; he maintained that the parents must supply the motivaztion.

1

Mannino™ suggested that since the boy begins his earliest social

experiences within the intimacy of the primary family group, and
inasmuch as the influences of the broader social environment upon

his psychosocial development are mediated through the family, that

it is this social group which probably <uxerts the primary forces

which influence his persistence in school. Mannino® also presented
conclusive evidence that mothers of persistent students showed interest
in end encouraged their children's schooling. On the basis of such
suggestions and evidence it seemed a natural next step to ask if
parents in two differvent social classes whose children were successful
in school exhibited the same or similar attitudes and behaviors

toward the education «f their children.

Factnrs Related to School Success

Socio~economic conditioms

Much has been written concerning the relationship between socio= ri?5"

economic status and school success. For example, Manning5 reported 3

t Hannino, cp. cit., p. 154,
2 .
Ibid., p. 200.
5 Helvin Nephi Manning, Y4 Comparison of Underachievers and Normal

Achicvers at the Upper-elementary and Seventh~g.ade Level,"
Unpublished doctoral dissertationm, Utah State University, 1963.




21

that among students of various ability ranks the relationship of
socio-economic conditions to achievement was in favor of homes with
higher standards and that individuals profited academicslly from
favorable socio-economic conditions. Able children who achieved
beyond and below expectancy were compared with respect to the
socio-economic factor by Ashworth! who reported that the fermer
group came from a higher socio-economic level than the latter group.,
Walkeri2 in his study of the relationship of certain selected
variables to achievement, stated that socio-economic status was
significantly related to achievement. Jackson,3 in his study of
successful and unsuccessful school children, stated that success was
related to so:io=ecoromic status.

On the other hand, Finah suggested that social class has been

overemphasized as a single factor which accounts for the variation

1 Marion Schrimsher Ashworth, "A Comparative Study of Selected Back-
ground Factors Related to Achievement of Fifth- and Sixthwgrade
Students," Unpublished doctoral dissertation, University of
Houston, 1963.

2 Carl Walker, "The Reiationship of Certain Selected Variables to
First-grade Achievement,” Unpublished doctoral dissertation,
The University of New Mexico, 1963.

5 Violet Burden Jackson, "Successful and Unsuccessful Elementary
School Children: A Study of Some of the Factors That Contribute
to School Success,” Unpublished doctoral dissertation, The Ohic
State University, 1962.

b Robert Patrick Fima; "The Interrelationships Among Social Class,

Concerns, Intelligence and Achievement of Ninth Grade Students,"
Unpublished doctoral dissertation, Columbia University, 1963.




in certain aspects of student behavior. In his work on interrelae
tionships among social class, concerns, intelligence and achievement
he observed that a high correlation did not exist between cacial
class and these three main factors.

With such studies as these in mind, a population was chosen in
which the students studied were deemed successful at the outset
regardless of social class. It was hoped that this would hold the
social class-achievement relationship somewhat constant and permit
comparison of parental behaviors in two different social classes
with respect to achieving sons. Achieving sons only rather than
achieving boys and girls were chosen to eliminate any sex bias that
might be present. Only eleventh and twelfth grade boys were

selected in order to have some basis for the determination of

scholastic achievement of these boys at the secondary school 1level.

Family factors

As mentioned aboﬁé, Kahl1 maintained that parents must supply

the motivation if achievement is to occur among the common man boys.
But Kahl also found parents' expectations significant in influencing

motivation, Also, Mannino? presented evidence that in the lower

! gah1, op. cit., p. 202.

2 Ibid,, pp. 186-203.

3 Mannino, 220 _C_}.E.o, Pe 19)4'.
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socio~economic groups, mothers of persistent students showed interest
in end erconuraged their children's schooling. Berg1 also states that
maternal attitudes are important correlates of achievement.

But evidence has been found that there exist social class differ-
ences with respect to maternal expectations and perceptions of

school for their children. Upper-middle class mothers, according
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to Wheeler, had higher expectations for their children's educational
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gains, school achievement and length of schocl attendance than did

s

mothers in the upper-lower class. She concluded, therefore, that
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gocial class background was an important variable in maternal

expectations and perceptions of school,? There was also evidence
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that parents® aspirations for their childrea were significantly
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study on British education discovered a significan: relationghip

1 Richard Hamiltor Berg, "Mothers' Attitudes on Child Rearing and
Family Life Compared for Achieving and Under-achieving Elementary
@chool Childre»," Unpublished doctoral dissertation, University
of Southern Califormia, 1963.
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2 Elizabeth F. Wheeler, "Social Class Differences in Maternal Expecta=
tions and Perceptions of Scheel, Prior to School Entrance of First
Child," Capublished doctorai dissertaticn, Northwestern University,

1965.
3 Sexton, op. cit., pp. 13,29,106,159-41, 144.5,146,165-66.
J. E. Floud, A. H. Halsey, and F. M. Martir, Social Class and

Opportunicy (Melbourne, Londor, Tcronto: Wm. Heinemann Ltd.,
1956}, pp. 92-:Gi,




between three variables: physical facilities of the home erwironment,
parental attitudes toward school achievement, and the actual achieve-
ment of the child in school. Favorable parental attitudes together .
with a certair minimum standard of 1living as revealed by the condi-
tions of home environment were positively correlated with school
achievement and very significantly so. However, below this certain
minimum standard of home environment, favorable parental attitudes

had no effect on school achievement of the child, In a study of

factors related tc educational aspiration ievei of secondary

WL IEE 2
.

students and their parents, Kaiser found that aspiration levels of

AT
IR

studeats did not differ significantly frcm those of their parents
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for them z£nd that parental aspirations for their children were

4
s,

3
3 e,

significantly related to their education and income.l In Slumg and

by
‘A
. 13

Suburbs, Conant states:

it has Lzen established beyond any reasomable doubt that
community and family backgrourd play a large role in deter=
mining scholastic aptitude ard school achievement.Z

1 Louis Howard Kaiser, "Factors Related to the Educationail Aspiration

Level of Sslected Negro and White 3econdary Students and Their
Parents,” Unpublished doctoral dissertation, University of
Arkansas, 1961.

Conant, op. cit., p. 12,




In The Pursuit of Excellence the importance of parent attitudes

and behaviors are recognized:
The contzibution of these out-cf-school influences to the
emotional and moral life of the child are well-known and under=-
stood. Less widely racognized is the fact that these influences

have considerable effect upon the strictly intellectual motiva-
tion and academic fitness of the young person.1

Theoretical Basis for Measurement

The instrument constructed to measure school-related attitudes
and behaviors of parents was based on relevant findings recorded in
the recent literature. Broad areas of investigation were decided
upon which were pertinent to this study and questions were designed
to measure positive or negative parental schoolereinforcement
behaviors within these broad areas. A Iikert:;ype;sca&eg was used
with three categories of response for each item. A typical question

had categories labeled "no", "sometimes”, "often" which were scored

)
1, 2 and 3 respectively according to the direction of scaling. Like

4

! The Pursuit of Ercellence~-Education anc the Future of America,

Special Studies Project Report V. Rockefeller Brothers Fund,
America at Mid-Century Series (Garden City, New York: Doubleday
and Company, Inc., 1958), p. 18.

2 Rensis Likert, "A Technique for the Measurement of Attitudes,"
Archives of Psychology, 140, Columbia University, 1932.
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other scaling methods, the ome used in this study related the
responses of parents or cbserved variables to the attitudes of

the parents or lateat variablesl (see Appendix A, Interview

Schedule),

Research Basis for Measurement;
Bzoad Area Coastruction
The instrument corstructed to measure school-related attitudes
and behaviors of parents was based on relewant findings recorded *n
the literature; these findings are presented in this section as they

relate to the categories of the intezview schedule for parents,

Broad Area I - Provision of Educational Experiences by the Family:
It is genmerally accepted that achieving students have parents

who take them places and are members of families that do things

Bert F. Green, "Attitude Measurement," I» Lindzey, Gardner (Ed.)

Handbook of Social Pgyckology, I (AﬁdisonAWealey; 1955),
Chapter 9.




together and share in plannad activities. 1In his work concerning
home, family and commurity factors related to student achievement,
Van Zandt reported that the parents of achievers had superior
interest in educaticnal pursuits and related activities for their
children, participated irn mary culturale-educational activities
with their children and did things together as a family grocp,

such as making educational visitations of one kind or another and

taking periodic family vacationso1 Ellinger2 reported that

families of highly creative children made concerted efforts to

irvolve their children ir family activities. Independent studies

by Ashworth3 and Késhianh further substantiated the above mentioned

results.

1

Wayne Van Zandt, "A Study of Sume Home~Family-Community Factors
Related to Children's Achievement i3 Reading in an Elementary
School," Uapublished doctoral dissertaiicw, Wayme State
vniversity, 19€3,

Bernice D. Ellinger;, "The Home Exvironme~t and the Creative
Thinking Ability of Chiidrer,” Uapublished doctoral dissertation,
The Ohin State Uaiversizy, 15k,

2 Ashworth, op. cit.

k +erry Gary Keshlan, "Why Ciildrer. Succerd i» Reading: A Study to
Detcrmine, in Thres Selected Commurities, Some of che Common
Physical, Sccial, Emotional, and Exvironmental Characteristics
arn.d Experiences of Childrea Whe Learn to Read Succesgfully,"
Unpublished doctoral dissertation, New York Universitv, 1360,
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Broad Area II - Parental Assistance with Required Homework:
According to the literature, parents of successful children tend
to provide these children with help and guidance when needed and they
structure the environment for their children sc that they are very
likely to perform at a level commensurate with their abilit:y.1

These children very often are provided with a room of their own

vhich affords a comfortable quiet place for study.2

Broad Area III - Reading Experiences dutside the School:

Achieving students tend to have hobbies of a scholastic nature

or that involve and require at least some reading.B’h They are

Anna Khatoon Syel, '"'Patterns of Parent Eehavior Influencing
Academic Achievement in the Junior High Schools,” Unpublished
doctoral dissertation, University of Illinois, 1961.

2 Manelle Vincent Jeter, "A Study of the Characteristics of Mentally
Superior Achievers and Underachievers in Reading at the Fourth,
Fifth, and Sixth Grade Levels," Uapublished doctoral digsertation,
Florida State University, 1963.

5 Charles Ray Young, "Factors Associated with Achievement and Under-
achievement Among Intellectually Superior Boye," Unpublighed
doctoral dissertations, The University of Misscuri, 1962.

4 Raymond Ray Jung, "Leisure Activities of Children of Different
Socio-Economic Status and from Different Ethnic Groups,™
Unpublished doctoral dissertation, Unjversity of California,
1963.
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inclined to teke private izzasone of onz kind or encther zuch as BRgie

leewm.l They vead books, mazssives, and. nsuspapers sad vialt the

-n

¢
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library often. >”? 7?7 Thege children also have access o reading

wsterials inm the home and maks good use of it they alezo read many

1ibrary bocks amd 1ike rezé,dingebﬂﬁg trd, they wery often have a

pezsonal library of their mem“g

Broad Axea IV -~ Pavental Interest im the Son'z School Activitieg:

Students whoe are succegsful epend time at home studving their

gchoo sﬁbjecw.m?u They possess asdeguate siudv habits and provesd

3

Ashwerth; op. cit.

2 Jung, op. git.

3 Ellinger, gp. cit.
b

Jeter, op. git.
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to do the work on their own.l

The parente of these children help them
to reach desirable goals through their interest, encouragement and
zpproval of what their children are doing.2 Intellectual stimula-
tion is offered these children by their parents who talk with them

‘~about the things that happen at school, about the kinds of thinge
their class is dping and about special activities like movies or
special programs they have seen at school.B’u’5 The parents also
supplied their children with the motivation to achieve up to
capacity and perceived the teacher to be encourgging and pressuriag
their sonz to work fairly hexd or haréeé Achisving students have
perente who are making plens tc send them tu coliege and who talk

with them about it.7

! Syed, 1bid.
? 1hid.

5 Young, op. cit.

4 Edward Bilerman, "The Relationship Between Pupil Academic Achieve-
ment and Pavental Actitudes Toward fchievemeni: An Investigation
Lo Determine the Relatiomship Between Pupil Academic Achievement
and Parents' Bupressed Attitudes Toward Theilr Children’s Achieve-

ment in School," Unpublished doctoral dissertation, New York
Unlversity, 1861.

2 Syed, op. cit.

6

Gerald Arthyr Cleveland,"A Study of Certain Psychologleal and
Soclclogical Characterisvics as Relatsd to Aritlmetic Achieves

ment,” Unpublished doctoral dissertation, Syracuse University,
1e61.
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Broad Arga V - Fanily (ontsaets with Szhool Persommsl and Family
Participation in 8chool Activiriss for Parspis:
Parents of achisving students have contact with the school apd
with school personnel., They tesnd to be membavs of PATERL ¢rganiza-

tions like the P.T.A,, to attend special clasgses, clubs or groups for

parents and to work as voluntesr helipers om scheot preizess or pro-

g:'ams."’“""’2’3"3’;»"5

Broad Ares VI4 - Methode of Mr . fvatieon and Coutzel of Son's Bshavior,
Hotivation Techaiques:
Parents of succesasful students encourage them o join young

people®s groups aad to take part in extracurriculsy activities at

Nolan E. Correll, "The Effects of Social Class on Parental Contacts

with the Public School System," Unpublished doctoral disssrtation
Northwestern University, 1963.

B R TR Pt L U VT b O S A L G e N Ay b el O L A 7 A

3

2 Herbert J. Schiff, "The Effect of Persomal Contactusl Relationships
on Parents' Attitudes Toward and Farticipation in Locs! $chool
Affairs," Unpubliiched doctoral dissertation, Worthwestern
University, 1963,

3

AR

Syed, op. cit.

b Ashworth, gp. cit.
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2 Bierman, op. cit.
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&c&aaigi’g They encoursge them to bying work home from school and
try to explain to thew why they skould work hard in school.’ They

place s high valuve on good wmarks and sncourage thelr children to

. I
gt themgi”fg These parents also place grest importanse on rveading;

they encourage theiy children to read end are, themselves, avid

8

rea&ers=7’

'3 1 g
29510 Thay plan college for their children and often
&

L Abdul Wahied, A Study of Certain Envircnmental Factors and Pxtra-
class Experisnces as Related to Gollage Plams of Aigh School
Senivrs,” Unpublished dectoral issertation, Indiana University,

196k,

Helen Elizabeth Wormell, "A flomparative Study of Perceptions Related
to Self, Homz, and School Among Selected Niath Grade Students,"
Unpublished doctoral digsertation, The University of Michigan, 1963.

b
b

Blerman, op. cit.

ibid.

2 Wormell, op. cit.

6 Syed, op. git.

T Keghian, op. cit.

Van Zandt, op. cit.

9 BDorotky Jean MeGinnis,"A Comparative Study of Actitudes of Parents
of Superior and Inferior Readers Towswd Certain Child Rearing
Practices, the Value of Reading and the Developrent of Language,
Skills and Expeximental Background Related to Reading," Unpube
iished doctoral dissertation, Michigan State University, 1563,

16Y0ung, op. cit,
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talk with them about it.l’z’5 Achieving students are encouraged by

their parents to save mouey either by putting it on their bank
accounts or by buying savings bonds.)+ Their parents often use some

pezrson as an example of how they want them to be,?

Broad Area VIB ~ Methods of Motivation au:d Control of Son's
Behavior, Control Techniques:
Parents of successful students insist that their children set

aside a definite period in the evening toc be used as study time.6’7

L Waheid, op. cit.

2 Jeter, 9£o Cit_o

5 Benjamin Galbreath Gray, "Characteristics of High and Low Achiev~-
ing High School Seniors of High Average Academic Aptitude,"
Unpubiished doctoral dissertation, University of Southern
California, 1960.

4 Paul T. Rankin, Jr., "The Relationship Between Parent Behavior
and Achievement of Inner City Elementary School Children,"

Unpublished doctoral dissertation, The University of Michigan,
1566.

2 Ihid.
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They praige their children for a good job done at home or im achool.l’a

When their child does a poor job at home cr in school, they try to

o
JE
:
._:.\"( |
4
.

find out where he is going wrong with the intention of trying tc

B

yj 4 - )+ 6 ) ) - - -

P 631?.5’ 220 4 democratic atmosphere poesists in these homes; the
. parents tend to be permissive rather than autoecratic but within

certain limits. When things are discussed by the family, the children
feel perfect.y free to express themselves. Xf ideas contrary to

those of the parents are expressed by the children, these parents

try to discuss the pros and tbns:cf the matter as objectively as

possible but then allow their children freedom to believe what they

1 Wormell, op. cit.
2
Syed, op. cit.

5 Ibid.
)

Janice Marie Barwick, "A Study of the Relationship Between Parental
Acceptance and the Academic Achievement of Adolescents," Unpub-
lished doctoral dissertation, Boston University School of
Education, 1960,
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want to.l’2’5’u These parents are not only loving, permissive and

democratic but also supportive in their relationships with their
children; they show concern for their-children's welf-re, For

______ 1

Aesmcment o 2L 29
SaAGUIPLTy LUTY are L1

ely to pvaise their chiidren in the presence
of relatives or friends but they don't belittle them in the presence
cf relatives or friends.5:6’7:8 They help their children reach
desirable goals through their interest, encouragement and approval.9
These parents refrain from the use of physical methods cf punish-

ment when their children misbehave. They do not offer rewards on

1 Alvin S. Orinstein, "An Investigation of Parental Child-rearing
Attitudes and Creativity in Childzen," Unpublished doctoral
dissertation, University of Denver, 1961.

2 James E. Biglin, "The Relaticnship of Parental Attitudes to
Children's Academic and Soclal Performance,” Unpublished

doctoral dissertation, The University of Nebraska Teacher
College, 196k4.

2 Van Zandt, op. cit.
Bevg, op. cit.

2 Orinstein, op. cit.

Wormell, op. cit.

7 Ashworth, op. cit.

g~

8 Berg, op. cit.

? Syed, op. cit.




the condition that their children will do as they wish but thkey do

reinforce appropriate behavior with rewards of some kind such as
praise and/or material rewards. They discuss with their children
what will happen if they.do certain things coatrary tc parental
wishes., They punish their children for inappropriate behavior by
reprimanding them and taking away scme of their privileges. They
make it clear to them beforchand that this will be the case and
they "follow through" in this regaud. These parents tell theiv
children what is expected of the: and see to it that they live up
to their expectations. Alse, they require their children to keep
them informed of their whereabouts and of their out=of-school

actfvities.l

Broad Area VII - Parental Expectations Relative to the Son's
Educational Achievement:
The parents of successful students place a high value on school

marks and expect their children to get gecod m.arks.g-'j",+ They want

1 syed, abid. -.

2 Wheeler, op. cit.

Jeter, op. cit.

4 Kaiser, op. cit.




their children to have a good education,Vs® They are very interested

in having these children go to college; they are making plans for it

and frequently talk with them about it. These parents are, in general,

interestad in their children following a profession or a technical

skill of some kind.B’)+

Broad Area VIII - Reported Conversations with Son by the Parent:
There is evidence to substantiate the fact that parents of
achievers comverse frequently with their children.5’6 Questions
vhich occurred in other bread areds of this study an’ iavolved
conversations between the parent and the son are analyzed under

Broad Area VIII for both groups of parents.

Broad Area IXA = Additional Perceptions by the Parents Concerning
Themselves:

Parents of successful children tend to be serious about the goals

to be reached by their children and'they help them to achieve these
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! Ratser, Ibid.

2 Wheeler, op. cit.
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goals through intersst, encouragement, and approval.l In Broad Area
IXA, a comparison ig made between the perceptions of the two groups of
parents concerning the interactions they have with their sonz end

the goals which they set for them.

Broad Area IXB - Additional Perceptions by the Parents Concexping

Their Sons:

Parents of successful children tend to have favorable perceptions

concerning these children.2 In Broad Area IXB a comparison is made
between the perceptions of the two groups of parents concerning the

attitudes, behaviors and interests of their sons.

Summary

There is some disagreement in the literature concerning the
effect of class on achievement., Some investigators have stated that.
there is a very definite relationship between sccial class and
achievement whereas other researchers have maintained that social

clase has been over-emphasized as a single factor accounting foxr

variation in student behavior. With such studies in mind, for this
investigation a population was chosen in which the students studied

were deemed successful at the outset regardiess of social class.

! syed, Ibid.

2 Ashworth, op. cit.




Several references ave available in support of the thesis that

positive school reinforcement behaviors on the part of parents are

important to a chiig'se éudcess in school and that aspiration levels

of students do not differ significantly from those of their parents
for them. But, svidence was presented that social class background
was an {mportent variable in parental expectations and perceptions
of school for their childzen and that parént aspirations for their
children were related to the education and income of the parents.,
If as the literature seems to indicate, student achievement is
dependent on parental motivation and if this motivation is influenced
by parentsl expectations, then, schocl~related attitudes and
behaviors of parents of successful boys should be similar regardless
of the soclal class from which these boys come, and this is the
hypothesis to be tested in this study.

The instrument constructed to measure school-related attitudes
and behaviors of parents was based on relevant findings recorded in
the literature; these findings were presented in this chapter as they

related to the categories of the interview schedule for parents,
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CIGRISTICS OF ThE SUBSAMPLES

In this chapter the two subsamples will be described witk
respect to occupation, income, family factors, education, sens and
sivblings. Since the purpose of this study is to compare the schooi=
related attitudes and behaviors of parents in the two different
social classes, the characteristics of the families comprising
these two subsamples are presented in the following sections.
Factors which are reported in the literature as characterizing the
lower=-working class and the upper-middle class will be evident in

the descriptions of the two subsamples.

Occupation

Occupation of the father 1s considered to be the best singie

indicator of social class. In this study, occupatior of father was
used as the initizl basis for social class determination. The othew
three factors of Warner; namely, "inccme®, "house type" snd "area
type' were used to determine the social class of the family when
“occupation” alome seemed ts the author to be inadequate.

Lo
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Gccupation of fathers

Table 1 indicates the numbsr snd pzr cent of lower-werking and
upper-middle clase fathers in the various vccusaticnsl categories of
the two subsamples. The cetegories used together »ith the correge

ponding numerical scale for razting these occupaiional categozrias
1 “
are thoge of Warner.

v
‘
§
1

¥inety-six per cent of the lower~working class fsthevs were

3 - - > g"’
either unskilled or semiskilled workers whereas 96 per cent of the =3
upper-middle clese fathers were professlional men, ryeprictors of %ﬁ

large businesses, semiprofessional men or smaliler c7ficials of
S 3

large buginesses., Four per cent of the lowew=working class Fathers
were either proprietors of small btusinesses or skilled workers
whereas U4 per cent of the upperemiddle cless fathers were either

skilled workers or '"clerks and kindred workers”. In esch subsample

‘.
HESRES

there was one skilled worker. The four factows of Warner, xzmely,

o f“'.
odhor 30"
i

Fi
5%

"occupaticn™, "iscome”, “house type’’, and "area type’, weve used to

determine the gecial cless of families in which the cccupation of

the father was classified zs 'proprietors of small businesses”,

"skilled worker" or "clerks and kindred workers®”. it is clear from

Table i, that the subsamples are distinct groups.

Warner, 9p. cit., p. 2%
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Income

Since the income of the head of the housshold is one factor
which aids in the classification of families according te social
ciass, these data are presented next. It is interesting to notice

the income ranges for cthe itwe subsamples and whers the majority of

each class are located on the seale.

Bz
YN
s
24

A
A

)
\

The father wasg designated as head of the household in the

)

xS :\}\\%

intact family. The breadwinner was designated as head of the house-

hold in the mixed family and this was either the mather, the step~

father or the real father depending upon the mixzed family type.

Family types involved in this stulv are described in the next

section entitled '""Pamiiy Factors".
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Income of household heads

From Table 2 it can be seen that 79 per cent of the lower-

working class subsample had incomes less than $10,000 per year

whereas 78 per cent of the upper-middle class had incomes greater

than $12,000 per year; approximately equal percentages in both

classes had incomes greater than $10,000 per year but less than

$12,000 par year (17 per cent in the lower-working class and 1l per

cent in the upper-middle class).




Table 2

INCOME OF HOUSEHOLD HEADS

:
§ Lower=-Working Class Upper-Middle Class
& Income Numbex % Numbey %
%

$¢?0’ QQO &nd up «w - o 19 36

18,000 - 19,000 == - 6 11
16,000 - 17,000 -- -- 5 10

14,000 « 15,000 1 2 10

Ui

12,000 - 13,000 1 2 6 11
10,000 - 11,000 8 17 7 14 ;
8,000 - 9,000 10 21 3 6
6,000 - 7,000 1l 30 1 2
4,000 - ©53000 6 13 - -
2,000 - 3,000 T 15 - -

Less than 2,000 - -- -- -

Totals 47 100 52 100

Median $6,000 = 7,000 $16,000 - 17,080
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Family Factors

In this section family size and composition is discussed
together with family types. Anr analysis is presented showing a

breakdown of mixed family types in both subgroups.

Family gize

In Table 3%a ftccan be seen that the total number of children
in each social class was not very different. There was an average
of 4.2 children per family in the lower=-working class compared
with 3.7 children per family in the upper=middie class. It is
intergsting to note that in the population studied there were
almost twice as many boys as girls in both social classes.

A further analysis of family size with respect to social class
is given in Table 3b. Families in each social class are grouped
¢:cording to number of childrem in the family. The median family
size in the lower-working class was four., The median family size in
the upper~middle class was three. These data correspond favorably
with the average number of boys and girls in the two social classes
as recorded in Table 3a, namely, 4.2 for the lower-working class and
2.7 for the upper-middle class., But, Table 3b shows a tendency for

the lower-working class to have larger families than the upper-middle

class; three-fourths (76 per cent) of the lower-working class
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families had from two to six children per family whereas a similar

number (75 per cent) of upper-middle class restricted their family

8ize from two to four children.

Family types

The number and per cent of intact families in each social class
is shown in Table 4. Seventy-sevea per cent of the lower~working
class families were intact compgred with 96 per cent of the upper=-
middle class families. The miged family type was present in 23 per
cent of the lower-working class families and in 4 per cent of the
upper-middle class families. The mixed families are analyzed in
Table 5 according to specific type and with reference to the two
groups. In the lower-working class, 46 per cent of the families
classified as 'mixed" (fise cases) are widowed and in *he upper-
middle class 50 per cent of the mixed families (one case) are of

this type.

Educational Achievementg

Educatior of parents

A comparison of the educational achievements of the two parental

groups studied is presented in Table 6. Differences in the educa~-
tional attainments of the two grov s of parents are very prcnounced.

Only 32 per cent of the lower~-working class parents were high school
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Lower=WYorking Class

Upper-Middle Class

Family Type Number % Number %

36 77 50 96

Mixed family 11 23 2 b

, Total# T4 100 52 100
' Table 5

MIXED FAMILY ANALYSIS

§ .
g - Intact fanily

Lower=-Working Class

Upper-Middle Class

Mixed Family Type Number % Number %
Widow 5 46 1 50 _
Separation G ‘ 0 0 0
Divorce 2 18 0 0
Stepfather 3 27 1 50
Stepmother 1 -9 0 0
I Totals 11 100 2 100
\
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graduates comparec. to 98 per cent in the upper-middle class. A further
analysis of the data shows that 68 pef cent o the lowerwwo;king ¢class
parents did not graduate from high school whereas 70 per cent of the
upper~-middie cliass parents entered college. More thanﬁpne-third

v

(36 per cent) of the lover-working class parents did not progress

R NTEZE AR VN €27
< s

beyond the ninth grade whereas more than one~third (38 per cent)

N\

of the upper-middle class parents graduated from college, More

than one-fourth (28 per cent) of the lower-working class parents had

less than a ninth grade zducation. Eight per cent of the lower-

AR L W P SN A el SN

working class parents did not enroll in junior high school whereas
10 per cent of the upper-middlie class parents did graduate work.,
Four per cent of the lower-working class parents did not complete
elementary school whereas 5 pe? cent of the upper~-middle class

parents earned graduate degrees.

Education of fathers

The educational attainments of the fathers are shown in Table 7.
Differences of educational achievement between the two social classes
arz even more accentuated when one examines "education of fathers"
rather than "education of parents’.

About one-fourth (28 per cent) of the fathers in the lowere
working class graduated from high school compared to 100 per cent in

the upper-middle class. Almost three-fourths {72 per cent) of the
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lower=working éiass fathers did not graduate from high school whereas
81 per ceﬁ£~;} the.uppgrwmiddle class fathéra entere¢ college. Forty
per cent of the lower~working class fathers did not progrgss beyond
ne ninth grade whereas 50 per cent of the uppef#middle class

fathers gréduated from college, More than one~third (36 per‘cent) |
of the lower-=working class fathers had less than a ninth grade
education. Ten per cent of the lowernworking class fathers did

not enroll in the junior high school.whereas 14 per cent of the
upper-middle class. fathers did graduate work, 10 per cent of whom

carned graduate degrees. Four per cent of the lower-working class -

fathers received no formal education wnatever.

