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FOREWORD

Action research has become an accepted procedure
for the development and evaluation of curricular
innovations. This guide is the result of such
research. It reprazsents a synthesis of experimentations
and évaluations?carried on over the three years of
operations of the Curriculum Demonstration Program.

| The work here represents the efforts of a
nuaber of people, most of whom were involved in the
projeét. A majbr portion»of the crediﬁ for éélectihg
and editing goes to Mr. Marvin Rull, Curriculum
Supervisor during 1965-66G.

Charles V. Matthews
Principal Investigator

John E. Roam
Project Coordinator

Quincy, Ill.
May, 1966
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INTRODUCTION

This Curriculum Guide was prepared specifically for students
. enrolled in the Curriculum Demonstration Program. This project was
jointly operated in the Qu«lncyv Public Schools, Quincy, Illinois, by
Southern I1linois University and the Quincy Public Schools. It was
financed by the Cooperative Research Program of the Office of Educstion.
This project functioned during tﬁe school years 1963-64, 1964~65, and
1965-66.

The general purpose of the project was to develop in theory and
practice a total educational program for a group of students referred to
here as "dropout prone" . The students for this program were selected
aceording to factors isolated by Bowmar: and Matthews in a study done in

the same community, Motivations of Youth for Leaving Scho l.l

Among the specific objectives of the Curriculum Demonstration
Program are the following:

1. The development of a sequential curriculum in grades
seven throuﬁh twelve providing concrete experlenceé
geared to the needs of dropout-prone students.

2. The development of new materials and teaching techniques

| suitable for use by other school systems.

1. P, H. Bowman and C. V. Matthews; Motivations of Youth for

Leaving School, Project No. 200, Cooperative Research Program,
U. 8. Office of Education, 1360.




This guide was prepared in partial fulfillment of these two

specific objectives. It is a brief description of the classroom phase

of the program. The classroom phase along with the work experience

phase make up the curriculum of the program.

Py
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PHILOSOPHY OF TH: PROGRAM

Schools are not meeting the needs of a large perc"e\ntargre of
the population. This is evident from the number of students who
‘perform poorly in school or drop out altogether. The students whom
we refar to as'dropout prone" hecome further alienated from school
due to the school's failure to meet their needs. This alienation
leads tp social alienation and the unsuccessful experience in
school is often carried on into adult life. Some of the factors con-
tributing to this lack of adjustment to school by the dropout-prone
students are low linquistic growth, cultural deprivation, social
alienstion, inappropriateness of educationsl experience to
roational expectations, and lack of school and home environment
suitable to personal dévelopme»nt.'

There is little question that students in the dropout~prone
category have the capacity to develcp into useful and productive
citizens. A program aimed at the primary years is essentisl. Inthe
Secondary vears, there are needs for curriculum change and the
environmental cilimate in which the student can achieve pride and the

faeling of accomplishment growing out of teacher understanding and

- an opportunity for the student to achieve vocational preparedness.




The students in the Curriculum Demonstration Program, for whom

tlils cumculum' was prepa:red. were selected on the basis of five factors:
() intelligence, (2) reading achievement, (3) general achievement, (4)
socioecononiic .st,atu‘s. ‘atnd (S) adjustment to school .. These students
made up approximately 14 per cent of the students who fall at t‘hé bottom
“of the ranking of the total class group according to the average of these
five factors as measured by objective instruments. The educable
mentally handicapped stude?ﬁt'.;. were not included a,’s they were involved
in another special 'program ';/

The fi’_vg factors were recognized as correiating highly with one
enother. Therefore, thie students rank low on the scale when each of
~ these factors is considé_red separately. |

It is probably correct to assume that no one cause existed to
explain the stu‘deﬁnt"s need for being regarded as dropout prone. Some
individual needs might have been rather well explained by one factor, -
More than likely, however, ‘a combination of interrelated factors
‘cau‘sed the development of a ‘perso.n's 1.ﬁadaqua‘cy to cope with the
school as it existed. These inadequacies tend to snowball to the
point where capabilities beﬁan to be coveted up by an ovgrt behavior
_pattern designed to mask inadequacies and to protect the 'lindwmual
ﬁ_'dm the results cf).f‘ these inadequacies. A basic or primary cause

m’lgm have been one or more of such factors as iow intelligence,

physical disability, emot!;ona!. instability, alienation because of
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cultural deprivatmn«. or poor motivation. More d‘i‘sa}omng factors tend
to be pl;ersfeﬁnt by the time these siudents reach the secondary level,
however. These factors include poor reading ability, poor self concept,
- alienation to school, and general failure orientations. |
To say that dropout-prone students are slow learners and therefore
- should have 5 curriculum adjusted .accdrdlngly is an oversimplification.
It must be admitted that thzse students have learned more ‘élowly than
the average. They are at the time of their selection, unable to learn
as efficiently as the average--at least in connection with the academic
purpose and the traditional methods to achieve that purpose.

In preparing this gxuide the fouoz_fdng assumptions were made:

1; Dropout-érone. students learn the same wa& and react to

- the same stimuli as other students. |
2, Students’ attitudes toward school and toward academic

learning can be changed by:

Co,

- d.

' sjoctetv .

Their féeling that they are accepted for what
they are. | |

'A prog»ram in thch they can see value,

A program in which they can be successful. .

A method based on the opportunity to express
tﬁem selves and to react to situat.toné which ‘are

basic to the attitudes which please them in

conflict with thé school and other institutions of‘
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3. Dropout-prone students will accept the responsibility for
forming positive goals in an environment in which their
| attitudés are respected.
4, | ﬁe#dlng is one of the most necessary areas Qf emphasis.
a. The content should include a large mefaéure of
orientation to fhé’ local community, the family,
the school, end 's‘ocial agencies for which dropout-
prone students tend to have attitudinal conflicts.
A_b.. ‘The éontent should include a large mebsure of
voéétioﬁal information and preparation for
seeking and ho;d‘lng employment.

Se Practical skills should be taught from a practical approach.




The §oals of a re‘,ading program for'stude»nts designated as
dropout prone are es»'s'enually those of any good reading program.
- They might differ only in their emphasis. The fouowirrg aré the goals
deve'oped by the Curriculum Demonstration Program's Individualized
Reading Program: o
1. To convince reluctant readers that reading is enjoyable
and profitable, &s well as‘ necessary.
2. ‘1'6 have students practice reading various types of
material at their own reading interest level.
3. To bring students to accept the goal of readmg as
their own.
4., To help étudents improve .thelr reading ability bv:' :
a. Increasing sight vocabulary.
b. | Improving abmty to use word-a[ttéck skills.
‘and context clues. o
c. Developing inde«péndeht reactions to wrtttén
| inaterials . |
The reading program ado;rted the foucwmé approaches:

1. Teaching adapted to individuals needs.
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- 2. Simple corrective procedures.

3. Diagnosis and remedial help for those most deficient in
rea‘id,ing skills. | j‘

| Ptacti?callv all dropout-prone students tend to have reading dis-
abilities. The approach must, therefore, differ somewhat irom that of
téachiﬁg‘ readi,ng in the otﬂiuary classroom. Dia.gho\sis and special
remedial 'help must be 1mp1emfehte‘d with virtually all the students.
. This remedial help must be provtded in the classroom if there are no
clinical facilities available.

Dropout~prone students have for the inost part a negative
feacti_dn towhard reading. They ha\ve nme if an?_ org\amzed method of
word arnalys‘lls. They have no mastery of the lowest levels of reading
skills and therefore have little expértence in gathering implied
meanings and ideas from the printed page. They do not see learning
to read as their goal, but as a goal superimposéd upon them by the
school, an institution toward which they have feélings of indifference
and hostilities . Théy have not been successful at reading, they do
not expe,'cf to be. They have developed behavior patterns which |
further impede thein from functioning at maximum capacity.

The problem lé to select ways of teaching reading to “failure-
oriented” students in a self—co’ntﬂned classréom . None of the now
commor ly used methods of teaching seems to be capable alone of
solving the entire problem. The method used, therefore, must be a

combination of several commonly used methods.
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The Individualized Approach;
The methcd of teaching reading which is described here

centers around individualizing reading instruction. It is not,
however, the individualized method advocated by Dolch and others,
in which students select all their reading materials. Selection of
materials by dropout-prone students is regarded as a goal rather than
a means. These students are likely to have little self-direction,
They expect to be told where to start and to stop. Bocause they have
had little or no success at reading, reading is not pleasant for them.
When given complete freedom to select a book to read, the more
reticent dutifully select some book and attempt superficially to read
it in order to comply with what is expected of them. The more
aggressive refuse to do what is expected of them and frequently
reject choosing any book.

