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THE TRANSITIONAL CHANGES WITHIN SOUTHERN NEGRO COL.LEGES,
RESULTING FROM RACIAL DESEGREGATION, WERE STUDIED. THE STUDY
WAS BASED ON THE ASSUMPTIONS THAT CONTINUING DESEGREGATION
ACCELERATES CHANGE WITHIN THE NEGRO COLLEGE SYSTEM AND FORCES
NEW ROLE ADAFTATIONS AMONG NEGRO FACULTY MEMBERS iIN
PARTICULAR. TO TEST THESE ASSUMPTIONS, THE AUTHOR SERVED FOR
1 ACADEMIC YEAR AS A REGULAR FACULTY MEMBER OF A LEADING
NEGRO COLLEGE IN THE COASTAL SOUTH. A REDUCED TEACHING LOAD
PERMITTED HIM TO VISIT THE CAMPUSES OF OTHER NEGRO COLLEGES
AND TO CONDUCT INTERVIEWS WITH SOCIAL SCIENTISTS (PRINCIPALLY
SOCIOLOGISTS) ON THESE CAMPUSES. QUESTIONNAIRE-GUIDED
INTERVIEWS OF A 15 PERCENT SAMZLE OF THE JUNIOR CLASS AT THE
“HEADQUARTERS" COLLEGE PROVIDED ADDITIONAL MATERIAL. THE
STURY RESTED PRIMARILY ON PARTICIPANT OBSERVATION AND
INTERVIEWS AT THE FACULTY LEVEL, HOWEVER. THE MOsST
SIGNIFICANT CONCLUSION WAS THAT AFTER ONE AND A HALF DECADEs
OF SCHOOL DESEGREGATION ACTION, THE "EDUCATION GAP" BETWEEN
"WHITE®" AND NEGRO SYSTEMS OF HIGHER EDUCATION REMAINS
PERSISTENT, PARTICULARLY WITH RESPECT TO SMALL NEGRO
COLLEGES. THE AUTHOR FOUND THAT THE FACULTIES OF THESE SMALL
COLLEGES ARE USUALLY QUITE DEFICIENT IN PROFESSIONAL
PREPARATION, SCHOLARLY COMMITMENT, AND INVOLVEMENT IN
SIGNIFICANT SOCIAL ISSUES WHEN COMPARED TO FACULTIEs oF
"WHITE" SCHOOLS OF SIMILAR SIZE. THIS SUGGESTED THAT THESE
NEGRC FACULTIES WERE STILL LARGELY CONDITIONED TO THE
SEGREGATED SYSTEM IN TERMS OF ROLE ADAFTATION AND THAT THEIR
PROFESSIONAL ROLES WILL CONTINUE TO BE FLAYED OUT WITHIN THE
CONSTRICTED WORLD OF THE SMALL, ISOLATED NEGRO COLLEGE.
IMPFLICATIONS OF THESE FINDINGS WERE DISCUSSEC. (JH)
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INTRODUCTION

The Problem and {its Background
wa think, rightly, of the American pattern of higher

edueation as pluralistic and volumtarisiic., A compiex
wosaic of colleges and universities has been built from
schocls which are varfousily large and enall, affluent and
Tesource~-poor, private and pubiic, excellent and nediocre
in quality. Bsch year high aschool graduates choose or are
chogen; they €ind a ploce somewhere im che mosaic, In a
gense the more than 120 Negro institutions of higher learne
ing represent a miniature version of the whole, They, too,
vary widely in gize, seccular oz religious base, level of
excellence. Yet 1t can never be cmphasized sufficiently
e that the Negro colleges are, additicnally, the product of
. an insscepable and particular hiastoxy, neerly a centuzy of
: embattled suxvival ia the face of racial dfserimination
and segregaticn., Their very founding, priveipally ia the
pariod after Reconstructicn, testiffes to the failure of
& democratic soclety to provide equal adueational oppore
3 turily in the general school system., Well into the
- twentieth century they remained under white domingtion:
vhite ¢rustees, white state legislaturas, even white pres-
idents. Wozrthern white paternalistie pvhilanthzopy and
teechiag sssistence counterbalaaced, to a degvee, Southern
vhite paternalistic dominance and ontripht =scism, but in
the mafn the Negrs college system wemained sesled off, be-
hird a wall of color, a8 much £yom the North as £rom the
Scuth. The tragic laclation of the system from the educa-
tioeal mainatresam until comparatively séeantly has no
- pazallel in the educational styucture. Other special scea-
” demic communities such as the elaborsie Gathoiic colicge
network were at lesst partly chosen within pluralisa, not

imposed by scgregution.

, If todsy a significanc muwber of the Negro and pre-
dominsntly Negro colleges® f£all ghort in educaticnal ache

) igvement or academfe freedom whea compzrad to gemeral ime
stitutions of the same size and funetion, no white gerson
cogaizant of the history of white.indiffarenca and neglect
should be surpzrised. It is in spite of the historical .
A buzden that soma Negro fmstitut{ons have becn able ¢3 rTeach
' equivalency with comparable white counterparts while & few
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are clearky superiox to some white colleges in the South,
the region ia which &11 but a haadful 5£ the Megro fastitu-
tions are found. In say event, while avery problem en-
countered fa the total colleze system appeirs, axpectably, . B
in the Negro collegs system, every problex is there ine _ 7
tensified owing to the parsistent consequences of the racial
reatrictions ol the past., History cannct bz quickly andone .2

Nonetheless, recent changee fp Americsn race relations
have baen decigsive enough to offset iIn some meazsure the
enormous coat of racial discrizination and segregation in
the past, We have been meving, however arvatically ead
whatevsr the shorteyun regressions, toward that equality
of oppoztunity long overdss for black Americans, These
changes providz the setting for this zeport: desagrcivtion
aud the Negro college im the South. It is impossible to
recount in dotail what has occurred in the last decade since
the fundamental benchmerk changs, the unsnimous Supzews
Sourt decision deciaring racial segregation in pubiic szhvois
uneonstitucionnl, The reduction of racial discrimination
by legal sction, the enlargement of Neogre woting, the.cx-
pansion of sconomic opportunity - the record of 1954-64 2o
well known.3 We need only to attend ¢o soms of the consequene
ces of the civil wights revolution in the sphers ¢f higher
education. )

Six Dimensions of the Problem

First, the solid wail of segregated higher education >

in the South has been breached. A small but growing mume

ber of Negroes now sttend nearly all the major, previousity

all-vhite, {nstftutfons of higher leamning in the regicn.

The sunber rangsa from less than two ¢s wore than two huu-

dred depending on the size of the institution. itg dasree

of sraditional resistance to desegrvegation, {ts losation

in sub-regions of the South, and the maintenance of nearby ‘

- Hegro colleges as viable alternatives. Tha proportion of

Negrs students in these schools vewmains tiny - as is trve
with respect to bi-racfal districts in elementary and sec~
ondary education. Racial discrimivation coentinues on some
campuses outside the classroom in matters affecting sccom-
modations, athietics, and those social activitiez which ave
an integral part of academic subculture. The process does
vot yet inwvolva faculty; less than ten Negroes are tesching
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fu the Southvrs *white" college eystem. 7In no Zouthern
state have the Negro state college units bean functionaily
integrated with white counterxparts. RNavertheless, the
studants ave thare, s asyabolic advance of importance. As
the mmbera increase, the dramatic “first Negro™ stage
with ite intense pressures or individual Hegroes will give
way to a more prosa&ic @ra &nd 8 more prageatic generation
of white college students.® This will be the debt owed
"firet Negroas.™

decond, upward mobility iu the lower-middle and
middle claes Negro community, irn combination with Zhe
first really determined effort on the part of Hoxthern
educational {astitutsuns (o attract and hold qualified
Negroes, has resultea in ingreased Negko enrollment in
these schoola., Negroes, of course, have sttended the gen-
eral, Iinterracisl colleges on a scattered basis for dece
ades. Bat tho civi]l rights controvezsy apurred coliege
adninistrations to underteke specific Negro recruitmant
and to estabiish, in cooperation with other agencies and
foundations, special mears of financisl suppoxrt tc Hegroes
for vheom this probliem i4s even moze severe than for whites
in comparable clasg strata. In sum, without entering into
the motives imvolved in new policies undertaken by the
Northern, white, liberal establiciment, we may gay that
the net effect is to expand the cange of 3ltegnatives for
gollage=~bound Negroes primarily from a Northera vurban
white-cellar enviroument,

Thivd, neithez of the abowas changes has heen gufficient
to undernine the place of the distinctive Negro college
‘gystem in the total structure., “Although the Negro collegas
and universities include leas than six per cent of American
institutions of higher education, and their enrollmente
comprise less than 3 per cent of all college students,
theae Negre colleges euroll cver half of all Negroes attend-
ing the nation's institutions of higher education."d These
statistics, compiled in the early °*sinties, probably do
not sdequately reflect very receat increases in Negro en~
rolliment in comwunity aud four~year coileges in the meuxo-
politan North. Bven so, it is doubtful that the proportion
of Negro students in the Negro system will f£all below one
third of total Negro college enrollment. Critics of the quality
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of education in Negro collegee who advocate closing the
weak and mediocre instituticns or converting then into
two-year community amd junior colleges fully capable of
providing gpecialized technical education, terminal

"1liberal arts training, and "feeder" education into the

foureyear integrated college community, can make out a
reasonsLiy logical case, But sociological~historical fage
tors alome preclude such an eventuality, except for an 6
expected mortality of the poorest, nom-aceredited achools,
In the Deep South every fuformed stadent of the probe
lem knows that the Negro is not vet free to exercise the
pluralistic options white students take for granted.
Token desegregation will continue in the mziority of white
institutions of larger size whiie many of the smaller
colleges will maintain de facto segregation, expecially
in South Carclina, Georgia, Alabama, and Misaissipni, Even
if racial barriers in the white academic community ware
te be drastically reduced, many Negro high school graduates
would not be qualified for admission-a situation itself
largely the result of a century of whiteeimnosad inferior
education for Negroes in the South, It is equally ime
portant to note that the average Southern Negro colleges
are accessible and inexpensive, Theousands of Negroes in
gearch of a college education In the South are excluded
from, or not prepared for, the white Southern system -
a2lthough the public "white" colleges belong to them, equal-
ly, with whites, as citizens of each state, They cannot
afford to travel far from home to take up residence in the
Rarge metropolitan areas where the elite Negro institutions
and interracial colleges are concentrated.

Moreover, historically, eas already noted, the white
comzunity created and maintained what E. Franklin Frazier
termed "the vested interest in segregation” in tha Negro
cormunity - physical plant, staff, campus subculture.
Since it has worked out no comprehensive pian for devzlop=

ing rapidly in the South 2 "vested interest in de~se;regatiou”,

the white community cannot propose in all conscience a
"dismantling” which would represent only half the equationm,
For example, moay imadequately trained Negro teachers have

flourished and risen inside the segregated academic community,

protected from competition with their progre fustional peers

n
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the general system and frequently transmitting 2 very
l1imited gense of their disciplines ©o successive genez-
ations of students. (it goes without saying that cheze
are algo poor teachers sutside Negro collegas and ex-
cellenz teachers and scholars inside. ¥e gpeak only of
an izhavited histovissl prchblem, iiunked to Tace by the
accident of history.) Would the Southern educational
authoritics znd state administrations be prepared o
initiate the {ormidable task of retraining these teachers
to permit their veassignment:} High school faculty de-
segregation, theoreticelly casier to accompiish in the
South, is teday barely uvnder way.

i“‘ J ] \\r

Positive as well as negative aspects of the sit-
uation should be stressed, wWhile the Negzo colleges
developed origizally from necessity, to edueate Negroas
excluded slsevhers, they came, predictably, to have the
same powerful social meaning for their cemstituencies
as their vhite counterparts. Deep traditions were estab-
lished; national fraternity, sorority, and alummae groups
vere orgeniced; pride in the continuity and achievement
of particular schools was transmitted to the youngezr geu~
eration by the family, kinship circles, and the loeal
Negro press. This sense of "being a Morehouse man," of
participating in "the social round of Delta Sigms Thets."
of returning "for our 25th" to the campus at a Haupton
or Shaw, does not differ wmaterially from that of ihe white .
world except, possibly, that in the biack bourgeoisie it
is more intense. Jt 48 not surprising, thereforg, that g
for some Negro young men and wouen thors vemains a prefe
crance for the Negro college - whatever its isolatiop and

its highly uneven scademic standing - 25 a social community b
and & bridge to the adult world of jobs, marriege, and "
TN family. The preference 43 reinforced by educational
e considerstions. Given the shortage of places in the total

— system of higher education, the Negro eclleges help to

! neat the generxal need, The leading Negro institutions
find their rates of spplications vising in spite of some
"drainage” of students to the integrated system, .Indeed,
even 8 uinority of the agbler studemts, as well as those
of average abilfty, will contivue to prefer Howard, Fisk,
Morehouse, Hampton and other schools although they will be
gecepted at various Northern integrated institutions.