Education of mothers

The educational accomplishments of lover-working class mothers
e tended to clevate the over~all educational status of these families

while in the upper-middle class families the opposite effect was

observed. Data pertaining to the education of mothers in the two
% social classes are summarized in Table 8.
4 More than one~third (36 per cent) of the lower-working class

. mothers graduated from high school compared to 96 per cent in the

N E2E
[

upper-middle class. Almost two-thirds (64 per cent) of the lower=-

o

)\’3

working class mothers did not graduate from high school whereas
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60 per cent of the upper-middle class mothers entered college,

Blightly 1css than one-third (32 per cent) of the lower=working class
mothers did not progress beyond the ninth grade whereas 18 per cent
of the upper-middle class mothers graduated from college, About

"

one~fifth (21 per cent) of the lower=working class mothers had less
than a ninth-grade education. Six per cent of the lower~working |
class mothers did not enroll in the junior high school whereas 4 per
cent of the upper~middle class ‘mothers did graduate work, none of
whom received graduate degrees. Four per cent of the lower=working

class mothers did not complete elementary school but no lower-

working class mothers were without some formal education.

Education of mothers relative to education of fathers

Lower~working class mothers tended to have more education than
lower-working class fathers whereas upper-middle class mothers
tendéd to ﬁave less education than upper-middle class fathers. Thege
data are summarized in Tahle 9. Fifty-four per cent of the lower-
working class mothers had more education than lower-working class
fathers whereas 60 per cent Qf the mothers in the upper-middle class
had less educaticn than upper-middle class farhers. Iwventy-threce per

cent of the lower=working class mothers had less education than

lower-working class fathers and 17 per cent of the upper=middle class
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mothers had achieved higher educational status than upper-middle class
fathers. Twenty-three per cent of the parents in each social class
had equivalent educations. Educational differences between lower=-
working class parents were confined to the public school gector

while in the case of upper-middle class parents they existed in the

college and university areas.

Sons and Siblings

In this gection the family positions of the sons under inyesti-
gation in this study are discussed together with dropout incidence
and college enrollment among siblings. The grade levels of the sons,

the curricula they pursued and their academic achievements are pre=-

sented,

Family position of soms

Table 10 indicates the age ranks of the sons amo:ig the siblings,
Fifty-one per cent of the lower~working class sons werz betwsen
other siblings compared to 31 per cent of the upper-middle class
sons. Twenty-six per cent of the lower=working class sons were the
oldest in their sibling group whereas 52 per cent of the upper=middle
class sons were the oldest. Eight per cent of the lover=working
class sons were the only child compared to 2 per cent of the upper-

middle class sons. Equal percentages in each group were the youngest

among their siblings (15 per cent in each case).




Table 10

AGE RANKS OF SONS AMONG SIBLINGS

Kork Leldw .
.

Lower-working Class Upper-Middle Class
e Rank Number K3 Number %

thenih O oo T b £}

Only Child L 8

Oldest Child 12

AN A TR

Above Middle

(e

Middle Child

NS

-,
.

RPN
PR 44

Below Middle

NN

Youngest Child

Totals




Dropout incidence among siblings

Since the sons involved in this study were all being retained in
school, it was interesting to explore the dropout incidence among
siblings in both social class groups (see Table 11). There were
nine dropouts in the 47 lower-working class families (4.5 per cent)
compared to one dropout in the 52 upper-middle class families
(0.5 per cent). With one exception the dropouts ia both social
classes were older siblings now in their twenties and thirties (one
lower-working class girl was eighteen years old and was a high school
senior when ghe left). Twice as many males as females were dropouts
among the lower-working class siblings. There were no male dropouts
in the upper-middle class.

Ap. interesting fact svands out between the mzle siblings and the
fathers of the lower~working class. It will be recalied that 72 per
cent of the lower-working class fathers dropped out of school (see
Table T) whereas only 3 per cent of their sons have so far "followed
i;“their footsteps'. Of course no conclusive statement can be made
concerning the relative school achievements of the sons and the
fathers of the lower-working class until all of the sons have pro=-
gressed through their late "teens" but there seems to oxist here a
trend toward longer school retention among the younger generation

males i:.. this social class.
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Table 11

DROPOUT INCIDENCE AMONG SIBLINCS

Lower-Working Class Upper-Middle Class

Sex of Sibling Number % Number %
Male 6 3 c 0
Female 3 1.5 1 0.5

Totals 9 4.5 1 0.5

College enroliment among siblings

Table 12 gives data concerning college enrsllment among siblings.
In the lower-working class 4.5 per cent of the siblings had enrolled
in college whereas 17 per cent of the upper=-middle class siblings had
done sc. It is interesting to note that so far 5«5 per cent of the
lower-working class male siblings have enrolled in college compared

with 2 per cent of their fathers.

Grade level of sons

All of the sons involved in the study were eleventh and twelfth
graders. Table 13 gives the number and per cent of eleventh and
twelfth graders in each social class. Sixty per cent of the lower=-

working class sons were twelfth graders compared to 52 per cent in
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the upper-middle class. Forty per cent of the lower=-working class

sons were eleventh graders compared to 48 per cent in the upper=-

middle class.

Table 12

DI TAR it i

COLLEGE ENROLLMENT AMONG SIBLINGS

iower-Working Class Upper-Middle Class
Sex of Sibling  Number % Number 3

Male 16 10

R R AT I A T N e e

>
et

Female

14 7

7
2
9

.‘» e
NED LRI
N A OIS - '

Totals 33 17

Py

Tablie 13

GRADE LEVEL OF SONS

Lower-Working Class Upper-Middle Class
Grade Level Number %  Number

12 28 60 27

11 19 Lo 25

47 52




Curriculum of sons

The curricula pursued by the sons in both social classes are
given in Table l4. Eighty-nine per cent of the lower-working class
song were on the General Curriculum whereas 90 per cent of the

upper-middle class sons were on the College Preparatory Curriculum,

Table 14

CURRICULUM OF SONS

Lower-Working Class Upper-Middle

Curriculum Number % Number

andhupen

College Preparatory 5 11

1
General k2 89 5

b

Academic achieverment of sons

The range of approximate grades earned by all of the somns
during their high school years is summarized in Table 15. The
median cf the grades achieved by the sons in each social clase is
also recorded in this table. These date were gathered by inspection
of the high school records of the sons. An average of the marks

achieved by ecch son was used in the ccnstruction of Table 15.




Table 15

RANGE OF APPROXIMATE GRADES OF SONS

Lower-Working Class Upper-Middle Class
Nuwher % Number 3
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Only 4 per cent of the lower~-working class sons had an academic average

of B or better compared to 35 per cent of the upper-middle class
sons. Forty-seven per cent of the lower=-working class sons had an
average of C or better compared with 84 per cent of the sons in
the upper-middle class. It is also observed that 69 per cent of

the lower-working class sons had academic averages in the C, D+

£



range while 68 per cent of the upper~-middle clasz sons resided in
the B, C range, There is no question that the upper-middie class
sons were receiving beiter grades than the lower~working class sons.
There was an academic achievemant difference of one full grade

between the sons in the two different social classes.
Sumrary

In this chapter the two gubsamples were described with respect
to occupation, income, family factors, education, sons and siblings.
These data served to demonstrate that the two groups studied were
very different,

Ninety-six per cent of the lower-working class fathers were

either unskilled or semiskilled workers whereas 96 per cent of the

upper~middle class fathers were professional men, propristors of

large businesses, semiprofessional men or smaller officials of
large businesses.

Seventy-nine per cent of the lower-vorking class families had
incomes of less than $10,000 per year whereas 78 per cent of the
upper-middle class families had incomes greater than $12,000 per
year. The median income in the lower-working class was $6,000-7,000

per year compared with $16,000-17,000 per year in the upper-middle

class.,
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The total number of children in each socizl class was quite

similar. There was an average of 4.2 children per familiy in the

There was a tendency, however, for the lower-working class to have
larger families than the upper-middle class.

Seventy=seven per cent of the lower-working clzss families were
intact compared with 96 per cent of the upper-middle class families,
About half of the families in each social class that were classified
as "mixed" were widowed.

Only 32 per cent of the lower-working class parents were high
school graduates compared to 98 per cent in the upper-middle class.
About one-fourth (28 per cent) of the fathers in the lower=working
class graduated from high school compared to 100 per cent in the
upper-middie class. More than oneethird (36 per cent) of the lower-
working class mothers graduated from high school compared to 96 par
cent in the upper-middle class. The educational accomplishments of
the lower-working class mother tended to elevate the over-all

educational status of these families while in the upper-middle class

families the opposite effect was observed. Lower-working class

mothers tended to have more education than lower~working class
fathers whereas upper~-middle cizss methers tended to have legs

education than upper-middie class fathers.
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Fifty-one per cent of the lower-working class sons were between
other siblings whereas 52 per cent of the upper-middie class sons
were the oldest in their gibling group.

The incidence of dropout ‘among siblings in the lower~working

class was 4.5 per cent compared to 0.5 per cent in the uppers=

middie class.

In the lower-working class k.5 per cent of the siblings had

enroiled in college whereas 17 per cent of the upper-middle ciass

siblings had done so. In both social ciaszes, slightly more than

half of the sons involved in thig study were twelfth graders (60 per
cent of the lower=working class sors and 52 per cent of the upper-
middle class sons) whereas slightly less than half were eleventh
graders (40 per cent of the lower-working class sons and 48 per

cent of the upper~middle class song)

ns). A large
working class sons {39 per cent) were ‘on the General Curriculum
whereas a large majority of the upper~-middle class sons (90 per cent)
were on the College Preparatory Curriculum. It was observed that

the median grade for the lower~working cl
pared to B-/C+ for the upper-middle zlass sons. There was an

academic dc¢hievement difference of one full grade between the sons

in the two different social classges.
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CHAPTER 1V

FINDINGS

The resuits cbtained in this investigation will be presented
in this chapter. The validity of the instrument used in this study,
together with the validity and the reliability of the responses of
the parents to the interview schedule, will be discussed. The
statistical analysis of the data derived from this instrument will
be presented in the following order: first, an analysis of the broad
areas delineated in the interview for parents; second, an item
analysis of these broad areas; and third, the relationship: among

the various broad areas of investigation within each social class.
Validity and Reliability

In order that the results of this study may be accepted with
confidence it is necessary to establish the validity of tke appraisal
instrument together with the validity and the reliability of the
responses. Logical validity and empirical validity will be discussed
and statistical correlatious indicating that reliable responses by

the parents to the interview schedule were obtained will b~ presented.
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Validity

The interview schedule, administered to both experimental groups,
was constructed by this researcher after the review of the literature
with the broad areas of investigation chosen and items degsigned to
measure school-related attitudes and behaviors of parents. School-
reiated attitudes and behaviors of parents of achievers and none
achievers which were accepted a8 typiqél attitudes and behaviors of
these parents served as the basis for the construction of these items.
This interview schedule was critically analyzed by five impartial

professional investigators and qualified experts in order to make

TN IA R Y W RN PRI N I RN MU 00720 N o TSSOSO s B 2 ARSI N . RN

sure that the items of the schedule would actually measure what they
were designed to measure and that these questions when organized in
groups under the various broad areas would measure school-related
parental attitudes and behwviorsiwith respect to these broad areas.
Since both the literature and the judges indicated that the concepts
utilized in the construction of this inscrument were valid and that
the instrument was deeigned in such a way as to measure that which

it was intended to measure, logical valiiity of the instrument was

démonstrated.l

1 pecbold B. Van Daler, Understanding Educational Research, An Intro-

duction (New York: McGraw-Hill Book Company, Inc., 1962),
pp. 26k4-65,
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Eleven questions which were asked of the parents were also asked

of the sons (see Appendix B: "Interview Schedule, Male High Schocl

Students"). In Table 16, the percentages are presented by sccial

class for those cases in which the parent and son gave identicai

responses to each item. It should be rr-alled that there were three
possible choices to each item. Thus in item 1b{3a), 66 per cent of
the upper-middle class parents and sons gave identical responses and
55 per cent of the lower-working class parents and sons gave identical
responses.,

In view of the fact that there were three possible choices to
each item for the parents and the sons, the probability was quite
small that identical parent-son response to a given item could have
occurred by fhance. Also, since a child's perception of a given

situation co%ld be expected to be somewhat different from that of

his parents ;r at least somewhat limited, because of lack of maturity
or experience on his part, incidence of identical parent-son response
to a given item could be expected to be somewhat less than ideal.

In the interviews with the sons differences in perceptions [ etween
parents and sons regarding given situations became evident. For
example, when a student was asked the question, "Do your parents tell

you what is expected of you and then see to it that you live up to

their expectations?”, item 9a(36a), the son very often asked "Do




Table 16

IDENTICAL PARENT~-SON RESFONSE ON VALIDITY
ITEMS

ANy IR
SRTAY, R Y

Item Lower-Working Class HggersnidQ£g»CIass
Number Per Cent Per Cent

S v
%

e

oS,
an
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1b(3a)* 53 66

l" 13

2b(8h) 62 50

2d (8b) 63' 62

3a(lla) 6l 73
ka(29a) k7 L6
5a(30a) 58

6a(7a)

7a(17a)

8a(51b)

9a(36a)

Eesxss T L0 L
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10a(l7a)

B

I
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* This notation denotes the number of the item in the son's
interview schedule and in the parentés interview schedule
regpectively.




T1
you mean school marks when you say ’wha; is expected of me'?"
Regponses of the parents to this question were nev.r made from such
a limited vantage point. With these factors in mind, the per cent

of identical parent-son respounse to the validity items in bgth

social classes :ie quite acceptable and lends support to the assumption

that the parents were telling the truth when interviewed,

Reliability

Three questions were repeated in the interviews with parents
in order to determine the reliability of the responses of the
parents (Bee.Appendix A, Questions 78, 79 and 80). A high positive
correlation between parental responses to repeated questions was
accepted as & proof of the reliability of parental response. The
statistical measure of relationship used was the Chi-gquare Test
of Significance. All items were significant at the 1 per cent level,
an indication of a high positive correlation between the responses
of the parents to repeated questions. These results are presented
in Table 17.

High positive correlations existed between the repeated

~Ee3ponses of the parents in both social classes to the three

repeated guzstions. From these results it was concluded that the
regponses of the parents in both social classes to the items in the

interview for parents were reliable responses,
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Summary

In order for the results of this study to be accepted with

confidence, it was necessary to demonstrate the validity of the

appraisal instrument and to establish the validity and the relia-
bility of the parental response to the interview schedule. In this
section logical validity of the instrument was demonstrated and
validity and reliability of parental response to the interview

schedule were established,
Broad Area Analysis

The major purpose of the Broad Area Anaiysis was to test the
hypothesis of this study with reference to each Broad Area, i.e.,
to determine if the schoolerelated attitudes and behaviors of parents
in the lower-working class were similar to those of parents in the
upper-middle class with respect to each Broad Area. Two additional
objectives, however, werz also achieved in this analysis: (1) a com-
parison was made of parental responses in the two communities with
respect to each Broad Area, and (2) a comparison was made of the
responses of parents of sons at the two difierent grade levels with

respect to each Broad Area. The procedures followed in this analysis

and the results derived from it are discussed in this gection,




Parental Yeasporges in the two social classes compared with respect to
sach Broad Area

The parental reasponsss of the two social classes were compared
vith respect to each Broad Area. The t Test of Significance was
erployed to determine 1if the resporses of the two grouvps were
similar or dissiuilar. The statfstics below compars groups by
pairs using the same variable; degrass of freedom equal 97 in each
case. Differences between independent means (the means of cthe sube-
racoras of the two groups with respect to esch Broad Arsa) are
analyzed in order to test the hypothesis of this study. A aubscore,
by definition, is the total of the scores obtained by a given

parent on all items in a giver Broad Avea.

Broad Area I

Provision of Educational Expertences

Grou X Mean Sigma t-ratio
)‘"7 21‘0 1"9 !‘ . 07 "'50 66

Significart at .01 Level




Broad Area II

Assistance with Homawork

N Mesn  Sigm
LW Y 4,87 1.38
UnM 52 5.62 1.61

Significant at .0% Level

Broad Area III
Reading Experiences
N Mean  stgm
LW by 20,81 k.55
U=M 52 22.67 k.20

Significant at .05 Level

Broad Area IV
Interest in Son's School Activities
Group N Mesn  Sigma  feratio
LeW Iy g 21.28 3.8 =5,14
U=M 52 24.90 3.18

Significant at .0l Level
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Broad Area V
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Family Contacts with School

Srowp N Memz  Sigma  teratio

ey

1w 1"'7 ’4.66 1.27 .8.0‘-{'

AN

=M 52 To12 1.70

Significant at .01 Level

Broad Area VIA
Motivation of Son's Behavior
Grow N Men  Stgm  teratto
LW L 32.49 4.88 =5¢59
U=M 52 37.50 4,03

Significant at ,01 Level

Broad Area YIBQ
Control of Son‘s Behavior
N Mear  sigme  pteracto
L7 52426 k.19 »0,66
52 5277 358

Not Significant




Broad Area VII

Expactations of Son's Educational Achievement

Growp N Mera  Simma  terstio
\’ LW 47 10.64 1.89 7,01
’ UM 52 12.79 1.09

/ Significant at .0l Level

F Broad Area VIII

‘: Conversations with Son

. Group N Masn Sigms twratio
LW 47 109,87 10,38 4,75
UnM 52 119,44 9.69

y Significant at D1 Level

ca et

Broad Ares IXA

- R YT

Perceptions by the Parents Concersing Themszives
Group XN Mean Sigma t=ratio
LeW b7 136,36 12.25 e lt3

AT e S

- pf

UnM 52 152,06 12,02

Significant at .01 Level




Broad Area IXB
Perceptions by the Parents Concerning Their Son
Group N Mean Sigma teratio
Lo by 93.61 7.9k -k, 32
U=M 52 100.27 6.94

Sign%ficant at .01 Level

On the besis of the t-ratios the hypothesis was rejected for
all broad areas except Broad Area VIB (Control of Son's Behavior)

in which case the hypothesis was accepted. The responses of the

groups were dissimilar in Broad Areas I, IV, V, VIA, VII, VIII; IXA

and IXB at a 1 per cent levei of significance and in Broad Areas II
and III at a 5 per cent level of significance. It can be stated
with confidence that the parents in both social classes tended to
hold dissimilar attitudes and to exercise different behaviors with
respect to their sons concerning all broad areas investigated in
this study except Broad Area VIB. Upper=middle class parents dig=
played more positive school~reinforcement behaviors than did the
lower=working class parents.

tne responses of the two groups were similar in Broad Area VIB.
It can be stated with confidence that the parents in botkh social

classes tended to exercise the same or similar conirol techniques

with regard to their sons' behavior.
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* Parental responses in the two communities compared with respect to
each Broad Area
; The respenses of the parents in the two communities studied,
~ namely, Community X and Community Y, were compared with respect to
”5 each Broad Area. The t Test of Significance was used in order to
//’ determine if the parents in these two different commmitics responded
;’i similarly or differectiy to the Broad Areas of the investigation.
The statistics below compare groups by pairs for the same variable;
’: degrees of freedom equal 97 in each case. Differerces between inde=-
C pendent means (the means of the subscores of the parents in the two
communities, regardless of social class, with respect to each Broad
: Area) are analyzed.
; Broad Area 1
/ Provision of Educetional Experiences
; Group N Mean Sjiema t=ratio
E X 53 27.51 L.57 1.21
E/ Y 46 26.35 4.4
_, Not Significant




80

Broad Area II

Assistance with Homework

Group N Mean Sigma t=ratio
X 53 277 1.53 377
Y L.67 1,35

Significant at .01 Level

Broad Area IIIX
Reading Experiences
Group N Mean  Sigma  teratio
X 55  22.7h k.55 2.33
Y 46 20.70 411

Significant at .05 Level

Broad Area 1IV

interest in Son's School Activities

Group N Mean Sigma t=ratio
X 53 23,47 3.85 0.78
Y 46 22,85 4.05

Not Significant
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Broad Area V
Family Contacts with Schnool
Group  N_  Mean  Sigma  t-ratio
X 53 6.25 2.09 1.64
Y 46 5.61 1.72

Not Significant

Broad Area VIA

Motivation ot Son's Behavior

3 Group N Mean  Sigma  teratio
X 53 36.32 4.85 2.59

; ‘ Y L6 33.7L 5.07

g Significant at .05 Level

G P
g0 LT

Broad Area VIB

N 2

Control of Son's Behavior

Group N Mean Sigma t-ratio
X 53 52.87 4.0k 0.94
Y 6  52.13 3.67

Not Significant
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Broad Area VII

Expectations of Son's Educational Achievement

Group N Mean Sigma t-ratio
X 55  11.60 2,03 -0.9%
Y 4%  11.96 1.65

Not Significant

Broad Area VIII
Conversations with Son
Group N Mean Sigma t-ratio
X 53 116.81 11.12 1.87
Y L6 112.70 10.70

Not Significant

Broad Area IXA
Perceptions by the Parents Concerning Themselves
Group XN Mean Sigma t-xatio
X 53  147.3k4 14,37 2.06
Y L6 141,46 13,96

Significant at .05 Level
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i‘ Broad Area I:

Broad Area 1IV:
Broad Ares V: :
Broad Area VIB:
Broad Area VII:

Broad Ares VIII:

Broasd Area IXB:

parents in the two communities were similar.

W SRPIP I R T
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Broad Area IXB

Perceptions by the Parents Concerning Their Son

XN Mean Sigma t-ratio
53 98.66 T.79 1.96
46 95.52 8.1k

Not Significant

In seven of the eleven Broad Areas, the responses of the

In other words, there

existed a 64 per cent agreement in the response patterns of the
parents in the two different communities, irrespective of social
class, with reference to all of the Broad Areas of investigatios.

Similarity occurred in these seven Broad Areas:

Provision of Educational Experiences by the
Family

Perental Interest in Son's School Activities
Family Contacts with School Personnel and
Family Participation in School Activities

for Parents

Metinods of Motivation: and Control of Son's
Rshavior, Control Techniques

Parental Expectations Relative to Son's
Educational Achievamant

Reported Conversationg with Son by the Pareat

Additional Perceptions by the Parents
Concerning, Their Son

n AL ¢ Rrds y

by ;Qau?ﬁz%m" R PR ¢, Lt e S

LIRS PR R S AP A0 o Catie i A
R I . .

\".4
J N
R SR



The Broad Areas in which the responses of the parents in the two

communities studied differed significantly were:

Broad Area II: Parentai Assistance with Reqdircd Homework

Broad Area 1II: Reading Experiences futside the School

Broad Ares VIA: Methods of Motivation and Contzrol of Son's
Behavior, Motivation Techniques

Broad Area IXA: Additional Perceptions by the Parents
Concerning Themselves

Differences in the responses of the parents in the two communities
with respect to Broad Area II were significant at the 1 per cent
level; in Broad Areas III, VIA and IXA, these differences were
significant at the 5 per cent level.

An analysis cf the means of the subscores of the parents in the
two communities in ali of the Broad Aveas of investigaticn indicated
that parents in Comsunity X censisteatly diaplayed more positive
school=reinforcement heheviors toward the education of their sons
than did the parents ia Community Y. Brosd Area VII preaented the
only exception in this regsrd; in both commmities parental rein-
forcement behaviors ware very similar with respec: to “Parentil
Hxpectations Relative to Soa's Bducational Achievemesnt® but those
in Community Y were slightlwy more positive,

It was concluded, therefnre, that the dissgimilar behaviors of the

parents in the twe commmnities with regpect to the four Broad Arszas
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cited above were the result of significantly more positive school-
reinforcement behaviors on the part of the parents in Community X

with regard to these Broad Areas.

A comparison of the responses of parents of sons at the two different
grade levels with respect to each Broad Area

.The responees of the parent. of the eleventh graders were com-
pared with those of the parents of the twelfth graders, irrespective
of community or social class, with respect to each Broad Area. The
t Test of Significance was used in order to determine if the
responses of the two groups of parents were significantly different
in the various Broad Areas of the investigation. The statiszics
telow compare groups by pairs using the same variable; degrees of
freedom equal 97 in each case. Diffzrences between independent means
(the means of the subscores of parents of sons at the two different

grade levels, irrespective of community or social class) are

angalyzed.

Broad Area I
Provision of Educational Experiences

Group N Mean Sigma t-ratio

Parents of lz:h
graders 55 26.4o 4.81 «1,34

Parentsg of lith
gradars it 27.68 k.64

Rot Significant
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Broad Area II
Assistance with Homework
Croup N

Mean  Sigma

e

-Parents of 12th

graders 55 5.02 1.4

Parents of 1l1lth

graders Ll 5.5T 1.66

Not Significant

| Broad Area III
Reading Expericnces

Group N Mean

Sigma

Parents of 12th
graders 55

Parents of 11lth

graders Lk 20.89

Not Significant

Broad Area IV

Interest in Son’s School Activities

Group N

Mean

Sigma

Parents of 12th

graders 55 22.93 3.78
Parents of 11th
graders Lk 23,50 4.15

Not Significant
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Broad Area V
Family Contacts with School

Group N Mean Sigma t-ratio

Parants of 12th
gradexrs 55 5¢67 1.94 »1.60

Parents of lith
graders Lk 6.30 1.91

Not Significant

Broad Areg VIA

Motivation of Son's Behavior

-»

Groun N Mean Sigma teratio

Parents of 12th
graders 55 34,69 hoh «0.9k

Parents of lith
graders Ly 35,66 5,52

Not Significant

Broad Area VIR

Control of Son's Behavior

Group N Meax Sigma t=ratic

Parents of 12th
graders 55 51.96 3.78 -1.63

Parents of 1llth
vaders hi 53.23 3.92

Not Significant




B

F

E’:

?‘. Broad Area V1I

Expectations of Son’s Educational Achievement
g?

2 Group N Mean Sigma t-ratio

Parents of 12th
: graders 5% 11.91 1.73 0.84

Parents of 1llth
graders Ul 11.59 2.02

Not Sigsificant

Broasd Area VIIX

Converastioas uith Son

Group N Mean Sigma t=aratic

5%
AR

SRR O N

Parents of 12th

graders 55 113.25 2.83 -1,67
é Parents of 1lch
] graders 4l 116.95 12.24

Mot Signifizant

b
N )
L]

;;5

E Broad Arza IXA

% Perceprions by the Parents Concerning Themselves
= Group N Yean Fiama Enratio

G

Parents of 12th
gradnrs 85 1k, by 12.99 -1.66

Parents of 1ith

gradars L7 18T &7 15.76

Not Blignificent
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3 Broad Area IXB

4

Perceptions by the Parents Concerning Their Son

¥ Group N Mean  Sigma  teratio

L Parents of 12th _
L graders 5% 97 bl 7.38 0.32

L Parents of 1lth
gradera Ly 96,91 8.9k

3 Not Significant

From these data it was concluded that no significant differences
I occurred between the responeces of parents of eleventh and twelfth

grade sons with respect to each Broad Area.

Sunmary

Three steps were involved fa the Broad Ares Analysis: first,

£ parental responses in the two social classes were compared with
respect to each Broad Area; second, pareatal responses in the two
g commnities were compared with respect to each Broad Area; and third,

!j a comparison was made of the respcnses of parents of sons at the two
different grade levels with respect to each Broad Area.

The major purpose of the Broad Arza Analysis was achieved in
gtep on2.nsmely, to test the hypothesis of the study with reference

te exch Broxd Area. Information obtained in step two gave additional
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insights into the two communities involved in this investigation,

designated Community "X" and Community "Y". Step three expiored
similarities and differences between gchool-related attitudes and
behaviors of parents of eleventh and twelfth grade sons.

In step one of the amalysis, the hypothesis was rejected for
all Broad Aress except Broad'Area VIB in which case the hypothesis
was accepted. That is to say, the parents in beth secial classes
tended to hold dissimilar attitudes and to exercise different
behaviors with respect to their sons concerning all Broad Areas
investigated in this study except Broad Area VIB. Upper=middle class
parents displayed more positive school~reinforcement behaviors than
did lower-working class parents.

In Broad Area VIB, "Methods of Motivation and Control of Son's
Behavio. , Control Techniques", the reaponses of the two groups were
similar; the parenta in both social classes tended to exercise the
same or similar control techniques with regard to their sons'
behavior.