Reading classes for dropout-prone students need to be more
teacher directed than individualized reading classes. This helps
;ead ﬁoﬁ the existing attitude of rejection of reading and lack of
initiative to the eventual students' own selection of their ;readind
material and 'morre self-initiated reading. The teacher, then, is
faced with the paradoxical situation of having to structure a teacher-
directed readlng.'clas.s for students whose learning needs include

self-3irection. Lessons should be structured in such a way as to

lead to a situation where each student becomes self-directed and




capable of selecting his own reading materials. He should see reading

as something he can do and as something that will mmeet his needs and be

valuable to him,

Range of levels of reading abilities and interests of dropout-prone
students are probably comparable .0 those in the regular classes. The
range of disabilities, however, are probably wider as are the range of
attitudes tdwérd reading. Students score at a low level of reading ability
because of various disabilities or lack of skills. For this reason there
are few read!ng lessons that muat be presented to the c‘:larss as a whole,
Because of the ptevalént ladk of direction there is little value to a reading
lesson that leaves each individual too much on his own. The best
alternative seems to lie in working with the students in small groups.
Each group consists of two to five students of approximately ‘the SAMS
interests and reading level. Saveral factors should be inveived in
determining the structure of the groups; these mclude reading level,
~ interests, and behavior patterns. |

The first few weeks of the reading classes are spent m measuring
reading levels, diagnosing specific difficulties, introducing materials,
and detetmining interests. Students, meanwhile, are 'fomlnq social
groups and usuallyf after a few weeks know some students with whom

they would like to WOrk and others with whom they would not like to




Qe
work. Sociograms are constructed. The groups which form according to
the sociograms are thep compéred to groups formed according to reading
abmty and those formed by teacher-¢stimated intergsts . Each student
i put into a group with at least one of the 'people he chooses and an effort
is made to see that he is not forced to work with soméone with whom he
feeld he cannot work.

When there are dlsqrepanctes between student~chosen groups and
reading-level groups, it seems advisable to let the student work in the
group of his choice. The hazards to having a child with others more
proficient than he is are obvious, particularly if he is made to feel that all
in the group must do the same thing. Most students, howaver, choose to
work with those of abilities and interests common to their own. When
this is not the case the teacher must determine why, and try to place the
student in the group whqre he can best function. No student--solely
because of similar reading level--shou.ld be placed in a group either
whose interests are far afteld from his own or whose overt behavior
makes him uncomfortable. For some activities other factors become mcre
important than r?adlng level. In some cases, groups can work at a
particular activity profiting from the reading ability of the better readers -
in the group. The teacher ‘shoulé be sware of cases in which students

may become overly dependent upon each other, and should enccurage

situations where such students can be drawn into other qroups;
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The groups once formed, remain flexible. It is not necessary
for each person to work in thé same group each day. There are times
when two or more groups work ‘togethér. Reading abilities grow at
different rates, interests change, ‘be:hwior pa(ttems change, and
sdjustments should bé made to accommodate such changeé.- Sociograms
are repeatad periodically and the teacher frequently reevaluates to
determine these changes as they occur,

1f the groups are compatible, these reluctant readers are usually
able to communicate with others within their own groups. They may
share thoughts or read aloud within their groups where they would not
do so with the teacher or with the class as a whole. Expressing them<
gselves and feeling some success within a small group are steps toward
success in larger groups. Students®' desks may be arranged in table-
like groups for most of the reading activities. At the beginning of
each period the teacher ‘h.elps each group start on the day's work.

The amount of ’assigned work depends upon the extent to which each
of the group mem«bei's c'an'assume responsibility for his own activities.
The teacher direction lessens as the gronlxps gain in reading abmty and
self-direction. vAssiqnments are made at the beginning of each period
and an effort is made to keep them as spontaneous as possible. To

make assignments several days in advance curteils the student's

involvement necessary to develop student initiative.




The teacher spends the majority of the period with one group. He
should, of course, plan to spend approximately the same amount of time
with each student, but this, also, must be somewhat sapbntaneous‘.

Some groups require more teacher direction than others. A certain grbup
may need the teacher for several consecutivé dais. The teacher ayoids
assigning a certain day of the week to a ‘certain group as a pennane:nt
play. The last few minutés of the period are gpent in looking over,
reviewing, or answering questions about the day's work, in trying to
elicit discussion or qﬁestions to lead to group planning of the work for the
following day.

The number of groups in the classroom is usually four to six. The
Feacher. for the majority of the periads, is involved with the students in
only one of the groups. Therefore, all except a few of the studentg are
v!orklng without direct supervision and on activities that they, as dis~ ,
abled readers can carry on more or less independently. | |

The less able students need more direction than others. ‘l'pey
can work on certain multi-le#el materials which are organized to be
used independently. They may use phonics ga.m.e‘s- af:md work with th§
basic. sight words in “bingo-type” games. There are very simple
miterials which they can read with exercises to complete at the end,

) .

Since they can do little writing, little is expected of them. They can

wrij:g. a sentence or two about what they have read, but may need rather

expficit directions in order to do so. If this is the limit of their ability
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in writing, this small amount is accepted from these students as
readily as a larger axmw'ount would be from a more capable student.
Written assignments should be kept simple enough so that students
are expressing thein selves énd not concentrating on form.

| Students working under more close teacher direction may work
Mth bdoks' that are slightly éfbove iheir independent reading level.,
'l‘hi.so work should be checked and con»'ected tmmediately after comple-~
tion. With the teacher's help, these students write experience chart
type papers or groups of sentences on subjects which they are in-
terested in, Most of the teacher-directed lessons with this group
are dorie on an individual basis. Members of this group have little
group identity and short attention span. They need as much individual
help as it is possiblé to give them. Because of the short attention
span it is best to provide more than one thing for students to d¢ in &
single period.

The activities carried on with the other grdu;pzs during the reading
period need to be nfnore self-directed. These groups read stories which
are easily within their reading level, both with and without teacher |
supervision. They also may work with well organized multi-level
materials, but show less interest in games than the slower groups.
They request more free reading time and make more use of books and

reference materials on the library shelves. They also read articles

and complete exercises in some of the readers. They discuss and read
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aloud within their own groups. They occasionally find and use

- supplementary materials on a speciflc subject which they encounter
in their assigned reading.

It is necessary with all groups to establish some readiness
before reading & stofy or an article. Rather than instructing students,
"Read the story on page_____.", the teacher should prompt discusgion
to stimulate interest or raise questions so as to establish in some
way a reason for reading. Following silent reading of & story, the
group might discuss it among themsslves. Often students want to
read aloud the conversation parts of a story. Much of this can be done
within the group independent of the teacher direction. The questions
raised by students may be superficiel; the opinions expressed coﬁtused.:
the oral interpretation inaccurate. Nevertheless, there is value in
having students veice their reactions to what they have read and
espacially to other members of the group. The teacher can elicit more
interchange of 1;1eas, help develop better understanding of the story read,
and encourage more critical thinking durllng the time he is working with
that particular group. But this is not the only time students are permitted
to discuss and read aloud. Students are also encouraged to share and to
read aloud their "free reading” book both with and without teacher
supervision.

All groups from time to time have directed lessons ir phonetic

skills and use the dictionary and encyclopedia. 21l students do sume

writing. This may vary from just a sentence telling a specific thing to
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stories and reports. Occasionally, a group may want to read a story or
perform a play for the entire class from a story they have read. A group
maey go to the central library and spend the entire period brow sing and
gselecting outside feadlng with thé help of the librarian who assists
them in ﬁslnq the card catalogue and other library facilities.

For most reading activities group work and sharing of lnfonhiltlon
is encouraged. The students may talk quietly among themselves as
jong as they do not disturb other people. They are free to move abdut
the room to get games and materiais as they need them. The situation is
as relaxed as possible in a classroom setting. A concerted effort is made
to help students realize responsibility for the,:msfelve:s « Little, if any,
direciions are given by the teacher once assignments have been made,
When the day's work has begun each student is on his Ogysﬁl‘t'o accomplish
his essigned task. He may work with other studonts li";fhls group, but is
encoureged to respect others' rights to accomplish their work without
being unduly disturbed.