< -5 -




Fourth, the fwpact of the ers of degegregation must
eventually be felt ex the internal structuce of the Negro
colleges. It s now poseible for the first time to cone
sider the prospect of a gifting-out process which will place
the Negro fnstitutions in a kind of competitive relztion
ghip with comnawshle ¢wnss 23 general academic COTMIRLTY
The mortality of the weakest colleges, the non-accredited
especially, may be anticipated. The vast majority of
"average" Negro echesls comprising the modal group between
the wesk ard the elite will make use of additional public
and private support to "play catch-up” in the woxds of the
President of Southern Universicy, Felton Clark.8 In
eatching-up so far the mejor emphesis has bsen on physical
paent, new bulldings snd facfiities. But the ultimace
test will hinge on the quality of educatfon which, in
turn will depend in laorge msasure on the quality of the
faculty, the crueisl imsua infoyming this geport. Yox
it is cicar chat the modal group of Negro colleges axe
Yaverage" by virtue of a definition within the Negro aca-
_demic commnity and that the primary cask must 14e in
veaching parity with "average" eolleges in the South and
the natfion within the pluralistic system described sbove.
At the other pole, the small number of elite Negro colleges
- "elite"” once again {n relative tezms - which hsve grad-
usted the overwheling msjority of Negweas of distinetion
{n the Negro college system, already moze .educationsily
advanced, more cosmopoiitsa, more interracial than the others,
may be expected to make ¢the academic txansition most readily.
Even they, however, will not be immune fzom the effects
of the enforced isolation and the competitive disadvantages
of the past, the "stigma" of "colored college,"

1t follows tha% the question of introducing white
faculty and students into the internal stzuctuxe of the
wadal group of Negro eclileges, will be pursued as a dis-
tinctly secondary gosl. “Reverse integration" ss £t has
sonstimes been termed will take place within a range frem
extensive in the border stotes to minimel in the Deep South.
West Virginiz State and Bluefield State in West Vizginia
have arrived at & toughly even student balance hstveen white
and Negro from an all-Negro base in 1954; South Carolina

State, pexrmitted to hive its first white professor in 1965,

had no vhite students u» to that pofut.? But racial balance
remains a derivative ~f geducation chaage, not the other vay

axound,
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Fifth, during the last five years a special phase
of the civil rights movement, the mon-violent direct
action program of boycotts and “sii~fus" has contributed
substantially to growing public awareness in hoth Nerth
and South of the Negro college network. The direct
sctisa stvategy dld not, of course, originate with Negro
college students. Organlzations such ae CORE had been
employing the approach as a means of combatting racial
discrimination for a quarter of a century, And it came
te fruition in the mid-nineteen fifties when Reverend
Martin Luther King, kiittlng together Christian and pace
ifist doctrines of nonwviolent philosophy, led his fellow=
minigteze and the Negro commumity to success in a bfgcott
of the segregated bus gystem of Montgomery, Alabama™ .
By 1960 Negro coilege students were familiar with Dr. Ring's
work and could clearly see its relevance to the Southern
coununities within which Negro college campuses were found.
For almost¢ invariably the campuses were tucked into corners
of Southern cities where ¥dewatown™, a few blocks or a
fev miles away, remained tightly sepgregated., (Mo study
of the Negro sollege ard its relation to both the Negro
and larger white local community can be complete without
a thorough understanding of the ecology of local race ree
lations). The Negro colleges had to be largely self-
contained; if publie services and gtaff housing were not
provided on campus they were perwally grouped in a campus
fringe area of all-Negro shops and eating places. For
students to be denied service downtown, to be seated only
on 2 segregated basis by race in movies and other public
places, constituted a concrete znd huziliating zepudiation
of the principles of equal opportunity and access learned
in the classroonm,

Accordingly, in 1961 when a group of students at North
Carolina A, & T, in Greensboro sat-in at a downtown snack
bar in order to protest against racial segregation, they
released a wave of similar prota=st movements on Negro camp=
uses all over the South. Not only did the students help
to accelerate desegregation of public accommodations by
peaceful J.monstration, cupplemented by eourt action. Tuey
brought co the attention of white public opinion across
the country, apprised by press and television, the exist-
ence of a comprehensive Negro college network previously

07-
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virtually “fnvieible™ to white people conditioned to stziic
images of workeand-song at Pisk, Hampton, and Tuskegaze,

Yore important, the students and faculty who pariicipated
developed a sense of independence and purposs, an elan,
which contrasted dramatically with the ethos of conservatism
and passivity wany Negro college adoiaistrations had to
fegster in order to accomodate to vhite, paternalistic power
and white pubiic financial support in the South. The Negro
cclleges, shaken by this crisis, have now returped to the
baslc educationsl role. Their students have gone on to
complex problems beyond desegrer ting the local drugstore
such 28 the relationship of race to political-economic ques~
tions of power at the nationsl lavel and the shortcomings

in education and the excegsive administrative restrictions
on students within the campuz comminity itself. But partly
a8 a result of the Negro studenzs® direct invelvement in

the civil tights movement the Negro college campus could
never again beaiuite the tightly-controlled "safe” place

it was before, '

Sixth, and last, the cracking of the traditional racial \
wold and the enlargement of the arena of desegregation has
raized the prospect of changing the wobility cyele of the
Negro academic man who sseks a place in the community of
higher learning after graduste school, Since this is the
primelple theme of the present study it suffices here to
state the problem in briefest summary,

Traditionally, the Negro scholar followed a pattern of
attending au sll-Negrc ccllege, moving out of the systen
briefly for an advanced degree (usually the M.A. or M.S.).
then returning for the entire professional carser to one
or more Negro college. Individusl Negro scholars of compet =
ence would retura to the system with Fraduate degrees and
than move “up and cut™, let us say, from North Carolina College,
to Howard, to the University of Chicago., Others would come
plate the entire cycle from undergreduate education to pro-
fessorships within the Northern, urbar academic community
But both gxoups counstituted only a emall proportion to thke
totsl of Negro men and women in professionzl higher -ducation.

> 8 -
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Growing cppori:unitied for competent Negro scholsrs in
the general college-university netwsrk in the present era
of desegration rapresent both a tribute to the Negro L
colleges (whore miny Negro scholars continue to take their -
undergraduate worli) and a gource of new probpiems for them.
Previousily, a retuxn to teaching in a Negro cecliege pro-
vided prectically tihe only source of employment and sec-
urity for the Negro scademic man. Now, particularly 1f he
has advanced training from a nationally known university,
the Negro academicizn has an opportunity to remain with
the Northern urban structure, To vemain thege in acsdemics
is to achieve higher salaries, lower teaching loads, better
regearch facllities, and the poesibility of national esteem
in one'’s field. Industzy, business, and government are
also now more open to merit frvespective of rsce; these
opporiunities, too, are located primarily, so far, 1a the
Northern and border Scuthern urban sreas., The bulk of
the Negro colleges lack the finsnefal resources to coxpete
in terms of salaxy and cenditions of work. Moreover, thay
are hadvily concentrated in the Deep South vhere a man
must Submit his fantly to stl1ll pervasive vacial discrime
ination. It i3 tvue that some younger vaery able Negro
scholers are impelled to retura to the HNégro system, at
least for a time, by a otrong wmoval obligation to bring
ous's professionsifen be=ck to the service of Yuy people®
vhere 1t (s urgeatly reeded, Yot this hiatoric commitnicnt.
on vhich Tagro collages have depended in the past, is
restrained by s man's desire to teat his ability and knowe
ledge of his diseipline in a genmeral, rather thunm a speeial,
arens,

Thus, gave for elite Negro institutioans strategicelly
located in an Atlants aad a Baltimore and able to provide g
measuze of competitive professionzl cpportunities iw a rale
atively cosmopoiitan setting, tha Nogro ollegss face diff-
iculties in recruiting younger Negro faculty, the heart of
the matter in “eatching up®, The modai group of Negro eol~
leges contlaues to have & shere of able Negro scholare
tezchers scattered through the system, Bat they sre staffed
. with & dispropoztionate number of oldar Hegro academic men,
many cof whom have mot "kept up®; of oider whites who have
made an estimeble morsl commitment of many years standing
but are near vetizemaent or vorking partetime; of younger
Hegve scholars vho are content to folion the traditional
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cycle and have "settled" for traditional nobflity ex-
clusively within the Negro college structure. Tounger
white liberals, with few exceptions, do nct make a
pPermanent commitment; they come as exchange scholars
or msve "up and out" after s few vears.l? The group
oi younger Wegro schoiars who are solidly t¢rained, who
would be competent teachers in any college, and who
have chosén to return to the Negro coilege structure
for various veasors and in spite of the new mobflity
cycle, are i{ndced present. Some of them move through
the pages of this study. Quantitatively, however,
these Negro teachere, if they stay, form a smaller
proportion of total faculty than fin "white" schools
of the ssme size., This situation, the result of all
the historical forces summarized so far, nay be readily
grasped by z comparison of faculty depth in those
Southern cities of medium size or better where two
institutions are found in close proximity, one white
and one Negro., The Negro college most frequently lags
behind., But given the enormous advantages whieh the
white system ssecured for itself for so long a time,

it i remarkable that gsome Negre colleges in the Deep
South have been able to do as well as they have 4in
maintaining competent faculty, Negro and white.
Talladega College in Alabama and Tougaloo College in
Misgissippi are two cases in point. They hold their
owt in a difficult eavironment.

A Note on Limita

It must be acknowledged that this study draws upon
8 limfted and selective population within the Negro com-
munity. A large proportion of the Negro urban poor of the
North and the Negro rural-urban poor of the South re-
main locked out of 2 mebility compler whose hallmark is
completion of high school and entry into college. Were
there no color problem, differential class factors would
provide the explanation of this phenomenon. However,
since the population is both biaek and pcor, a dispropor-
tionate number of il:gro poor children, ineluding an un-
kuwn number who aight have been disposed o attend




college, are ghunted off the education track before their
individual potentialities can be ascertained, In the
Horthern ustan ghattos too uany Negro children drop out
of the college~bound population too ezrly. In the Deep
South too many Negro children of Jowainaoms familiss,

having been graduated from inferior and segregated sece

ondary schools, are directed into the small Negro collsges

nearby whose standard they can meet and whose low costs

they can pay, But these "colleges" are less than colleges
in view of their grave academic weaknesses and the il-
lusoty value of their diplomas, An Alcorn A, & ¥, in
Mieaissippl, an Allen University ia South Carolina, provide
the form to loweincome Southern Negroes without the sube
stance, To talk to their students is, paradoxically to
perceive pcwerdy und deprivatiorn at the college level,

Thus the euphasis in this Teport on changez = on pro-
gress in civil rights, in desegregation, in equal oppor-
tunity - i3 tempered by the knowledge that we are heye
treating a gpecial gegment of the population, Negro
faculty and students already "making 1t" from one kind of
starting line, while neglecting the problem of Negroes
"not making it® from another kind of starting line. To
be sure, some Negroes manage to "meke 1t® to elite Negzo
colleges and slite integrated colleges deapite a start in
urban or rural poverty. They represent individesl trlumps
through the double barriecrs of rac2 and class, It is true
as well that the ecivil tights movement now gerks to cope
centrata Increasingly on the problem of urban Negro
poor who have in fect been losing ground relative to both
white and Negro middle claass strata, The Office of Economic
Opportunity administera a federasl program, Upward Bound,
intended to stimulate children of low=income families, many
of them Negrc, to comtinue on frou high school to college;
estimates Zzdicate that elightly over half of the chilidren
in the program will make the tranaif on. Private foundae
tions are engaged in parallel work, These efforts sre

very modest in scope. As Kenneth Clark and other students
of the problem have noted, 8 much more gweeping set of
changes must bo eéffected in the elementary and secondary
scheol systems of the dark ghettos before these communici

nities
can contribute a more appropriate share of the “upward

‘11~
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bound™ and the college bound, In any cagse this immense
challenge transcends the limits of the present atudy
which takes the Negro coliege structure as it ig and wvot
as it might be.