In step two of the analysis it was learned that the responses
of the parents in the two communities, irrespective of social class,
were similar in seven of the eleven Broad Areas studied in this
investigation. These were Broad Areas I, IV, V,VIB, VII, VIII and
IXB. The dissimilar behaviors of the parents in the tw. communities

in the four remaining Broad Areas of the investigation, namely,
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Broad Areas II, III, VIA and IXA, were the result of significantly
more pogsitive school-reinforcement behaviors on the part of the
parents in Community X relative to those of the parants in
Community Y.
In step three it was found that no significant difrerences
occurred between the responses of parents of eleventh and twelfth

grade sons with respect to each Broad Area.
Item Analysis of Broad Areas

An item analysis was performed on all items of the interview
schedule and the results of this analysis are presented in this
section, In the previous section entitled "Broad Area Analysis",
the hypothesis was tested for all Broad Areas of the investigation,
It seemed logical, therefore, to present the analysis of the items
of the interview schedule under two subheadings, namely, "Broad
\Areas in Which SchooleReinforcement Behaviors Held by the Two Groups
of Parents Were Similar" and "The Differing School=Related Attitudes
and Behaviors of the Two Groups of Parents". Under the first sub-
heading, an analysis of those items comprising Broad Area VIB will
be presented. Under the second ;ubheading, an analysis of all items
of the interview schedule except those in Broad Area VIB will be

discusgsged.




92

Broad Areas in Which School~Reinforcement Behaviors
Heid by the Two Groups of Parents Wers Similar

»

The hypothesis was accepted for one Broad Area of the investiga~
tion, namely, Broad Area VIB entitled "Methods of Motivation and
Control of Son's Behavior, Control Techniques". That is to say, in
this Broad Area of investigation, the attitudes and behaviors of
ﬁefgﬁts in the lower-working clastc were similar to those of parents
in trne upper-middle class regarding the education of their sons.

The Chi-square Test of Significance was applied to all items in
the Broad Area so that the attitudes and behaviors of the parents in
both social classes could be thoroughly analyzed. The results of this

analysis are reported in this section (Tables 18 through 40).

Study £ime

Item 8b: '"Do vou insist that your son set aside a definite period
in the evening Zo te used as study tiwue?”

Upper=middle class parents more often insisted that ti: ir som
set aside a definite period in the evening to be used as study time
{19 per cent did this “three or more times per week”) than did
lower~working class parents {6 per cent did this "three or wore times
per week"). Two per cent of the upfer-middle class parents did this
"once or twice a week" compared to 13 per cent of the lower-working

class parents. It should be noted, however, that about 80 per cent




of both groups of parents rezponded negatively to the question, i.e.,
they did not insist on this. The differences observed between the
two parental groups,therefore, were between those in each social
class (about one=fifth of each group) who displayéd positive schoole

reinforcement behaviors related to this item. Even though signifi-

cant differences were found between the two groups relative to

Item 8b, it was concluded that the vast majority of parents in both
social classes (79 per cent of the upper-middle class parents and
80 per cent of the icwer=working class parents) exhibited negative

schecol~reinforcement behaviors with respect to Item 8b.

Table 18

PARENTAL INSISTENCE ON SON STUDYING IN THE EVENING

ITEM Three Or More Once Or Twice
85 Times Per Week A Week No

3 5 6 13

10 19 2 k1 79

Chi=-square = 7.220 Total N = 99

Significant at .05 Level Degrees of freedom = 2
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Praise, Reward, Blame

Item 3la: "If he does a good job at home or in scheol do you praise
him?*"
stth sets of parents said that they made a definite effort to
praise their sons when they did a good job at home or in school.
Quantitatively, 86 per cent of the upper=-middle class parents and
T9 per cent of the lower-working class parents responded in this way.
There were nc significant differences between the two groups of

parents with respect to Item 3la,

Table 19

PARENTAL REWARD FOR A GOOD JOB DONE BY SON

I Make A
ITEM Definite Point Sometimes When
31a To Do So I Think Of It No Total
No. % No. % No. % No. %
L-W 37 79 8 17 2 L 47 100
U-M ks 86 7 ik g o0 52 100
Chi-square = 2,601 Total N = 99

Not Significant Degrees of freedom = 2




Item 52: "If he does a poor job at home or in school, which of the
following are you most likely to do?*

Upper-middle class parents and lower-working class parents almost
unanimously (94 per cent in each group) zsid that they encourgged
their sons "to do better next time" when they did a poor job at
home or in schooi. Nc significant differences occurred between the

response of the two setg of parents to Item 32.

Table 20

PARENTAL RESPONSE TG A POCR JOB DONE BY SON

Show Your

ITEM Encourage Him Disappointment
22 To Do Better But Do Nothing
Rext Time Ignore It About It Total
Yo. % _ No. % No. % No. §

LW Ly ok 1 2 2 L k7 1G0

U=M 49 gk 0 0 3 € 52 100

Chi~gquare = 1.2i9 Total N = g9

Not Significant Degrees of freedom = 2

Item 33: 'When he does a poor job, which of the foldowing actions
ca your part do you think works best with your son?"
The majority of parents in both groups, 83 per cent of the
upper~middie class parents and T4 per cent of the lower=working

class parents, said that when their sons did a posr job they tried




to find out where they were going wrong with the intention of trying
to heip. 1t s interesting ¢o notz that 11 per cent of the lower-
working clas; parents {compared to 2 per cent of the upperenmiddle
clase parents) maintained that "the least said the better or let him
figure it out for himself™ worked best with their sons. Thare were

no significant differences between the responses of the parents in

the twe groups with respect to Item 33,

Table 21

PARENTAL CHOICE OF RESFONSE TO A PCOR JOB DONE BY SON

Try To Find Make Sure He
Out Where He The Least Said Kiows I Don't
Is Going Wrong The Better Or Want It To
ITEM With The Let Him Figure Happen Again
233_ Inteation Of It Qut For And Leave It
Irying To Help Himgelf At That

No. % No. % No. %
3% Th 5 11 7 15

L3 83 1z 8 15

Chi-gquare = 3.310 Total N = 99

Not Significant Degrees of freedom = 2

Family interaction

Item 34: "When you discuss things with your son, how much freedom

do you allow him to express his thoughts and ideas?"

The majority of parents in both groups (79 per cent of the




N R Erie

upper-middle class parents and 58 per cent of the lower-working class
parents) responded "he takes his turn in the diacussion; we allow him
to have his say within reason”, It is interesting to notice, how-
ever, that the lower-working class parents were more permissive

about orail expresgion than upperemiddle class parents; 38 per cent

of the lswer=-working clgés varents compared to 17 per cent of the
upper-middle class parents angwered that "he feels perfactly freze to
express himself". Only 4 per cent of the parents in each éroup said
"he should be seen and not heard". No significant differences were
present between the responses of the two groups of parents with

respact te Item 34,

Table 22

. FREEDOM OF EXPRESSZON ALLOWED SON BY PARENT

"He Feels Per- "We Allow Hin "He Should Be
ITEM fectly Free To To Have His Say Seen And Not

34 Express Himseif'" Within Reason" Heard" Total
No. %_ No. % Yo, % = No. %
LW 18 38 27 58 2 L 47 1006
UM 9 17 79 2 4 52 100
Chi~gquare = 5.6L4 Total N = 99

Not Significant Degrees of freedom = 2
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Item 35: "If he expresses jideas contrary to your views or to those
of your femily which of the following are you likely
to do?"

Similar parental responses to this question were observed in
both social classes. Fifty-six per cent of the upper-middle class
parents and 43 per cent of the lower=working class parents said that
they "discuss the pros and cons of the matter as objectively as
possible and allow him perfect freedom to believe what he wants to.
The lower-working class parent, hcowever, tended to be slightly less
objective withiregard to contrary ideas held by his son than did the
upper-middle class parent; 57 per cent of the lower-working class
parents compared to LO per cent of the upper-middle class parents
said that they "try to convince him of the wrongness of his position".
But, responses between the two social classes were not gignificantly

different with respect to Item 35 (Table 23).

Item 36a: "Do you tell your son what is expected of him and see to

it that he lives up to your expectacions?”

Responses of the parents in the two social classes were signifi-
cantly different for this item. Significance was at the 5 per cent
level. Upper-middle class parents were more positive ir this regard
than lower-working class parents. Ninety-six per cent of the upper=-

middle class parents compared to 79 per cent of the lower-working
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clazs parents said that they “often” or Ysometimes" did this. More
emphatically, 21 per cent of the lower-working class parents angwered
"no" to this question compszred to 4 per cant of the uppzremiddle clazz

perents.

Tablie 24

PARENTAL EXPECTATIONS EXFRESSED ARD ENFCORCED

Qften

No. %
26 55
36 69

Chiwgquare = 7,072 Total N = 99

Significant at .05 lLevel Degrees of freedom = 2

item 37a: '"Do you require him to keep you informed of his where-

abouts and of his outeof=school activities?™

There wera no significant differences in the respomses of the
two groups of parents to this question. Ninetywfour per cent of the
upper=middle class parents and 87 per cent of the lower~working class

parents said they "always" did this.
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Table 25

PARENTAL SUPERVISINN

-

Chi=gquare = 2,6 Tetal N = 95

Rot significaut Degrees of fyeedom

Item 38a: "Do you (or your spouse) ever say something to the effect

of 'Why can®t you be more like your brother (or $ister,

or some other boy or glrl)!?¥
The majority of parents in both groeps answered “uo' (71 per
cent of the upper-middle clasu parents and 53 per cent of the lowere
working class paren:s}p but 25 per cent of the upperemiddie class
parents compared with 13 per ceat of the lawereworking class parents
sald they did this "once in awhile". There were no significant

diiferences in the responses of the two groups of parsnts to this

item,
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Table 26

PARENTAL COMPARISON OF SON WITH OTHERS

ITEM Once In
_38a No Awhile Often Total
No. & No. & No. 4 No. %
LW 39 83 6 13 2 4 k7 100
U-M 371 T1 12 23 3 6 52 100
Chi-square = 2.005 Total N = 99

Not Significant Degrees of freedom = 2

Methods of control

Item 4Oa: '"Do you sometimes try to control your son®s behavior by

telling him of the good or bad things that will happen

iz he does something?"

The parental groups responded similarly to this item; the

majority of both groups respcnding that they did so "sometimes' or

"often™ (&4 per cent of the upper-middle class parents and 77 per

cent of the lower~working class parents) (Table 27).

Item Lla: "o you mention the Scriptures or religious teachings as

reasons why he should do as you wish?"

According to¢ the frequency of response contingency table, both

sets of parents tended toward the negative response; 4O per cent of
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the upper-middle class parents and 51 per cent of the lower=working

PN R PR

Ll .4

class parents answered 'no", 37 per cent of the upper-middle class
parents and 30 per cent of the lower=-working class parents said
1]

sometimes’ with 23 per cent of the upper-middle class parents and ¢

19 per cent of the lower-working class parents answering "often",

ot s

But the fact rzmains that 60 per cent of the upper=-middie class

parents and L9 per cent of the lower=-working class parents “scmetimes"

WIUEE™ 2NN

or "often" did this. No significant differences occurred between the

responses of the two groups of parents with respect to this item. E

(Table 28). - £

Item 42a: "Do you give your son a good bawling out for doing the ,
wrong thing?"

Responses of the two groups of parents were very similar for

FEINT NS TV

this item. No significant differences occurred between the responses ”
of the two groups. Both sets of parents tended toward the affirma=-

tive; almost all of them responded with "often” or "sometimes" (90 per

cent of the upper-middle class parents and 85 per cent of the lower-

working class parents). In almost equal proportion parents in both
social classes said “often" (L8 per cent of the upper=middle class

parents and 45 per cent of the lower=working class parents) and in

almost equal proportion (42 per cent of the upper-middle class

parents and 4O per cent of the lower-working class parents) they
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Table 27

CONTROL BY USE OF PROMISE OR FEAR

TTEYM

) _

10a . Ezi tiz- S;;zt -iz 8 NOI:Io Z Ngc.)ta;

L-W 23 L9 13 28 11 23 47 100

U-M 2. 2 22 L2 8 16 52 100 3

]
Chi-sguare = 2,564 Total N = 99
Not Significant Degrees of freedom = 2
Table 28

CONTROL BY USE OF THE SCRIPTURES OR RELIGIOUS TEACHINGS

ITEM ‘ i
hla Often Sometimes No Total

No. %_ No. % No. % No. % 7

~ ]

LW 9 19 14 30 2k 51 k7 100 i

U-M 12 23 19 37 21 Lo 52 100 ;

Chi-gquare = 1,137 _ Total N = 99

Not Significant Degrees of freedom = 2
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185 ¢
responded "sgometimes”. Only 10 per cent of the upper-middie cluss %t

parents and 15 per cent of the lower=working class parents said o,

Table 29 ;

CONTROL BY SCOLDING

ITEM
L2a Often _ Sometimes No Total ‘
No. % No. % No. %  No. %
LW 21 &5 19 Lo 7 15 47 100
U=-M 25¢ L8 22 k2 5 10 52 100
Chi=square = 0.659 Total N = 99
Not Significant Degrees of freedom = 2

Item 43a: "Do you use praise when your son docs something just the

way you wish?"
Both sets of parents said they used praise when their son did

gsomething just the way they wished. Upper-middle class parents

tended to do this more often than lower-working class parents but

not significantly so.(‘Table 30).

Item itha: "When you and ycur son are with relatives or friends,
do you praise him in their presence?’
The majority of parents in both social classes said thet they

did this "sometimes" or "often" (77 per cemt of the upper~middle

<
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ciass parents and 62 per cent of the lower-working class parents).
Even though significant d;fferences did not cccur between the
responses of the two groups of parents, upper-middle class parents
tended to do this more often than lower~working class parents.(Table

31).

Item 45a: 'When you and your son are with relatives or friends do
you tell them bad v..ngs about him or @bout bad things
he hes done?"

A large majority of parents in both groups answered "no". But,
lower-working class parents were more inclined to respond in the
negative to this question than were the upper-middle class parents.
No significant differences were found between the responses of the

two groups of parents to this item.(Table 32).

Item 46a: Do you threaten him with some kind of punishment if he
doesn't behave?"
With about equal frequency (63 per ceant of the upper-middle class
parents and 53 per cent of the lower-working class parents) both sets

of parents answered "sometimes" or "always" to this item. No signifi-

cant daifferences occurred between the behaviors of the two sets of

parents with regard to the question (Table 33).
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Table 30

ITEM

L43a Often Sometimes
No. % No. %

L-W 31 66 15 32

U=M L, 8L 8 16

No Total

No. & Moo 4

1 2 k7 100

0.0 52 100

Chi=square = 5.1u4k4

Noi: Significant

Table 31

Total N = 99

Degrces of Sreedom = 2

PRAISE IN THE PRESENCE OF OTHERS

ITEM

LLa Often Sometimes
No. % No. %

LW 10 21 19

UM 16 31 2k k6

No Total
No. % No. %

18 38 47 100

1223 52 100

Chi-square = 2,921

Not Significant

Total N = g9

Yegrees of freedom = 2
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Tahle 32

NEGATIVE STATEMENTS IN THE PRESENCE OF OTHERS

ITEM |
45a No Sometimes Often Total
No. % No. % No. % No. %_ :
L-W 4o 85 6 13 1 2 47 100 »
U-M 38 73 12 23 2 -k 52 100 :
Chi=gquare = 2,133 ' " Total N = 99 ‘
Not Significant Degrees of freedom = 2
Table 33
CONTROL BY THREAT
" ITEM
hba No Sometimes Always Total
T N & No. % No. % Fe. &
L=W 22 Lt 19 40 5 13 k7 100
U-M 10 37 25 48§ 5 15 52 100
Chi-squars = 1.074 Total ¥ = 99
Neot Significant Degrees of freedom = 2

T T N s TR Moo e T . St = Py STy 7 1, BP0y S ST A Ty O,
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Item 47a: 'Wher he has misbehaved do you resort to physical punishe
ment, i.e., do you hit him or slap him?"
Both parental groups denied with high frequency that they.
resorted to physical punishment when their sons misbehaved. Upper=-

middle cl@gs parents were slightly more empna - about this than

&

lowverwworking class parents but no significant differences were

G

LA

observed between the two parent groups with regpect to this item,

(

RS e L
o

Table 34

PHYSICAL PUNISHMENT

ITEM
47a No Sometimas Often _Total
No. % No. % No. 4 Ne. %
LW 4o 85 6 13 i 2 47 100
U-M 48 o2 L 8 0 0 52 100
Chi~gquare = 1.880 Total N = 99
NoZz Significant Degrees of freedom = 2

Item 47b: 'When was the last tiﬁe that you hit him or slapned h;;?“
This supplementary question was asked of the parents regponding

in the affirmative to Item 47. Fifty per cent of the upper~middle

class parents and 46 per cent of the lower-working class varents who

angwerad Item U7a in the cffirmative said that "the last time” wag
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within the last year: Of the eight upper-middle class parents, four
parents (50 per cent) said "the last time" was within the last year.,
One said "a week ago", another "one month ago" and two parents said
"one year ago'. The four remaining parents said they couldn't
remember exactly. Of the fifteen lower=working clsass parents, seven
(46 per cent) said “'the last time" was within the last year. One
sald "a week ago", twc others said "one month ago", another said
"three months ago", two parents said "six months ago® and one parent

sald "one year ago". The eight remaining parents said they couldn't

remember.

Item 48a: "Do you offer some kind of reward on the condition that
he will do what you wish?"

Significaut differences occurred between tﬂe two social classes
with regard to this item. More upper-middle class parents than lower-
working class parents offered rewards to their sons on the condition
that they would do as they wished. But, the majority of the parents
in each social class did not do this (75 per cent of the uppers=middle

class parents and 92 per cent of the lower=working class parents)

(Tsble 35),
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Item U8b: "What kind of reward?"

This supplementary question was usked of the parents who
answered in the affirmative to Item 48. Fifty-two per cent of these
upper-middle class parents and 50 per cent of these lower-working
class parents were able to specify the rewards they gave; the remains '~
ing parents for some reason were not able to do this. Rewards
mentioned by those who did respond in a concrete fashion to this
supplementary item fell in one of three categories: {_.) praise,

(2) money and (3) gifts and/or privileges, Of the thirteen upper=
middle class parents who answered Item 48a in the affirmative, five
(20 per cent) offered “praise" and eight (32 per cent) offered gifts
and/or privileges. Of the four lower=working class paren;s who
answered Item 4B8a in the affirmative, one {12.5 per cent) offered
"praise”, one {12.5 per cent) offered "money"” and two (25 per cent)

offered "gifts and/or privileges".

Item 5ia: '"Do you reward your son if he gets good marks?" (praise
or material rewards)
There were rno significant differences between the two parental
groups regarding this item. Abcut half of the pavents in each group
said that they "ofte~" did this (50 per cent of the upper-middie

class parents and 49 per cent of the lowereworking class parents).




v- Table 35

CONTROL BY PROMISED REWARD

No Sometimes Often Total

No. % No. % No. %  No. %
43 92 y 8 0 © 47 100

29 15 T 15 6 52 100

Chiesquere = 6.778 ‘ Total N = 99

Significant at .05 Level Degrees of freedom = 2

Table 36

REWARDS FOR GOOD MARKS

Sometines
Nop %_

19 Lo

16 31

Chi-square = 1,033 Total R = Q9

1

Not Sigrificart _ Degreea of freedom = @
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The responge was either "often” or "sometimes” for almost 90 per cent

of each group (87 per cent in the upper-middle claes and 89 per cent

in the lower~working class)

clags ). About o pareants in esach
group answered "no" {13 per cent of the upper-middie class parents
and 11 per cent of the lower-working class parents) (Table 3§,

Page 112).

Item 51b: 'What kinds of rewards do you give him if he gets good
marke?"

The majority of parents in each group said they gave their soms
praise as a reward for getting gcod marks (60 per cent of the upper=-
middle class parents and 72 per cent of the lower~-working class
parents). The upper-middle class parent had a greater tendency to
adminiaster "praise and/or material rewards" than the lowe -=working
class parent but there were no significant differences between the

two sccial classes with respect to this item. (Tabie 37, Page 115).

Yrewm 52a: Do you threaten to purish him if he gets poor marks?"
Most of the parents im both social classes said that they did
not rhreaten o punish their sone if rhey got poor marks (83 per ceunt
of the upper-middle class arnd 75 per ceni of the lower~workiug ciasa},
There were no significent diffevences becween the respovses of the

two gexrs of parents with respect to this item but an examingtion of
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the contingency table (Table 38, Page 115) indicates a slight
tendency for the lower=working class parent to be more prone to

threaten punishment for poor marks than the upper-middle ~lass

parent.

Item 53a: "Do you punish him if he gets poor marks?"
The results in Item 53a should be examined with reference to
item 52a since these items are related. The behaviors of the

parents of both groups were cconsistent in both icems; almost the

BT
A,‘&;{; S

same number of patrents in each group who said that they did not

AT
LA

Yy

threaten to punish their sons for poor marks tended to respond that

SR

PRI

they did not punish their sons when they got poor marks. Eightye

23

Sy 2 €0 ),y,;ig:
W

three per cent of the upper-middle class parents said in response

to Item 52a that they didn't threater punishment for poor marks and
84 per cent of this groun said they did not punish their soms for
getting poor marks. Seventy-five per cent of the lower-working class
parents said that they didn't threaten punishment for poor marks and
79 per cent of this group said they did not punish their svns for
getting poor marks. It is interesting to note that there is a
tendeﬁcy in both social classes for the paremis to "“back off" from

threatened punishment when poor grades are actually received by their

&
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Table 37

- KINDS OF REVARDS FOR GOCD MARKS

Praise And/Or
ITEM Material
51b Rewards Praise
No. % _ No. %_
LW 8 17 3 72
U-M 14 27 21 60

None Total

No. %  No. %

5 11 47 100

T 13 52 100

Chi-square = 1.860

Not Significant

Table 38

Total N = 99

Degrees of freedom = 2

THREAT OF rUNISHMENT FOR POOR MARKS

iTEM
52a Often Sometimes
No. % No. %
L-W 3 6 9 19
U=M 2 L 7 13

No Total

No. % No. %
3 75 47 100
k3 83 52 100

Chi=square = 1.021

Not Significant

Total N = 99

Degrees of freedom = 2
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sons.  No significant differences occurred between the two social

classes with respect to this item.

Table 39

PUNISHMENT FOR POOR MARKS

ITEM
52a Often Sometimes No _Total
No. %_ No. % _ No. %  No. %
LW 3 6 7 15 3 79 41 100
U-M 0 0 8 16 Wy 8L 52 100
Chi~square ~ 3.428 Total N = 99
Not .Significant Degrees of freedom = 2

Item 53b: "How do you punish him if he gets poor marks?"

No significant differences between the responses of the two
groups of parents were observed in Item 53b. It is interesting to
note, however, that the majority of parents in both groups who did
punish their sons for receiving poor marks (eight upper-middle class
pareats or 16 per cent of the entire group and ten lower~working
class parents or 21 per cent of the entire group) chose to "take
awvay some of his privileges" as a method of- punishment (62 per cent
of the upper-middle class parents and 81 per cent of the lower-

working class pa.ents). Upper-middle class parents uséd the "give
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him a good talking to" method more than did the lower=working class
parents (38 per cent of the upper-middle class parents compared to

19 per cent of the lowersworking class parents), A suppiementary

choice "Other?" was incorporated in Item 53b to determine if the

parents who punished their sops for poor marks resorted to other

T gl
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modes of punishment than those stated in the two alternatives. The
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results were that they did not. The eight upper-middle class parents
A and the ten lower-working class parents who punished their soné when
i they received poor marks utilized either the “I give him a talking to"

technique or the "I take away some of his privileges" method.

“ »
L

; Table 4O

METHODS OF PUNISHMENT FOR POOR MARKS

; I Take Away T
5 ITEM  Some Of His I Give Him A I Don't

53b Privileges "Talking To" Punigsh Him _Total
b L-W 8 17 2 4 .31 79 47 100
U 5 10 36 B 84 52 100
? " Chi=gquare = 1,248 . Total N = 99

? Not Significant Degrees of freédom =2

A

N ke,
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) Summary

In Broad Area VIB, "Methods of Motivation and Control of Sonis

Behavior, Control Techniqués", school-reinforcement behaviors held

by the two groups of parents were similar. An analysis of the items

w

4

comprising Broad Area VIB identified specific behaviors held in
common by the pérents in the two social classes.

Theré were no significant differences between the schrirle
related attitudes and behaviors of the parents in the twe social
classes in twenty of the twenty-three items comprising Broad
Area VIS, ' i

Upper-middle class parents and lower-working class parents
tended to praise the son when he did e good job at home or in school
or when he did something just the way they wished. If he did a poor
job at home or in school they tried to find out where he was going
wrong with the intention of trying to help and they encouraged him
to do better next time.

The parents in both social classes were inclined to praise the
son in the presence of relatives or friends but they were not at all

inclined to tell them bad things about him or about bad things he had

done.
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When the upper-middle class parents and the lower~working clasau
parents discussed things with the son, he took his turn in the dig=
cussion and they allowéd him to have his say within reason., If he
. expressed ideas contrary to those of his parents both.upper-middle

' 4 .
 and iower-wﬁrking class parents discussed the pros and cons of the
matter as objectively as possibe with the son and alloved him
perfect freedom to believe what he wanted to. They also, however,
tried\to éonvince him of the wroﬁgne;s of his position,
Tﬁe parents in both social classes "always" required the son
to keep them informed of his where~abouts and of his out=of~school

activities. Parents in both groups did not say things to the effect

of "Why can't you be more like your brother or sister or some other

Rl P A

boy or girl" but they did try to control the gson's behavior by

v
<+ 78}

i

paF o B
4

A Y+

telling him of the good or bad things that would happen if he did

Pl

certain things. They were inclined tc mention the Scriptures or

'WM’\::}?‘ W

religious teachings as reasons why he should do as they wished. They

1%

were inclined to threaten him with some kind of punishment if he

didn't behave. They tended not to resort to physical punishment when

T e ST A A »
i "93' ‘t A i

he misbehaved but they gave the son a geod bawling out for doing he

wrong thing.
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The parents of both groups tended to rewaré the scn 1f he 36t

good marks by praising him. These perents did not threaten to punish
the son if he got poor marks nor did they punish him if he got poor

marks.

There we.'e differences between the responges- of the parents
in the two social classes regarding three items in Broad Area VIB and
these differences were significant at the 5 per cent level.

The upper~midd1e class parent more often insisted that his son

set aside a definite period in the evening to be used as study time

than did the lower-working class parent. It was noted, however, that
about 80 per cent of fhe parents in both groups did not insist on
this. The differences observed between:the twe groups of parents,
therefore, were between those in each sociai ciass (about one=~fifth
of each group) who displayeu positive school-reirforcement behaviors
with respect to this item.

The upper-midéle class parent was more inclined "to tell hig son
what was expected of him and to see to it that he lived up to those
expectations" than was the lower~working class parent.

The upper=-middle class parent more often offered hig son some
kind of reward on the condition that he would Go as the perent wished
than did the lower-working class parent. It wus noted, however, that

the majority of the parents in each social class did not do this.
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The Differtng SrhooluRela;ed Attitudes and Behaviora
W—

LA
w oy

'; of tne Two Grougs of Parents

.. S

g; The h;pothesis of this investigation was rejected for ten of the
é; eleven Broad Areas. The results of an analysis of all item_ of the
?% intérview schedule except those which were reported in the preceding
é% section"Broad Areas in'Which School=Reinfo—cement Behaviors Held by
%_ the Two CGroups of Parents Were Similar" are presented in this section.
% The Chiwsquare Test of Significance was applied to these items.

; Item 1(a=h): "Ia the past three (3) years how often have you (or

® your spouse) taken your son to the following places:
;z ] a. to a lake?

é? b. to another town?

3‘ ¢. to another state?

;_ d. to a foreign country? e.g., Canada

;; e. to a library?

v :

”h f. to a museum?

A: g. to a concert?

i h. to other places?”

’; Responses of parents as reported in Tsbles 41 through U8 were

T

g significantly different in the two social classes for Items la, 1c,




”

1d, 1f, 1g and 1h; they were similar in Iiems lﬁ'aﬂd le. Significance

was at the 1 per cent level for Items lc, 1f, 1g and 1h; it was a.

the 5 per cent level for Items la and 1d.

Item la
Table 41

TAKING SON TO A LAKE

ITEM : 2o _
la  Several Times Once Or Zwice

No. & No. &

28 60 9 19 10 21

43 83 3 6 6 11

Chi-gquare = 6.934 Total N = 99

Significant at .05 Level Degrees of freedom = 2

In the upper-middle élass 83 per cent of the parents said that
in the past three years they had taken their sons to a lake '"geveral
times"; only 60 per cent of the lower~working class parents gave
this response. In addizion, almost twice as many lower=working class
parents (21 pér cent of the total) aé upper-middle class parents

(11 per cent of the total) said that in the past three years they

had "never' taken their sons to a lake.
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. TABLE L2
g TAKING SON TO ANOTHER TOWN
§ iIEM ‘ .
3 - _1b Several Times Once Or Twice Never Total
' Yo, % No. % No. % No. %
| LW 3179 T 15 3 6. 4 100
TR SV 2 ) 2k s o100

vhi~gquare = 4.159 , | Total N = 99
i Not Significant Degrees of freedom = 2

4
¢
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With about equal frequency, both classes of parents in the past

three years took their sons "to another town"3 96 per cent of the

ty

upper-middle class parents and S4 per cent of the lower=working class

4
.