- When so many of the student's activities are carried on independ-
- ent of the teacher's supervision, it ig difficult for the teacher to wprovlde’

instruction in the various skills when the need is immediate. For this
reason the teacher needs to work with each individual as often as
possible to determine which skills he needs to develop.

There are a few stude.nts who, despite teacher preparatioq and
soadiness for,spec.}fjc ac;&vlty. remain unable to use profitably the

time provided for independent activities. They are, for the most part,

ERIC
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the same ones who do not profit from activities involving the whole class,
A great deal of their time is wasted in etthér individualized or large
group instruction. These students do receive attention perlodtcally.
The tbtal percentage of their time that is loat is probably less in an
individualized program than the time lost in a reg»uaar actmiv involving
the whoie class. It is more likely that the teacher will find the means
to motivate this individual in the individualized ;ppmac'h.

When students are free to talk among themselves 'aznd to move
about the room, there are times when the group may become so loud that
it makes it difficult for others to work. Ususlly, the roise subsides
when the students are reminded that others are being disturbed,

Occasionally, a heated argument or particularly noisy discussion may

have to be stopped. The teacher should be careful to interrupt the

activities being carried on only when it is absolutely necessary to do se
in order to enable others to work, Students must accept responsibility
for their own conduct and must not be subjected to constant reprimands.
If & student cannot function in a class without disturbing othars then
he may have to be removed temporarily. o

Though this block of time during the school day is designated
reading, the other language arts are not neglected. Listening, speaking,
and writing activities are correlated with all the activities in which the

various groups work.
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The method of instruction does not differ graatly from year to
year. The objectives are the same, the students are the same type.
The method is not organized on any logical arrangement of content.
The procedure changes, therefore, only as the ability and interests of
the students change. It is hoped in general that students in higher
grades wili be better readers than students ir lower grades. A wide
range of abilities exists oa each level. The ability range tends to be
higher st the higher levels. The program differs more in type of

material available in the rooms than in any other way.

It 18 obvious that to implement such a program the students must
have at their disposal reading material suitable to both their interests
and abtlities. All are reading at levels below the average for their
chronological ages; therefore, there is a problem of finding materials
which meet both needs. The task of finding high interest/low reading
leval material is not so difficult now as it was in the past. There is a
great amount of such material being published now. It must be kept in
mind that the students are adolescents, with adolescent interests. But
neither are the students aduit. With the abundance of materials for aduit
non-readers in print since the establishment of the Office of Economic
Opportunity, there is almost as much danger of selecting mater {al too

aduilt as material too juvenile. Neither is suitable for junior-.astudents,




-]17-

There are also various multi-level materials now published
which can be used very well in this type of program. These materisls
até valuable early in the year to help Stud_ems get oriented to individual-
ized work. These can be 1nstmmer.xtal in helping the teaclhef determine |
' gach individual's reading level. These have the advantage of being self-
teaching materléls . Once the student learns to use the materials he can
do ;o independent of teacher direction, correct hi's‘ own mistakes, and
chart his own progress. This is very advantageous during that time when
- the teacher is getting the room organized for individual or sinall group |
lnstructions . | |

Programmed materials are also very useful for individual work,

A student can be placed to work on material on his own level which
meets 6 deficiency common to him.

Various types of reference materials are necessary. These muot
be for various reading levels and they must serve a variety of interests.

‘Care is taken to prevent students from meeting the same books in
different brade levels. Those series of books wi..ch cover a wide range
of abilities are divided in some way so that students may meet the same
sories at different levels but not be the same materials. There needs to
be some of the lower leval‘ reading material at the higher grade levels,
as well as some higher grade level maiérlal at the lower levels.

The following list of materials by publishers is indicative of the
type of materials ixsed in the individualized reading program. In addition
to these, vaorious materials such as suitable library books, resource
materials, and books selected from basic reading series are kept avail-

able.

\
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Benefic Press
Pioneer Series, Ivene Estep
World Adventure Series
DM Frontier Serles
Basic Concept Serias
(This is interesting material for poor
tudoxja with a speciel intercst in
science.)
'What Is It Series
All the above are very appropriate for
reluctant readers, especially boys at
the junior high age who like a tagte

of adventure.

D, C. Heath and Company
Teen Age Tales
(Stories can be found to snterest any
teenager. They give excellent food for
thouéht concerning many situations
young people face in developing an

outlook toward the world) .

e P -

No,
Books

® »& o o

14

Readding Interest

level level
4 4 -7

2 -5 4 -9
1«4 8 =9

4 -§ 4 -8
35 49

3 -5 7 -12

o
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_Harper and Row
'fhe American Adventure Series
i (‘!hese are especially interesting to junior
| high boys. Most are remotely related to

historical places or characters.)

Harr Wagner
- Daep Sea Adventure Series
. Morgon Bay Mystery Series
Wildlife Adventure Series
Reading Motivation Series
The four series above cover a variety of
interests in a way which stimulates

curiousity and an mterest in reading.

Hole, Rinehﬁrd. and Winston, Inc.
Adult Basic Education
Life with the Lucketts, Morris

The Thomases Live Here, Goss

Get Your Money*s Worth, Toyer
You and the Law, Crabtree

No. Reading Interest
" level

Books level
21 2 -6
8 2 -5

8 2 -4
4 4 -5

3 4

1 3

1 3

3
3

6 ~10

9-Adult
9~-Adult
9~-Aduit
9~Adult




|

No,
Books

Impressions of the United States, Hollander

 This series was written for adults, but does
'pro\'re interesting to high schooi stu&ents .

It is profitable economics training for lower
- sd@ioecoﬁomic'students or people newly

~ arriveginto the urban satting.

McGraw Hill

~programmed Reading, Sullivan Associates,
Cynthia Dee Buchanan.and William N.

Sullivan.
(‘l'hﬁ is a set of 21 books programmed to
give the beginning reader an orderly intro-
duction to thé Qound and the letter symbols
of the English languaqe. It uses a selectéd 500
word vocabulary. It lends itself well to
individual work for students who need to

develop particular skills)

The MacMillan Company

«  (These are multilevel materials. The

books sre divided into 6 levebdesigned to

|

21

16

Reading

level

Interest
level

9-Adult
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No. Reading Interest
' | . Books level. 1level
develop each of the three reading areas
of word analysis, vocabulary development,
and.compreheﬁsicn. Self administering
exerxcises follaﬁ.)
The Spectrum of Books | 30 4 5-8
(Fifth and sixth grade levels are
in preparation.)
(News Fér You -- This is a weekly news-

paper written on a low reading level.)

In

's Digest
Reading Skill Builders | | 19 1-6 3-12 |
AdVanced Reading Skill Builders | | o 7-8 - 7-Adult
Science Readers | i - 4 36 912 |
Self Help Readers o 2 78 7-12
Reader's Digest Readings | 6

(2-500 word vocabulary, 2-1000
word vocabulary, 2-2000 word

wvdcabulgry‘F- written for students

L

of Bhgliéhfaé a foreign language.)




No,
dooks

Adult Readers 12
(32 page booklets on verious subjects.)

Scholastic Magazines and Book Services |
azine
(This is a weekly magazine written for
poor readers. It covers the field cf news

and interest.)

sdenco Research Anwiatn

Reading Laboratories

- lla (These are kits of muitilevel mmb
b designed for independent atudy,
lie  Exercises develop all reading akills)

lle

lllb

Fot Libraries

S

Ila
Ilb '
mb 7
‘Reading for Understanding
| (This is a kit of 300 durable cards

designed to sccommodate a variety of

grade levels and purposes.)