. Assunmptions and Iwplications

Socfological resmesrch proceeds from broad assumptions
to axplicit hypotheses. The basic assumption governing
the present study is that NHegro colleges lag behind
comparable colleges and universitiss in the general,
interracial system. The reasons are historical, not xaeisl,
as previcusly noted. Daspite the acceleratioz of de~
' segregation and the enlargement of equsl opportunity
< for Negroes in the past cecade, despite the stremuous effort
— in many Negro collsges to apply remedial aeasuves to the .
N “underpreparation™ of their students, it is doubtful ‘
that the educatfoual gap can be closed within the mext '
decade, although it will be considerably reduced for
the leading Negro institutions. ¥er even 4if the Negro
colleges gucceed in making striking internal changes dm .
S progras and parsonnsl they will still be confronted fov
; som2 time to come with antering freshwsn glyeady “nder-
: prepared cwing to the'airsistence vf éegregated and inad-
equate secondary echooling for Negroes, especially in
the South.

o
v Bt aie In

4 corollary assumption is that the guccess of the Negre
colleges in compensating for earlier studeat deprivation
and in attempting to bring their Negro graduates into
competitive guality with other gradustes must depend
heavily on the calibre of the teachiang faculty, o1d and
new. This means, in most predomizantly Negro colleges,
Negzo faculty, since in only a few inetitutions does
the proportion of white staff rise abovs tem par cent,
Hov a sample of Negro gociasl scientists is adapting to
this challenge and how these acadenic men and women de-
fine the problems involved constitutes the core of the
present work.

To £111 out such asaumptions requires a closer des-
cription of the Negro college system and itg place in
the pluralistic structurs. A rough estimete is that
approximately 250,000 Kagroes are attending colleges and
universities in the United States of whom pezhaps 125,000
attend predominantly Negro institutions. Although

S «12 -
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enrolinent in both systems has been rising -~ for ex-
awple, in 1950 there wvere only 75,000 in the Negro
colleges ~ Negroes still yvemain undervepresented by
half€ in the totsl college population, for the com-
bination of reagons clted sbowe, It should be added
that eazoliment statistics, while reasonably accurate,
cannot be ascertzined with precision,

Difficultias srise as well in counting the number
of Negrc colleges and universities, The MetGtath Report
arrives at a total of 123 for the academic year 1963~
84, but, notes some clesings and mergers, some prablens
of the definition "white" and "Regro™ if a coliege
woves acroes a fifty per cent line either way, and
sone probless of the definition "igllege“ for a number
of juniny and commumity celleges. All but five
colleges axe located in the South and the District of
Colunbie., Theve zre zwo Lincolns, one &n Peunsylvania,
one in Missouri; the othews are Cheyney State
(Pennsylvania), and Wilberfc:ce and Central State, both
in Wilberforce, Ohic. MNegzro -chools in Delaware aud
Maryland are not strictly Southern gecgraphically but
they devaloped from the same sociological corditions
as these institutions further South. In all the'in-
stitutions the white students comprise a little moze
than 3 per cent of enrollment, However, three-fifths
of the schools have no whites at all while a2 small
mivority have high proportions of white students and
facelty,

The colleges are overwhelmingly mmdergraduate;
those offering the masters’ degree do so primarily im
special fields of education, guidance, and practical
arts, Only Howard and Atlanta Universities meet the
criteria for university status in terms of graduate
and professional facilities. Meharry Medical College
in Nashville is exclusively for graduste medical-dental
training. and there are four law schools {of mediocre
quality) attached teo Negro colleges in North Carolins,
Scuth Carclina, Florida, and Louisisna.

A little more than half of the colleges are private
but they have only a third of the totsl enrollment and
they continue to icse enrollment in relation to the
public ingtitutions because many of the private colleges
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ars small, struggiing denominational schools, pria-

, cipally Baptist axd Methodist. The important - and to

- some critics, reatrictive~raligious impulse in the

o Negro collego structurs refiects the dforts of the
American Hissionary Sociaety and other religious groups
in founding and supporting & number of the schools in
the 19th ceatury. Of tha public group about 60 per cent

e are state-supported; the rest are locally-organized j
junfor and commmity colleges. Historically, the state

gchools vere developed es edther normal schools (later

. teschers' colle—es) or lsad-grant institutiocas with a

B hsavy euphasis, dictated by whites, on agricultural

x- and industrial education, often at the expense of a

' minimel libhersl arts progras. Teachers and technicians

were of course vitally aeceded in the Negro community

but for too long 2 time many Negro colleges remained

- overcommitted to these areas in the face of a transition

- to a much broader view of education im the “white"

A. & M,%s, Very recently the Negro teachers' colleges

have become regular four year state institutions. Here

Southern state cducationsl authorities were simply

following & national trend. They were also seeking to

maintain segregation; Negroez whe did not want to be~

come rescherz could heaceforth attend their “own®

liberal arts cellege.

[ .

it has been argued here that for all the recent
changes ir the reacisl pattern ia the last decade the
Negro colleges will continue to enroll at iesst a ¢hiidd
of Nogroes in all colleges iu the near futuzre., TYet it
45 evident that™tney are playing & smallez and smaller
role in the total servicees of Americsn Higher Edueation.
: Presently they contribute roug=~ly half of total cnllege
* enrollment of Negroes and about 2.5 per cent of total
, enrollment in highar education. Out-migratior of Negzoes
- from the South, increased desegregation of higher ed-
ucation in the South, and growing Negro enrollmeant in
E Northern urban two~year and four-year colleges should
> reduce these proportions to roughly 35 per cent and
2 per cant respactively.

wid

How then is it possible for the Negro system to show
a continuing increase in enrollment in abesoluta numbers?
The snswer lies im the growing gap between the larger
public and private colleges on the one hand and the
smaller, weaker colleges and jusior colleges (especially
the private ones) on the others. It 1s the former,
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thoas with student bodies over one thousand, which are
expanding, Bat they comprise only a qua:ter of the
total, It %8 the latter, those with five hundzed or
fouer students, which are relatively static-and they
are about half the total, Cleariy the latter invite
gpecuiation ss to the possibility of merger or joint
operaztion, It hes been asserted here that, for the most
part, this cannok be done remdily, given the traditional
loyalties to schools, the built-up campug investment,
the resistance te really fundamental desegregation in
the whlie South, the lack of alternative for poor and
1l1l-prepared Negroas in the Deep South, and < uo% least
) in Zuportance in the religioms schuols - the tendency
- snong some bishops and ministers to prize the Negro
college presidency as a meass of achieving prestige and
upwzrd mobility bayond the ugual pastorate.

‘ But in several specific msecs reorganization would
i be gensible, For exauple, the Episcopal Church zuns two
. snall Negro colleges sn adjacent states, St. Paul's in
Virginis, and St. Augustine in Ralelgh, Worth Carxclina,
100 miles away. Moreover, Raleigh has another Negro
y college which i¢ Ba, “ist, Shaw University. Ef£forts to
/ develop cooperative relationships betwasen Shaw and
L St. Augustine have foundered. In €oiumbia, Scuth Carolina,
Benedict (Baptist) and Allen (African Methodist Bpiscopal
N or AME) face on a common street, Both are small and
i exceedingly weak. Yet administrative rivalries. led some
years ago to the abandommeat of course exchange credits.
The Atlanta University Center is the most frequently
= cited instance of the success of integration of independ-
T ant, small units with reciprocal course exchange, It
e consists of the Atlanta Univ-rsity graduate school,
" Spellman College {Baptist, women,}Morchouse College
T (Baptist, men), Morris Brown (AME,coed), Clark College
; (Mzthodist, coed), and the Interdenominational Theological
Center = all on contiguous campuses. However, the re~
lationshipe do not go very deep, and independence is
_ closely guarded. Further, Atlanta is gul -generis, a
- large metropolis with sizable Negro regsources, In smaller
E Southern cities it would bs a matter of large; white
public and privsie imstitutions entering imto a new and
~ 3 fruitful relationship with the smaller Negro counterparts
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a8 few blocks or a £fuv mlles away, a process scarcely
underway.

The problems of size and survival trace directly
to the lack of f£inancial securlty in the Negro College
system, %That, in turn, is the consequence of a history
of segregation and racial discrimination. In the public

wanlTen avane danmnad®dlan €da ababo annmnacned abdans Cmaw Gla

two aystenms hava been reduced only to a degrez. It 1is
not far from wrong tc assert that "almost any land-grant
university with an ¢nrollment of twentwyethousand or

rore ha? an annual budget that far exceeds the couwbianed
budgets of ail of the Negro state colleges and the
additional thirty-two private Negro liberal arts f.'géleges
being supported by the United Negro College Fund.

No amount of compeusatory bullding of student centers

and dormitories in the present era can cancel out the
cunulative losses in effectivenega when the Negro state
institutions were staxved cuts In the private ruealm
chuxch resources have not been adequate and alummae
group~ have iackad the kind of financial strength taken
for granted ian the white system. Eere again the leading
colleges « Howard {private but supported very heavily

by the federal government), Hampton, (heavily endowad)
Morehe: e, Fiske-ware financiaslly the most secure, while
the smaller schools, in need of more vital changes, are
the most short. Private foundations are now hesitant to
support the latter group since the quality of education
provided, rather than simply sheer survival in tle face
of gegregation, is today the central iessue, The foundations
and the federal .overmment tend to support the largexr and
better schoolz. The Southera Beptist church shows no
signs of making use of its nmasive wealth to sustain and
improve the Negro Baptist ‘=utitutions., While the
Methodist church has terminated its segregated £i7th Nagro
juzdsdiction st the national level and incorporated it
into the gemneral regional jurisdictional system, it will
be uwany years before the affects will be felt at the local
level in the Southe In an era of rising costs and in-
creasing educationsl demands the smaller Negre zollegas
will continue pinchede.

It is true that the very complications of money-
ghortage induce the Negro colleges to provide education,
food, and lodging to students at lower per-capita costs

‘16‘ .,
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than ip the general acadsmic community. This is a
necessity in any case given the lowar-incoue levels,
compared to whites, from which the student population
ie drawm. Yat even this"adiwantsge” is continually
narrowed, To stay in the raca let alone to improve
the educational program and the physical facilities,
the Negro colleges axe now inewitably forced to raise
fees and to increase Financial aid to students wiose
family 4ncomes have not risen pari poasu with that of
whites. Even after a decade of marked change in which
Negto fanily income has risen shzrply compared to the
Negro past, it has falled to gainm in dollar value )
compared to the white population, as Herman Miller and
others have shown. Nationally, msdian Negro family

Sncome 1is only two-thirds that of whites, Regionally =

more impoztant for our purposes since the colleges are
in the South znd the students come fxom the Scuth -
median nonvhite :income is only aalf of white Titome

in the Scuth and,. indeed, ﬁ.‘lghtly less thao half of
NHegro income in the Borth. ¥{pancial pressurss, as
well a3 grades, contibute to a higher proportional.
Negro dropout rate in the Negzo colleges. Hegro students
attending the general, interracial aystem, appear te
have not only a much lower mational dropcut zate than
waite students butlgchieva roughly the ssme span of
acaderic standing. Even among these more motivated
-gtudents, however, who in the main transcend the fanily
income barrier, those who, do drop out do s¢ primarily
for economic veasond. Negro students, very much like
their wb*’ e counterparts, piece together each year
individual combinations of resourcea from workwaid-family.
But they are forced to more complicated and provisional
conbinations, and since many of those with less money
ere also those less egquipped by the segregated high
school system to cope with the academic program, psycho~
logical pressure 1s intensified, If expedient Temedies
can be adopted by the Negro colleges themselves, and if
private foundations and the Federal government can make
gtriking increases in econonmic support, the basic sit-
sation will still nct be fundawentally amalicrated until
mammoth changes are made in Negro employment and wage-
galery differentials, particularly in the South.