S parents did this at least once during the past three years.

o item lc

~

Takle 43

LEt L AN
RN

S TAKING SON TO ANOTHER STATE

D I N e
FR I

ITEM
§ 1c Several Times Once Or Twice Never Total
2 No. % No. % No. % No. %
: L-H 1 30 1 30 19 4 47 100
) UM 2 62 12 23 8 15 52 100
‘. Chi-square = 11,456 Total N = 99

> Significant at .01 Level Degrees of freedom = 2
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In the upéef-middle‘clasa Gé fer éent of the pareﬁts‘aaid they
had taken their sons to anothgr_state'"several times" during the past
three years; less than'half (30 per cent)of the lower=working class
parents responded similarly. Also, qearly ;hreg times as many lower~
‘wofking class pérents (hS per cent of the total) ;s upper-middle class

parents (15 per cent of the total) said they had "never" done this.

Item 1d
Table 4k

TAKING SON TO A FOREIGN COUNTRY

jizﬁ_ Several Times Once Or Twice Never Total
No. % No. % No. % No. %
L=W 3 6 11 24 33 70 b7 100
U=M 10 19 18 35 2L 46 52 100
Chi~square = 6.64L Total N = 99
Significant at 265 Level , Degrees of freedom = 2

Many more of the upper-middle class parernits than lower~working
class’pafents had taken their sons to a foreign coﬁntry during the
past three years; 54 per cent of the upper-middle class parents
compared tc 30 per cent of the lower~working class parents had done

this at least once. Seventy per cent of the lower-working class

parents con@ared to 46 per cent of the upper-middle class parents

had "never' done this.
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i Item le
A Table 45

¢

TAKING SON TO A LIBRARY

ITEM )
le Several Times Once Or Twice Never Total

No. % No. % No. % No. & 7

LW 11 24 2 4 L3 T2 4y 100

U=M 18 34 | L 8 30 58 52 100

- _ Chi-gquare =2, 360. o Total N = 99

o Not Significant Degrees of freedom = 2

During the last three years the parents in each social class
i took their soms to a library with about equal frequency. The

majority of parents in both sccial classes, hcwever, had not taken

their somrs to a library.
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Table 46

TAKING SON TO A MUSEUM

ITEM
1f Several Times "Once Or Twice Never

1 2 6 13 bo 8s

AR “ i S R
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12 23 14 26 50

Chi~square = 15.264 Total N = 99

Significant at .01 Level Degrees of freedom = 2

Fifty per cent of the upper-middle class parents compared to
only 15 per cent of the lower-working class parents had taken their

sons to a museum at least once in the past three years; 23 per cent

of the upper-middle class parents had done this “several times" com-

pared to only 2 per cent of the lower=working class parents. Half
(5C per cent) of the upper-middle class parents said they had
"never" taken their sons to a museum during the past three years

but 85 per cent of the lower-working class parents responded in

this manner.




Item 1g
Table kL7

TAKING SON TO A CONCERT

Several Times Once Or Twice Never

No. % Ne. % No. %
1 2 2 By ol

10 19 7 14 35 67

Chi-square = 10.942 Total N = 99

Significant at .01 Level Degrees of freedom = 2

About two-thirds (67 per cent) of the upper-middle class parents
claimed that they had "never" taken their sons to a concert in the
past three years but almost all (94 per cent) of the lower-working
class parents said that they had "never" done so. About one=third
(33 per cent) of the upper-middie class parents said they had done
this at least once in the past three years compared to only 6 per cent

of the lower~-working class parents.
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Table 48

TAKING SON T9 OTHER PLACES

M%
ITEM

1h  Several Times Once Or Twice Never

No. % No. % No. % No. %
20 43 9 18 38

39 715 T 13

Chi~gquare = 11,335 Total N = 99

Significant at .01 Level Degrees of freedom = 2

Seventy-five per cent of the upper-middle class parents said
they had taken their sons other places "several times" during the
past three years whereas only 43 per cent of the lower-working
class parents responded in this manner. In additicn, nearly three
times as many lower-working ciass parents (38 per cent cf the cotal)

as upper-middle class parents (13 per cent of the total) said they

had "never'" done so.

Item 1i: 'What other places?"

The parents were asked in Item 1lh if they had taken their sons

" to places other than those mentioned in Items 1la through 1g. Item 11

provided those parents who responded positively to Item ih, 87 per




cent of the upper~middle clsss parents and 62 per cent of the lower-
working class parents, with the opportunity of specifying what these

"other places" were. In the upper-middle class, over two«thirds

(4R
\w

a il

per cent) of these “other places™ were sports events of one kind
or another or sports-ielated activities, such as baseball games,
basketball games, bowling, camping, football games, golf, hockey
games, hunting, field trips, fishing, sports events in general,
sportsman shows and wrestlirz. The remaining "other places"
mentioned were auto shows, the circus, church, "to find a college",
"out to dinner", fairs, Ford Plant excursions, movies, the opera,
shopping, visiting relatives, and the zoo. Church was listed by
only three parents.

In the lower-wo?kiag class, slightly over one-third (36 per cent)
of these "other places" were sports events of omne kind or another
or sports-ralated activities such as baseball games, billiards,
bowling, football games, hockey games, hunting, field trips, fishing,
roller skating, skiing, and wrestling., An equal number of responses
(36 per cent of the total) concerning "other places" involved the
"show type" of entertainment such as antique shows, auto shows, boat
shows, the circus, Ford piant excursions, movies; the opera (Grand
Ole), fairs, and the zoo (only 18 per cent of the total upper-middle

class responses were of this type). The remaining "other places"




mentioned by lower~working class parentslwere: automobile rides,
church, picnics, school activities in general, shopping, vacation
trips and visiting relatives. Church was listed by only one parent.
As wag geen in Item lh, ths freguencies with which the parents
in the two social classes took their sons "other places' were
significantly different, upper-middle class parents doing this much
more often than the lower=working class parents. And, from the
analysis of Item 1i it was concluded that the types of events which
constituted these "other places" in each social class were different.
Sports-related activities predominated in the upper-middle class
whereas sports-related activities and "show type" activities were

equally prevalent among a majority {72 per cent) of "other places'

visited by lower-working class parents and their sons.
Summary

Upper~middle class parents took their sons more places than did
lower-working class parents. During the past three years the upper=-
middle class parents more frequently took their sons "to a lake",
"to another state”, "to a foreign country”, "to a museum", "to a
concert” and "to other places" which they were given the opportunity

to specify. Tha emphasis on type of other places visited was also

different in the two social classes.
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Parents in both sociai classes tended with about equal frequency
to take their sons "to another town". The majority of both sets of

parents did not take their song "to a 1ibraru"

Discugsion

Item 2a: "Before going places like these with your son do you

(or your spouse) talk with him about what might happen

there or about what you are going to see?"

Table 49

DISCUSSIONS WITH SON PREVIOUS TO GOING PLACES TOGETHER

ITEM
2a Usually Sometimes No Total
No. % No. % _ No. %  No. %
L-W 18 38 12 26 17 36 47 100
U-M 34 66 9 17 g 17 52 100
Chi-square = 7,580 Total N = 99
Significant at .05 Level Degrees of freedom = 2

Before going places with their sons, upper-middle class parents
more often talked with them "about what might happen there or about

what they were going to see'”, than did the lower-working class parents.

About two-thirds (66 per cent) of the upper-middle class parents

szid that they "usually" did this compared to about one~third
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(38 per zent) of the lower~working class parents. More than twice as
many lower-working class parents said they didn®t do this compared
with upper-middle class parents (36 per cent and 17 per cent

respectively). Significance occurred at the 5 per cent level.

Item 3a: "After you come home do you (or your spouse) talk with

your son about what you did or about what you saw?"

Table 50

DISCUSSIONS WITH SON AFTER HAVING GONE PLACES TOGETHER

3';_“_ Usually Sometimes No Total

No. % No. _%_ No. % No. %

L-W 31 66 9 19 7 15 L7 100

U=M 38 73 9 17 5 10 52 100
Chi-square = 0.793 Total N = 99

Not Significant ~ Degrees of freedom = 2

With sbout equal frequency, the parents of both social classes
talked with their sons about what they did or about what they saw
after they came home from going places together. This similarity

is moderated of course by the fact that upper-middle class parents

took their sons more places than lower=working class parents.




"Do you (or your spouse) encourage your son to save money?"

1): "Duriug the past three (3) years, how often has he (your :

son) put money in his bank account?"

= Table 51

PARENTAL ENCOURAGEMENT T0 SAVE MONEY

’\ E Many Times Once Or Twice Never Total

No. %_ No. % No. % No. %

L-W 28 60 & 13 13 21 47 100

* y-M Wy 8k 4 8 L 8 52 100

Chi-square = 8.48¢ Total N = 99 “
' Significant at .05 Level Degrees of freedom = 2

X}

.

w AT,

More upper-middle class sons than lower-working class sons had

Ty et

put money on their bank accounts in the past three years. Eighty~four

per cent of the upper-middle class so.s compared to 60 per ceat of

e e ?’fﬂ”"f‘f’ -
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the lower-working class sons did this "many times". Only 8 pet cent
of the upper~middle class sons "mever" did this compared to 27 per

5 cent of the lower-working class sons. Significance was at the 5 per

. cent level. °
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"During the past three (3) years, how often has he
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(your son) bought savings bonds?"
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PARENTAL ENCOURAGEMENT TO BUY SAVINGS BONDS

Many Times Once Or Twice Never

No. %_ No. %
2 4 Ly ol

2 4 92

e

Chi=square = 1.258 Total N = 99

Not Significant Degrees of freedom = 2

The sons of neither class tended to buy savings bonds. Ninety-
two per cent of the upper-middle class sons and ok per cent of the
lower=working class sons "never" did this. Assuming that parental
éncouragements were reflected in the deeds of their sons, it was

concluded from these data that upper-middle class parents were more

inclined to encourage their sons to save money than were lower=working

class parents.

Participation in groups
Iter 5a: "In the past three (3) years, have you encouraged your son

to jein any young people's groups?”




Table 53
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PARENTAL ENCOURAGEMENT TO JOIN YOUNG FEOPIE'S GROUPS

g

5a Many Times Once Or Twice No Total
L-W 10 21 15 32 22 4y 47 100

Uep 25 18 16 31 11 21 52 100

Chi-gsquare = 9.900 Total N = 99

Significant at .0l Level Degrees of free. .m = 2

R S A
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Many times in the past three years nearly one~-half (48 per cent)

NELRAR
Ny

s

of the upper-middle classg parents encouraged their sons to join

young people's groups compared to only about one=-fifth (21 per cent)

of the lower-working class parents. 1In almost reverse ptoportion

(21 per cent of the upper-middle classg parents and 47 per cent of

the lower~working class parents) the parents in these two social

classes failed to do this. Slightly less than one-third of the

parents in each group did so "once or twice". Differences between %

the behaviors of the two parent groups were significant at the i per

cent level.
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Item 5b: *What kinds of groups (have you encouraged your son to
join)?"

In Item 5b, the parents who had answered "yes" to Item 5, 79 per

exr cent of the lower~
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working class parants, were aszked o specify what kinds of groups
they had encouraged their sons to join. 1In the upper-middie class,
half (50 per cent) of the responses registered for this item were

in the category "young people's group at church". Other groups
mentioned were: American Youth Hostel, band club, béwling team,
choir, church, Civil Air Patrol, clubs in general, community service,
dramatics, L=H Club, Hi-Y, Junior Achievement, music, Quill and Scroll
Club, Scouts, sports, student council, Teen Club, travel and Y.M.C.A.
One parent encouraged his son te go to the adult church service.

In the lower-working class, nearly half (43 per cent) of the
responses were in the category "young people's groups at church',
Other groups mentioned were: archery club, art club, band, baseball
team, basketball team, "Big Brother" organization, bowling team,
Civil Air Patrol, drama club, Junior Achievement, March of Dimes
Group, Scouts and Teen Club.

As was seen in Item 5a, upper-middle class parents more often
encouraged their sons to join young people's groups than did lower-

working class parents. But from the analysis of Item 5b it was
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137
concluded that the emphasis of this parental encouragement was not
very different in either group. Much stress was placed on belonging

to the "young people's group at church” for the upper~middle class

t 1 mean BRI,
gong and for the lower~worki

ng class sons,

Item 6: "How many young people's groups is he a member of?" (e,

1 D)
Scouts, choirs or singing groups, orchestras, clubs,
church groups, DeMolay, athletic teams, etc.)
Table 54
MEMBERSHIP IN YOUNG PEOPLE'S GROUPS
ITEM
6 Three Or More One Or Two None Total
No. % _ No. %_ No. % No. %
LeW o o 18 38 29 62 47 100
UM 8 15 29 56 15 26 52 100
Chi»gquare = 14,814 Total N = 99
Significant at .01 Level Degrees of freedom = 2

Sons in the upper~middie class were members of many more young
people’s groups than were lower=working class sons. In the upper-

middle class, 71 per cent of the sons belonged to at least one

organizatio: compared with only 38 per cent of the lower “king

class sons. Nearly two-thirds of the lower=working class sons E
|/




\62 per cent) were pot members of any young people's group, whereas
less tham one=third (29 per cent) of the upper-middle class sons were

non-joiners. Significance occurred at the 1 per cent level.

Item 6a: '"What are these groups (of which your son is a member ) 2"
Parents who had said in Item 6 that their sons were members of
young -people's groups, 71 per cent of the upper-middle class and
38 per cent of the lower=working class, were asked in Item 6a to
specify the young peopie's groups in which their sons were members.
More responses, about one-third (31 per cent), in the upper-middle
class were registered in the category '"'young people's group at
church" than in other categories. Other groups mentioned were:
American Youth Hostel, band, basebail team, bowling team, choir,
Civil Air Patrol, clubs in general, dramatics, electronics club,
fencing, football team, French club, golf team, gui’sr, L«H Club,
Hi-Y, hockey club, hockey team, judo, Junior Achievement, Key Club,

N Club, orchestra, Quill and Scroll Club, Teen Club, tennis, "things

at school”, track, scuba diving, sports in general, swimming team,
wrestling team and year book club.

In the luwer-working class, over one=-third /L0 per cent) of the
responses were in the category "young people's groups at church".

Other groups mentioned were: art club, baseball team, "Big Brother"

organization, bowling team, Civil Air Patrcl, hockey team, Jjunior

Achievement, Scouts, sports in gereral and Y.M.C.A.




The son’s responses to joining "young people's groups at church"
were not quite as great as the encouragement offered by either set of

parents to their sons in this regard but divergence was greater ‘tn the

2 L - o

n the lower-working class families.
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In both social classes participation by the sons in young
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people’s groups was not equivalent to sarental encouragement for
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them to participate in these groups,
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Item 7a: '"Do you encourage your sonm to take part in extra=-
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curricular activities at school?"
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Tabie 55

PARENTAL ENCOURAGEMENT TO TAKEZ PART IN
EXTRACURRICULAR ACTIVITIES AT SCHOOL

- No Total :
Noo % No. % _ No. % No. % %
L=W 8 17 8 17 31 66 47 100
Usb 28 sk 15 29 9 1T 52 100
Chi-square = 25,153 Total N = 99
Significant at .0l Level Degrees of freedom = 2

Upper~middle class parents were inclined to encourage their

sons to take part in extracurricular activities at schonl whereas
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lower=-working class parents were not. Fifty-four per cent of the
upper-middle class parents "often™ did this compared .- 17 per cent
of the lower~working class parents. Eighty=three per cent of the
upper-middie class parents did this "sometimes" or "@ften" compared
to 34 per cent;of the lower=working class pg;ents. Less than one-
fifth (17 per cent) of the upper-middle class parents but nearly
two-thirds (66 per cent) of the lower=-working class parents said
they did not encourage their sons to take part in extracurricular

activities at school, Significance occurred at the 1 per cent level,

Homework and study

Item 8a: ."Does your son ever have school homework to do?"

Table 56

FREQUENCY OF SCHOOL HOMEWORK BY SON
_———

a ITEM Three Or More Once Or
8a Times Per Week Twice A Week No Total
No. _% No. % No. % No. %

LW 21 U5 21 s 5 10 b7 100

U-M k7 90 3 6 2 L 52 100

Chi-square = 24,537 Total N = 99

Significant at .01 Level Degrees of freedom = 2
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Upper-middle class sons more often had school homework to do
than did lower-working class sons; twice as many upper-middie class
sons (90 per cent) had homework to do "three or more times per week"
ag did th

occurred at the 1 per cent level,

Item 8c: "On an average, how much time per week does your son

devote to his studies outside of school?"

Table 57

TIME SPENT ON HOMEWORK BY SON
—r
More Than Two From One To Less Than
ITEM Hours Per Two Hours Per One Hour Per

§

8c_ _School Night _School Night School Night Total
No. % No. % No. % No. %
LW L 9 18 38 25 53 k7 100
U-M 6 12 36 69 10 19 52 100
Chi-square = 12.608 Total N = 99
Significant at .01 lLevel Degrees of freedom = 2

Uprer~middle clase son3 devoted more time per week to their
studies outside of school than did lower~working class sons., 1In

the upper-middle class 81 per cent of the sons spent at least one

~hour per school night on their studies whereas only U7 per cent of




the lower-working class sons did this. Significance was at the 1 rer

cent level.

Item 8d: "Does your son show objection toward doing his homework?”

Table 58

OBJECTION TOWARD HOMEWORK BY SON

Moderate Strong
No Objection Objection Total

33 70 6 13 8 17 ¥7 100

43 83 Ly 8 5 9 52 100

Chi-gquare = 2,161 Total N = 99

ho* Significant Degrees of freedom = 2

The sons in neither social class tended to show objection-to
doing their homework. The attitudes of the sons in the two social
classes were similar for this item and no significant differences
occurred between the two groups with respect tc this item. It should
te remembered, however, that according to item 8a upper-middle class
ons more often had school homework to do than did lower=-working

class sons.




Item 8e: "Is there a place‘ set aside in your home specifically as a

study area for your son?"

Table 59

FROVISION OF STUDY AREA IN THE HOME FOR SON

ITry
To_ Arrange A
ITEM Satisfaciory :
Be_ Yes Place For This No Total
No. 4 No. % No. % No. %

L-W 21 b5 3 6 23 kg 47 100

U-M ko 77 0 0 12 23 52 100

Chi-gquare = 12,154 Total N = 99

Significant at .01 ievel Degrees of freedom = 2

There was more often a place set aside in the home of the upper=-

middle class family as a study area for their son than in the lower-
working class home; 7T per cent of the upper-middle class parents
compared to 45 per cent of the lower-working class parents said
there was such a place set aside in their home. Significance

occurred at the 1 per cent level.

Item 8f: "“Exactly where does he study?"

Parents who responded positively to Item 8 were agsked in Item 8f

to indicate exactly where their sons studied, This item involved




l
I 96 per cent of the upper-middle clais parents and 90 per cent of the
lower~vorking class parents. 1In the upper-middle class, 80 per cent
' of the respondents to Item 8f said that their son studied "in his own
i room”. Other responses were: dining room, den or study, family roonm,
kitchen, room in the basement and "vherever the family is".

In the lower-working class, 83 per cent of the parents responding
said that their son studied "in his own room". Other responses were:
bedroom of mother, den, dining room, kitchen and living room.

The behaviors of the two groups of parents were similar regard-
ing the places set aside in their homes as study areas for their sons.
The son's own ryom served as the study area for at least 80 per cent

of the sons in both social classes.

Item 8g: "Do you see to it that it is quiet when he is trying to
study?"
Table 60

PRO7ISION OF QUIET FOR STUDY

ITEM Yes,
8g Yes, Always When I Can No Total

L=W 6 13 19 Lo 22 k7 47 100

U=M 11 21 10 19 31 60 52 100

Chi-square = 5,554 Total N = 99

Not Significant Degrees of freedom = 2
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Behaviors of parents in both social classes were similar for

this item; no significant differences occurred between the responses

~of the parents in the two groups. In the upper-middle class , 40 per

t of the parvents asttemwpied io do this. In the iower-working class,

53 per cent of the parents tried to do this. A large percentage ¢:
parents in both classes, however, made no attempt to do it (60 per

cent of the upper-middle class parents and 47 per cent of the lower-

working class parents).

Item 8h: "Do you help your son with his school work?"

Table 61
PARENTAL ASSISTANCE WITH HOMEWURK

ITEM
8h Often Sometimes No Total
T R % M. & No. % No. %
L-W 2 4 8 17 3 79 47 100
U=M 2 L 20 38 30 58 52 100
Chi-square = 5,636 Total N = 99
Not Significant Degrees of freedom = 2

Very few parents in either social class "often'" helped their
sons with school work (4 per cent of each group). The majority of
parents in each group did not help their sons with homework (58 per

cent of the upper-middle class parents and 79 per cent of the
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lower~working class parents). There was a greater tendency in the
upper~middle class than in the lower-working class for parents to
"sometimes" do so. The behaviors of the parents in both social

Classss, nowever, wereé not significaniiy different for this item,

Item 9a: ''Do you encourage your son to bring work home from school?"

Table 62

PARENTAL ENCOURAGEMENT TO BRING WORK HOME FROM SCHOOL

S

ITEM
Oa Often Sometimes No Total
L-W 15 32 12 25 20 43 47 100
U=M 16 31 8 15 28 sk 52 100
Chi~square = 1,918 Total N = 99
Not Significant Degree of freedom = 2

Approximately one~third of the parents in each socisl class
"often" encouraged their sons to bring work home from school, but a
high percentage of parents in each social class failed to do this
(54 per cent of the upper~-middle class parents and 43 per cent of
the lower~working class parents). The behavioral trends were
slightly more positive for the lower=working class parents than for
the upper~middle class parents but the responses of the two groups

were no‘. significantly different for Item Qa.
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Item 10a: '"Do you (or your spouse) try to explain to your son why he
ehould work hard in school?"
Table 63
PARENTAL ENCOURAGEMENT TO WORK HARD IN SCHOOL
ITEM Quite
10a Frequently Sometimes Neo Total
No. % _ No. % No. &  No.
| LW 3 72 9 19 L. ¢ 47 100
U-M 38 173 9 17 5 10 52 100
Chi~square = 0.081 Total N = 99

Not Significant

OQut=o0f=gchool activities

Item lia:

they should work hard in school.

Degrees of freedom = 2

A large majority of the parents in both groups, 73 per cent of
the upper-middle class parents and 72 per cent of the lower~working

class parents quite frequently tried to explain to their sons why

Parent bzhaviors in the two

social clagses were extremely dimilar with regard to this item,

“Does your son have any hobbies?"
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Table 64

HOBBIES OF SO

ITEM
1la Iwo Oxr More One No Total
No. & N £ . oo % o 3
LW 2k 51 11 23 12 26 41 100
UsM 3 58 1 27 8 15 52 100
Chi~gquare = 1,578 Total N = 9G
Not Significant Degrees of freedom = 2

More than half of the sons in both sociscl classes (58 per ceant
of the upper»middle class sons and 51 per cent of the lower=-working

class sons) had "two or more" hobbies. A large majority of the sons

in each group had at least one (85 per cent of the upper~-middle class
and T4 per cent of the lower~working class). There were no signifi-

cant differences between the two groups of sons with regard to the

number of hobbies they had but there was a tendency for more upper=

=3

middle class sons to have hobbies than lower=working class sons.

-
v
-

Fifteen per cent of the upper-middle class sons and 26 per cent of

A WAy
om

the lower-working class sons had no hobbies at all.
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Item 11b: 'How many of these hobbies are of a scholastic nature, i.e.

*’

involve mental activity rather chan working with the hands?"

8sf+, reading for enjoyment, listening to music with the

purpceze of reading about it or studying. it, collecting

stamps if the history of the stamps is studied))

Table 65

HOBBIES OF A SCHOLASTIC NATURE

ITEM

11b Two Or Mbre, One
No. %~ No. %

LW 6 13 7 15

U-M 6 12 13 25

None ‘lotal
No. % No. %

3 T2 47 100

33 63 52 100

Chi-square = 1,566

Not Significant

Total N = 99

Degre2s of freedom = 2

A large majority of the hobbies in both social classes were not

of a scholastic nature. Even though there was a slight tendency

for upper-middle class sons to have more hobbies of a scholastic

nature, the differences between the numbers of such hobbies partici-

pated in by both groups of sons were not significant,
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Item llc: "How much time does he spend on thi» type of hobby?**

Table 65

TIME SPENT ON SCHOLASTIC TYPE HOBBYIES BY SON

ITEM Three Or Moze One Or Two
llc Hours Per Week Hours Per Week None Intal
No. % No. % No, % Ho, %
LW 11 24 2 i 3. 72 47 i00
U=M 6 12 11 21 35 67 52 100
Chi-square = 7.482 Total N = 99
Significant at .05 Level Degrees of freedom = 2

The lower=working class sons spent more hours per week on the
scholzstic type hobby than did upper=middle class sons. Differences
between the two groups of sons with respect to this item were
significant at the 5 per cent level. It is interesting to notice,
however, that more than two-thirds of the sons in each group spent

no time on scholastic type hobbies,

icem 11d: "How much time does he spend on the non=~scholastic type
of hobby, i.e., those that involve working with his

hands?" (e.g., sports, building things, working on a

car, listening to music just for fun)
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Table 67

TIME SPENT ON NON-SCHOLASTIC TYPE HOBBIES BY SON

ITEM Three Or More One Or Two
Jdid Hou;; Pz- Week y_gu‘;;:- P:;— Week yg:nl EZ::;-
LW 21 U5 12 25 1+ 30 .47 100
U=M 31 60 10 19 11 21 52 100
Chi=square = 2.218 Total N = 99
Not Significant . Degrees of freedom = 2

The sons in both social classes spent about an equivalent

amount of ti.e on non~scholastic type hobbies. Even though there

were no significant differences between the two groups of sons with

respect to Item 11d, upper-middle class sons had e tendency tv spend

more time on the non-scholastic type hobby than did the lower-working

class sons.

Item 12a: "Does your son study anything outside of school?" (not

just the completion of his school assignments):

as
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Table 68

STUDY OTHER THAN SCHOOI. ASSIGNMENTS

ITEM:: Three Or More One Or Two
12a Hours Per Week Hours Per Week No Total
L-W 8 17 2 4 31 79 47 100
UM 7 14 11 21 34 65 52 100
Chi=~square = 6,187 Total N = 99

Significant at .05 Level Degrees of freedom = 2

Upper~middle class sons spent more time than did lower=working
class sons studying things outside the school which did not consti=-
tute just the compietion of school assignments. Differences between
the two groups were significant at the 5 per cent level., It should
be noted, however, that 65 per cent of the upper~-middle class sons

as well as 79 per cent of the lower=working class sone spent no time

on this type of endeavor.

Item 12b: 'What does he study?"

Parents who responded positively to Item 12, 35 per cent of
the upper-middle class parents and 21 per cent of the lower-working
class parents, wers asked in Item 12b to indicate what it was their

sons studied besides their regular school assignments. There were

varied interests among the upper~middle class sons; dgneteen arcas
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of interest were mentioned, They were: animals, art, astronony,
aviation, church fellowship, Civii Air Patrol, dogs, electronics,
foreign countries, golf, horse racihg, interior decorating, instruc-
tions in religion; music, racis {car), sailing, science, sports and
world affairs,

Intereats in the lower~working class were not only less in
number but ivere less varied than thogse in the upper-middle class.
Forty-seven per cent of the lower=working class sons who studied
tiiings outside of their regular school assignments were interested
in subjects of a mechanical nature such as electronics and mechanics
(automobile, motorcycle and radio). Other interests mentioned were:

Bible study, coins, music, racing (car), raising bees and raising

pigeons.

Reading

Item 13a: "Does your son do any reading outside of his regular

school work?"
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Table 69

Pk PN

READING HABITS OF SON

- ITEM
i 13a Much Some No Total
No. % No. % No. % No. %
LeW 15 32 23 Lo 9 19 k7 100
U=M 19 37 21 Lo 12 23 52 100
Chi=gquare = 0.739 Total N = 99
Not Significant Degrees of freedom = 2

A large majority of sons in both groups read outside of their
regular school work. About one-third of the sons in each social
class did "much" reading outside of their regular school work {37 per
cent of the upper~middle class sons and 32 per cent of the lower~
working class sons) and about ome=fifth of the sons in each social
class did none (23 per cent of the upper-middle class sons and
19 per cent of the lower-working class sons). There were no gignifi-
cant differences between the behaviors of the soms in the two social

classes with respect tc Item 13a.