Reading Interest

level
] ©?

r X
3-8
49
3 -l
S -2

3 =7
4-9
S =12
312

level
7-Adult

7 12

$ -10
5 -10
5 =10
7-2
7 -12

8 -l
S -12
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Upits of Study and Grouping Plans;

The units of study, as well as the grouping plans, vary with
the teachers. ‘ro operate successfully on an indivlduauzed program
Qcch teacher must bring hls own creative 1deas and techniques to the
room with him. The chart on the following page indicates one teacher's
grouning plan and we'ek's work. The asterisk within the block indi- |
Gates the group the teacher directs on each particular day. This does

not mean that all of the teacher's time is taken up by that group that

| -.!l.gya This is the group, however, which receives his primary interest,

’l‘he tsacher makes »an attempt' to have some contact with each group
every day and be a\r;ailable for any special need the group may have of
him, |
Another teacher uses e dlfferergt inner class groqplng* approach,
(six groups, four in a group), in order to give more individual attention
&nd to enable pupils in each group to discuss and help one ehother.
The social aspect is considered. The grouping is used tl;ree days @
week, Monday, Wednesday, and Friday. On Tuesday and Thursday,
reading instruction is given to the entire qrocp using the coverhead
projector to discuss errors in sentence structure, etc., and instrugtion
is algo given in basic Bwliahf and grammar, Individual discuuie'e:’

are Md «écnc‘enimg the pupii's problems in reading. The foilewihc

chart shows the waekly approach in reading:
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Monday

Tuesday

Wednesday

. Fridey
foliowing:
Group #1:
GMp #2:
Group #3:
Group #4:
. Group #5:
Group #6:

Class Grouping

1. Reading Period

2. Sentence Writing

3. Individual work, discussing probiems in

reading

Class Grouping

1. Reading Period

2. Sentence Writing

reading

Class Grouping

The activities of the inner cléss groups are somewhat like the

Read and discuss
Vocabulary book

Comprehensive book

| Tape Recorder

Creative writing and sentence writing

Spalltng words and deiinitions

On the next day in which interclass grouping was schedulied ezch
group moved up to the next activity.

During the reading and discussior: each pupil in the group may

choose any reading material in the room and read a story or chapter.
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Whefx ali four pupils haire c:bmpieted this, each student reports and
discusses what he has read in his own individuai group. If a pupil
ﬂnisﬁed fiis selection first, he may read another selection. Shy pupils
in the ‘réom whc”am afrald to answer questicns ¢r to aive an cral réport

to tho whols class may loosen up and bocome meie talkative in the small

N CToW S-od;al advancement of the shy, bashiul pupil is probabE one of
the greatast accémpl.ishménts of this”t’ype of procedure. There is practi@e
in reading, as well \as speaking ahc_i,!ist@hlng, during this activity.

. Groups#z and #3, v_éfuch work on the vocabulary book-and the com-
préheﬁsion book, ¢ working in programmed material. Each pupil in the
groiqp wbrks at his.own rate of sp@ed. cbrr‘ec-tm?g. his work as Ahegoesf
The teachet; exp'lains to the pi».pn each 1éséon that is béing done. Some
4studentg do not rosd this 1n,strv:ct§.oa~;. > \i the end of each unit there is a
review test to se.é how well i_buﬁil's ha";r;e ddn-a-apd can do-this materia‘l.l_ |

Th‘:a group {vhich works with tbe tnpe reccrder selects t?zé sam‘e
m»dterial to ré‘ad alc»w;i . ?-‘acs v, ?upﬁlreads one par.::gfmph.' four psragraphs |
: -in all, They then p‘a,hwk what has been read. A person.in each of the
8ix groups is 1;1 chama of 't!m't'ape recoxder to ploy it back . Eéuh pupii
follows in his owr hock as the tape is playing back., They lcok and |
listen for their own incii;u'ieﬁt.|a1 mistekes a+ -ell as the mistakes of
other pupils iu the group. ?upils ai'.e able by this 'met‘hod' to effaluaté
"their oral reading. Iy reading over material that is,' being playwed on the |

tape recorder sizit words are emphasized.

AR e GRS T I e e TUMEE RTINS g O | RGN, 85 A 2
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The group doing creative writing does just this. If students
cannot write paragraphs, then they write sentences. |

The group wo:king on spelling words and definitions will have
listed words from their previous reading wh@ch were unknown to them,
or the teacher provides words whick the students have misspelled.

: 'l‘hes_e words are written out, definitions are w'ntten. they a're put into
sentences in notebooks, and studied for a later test.

Group leaders ére developed for these groups. Group leaders are
in charge of papers which pupils in the groups have, and are responsible
for redordih_q group grades on master copies for the teacher's use.

These group leaders may be switched around to give various pecple

leadership experience, or an acknowledgeileader may be utilized in a

group.
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A CURRICULUM PROGRAM FOR SOCIAL UNDERSTANDING

Philosophy:

The traditionsl social stutlles program deals with the past-
with change, causes of change, date s, and facts. Middle class
values stress academic achievement an.d preparatory training for
further schooling. By and large the dropout-prone student or the student
with learning difficulties sees little or no value in "'dtgging " up the
past or going into profound philosophical discussions about ancient
societies or what brought them about. One of the reasons this type of
student has failed in school is that the traditional program has offered
little cr nothing to interest him or to help him solve some of the
problems in his own society.

The foliowing program takes into &¢Eount a g’iééfte'r understanding
‘ of the student's society and what he is to contribute to ﬁ. Itis a
program designed to give him a more practical outlook and learning
experience by involving him in activities éeared to his personal needs

and dealqned'to prepare him to meet real-life problems in the future,

Methdds of Teaching Social Studies:

The methods used here are not the lecture-test approdch.

Interests and abilities differ to the extent that it would be impossible to °

have every student working on the same thing at one time.

Y i T S . Sl o, SRR DA i B P S L s 0 I Py T
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Many approaches were used to each topic in an attempt to
enlist the interests of all students. With related activities much can
be done to arouse interest and to motivate the student. Working in-
dividually or in small groups can be exhilarating to the student.

This affords him oppcrtunity to work at his own level of achievement
and accomplish what he can.

Here the "power struggle" between the student and teacher
ceases to exist. In many classes of slow learners it is said that a
teacher spends up to eighty percent of his time maintaining control of
his class. When children are given the opportunity to work on their
own, control of a class ceases to be a problem. Even the reluctant ,
student has a desire to learn, but this desire has been stifled by his
inability to achieve and to keep up with his peers. The student's
indifference in class is only a defense mechanism to cover up for what
he knows the teacher will uncover in front of everyone else: his
weaknesses. On an individual basis, the student loses the hrand of
slow learner because he is no longer forced to compete with other
children. He can happily compete with himself and learn to capitalize
on his strong points.

The content of the social studies program cénters around the
main objective of changing attitudes of the student. These attitudes

for the most part are negative in that many of the students take a

defeatist approach toward school work and their relationship with other
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people. A central theme is kept in each grade levei, However, the
jpmach is generslly aimed at improving the attitudes of the student as
he functions in everydsy life.

The meain purpose of this social studies program is the same 88
that of most programs: to develop informed, responsible, and effective
citisens, This is usually accomplished by fulfilling the following
objectives:

1. To oriaent children to the society in which thay live.

2. To orient children to their community,

3. To encourage the use and evaluation of sources of

information,

4. To devalop the insight and background of stwients.

S. To cause students to be aware of how their government

operates at the loéal. state, and federal levels.

6. To casuse students to sppreciste iheir cultural heritage.

' This program for dropout=prone students does not propose to
igneare the foregoing objectives. In accomplishing these, however, 8
more concentrated effort is made to meet the following{regerded as
mose ipectﬂc) needs for this group of students:

1. To make children aware of their own personsl ard sociel
problems.

2. To help children leam to adjust to their problems.

3. To help children learm the meaning of the iamny unit and

its importance.,

. W g ’:.4 ‘.}g‘%ﬁ ", W}ﬁ"' e .m“ N ,'; pRE %
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4, To develop attitudes that are necessary to good human
| relations in the homé. the community, and the world.,

8. To develop respect for the individual while demonstrating
that cooperative participation in group activities is
essential,

The area of communications is one in which dropéut students are
found to. be lacking. It has been found necessary to concentrate on
reading for the most part in the time block assigned to communications,
For these reasons the following objectiveé are concentrated upon in the

sooial studies program:

1. To improve students’ study skillg especially those of reading, .
inquiring, observing, and listening.
2. To improve the communication skills of spesking and writing,

3, To develop the skills of functioning in a group setting,

| Seventh Grade Socjal Studies
Objectives:
1. To have students learn map skills.
2. To create a greater awax;ene ss of the students®’ impnediste
| swroundings.
3. To have studeni:s understand and appreciate the growth and

and dgvelopmeng of their community.

| 4, To have students understand the importance of the eontribution
of community organizaticns and enterprises,

S. To create an understanding of the citizen's obligatioa to the
LG ommuty.
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CONTENT

1. Why people settied in Quincy, md

why location on the river was
desirsble.