- 17 -
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The final, wmost important, afd most intangible aspect
which 1s part of the assumption that Negro colleges are
“both the sare and yet different" compared to the general
system, coocerns the students, the faculty and the quality
of the educational program. The two familiar qualifica-
tions are here zreaffirmed. Fixst, widespread variation
in level of education exists in the Negro system., We

need to analyze Negro cclleges rather than the Negro college",

and Howaxrd bears somewhat the game relationship to, let

us say, Claflin or Morris (small Metbodlst and Baptist
colleges in South Carolina), as a large Northexn university
to its smeller partzers. (One respondent iam this study,
apeaking freely of his arrival, finally, at 3 leading
Negro college after having followed the traditiomal mobility
cycle €or some years cbserved: “Man, this is Harvardi® D
Second, conrtrary to folklore in the Scuth, folklore which
is still surprisingly prevalent in those Southern cities
where the white community i3 well aware of "the colored
college" in its midst, no gemetic, racial explarpation of
Negro-white differentials in higher education has been
secientifically austained. The muléiplicity of small,
irsdequate Catholic colleges in am ull=white setting in

the Worth constitutes only ome exaumple of thfgway in

which this problem cuts across racial lines.,

We have already called attention to one single
consideration in the quaslitiative area. 3ecause of
discrimination and deprivation from first gradé through
high school Fegrc entering freshmen at Negro colleges,
par¢icvlazly from the South, begin higher education with
notigeal.le geps in background, At the outset this means
that while the leading Negro colleges can now make use of
national standardized admiszion and testing criteria in
selecting and evaluating stadent rerformance, the weaker
colleger are forzed to mainta’n below~standard admisaion
criterisz in ovder to have students at all, (Until
racently many in the latter group had no serious selection
policy whatever beyond the fact of high 3chool graduation.)
Later on, the medal group, end even o 2 degres {he
leading colleges, must ".ay" fcs the earlier policy
through temediasl work, above all in science, history, and
mathematics, However, faculty have heavy teaching loads
and, additicnally, a comsiderable proportion among them
{impossible to measure with orecision) lack the competence
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to teach their dieciplines or Lhave failed to “keep up",
Thus the reuedial work is likely to be carried out under
“normally” unfavorable circumstances governing the
regular academlic program, If the ralatively high dropout
rate provides a kind of delayed gate-closing, it is 2’
narsh awakening for students who at leagst belleved in
the validity of their high schoul dfplomas,

Drasticaily upgraded admiesion procedures would
catch the prcblem at the outset, but cconomic self~interest
in the mediocre to wesker Negro colleges would alone
constitute a pcwerful barcier to tightened selsctions
there would not be enough students, Additionally, many
admindgtrators and raculty members would be in the
paradoxical position of eatablishing selection pro-
cedures which, for want of adequate training im the earlier
era of segregation, they themselves could not meet. But
the most obvious restraint on gelection commensurate with
the general academic community is that in the Deep South
especlally it would cut off many Negroes from any college
Taneation, poor though it may de, And it would reduce
the flow of teachers, administrators, and other white
collar Negro college graduates into a segregated occupa=
tional structure which the white community iavented in
the first place and must change before 1t can be Pshocked®
a2t the admittedly sad state of the curriculum in some of
the Negro colleges, It goes without saying that the
vhite conmunity must also alter the elementary and second-
ary eystem of education for Negrces in the South in order
to repair wnderpreparation before college and in ozdezr
to reduce ramedielism in college afterward.

In the a2bsance of either revolutionizing their ad-
niesion procedures or of simply waiting for secondary
schooling in the South %o ba radically trameformed, the
Regre coclleges hava chosan to raise sdmission criteric
modestiy and to conceutrate fiastead on a variety of xe-
medisl programs: pre-frashmzn summer courses for high
school gzaduates, noacredit Pgateway" courses to ragular
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coursework, intensive supplemental work during the
freshman year, and specizl learning institutes,
Nearly every Negro college in the system, with the
ald of feundation amnd public funds, has become in=-
volved in one of these programs. The results have
ranged from impressive to dissppointing. Severai
of the colleges have adopted comprehemsive cooperative
arrangements with leading Northern instifutions:
Tougaloo-Brown, Correll-Hampton, Michigan-.Tuskegee,
P and others, Despite practical difficulties both
types of endeavor have bad pesitive effects, No -
P synthesis of the studies of particular programs has

yet been made. It is the present writer's observationm,
however, that to be more effective the remedial prograums
Lz must be coupled with the larger problem of recruiting

. more able faculty {who, after all, do the remedying},
L and the exchange programs must be coupled to larger

Southern iastitutions {(which, after all, are ten
rather than one thousand miles away).

. Can the content of the curricuium in the Negro
. colleges be differentiated from that of the genexal
gystem? Excluding the junior colleges because of
8 2clal problems they present, we may focus on a
: represeniﬁtive sample of catalogues of the four year
’ gchools. In the standard lists of majors and sub=
jects 2 number of particular limitations ave evident.
Nearly all of them derive hiatorically from the pe-
culiarly rvestricted employment market for college
educated Negroes during the long period of tight
’. segregation in the Scuth. Another barrier to a com~
2 prehensive curriculum is the excess of small colleges
. which can afford only a highly selective set of courses
- geared to Negro erployment channels, A sex ratio over=
o weighted on the female side forces a further marrowing
of curriculum range., Negro women in the South have
lacked alternatives, until very recently, to the
traditional commitment to teach at the elementary
and secondary levels in the dual school system oz to
enter such "practical arts" as home economics and
nursing, Tne present study found a discernible tvend
toward ¢ more even sex ratio, with Negro men increasingly
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motivated to undertzke a college education as a means
of access to occupational mobility. The change in aex
ratio, as well as the widening arc of job opportunities
for both Negro men and women, promise to induce some
liberalizing of restricted curricula, But the process
is a slow one.

In this context the curriculum is expectably over-
conmitted to teacher education and vocational-technical -
fields (a holdover from the "industrial education™ exa)

- concentration shaped to job opportunities for Regroes

in the Scuth, Along the same lines speccialiized and
advanced wozrk in the sociai aciences is limited by the
necessity to ewphasize genersgl preparation in "zocial
science™ and Msocial studles®, The natural sclemces

suffer, except in the iargest Negro colleges; aot oniy

for the reaccns gilven above but alsc because of the high
cost of laboratory faciiities and equipment and the in-
abflity of the modal group of Negro colleges to meet the
salary requirements of able, young natural scientiats
coming out of the graduate schoolz, If many of the colleges
are stropgest in the humanities, especially English, it must
be added that much of the effort here iz of a practicsl.
vorkmanlike character designed to improve student basic
skills in their own and foreign languages. Even the
skilled and imaginative teachers lack the time, except on

a scattered, individual basis, to explore the multiple
themes and variations which give the humanities ;their
richness and colozr.

Obviocusly the modal group of Negro colleges face 2
formidable snd expepsive challenge on this front. They
mst devise ways of attracting and holding more young men
- the present ratio is twice as many women as men in many
of the gchools - and of providing more opportunities in
1{beral arts, social sciences and natural sclences for
poth men and women. They must reshape the traditional
teacher education programs to integrate the traditional
vocational emphasis with broader liberal arts training -
a problem as well for “white" teachers® colleges in the
process of becoming multipurpose institutions. But once
again it ie clear that such changes are indis goluhly
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linked to the broader goal of improving the quality of
elerentary and secondary Negro education in tke South -
whether coterminous with ircreased desegragation or not.

In turn, decisive change at hoth the college and lower
levels can only be carried through i1f Southern states

are prodded b y the Federal govermment. Federal guidelines,
flexible but increasingly forceful, as well as massive
increases in Pedersl money, are reguired, Otherwise, the
effort to transform the curriculum of the modal group

of Negro colleges will remain limited and highiy uneven.

In one respect, howaver, the academic lag in the
Negro college system functions as a kind of asset. The
colleges are nct equipped to enter the graduvate school race;
the costs and complexities are beyond their capacities., Tuis
encbles them to resist that pressurxe to undertake ad-
vanced graduate aducation which exists in too many com=-
parable white institutions. If there 1s one atea in whi.a
opportunities should be expanded for Negroes in the
general cducational gtructure it is that of graduate
school, Qestions of morality and justice apart, the
South cannot afford a dual system of graduate and pro-
fessional trainina. If not enough Negroes qualify for
admissioa at thi: level, then Southern educational
authorities must dnquire into the reasons why, in the
place of expanding any investment in a segregated and
gecond-class version of the major structure. Indeed,

a cagse may be made for reducing the commitment of the
Negro colleges to graduate work iu all save two or three
of the largest and best institutions. Howard University's
professional schools will continue, as will Atlanta
University's special schools, such as those in social
work and librazy science. (Meharry Medical College must
continue in view of the desperata shortage of Negro
phyeicians in the South., But if it is tc maintain its
accreditation in the face of ever-rising costs and
complexities in medical education it must either coavert
to a public status and receive large scale support from
the state of Tennessee and the Federal government or be
integrated into a private university system.) In gener
however, no expansion in the Negro college system at the
graduate level should be contemplated. Strengtheaing the
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undergraduate curriculum presents the most effective
method of assuring equel access to graduate opportunity,

It is in the area of faculty and staff rrsources
that the division between the two systems is moat ap-
parent. If we exclude the leading five or six institu-
tions from the total picture, the rTenaining colleges
cannot be grouped or clustered as in the "white" academic
cormunity where in each major region there are many
excellent institutions as well as average to pcor ones,
The present study confirms what is widely known. Faculty
salaries remain lower end teaching loads higher than in
comparable general colleges in the same region, although
these digerepancies have been reduced in the ducade
195464, Built~in restraints inhibit the normal amount
of scholarly research, publication, research leaves of
absence, and participation in nationsl professional net-
works, To be sure, the white academic commmity in the .
South has also been underrepresented or these indices.
Only in recent years have the leading Southern institutions
comuenced to close the gap in recruiting distinguished
scholars and promwising ycunger academic men and women.
But the situation hae been coupounded in the Negro syastem
within the region by the conditions of segregation, In
particular, from the first the Negro inetitutions were
not defined as potential centers of intellectual ine
fluence and commmity service, State support and private

fuuds flowed to theém in a trickle compared to that given
to the vhite-only schools. ‘ :

Just as with the student body, a2 series of recent
programs has been initiated to compensate for the segregated
past. Theseinclude summer programs for teachers spongored
by the Federal government and private foundations, faculty
exchauges with predominauntly white institutions, refresher
institutes at leading centers of graduate education, and
private and public -~ ::nts for research. In the future
such programs are ...t ad to increase. They have brought
2 considerable number of Negro academicians into contact
with colleagues and mentors in stimulating, more cos=
mopolitan, centers of learning. But their value has
been recognized as essentially auxiliary; they £it into
the more fundamental task of improving the quality of




) education earlier in the socialization cycle. A larger,
. better~-trained studemt body in a desegregated Southern
. educational systeon will constitute a larger reservoir
Y of potential Negcec feculty. Then the Negro colleges will
3 have to be suzported in competing for these students as
they emerge frem integrated graduate schools, Bennett
‘College for women in North Carolina 13 already engaged
in such an effort, Even more fundamental is the task of
securing jobs and stabilized incomes for thousands of
_ Negro families of margino) means., For it is frem these
- , families, as well as from the more slender vhite collar

. .+ utrata, that future college students and teachers will be

drawm,

Hypotheges of the Study

- The basic hypotheeis governing this study stems
" from the concepts of role and role conflicc in the
academic community. The academic role is defined as the
scholzarly commitment to teaching and research within which
d the possibility arises of a distinctive contribution to
. a chosen discipline, Other socilal aspects of the academic
», role are considered secondary to this function. " Role
conflict develops vhen social change is sufficient to
force a reconsideration of the traditiomnal defimition
of the role; new demands, in conflict with older ones,
are placed upon individuals. In the case of the Negro
colleges the factor of change is vepresented by the
breaking~up of a segregated social system in general
focllowad by the establishment of new educationai policles
B and programs in particular, as described above. ‘These
né changes then have the effect of bullding up alternatives

e and tengions ~ for the academic man in the Negro college
25t gystem, Can he now move from the segrezated to the

integrated system, and is he qualified ~ and does ‘he wish «
to 80 move? If older, amd In a relatively secure positicn,
<an he be asked to meet nz¢ standards of teaching and
research? I1f younger, can bhe evaluate his futuze in a
predouinantly Negro college and balance this evaluation

. agaiust opportunities elsewhere in his professional
S wozld? Will a change take place in the administration®s
‘ {ox president®s) definfition of him, and in his definition of
tha administration? Will he become more concetned with
his disci-~1ine ofiepniation in s national settiag and less
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coucerned with higzoziencac:lon to the college as a
social commmity? Will life in this academic
community "go on just about as before' or will things
"break differently around here"?