Item l4a: '"Does your son cim any books other than his textw~

booksg?"
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8 Table 70
BOOKS OWNED BY SON
%
3 ITEM Eleven Or More  Five To Tem
1h4a Volumes Volumes No Total
No. % No. % No. % No. &
LoW 15 32 16 34 16 34 47 100
UsM Lo 77 8 15 L 8 52 100
Chim~gquare = 21.031 Total N = g9
Significant at .01 Level Degrees of freedom = 2

Upper-middle class sons owned considerably more books than did
lower-working class sons. Differences between the two group: were

significant at the 1 per cent level.

Item 15a: "Does your son go to a library outside of school hours?"

. -u#«"-

Table 71

LIBRARY VISITATION OUTSIDE OF SCHOOL HOURS BY SON

__ITEM Three Or More Once Or Twice

15a Iimes Per Week _ A Week _No Total
No. % No. % No, % No. %
LeW 3 6 20 43 24 51 L7 100 ?
£ UM 2 b4 29 56 21 40 52 100 '
(
Chiesquaze = 1,805 Total ¥ = 99 3

Not Significant Degrees of freedom = 2
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Upper-middle and lower-working class sons went to a library
outside of school hours with about equal frequency. No significant
differenées occurred between the two groups of sons with respect to
Item 15a. It should be noted, however, that 40 per cent of the upper=-
middle class sons and 51 per cent of.the lower~-working class sons

did not go to the library outside of school hours.

Item 16a: '"Has your son read something aloud to you in the last

three (3) months?"

Table 72

READING ALOUD IN THE HOME BY SON

N

ITEM
16a Several Times Once Or Twice No Total
No. % _ No. % No. % No. %
LW 12 25 7 15 28 .60 47 100 y
. ¥
H
U=M 19 37 11 21 2 42 52 100 -
Chi~square = 2,945 Total N = 69
Not Significant Degrees of freedom = 2

There was a tendency in both social classes for the sons not to
read aloud to their parents (L2 per cent of the upper-middle clase
sons and 60 per cent of the lower=working class sonz had not done
go in the past three months). Even though no significant differ-

ences occurred between the two groups of sons with respect to this
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item, there was a trend toward more positive response in the upper~

middle class.

Item 16b: "What has he read to you?"

Parents who responded "yes'" to Item 16 (58 per cent of the upper-~
middle class parents and LO per cent of the lower~working class
parents) were asked in Item 16b to state what it was their somns
read to them. Nearly half (4k per cent) of these parents in the
upper-middle class said it was from a newspaper or magazine; over
one~third of them (34 per cent) said that it was £rom ;something
connected with their son's school work such as his German lesson,
literature selections, a paper or theme written for schocl, reading
for school and textbook passages. Other sources were: book

passages, current events, encyclopedia; horse racing books and

,

forms, and joke books.
In the 10wer~w9rking class nearly half (45 per cent} of the
sons read from a newspaper or magazire. Less than cne-fifth {19 per
cert) of the lower~working clags sons read from something connected
with his school work such as a history beok, paris from a play or
gome reading assigmment for schocl, Other sources mentioned were:
Bible, books (on cars, motorcycles and skiinz) and current events.
Both sets of soms were imclined to read things to their 7 o.nts

from newspapers and magszines more than from any other sgourc.::. BJut
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uppe-~middle class sons much more than lower=-working class sons read

to their parents from schoolerelated literature.

"Do you (or your spouse) encourage your son to read?"

Item 17a:
Table 73
READING ENCOURAGEMENT
ITEM
17a Quite Often Sometimesg No ¢Tota1
No. % No, % No. % s, %
LW 15 32 16 3L 16 34  B7 100
U=M 26 50 ik 27 12 23 52 100
Total N = 99

Chi~gguare = 3.412

Not Gignificant

Degrees of freedom = 2

With similar frequency, parents in the two social classas

responded "no", "sometimes" and "quite often” to the question.

Thers was, however, a greater tendency £or upper~middie class

parents to do this "quite often” and fewer middle clags parents

than icwer=working class parents failed to encourage their soms to

Tead.

Item 18

when he was thera?)’

"How much resding does your spouse do?" (If deceased or

geparated from the family, how much reading did he do
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Table Tk
] READING HABITS OF FATHER
¥
ITEM
18 Much Some None Total
. No. %, Do & No. % Bo. &
¢ L=W 13 27 28 60 6 13 47 100
U=M 25 48 26 50 1 2 52 100
Chi=gquare = 7.201 Total N = 99
Significant at .05 Level Degrees of freedom = 2

Upper-middle class fathers did more reading than lower=working

clags fathers. Significance was at the 5 per cent level.

4 Item 19a: "Did you read any books last year?”

Table 75

READING HABITS OF MOTHER (BOOKS)

ITE:1
10a Six Or More (ne To Five No Total
No. % No. % No. & No. 3
LeW 7 15 16 34 2y 51 Y7 100
U=M 29 56 15 29 8 15 52 100
Chi=gquare = 21,278 Total N = 99
Significant a2t .01 Level Degrees of freedom = 2
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Upper~middle clase mothers read more books last year than lowar-
working class mothers. The pattern of response to this question 1s
almost the complet : reverse between these two social classes.

Significance was at the 1 per cent level.

Item 19b: 'hat books (did you read last year)?"

Parents who answered "yes" to Item 19 (85 per cent of the upper=-
middle class parents and 49 per cent of the lower=working class
parents) were asked to state the titles of the books they read.

In the upper-middle class 79 per cent of the reading material
mentioned was fiction. The remaining 21 per cent would be classified
as biographical, historical or philosophical. Selections were
varied in this social class. There were 2 total of ninety=-four
respon. 8, many parents maring more than one response to the item and
sixty-one different titles of books were recorded.

In the lower-working class 88 per cent of the reading material
mentioned was fictlon. The remaining 12 per cent would be classified
as autobiographical, biographical, historical and philosophical.
There were forty responses, many parents making more than one
response to the item, and twenty-seven different titles of books
were recorded.

Fictior: constituted the majority of the books rea. by the

mothers in both social classes.
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Item 20a: '"Do you read the newspaper?"

Table 76
3 READING HABITS OF MOTHER (NEWSPAPER)
g ITEM Once Or Twice
; _20a Everyday A Week No Total
No, % No. % No. _% No. %
LW 32 68 12 26 3 6 4 100
U=M k9 9k 3 6 0O 0 5 100
Chi-sqﬁare = 11.745 Total ¥ = 99
Significant at .51 Level Degreeg of freedom = 2

The upper-middle class mother read the newspaper more often than
g the lower-working class mother but the contingency table indicates
that 68 per cent of lower=working class mothers read the newecpaper
"everyday" and 26 per cent of them did so "once or twice a week.

There were significant differences between the two social classes;

significance occurred at the 1 per cent level.

Item 20b: ''How many different newspapers do you read each week?"

TAFORY PRE T YT TR

T Tt e Y




AT Aol s i, T s e 5 5 i otk i 3T Bt - T L Ao % i aas g T 2,

162

r

Table T7

READING HABITS OF MOTHER (NEWSPAFERS)

ITEM NO Or
20b Three Or More Two Just One Total
No. % No. %_ No, % . No. %
LW 1L 30 . 11 23 22 47 A7 100
UM 19 37 25 148 8 15 52 100
Chi-square = 12,515 Total N = 99
Significant at .0l Level Degrees of freedom = 2

Upper-middle class mothers read more newspapers each week than
did lower=-working class mothers. Eighty-five per cent of the upper-
middle class mothers compared with 53 per cent of the lower=working
class motners said that they read two or more newspapers each week,

Significance occurred at the 1 per cent level.

Item 20c: "What papers (do you read)?"

Item 20c was designed to find ocut exactly what papers verg read
by the parents who responded in the affirmative to Item 20 (100 per
cent of the upper-middie class parents and 94 per cent of the lower=
working class parents). Over two-thirds (69 per cent) of the papers
read by the upper-middle class parents were out-of=town papars. The
majority (82 per cent) of these subscriptions ir the upper-middle

class were to the Detroit Free Press and the Detroit News.
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In the lower-working class three-fourths (75 per cent) of the
Papers read by the parents were out~of~town papers. The majority

(86 per cent) of the out~of-town subscriptions were to the Detroit

Free Presg and the Detsgit New

‘The types of newspapers read by the two groups of parenis were
gimilar. However, more upper-middle class pareats than lower=working
class parents read the newspaper; they read the newspaper more often
and read g greater number of different newspapers than did the lower=

worl:ing class parents.
Item 2la: '"How many different magazines do you read each week?"

Table 78

READING HABITS OF MOTHER (MAGAZINES)

ITEM
2ia Three Or More Iwo Just One Total
No. %_ No. % No. %  No. %
LW 21 s 8 1i7 18 328 k7 100
U-M 4 84 L 8 L 8 52 100
Chi-square = 18.175 Total N = 99

Significant at .0l Level Degrees of freedom = 2

Upper~middle class mothers read considerably more magazines each

week than did lower-working class mothers; 84 per cent of the

ok
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upper-middle class mothers xead "three or more" magazinas per week

compared to 45 per cent of the lower-working class mothers.

Significance was at the 1 per cent level.

Item 21b: "What magazines (do you read)?"

Iten 21b was designed to determine exactly what magazines were

read by the parents in the two social classes. In the upper-middie

class there were 200 responses in all, several parents citing three

or more magazines that they read each weck; forty specific tities

were recorded. One-fourth (tem) of these comprised over twc-thirds

(70 per cent) of all subscriptions; they were: Better Homes and

Gardens, Good Housekeeping, Ladies Home Journal, Life, Look, McCalis,

National Geographic, Time, Reader's Digest and The Saturday Evening

Post.

in the lower~working class ninety-nine responsece were recorded.

There were twenty-three specific titles recorded, about cne~third

(sever) of which comprised nearly two-thirds (65 par cent) of alt

subscriptions. They were:

Better Homes and Gardéns, Family Circie,

Ladfes Home Journal, Life, Look, Reader's Digest and The Saturday

Evening Post.

Interests of the parents in the two social classes were similsy

regarding choices of magazines, but, when general ms well as specific

entrizs were taken into consideration there wvere more thanr twice as
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g many different magazines in the upper-middle class homes as in the
; lower=working class homes. General entries mentioned by parents
were: church magazines, movie magazines, trade magazinos and !:ech-'
3

z nical magazines.

—g Item 22: '"Please estimate the number of bcoks your son read last

; year, i.e., outside of his regular school work:"

g:’

E Table 79

READING HABITS OF SON (BOOKS)

g 22  Three Or More One Or Two None Total
T e % No. & No. & o. &
L-W 28 60 9 19 10 21 U7 100
UM 31 60 1 27 T 13 52 100
g -

g Chi-gquare = 1.520 Total N = 99

; Not Significart Degrees of freedom = 2
3

i There were no significant differences between the two social

g classes in the mothers' estimates of the aumbers of books read last
§ year by their sons. Sixty per cent of the sons in esch group read
£

"three or more" books last year outside of their regular school work.
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Item 23a: '"Does he read the newspaper?™

Tab.ie 30

READING HABITS GF SON {sxWspArERg)

ITEM Once Cr Twice
2%a About Everyday A Waek
Ro. % No. %

L-Y 2t 57 12 2%

St

s, LY NN o TS TR |2
b A Sy A S

U-M 3 T g 17

Chi~square = 2,029 Total N = 00

Not Significent Degrees of freedom = 2

The sone in both social classzs read the acwspaper with sbhout
equal frequericy. The upper-middle class sons temded to do nore

newspaper reading than lower-working clazz sons hut wo significant

differences occurred between the two groups. vwith respect to his

item,

Item 23bs "Does he read anything besides the 'furmies' and the

sports page?"
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Table 8i

BEADING HABIYS OF SON (MEWSPAPER SECTION PREFERENCE)

ITEM Never Reads The
23b Yes No Newspaver 4t 411 Total
LeH .29 &2 16 Z1 8 17 ¥7 100
=¥ 3B 73 8 15 & 12 52 109
Chilesquare = 1,468 Totel N = 9
Not gignificant Dagreee of freedon = 2

The sons ia both gociel clusses resd the ngwepaper in gbouc
equal depth. More than just the "fumaies” and the $pOYLE page was

read by 73 per cent of the upperemiddliec clags zons and 62 per cent

of the lower~working class ssna., HNo significant differences ocecurred

between the two classes of soms in Item 25b,

Item 23¢c: "What papers does he read?"

Parents who said "“yes" to Item 23 (68 per cent of the uppers
middle class parents and 83 per cent of the lower=working claszs
parents) were asked to specify these papers in Item 23¢. Im the
uppere~niddie class, 82 pexr cent of the newspapers read by the sons

were out-of«-town papers. Of the out~of=town papersg 92 per cent of

the subscriptions were with the Detroit Free Press or the Detroit News.
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In the lowerw~working clags, 96 per cent of the n2wspapers ta2ad by
the sons were out=ci~town papars, OF the out-of-town papers, 90 per
cent of the subscripticnz weve with the Detroit Free Press or the

Detroit KNews.,

A very lerge majority of the newspapers read by the sons in both
social classes were out-of-town papers. The upper~middle class sons,
however, read the local paper much more than did iowez-working class

sons (18 per cent and 4 per cent respectively).

Item 24a: "Does he read magazines?"

Table 82

READING HABITS OF SON (MAGAZINES)

ITEM About Once Or Twice
24a - Everyday A Week No Total
No. % No. %_ No. % No. %

LW 5 11 35 b 7 15 47 100
7 UM 12 23 8 73 2 i 52 100
;g \
i;,_
& Chi=-square = 5.545 Total N = 99
:
B Not Significant Degrees of freedom = 2
ri‘%z:
% The sons in both social classes read magazines with about equal
%

frequency. Nearly three-fourths of each group (73 per cent of the

SRR,

PRSNS

upper-middie class sons and T4 per cent of the lower=-working class

soengs) read magazines "once or twice a week"., Upper~-middle class

PR

song were slightly more inclined to read magszines than were
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lower-working class sons even though no significant differences

existed betweern the two groups with regard to this item,

I N 1o ot

Item 24b: "“What magazines does he read regularly?”

In Item 24b parents, who said that their song resd magazines
(96 per cent of the upper-middle class pareats and 85 per cent of
the lower-working class parents) were asked o name the msagazines,
A total of thirty-four titles were recorded for upper~middle class
sons. Of these, less than one-fifth (gix) compriged 78 per cent of

all subscriptions; they were; Life, Look, Natioral Gaogra hic,

Reader's Digest, Sports Iilustrated, and Time. With the exception

of Sports Illustrated, these were among the ten magazines most frew

quently read by upper-middle class parents.
In the lower-working class twenty-seven titles were recorded,
one-third {nine) of which comprised 76 per cent of all subscriptions;

they were: Hot Rod, Life, Leok, Popular Mechanics, Popular Science.

Reader's Digest, The saturday Evening Post, Sgofts Illustrated and

Time,

The magazines which appeaied to the uppercmiddle clase boy also
appealed to the lower-working class boy and vice versa. It was noted
from the data, however, that there was more of an inclination toward

the "intellectual" subject content in the upper-middie class than in

the lower-working class. On the other hand, the lower-working class
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son more than the upper~middle clsss son tended to favor literature

dealing with the mechanical aspects of things.

Conversations

Item 25a: "Do you (or your spouse) taik with your son sbout things

that happen at school?"

Table 83

Sad ‘“‘ o N -1. r5* r*“\ N ‘\ =, -l ox
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CONVERSATIONS WITH SON ABOUT THINGS THAT HAPEEN AT SCHOOL

AR

STg

ITEM
25a Often ?otal

No. & No. & Z N &

LW 2h 51 13 28 10 21 k7 100

Us=M 38 73 5 10 9 17 52 100

Chi-gquare = 6.554 Total N = 99

Significant at .05 Level Degrees of freedom = 2

Upper-middle class pareﬂts talked more often with their sons
about things that happened at school than did lower=working class
parents. Even though differences between the behaviors of the two
groups of parents were significsnt at the .05 level it is intereste
ing to note that 51 per cent of the lower-working class parents said

they did this "often" and 28 per cent said they did this "sometimes".
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i Item 26a: "Do you (or your spouse) talk with him about the kinds of

things his class is doing?"

Table 84

CONVERSATTIONS WITH SON ABOUT THE KINDS OF THINGS
HIS CLASS IS DOING

e M v~ N 3 LR '
Atk §aehan s SOOI e LW e PRl be . | et bt [T

ITEM
26a C€ten Sometimes No Total
No. % No. % No, %  No. &
LeW 1 30 17 36 16 3% 47 100 3
U=M 33 63 iy 27 5 10 52 100
Chi~square = 13,515 Total N = g9
Significant at .01 Level Degrees of freedom = 2

Upper-middle class parents talked more often with their sons
about the kinds of things his class was doing than did lower=working
class parents. More than twice as many upper-middle class parents
as lower=working class parents did this "often (63 per cent com-
pzred to 30‘per cent), Less than onew~third as many upper~middle
class parents as lower=working class parents saild they did not do

this (10 per cent compared to 3L per cent), Significance occurred

at the 1 per cent level.
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Item 2Ta: "Do you talk with him about special activities 1like movies

or special programs

—~————

12 hae gaen

Table 85

CONVERSATIONS WITH SON ABOUT SPECIAL ACTIVITIZS
OR PROGRAMS AT SCHOOL

ITEM _
27a Often Sometimes _No Total
LW 10 21 18 38 19 W k7 100
U=M 3 65 12 23 6 12 52 100
Chi=-square = 20,852 Total N = 99
Significant at .0l Level Degrees of freedom = 2

Upper-middle class parents talked more often with their sons
about special activities like movies or special programs their sons
had seen at school than did lower-wsrking class parents., Over
three times as many upper=~middle class parents (65 per cent) as
lower-working class parents (21 per cent) said they "often" did
this. Less than one~third as many upper~middle class parents
(12 per cent) as lower~working c'ass parents (4l per cent) said
they never did this. Differences between the behaviors of the

two groups of parents with regard to this item werse significant

at the 1 per cent level.
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Item 28a: "We know that most boys have some problems or troubles

: at school. Do you talk with your son about problems or

troubles he has at school?"

: Table 86

CONVERSATIONS WITH SON
ABOUT PROBLEMS OR TROUBLES AT SCHOOL

y ITEM §
é 28a Often Sometimes No _ _Total !
' No. % No. % No. & No. %

LW 2k 51 16 3b T 15 47 100

: U-M 3 T T 13 8 16 52 100

Chi~gquare = 6.122 Total N = 99
Significant at .05 Level - Degrees of freedom = 2

Upper-middle class parents more often talked with their sons
about problems or troubles their sons had at school than did lower-
working class parents. Nearly three=fourths (71 per cent) of the

upper-middle class parents compared to slightly more than half

(51 per cent) of the lower~working class parents said they "often™

did this. Even though the differences between the behaviors of the

two groups of parents were significant at the 5 per cent level it
should be noticed that 85 per cent of the lower-working class parents é

"sometimes" or "often" did this. That is to say, the behaviors of the
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lower~working class parents were positive but not as positive as

those of the upper=middle class parents.

Item 29a: '"Does he show you papers or other projects he has done

at school?"

Table 87

CONVL.SATIONS WITH SON ABOUT PAPERS OR PROJECTS
HE HAS DONE AT SCHOCL

ITEM Once In
29a Often Awhile No Total
No. & No. % No. & No. %
LW 19 ko 21 ks 7 15 47 100
UM 2h 6 19 37 9 17 52 100
Chi=square = 0.681 Total N = 99

Not Significant Degrees of freedom = 2

Upper-middle and lower-working class sons with about equal fre-
quenicy showed their parents papers or projects they have done at

school. The behaviors of the sons in both social groups were very

similar with respect to this item.
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P Contacts with school

y :

% Item 30a: '"During the last three (3) years have you beer to school

)

E for one reason or an-~ther?" ;
Ef Table 88 3
% CONTACTS WITH SCHOOL BY PARENT {GENERAL) %
i . 5
3 3
g ITEM Three Or More 3
5 _30a Times Once Or Twice No Total &
No. % No. % No. 4 No. % :’%
2 B
3 LW 19 Lo 20 43 8 17 4 100 %
% |
3

U-M L2 81 10 19 0 0 52 100

-

% Chi~square = 19.503 Total N =99

_:3 1

3 Significant zt .01 Level Degrees of freedom = 2

i During the lgst three years upper-middle class parents had been

% to school much more often than the lower-working class parents;

)

significance occurred at the 1 per cent level. Over twice as many

cpper-middle class parents {81 per cent) as lower-working class

parents (L0 per cent) had been to school "three or more times" in

ArY

A

the last three years. All upper-middle class parents had been there

at least cnce but nearly one=fifth of the lower-working class parents

{17 per cent) had not bzen there at all.

3

i
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’ - Item 30b: '"What kinds of functio,mse (did you go to school to attend
= during the last three (3] years)?"
Parents who answered 'yes" to Item 30 (100 per cent of the

upper-middle class parents and 83 per cent of the lower-working

PN
ERGARAAE LA d, ad 755]

class parents) were asked to indicate the kinds of functions they

3

‘g had been to at school. It should be pointed out that there was

§ nearly twice the response in the upper-middle class as in the lower-
% working class to this item, several of the upper-middle class parents
? ’indicating attendance at or participation in more than one event at
ig the school.

é For the upperunﬁ;dle class parents almost two-thirds (65 per

E cent)of their contacts with the school involved the following four

S

g functions: counseling (16 per cent), open house (17 per cent), P.T.A.
»% (21 per cent) and parent=teacher conferences (11 per cent), These

=3

'é four functions also constituted nearly two-thirds of the school

é contacts (63 per cent) made by lower-working class parents but with

% the following frequencies: counseling (31 per cent), open house

i ‘ (15 per cent), 2.T.A. (6 per cent) and parent-tpacher conferences

é 11 per cent). Similar contacts with the school were made by both

§ sets of parents but the pattern and incidence of these contacts

% were very differeat. Open house and parent~teacher conferences were

participated in with about equal frequency by those parents who came
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to school in both social classes.

were much more active in P.T.A. than were lower-working class parents.

But the counseling function of the school wasg participated in much

more by the lower=working clage

narand
- s Bl A -

-
A

class parents.

Item 30c: During the last three (3) years how many times have you

been to schooi to attend a special class, ciub or group

for parents?"

Table 89

CONTACTS WITH SCHOOL BY PARENT
(SPECIAL CLASS, CLUB OR GROUP FOR PARENTS)

ITEM Three Or More

~30c¢ Times Once Or Twice None Total
No. %_ No., %_ No. % No. %
L-W Yy 9 9 19 34 72 47 100
U=M 29 56 13 25 10 19 52 100
Chi-square = 32,588 Total N = 99

Significant at .0l Level Degrees of freedom = 2

During the lagt three years, upper=middle class parents had been

to school to attend a sﬁecial class, club or group for parents imch

more often than the lower-working class parents. There were extreme

differences between the behaviors of the parents in the two social

classes regarding this item.

s
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Upperrniddle class parents, however,
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"How often have you worked as a volunteer helper at some

school project or program?"

Table 90

CONTACTS WITH SCHOOL BY PARENT (AS VOLUNTEER HELPER)

ITEM

30d " Often Once Or Twice Never Total
No. % Ro. % No. % No. &

LeW 0 0 3 6 by gk k7 100

Wb L s =, « &
:'.4'& o AN ET T

Lo 1
A

U-M 17 33 15 20 38 52 100

,.
C ot
ud gty

Chi-~square = 33,83k Total N = 99

>t

Significant at .01 Level Degrees of freedom = 2

During the lasgt three years, upper-middle class parents had

%
£
:

A

"y

worked as volunteer helpers at some school project or program much

-

more often than lower-wérking class parents. Differences between
the behaviors of the parents in the two social classes regarding

this item were very different (significant at the 1 per cent level),
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Models and expectatiorns

Item 39a: Do you use some person as an example of how you want your

gon to be?"
Table 91
EXAMPLE FOR SON

ITEM J
3% Often Sometimes No Total

No. % No. % No. %  No. %
L=W 2 L 3 6 k2 g0 k7 100
U=M g2 & 2 k8 92 52 100

Chie~square = 0,3L8 Total N = 99

Not significant

Degrees of freedom = 2

Both social classes displayed negative reinforcement behaviors

in this area and there were no significant differences between the

behaviors of the pafents in the two groups with respect to this

item, There was an emphatic "no" registered by both sets of

pareﬁts to this question; nine~tenths of the parents in each group

(92 per cent of the upper-middle class parents and 90 per cent of

the lower-working class parents) said "no" in Ttem 3%a.
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item 39b: "For example, what person(s)?"

Parents who answered "yes" in Item 39 were asked to specify what

person(s) they used as an example of how they wanted their son to be.

In the upper~middle class the following responses were recorded:

"his father", "an older boy on the block" and "an older brothex".

Only 8 per cent of the upper-middle class parents Qad respoaded in

the affirmative to ftem 39.

.

-t

In the lower-working class the responses recorded were:

"brother-in-lsw", "his father”, "a friend of his","an older brother"

PRI 3- ) SN

and "his uncle". Only 10 per cent of the lower~working class parents

had ans#éred in the affirmative to Item 39.

The few parents in both social classes who did use some pergon

as an example of how they wanted their son to be, selected persons

from their immediate family or from their own neighborhood,
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Item 49a: "Do you encourage your son to get good marks?"

l; Table 92

i PARENTAL ENCOURAGEMENT FOR SON TO GET GCOD MARKS
ITEM

49a Often Sometimes . No Total
No. % No. % No. %  No. %
L-W 39 83 7 15 1 2 4 100
UM b6 88 5 10 1 2 52 100

Chi-square = 0.659 Total N = 99
Not Significant Degrees of freedom = 2

Parents in both social classes "often" encouraged their sons to
get good marks (88 per cent of the upper-middle class parents compared

to 83 per cent of the lower=working class parents). Parental rein-

5
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forcemz2nt behaviors were very similar in both groups for this item;
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98 per cent of both groups responded that they did this "sometimes"

or "often'".
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Item 49b: "How do you encourage him (to get good marks)?"
In question 49, 98 per cent of the parents in each social class
angwered in the affirmutive. These parents were asked in Item 49b

te specify how they encouraged their sons to get good marks., In

T T g RS
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cach goctal clazs 83 per cent of these parents said that they
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"talked to him" about it. Upper-middle class parents would 2Xpress
themselves by telling their sons such things as: "it was for his own
good to get good marks"; "how it would benefit him"; *how it would be
to his advantage'; that it was necessary in order 'to get into
college"; '"must get good marks to get into the college of his choice';
"school is his job=-<he must do hig best"; "let him know we don't want
lov grades'. Lower-working class parents would express themselves as
follows: 'point out the importance of a diploma”; "to get a good job
he must have good marks'; "he'1l need a trade”. The remaining 15 per
cent of the parents in each social class used the following methods
of encouragement: In the upper-middle class: '"providing a climate

for study--making a place for it"; "rewards"; "get example';

"working with him". TIn the lower-working class: '"let him buy a car'';

"rewards"; threat of punishment=-~'""threaten to take away his car keys';

"watching his report card".
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Item 50: 'What is a poor mark to your way of thianking?"

Table 93
PARENTAL EXPECTATIONS OF SON WITH RESPECT TO SCHOOL MARKS %1
(POOR MARK DEFINITION) 4
ITEM 3
io "B" ﬂcl! !tD or E‘ll Total
No. % No. % No. %, No. %
g ¢
r LW 1 2 5 11 k1 87 ¥t 100 %
U-M o o 20 38 2 62 52 100 4
Chi-square = 10,885 Total N = 99 :

Significant at .01 Level Degrees of freedom = 2

The differences between the regponses of the parents in the

R

two social classes were gsignificant at the 1 per cent ler<l. A

higher parental expectation relative to their sons' educational

achievement was obgerved for the upper-middle class parents in
£ terms of school marks compared with the lover=working class parents,

Over ome~third (38 per cent) of the upper~middle class parents

thought that & "C" was a poor mark whereas only about one~tenth

Fy

RSN

(11 per cent) of the lower=~working class parents cons_dered it so.
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Item 5kt "What kind of school marks for your son satiszfy you?"

Téble ol

PARENTAL EXPECTATIONS OF SON WITH RESPECT TO SCHOOL MARKS
(SATISFACTORY MARK DEFINITION)

adel.