A. Trensportation

B, Water .

C. Food

11. What pecple did to make a living

when they settled, and how this
affected tho community in early
dors.
A, ﬁumm
B, Trapping
C, PFishing
D, Faming

X1, Natural Resources
Ay Kinda ‘
8. Locll Natural R@soﬁm:

le Ho_w these sowc Quinsy

3. Glassification

ACTIVITIES
Make trip across river to see
how city is located high ard

on the river bank. (This can

be any city, for there are

.".qeoqraphic advantages and

xv"easons for being settled.)
List and discuss kinds of animals

that abounded in area during

early days.
Individual or small groups
read aloud to classes...

Write stories describing life of

- ploneer lving off the land.

Visit musoums and libaries to

see early equipment.

Discuss berter system used widely
at that time and play role of

traders.

Visit or write some processing
plants getting samples of natural

resources.




CONTENT

1V, Ways to make a living in our

community

- Ao Trade §

B, Transportation
C. ‘M'anufactuunq
D, 8pecial Services

Be Pouible new ways to make 8

uvmg as world and community

cha:ig_es
Manutacturlhg in Quincy
A, Gompa.nles.
1. Industrial section

2. Restdgnthl section

ACTIVITIES

Explain each and give examples.
Prepare list¢s on what type of
occwpéuona parenfs pursue and

put these into groups.

Show map of ecity.
Divide into small groups working

on various phases.

B, Kinds of jobs in these companies N Interview people in these jobs.

l. Management
s. Supervisqrv
3. Laborers

4, Office work

C, Natural resources
D, Products of manufacturers
1. How we use these

products

Brlpq parents, resource people
into classroom,

Discuss employmelnt and un-
employment and reasons for the

latter.

| From previous units (Resources).

Write letters to companies ‘dls-

cussed ‘asking for information.

gy, . ki ] [ ok - N
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CONTENT ACTIVITIES
2, Other places they are usad, Display pamphlats and
;nltorlal received.
Have small groups try to name
as many of the products they,
their family, or the school uses.

VI, Tua»cportQuon Make bulletin board to correspond
A. Methods Mv transp&ﬁtlon with the map showing places and
1. Past materials received esrlier,
‘z « Present - Discus3 by mentioning current
B. Moving about in our city TV Shows, such as "Lost in
1. Texis | Space” or the "Jetsons" or
2. Buses others depicting pioneér days.
C. Traveling to other cities Have students compose stories
1. Highways about themselves-~how they
8. Buses might be living 50-100 years
b, Automobiles from now.
2. Mr l‘ravo! ‘ - Bncourage group work in making
- o up these stories, writing and
- sswriting.
3, Rnnroado | Get plane and train time tables,

workx.ﬁi‘oh‘hgms on travel time,
| 'iloo rates to't'diffara.nt'types
of freight. Show films,

3 s - . ‘ - y i 7 e M o S 21yt ; y e " " " .. _—
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CONTENT
D. Transportaticn in indusiry
3. Barges for rivur iatfic
¢. Trucks
3. Mir freight
4. Rail transportation
E. Transportation in other lands
1. Dog sleds
2. Camels
3. Subways, elevated,
other unusual methods

Vi, Trade
A, Businesses in city
1, Lacetion
2, Pro'di;otu involved
3, 8, How these are
b. Where they are
~ shipped,

MCTIVITIES

Use standard text in this area,
with some of the pictures to
create interost and move into
discussions.

Using map of city and g\nfoma-

“tion from csb and bug companies,

‘draw zones on map and use bus
schedules.

Show film on trading in a foreign

gountry. Locate on maps.

Encourage role playing - with

- children "living" ina

dlffeient country,
Write stories .

Demonstrate barter system,

0 on e R, R 8 W e U R O
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CONTENT =
Bi Iuimﬁq and exporting praﬂuc&s
ﬂ How we get products thoi
 outside |

2, How we ship ‘ours

C. Wholesale and fetaril trade
1. Apples |
2. Peaehai |
D, Jobs to be had through trading
1. Sales
2, Labor
3. Transportation
W, Advertising paid by

consumer

Vi lﬁl. Specisl Servlceo
A. Doctors
B, Police department
C. Mvars

L e - R M AT AP LAy
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| somwmms
Show how necessity of trading
camé about dué to intet~
depetideniba
Show differande betweett bafrt‘er
dnd trade.
Use bulletin board disi:ﬁ# on
trade froni previous unit,
Trace orig‘inal product from
foreign country to local

community.

Small groups can compose own
advertisements for products
and trade.

Nev; spaper, News For You, ca;n'
be brought in at opportune

time as an adjunct,
Use telephone directories to

determine comparative numbers

in community.
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CONTENT | o ACTIVITIES
D, Health depa'rtment' " | Writé letters reque—stlmb
E. Government viorkers' information, "
F, Pire department Play roles.
G, Welfare agenctes - Make field trip to police
| | department, health depart~

ment, etc.

Show films.

Mateﬂals usad

| | | o Telephone directory
Maps | ]
Films

’ | o A Standard Social Studies
o | text

‘Magazines |

World éook‘ Encyclopedia ’

News For You

o *»:%MM‘N;’ B \
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"The Illinols Community"

1. To extend the student‘s ‘éxperie?nces beyond his immediate
| environment.

2. To help the stu:de‘n;t. realize &and understand the inter-
dependence of people. |

3. To help the student learn the need for and develop the
ability to work with others.

4. To ’Br'ovtde for growth in vocabulary.

5. To help the student express himself better.

6. To help the student understand the characteristics aend-
traits, inherited and acquired, and how these can be

used to best advantage,

CONTENT : PCTIVITIES
1., Maps as pictures~--their usage

and understanding

A. What they tell us Use principal learning material,
B. Legands (Keys) , SRA Map and Globe Skiils.

C. Recreational (Vacaﬁonland)

g
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-CONTENT

11, Illinois yesteiday

A, tilinots geography
1, t:ocation ahd 1n{porﬁance
te Nation
a. Rivers
b. Lakes
2, Plains and hills
¢« Bize
B. Plaih dred
Cc. Plateau area
d. River valleys
3, Climate
a. Continental climate
b. Weather and wind |
¢. Rain ahd snowfall
d, Growing éea;son.
() northern
(2) central
(3 southern
" 4, Natural rasources
a. Pertile soil

b. Timber lands

05 5 o AN

PCTIVITIES

Heve studefits as 8 élass
pi'oj‘eci make a plaster
reitef of fliinois.

Have students list the dif~

forent states the rh)ers of

Illinois flow into.

Discuss the St Lawrence
Seawdy: Show movie.
ﬁihbdss the 1~m~pori:a;nce of
rivers to man, (e.g., mle)'
Discuss effect of climate on
agriculture, diﬁerent crops
in different areas.

Show movie on weather,
Mske imaginary "trips" in
the state camp grounds,
museums, ﬂshtﬁg spots,

ete.

Show movie about the differ-

ent resonrces in Illinois,

t
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CONTENT

C.

Coal, oil, limestone

d. Water power

B, lilinois History

1. Explorers

a.
b.
c.

d.

French traders
Marquette and Joliet
LaSalle and Tonti

Pike |

2, From French to British to

A

. American

a.
b.
cc.

d.

French and Indian War
British control
American Revolution

George Rodgers Clark

3, Northwest Ordinance and

statehood

As the N. W, Territory

b. Township divisions

¢. As part of Indiana
Territory

d. Territory of Illincis

e. N. Edwards

PCTIVITIES

Take a trip to the limestone
pits.

Go to the Keokuk Dam.

Assign students topics to
research dealing with early
history.

Do library work.

Play roles (i.e., Marguette.)

Show movies available depict-
ing this era of state's history.

The class can look at the U.S. .
Constitution to see what was
required of a Territory.

Discuss map of Adams County
showing township dtvisibns .