The atudy then assunes that the lanevitable alter-
ations in both the racial pattern of the general coz~
mmity and tha educational pattern inside the speéial
community of the Regro college will have a differential
impact or the range of institutions. In egsence, the
basic hypothesis ig that the degree of role tension
and role conflict vhich the academic man in the Negro
college will experience will vary according to the type
of college in internal terms and accoxding to the extent
of racial chars2 and desagregation in external texms.
That is, the role of the faculty member is centrally
dependent on what his coillege accomplishes educationally,
But what his college accomplishes within is inaseparable
from what happens to "the Southern way of life" without,
in the "white" community. It is the conjuncture of
the two streams of change which enables us to predict
a somewhat different future for 2 Howard University
over against a Jackson State, a Pisk Unlversity over
againgt a Claflin Colliege, even if every Negro college
vemains a part of the world of the American Negro.

The most ifwportant internal indicators of the char~
acter of a given Neggo college are its size, its sources
of support, its public or private status, its academic
quality, its social ("bourgeois") climate, and the degree
of ite geographical and educational isolation. Theé
most important external indicators of the "place" of a
given Negro collegein the larger community setting
are its location in tha North, Border South, or Deep
South, its involvendnt in 2 metropolitan or small-town
context, 1¢s relatlsnship to the system of racilal
segregation (or desegregation) which surrounds it, and
its lwpact, if any, on the reglonal, and in rare cases,
on the national euterprise of higher educaticn,

In what follows tite focal point of change i8 on the
faculty member rather than on students, administration,
or trustees, This rapresents the coaviction of the writer,
and the consensus of the respondents in the study, that
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the reputscion of a college, Negro or white, rests in
the f{zat instance on the stzength of its £aculty,
Further, the study is concerned aimost eatirely with
Regro faculiy., With tha ezception of one college in

the sample with a large number of white personnel, the
colleges had very small proportion of whites, and many
of these, for one reason or another, were members of the
Negzro college community for only short periods of time.
The system belongs to Negro teachers and Negro students,.

RETODS

Por & soclologist to become fnvolved in the Negro
college syatem, particularly if he were white, 1t was
deemed essential that he take up a regular academic
appointment at a Negro college and that he participate
fully din the educational and social life of the commumity,
This was arranged at a leading Negro college in the
coastal South for the acadecmic ear 1965~66. The
present writer taught both im foriuctory and advanced
students in soclology, participated in faculty meetings
and on special committees, played a part in the lecture
geriee given by the faculty, took on the role of advisor
to the only student group actively concerned with domestic
and foreign politicsl issues, and entered a controversy between
faculty and administration over appointment procedure
vhich culminated in the formation of AAUP, At the
szme time the writer and his family lived in an alle-
Negro neighborhood on the edge ¢f the campus and sent
bis children tc 2 ccllege=sponserad lsboratory school
overvhelming 1y Negro in composition., Friends and
colleagues, many of them kunoun to the writer before his
acceptance of the academic appointment, were drawn almost
wholly from the Negro community.

Thus the study rests in large part on the method
of participant observacion carried on iatensively 4n
one college during an academic year. At the same time,
the grouping of class schedules at the "“headquarters"
college permitted vigits of two days at other Negro in-
stitutions, Alitogether, forty five four~year institutions
and one junior colliege were visited, and interviews were
carried out with a combined total of seventy two Presideats,
Deans, department heads and faculty members, Relevant
data on these schools, located in an arc from Maryland
to Mississippi, are assembied in the Appendix.
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From the total of campuses visited a smaller nunber
of 2¢h50is were selected to form a representative sample
of the Negro college system, and it was in these that
the more important intervisws were conducted, With
respect to size, three categovies wére established -

hrge, madimg; and amall o hasad mn aarslizant fiﬁiii’éﬁ.

Both state~supported and privately-suppozted and privately-
supported schoole word included, A qualitative 1index
of educational ievel was developed, with colleges rated
on a four-point sceler,.goed (4), £atr (3), halew _
average {(2), poor (1}.%’ Admittedly this qualitative
index is crude and open to debate just as in the ,
integrated system the ranking of such unfvareitias as
Harvard, Califoraia, and Chicage aiso ledds to sharp
diffevences of opinlon, Moreover, in the Negro systen,
as in others, a beiow aversge school will surprigse in
having one or two solid departments, while a school with
great coverall strength will surprise in being weak in
tvo or three particular disciplines. Nonetheless, since
colleges are constantly evaluated and ranked on an
informsal basis in adny case, it appears worthwhile to
attempt a mere precise profile, In the case of the Negro
colleges 2 preliminary sample was chosen on the basis

of size, public or private status, and the present
writer's own ranking, drawn from experience with. the
system and from such cobjective criteria as library
etrength, faculty preparation and degrees, and range

of curriculum. A small panel of Negrc administrator-
teachers with extensive and varied experience in the
Negre academic commmity was thea agked to rate the .
schools within the size and private-public categories,
Their assessment was compared with the preliminary
estinate and, in this way, a qualitative ranking was

" established,

A total of 2§ colleges were finally selected,. 13
private and 13 public clustered in the following statess
Maryland, Arkansas, Virginia, North Carolina, South
Carolina, Georgia, Alabama and Mississippi, The final
group included the full range £rom good to poor in
quality, Although time and schedule problems precluded
a wldaw geographic distributfon =~ neither private nor
public colleges could be covered in Louigiana, Texae,

or Florida, states at tco great a distauce from the
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headquartexs college ~ it may be asscumad that a reasonsbly
fair sampling of the syztem has been achieved. The 1list
of the schools by category will be found in the Appendix,

The original datention vas to develsp en intorview
schedule and questiconaixe for a sample of faculty in
each of the 2/ institutions, in the sapp vein as previous
research on the Americsn academie man, The prelininary
campus vieits demonstrated, however, the necessity of
scaling down this program. It proved to be imposaible
to contact and interview a faculty cross-section in the
short amount of time available on each campus. A sweller,

" specially selected group had to be chosen. It also proved

impossible to employ a formal questionnaire, primorily
because in the smaller and weaker ecolleges faculty members
vere reluctant tp aiscuse their training and background,
They were algso defensive about the obvious deficiencies
in their colleges. And they were largely umwilling to
comment on internal relations between administration and
teaching staff. That the visiting sociclogist was white,
even though a faculty member of a fellow Negro college,
ereated an additional barrier.

Accordingly, the decision was made to limit inter-~
views to fellow sotial scientists, and more specifically
to heads of social science departments and the sociclogists
on their staffs. (In three cases college presidents were
also sociologists and in two cases deans were scciologists.
Except in the largest institutions which have separate
departments and chairmen for easch social science, the Negro
colleges maintain the older practice of a social science
department with a rough divieion of labor among the stafif.)
And, in place of a formal schedule, an open—ended oxal
session was substituted, Both modifications benefited the
study, The interviews began on the basis of a comaon
professionsi imtersst i{m social sclence and gsociologys
The abmence of a formal questionnaire permitted the
discussion to vang2 beyond the collcge to thc community
outside and, indeed, to racial problems in the country as
a whole. Porty one interviews were heid with social
scientists, of whom thirty five were soclologists. Edght
were white, the rest Negro. Tweanty one held the doctorate,
the rest the master's degree (although in some cases in
social work or religion) except for three with advanced
work toward the master's, There were thirty~one men and
ten women in the group. Only four were below thirty £ive
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years of age; the zemainder fell in the range 45~55, In
genersl the problems of the Negro colleges were well
koown, familiar to interviewer and interviewed, What the
‘ scclal scisntists accomplished was to £ill i dstails,

£z : draw upon their ocwm life experiencas, reflect on what

e might have baen in the sagregated past and what might

be in the desegregated future, They presented vivid cone
trasts, differ’ng markedly in bacliground, sophistication,
and outiook, Jut sovner or later all retumed to a

N common theme = the historic isolation of Negro higher

: education from the educaticnsl mainstream in the South.

It has baen noted that no direet .egearch was carried
out with students Sn the Negro college systcm. They
were seen once removed, 80 to say, thisugh thelz
faculty. Yet the colleges were built and msintained for
them. Therefcre, with the aid of a Nagro student assistant
who conducted aii the interviews, the present writer
undertook 2 study of the junior class of che headquarters
college, a study based upon a 15 per cent sample of the
men and women juniors, It is hazardous to generslize
8 from one college student body to sthers knoving what we
‘ do about "the myth of unanimity" among collegs students.
But at the least in cne leading Negro college, rated
Y£air" on the qualitative index, some sense of the come
nosition and attitudes of the student bedy was obtained.
Tea questionnaiye is reproduced in the appendix, Here
12 guffices to observe that the junior class was chosen
because these students are beyond the critical sophomore
stage, are wvell into thelr mejors and at the same time
are not yet completely preocccupied with gradeation and
the job market, VWhen yeievaat, data are drawn from the
I student questionnaire to £1il out the picture of faculty
o problems,

No claim can be entered that the methoda described
above resulted in a definitive study of the Negro college
gysten, That task awaits further social change in the

. South as well w8 a much more anmbitlous research design
— which would azible members of a3 regsearch team to make
V syetematic loug-range studies of selected Negro colleges
for purposes of tight comparisons. The interview material
and the notee drawa from participant observation may con-
tribute, however, to the framework of such a definitiwe
N gtudy in tke future, Given the limits of time and re-

. sources, that zemains the modest goal of the present work.
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RESULTS AND DISCUSSION

The writer®s experience as a faculty member in a
leading Negro college during an academlc year, combined
with a series of interviews with faculiy members in
a range of Negra collegea. provide the basis for the
resuits cf tne Br.unyo Civen the modest Tesources eo
ployed and the ghort time available it 18 possible
that these results do nou.f4irly represent the world
of Negro higher education, Yet, ackuowledging some
inevitable distortion and erxor, it can be usserted
that the following generalizations are consistent with
previous research on the Negro college universe,

1. From thé point of view of faculty strength the
"aducation gap” 18 not primarily betiweer the Negro
and white systems in gemeral. The gap is between
the handful of leading Negro collepes and the large
number of poor to mediocre Nepro collepges which come
grise the modal group in Negro higher education. Faculty
at the few leading institutions are better prepared,
more abgorbed in their disciplines, iore conscious
of academic and ptofess:lonal teaponsihilitieso They
carry almost the entire burden of re¢' ‘arch and publi-
cation, They =rpress confidence in uelr institution
and -talk ebout its ptoblems in educational rather thaa-
racial terms. This is not to say that the leading
institutions are without problems. Like the weaker
schools they, too, have had to cope with the conse- -
quénces of an earlier pattern of segregation apd discrine
ination. But the soclal scientists in the sample at
these schools move with relative assurance in the
academic world. They have had experience both within
and outside of the Negro system, and they expect their
colleges to grow and develop in the future,

2. The weakness of faculty in the modal group
of Negro colleges is clear and obvious. The situation
is discouraging. It probably cannot be significantly
improved, since it ie difficult for these institutions
to compete in recruiting staff, as already noted.