RIS,

R i Rei A

& "Don't Care"
ITEM "All A's Or"Just So :
; 54 and B's" Average He Passes"  Total B
No. % No. % No. & Xo. & ‘
L=W 7 15 38 8 2 L 47 100
UM 28 sk 2h U5 C 0 52 100
Chi=gquare = 17.554 Total N = 99
Significant at .01 lLevel Degrees of freedom = 2

Items 54 and 50 are related in that they both deal with parental
expectations relative to son's educational achievement in terms of
school marks. In Item 54, as in Item 50, the differences between
the two groups of‘barents were significant at the 1 per cent level.
Upper~middle clase parents were much less satigfied with "average"

grades than the lower-working class parents (46 per cent of the

Z ‘»a'\ *’ﬁ 4 ‘-ﬁ ,pw‘ i ,"f
N Ay, 0% T Lo

upper-middée class parents were satisfied with average grades for

5l

their sons compared to 81 per cent of the lower~working class

:
£

5 parents). The majority of the upper-middle class parents (54 per
§ cent jwere satisfied with nothing less than "all A's and B%s" for
.}

§ their sons.
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Item 55a: 'When your scn has a mental task to do such as a lesson

for scheol, do you encourage him to work on it?"

Table 95

PARENTAL ENCOURAGEMENT OF SON TO $<ULY

ITEM To Full Hard Enough
25a Capacity To Get By No Total
No. % No. % No. % No. %
LW 3 79 7T 15 3 6 k7 100
U-M ho 77 1 2 11 21 52 100
Chi-square = 8.959 Tetal N = 99
Significant at .05 Level Degrees of freedom = 2

The differences between the two pareﬁtal groups were significant
at the 5 per cent level for Item 55a. In the two social classes
studied, less encouragement was given by the uppér-middle class
parents than by the lower~working class parents, 79 per cent of the
upper~middle class parents said they encouraged their sons to work
on their lessons for school compared to 94 per cent of the lower=
working class parents. The majority of the parents who gave this
encouragement in both groups thought that their sons should work
"to full capacity"” on such school tasks (77 per cent of the upper=

middle class parents and 79 per cent of the lower=working class

-




parents). It is interesting to note that more than one~fifth

(21 per cent) of the upper~middle class parents did not encourage
their sons to work on their lessons for school compared withionly

6 per cent of the lower-working viass parents.

Item 56a: "Do the teachers at school seem to encourage or pressure

your son to work?"

Table 96

T:i4CHER ENCOURAGEMENT OF SON

Fairly Hard ..
Or Hard Too Hard! No

No. % No. % No. %
19 Lo 1 2 27 58

2k 45 27 52'

Chi=square = 0.330 Total N = 99

Not Significant Degrees of freedom = 2

The responses of the two sets of parents were very similar
regarding this item. Over half of the parents in each group
answered "no" (52 per cent in the upper-middle class and 58 per
cent in the lower-working class)., Slightly less than half of the
parents in each group responded that the teachers at school seemed

.o encourage or pressure their sons to work "fairly hard or hard"




-

(46 per cent of the upper-middle class parents and yo per cent of

-

-

the lower-working class parents). It was interesting to notice that
only 2 per cent of the parents in each social class thought that

the teachers encouraged or pressured their sons to work "too hazd".

Item 57: "How much education do you think your son should have?"

Table 97

AU A TIPS OL S
st d Gk R 2 iy

I#:,.n

PARENTAL EXFECTATION FOR SON'S EDUCATIONAL ACHIEVEMENT

AT AN

ITEM "Go To "Graduate From "'Some
51 ' College" High School" High School"” Total

No. & No. & No. & No. &
31 66 - 16 34

O O k47 100

51 98 2 0O 0 52 100

Chi=square = 17.906 Total N = 99

Significant at .0l Level Degrees of freedom = 2

Item 57 pertains as did Items 50 and 5l to parental expectations

relative to the son's educational achievement. The differences be=

tween the responses of the two pa;ental groups were significant at
the 1 per cent level. Almost all of the upper-middle class parents
(98 per cent) thought that their sons should "go to coligge“ come
pared tc less than two-thirds (66 per cent) of the lower=-working
class parents. More than one~third (34 per cent) of the lower~

working class parents were satisfied with high school graduation
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for their sons. The zesponse "some high school® was not acceptable -
to any of the parents in either group. This is particularly sigrifi-
cant when we remember that 68 per cent of the lower=working class
parents did not graduate from high school and that many of the lower-’

wozking parents (28 per cent) had not evem entered hizh school (See

Table 6). Parental aspirations of the lower=-working class parents
for their sons' edﬁcational~achievementq tended to exceed by fer

5 their own educational attainments.

N Item 58a: "Do you talk about college with your son?"

Table 98

CONVERSATIONS WITH SON CONCERNING COLLEGE

ITEM
58a  Quite A Bit Scmetf.imes No Total
No. & No. & No. % No. %
L~W 2y 51 15 32 8 17 %7 100
UwM 50 96 2 L 0 0 52 100
‘ Chi=gquare = 26,892 Total N = 99
?5. Significant at .0l Level ' Degrees of freedom = 2

The differences between the two groups of parents were signifi-
cant at the 1 per cent level for Item 58a. Almost all of the upper-

middle class parents (96 per cuct) did this "quite a bit” compared
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to slight’y more than half cf the lower-working ciass parents (51 per

i

o e
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cent). Almost one~third of the lower-working class parents (32 per

(AN

‘Q"?

cent) said that they "gometimes" did this but nearly one-fifth of
them (17 per cent) said they didn't talk about college with their

sons.

Item 59: '"What type of job do you think your son would be happiest

in when‘he grows up?"

Table 99

PARENfAL EXPECTATIONS FOR SON'S OCCUPATION

-

"A Trade Of "Almost Any

J ITEM Some Kind" Job"

‘: 59 A Profesgsion {skilled) (Unskilled) Total

. No. % _ No. %. No. % No. %

2 LW 20 13 25 535 . 2 L4 k7 100 -

<

~ U=M B 92 L 8 0 0 52 100
Chi~square = 28,557 Total N = 99
Significant at .0l Level Degrees of freedom = 2

Item 59 elicited significantly different respansés from the two
sets of parents (significance was at the 1 per cent level)., Al..ost
all of the upper»middle class parents (92 per cent) thought that
their sons would be happiest in "a profession' compared to less than

half (43 per cent) of the lower-working class parents. More than
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half of ‘the lowexr-working tiaés-parents (53 pef cent) -felt that their

sons would be happiest in a skilled trade of some kind, It might be

-

exnected that the upper-middle class parents, most of whom weze pro-

fessional woulq choose to have their sone enter a profession. But,
when we remerder that the lower-workipg class fath;rs, with two
exceptions, were either unskilled or semi-skilded workers (see
Table 1), it is impressive that 96 per cent of these parents want

their sons to at least have a skilled trade.

Item 59a: "For example (what job) 2"

In Item 59a all of the parents in each social class were asked
to give an example of the job, trade or profession they thought their
sons would be happiest in pursuing. Choices of occupations and fields
were varied in botn social classes. In the upper~-middle class the
following occupations and filelds were suggested: advertising, archi-
tect, broker, business, designer, electronics, engineer, forestry,
hotel management, interior decorator, journalism, law, medicine,
personnel work, salesman, scientist, sports writer, teacher,
veterinarian, "work with the hands” and "a trade". In the lower=
working class the occupations and fields submitted were as follows:
advertising, "Air Force”, auto mechanic, barber, business, carpenter,
commercial art; drafting, electrician, electronics, erginesering,

house painter, mechanical work, nursery work, teacher, technical
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work, tcol and die maker, welding and 'wo .ing with the

hahds” .

Parent=gon relationships

Item 60a: *Do you feel close to your son?”

Table 100

PARENT-SON RELATIONSHIP, CLOSENESS

Very Cloge Quite Close

No. % _ No. %_
29 62 16 3

19 | 36 28 54

Chi-square = 6.406 Total N = 99

Significant at .05 Level Degrees of freedom = 2

Respongses of the parents in the two different social classes
were significantly different to this question. Significance was at
the 5 per cent level. Upper~middle clasg parents did not feel as
close to their sons as did the lowér~workihg class parénts. Ia the
upper-iiddle class group, only 36 per cent of the parents said that

they felt "very close" to “heir sons compared to 62 per cent in the

lower=working class group. Ten per cent of the upper-middle class

parents daid that they didn't feel at all close to-their sons
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whereas only I per cent of the lower-working class- parents responded
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this way.

Item 6la: "Has he been a burden to you and the family financially?"
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Table 101

oy
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PARENT~SON RELATIONSHIP,
FINANCIAL hshOEN ATTRIBUTED TO SON

Sometimes Always Total

No. % No. % No. %  No. %
96 0 o0 2 4 47 100

s

51 98 0 52 100

Chi~gquare = 3,130 Total N = 99

Not Significant ‘Degree of freedom = 2
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The responses of the two groups of parents were very similar in
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Item 6la. Almost all of the pareats in both social classes (98 per
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cent of the upper-=middle class parents and 96 per cent of the lower=
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working class parents) said "no". In the lower~working class group
4 per cent said their sons had "always" been a financial burden to
them; none of the upper-middle class parents responded this way but

2 pex cent of them claimed that their sons had "sometimes" been a
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Item 62a: "Does he make excessive demands upon your time?"

Table 102

PARENT~SON RELATIONSHIP,
DEMANDS BY SON

ITEM

62a No Sometimess " Always Total _

No. & No. $ No. & No. %

LW b5 96 2 L o 0 k7 100

U-M 50 96 2 4 0O 0 52 100

Chiwsquare = 0,011 "Total N = 99

Not Sigrificart _ Degrees of freedom = 2

The responses of both groups of parents were identical for this
item; 96 per cent of the parents in each group said "no" and 4 per

cent of the parents in each group said "sometimes”.

Item 62b: "For example (what kiads of egcessive demands upon your
time)?"

This question was designed to find out what these "excess:lv_e
demands" were that parentg attributed to their sons in Item 62a.
Since but 4 per cent of the parents in each group answered Item 62
in the affirmative, only four individual respouses were recorded,

two from zach group.. In the upper-middle class they were: "he
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wants to be waited on'" and "we have to take him places ix ihe car
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since he doesn't drive”. In the lower=working class the responses .

recorded were: "I do more for him since he has been sickly all his

life" and "he likes to be noticed".

I

Item 63a: "Is your son appreciative of the things you do for him?"

Table 103
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PARENT~SON RELATIONSHIP,
APPRECIATIVENESS BY SON
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Sometimes

No. % No. %
55 19
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21 52 25 48
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Chi-square = 2,591 Total N = 99
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Not Significant Degrees of freedom = 2
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Parental response in the two groups was quite similar to the
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question. Over half of the parents in each group said "always"
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the lower-working class parents). In the upper-middle class, 48 per

AT
‘s

cent of the parents responded "sometimes” compared to 41 per cent in %:
& the lower=working class. A few lower=working class parents (4 per %
gg cent) claimed that their sons were unappreciative of the things &
= . , 4
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they did for them but none of the upperemiddle class parents said this.
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Item 6ha: "Does he respect yéur wishes concerning how he should

behave at home, in school and elsewhere?"

Tabie 104

PARENT~SON RELAT1ONSHIP,
BEHAVIOR OF SON

TTEM |

tla Always Sometimes : No Total

No. % No. %_ No. % No. %

LW 29 62 17 36,,,V' 1. 2 h7 100

U-M 4% 83 & 15 1 2 52 100
Chi~square = 5.724 . \ Total N = 99

Not Significant Degrees of freedom = 2

Both cets of perents respended similarly to Item 6ha. Amalysis
of Table 10h, however, shows that upper=-middle class parents
responded more positively to this question than did the lower-
workihg class parents (83 per cent of the upper-middle class group
said "always''compared to 62 per cent of the lower=-working class
group); There sppears to be more doubt in thé minds of the iower-
working class parents than in the minds of upper-middle class

parents that their sons behave the way they wish them to.
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Parental perceptions of son

Item 65a: "In comparison to other children you know about, how

rate your own son with regard to his behavior?"

Table 105

PARENTAL COMPARISON OF SON'S BEHAVIOR
WITH THAT OF OTHER BOYS AND GIRLS

Superior Average
No. % No. %

17 36 30 64
3 65 18

Chi=square = 8.436 Total N = 99

Significant at .05 Level Degrees of freedom = 2

Differences were observed between the responses of the two sets

of parents to this item. Considerably more ﬁppernmiddle class

parents than lower-working class parents rated their sons' behavior

as "superior'" (65 per cent of the upper-middle class parents.com-
pared to 36 per cent of the lower=working class parents). And,
consider :»1ly more lower-working class parents than upper-middle

class parents ranked their sons' behaviocr as "average” (64 per cent

of the lower=working class parents compared to 35 per cent of the

upper-middle class parents). Significance occurred at the 5 per

cent level,




Item 65b: "In comparison to other children you know about, how do

you rate your own son with regard to his over=~all

performance in school?”

Table 106

PARENTAL COMPARISON OF SOX'c QVER-ALL PERFORMANCE IN SCHOOL
WITH THAT 0. . .ER BOYS AND GIRLS

65b Superior Average
No. % No. %

LW b g b 85

U-M 17 33 33 63

Chi-square = 8.688 Total N = 99

Significant at .05 Level Degrees of freedom = 2

There were significant differences in the responses of the two
sets of parents to this question. Upper-middle class parents rated
the over~all performance of their soms in school higher than did
lower-working class parents. Significance was at the 5 per cent
level. Almost one-third of the upper-middle class parents (33 per
cent] compared with less than one-tenth of the lower=-working class
parents (9 per cent) considered their sons' over-all performance
in school to be "superior" and a larger majority of lower=working

class parents than upper-middle class parents visualized their sons'




performance as "average" (85 per cent of the lower=-working class

parents and 63 per cent of the upper~middle class parents)/

L1112 JN

row much self-confidence does your son have when he

is faced with a mental task?"

Table 107

SELF~CONFIDENCE OF SON WITH RESPECT TO MENTAL TASKS

Little Total

No. % No. % No. &  No. %
Lo 45 7 15 47 100

27 52 38 5 10 52 100

Chi-square = 1.500 Total N = 99

Not Significant Degrees of freedom = 2

Responses of parents in the two social classes were similar
with respect to this item. Upper~-middle class sons, however, were
visualized by their parents as slightly more confident when faced
with a mental task than were the lower-working class sons by their

parents.




Item 66b: "itw much self-confidence does your son have when he is

faced with a physical task?"

Table 108

SELF~-CONFIDENCE OF SON WITH RESPECT TO PHYSICAL TASKS

ITEM
66b Much Some Little Total

No. % No. % No. % No. %
30 64 15 32 2 4 47 100

30 58 17 33 5 9 52 100

Chi~gquare = 1.161 Total N = 99

Not Significant Degrees of freedom = 2

Similar responses were recorded for the two sets of parents
with respect tc Item 66b. Léwer~working class sons, however,
were seen by their parents as having slightly more confidence
with regard to a physical task than were upper-middle class sons

by their parents.




Item 67a: "Does your son have any close friends?"

Table 109

CLOSE FRIENDS OF SON

Two Or More

No. %
k5 96

L 84

Chi=square = 4,055 Total N = 99

Not Significant Degrees of freedom = 2

The number of close friends possessed by the sons in the two
social classes wasn't significantly different. Lower=working class

sons, however, tended to have more close friends than upper=middle

class sons.

Item 67b: "What kinds of close friends does your son haye?"

In Item 67b parents were asked to specify whether these close
fri;;ds were "boys in school”, "boys out=c£egchool","girls in school"
or "girls out=of-school". The results were that upper=-middle class
sons had mere close friends classified as "boys in school" than did

lower=working class sons. On the other hand, lower-working class

sons had more close friends classified as "boys out-of-school than
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did upper-middle class sons. Both groups of sons had similar numbers

of ?lose friends specified as "girls in school" and "girls out-of-

school”,

Item 68a: 'How well does he get along with boys in the neighberhood?"

Tahle 110

GETTING ALONG WITH BOYS IN THE NEIGHBORHOOD

Well Average Poorly
No. %_ No. %_ No. %

29 62 17 36 2

AP
e
2

;\

~
.~

31 60 21 4o 0

R

L

RN
A 2
L LU e

PR
A

of
i
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No significant differences existed as to how the sons in the

two social classes "got along with boys in the neighborhood". The

"

majority of boys in each class got along "well" with boys in the
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Item 68b: '"How well does he get along with boys at school?"

Table 1il

GETTING ALONG WITH BOYS AT SCHOOL

Well Average Poorly Total
No. % No. % No. % Ne. %

21 57 20 43 0 ¢ kW7 100

30 58 22 L2 0 0 52 100

Chi~gquare = 0.001 Total N = 99

Not Significant Degrees of freedom = 2

The facility with which the sons in the two social classes got
along "with boys at school" was eassentially idencical. The majority

of sons in both social classes got along "well" with boys at school.

Item 68c: 'How well dces he get along with girls in the neighbor-

hoed?"
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Table 112

GETTING ALONG WITH GIRLS IN THE NEIGHBORHOOD

_Hell

No. %_
15 32
17 33

Average
No. %

31 66

% 67

Poorly
No. %

1 2

0

Chi=square = 1,118

Not Significant

Total N = 99.

Degrees of freedom = 2

The majority of the sons of the two groups of parents got along

"average'" with "girls in the neighborhood”. No significant differ-

ences occurred between the two groups of sons in this regard.

Item 68d: *How well does he get along with girls at school?"

Table 113

GETTING ALONG WITH GIRLS AT SCHOOL

No. %
16 34

18 35

Average
No. . ﬁ

30  6b
34 65

Poorly

Chi-square = 1,118

Not Significant

Total N = 99

Degrees of freedom
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The majority of the sons in both sociel classes got along

"average® with “girls at school”. No significant differences were

observed between the two groups of gons with respect to Item 68d,

Item 69a: '"Doss he feel accepted by his classmates at school?"

Table 11L

FEELING OF ACCEPTARCE BY SON OF CLASSMATES

ITEM Always Or

€9a Almost Always Sometimes

LW 41 87 L 9

U=M k7 Yy 8

Chi-gquare = 0,491 Total N = 99

Not Significant Degrees of freedom = 2

The sons in the two different social classes experienced a
similar degree of écceptance by their classmates at school., Almost
all of the sous in each group (90 per cent of the upper=-middle class
sons and 87 per cent of the lower-working class sons) "always or
almost always" felt accepted by ~heir classmates at school. No
significant differences were found between the two groups of sons

with respect to this item,




Item 70a: '"Over the years how often has he been in good health?"

Table 115

HEALTH OF SON

Azways Usually Never Total
No. % _ No. % No. % No. %

28 60 17 36 2 Yy 47 100

3% 67 2 52 100

Chi-gquare = 0.891 Total N = 99

Not Significant Degrees of freedom = 2

There were no significant differences found between the condix
tions of health of the two sets of sons over the years. The majority

of sons in both groups had always been in good hezlth.
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Item 71: ''How often is he satisfied with and intercsted in what

goes on in his classes at school?"

Table 116

SATISFACTION WITH AND INTEREST IN SCHOOL BY SON

Always (Most Never
Of The Time) Sometimes (seldom)

Noo % No. %

21 45 25 53
38 73 12 23

Chi-square = 9.571 Total N = 99

Significant at .0l Level Degrees of freedom = 2

The two groups of sons differed significantly in their satis-
factions with and interest in what went on in their classes at
school., A large majority of the upper-middle class sons (73 per
cent) were "always" o> most of the time satisfied with and
Interested in what went on in theidr classes at school compared
to less than half (45 per cent) of the lower=working class sons.

A majority of the lower~working class sons (53 per cent) were only
"sometimes" satisfied and interested compared with 23 per cent of

the upper~-middle class sons. Significance was at the 1 per cent

level.
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Item 72a: "Does he express dissatisfaction about not being able to

dress as well as his classmates?"

Table 117
DISSATISFACTION WITH DRESS BY §ON
§ Always
ITEM (This Bothers
4 72a No Sometimes Him A Lot) Total.
g No. % No. % No. % No. %
LW T 6 13 1 2 by 100
*
k U-M 4 88 6 12 0 0 52 100
Chiwsquare = 1.169 Total N = 99

Not Significant Degrees of freedom = 2

-

A very large majority of both groups of sons (83 per cent
of the upper~-middle class sons and 85 per cent of thu lower=working
class sons) expressed no dissatisfaction about not being able to
dress as well as their classmates. No significant differénce;

occurred between the two groups with respect to this item.
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Item T3: "How well does he work under pressure, i.e., when heavy
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demands for mental performance are placed upon him?"
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Table 118
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MENTAL PERFORMANCE BY SON UNDER PRESSURE
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iTEM Below
Very Well Average " Average.' ~.Total

LW 18 38 26 56 3 6 Y7 100
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UM 20 38 31 60 1 2 52 100

Chi=gquare = 1,295 Total N = 99

AT o
S SES RO

Not Significant Degrees of freedom = 2

ﬁw

3

The behaviors of the two groups of sons were not significantly
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different when heavy demands for mental performance were placed upon

them. According to the parents the majority of sons in both groups

i did "average" work under pressure (60 per cent of the upper-middie
_’% class sons compared to 56 per cent of the lower~working class sons).
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Thir_ y-eight per cent of both groups sought a challenge and worked
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"very well" under pressure.
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Summary

In all Broad Areas of this investigation except Broad Area VIB,
school-reinforcement behaviors held by the two groups of parents
wére different. An analysis of the items of the interview schedule,
except those included above under "Brosad Areas in Which School-
Reinforcement Behayiors Held by the Two Groups of Farents Were

Similax", are presented here.

Broad Area I - Provision of Educational Experiences by the Family:

Upper-middle class parents took their sons to considerably more
places than did lower-working class parents and before going places
with their sons, upper-middle class parents were more inclined to
talk with them "about what might happen there or about what they were
going to see’ than were the lower-working class parents. Sons in
the upper-middie class were members of many more young people's
groups than were lower-werking class sons. It was observed that 62
per cent of the lower=~working class sons were not members of any
young people's groups whereas only 20 per cent of the upper~middle
class sons were non-joiners.

With about equal frequency, the parents of beth social classes

talked with their sors about what they did or about what they saw

after they came home from going places together. This similarity
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is moderated,of course, by the fact that upper-middle class parents
took their sons more places than lower=-working class parents.

There were no significant differences between the two groups

majoxrity of the sons in each group had at least one, and more than
half of the soms in both social classes had two or more hobbies.
There was a tendency, however, for upper-middle class sonrs to have
more hobbies than lower=working class sons.

The sons in both social classes spent about an equivalent amount

of time on non-scholastic type hobbias; 79 per cent of the upper-

middle class sons and 70 per cent of the lower-working ciass souns

spent one or more hours per week on this type of hotby. Even though
there were no significant differences between the two groups of sons
with respect to Item 1ld, upper~middle class sons had a tendency to

spend more time on the non-scholastic type hobby than did the lower=-

working class sons.

Broad Area II =~ Parental ; Required Homework:

There was more often a place set aside in the home of the
upper~middle class family as a study area for their son than in
the lower~-working class home.

A large percentage of parents in both social classes made no

attempt to see that it was quiet when their sons were trying to

“»




study and the majority of parents in both social classes did not help
their sons with homework. It was irteresting to notice, however, that
upper~middle class parentas showed pvore of a tendency to provide

assistance with required homework than did the lower-working class

parents.

Broad Area III - Reading Experiences outside the School:

A lerge majcrity of the hobbies in both social classes were not
of a scholastic nature. The differences between the numbers of such
hobbies participated in by both groups of sons were not gignificant
but there was a slight tendency for the upper~middle class sons to
have more hobbies of a scholastic nature. The lower=~working class
sons, however, spent more hours per week on this type of hobby than
¢id upper~middle class sons.

A large majority of sons in both groups read outside of their
regular schecol werk. Upper-middle class sons, however, spent more
time than did lower-working class sons studying things outside the
school which did not comstitute just the completion of school
assigmments. Upper~-middle class sons owned congsiderably more bcoks

-

than did lower=~working class sons. Both groups of sons went to a

library outside of school hours with about equal frequency but there
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was a tendency for the upper-middie class son to do this more often
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not to reau aloud to their parents but there was a trend toward more
positive response in the upper-middle class. There were no signifi-

cant differences between the two social classes in the mothers'

estimates of the numbere of books
the estimates were slightly higher in the upper-middle class. The
sons in both social classes read the newspaper with about equal fre~
queacy but upper-middle class gons tended to do more newspaper read-
ing than lower-working class sons. The sons in both social classes
read the newspaper in about equal depth but once again there was

a tvend toward more positive behavior on the part of the upper-
middle class sons. Upper-middle class sons were slightly more

inclined to read magazines than were lower-working class sons even

« ough no significant differences existed between the two groups in

%‘.
E.

this regard. Magazines which appealed to the upper-middle class boy
also appealed ©o the lower~working class boy and vice versa. There

was more of an inciination, however, toward the "intellectual” subject

content in the upper-middle class than in the lower=~working class.,

On the other hand, the lower-working clgss son more than the upper-
middle class son tended to favor litersture degling with the mechani-
cal aspect of things. More variety was observed in the upper-middle
class regarding the magazines read regularly by the two groups of

sons; a total of thirty-four titles of magazines were recorded for
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upper-middle class sons compared with twenty-aeven tities for lower=

working class sonsa.

Broad Aves IV ~ Parental Interest in Son's School Activities:

Upper-middle class sons more often had schooi homework to éo
than did lower-working class sons. Upper-middle class sons devoted
more time per week tc their studies than did lover-working class sons.
The sons in neither social class tehmded to show objection o doing
their homework but this finding is moderated by the fact that upper=
middle class ;ons more often had homework to do than did loweze
working class s=ong.

Upper-middle class parents talked more often with their sons
about things that happeneZ at school thar did lower=working classe
parents; they more often talked with them "about the kinds of things
his class was doing' anc "about spacial activitcies like movies or
special programs he has seen at school” than did lower=working class
pazents.

When the 3cns had problems or troubles at school, upper-middle

class pareonts were more inclined to talk with their sons about them

than were lower-working class parents. With about equal frequency

both sets of sons sﬁbwed their parents papers or projects they had

done at school,
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Both sets of parents responded similazlw to the question: "o
the teachers st school geem to enLouTzZI2 07 presgure yocur gcn to

work?"” Over half of the parents in eack group answersd ‘o,

Slightly less than nalf ¢f the parente in each group cuiwered “fairly

hard or hard*. Only one parent in each grovp said “too hard®,
Uppar-middle class parents more often talked with their song

about coilege than did lower-usrking class parents.

Broad Area V - Family Contacts with Schocl Persormel and family
Participation in Schoel Activities for Parants:
During the last thzee yesrs, uppsr-middie class parents had
been to schocl much more often than the lower-working class parents.
In a suppiementary guestion, Item 30b, the parents were asked to
specify the functicne they attended trere. 1t was learned that many
more upper-middle cless parents than iower-working class perents
attended the P.T.A, and that many more lower<working class parente
than upper-middle class parents participated in the counseling
functiqos of the schoci. There seemed to be more of a tendency for
the lower-working class sons than for the uvpper~middle class sons to
be at odds with school authorities and it is likely that this pro-
moted extensive use of counseling facilities by the lower=working

class parerts.
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during the last three years, upper-middle clazs parents had been
to school to attend a special class, club or group for parents much
more often than the lower-working class parents. During this period,
upper-middle class parents had also worked much more ofter than lower=-
working class parcnts as wolunteer helpers at some school projact or

progranm.

Broad Area VIA - Methods of Motivaf ion and éontrol of Son's Behavior,

Motivation Techniques.

Upper-middie claes parants encouraged their soms more to save
money than did lower-working class parents. Upper=middle class
parents more often encouraged their sons to join young people'e
groups and to take part in extracurricular activities at school than
did lower-working class parents.

A high percentage of parents in each social class, about half
in each case did not encourage their sons to bring Work home from
school, but on the other hand, almost all of the parents in each
gocial clags tried to explain to their sons "whyv he should work hard
in schoocl”.

Both sets of parents with similzr frequency encouraged theix
song to read but uﬁ%er-middle class fathers did more reading than
lower-working class fathers and upper-middle class mothers read

more, books, newspapers and magazires than lower=working class mothers.
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Neither parental group was inclined to use scme person &s an
exarple of how they wanted their sons o be.