Assign life of N, Edwards for

.a committee report.
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CONTENT
4. Constitution of Illinois
a. l'\mcles and sections
b. Préamblé
. c. Articles (specific)
d. Seciions ‘(speciﬂc)
§. Our state before the Civil
War
a, Immigrétio»n
b. Rallfoad construction
¢. Mormons
() Nauvoo
{2) Joseph Smith
{3 Sait Lake City
d . Illinois Michigan canal
e. Stephen A, Douglas
£. Lincoin
g. Lincoln-Douglas debate

h. Illinois Central R.R.

1iI, 1ilinois since the Civil War
A, Chicago -~

1, Rail center

ACTIVITIES
Examine the structure of a
constitution and have the
class draw one up for them-
selves.
Examine family background
of the studenis. (Their
descendents weren't born

here.)

‘Trace progress of the C.B.Q.

Take a trip to Nauvoo, Xeokuk
Dam.
Show a film of Salt Like City

and the temple.

Assign the life of Stephen A,
Douglgs for a committee
report.

Take trip to New Salem and

Springfield.




3. Convention center

4, Bducational center

CONTENT

Meat packing

B, Springfield

C. Other cities in Illinois

1.
2.
.3.
4,

Population
Industry
Recreation

Miscallaneous

ACTIVITIES
Use films.
Have st\}dents research units
report.
Make a list of cities in Illinois
with a population of 25, 000
or more. Have students write
Chambers of Commerce for in-
formation (standard brochure.)
Have students report on the cities

they contacted .

Materials ugsed:
Quincy Junior High School
St_udent Handbook

Turner Livingston Series

“The Person You Are"
News For You, new ézpaoper
State maps

istory of Illinoi
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Ninth Grade Social Studies
Oblgctives,
1, To develop map reading skills.
2. To develop an awareness of potential occupations for adults.
3, To leam to evaluate and use sources of information.
4, To iearn to communicate effect;vely, both orally and in writing.

5. To develop an understanding of the changes in our government

and the causes of these changes.

CONTENT | PCTIVITIES
1. 'Your Gountry and Mine | | Give introduction to develop
A ¢’ Inhabitants interest. -
B, Type of government and its Play roles. Have current
.- - advantages | events round table or pane|
Il.f Your People and Mine presentation of views qpou‘
A. Why we inhabit this country governments, the world a-m“-
B, How this happened their problems.
111, How our nstion developed Contact resource people, |
1V, Employment Show films. |
A. Kinds of employment, Practice fillihg out various
zoquirements. applications. J

), Education

2. Experience | *

RSP e
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CONTENT FCTIVITIES
B, Proper approaches for

interviews
C. Iol; applications | Resource people~-field trips
- De Finding the job that will be to various businesses and
sﬁtisfyinq to oneself | o factories.
Tenth Grade Social Studies
Objectives

1. To understbnd .and appreciate the idea of demoéracy and the
- democtatic way of life,
2. To understand the responsibilitics of being an active
icontributmg member of society.
3. '1'6 learn self di scipline; to appreciate and :esbect the rights
of 6thers . | |
4. To understand the geography of the world, and to locate

countries and distances.

CONTENT L PCTIVITIES
1. Meps
| A, General review of maps Use overhead prolecfor..
1. Directions | Have indi-;idual desk mzps,
z Continents Encourage small group work
- 3, Oceans (major) on projects.

4. Countries

O

w (5 ‘:“ﬁl
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CONTENT
locetion of U, S, and other

places

11, Anocient World and Middle Ages

)5. Geography changes in the EBarth

‘ a

40'

1., Weather

2. Man-made changes

3, Volcanoes |

4, groston (wing=water)
DemimM factors in selection
of plqéas to ltvé and why people
1, Natural pﬁt:;'dftton

2. )ivul.ahtﬁtv af water

3..;" Glimate |

4. Food resources

Necassity of cooperation of early

man and modern men today=«

- h'i\terdependems

l. Trade

ACTIVITIES

Use How and Why Wonder Book,

Listen and discuss Standard
world history textbook. -
Show films and discuss.
Regd daily newspupers,
watch TV specials.,

Use Natioral Geographic

 Magezine, Scope Magasines.

Have work sheets.

Discuss people different in
physical makeup due to |
adaptstion to climate in which
they live (e.g., Peruvian
Indians in-Pndes.Mountains )
Discuss interesting features of
the w_orld--mldnight sun, ete,

Show fiims.

Use open discussions throughout
2, Spaciauéatlon the ygar to give students

| opportunity to express ideas
co’ncarnmq lessons on eny items

on which they wish to commeit,




SERTENT ACTIVITIES

11, Bnélent civilizations Go;n,struct model homes and
| A, E‘fi&ét old c!vthzattons haci cities fo show features of
on our modern world | types of housing used then--
1. Eaypt weapons, types of clothing.
a. Culture Discuss leisure time activities.
b; Go'v/ernments' Examine vehicles of trans-
2. Ot"l/xef civilizations portation--horses, carriages.
B, Comparison of nattoﬁal Describe animals.
| proddcts of ancient and new Show film on health.

times | | Show ‘how some places in the
C. Population differences world have much shorter life
Lo nie span spans due to diet and sanitation.
2. Health Take field trip to museum showing
D, Adaptability of man to early man and how' he lived.
éhanging world Diécuss question, Can we
1. Food supplies control neture?
2. Temperature Show modern adaptation of man
D, Anoient world religions to climate (space travel.)
| l.. Buddhism Have group study sessions in
2, Mohammedism which students work together
3, Hinduism with peqple of own choosing,

. sociograms can be used here.




Po Commmunicetion
G, Grece
1. Beginning of democsacy
2. Litersture=-myths and
folktales
3, Compare Athens'
- demooracy and Sparta's
dictatorship
‘He Roosons for Romets growth
"1, Location
2, Climate
3, Sise
!. Caosar
fo Rise of Clwistian religion in
Rome |
$¥y Middle Ages
¢ Feudalism
B, Effact of Cissds on Buwrope
Ve Renasissance
Ay Michelangelo
By Other great artists

C¢ FPducstion

ACTIVITIES

Magazirnes can be used such .
2 National Geographiz or
other such materialc .

Play roles of citizens in
dictatorship and in democracy.

Use book

Globe--read sfonie of these to
class to sﬁmulate interest,

Use newspaper articles on
present-day Rome,

Report on gome of the oldest
buildingse~in and out 6! Rome,

Translate records and copies of
Juling Caeser in everyday
languuge.

I s¢ bullstin board displaye of
suppiementary materials,

Urge students to view TV spce!%
on varfous topics throughout
year, such as the spgcial on
Michalangelo and the

Renaissance.

e g TN ‘J"TA'L‘IJ.x)‘au K
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CONTENT

D, Invention of printing

Vi, Modern Times

| Y Dlséovery of New World

B, Pirst trip around world .

C. Sailing around African

coﬁtine*nt L

D, Influende of trade on

culture

'""VII._ ‘Knowinq your world today

A, Countrios

i, Name and location

3.

5.

a. Continent

b. Border countries

¢, Rivers

d. Mountains
Size and p,opulation
Climate

Type of country

'Economics

a. Type of money

b. National income

ACTIVITIES

Report on a»ﬁd discuss early
adventurers.

Trace voages of early travéls .
Have class try to figure shorter
routes (possibility of new

canals, etc.)

Discuss how the above could

effect trade and what influence

this could have on nations.

This can be individual or small
group project. Write to
various embassies to get

information.

Atiempt to get some of the money,
and compare value to American

dollar and what it would buy.

T T e R D

I\Y



6.

7.

10,

1. .

CONTENT

¢. Industries

Social structure

a. Religion, major.
others

b. Languages

c. Culture

Family

a. The typical home

b. Diet

Laws and how they differ

from ours

Schools

a. Length of schooling

b. People who attend

Typical life of tee:na:g\er

:Customs

ACTIVITIES

Construct mbdel of types of
homes.

Get some of the foods that ohe
eats in these countiies and
sample

Set up mock government of
country and attempt to do things
under the laws that we are
allowed here.

Play role of typical students in

classrooms in other countries.

Show examples of clothing

‘worn in these countries (make

or obtain,) .
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Eleventh Grad'ev_s-ocial Stud_ies -

25 A
- 44-
Objectives

1, [To arouse a sense of willingness to share in the community's

- activities .

2. To kindle a sense of responsibility and patriotism in the minds

and hearts of pupils.