With the exception of a small minority of outstanding
teschers who happen to be at these colleges f£or ome

reason or another, the great majority of faculty mer=
bers in the weaker schools appear to be marking time.

Their concern is almost exclusively with teaching, which
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would be laudable under ordinary circumstances, but
in these colleges the teaching function is carried
out mechanically. There is little intereat in
challenging students to work independently, and less
iatereat in challeneing administraticns te initiate
new policies. PFor Gheiy part, stislents are cognizant
of this ethos of the status gus. :Yet having invested
in a college education, and lookiug ahead to the
conferred status of college graduate and future
employment, they are reluctant to "rock the boat." .

; .
This point is readliy acknoﬁiedgea by Negro
educators. However, they g0 on to emphasize the
fact that there aie many weak whifa institutions which
show the game characterietics: poo poorly equipped faculty,
excessive faculty deference to adtocfasic administra=-
tion, lack of faculty interest in scholarly pursuits,
faculty apathy toward pzrofessional associatlion (like
the AAUP), corrosive self-gserving and intriguz
among teaching and administrative gtaff. 7That is
undeniably trne, and important to note since it in-
dicates there is nothing racial in educatfonal
inferiozity. At the same time, the comparison with
white in_titutions doee not alter the facts concerning
the modal group of Negro colleges. Nor does the come
parison contribute to the discussion of how these de-
ficiences in both Negro and white irstitutions might
be attacked. Candor requires the additional observa-
tion that, in a certain sense, the poor Negro colleges
are “'differently bad" from the poor white ones in
the Socuth, They have been trapped behind a double wall.
The regional problems of the South have been every=~
where compounded for the Negro Scuth, No matter how
poor a white college in the South, no matter how weak
its teaching staff and its academic resources, it
always tock 1t place 4in the commumity simply because
it was white, Private interests or state legislatures
provided a foundation for it, whatever ite failings,
In the case of the poor Negro colleges, however, this
tie did not exist} both their strengths and weaknesses
were "invisible" to the white community., Thus, they
were at a disadvantage even when compared to the below=
average white countexparts.
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3, Nepro faculty members, in the gocial science
Sampic at lesst, are little interested in the question
of dnkezrated staffs and gtudent bodies. Agein,
the laterest is greater iz the larger, better schools,
But o the whole the respondents do not dee walue
in the principle of racidl integration as such, The
Yrerorse intagration™ at West Virginia State, Bluefield
State, and Lincoln (Mo.) is not viewed as a stxiking
ionovetion. Tne Teasons Iof this are muitipie and
interrelated. They requive comment because frequently
white faculty members who enter the Negro college
n gystem in good faith and with capectations of the
oA value of integrated campuses are shocked by the 4n-

B difference, if not resentment, toward them,

In the first place, older Negro Saculty members
B . 1in particzular, are asware that the whites are often
- better prepared professionally, and they feel _
threatened. There is additional hostility to white
staff members because Negroes, whose mobility tas been
confined to the alleNegro system, kuow Ziiat whites
are free to move apywhere in the academie circuit,
- It 15 agserted that even the dedicated whites, who
> have served the Negro college community for a icng
= time and have been through the difficult years with
’ thedr Negro colleagues have not had to suffer in the

game way. As for the younger whites, they are per-

- celved as transieate, willing to work at a given Negro
e college for a short time but not permanently, Young
white people also "make trouble" « they are restless
with traditional administration as iaterpreted by
Negro presidents and deans. Finally, the racial
burden of the past meskes it virtually impossible for
L the famlliar give-and-take of campus soclal life
P to take place freely between white and Negro fardlies.
- Relationships remain on the surface. White overtures
are nisinterpreted. Friendships are asubject to strain.
, At the student level th» presence of whites also pcses
o large problems. Negro students wonder why "they™ have
B come “here", Since campus social life 18 as import-
e ant in the Negro colleges as in any other, dating
2 raises additional questions. Where the colleges are
o Iocated in large cities, and where there has been
e traditioa of integrated ataff and student body, there
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15 less tension of this kind - Howard and Fisk
come to mind, But in the great uajority of insti-
tuticns in the South the question of integration
scems remote and distant, irrespective of the ad-
vantages it might bring in terms of divewsity.

4o Negro faculty members do not feel theme

seives accepied by the genmersl community in thelr
professional, scademic ro'as. All Negro respondents
reported continuing ¥scial discrimination is

housing, family employment, sccess to schools,
hosoitals, local agencies. The dramatic desegregation
of public accommodations "downiown" was duly noted

and attributed basically to the student sit-in movement
xrather than to any "give" in the white commmity.

In the largest cities, such as Baltimore and Washingtonm,
where Negro institutions are located iu & muiti-group
seting the discussion of recial incidenze was minimal,
But im the Deep Scuth Negro zespondents anslyzed

at great length ways in which traditioral racial
patterns in the general community continued to
restrict them. (One chairman of a soclal sclence
departuent in the Deep South described in moviag

eorms the harassment of his daughter over many

months in a desegregated school.) Although white
faculty members eecape this kind of raclal exclusion
by definition, the mere f£act of their assoclation

with Ythe colored college® tends to cut them off

from the generzl community, especlally inm the gnaller
cities in which many of the colleges are found.

Although three-fourths of the Negro respundents
were willing to agree that *'progress has been
made 3n race relations' in their respective commmities,
the general tome was one of skepticism, and in some
cages bitterness, toward the local white population.
(In particular respondents stressed the conspicuous
absence of any basic relationship with other "white"
colleges in the same community, 2lthough they acknow-
ledged such non-racial difficulties as time and
transporcation schedules and the quesiion of the
ability of their students to meet higher standards,)
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In brief, it is impoasible to exaggerate the import-
ance of additional changes in race relations in the
South before Negro academic men and women can play

2 more decisive part in serving thelr local communities.
The enforced isolation of the Negro college in trad-
{tional Southern communities cunstitutes a f£ormidable
barrier to 2 necessary functional definition of Negro
acadenic men and women as integral members of the

total community of scholars in an Albany, Georgia, or
an Orangeburg, South Carolina, Racial discrimination
prevents the talents of these prefessionals Erom being
cmployed, granted that their talents are frequently
8till below the level of comparable white professionals.

5, Despite their importance in the community
as professicnals and their influence within Negro
middle~class society. the faculty sample members are
not deeply involved in politics oxr political organization.
If they are in some degres flattered by the attentien
the Negro community is at last receiving from the white
bourgeoisie - the result of the growing Negro vote
in tha South and white uncerteinty as to how it will
be eventually deployed = they remain highly skeptical
of coalition government with whites in their local
communities. The basie reason for this seems clear
to them: they do not helieve the white community
is ready or willing to share power in these Southern
enclaves even though the Negrgsminority is large
and voting in greater aumber.

However, two exceptions, markedly different
from each other, should be noted, Atlanta, the
epitome of the "New South", increasingly cosmo-
politan im structure as well as increasingly prag-
matic about race zelations, has worked out a modus
vivendi between the white bueines 8 and professional
establishment and the Negro counterpart which includes
wealthy businessmen, lawyers, doctors and leaders
of the Negro academic community., Yet the "Atlanta
approach®, which has been of considerable benefit to
both elites, has scarcely touched the surface of
problems involving the Negro poor of Atlanta. More
than 40 per cent Negro in composition, Atlanta con=-
tairs some of the most scabrous Negro sluns ever
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seen by the present writer in the South as well
as some of the mesg affluent Negro suburbs in

the entire ua‘acs.on.“6 It is doubtful that the
Atlanta entente merits the nationwide praise
accorded it, for all the full-scale politicsl per-
ticination af the Megroe businesz and prefessional
elite.

The second example of faculty involvement im
coalition government is exceedingiy interestiug
because it is in part the work of two sociologists.
Mzcon County, Alebama, which fncludes the small
city of Tuskegee and Tuskegee Institute, is over
80 par cent Negro. Yet until receatly it was con-
trolled altogether by vhites, bath officially end on
an informal basis, although Negroes were, aad arve,
the source cof the eity's well-being. %The prelude
to change oecurred when a sociologist Dr, Charles
Comillion succeszsfully challenged the racist
gezrymander of Tuskegeée, carrving his case (Gomi}}ion
ve. Lightfoot) all the way to the Supreme Cousi.
This permitted a political guid pxo quo to develop;
Dr. Gomillion and others in the Negro political
organization were able to achieve minority rep-
resentation on the City Council and {n city affairs.
One of the new councilmen was Dr. Stanley Smith,
also a socinlogist and now chairmen of social
sciences at Yuskegee Ingtizute. Rerxe again coalie
tion government iavolving Negro academic men seenmed
to point the way to the future in the Deep South.
However, despite it practical effectiveness iu the
face of formidable political obstacles ip Alabanma,
this coalition must be transitional in the seuse
that, sooner, or later, it will be tramsformed 1sto
black majority rule and white minority representation,
Already a Negro has been elected sherifi in Macon
County, s remarkabie achicvement in Alabaxa where
the county. sheriff is much more than & law-euforcement
officex., The killing of & young Tuskegee student
by a white man fn 1966 touched off underlying
resentment of the arrangement among younger Tuskegee
faculty snd the more militant students who formed an
ad hoc committee fin opposition to the Gomillion-
Smith group and the coalitiou strategy. For its
time, however, this procgram proved & valuable 1ink
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between past and present; it went far beyond the
traditional, dependent pattern described by
Gunr & Mydral as "accommodating Nezro leadership,”

Quse rasbi n dmowad L2amd nda Lae ol Wamera
GNid ~TiIEBnBAUCWSU a Wore decisive IuTa Of LegTe

political organization in thoge atypical counties
in the Deep South where Negroes still constfitute
an overwhelming majority,

In sun, it is too early to predict the ultimate
form of Negro=vwhite politicai adjustment in the
South, For the time being Negro academic men and
woman are playing a moderate, middlie~class role,
naintdining lines of communication with white
leaders but not challenging white power directly.

6. A few exceptions apart, Negro faculty mem-

bers did not play a decisive part in the civil rights
wmovement, although thezgauggorted demonstrations and
boycotts led by students and & small number: Q__zpunger
faculty., There was wideapread reluctance to discuss

this issue, for it often represented a painful

dilemma for Negro teachers, particulariy in the
smaller, weaker echools, more vulnexable to pressure
from the vhite community, On the one hand, faculty
nenbers were surprised and exhilerated by The Movenment;
younger Negroes were quietly saying "no" to segregation
and discrimination which their teachers had suffered
in zelative silence. On the other hand, the faculty
wvere compelled to look to their presidents and deans
who were charged with mediating between the students
and the white community and who were of course res=-
ponsible for faculty joba., 1in a few cases Negro
administrators atood firm against presseure from the
vhite commmity ~ and in the public instfitutions

from white state legislatures, holding the purse
strings -~ either to “concrol” militancy and protest

or expel certain students 2xd fire certain faculty
members., But in the majority of the colkges in the
sample the Negro administrative heads did not feel
themselves free to make an open and forthright
commitment to The Movement. And without this lead

and in a situation where normally faculty members tended
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toward paseive scceptauce of adminfstrative policy,

a reversal of the traditional cautfon orf the academic
black bourgeoisie conld &ot be oxpected. In the
eurbuleu: years of the early sixties student expul-

Py g Lo anaB AR il uan
sious ans facully dismissals d4d take place 4in the

snaller, weaker institutfons, both public and private.