Almogt all of the parents in euch social class encouraged their
sons to get good marks. When the sons had a lesson zo do for school
a large nejority of the parents in each group, over thr@e;quarters
of each group; encouraged their sons to work on it "to full capacity”
tut iowernworkiag class parents gave more encouragement to their
gons in this regard than did upper-middle class parents. As was
mentioned above, however, almost all of the upper-middle class

parents talked with thei~ sons "quite a bit" sbout cellege compsred

to slightly more than half of the lower=working class pareqts.

e e

Broad Area VII -~ Parentai Eipectstions Relative to Scn's Educational
Achi:ievement:
A higher parental expectation relative to their sons' educational

achievement was observed for the upper-middle class parents compared

with the lower-working class parents in terms of school marks, how

much education their sons should have and the occupations they should

pursue,

Broad Area VIII - Reported Conversations with Son by the Parent:
An analysis of the items in Broad Area VIITI indicated that more
conversation occurred between parents and sons in the upper~middle

class than in the lower-working class.
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Broad Area IXA - Additional Perceptions by the Parents Concerning

Thenselves:

=h

an analysis of the items in Broad Area IXA indicated that upper=
middle class parents perceived themselves as having more positive
school~-reinforcement behaviors than did lower=working class.parents.
An interesting difference was observed between the responses of
the two sets of parents to the question: "Do you feel close to your

son?" Upper-middle class parents did not feel as cloze to their sons

as did the lower~working class parents.

Broad Area IXB - Additional Perceptions by the Parents Concerning
Their Son:

An analysis of the items in Broad Area IXB indicated that the
upper-middle class parents held more positive perceptions concerning
their sons than did lower=-workir~ class parents.

It is interesting to notef however, that parepts in neither
social class felt that their sons had been a burden financially
or had made excessive demands upon their time. Both sets of parents
thought their sons were appreciative of the things they did for them
and that their sons respected their wishes concerning how they should
behave at home, in school and elsewhere. There appeared to be more

doubt though in the minds of the lower-working class parents that




their sons behaved the way they wished them to. When,in fact, the
parents in both social classes were asked to compare their son's
behavior with that of other children Ehey were acquainted with,
upper-middle class parents rated their son's behavibr higher than
did lower-working class parents.

When both sets of parents were asked to rate tieir son's over-

all performance in school with that of other children they knew

about, upper~middle class parents ranked their son's performance
in school higher than did lower=working class parents,

When asked how much self-confidence their sons displayed when
faced wijth both mental and physical tasks, both groups of parents
responded sﬂmilarly; Upper~middle class sons, however, were visuais
ized by their parents as slightly more confident when faced with .
mental tasks than were lower-working class sons by their parents.,

On the other hand, lower=working class sons were seen by their
parents as having siightly mcre confidence with regard to physical
tasks than were upper-middle class ;ons by their parents.

The number of close friends possessed by the gons in the two
social classes wasn't significantly different but lower<working
class sons tended to have more cloge friends than upper-middle class

sons. In a supplementary item it was interesting to notice that

upper-middle class sons had more clogse friends who were "boys in
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school" than did lowexr-working clsss sons and that lower=working
class sons had more close friends who were "boys out=of=schonl"
than did upper=-middle class sons.

No significant differecnces existed as to.how well the sgoms in
the two sccial classes got along with bnys in the neighborhood, with
boys at school, with girls in the neighborhced or with giris at
school. The sons in the two different social classes experiznced
a similar degree of acceptance by their classmates zt school.

The two groups of sons differed significantly in their satis-
factions with and interest in what went on in their classes at
school. Nearly three-fourths of the upper~middle class sons were
"always" or most of the time satisfied with and interested in what
went on in their classes at schocl compared to less then half of the
lower=working class sons. A majority of the lower-working class sons
were only."sometimes" satisfied with and interested in what went -
in their classes at school. Neither group of soms expressed digsatis~
faction about nct being able to dress as well as their classmates
and the behaviors of the two groups of sons were mot significantly
different when heavy demands for mental perfermance were placed upon
them,

There were no significant differences found between the condi~

tions of health of the two sets of suns over the years.
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Relationships among Broad Areas with. - Social Classes

The degree of relationship between the responses of parernts in

the varicus Rroad Areas of invegti

was determined by the Pearson producte~moment method. These

T

correlations of subscqres are recorded for the upper-middle

class

parents and for the lower~working class parents in this section.

Upper~-middlie class parents

In the case of upper-middle class parents there were, with few

except:ions, significant interrelationships between Broad Areas

(Tabie 119).1 The exceptions are as follows:

1. Broad Area VII, "Parental Expectations Relative to Son's Educa-

tional Achievement", was not interrelated with any of the other

Broad Areas. That is to say, there seemed toc be no relation=-

ship in the upper-middle class between parental school=-

reinforcement behaviors and parental expectations concerning

their sons' educational achievement.

2. Significant relationships did not occur between Broad Area ViB,

""Methods of Motivation and Control of Son's Behavior, Control

Techniques”, and Broad Areas I, II, III, IV, VII and IXB. Lack

1

A significant interrelationship was defined as an interrelationship
having a correlation coefficient greater than or equal to .28,
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of correlation with the first four Brosd Areas was understandable
but it was surprising that methods used by parents to control

their son's behavior were not significantly related either to

perceptions held by them concexning their soms or to “Parentai

Expectations Relative to Son's Educational Achievement".

3« Motivation techniques used by upper~middle class parents with

regard to their sons (Broad Area VIA) were not significantly

corrélated with Broad Area IXI "Reading Experiences outside the

School". Upper-middle class parents it seemed did rot motivate

their sone through planned reading experiences for them outside

the school.

Highest degrees of association were found between Broad Area IXA,

YAdditional Perceptions by the Parents Concerning. Themselves" and

Broad Areas VIII, *Reported Conversations with Son by the Parent",

and VIA, "Methods of Motivation and Control of Son's Behavior,
: Motivation Techlniques”. In other words, how they perceived them-
‘ 7@ selves as behaving toward their sons and how they actually responded

to items in Broad Areas VIII ard VIA wvere highly corfelated.

High degrees of association were found between Broad Areas VIII,

IXA and IXB with other Broad Areas. "Reported Conversations wizlh Son

by the Parent" (Broad Area VIII) had high positive correlations with

Broad Areas I "Provision of Educational Experiences by the Family",

.....
a .
-, 3
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IV "Parental Interest in Son's School Activities", V "Family Contacts
with School Personnel and Family Participation in School Activities
for Perents", VIA "Methods of Motivation and Control of Son's Behaviox,
Motivation Techniques", VIB '"Methods of Motivation and Control of
Son's Behavior, Control Techniques", IXA "Additional Perceptions by

the Parents Concerning Themselves", IXB "Additional Perceptions by

the Parents Concerning Their Son".' "Additional Perceptions by the
Parents Concerning Themselves” (Broad Area IXA) had high positive
interrelationships with Broad Areas I "Provisions of Educational
Experiences by the Family", II "Parental Assistance with Required
Homework", IV "Parental Interest in Son's School Activities", V "Family
Contacts with School Personnel and Family Participation in School
Activities for Parents", VIA "Methods of Motivation and Control of
Son's Behavior, Motivation Techniques", VIB "Methods of Motivation and
Control of Son's Behavior, Control Techniques", and IXB MAdditiomnal
Perceptions by the Parents Concerning Their Son®. "Additional Percep-
tions by the Parents Concerning Their Son" (Broad Area IXB) was highly
associated with Broad Areas I "Provision of Educational Experiences
by the Family", III "Reading Experiences outside the School", and
IV "Parental Interest in Son's School Activities";

Broad Areas VIA "Methods of Motivation and Control of Son's
Behaviox, Motivation Techniques'", and VIB "Methods of Motivation
and ContrQl of Son's Behavior, Control Techniques" also had a high

degree of jassociation with one another.




Lower=working class parents

With the lower~working class parerts there existed iess associs~
tion between Broad Areas than ia.the case of upper-middla class
parents (Table 120).1 Lack of significant interrelationehip was
observed between:

1. Broad Area II, "Parentsl Assistance with Réquirad Homework", end
all other Broad Areas except IX4, "Additionsl Perceptions by the
Parents Concerning Themszelves", in which case the association was
significant. In other words, lower<working class parentas per=
ceived their benaviors correctly with respect to the assistance
they gave their sons with homework but these bekhsyiors, concerne
ing "Parental Assistence with Required Homework™”, bore no rela-

] tionship to the school=reinfercement behaviors of thesge parents
exerted in the other Broad Areas.

2. Interrelationship was not significant between "Parental Expecta-
tions Relative to Son's Educational Achievement” (Broad Area VII)
and most other Broad Areas; the exceptions were Broad Aveas IV,
IXA and IXB, and in these cases degree of association was sigaifi=-

% cant. In the lower~working class "Parental Expectations Relative

, A significant interrelationship was defined as an interrelstione
A ship having a correlation coefficient greater than or equal
to .29.
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to Son's Bducatioral Achievement” was not significantly related

to "Provision of Educational Experiences by the Family", "Parental
Assistance with Reguired Homework®™, "Reading Experiences outside
the 8chool™, "Family Contacts with School Personnei ané‘Family
Participation in School Activities for Parents", "kaﬁoda of

Motivation and Control of Son'‘s Behavior® Motivation Techniques",

"Methods of Motivacion and Control of Son's Behavior, Control

Techniques™, or "Reported Conversations with Son by the Parent'.
This means that lower~workimg parents did not exhibit schoole~
reinisrcement behaviors that would have helyed their sons achieve
wvhat they expected of them, or, that no relationships existed
between what these parents expected of their sons academically and
what these parents contributed to the achievement potentials of
their sgons.

Techniques used by lower-working class parents tc controli their
sous' behavior (Broad Area VIB) revealed no significant asgoccia=
tions with Broad Areas II, III, IV, V, VII, or IXB. The interest-
ing point here was that control techni-ues used by lower=-working
class parents were related neither to perceptions concerning

their sons' nor to expectations relative to their sons' educa=

tional achievement.




4. Reuding experiences had by lower-working class sons outside the
school  (Broad Area IIXI) lacked significant association with
"Provision of Educational Experiences by the Family" (Broad
Area I), "Parental Assistance with Required Homework" (Broad
Area II), "Parental Interest in Son's School Activities" (Broad

Area 1IV), "Methods of Motivation and Control of Son's Behavior,

Control Techniques" (Broad Area VIB), and "Reported Conversations

with Son by the Parent” (Broad Area VIII), It was concluded that
lower=working class families did aot encourage improvement in
the reading abilities of cheir sons through the obvious avenues
available to them in this area.
Highest degrees of association were found between Broad Areas
VIII and IXA, "Reported Conversations witk Son by the Parent" and
"Additional Ferceptions by the Parents Concerning Themselves" and
between Broad Areas III and IXB, “Reading Experiences outside the’
School" and "Additional Perceptions by the Parents Concerning Their
Son".
Righ degrees of association were also found between Broad Arca
VIiI, *Reported Conversations with Son by the Parent" and Broad
Areas I, "Provision of Educational Experiences by the Family",

IV "Parental Interest in Son's School Activities", VIA Methods of

Motivation and Ccntrol of Son's Behavior, Motivation Tecﬁniqv-




and VIB '"Methods of Motivation and Control of Son's Behavior, Control
Techniques'.

Broad Area IXA, '"Additonal Perceptions by the Parents Concerning
Themselves'" was highly correlated with Broad Areas I "Provision of
Educational Experiences by the Family", IV "Parental Interest in Son's
School Activities", VIA "Methods of Motivation and Control of Sen's
Behavior, Motivation Techniques", VIB "Methods of Motivation and
Control of Son's Behavior, Control Techniques" and IXB "Additional
Perceptions by the Parents Concerning Their Sor*. It was interesting
to note that techniques used by the lower=working class parent to
control their son's behavior (Broad Areca VIB) were highly related to

"Reported Conversations with Son by the Parent" (Broad Area VIII) and

Perceptione - by the Parents concerning themselves (Broad Area IXA).

It was alzo interesting to note that Broad Area VIA, "Methods of
Motivaticn and Control of Son's Behavior, Motivation Techniques" was

highly related to Broad Area I, "Provision of Educational Experiences

by the Family".

Summary

From the intercorreiations of subscores it was concluded that:
1) in both sccial classes there was & definite discrepancy

between parental school-reinforcement behaviore:and parental
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expectations concerning their sons' educational achievement, parental

expectations tending to be higher than parental schecl=reinforcement

behaviors warranted in each case.

2) 1In the lower-working class, however, there was a positive

A TR A N AT RS

relationship between "Parental Expectations Relative to Son's Educa=-
tional Achievement” and perceptions by the parents concerming their
song, a ptenomenon which did not occur in the ypper-middle class. 1

3) 1In neither social class were the metheds used by the &
parents to control their sons' behavior highly associaéd with per-
ceptions held by these parents concerning their sons.

4) 1In both social classes there were high degrees of correlation

between the conversations parents had with their sons and Broad Areas
I, Iv, V, VIA, VIB, I¥A and IXB.

5) In both social classes there was a high degree of associa-
tion between how the parents perceived themselves as behaving and
how they actually behaved with respect to all Broad Azeas except
Broad Avea VII, "Farental Expectations Relative to Son's Educational

Achievement",




CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Purpose of the Study

The purpose of this study was to determine if the schosl-
related attitudes and behaviors of parents in the lower-working
clasg were similar to those of parents in ne uppere-middie class
when both sets of parents had sons who were successful in high

school,

Summary of Procedures

Popul tion defined

The population of thig study consisted of families living in
two relatively small midwestern cities who had at least one son
enrolled in the secondary school of their comnunity at the eleventh

or twelfth grade levels.
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Location of the population

The schocl records of all male students in good standing at these

grade levels served to identify the population of this gtudy. Success

in school was define

a5 a student who was being retained in school

"in good standing".

Selection of the two subsamples

Within this sample, two subsamples were identified, namely,
upper=middle class parents and lower~working class parents. From
school records and from information gained through direct contacts
with employers and social agencies, the population wag categorized
in terms of social ciass according to the following systematic plan:
1. The occupation of the breadwinner was used to identify the social

class to which each famiiy most probably belicnged,

2. Warner's "Index of Status Characteristics" (I.5.C.) was usel o
further substantiate family characterization according to social
class whenever step 1. seemed inadequate in the social class
determination of g family,

There were fifty=-two parents in. 'the upper~-middle class subsample

and forty=-seven parents in the lower=working class subsample.
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Asgsessment of parental school-re'ated attitudes and behaviors

S e Ao R A S

An interview schedule of 124 items constructed by this researcher f
was administered to the mothers in both experimental groups. Items :
in the interview schedule were grouped under eleven Broad Areas
of investigation. These Broad Arecas were respectively:

I. Provision of Educational Experiences by the Family

JI. Parental Assistance'with Required Homework
III. Reading Experiences outside the School
IV. Parental Interest in the Son's School Activities
V. Family Contactgs with Schooi Pergonnel and Family Participa~
tion. in School Activities for Parents
VI. Methods of Motivation and Control of the Son's Behavior
A. Motivation Techniciues
B. Controi Techniques
VII. Parental Expectations Relative to the Son's Educational
Achievement
VIII. Reported Conversations with the Son by the Paren*

; IX. Additional Perceptions by the Parents Concerning

D D P

A. Themselves

B. Their Son
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The interview schedule was rzviewed by five qualified experts.
Pilot runs were made with the interview schedule, using both lower=-
working and upperw-middle class parents, in order to discover and
correct any ambiguities or difficuities tkat might be present in

the instrument.

Admiunistration of the interview schedule for parents

The interviews were conducted by trsined professional inter=-

viewers. 1In each case, the mother was chosen as the subject of the

interview.

Scoring the interview schedule

Items comprising the Broad Areas of the interview schedule cone

tained three possible choices ranging from least favorable to most

<SB30 S U T e

favorable. Responses ragistered in these categories were weighted

4!

Y

1, 2 and 3 respectively. A low total score for all items on the

v

schedule indicated unfavorable parental school=reinforcement

P FROS S AR W 0

behaviurs whereas a high total score indicated favorable parental

schoolereinforcement behaviors.

Testing the hypothesis

The hypothesis of this study was: the school=related attitudes

and behaviors of parents in the lower~working class are similar to
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b :




those of parents in the upper-middle class when both sets of parents
have sons who are successful in school.

The analysis of the attitudes and behaviors of parents was made
by a three~step analysis, namely, a broad area analysis, an item
analysis and an analysis of the relationships among Broad Areas
within the two social classes. The t Test of Significange, the
Chi~gquare Test of Significance and the Pearson product-moment

method were the statistical measures used in this analysis.

Summary of Results

Broad Areas differentiated

The parental responses of the two social classes were compared
with respect to each Broad Area. The t Test of Significance was
employed to determine if the responses of the two groups were
similar or dissimilar. On the basis of the t-=ratios the hypothesis
was rejected for all Broad Areas except Broad Area VIB, in which
case the hypothesis was accepted. The responses of the two groups
were dissimiiar in:

Broad Area I « Provision of Educational Experiences by the

Family
Broad Area II ~ Parental Assistance with Required Homework

Broad Area III =~ Reading Experiences outside the School
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Broad Area IV =~ Parental Interest in the Son’s School Activities
Broad Area V = Family Contacts'ﬁith School Personnel and Family
Participation in Schoel Activities for Parents
Broad Area VIA - Methods of Motivation and Control of the Son's
Behavior, Motivation Techniques
Broad Area VII - Parental Expectations Relative to Son's Educa-
tional Achievement
Broad Area VIII~ Reported Conversations with the Son by the
Parent
Broad Area IXA ~ Additional Perceptions by the Parents Concerning,
Themselves
Broad Area IXB ~ Additional Perceptions by the Parents Concerning,
Their Son
Differences were significant at the 5 per cent level in Broad Areas
II and III and at the 1 per cent level in all the rest. It can be
stated with confidence that the parents in both social classes tended

to hold dissimilar attitudes and to exercise different behaviors with

respect to their sons concerning these Broad Areas.

The responses of tha two groups were similar in Broad Area VIB,
namely, "Methods of Motivation and Contrcl of Son's Behavior,
Control Techniques'". It can be stated with confidence that the
parents in both social classes tended to exercise the same or similar

control techrniques with regard to their sons' behavior.
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item anaiysis within Broad Ares VIB, Methods of Mctivation and Control
of Son's Behavior, Control Technigues

The parental responses of the two sccial classes were compared
with respect to each item in Broad Area VIB. The Chi-square Test of
Significance was employ=d to determine if the responses of the two
groups were gimilsr or dissimilar,

The results were that there were no significant differences

between the stheol-related attitudes and behaviors of the parents in

RETV = SIANTAD o (LA TR R S e et et
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the two social clasges in twenty of the twenty=-three items comprisiag

P
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Sroad Ares VIB.
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Upper-middle class parents and lowerwworking class parents
praised their s¢n for his achievements. When his performance was
unsatisfactory either at home or in school they tried to help.

The parents in both social classes were inclined to praise but

3
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not to criticise their son in the presence of relatives or friends.
When the upper~middle class parents and the lower=working class

parents discussed things with their son, "he took his turn in the

.. ’y PN A ary
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discussion" and they allowed him "to have his say within reason".

R

When he expressed ideas contrary to those of his parents, both

SRSl

upper-middle and lower-working class parents discussed the pros and

W

cons of the matter as objectively as possible with their son and

NS

allowed him perfect freedom to believe what he wanted to.
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The parerts in both social classes "always" required their son
to keep them informed of his where~abouts and of his out=of=school
activities. They attempted to control their son's behavior by
"telling him of the good or bad things that would happen if he did
something"”, They were inclined "to mention the Scriptures or
religious teachings as reasons why he should do as they wisghed".
They were inclined to threaten him with some kind of punighment if
he didn't behave but neither group resorted to physical punishment
when he misbehaved.

The three differences found between the two groups in this Broad
Area were (1] that the upper-middle class parents were more inclined
"to tell their son what was expected. of him and to see to it that he
lived up to those expectations” than were the lower=working class
parents; (2) the upper~middle class parents more often offered their
son some kind of reward on the condition that he would do as they
wished; (3) the upper-middle claas parents more often insisted rhat
their son set aside a definite period in the evening to be used as

study time.

Item analysis within Broad Areas other than Broad Area VIB

The parental reaponses of the two social classes were compared

with respect to each item in the other Broad Areas.




The results were that there were significant differences between

the school-related attitudes and behuviors of the parents in the two

sccial classes.

Broad Area I = Provigsion of Educational Expergences by the Family:

Upper-middie class parents took their sons to more places than
did lowersworiing clasé ;Qrents and before going places with their
sons upper-middle class parents were more inclined tc talk with
them "about what might happén thers or about what they were going to
see'" than were the lower-working class parents, Sons in the upper-~
middle class were members of many more young people's groups than
were lower=working class sons.

There were no significant differences, however, between the two
groups of sons with regard to the number of hobbies they had. A
large majority of the sons in each group had at least one, and more

than half of the sons in both social classes had two or more hobbies.

Broad Area II -~ Parental Assistance with Required Homevork:

There was more often a place set aside in the home of the upper=-
middle class family as a study area for their sor than in the lower=
working class home. It was interesting to note, however, that a

large percentage of parents in both social classes made no attempt

to see that it was quiet when their sons were trying to study and
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that the majority of parents in both social classes did not help
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their sons with homework.
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Upper-middle class gons spent morz time studying things outside
the school which did not constitute just the completion of schoel

asgsignments than did lower~working class sons.
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A large majority of sons in both groups read outside of their

. regular school work tut upper-middle class sons tended tc do more ;t

. reading than lower-working class soms. Upper-middle class sons ég

; owned considerably more books than did lower-working class sons and ?5

, there were more books and more different newspapers and magazines %’

é} available in the upper-middle class homes than in the lower=working iﬁ

class homes. é}

= T

Both greups of sons went to a library outside of school hours, f;

f?g but upper-middle class sons were more inclined to do so than were é?
ii? lower~working class sons. ?
'§§ It was interesting to notice, however, with regard td reading %
3;% experiences outside the school, that s large majority of the hobbies -
;ff, in both social classes were not of a scholastic nature and that the .
g number of such hobbies participated in by both groups of sons was g
',{ not significantly different. %
o s

\ -

Yy R o, . N
SURIURETIPAE. T SMARRRIE RS S SORRPTE S RN



Broad Area IV - Parental Interest in Son's School Activities:
Upper-middle class parents talked more often with their sons
boui things that happened at schcol than did lower=working class
parents; they moxe often talked with him "about the kinds of things
his class was doing" and "abcut special activizies like movies or
special programs he had seen at school" then did lower-working class
parents. Uppex-middle class parents were more inclined tec talk with
their son about problems or troubles ke had at schiool, than were

lower=working class parents. And, upper-middle class parents more

often talked with their son about college than did lower=working

class parents.

Upper-middle class sens devoted more time per week to their

studies than did lower-working class sons.

Broad Area V - Family Contacts with School Perscnnel and Family

Participation in School Activities for Parents:

4

Ll e e .
ot e L -V
K :

Upper~middle class parents visited the school much more 6ften
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than the lower~-working class parents; they had more contacts with

school personnel and more often participated in school activities

than did the lower-working class parents.
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Broad Area VIA - Methods of Motivation and Control of Son's Rehavior,
Motivation Techniques:

Upper~middle class parents encouraged their son to save money
more than did lower-working class parents.

Upper-middle claes parents more often encouraged their son to
loin young people's groups and to take part in extracurricular
activities at school than did lower~working class parents.

Both sets of parents encouraged their son to read but upper=~
midéle class fathers did more reading-than lower-working class
fathers and upper=-middle class mothers read more books, nczwspapers
and magazines than lower-working class mothers,

Almost all of the parents in each social ciass tried to explain
fo their son '"why he should work hard in school"; and, almost all
of the parents in each socizl clazs encouraged their soa to get good
marks; when the son had a lesson to do for school a large majority
of the parents in each group encouraged their son to work on it "to
full capacity”.

It was interesting tc note, however, that thz upper-middle
class parente more often talked with their son about coilege than

did the lower-working clags parents.
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Broad Area VII - Parental Expectations Relative to Son's Educational
Achievenment:
A higher parental expectation relative to their son's edycational

achievement was observed for the upper-middle class parents compared

)‘1
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£

with the lower-working class parents in terms of school marks, how

N ARATHY

much education their son should have aﬁd the occupation he should

pursue,

Broad Area VIII - Reported Conversations with Son by the Parent:

More conversation occurzed between parents and sons in the
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upper~-middie class than in the lower-working class,
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Broad Area IXA - Additional Perceptions by the Parents Concerning -
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Thems:lves:
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. Upper-middle class parents percejied themselves as having more
positive school-reinforcement behaviors than did lower=-working class
parents, but it was interesting to note that upper-middle class

parents did not feel as close to their sons as did the lower-working
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class parents.
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Broad Area IXB - Additional Perreptions by the Parents Concerning

Their Son:

Upper-middle class parents held mere positive perceptions con~
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cerning their son than did lower-working class parents. For example,
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there appeared to be more doubt in the minds of the lower-working
class parents than in the upper=~middle class ~arents that their gon
behaved the way they wished hinm to. When, in fact, the parents in
beth social classesqgere asked to compare their son's behavior with
that of other children they were acquainted with, upper-middle class
parents rated their son's behavior higher than did lowar=working
class parents. Upper-middle class parents also ranked their son's
performance in school higher than did lower=working class parents.

Both groups of parents responded similarly when asked how much
self~confidence their son displayed when faced with hoth mental and
physical tasks,

It was interesting to find out that ghe number of close friends
mossessed by the sons in the two social classes wasn't significantly
different but that upper-middle class sons had more close friends
who were "boys in school” than did lower-working class sons and that
lower=working class sons had more close friends who were "boys out-
of=school” than did upper-ﬁiddle class s;ns.

No significant differences existed as to how well the sons in
the two social clasgesgot along'with other boys and girls and the
sons in the two different social classes experienced a similar degree
of acceptance by their classmates at school, Neither group expressed
dissatisfaction about not being able to dress as well as their

classmates.




Both groups of sons appeared to display a similar degree of

self-confidence when faced with mental and physical tasks and the
behaviors of the two groups of sons were not significantly differ~
ent when heavy demands for mental performance were nlaced upon them.
The two groups of sons differed significantly, however, in their
satisfactions with and interest in what went on in their classes

at school.

Relationships among Broad Areas within social ciasses

The degree of relationship between the responses of parents in
the various Broad Areas of investigation within each social class was
determined by the Pearson product-moment method. From these intere
correlations@f subscores it was concluded that:

1) 1In both social classes there was a definite discrepancy
between perertal schoole-reinforcement behaviors and parental
expectations concerning their sons' educational achievement; parenteail
expectations tended to be higher than parental schoolereinforcement
behaviors warranted in each case.

2) 1In the lower=working class, however, there was & positive
relationship between "Parental Expectations Relative to Son's Educa=-
tional Achievement” and perceptions by the parents concerning their

sons, a phenomenon which did not occur in the upper~-middle class.




PGP E T Sk

.

Tl

e e
. ~

28

T

245

3) 1In neither social class were the methods used ™y the parents
to control their sons' behavior kighly agscciated with perceptions
held by these parents concerning thelr sons.

4) In both social classe. there were high degrees of correlation
between the conversations parents hsd with their sons and Broad Areas
I, Iv, Vv, VIA, VIB, IXA and IXB.

5) In both social classes there wae a high degree of association
between how the parents perceived themselves as behaving and how
they actually behaved with respect to all Broad Areas except Broad
Area VII, "Parental Expectations Relative to Son's Educational

Achievement"”.

Conclusions

From the results of this study it was possible to make some
tentative generalizations concerning the schoolerelated attitudes

and behaviors of parents in the two different social classes, namely,

in the lower-working class and in the upper~middle class, who had

sons who were successful in high school. The following generaliza~
tions are proposed:
1. Schocl=reinforcement behaviors of parents concerning their sons

are functions of the particular community in which these parents

reside.




2vidence:

Parental school-reinforcement behaviors were more positive in

Community X than in Community Y iryespective of social class.
2. Scliool=reinforcement behaviors of lower=working class parents

in a given community are functions of the school-reinforcement

behaviors held in common by the upper-middle class parents in

that community.
Evidence:

School-reinforcement behaviors of the upper-middle class parents

in Community X were more positive thar those held by the upper-middle
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class parents in Community Y and school=reinforcement behaviors of the

lower=working class populations in the two communities varied in the
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sgame manner.,
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5. Parents, whose sons are successful in school, exercise similar

control teciniques with respect to their sons regardless of the

social class to which these parents belong.
Evidence:

Parents in bcth the lowernwcpying class and the upper-middle
class.-tended to exercise similzar control techniques with regard to

their sons'behavior (Broad Area VIB).

h. Lower-working class families, whoece sons are ‘successful in school,
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have family characteristics similar to those of the upper-middle
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Evidence:

Even though there was a tendency for the lower=-working class to
have larger femilies than the upper~middle class, the lower-working
class subsample wax
in average size and that closely approximated the averege family
size characteristic of the upper-middle class. There was a high
intact famiiy ratio in this lower-working class subsample, the drop-
out incidence among other siblings was low and some college enroll-
ment occurred among other siblings.