3. To help the student develop a better understanding of the heritage

!
}

1
|

great.

. we have and ‘the part his ancestors played in making the country

4, To imbue students with the idea that each American citizen is

. important.

CONTENT
I, Colonial times to independence
d, Backgrounds and homelands
' of first colonists
1. Reasohs for coming
2. Methods of travel
3. Who came
B. Discoveries in the New World
1. Value to other countries
2. Opportunities
C. Reasons for colonizing

1. English |

e AT R e 924 ..TAAAJ';.««“..«'_ E TS - U vy e
-, w i

ACTIVITIES

Start with discussion of students'
nationality, and keep tally on
board.

Assign students to explore their
ancestry,

Use maps to locate homelands.

+

Compare travel today with travel

then,
Discuss nearpy river ana early

history of community.




D

‘F.

CONTENT

2. French

3. Spainish, Dutch

4, Others

The English Settlements

1. Where

2. Kind
3. Purpose

Settlements become Colonies

'l'. Kihds of governments

2. tRights therem

f‘rench & Indian War

1. Loss of ‘territory

2. New feeling - the colonies

3. Mttitude of the British
towards colonies and taxes

Comparison of life in the

Colonies to today's way of life

‘1. Trade

2. Business
3 Religion

Disputes between England and

Colonial America

PCTIVITIES

" Report or list why students would

or would not want to leave the
U.S. (I_ntéfest !':ere can be

religion, land, escape, etc .)“ B
Gompare voyages in early days
to astronauts' voages' of tdc'lay..
Also correlaté the fo,llowihg:" o
?eading '.thiougll'n'out éer‘ies. |
geography through study”of maps,

civics, |

economics,

spelling,

writing,

speech through oral reports.

Use Scope magazine.




" CONTENT

| l;. Tai'xe"s, _rebe_iliori and acts
2. Sons of Liberty
1. Rebevl_liom and i‘tsli.eadéré |
"~ J¢ From Boston Mas_sac'ré‘to '
| 7, Lexington and Concord
1. —Cause_s |
.2, Herées-
3. 'Tﬁe v:lcitoi'
Ks The Idéas of the Aniéricéh
Revolution
1. Inélienable rights |
2. \Gov'emment for the people
| Le American Revolution and -
Declaration of Independence |
1. Why na.tiohs helped colonies
2. Heroes of the w_ar |
3. Purpose of Declaration of
Independence
M. Results of Wé:' and the Problems
of a new nation--1783-1789

N. The Constitutional Convention

PCTIVITIES

Take field trip to library.

Take field trip to museums.




CONTENT

11, The anéutution |

A, ‘Ludeas behind it |
By Législative branch of
government and what
Congress may do
C. jLegi“sl':-n_:ive branch '_
D, Judicial branch
E. How Congress is 6hOsén and
how it operates
| P. How the President is chosen
and his ‘pc}wers |
G, | The Pederal Coﬁrt‘ system
| H.‘ Sep.aration of powers
1. State government and their
powars
| I. The 'ame'ndment's to the
Constitution

K. The living Constitution

+

List rights students enjoy in

MCTIVITIES -

]

‘this country. When do they
get these rights?
Present special booklet on

Constitution-~browse through

it.and discu.ss.. .

Propose projeci; to claés éuch as
a new"sec*.":iori' of Interstate
Highway.

Hold class elections.

mvidé class into two parts':
House of Represeﬁtative and
Senate.

Have Senéte draw up a bill
cha»mng_ a natiénal higﬁway
across state.

Study map for direct 'rout

Encourage all steps ﬁeces#ary in

planning hi_ghwaym-number' of
miles, 1nferchanges. bridges,

etc.




CONTENT o ACTIVITIES

éontaét .r_nen' in cémmunity toﬂ g;ét
information as to cost of concrete;
right-of-ways, cost of other ond |
all c’bﬁétméﬂon.
House draws up a bill to get need-
ed revenue--students int_efview
~ people in cdinmunity and take a
poll to see how to ‘get increaéed
| taxes(gas tax, etc .)  |
Take roll callls with teacher act~
ing as president to see that il
. neces‘sary steps are téken‘.
| President will §et0 bill to show
whét happens.
Correlation with different
braﬁches of govérnrﬁent.
Letters written to congressmén .
| Réports on some of the letters.
Tak.e field trip to State Capitol,
III . The gf@ing':qption | |

A, Problems of Independence ' Have unit during winter to bring

B, New organization - inValley Forge,
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.
D.

E.

CONTENT

‘Ald needed from other sources

Firat president

Heroes and statesmen of cra

v, Ohanges crises in American Life --

A,

H.

1800-1861.

Economic, social, political

- ¢changes and effects 6£ e.éch

on soqiéty.

How our present lives have
benefitted by reforms.,

American literature énd Guiture
deVeIOped for the first time
Probler_ns'of .slavery and efforl:s '
tb sblve them |

1. Northern view

2. Southern view

Texas and Mexican War

>

- Compromise of 1850, the Kansas-

Nebraska crisis
Slavery as national issue~~
Dred Scott case

Formation of Republican Party

S ACTIVITIES
Study map.’
Show filns pertaining to new

independence.

Dis;:uss Negroes' coming to
country,, agid;’théir part in .

the e,'ccmomf of country.

List references and let students |
compile two descriptions of the
working man ithen and now.
Study map-~-make or draw trails
going west on map and discuss
why they started where they

did and went where they did.

Write diary describing hard-

ships of pioneers.

- Use current events throughout to

change pace and also compare

today with earlier life,




| comm
1. South moves to secede
N J. ‘;l‘he Civil War
V. Changing Ar‘aeriqa";since 1865 |
A, Industrial Revolution
B. Tha._hxﬂuehce of the west
‘G.-» quernmeht regulations
D. Problems oi.Lébor Unions
E. Government a‘n;l’ Labﬁr
| ?. Pémi problems éﬁer 1865 |
G, Government pnd agriculture
under the New Deal

H. Current farm ;Sroblems _g

~ their products and some of the

PCTIVITIES

Have con_gidefable' map study
showing dates of states joinirg

the Union. |

Show 1ndivl',dual'map‘s with some

‘different phases of geographic :
pictﬁre of the country.

Have reports on different states,

famous people involved in shap:
ing'. the new America.
Take imaginary trips through

Illinois and America.

'Have students keep own m'ileaée-;

lodging, food, ‘places to visit,
etc.
Create'\mioné"!.n class to show
how they work.
Show ﬁ_lms on National parks
and vacationlands of theU.3 .
Use Sqopé magazine to keep up
with some of the current

happenings and problems,
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CONTENT

ACTIVITIES
Materiéls »Used:

American History Study Lessons,

by‘Iack Abramowitz.

Scope Magazine

Daily Newspapers

Daily Advertisements

Twelfth Grade American Problems

o The following areas of interest form the curriculum for the twelfth grade

Students‘ of the Cutriculum'Demonstration Project in American Problems.

Unit I, The‘ World of People
" See, 1, Self undexsta‘hding.

2, FPamily life - getting along with others

3, }‘.Dat'ivng- and mértiacje
4. One_‘s own family
8. Gonsuméf education
Unit 1. The World of Work
Sec. 1. Choosing é vocation
2. Preparing for work |
3. Pin_amg a job ;

4, Otganized labor

T
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 CONTENT
-Unit1, The World of Pecple
Sec, 1 - Self Understanding

Objective: i‘o .t'eaf.zhla better under-
- standing of sd&ziety through a better
. undexétanding of oneself.

A. Emotional development
-1, As a .cl"uld.dependen.t
2. Aé.an édoiescent - |
some i'hdependence.
3. As an adult - maturity\
B, Personality - as the sum
total of the per’éon
1-. Drives
| a; Biological
() Food
‘(’2) Water |
~(3) Rest |
b. Social
(l) .Self respect .
@ Sec'urity

(3 iipproval

ACTIVITIES

Discuss why self uncerstanding
‘is necessary to understand '

others,

Use any book on bringing up | .
children to spark discussion.
Use bulletin board showing

~ stages of growth.,

Teacher may lead 'd.iscusrsion,‘
using history, to show how these
drives have shapéd fhe’ history
of man, wars, etc. | |
Let students determine just what

| the bioiogical and social drives
'of man are.

ﬁave stud‘énts organize, | perform,

and evaluate their wox?k con-

‘sidering group goals.