It is not the task of the preseat study, and in
B any case £t would be self-righteous, to evaluate the
mixed response of administrators aand faculty mem-
bers in the Negro college system to the cfvil rights
crisis fn the South. Many Northern white 1liberals
were critical of administrators and faculty for not
supporting the student movement more forcefully.
The young Negroes most deeply involved in Th2 lovement
i{a the Scuth were not on the campuses but malintained
close relationships with student militants, and they
were often scornful of the black academic subculture.
In an extended interview, 3tokely Carmicheal, then
leading The Hovement in Lowndes County, Alabama, and
presently chairman of the Student Noa-Viocleat Co-
ordinating Committee (SRCC), argued broadly that the
Negro academic mon and women on campusaes in the
Deep South “have failed us time after time." It
suffices to observe here that, structurally, the
_ Negro colleges in the Scuth, the state-supporied
N institutions in particular, have had to function
‘ within tightly defined limits or risk loesing outside
) support for the basic task of educating young Negroes.
BExcept for the small number of very strong Negro
colleges where administrations were not compelled
to adhera to ths complicated and delicate rules of
“easte etiquette,” the colleges supported the dovement
vithin thess linmits. Individual Negro faculty members,
in rare instances, took their cues from nmilitant
civil rights reference groups and marched to diffsrent
drummers 3 but the majority did not excesd the definad
1imits. 2

AL (Y
S
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7 The role of the academic man 18 ong strand
in the overall way of life of middle-class families.
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In niddle-=class style of life, apart from considera~ :
tions of academic echolarship or responss te racial

change, Yegro academic famiiies di¢ not apnear to

differ appreciably from comparable white families,

4s husbands and wives, respondents tended te focus,

security, academic gossip, soclalizatlon of children

and their educational future, social and religlous®
activities. Such differences as were apparent did

not seem to stem from an cbgessive and compensatory

need to outdo the white subculture in atatus and

social ritual, as Frazier and other critics cf

the "staﬁgs-ridden“ Negro academic world have

charged. Rather, the excessive concern for titles

and formality in some colleges, the preoccupation with
"partying" in the nondemominational schools and the ;
preoccupation with rigid moralizing in the Baptist ‘
institutions, the resistance to "intellectualizing"

in the pursuit of family interests and recreatipnsl y
activitiee, the tedious adherence tc the most o
elaborate ritual possible ian fratemity, sorority, :
and ROTC activities - thegse familiar eclements

in Negro college social life are better explained

by the isolation of the system and by the limited
experience of so many of its faculty members than by
recourse to the thesis of the Negro communiiy as a

parody of the white, a "pathological" expression of

the larger society, to use Myrdal's term. In short,

the differences in style of 1life are historically

and structurally induced, even if their consequences

are measured psychologically. No one who has taught

and wozked in a swall and relatively 4solated Mid-

western teacher's college would be surprised at the

gocial tightness and parochialism of campus family

life in the :eaker Negro colleges. Conversely,

Negroes who have grown up in the middle~class urban

Nozth and have slway: attended intograted schools

through the graduate “evel, have moved with confidence

in the gemeral intellectural and professional commun-

ity, whatever the special problems in coping with the
comnon “mark of cppression,” race. Young Noxrthern,

urban Negro cclleagues of the wricer who have taken

jobe in smalli Negro colieges in the South report

being frequently “put off" by practices in these
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inetitutions over acd sbove the common bond of color.
Te be sure, as Zn any subculture, there are speclal
agpects. Without in any sense sterotyping, out-

pide observers are struck by distinetive patterns of
dancing, music, "in" language, sex, drinking, kinship
and £riendship on Negro campuses, but these are

group variations on universal themes.

The study did find, however, very marked con~-
trast between the campus community with its £ringe
of middle—class faullies, and the poverty-stricken
areas of working-~class Negro families meardy. As
already noted in the section on ecoclogy, most of thz
Negro college campuses are tucked inte cormezs of
citizs, adjacent to industrizl and traunsportation
areag; they are often middle-clasas {slands ia the
midat of poor Negro nzighborhoods., {Morgan Stacte,
in the canter of 2n almost completely white, middie-
class suburb of Baltimore, is a striking evyception.)
Uncil recently the two class communitiss Gid not have
a real inmpact on each other; in fact, in the smalisx
colleges egpecially a prime social function was to
protect young men and women from the “other" emviro—
zent 8o sntithetical to middle c¢lass values, Some
of the younger, more soccially conscious Negro
students in the undergraduate sample, speaking in
terms of rising pride in race rather than the tra-
ditional coloxy ambiwalenca, made reference to the
need for solidarity with the ghetto and the black
poor. But this wes uncharacteristic. For a ma=-
jority of the students their administration's con=-
stant reiteration of the theme of success and stability
in a world of enlarging opportmities, diverts them
fron ideological commitment.

IN CONCLUSION

Drawing together the seven major areas explored
above, it nay be saild in summary that the study found
Negro academic men and women in the Negro college
syster still hampered by the racial conditions ot
the past., Witk certain exceptions in the few leading
institutions, they have not yet been able to move on
to a competitive position - as scholars and teachers
who are Negro, not Negro scholurs and Negro teachers—
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with their profesmicnal peers in "white" gchoole of
comparable size and types. At the same time these
faculty membexrs are providing, with a varying degree
of competence in the modal group of colleges varying
from poor to falr in quelity, the onlv collepe
education pregently available to young Neegrc peopie
in verious regions of the South. Therefore it

appears unrealigtic to comsider in the near future
Yelogisg the doors™ of the great majority of these
institutions in the modal group. Until more fundamen-
tal changes can be made in Axerican soclety, before
college in the lower schools of the South and the
urban North, and outside college in the employment
and income situation of vast nunbers of Negro pareants,
the modal group of Negzu collieges are likely to con-
tinue as before but making whatever ad hoc improvements
they can in the effort to ".atch up.™ At the same time,
at the college level, we may anticipate a continuing,
if gradual, increase in the numbers of Negroes at
Southern universities and colleges end at Northern,
urban institutions of higher iearning, particularly
those catering tc day and evening non~residential
students.

If this report thus ends on a2 somewhat pesgsgi=-
nistic note, it must be remembered that educational
desegregation in the South has only been under way for
a little more than a decade. Before that time the
cunulative effects of racial segregation and discrim-
ination piled up for nearly temn decades, It would be
surprising if the modal group of Negro colleges,
even if they posgessed far greater resources than
they have, could reverse quickly a historical procese
of such depth and magnitude. But in contemplating
the proximate future there are grounds for a tempered
optimiam. If racial desegregation of primary and
aecondary schools in the South turns out to mean
improvement in quality as well, Negro students will
be eventually better prepared to cope with college
in general. Whether the college 18 one of the stronger,
precominantly Negro institutions which will survive
beyond the transitional period of the next two decades,
of 18 one of the integrated, predominently white
ianstitutions which will be open to all quaiified students,
the choice will bhe thedrsy It will not be imposed upon
them on the basis of the color of theilr skin.




e

SUMMARY

As racial desegregation procceds inm the Soutk,
further changes are anticipated in the dual system of
higher education. Negro students are gaining admis-
sion increasingly to the previously all-white but oow
partially integrated system in the South, as well as
to Northern integrated colleges and universities. But
the Negro colleges are expected to comprise at least
2 percent of total college enrollment, and at least a
third of Negro college enrollment for some time to come.
Accordingly it is important to understand the status
transition of these institutions snd to analyze the
role adaptations which their Negro faculty membexs are
- making to change. A key index of Negro college
— strength is the ability $o wecruit and maintain schol-
’ ars and teachers of competence who can provide their
Negro (and some white) students with & sound aducations
With respect to this index gll the Negro colleges have
been handicapped in the past by & pervasive system of
racial discrimination and exclusion, but it is the
. smaller, weaker schools - a majority of the wbole -

- which have been the most deprived.

The study assumes that continuing desegrvegation
accelerates change within the Negro college system in
general and makes for role adaptations among Negro fac-
ulty members in particular. To test these assumptions
the writer sexved as a regular faculty member of a
leading Neg:> ccilege in the coastal South during 1965-
66. A reduced teaching load permitted him to visit the
campuses of a sample of other Negro colleges and to
conduct intervieus with social scientists (principally
sociologists) on these campuses. A questionnaire dis-
tributed to a 15 percent sample of the junior class at
the "headquarters" college provided additional materi-
al, The study vests primarily on participant observa-
tion and interviews at the faculty level, however.

Ta the second decade of the era of desegregation
in the South, the “education gap” between the "white"
, and Negro systems of higher education remains persist-
v ent. It is especially marked in the smaller, weaker
institutions, the wodal group. The few ‘klite” colleges,
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in contrast, while still confronted with many problems
stemming from the segregated past, appear on the way
to beeoming schosls of goed quality, capable of com-
peting relatively evenly with "white" schools of com-
parable size and type. The major challenge in both
types of college lies in providing “cateh-up" educa-
tion to students who have fallen seriously behind

the notm Gwing o 4madsguate lowsr schosl sdusation
for Negroes in the South. But “catehing up” is fur-
the: inhibited for the students by a condition common
to all but the elite colleges: Bxcept for a handful
of excellent sciholars scattered through the modal
group of Negro collepes, the facully is exceedingly
deficient in professional preparation, scholarly com=
mitment, and involvement in significant social issuss,
when eompared to faculty at "white® institucions of
gimilar size and type. In terms of role adaptation
this means that faculty in the weaker schools are
still lavgely comditioned to the segregated sysiem;
their professional voles will continue to be played
out within the constricted world of the small, iso-
lated Negro collega. Only in the leading colleges,
very few in number, are thers signs that the vole of
the academic man i3 in transition. There, a grow=
ing emphasis on professional competence in an academic
digeipling ean eventually result in a faculty which,
whataver its raciasl composition oxr balance, can move
acrogs racial lines, in and out of the Negro college
system. '

.,“

It iz doubtful that undey prosent conditions the
"faculty gap" can be xeadily closed. Most of the
schools lack the resources to recruit younger, abler
Negro and white scholars. In the Deep South political
and educational leaders have shown little inclimation
to upgrade the tax-supported Negro institutions to tke
point where they can be functiomally integrated in to-
tal, state-wide systems of higher education. Aid from
the federal government and the foundations to the Negro
colleges, as well as faculty exchanges with Northern
institutions and special summer institutes for Negro
faculty, are valuable but limited im scope. A drastic
“slosing the doors™ of the many weak institutions might
be beneficial in the long run, but in the short rum in
the South it would deprive Negroes of access to higher
education, howaver limited. Therefore, &t aesms Yogi-
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cal tu conclude that significant changes in the Negro

college structure end in the roles of its academic pex-

eonnel, will be dependent on mure fundamental processes

iavolving both desagregation and imprcvement in the =
quality of Regro education at the lower school laovels. i
It is from such integrated ané improved high schools
that Negro students in the Scuth will he flowing inte
college and, thereafter, inty graduste training and

teaching positions in the gpecial Negro, and the gen~
eral integrated, systems.
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spondents’ skepticism about coalition politics is g
grounded in zeality. In those medium~-sized and small
eities where 3o many of the Negro colicges sre found,
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McGraw=-Hill, 1962)°

= 28 ,

) In part support for the student movement developed

’ along generatiosnal lines; the younger Negro academic

, and profesgional people provided the strongest support,

B the more conservative older people (especially the older

SE Presideats of stake-supported Negro colleges} toek stern

measuges to suppress student activity. Administrations

at Alabama State, Florida A. & M.; South Carolima State,

3 Soutbern Uriversity, Albany State (Georgia), ané a num~

5 ber of other state-supported institutions suspended stu-

> denls or induced them to cease sit-in demonstrations.
Older Negro faculty members tended to acquiesce silently.
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- Private colleges with private resources were legs vul-
nerable, but in sevaral church-related scheols whose
administrations feared pressure from the white come
runity /Speliman, Beounedict) students were tiveatened
with expulsion end faculty with diemissal for civil
rights activity. In contrast, the Prasideut of Fisk,
Stephen Wright, fully supported his Fisk st¢tudents

i jeiled for sit-in demonstrations. See Boward Zimn,

SNCC: _The ¥ow Aboiitionists (Boston: Beacon Press,

. 1964).

29

Frazier, op. cit., "Unlike the missionsry teachers,

— the present teachers have little irnterest in “making

= men,"™ but sre comcerned primarily with teaching as a

", gsouree of income which will enable them (. maintein

i | niddle-class standarde 2ad participate in Negro "society."