D+ Lower-working class parents, whose sons are successful in school,
exercise school~reinforcement behaviors with respect to their
sons other than just control techniques which are similar to
those exercised by upper-middle class parents with regpect to
their sons.

Evidence:

In several of the Broad Areas investigated in this study eimilar
school~related attitudes and behaviors of parents were noted in both
subsamples. For example, lower~working class parents encouraged the

development of hobbies (Broad Area I) and they encouraged their son

to read (Broad Areas III and VIA). They encouraged him to get good

marks (Broad Area VIA) and had high expectations for his educational

and occupatioral achievements relative to their own (Broad Area VII).




6. Lower=working class song, who are successful in school, hold many

attitudes and behaviors in common with upper=-middle class sons.

Evidence:

These lower-working class sons "got alen
and girls both in the neighborhood and at school. They felt accepted
bf their classmates at school and they had close fr .ends.

They were appreciative of what their parents did fior them and
respected their parents! wishes concerning how they should behave at

home, in school and elsewhere.

They enjoyed hobbies and did much reading outside of their
regular school work. ]

They showed selfwconfidence when faced with both mental and
physical tasks and performed well when heavy demands for mental per-
formance were placed upon them.

T« Parental expectations tend to be higher than parental schoel=

reinforcement behaviors exercised by the parents warrant regard-
less of social class.

Evidence:

Suppert for this generalization and for genereiizations 8, 9, and
10 were found in the study of relationships among Broad Areas within

both social classes of in the intercorrelations of subscores.
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There are discrepancies between perceptions held by parents con-
cerning their sons and the methods uged by parents to control

their sons' behavior regardless of social class.

lrden s
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sons are positively ralated to their expectations relative to
their gons' educational achievement.

Perceptions held by upper-middle class parents concerning their
sons are not positivel; redated to their expectations relative

to their scns' educational achievement.

Conjectures

Since this study wes an attempt to gain insights which might
help sclve the problem of lower-economic youth leaving school early,
gome conjectures in this regava seem sppropriate.

There sppear to be reasons sy the lower-working class sons
irvolvad in this study had a0t dropped out of schooi. First, these

famiiies had chavacteristics similar to those of upper=-middle class

families. For exampla, family factors such as average family size

end intact family vatio sppreximated those in the upper~middle

ciass, dropout incidevce was also low among siblings and some college

enrcllment occurred among siblings in the tower-working class. Second,

the lower-working class parents exercised control techniques with

regard to their sous' behavior which were simiiar to those used by
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the upper-middle class parents with their sons. For example, they
required their son to keep them informed of his where-abouts and of
his out-of=gchool activities. They were inclined to threaten him with

n

ne didn't behave and to carry out this

- dw 2 £
goma Lind nment 1if

punishment if necessary. They were not inclined to resort to physi=
cal punighment in the event of misbehavior and they allowed freedom
of expression in the home and carried on discussions with their son.
Third, the lower~working class parents exercised school=reinforcement
behaviors other than just control techniques which were similar to
those exercised by the upper=~middle class parents. For example, the
lower=-working class parents tried to explain to theixr son why he
should work hard in school, they encouraged him to get good marks,
they encouraged him to have hobbies and to read. They aisc had high
expectations for their son's educational and occupational achievenments
relative to their own. Fourth, the lower~working class sons held many
attitudes and behaviors in common with the upper-middle class sons.
For example, they enjoyed hobbies and read outside of théir reguler
school work, they were self-confident when faced with both mental and
physical t;sks, their peer relationships were rewarding and they
showed respect for their parents.

In summary, one might speculate that the reason why these lower~

working class sons remained in school was that the character of these
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families together with the attitudes held and behaviors expressed not

only by the parents but also by the sons approached the standards

characteristic of the upper=-middle class.
Recommendaticas

Finally, in view of the findings of this study, some recommenda-
tions for further research seem justified.

First, many of the sons in both sociai classes were only "some-
times" or "seldom" interested in or satisfied with what went on in
their classes at school. The problem way have stemmed from rigidity
of the curriculum of each social class. Effects and results of more
flexible curﬁiculum selection by the students irrespective of social
class needs to be determined.

Second, this study has called into question some of our ideas
about the attitudes and behaviors of loweruwork;ng class parents with
respect to their sons. For example, on the basis of current liter~
ature, we tend to characterize the lower~working class as being prone
to administer physical punishment to their children in responsge to
misbehavicr. We have come to believe that this mode of punishment is
not exkercised by upper-class parents and that method of punishment
is a functicn of class. 1In this study, this propositi.a is called

into question at least for lower~working class parents whose sons are

-
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successful in school. We have come to believe elso that there is more
of a feeling of clcseness between the pareats and their children in the
upper~-middle class home than in the iower~-working class home. This did
not prove to be the case in this study; the reverse, in fact, was true
and to a significant degree. The opinion also preveils in the litera-
ture that upper-middie class parents more often encoursge their
children to study than do lower~-working class parents. In thig
investigation lower-working class parents encouraged their sons to
study, and their efforts in this regard tended %o exceed those of
upper-middle class pareats. These matters neced further investigation.

Third, it appears that parsnts share in different types of recrea-
tional activities with their sons depending on social class. It was
found in this investigation that the najority of upper-middle class
parents who took their sons to various places chose sports events of
one kind or ancther or sports-related activities whereas the lower-
working class parents who took their sonsg to various places engaged
in "show type" activities as well as in sports-related activities and

/

with about equal frequency. The subject of recreational preferences of

families in the various social classes should receive further study.

In conclusion, this strudy has called into question some of our

praconceived notions concerning the attitudes and behaviors of

parents in the lower-working class. It has also cast suspicion on
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some of our beliefs about the attitudes and behaviors of lower=-working
class sons. It is implied that there are differences within the lower~
working class itself and that it may be these differences that promote

or fail to promote the success of lower-working class sons in school.
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. - INTERVIEW WITH PARENTS -

Introduction

morning, f Mr.
Cood afternoon, my neme ig Mics

Y1t - mw

eveninrg, - Mrs.

associated with the University of Michigan gnd I am making a study of
the attitudes and activities of parents who have sons who have not

dropped out of school. One of the schools cocperating in this project

is ._ High School. Mr. ' , the principal,

has étveﬁ me this letter to assure you of my reliability and to
indicate his support of our project. (Show letter of introduction
from the principal.é It is possible that you aund parents like you
are doing something that affects your son's education.

I should like to ask you about some of the things which you may
or may not do with your son. Please understand that it is just as
important for me to know what you do not do with your son as it is
to know what you do do. 1In other words there are no right or wrong
answers. By the way, all of your answers wiil be kept completely
confidential. No one but me will ever see these answers. After I
have done about a hundred of these interviews, the answers will be
combined and only the total results will ever be available. (The

interview begins):
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Some.cimes parents are-able to take:their sons o -vérious places.
Some parents, for good reasons, are not able to do this.

In the past three (3) years how often have you (or your spouse)
taken your son to the following places:

never once or twice several times

to a lake?

to another town?

to another state?

to a foreign country?
e.g., Canada

to a library?
f. to a museum?
ge tg'a concert?
h. to other places?

i. what other places?

IF "NEVER" IN "a" THROUGH "h'', MARK "NO" IN QUESTIONS 2 AND 3 AND
SKIP TO QUESTION k4.

Before going places like these with your son do you (or your

spouse) talk with him about what might happen there or about
what you are going to see?

() No

{ ) Yes

2a. How often?
{ ) sometimes

( ) usually
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-» ghout what you did or about what you saw?

(5 Ne .

()

as How often?,

( ; sometimes

( ) usually

4. Do you (or your spouse) encourage your son to save money?

() v

() Yes

ba, During the past three (3) years, how often has he
done the following:

once or many
never twice times

1) put money in his bank
account ?

2) bought savings bonds?
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Have you-eﬁcouraged your son to joiﬁlany youhg’people's groups?

() No

{ ) Yes

in the past three (3) years, how often have you
done this?

( ) once or twice
( ) many times

5b. What kinds of groups?

How mény,young people's gioups igs he a member of? (e.g., Scouts,
choirs or singing groups, orchestras, clubs, church groups, '
DeMolay, athletic teams, etc.)

none one or two three or more

6a. What are these groups?

Do you encourage your son to take part in extracurricular
activities at school?

() No

() Yes—

Ta. How often?
( ) sometimes

() often

B
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8. Does your son ever haVé sbhooilhomewark to do?
¢ ) No

) Yes

How often?
( ) once or twice a week
( ) three or more times per week

Do yoﬁ insist that your son set aside a definite
period in the evening to be used as study time?

( ) no (IF "NO", SKIP TO 8¢)

() yes

How cften?

( ) once or twice a week

( ) three or more times per week

8c. On an average, how much time per week does your
son devote to his studies outside of school?

( ) less than one hcur per school night
( ) from one to two hours per school night
( ) more than two hcurs per school night

8d. Does your son show objection toward déing; his
homework?

( ) no (IF "NO", SKIP TO 8e)
() yes

How much?

( ) moderate objection

( ) strong objection

L] L] - - e - - - - - -"F -» - e - - - = - - - o - - - - - - - e -
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- Be. ‘Is there a place get .aside in your -home

specifically as g study ares for your son

study ar n?
()no

() 1try t':o‘arrange a satisfactory place
for this

() yes

_\Exactly where does he study?

Do you see to it that it is quiet when he is trying
to study?

() mno

( ) yes, when I can

( ) yes, always
Do you help your son with his school work?
§ ) no (IF "NO", SKIP TO QUESTION 9)
{ ) yes
How oftenf?
( ) sometimes

( ) often
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9. Do_you .encourage -your -ac;n to,bf,ing work heine‘ from school? |

() No . S

()Yes

Qa. How often?
( ) sometimes

( ) often

10. Do you (or your spouse) try to explain to your son why he
should work hard in school?

() No .

() Yes

10a. How often?
( ) sometimes

{ ) quite frequently

11. Does your son have any hobbies?

()No’

() Yes

1la. How many?

( ) one

( ) two or more
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11b. How many of these hobbies are of a scholastic
nature, i.e., involve mental activity rather than
working with the hands? (e.g., reading for enjoy-
ment, listening tc music with the purpose of N
reading abuut it or studying it, collecting

- il . as .4 . a - - A

stamps if the history of the stamps is studied) -

( ) none (IF "NC¥S", MARK "NONE"IN 1lc AND
' ~ SKIP T) iid)

() one
( ) two or more

llc. How much time does he apend on this type of
hobby?

( ) none -
( ) one or two hours per week

( ) three or more hours per week .

11d. How much time does he spend on the hone
scholastic type of hobby, i;gi, those that
involve working with his hands? (e.g., sports,
building things, werking on a. car, listening
to music just for fun) /

( ) none

( ) one or two hours per week

() three or more hours per week




12, Does your son study anything outside of school? (not just the
completion of his school assignments)

() vo

() Yes

12a. How much time does he spend on this?
{ ) one or two hours per week
( ) three or more hours per week

12b. What dces he study?

I should 1like to talk with you now about the reading habits of
your son and also about your reading habits and those of your spouse.

15. Does your son do any reading outside of his regular school work?

() o

() Yes

13a, How much?

i ( ) some

or

. () much
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14, Does your son ewn any books other than his

P (Y

() Mo

() Yes

l4a. How many?

T N

() five to ten volumes

( ) eleven or more volumes

0 DS T N el N et o SRR e

15. Does your son go to a library outside of school hours?

() No

() Yes

15a. How often?
( ) once or twice a week

( ) three or more times per week

16. - Has your son read something aloud to you in the last three (ﬂ
months?

() No

() Yes

16éa. How often?
( ) once or twice

( ) several times

16b. What? _




17. Do you {(ur your spouse) encourage your son to read?

() No

/I \ w.
\ /7 ¢

17a. How often?
( ) sometimes

( ) quite often

18. How much reading does your spouse do? (If deceased or separated
from the family, how much reading did he do when he was there?)

() none () some ( ) much

19. Did you read any books last year?

() Yo

() Yes

19a. How many?
( ) one to five
( ) six or more

19b, What books?




20.

2l.

Do you read the newspaper?

20a. How often?
( ) once or twice a week
( ) everyday

20b. [ow many different newspapers do you read each
week?

( ) just one
() two
( ) three or more

20c. What papers?

Do you read magazines?
() No

() Yes

2la. How many different magazines do you read each
week?

() just ome
() twa
( ) three or more

21b., What magazines?




Please estimate the number ¢f books your son read last year,
i.e., outside of his regular school work:

( ) none { ) one or two ( ) three or more

25. Does he read the ncwspaper?

()No

() Yes—

2%a, How often?

ince or twice a week

lami
~

( ) about everyday

23b. Does he read anything besides the "funnies"
and the sports page?

: () no ‘
() yes

“ 23c. Yhat papers does he read?

24, Does he read magaiines?

i) No

. .

( ) Yes

2ha., How often?

( ) enge or twice a week

e

( ) about everyday

el
;

[

> 2ib., What magazines does he read regularly?
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Now, let's talk about .the school as it relates.to your son and
to you.

25. Do you (or your spouse) talk with your scu about things that
happen at school?

()No

() Yes~——

p 25a., How often?

{ ) sometimes

( ) often
‘ 26. Dy you (or your spouse) talk with him about the kinds of things
his class is doing?
() %o
'} () Yes
: 26a. How often?
A ( ) sometimes
3‘ ( ) often
/o
. Q S
ERC




27. Do you talk with him about speciel activities like movies or
special programs he has seen at school?

() No

() Yes

27a. How often?
( ) sometimes

( ) often

28. We know that most boys have some problems or troubles at school.
Do you talk with your som about problems or troubles he has at
school?

(.) No

() Yes

28a. How often?

( ) sometimes (when I think they warrant
digcussion)

( ) often (whenever he brings them up)

29. Dces he show you papers or other projects he has done at school?
() No

() Yes

20a. How often?
( ) once in awhile

( ) often




30. During the last three (3) years have you been to school for one
reason or another?

() No

{ ) Yes

siow often?
( ) once or twice
( ) three or more times

For what kinds of functions?

During the last three (3) years how msny times
have you been to school to attend a special
class, club or group for parents?

( ) none

( ) once or twice

( ) three or more times

How often have you worked as a volunteer
helper at some school project or program?

{ ) never

{ ) once or twice

( ) often




We all kaGw that what is good for ome child is not necessarily

good for another; how then do you perscnally handle the following
situations with your son?

31. 1f he does a good job at home or in school do you praise him?

()N

() Yez

5ia. How often?

( ) sometimes when I think of it

( ) I make a definite point to do so

32. 1f he does a poor job at home or in eclhicol which of the
following are you most likely to do?

( ) show your disappointment but do nothing about it

( ) ignore it

( ) encourage him to do better next time

33. When he does & poor job, which of the following actions
on your part do you think works best with your son?

( ) make sure he knows I don't want it to happen again
and leave it at that

( ) the least said the better or let him figure it out
' for himself

( ) try to find out where he is going wrong with the
inteation of trying to help




34, When you discuss things with your son ; how much freedom do you
allow him to express his thoughts and ideas?

(' ) “we think it is fimportant that he listen to what we think-e

2 #Ta Aweamd 1 oo - i
after 21l he haz very littls experience", or to put it

b

another way, "he should be seen and not heard"

( ) he takes his turn in the discussion; "we allow him to have
kis say within reascn’

( ) he feels perfectly free to express himself s in fact, it is
sometimes difficuit "to get a word in edge-wise"
If he expresses ideas contrary to your views oxr %o those of your

family which of the following are you likely to do?

( ) try to indicate that he must be careful about what he says,
but nothing more than that

{ ) try to convince him of the wrongness of his position

( ) discuss the pros and cons of the matter as objectively as
pezsible and allow him perfect freedom to beliieve what he
wants to

Do you tell your son what is expzcted of bim and see to it
ne 1ives up to your expectations?

() No

() Yes

36a. How oftzn?
( ) sometimes

( ) often




37. Do you require him to keep you informed of his where-sbouts and
of his out=of=school activities?

() No

() Yes

Kow often?
( ) sometimes

( ) always

38. Do you (or your. .pouse) ever say something to the effect of
"®¥hy cen't you be more like your brother (or sister, or some
other boy or girl)"?

() No

() Yes

38a., How often?
( ) once in awhile

( ) often
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Do you use some person as an example of how you want your son
to be?

() No

() Yes

How often?

39a.
( ) sometimes
( ) often

39b.

For example, what person(s)?

Do you sometimes try to control your son's behavior by telling

him of the good or bad things that will happen if he does
something?

()X

() Yes

LOoa. How often?

( ) sometimes

( ) often

e
.
#




kl. Do you mention the Scriptures or religious teachings as reasons
why he should do as you wish?

() No

() Yes o

4la. How often?
( ) sometimes

( ) often

42, Lo you give your son a good bawling out for doing the wrong
thing?

() Jdo

() Yes

h2a, How often?
( ) sometines

( ) often

b3, Do you use praise when your son does something just the way you
wish?

™

) No

) Yes

Lo

43a, How often?
( ) sometimes

{ ) often
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When you and your son are with relatives or friends, do you
praise him in their pregence?

() No

) Yes

hha, How often?

{ ) sometimes

() cften

hs L J

When you and your son are with relatives or friends do you tell
them bad things about him or ahout bad things he has done?

() No

() Yes

45a. How often?

( ) sometimes

() often

46. Do you threaten him with some kind of punishment if he doesn't
behave?

() No

() Yes

hba, How often?

( ) sometimes

( ) always
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k7. When he has misbehaved do you resort to physical punishment,
i,e., do you hit him or slap him?

() No

I
|

« s W

{ ) Yes—

TN TS Y AN [Nk o 0 g

k7a. How often?

( ) sometimes

-~

( ) often
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4k7b. When was the lest time?
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48. Bo you offer some kind of reward on the condition that he will
do what you wish?

()Xo

() Yes

48a. How often?
( ) sometimes
( ) often

48b., What kind of reward?




Perhaps we could telk now about school marks.

kg,

Do you encourage your son to get good marks?

()N

() Yes

koa, How often?

( ) sometimes

( ) often

How do you encourage him?

50. What is a poor mark to your way of thinking?

() D or E () c () B

5l. Do you reward your son if he gets good marks? (praise or
material rewards)

() No

() Yes

5la. How often?
( ) sometimes
( ) often

51b. What kinds
good marks?

of

rewards do you give him if he gets

-

( ) praise

( ) praise and/or material rewards (e<g., money,
or privileges)




52. Do you threaten to punish him if he gets pvor marks?

() No

() Yes

52a. How often?

( ) sometimes

( ) often

55. Do you punish him if he gets poor marks?

() No

53%a. SHow often?
( ) sometimes
( ) often
How do you punish him if he gets poor marks?
() I give him a "talking to"
( ) I take away some of his privileges

Other?

54, What kind of school marks for your son satisfy you!?

( ) "don't cate" or "just so he passés“

( ) average

{ ) "all A's and B's"




55. When your son has a mental task to do such ag a lesson for
school, do you encourage him to work on it? (IF THERE IS AN
UNDERLYING ENCOURAGEMENT IN THE HOME, CHECK "YES" AND ASK 55a.)

() No

() Yes

55a. How hard do you think he shouid work on such
lessonsg?

( ) hard enough to get by

( ) to full capacity

56. Do the teachers at school seem to encourage or pressure your
son to work?

() ¥

() Yes

56a. How much?
{ ) too hard!

( ) fairly haré or hard

much education dc you think your son should have?

"gsome high school®

"graduate from high school”

"go to college”
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58. Do you talk about college with your son?
()wo

( ) Yes

58a. How often?
( ) sometimes

( ) quite a bit

- J-

59. What type of job do you think your son would be happiest in when
he grows up?

( ) "almost any job" (unskilled)
{ ) "a trade of some kind" (skilled)
( ) "a profession"

59%a. For example?

I should now like to ask you & few questions concerning your
perceptions about yovrself and about your son.

6C. Do you feel close to your son?

() No

{ ) Yes

60a. How close?
( ) quite close

( ) very close
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61, Has he been & burden to you and the family financially?

() No

{ ) Yes

6la. How often?
( ) sometimes

( ) always

A

Does he make excessive demands upon your time?

() No

() Yes

62a. How often?
( ) sometimes
( ) always

62b. For example?

3
-

Ig your son appreciative of the things you do for him?

( ) No

z

() Yes—

63a. How often does he show this?
( ) sometimes

() always




64. Does he respect your wishes concerning how he should behave at
home, in school and elsewhere?

() No

—( ) Yoo

6ka, How often?
( ) sometimes

( ) always

In comparison to other children you know about, how do you rate
your own son:

a. with regard to his behavior?®

( ) poor ("he could be better" or “he always has been a
problem™)

( ) average ("no better and no worse than the others")

( ) superior ("a very good child" or "I'll take mine")

b. with regard to his over-all performance in school?

() poor
( § average

( ) superior
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66. How much self-confidence does your son hav~ when he is faced
withs
a. a mental task?
( ) little (not very much at all)
( ) some
( ) much
a physical task?
() 1little

() some

( ) much

67. Does your son have any close friends?
() No

() ves

67a. How mzny?
{ ) one
( ) two or more
How many of these close friznds are:
Boys ir school? _____~ Girls in school?

Boys out-of-school? Girls out-of-school?__




68. How well does he get along with:

a. boys in the neighborhood?

( ) average ("0.K. I guess" or "give and take')

~3

( ) well ("most all the kids iike hin")
b. boys at school?
() poorly
( ) average
(1) well
¢c. girls in the neighborhood?
() poorly
( ) average
() well
d. girls at school?
() poorly
() average

() well

69. Does he feel accepted by his classmates at school?

() Mo

() Yes

69a. How much?
( ) sometimes

( ) always or almost always




70.
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Over the years how often has hé been in grocd health?

( ) never (has been sickly a great deal)

( ) usually (has usually been in good health)

( ) always (has hardly ever been sick)

How often is he satisfied with and interested in what goes on
in hig classes at school?

( ) never (seldom)

( ) sometimes

( ) always (most of the time)

Does he express dissatisfaction about not baing able to dress
ag well as his classmates?

() No

() Yes

T2a. How often?
( ) sometimes

( ) always (this bothers him a lot)

How well does he work under pressure, i.e., when heavy demands
for mental performance are placed upon him?

( ) below average (he "sort of gives up")

( ) averags ("he gets nervous and makes mistakes-~he doesn't
like to be pressured")

( ) very well ("he seeks a challenge")
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but please remember that these answers will be held in strict confi-
dence. No one will ever be able to identify your answers as yours.

TTe

Now, let me ask you a few questions about vourself:

How many children do you have?

{(number )
T4a. Boys Ages. Grade Levels
Girls Ages Grade Levels
How much formal education
a. do you havef (grade level cumpleted)
b. does your husband (or wife) have? (grade level

completed)

What exactly does your husbtand (or you) do for a living?

Please try to give the job title (or job description) as best
you know it.

I realize that you may be reluctant to answer this next question

About how much money did your husband (or you) earn last year?

( ) under 2,000 () 10,000 -~ 11,999
() 2,000-3,999 () 12,000 - 13,999
( ) 1.'-,000 - 5,999 6 ) lh,OOO - 15,999
() 6,000 = 7,999 () 16,000 ~ 17,999
() 8,000 ~ 9,999 () 18,000 - 19,999

( ) 20,000 and up




.We are now at the end of the interview but I would like to check
again on a few questions in order to be sure that I have recorded
your answers just the way you wanted them recorded. So would you
please answer these three (3) questions again:

78.(14) Does your son cwn any books other than his textbooks?

() No

() Yes

782.(14s) How many?
() five to ten volum:s

( ) eleven or more volumes

Do you encourage your son to take part in extracurricular
activities at school?

() No

() Yes

3

, .
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79a.(7a) How often?

-
R

() sometimes

( ) often
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80.(36) Do you tell your som what is expected of him and see to it
that he iives up to your expectations?

()N

() Yes

80a.(36a) How often?
( ) sometimes

( ) often

.

%

. "f
;-:
B
‘_.
S
{*.
A
i
. g
i
i
&
.
N
L

ey
e

AT T
T
£ Say

“"t

o T A .
e TR

s

Vo A




[
2
=
3
&

INTERVIEW SCHEDULE

TS

5, s W

IRAI S
.

LA

AN

8 e g

ey

.

MRS R
s A T
AL JUSAaTgtss s

A R i
N R Y

-

s s s

IR N e L

Foand

PAFulToxt Provided by ERIC



INTERVIEW SCHEDULE

MALE HIGH SCHOOL STUDENIS

Interviewer's Name

Intervizqyes's Humber

Date

4

Angremr A Mg A
4 AV TR

4

S s L




INTERVIEW WITH THE STUDENT

Questions Which Were Asked bf The Parents

To Be Asked Of The Children

guestione

Provision of Educational Experiences by the Family 1b(3a)*
Parental Assistance with Required Homework 2b(8n)

Reading Experiences outside the School 3a(lka,
78a)

Parental Interest in Son's School Activities La(29a)

Family Contacts with School Personnel and Family
Participation in School Activities for Parents 5a(30a)

Methods of Motivation and Control of Son's Behavior

A. Motivation Techniques 6a(7a,

79a),7a
(17a)

Control Techniques 2d(8b),8a
(51b) s9a
(36a,80a),
10a(k7a)

¥ In this notation the number in parenthesis indicates the number of
the identical guestion in the interview with parents (see Appendix
A, "Interview Schedule, Parents of Male High School Students").
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INTERVIEW WITH THE STUDENT

Introduction

Hello « My name is My, Coleman,

Won't you please sit down. I am making s study in yvour school with

students like yourself, I am trying to find out if there are certain

things that your parents do with you or for you that may contribute
to the extent of your success. If your parents do do certain
things that help you to achieve in schocl; we may be able tc pass
this information on to the parents of cther boys and girls around
the country so that these boys and girls may get along better

in echool.

I should 1ike to ask you ten or twelve questions. Please
answer them as accurately az possible. I assure you that your
responses will be held in strict counfidenée. No teacher or
counselor or the principal will know your veplies. They will
only be used in reporting the results for approximately one
hundred intexrviews, as is done with poils on elections. Pleaae

understand that there are no right or wrong answers to these

g .
.

questions. We need your true amswers fo these questions sc we
can be helpful to other students im other schools.

", .. ready?"

(The interview begins):
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QUESTIONS WHICH WERE ASKED OF THE PARENTS
TO BE ASKED OF THE CHILDREN

Do you visit various places with your parents? (g_._g_._: go to a
iake, to another town, to another state, to a ioreign country
such as Canada, to a library, to a museum, tc & coucert or &o
other places you can think of)

() No

() Yes

la. After you come home from visiting various places
with your parents do they talk with you about
what you did or about what you saw?

( ) no (IF "NO", SKIP TO QUESTION 2}

() yes

How ofter?
( ) sometimes

( ) usuaily

2. Do you ever have school homework to do?

() Mo

() Yes—

2a. Do your parents heip you with your echool work?

( ) no (IF *'u0*, SKIP TO 2d)

() yes
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2b. How often?
(6n)
{ ) somstimes
( J often

Whet kind of help?

Do youx parenta insist that you set aside 2
definite pericd #n the evening to be uzed as
gtudy time?

() no (I¥ "NO", SKIP TO CUESTION 3)
() yes

How often?

{ ) once or twice & week

{ ) three or move %imes & week

5. Dp you own sany books other then your textbooks?

} Ho

) Yes

{ ) five to ten voelumes

{ ) eleven or moxe volunes
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k.

Do you show your parents papere oxr projects you have done at
school?

{ ) ¥o

-( ) Yes

. ha. How often?
(29a)

( ) once in awhile

( ) often

: 5. During the last three (3) yeers have your parents been to school
< N for one reascn or ancther?

() Ne

() Yes—

%8. How cften?
{30a)

{ ) once or twice

Py
EIE

( ) three or move times

{
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- 5b. For what kinds of functions?
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6. Do your parents encourage you to take part in extracurricular
activities at school?

()

() fes—

6a. How often?
(7a)
{ ) sometimes
( ) often

6b. For example?

7. Do your parents encourage you to read?

() No

() Yesm

Ta. How often?
(17a)
( ) sometimes

) quite often




8. Do you get any rewards from your parents when you get good
marks? (praise or material rewards)

() No

(
\

) Yes- ~——— ~

8a. What kinds?
(51b)
( ) praise

() praise and/or material rewards (2.8., money,
gifts, or privileges)

9. Do your parents tell you what is expected of you and than ses to
it rhav you ‘tive up tin: their ‘egpectations?

() Mo

() Yes~

Oa., How often?
(36a)

() sometimes

{ ) often

faa o3
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10. When you misbehave, de your p-rents hit you or slap you?

() No

{ ) Yes :

i0a. How often?
(k7a)
() sometimes
( ) often

10b. VWhenr was the last time?
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