, - s 740}

£
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APPENDIX A
COLLZGE CAMPUSES VISITED IN THE COURSE OF THE STURYL

State Status Location
Alabama
Alabama State College (s) Montgomery
* Talladega College (®) Talladega
® Tuskegee Institute (?) Tuskegee
Arkansas
* Phllander Smith College {) Little Rock
District of Columbia
* Howard University {s/?) Washipgton
Georgia
Yorehouse College (P) Atlanta
# Morris Browm College {P) Atlanta
Rentucky
* Eentucky State Gollege {8} Frankfore
Marvland
* Bowie State Jcllege (s) Bowie
Maryland State College {s) Friancess inne
®* Morgarn State College (S Baltimore
Misaissippi
% Jackson State Goliege (8) Jackson
#* Tougaloo Sollege (r) Tougaloo
Norzh Carclina
Barber-Scotia College (») Concord
# Bennett College (%) Creenshory
Elizabeth City State College {3) Elizabeth City
Fayetteville State College {s) Fayetteville
* Johnson C. Smith University {¥) Charlotte
North Carolina A. & T. College (8) Creensboro
* North Carolina Cellege (s) Durham
= St. Augustine’s Gollege P) Rale’gh
Shav University (P} Raleigh
* Winston-Salem St. Sollege (s) Winston=Salem
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. Ohio
e Centzal State College (<) Wilbexforce
b Wilberforce University () Wilberforce
-.
. South Carolina
, % Allen Upiversity (43 Columbia
o % Penedict College (P) Columbia
i Claflin Gollege {P) Orangeburg
- Morris Colliege (P) Sumter
. * South Carolina St. Gollege (S) Orazgeburg
Tennesgsee
Y, Fisk University (P) Nashwville
“ * Tennessed Av& I. State University (8) Nashville
/i Virginia
N ¥ Hampton Xnstitute {¥) Rampton
. ¥ NorZolk State College {S) Norfolk
8t. Paul’s College (P} Lawrengeville
* Virginia State College S Petersburg
% V¥irginia Sollege & Seminary {P) Lyachburg
® Virgicda Union Univewsity {3 Richmond

Hest, Vieginia

® RBluafield Stnte follege {S; Bluvefield
® West Virginie State College {S) Institute
‘1; 16011eges marked with asterik refer to campuses where in-
= . terviews with social scientists were nonducted. 8" stands
< for state supported or public institutioms; "P" for private
. support.
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APPENDIX B
SCHEDULE FOR INTERVIEWS WITH SAMPLE OF SOCIAL SCIZNTISTS

1, Could we begin with a bxrief description of this
school beyond what's printed in the catalogue?
Bw would you define the staff, astudeat composition,
quality of educati-n hexe?

i 2. Row about the soclal scicnces here? How are they

- ~rganized, what are the chief problems? What would
yu like €o ses aceomplished? Where do secioclogy
and anthropology £it into the picture?

s 3. Going back to 1934 and the Supreme Gourt desegyega:
tion decision do you think this and thexr changes

L in the South have made a difference .n this particu-
£y lar college¥ ¥hy or why not?

e 4. 3£ you had to chcose the wost basic problem con-
fzonting this institution what would it be? Do you
think this and other problens affecting the Negro
colleges are going to be resolved?

5. How do you £ind the administration-faculty relation-
ship here? Ave you satisfied? Would yov like to
see any changes?

6. I wonder if we could look briefly st the place £
the college in the community. First of all, what's
the racial situation as you gsee it I mean exient
-f segregatiocn, discriminati:m in 3 wusing, schools,
jobs, zeeesa to hospitals, public piases - that
kind of thing. 4ny yelationship with the "white®
collcges hewel

7. On the same subject, how was She college involved
in the clvil rights movement - both s%Zaff and stu-
dents -~ say. affter 1961% What do you feel was sc-
complished? Where would yor sar The Movement i
beading these days?

.“;»,, 8. I wonder if we could use the fewm “powsr structure®
) for the white and Negro communities? How do you
e . think power works in this community? Can the “white

power struciure" be fairly readily identified?
Yhat about Negwo political pouwex?®
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9.

' 10.

(Por stats-supported institutions.) Now, with deseg-
ragation, have there baen any significent changes, in
your epinion, in the relationship to the state legise
lature? What d you thiak the future is going to be
1tke for thiz college as a state-supported imatitu-
tion?

We've covered a great deal of grouwnd, and i’m appre=-
ciative of your time and effort. I wondcr if there's
anything you wast to touch on im closing < this cole-
lege, the Regro college system, the South today?

!

(Xete: The material ahove constitutes only a rough gailde
to fiaterviews. It is deliberately open~ended. Sometimes
it stiralated s wide-ranging discussion; at other tices

it failed to move the interview beyond a rather mechanical
exchange. And only im the few leading institutions were
raspondents willing ¢o speak freely about problems iater-
nal to their coilege.)
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APPENDIX C
.j | SCHEDULE FOR STUDENT INTERVIEWS

g Informaticnal Nokte

N . The schedule which follows is part of 3 survey of a
157 sampie of the junior class here. Ve are interested
in the background and sttitudes of a group whose members
. have spent three years here or have transfexred into
this college and thus have a2 basis for comparison with
other institutions.

Most of the questfions are noncontroversial. A
szaller number explore attitudes toward the college com-
munity and the world cutside.

WE WISH TO EMFHASIZE THAY ALL OF THE DATA ARE COMPLETELY

; CONFIDENTIAL AND THAT THE AHONYMITY OF TEE RESPONDENTS

' IS ASSURED. NO NAMES ARE USED IN THE SCHEDULE, ONLY
GENERLLIZED MATERYAL IS MADE AVAXLABLE,

We ask respondents teo read the questioms carefully
and to aunswer framkly. Please request the interviewer
£0 clarify where necessary. Where there are fixed an-

= svaers choose theose which come clesest to yecur sftuation,

- In the oral sections do not hesitate to make additiomal

K comacnts even if not directly related to the question
at hand.
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hA. Pamily Bacggrougd

1. Give community and state »f birth for:

yourself
mathay
father
2. Cheek community in which meat time spent while
growing up '
fara or village (to 2,500)
suall town (co 10,000)
medium city (to 50,C00) )
eity (so 100,000) _
large city (inner core)
large city (suburd)
4 3. State religicus sffilistion of pareunt(s)
PFather Mother m Self
Degree of affiliation (strong, average, weak, don't
kaow)
Father
Hother
Self
@
' 4, List father's usual occupation when you were grow-
ing up and iadicaze significant changes in ails work
! career, if known. ’
1f mother worked, or does now, indicate job(e) held
5. Claasify as accurately as you can, social position
of vour family fn the comnunity while you were grow-
ing up:
middle class _ upper class
working class ) upper middie eclass
other
6. Check annual family fncome befora taxes as you were
growiag up. EREstimate to the bsst of yocur ability.
less tham §3,000 to 10,000
te 4,000 to 15,000 more
to 6,000 te 20,000 than
to 8,000 to 25,000 $25,000
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A. Family Backgraund {cont'd}

7. Give no, of beothers and sisters and ages of those

:"” livwga
g 8. tuist bhighest level of educaticn reached by:

FOLGET
‘ - fzather ]
= . older brother(s)
older sister({s)

1

It
(e
°

Indicate prescat parental marital status (married,
remaxried, separated, divorced, widcwed).
zother
father
oldcr brother(s)
R older aister(s)
10. List social, fratermal, chuzch, other grovnps (ie
. Leglon, Masons, NAACP
2 wother:
" fsther:

11. W¥hat s the waual reading materiel in the home these
y days? (4e daily paper, bought books, library books,
wagazines)

ol 12. About how many hours per week does family watch ¥
ox the average? Uo you and your pareants have 2-3
faverite programs? (List)

9 13. Have your parents been voting over the past five
' years? If so, hovw oftea?

. father:

e sother:

Indicate usuai political affflistion (Dem., Rep.,
- Ind., Other, None)

i father:

’ mother:
. 18 anyone in the family actively imvolved in pol-
: itics? Houw? T

d
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A. Pamiiy Backgroumd {sont'd)

14. Vbere did you go to elementary school? How large
was {t? How sugregated was the system of which
it was a part? How mach desegregation had taken
pisce? How geod wera your teachers?

15. Where did you go to high school? How large was
1t? How segregated was the system of which it
was & part? How much desegregation had takea
place? ’

16. Briefly, how would you describe the quality of
P your high school education: poor, fair, adequate,
goed, very good, excellent. (CIRCIB)} What would
you say wera its stromgest, and its weskest,
points.

_ 17. Roughly, what was the size ¢Z your graduating
B ) hizt: scheol class? Roughly, what proportion
‘ dropped out, finished, went on to coliege?

B. Educational Development (oral)

Now, so far, the questions have been largely in-
formational, and general. I wonder if we could go on te
your development before, and during, college. Don’t
hesitzate to ask me to clarify eor amplify.

s 18. Now would you say your parents raised you very
: - strictly, strictly, relatively permissively, pere-
missively, rather inconsistently? (Wazit for

devlopt.},...,How did they handle moral and sex-
ual issues?

15. HNow going back to high school or even earlier did
the family discuss your education, hou far they
7anted you to ge? What did you think of these
goals? WNow did you see them?
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B. Educaxiopa} Ravelomant (cumni®d)

20. Going back as far as you can remember how did
the family first bring up race or color? Nas
il aKter some experience they had ~ or you had?
How did they talk about the relation of Negro
people to white people? What was your reaction?

e

21. Talking about the same subject, race, can you
recall your own earliest feelings, the first
times and after when you came up againsc dis-
crimination or, say, segregated facilities.
Has anything changed over the yeaxs - ir the
situation, in yourself over the vears? - Take
youzr community, say ....employment, pubdblic ac-
commodatiens, schools, housing - any of these?

22. Could we touch on another wminority group, for
examolle, Jews? Did the family talk sbout them?
Favorably? Unfavorably? Were there Jews in
the community? Did the family expect anything
different from them as "white people"?

23. Can I come back now to high school. Young
people often have stxong interests at that age.
Has tnere a subject(s) like that for you? Or
was there a teacher, or somebody prominent in
national life, whom you most wanted to be like.
. Anything you really admired?

This College

24. Could you tell me when you fivstlmew you wanted
college. Did you want a Negro college first and
foremost? Why or why not? How did your parents

feel (and you) about: closeness to home /Negro
college?
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) 25. When you were working this out, what kind of ad-
. vice did you get? Was there a good guidance set~-
: up? Did you rely on family and/or friends? How
v - did you find out sbout this college.

. 26. When ﬁou applied could you tell me what schools
: you applied to, im order of preference? What
S finaily happened?

27. WVas your first yeax at college different from
- what you expected or not different? Explain a
bit. How did you find the work? How did you

find the social side, outside class?

28. How did you chcose your major? Are you satis-
fied with it? Why?

29. How do you feel about the calibre of the fac-
ulty? Your courses? Do you think the academic
program could be improved?

30. Does the administration touch your life at all?
Should it be doing anything differently? Can
you comment on any specific policies?

31. What is your attitude toward sccial life on
campus? I mean dating, partying, social or-
g ganizations, enjoying yourself...Do any of the
~ . Tules and regulations governing this get in the
way? Or are the rules about what you think they
should be in & college community?

32. Do you have much time or inclination for reading
(not assignments) and going to cultural cvents.
Over the past, say 3 months what. book(s), maga-

i zines, films, other events have interested you....?

- 61 -~




e

A,
RIS My T I v P !
. SYRR  E UER C RR GRCRPC5 R O NI AEAVUN) N T B

v g M SR TR A e T T 4 M A
A " S A e TL T e As e Y LU - LY PE.F e AR} § Yiri A DS et R ol R B AR R Y S b RO NS v Lo “ '*‘“?{, -
* R A X T R B TR T T I P 4 NG S ZAONE S Y - .

33. Do you have any interest im controversial,

especially political, probleus of the day.

Who would you 1like to sea ¥unning for Pragi-

dent, vegardiess of party? How do you feel
. about civil rights ... the war in Vietanam...

poverty program...any other issue?.....

~ sty
r
C.__This Sollege (cont'd)

“ M.

34. May I ask one last, rather an ™ £" question.
. 3£ you had to do it all over would you come
. to this college? To some other Negro college?

-
.
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