- CONTENT
2. Emottons -
a. Ma’jor'emot_ionts - we
‘has'/e from 'birth
b. f‘eai |
c. Anger
d. Ple,ésure
~  e. Grief
| £. Love
3. Habits as acquired
patterns of behavior
. 8. Good habits:
b, Bad habits
4, Atti,tudes as responses i:o |
éomethimg in a particular
way.
,a,.’ Good attitudes
b. | Bad attitudes (e.g.,
pre;ju'dide; intolerance)
S$. Character as inner qﬁqa.litles
which personality reﬂecfs

-a, Good qualities

b. Character and behavior

PCTIVITIES

biécuss how ‘.stre;ss or strain
cén bring on e;notio‘nal problems.
Have students list emoﬁbns which
can affect a person for the
xgetter or worse.
Lead stﬁdents to f‘define" |
emotions. |

Have students discuss the

traits which some people have

that _may cause other people to
avoid them.
biscuss how one acquires
héﬁits. -
Diséuss good and bad habits.
Discuss environment and
atti_tudes.

Discuss the terms “like" and

" disnke" .

Discuss the,l subject of tolerance

" and the need for it in our

society.

Use Scope Magazine.



CONTENT

Sec, 1I. Family Life - Getting Along
With Others !

Objegtive; To examine the purpose of

tﬁe fanﬂly and the need for cooperation

within,

A, Punctloh of the family

1, Biological (home for children)

2., Economic (mterdepehdence
of memberé for needs)
'3, Psychological (love and

companionship)

B. Evolution of fainily in America

1. Early American family
2. Industrial Revolution
3. World Wars I and II
4, Today's ,fa"x‘nuy' and its

~ problems

ACTIVITIES

Discuss whether a pleasing
personality .is more important
than physical beauty.

Play roles of peopie with
strongly felt attitudes (good

end bad.)

Compare people to nations - in
relation to cooperation (bring
in population explosion.)

Have students come up with

~ functions or purposes of family

life.

Have students write how each
member of their family fits
the functions.

Show movies on family life today
and in the recent past (discuss
differences between families.)

Describe from history. Take a

good short story with an early

American setting.
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CONTENT ACTIVITIES
a. Divorce Discuss how fa_mily iife is
b. Juvenile delinquency affected “Hy War-.

5. A Democratic family Take a current story or novel
a. Respect‘ about the family and compare
b. Love ) it with one of loo'years 3go.
c. Knowledge Have students decide if such &

family situation is practical.
Sec, IlI, Dating and Marriage
QObjective; To apply the sections pre~
ceding to tﬁemselves and their future
. in light of dating and marriage.
A, Priends - Demonstrate and have the pﬁpﬂs

- -lo Friendship within the family, - practice introducing people,

a. Relations with brothers | Have students discuss what they |
R and sisters ; .lJook for m fiiends,
b. Attitudes

c. Habite of behavior

. 2. Friendship on a social basis Have the girls describe the type

a. Different family members . of young men théy admirefa,nd_

b. Common ground for the respect; the boys, the type of
relationship : girls they admire and respect.
(D School Discuss' how a pleasant petson- |

Full Tt Provided by ERIC.
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CONTENT
J (2) Neighborhood
(3) Church
B, Dating a prospective mate
1. Keeping company
a. Respect
b. Affection (platonic)
c. Attraction (physical
2, "Going steady"
3, Engagement - the final trial
pericd |
a. Parents’ approval
b, Fiiends* approval . /

§
- . /’

¢. Important questions t/o

4
£
{

answer -
(1) Background
(2) Economics

{3) True love versus

Puppy love

cg Maﬂiage o

i. _Building a lhappy marriage

CERIC

Aruitoxt provided by Eic:
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divorce .

ACTIVITIES
ality can help gain acceptance,
friends a1 d opportunity.
Discuss importance of being
proud of the person one dates.
Have the feliows list the things
they do not appreciéte in
girls they date.
Have the girls do the same.
(Discussions of sex and going
steady wil! come up - these
are good, but keep them under
control .)
Obligations to one's family.
‘Have students determine why
such thihgs would be of im-

portfsmce.‘ See causes of
Have sfudents discuss parents
attitude. How do such attitudes

influer e children?

Have students list and discuss
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a, Maturity

b, Sincere affection

¢. Common interests

d. Common goals and

values
e. Attitudes
2. Other considerations

a. Inlaws

b. Money

¢. Children

d. Nationality

e. Politics

§, Career desires
Sec, IV, One's own family
Objectiver To develop now proper
attitudes that will carry over into
students’ present and future family
life. |

A. Problems of a family
1. Considerations
a. Children
() How many

(2 When

the responsibilities of marriage,
and also list things that they
expect will be differeat in their
lives after they are married.

Have students develop a list
of other considerations.

Use a check ‘ust and have
students discuss the things
they expect to have () at
marriage, (2) 3 years laier,

(3) S years later.

Discuss results.

 Review preceding units. Keep

them in mind when considering
the following:

Discuss being a first child,
middle child, last child, and
only child, Students who are
will provide help.

Discuss average size of family

and ideal family size; also,

problems of having children too




CONTENT

b,

Wife werking

() Before children

(2) After children

Money manéggement
Inlaw relationship
Making a home

() Renting

12) Buying

PCTIVITIES
early or too late in life,
Consider need for wife working,
versus need for her at home
with children.
Discuss budget and minimum
income nee'ded/. How much is
- needed to raise or start a
family?
Use Scope Magazine - timely
topics fit in. -
Show FHA movies concerning
ocwning or renting.
S_upplememary materlgvls of
value to teacher in preparation
of teacher prepared materials:
Bernhardt, Karl S., Practical

psychology, McGraw Hiil.

Neugarten, Bernice L., Toward

- Adult Living, National Forum,

Inc-;. Chicago.




= CONTENT

Unit 1I, The worla of w'ork

Sec. I. Choosing a vocation

Oij ective: To provide an opportunity

for thé student to face facis. The

student can look at himself, his

| possibilities and umttatiohs imd |

with this in mind thén examine the

vocations available to him.

A. A look at one's self
1. Abilities

a. Achievement tests
b. Intelligence tests
¢. MAptitude tests

2. Interests

ACTIVITIES

Discovering' Myself, National

Forum, In¢. Chicago.
Strain, F. B., But You Don't
Understand, A series of Teen-
age Predicaments, Appleton
Favin, Gray, and Groves,
Our Changing Social Order,
D. C. Heath
Emphasize the need for
serious thought.
Review ot call to mind Unit I,
Section 1.
Discuss abilities and different
abilities in different individuals.
Give an achievement test, g%an
intelligence test, an aptitude
test, and an interest inventory.
Discuss results.
Discuss one's values and
possible occupation.

Discuss dreams of future in

light of possible jobs.




CONTENT
3, Values
4. Dreams
8. The future direction
1. The need to make a.
decision
2. Choice versus chance

3. The importance of

knowing oneself.

ACTIVITIES

Display a choice chart showing
'voc.ations. opportunities,
using bulletin board or black-~
board.,

Study career opportunities and
how to inveétigate them.
Have students list their assets
and qualifications.

Use a long term assignment

similar to the one suggested.

(beginning at this point is &

long ‘x"an'gie assignment.) Each
student is given a folder con-
taining pockets. In the pockets
are a series of questions about
jobs described on the cards of
the SRA Career Guide Kit or the
U. 8. Dept. of Labor job
opportunity guides.

The students are to read the re-

peﬁs_:&xﬂ answer the questions.

v(Twe-dgys a ‘w_eek)
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CONTENT
4, Matching the individual to
the job
a. Values
b, Dreams
C. Interests
'C4 The working world
1. Definition of work
a. Main activity
b. Continuous and regular
c. Paid fer
2, The value of work
a. Meets your needs
b. () Money
o (2) ‘Sec‘urlty
(3 Pride in
accomblishment
b. Considerations
(D Training needed
(2) Dealing wlth
people

(39 Advancement
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ACTIVITIES

Have students discuss and
compare their values, dreams

and interests.

Have students offer the points

defining work.

Have students list the benefits
work w-ill provide for them.,

Use a short story of a working
family; analyze the beneﬂts
resulting.

Have students analyze their own
desires as a factor influencing
job selection: e.g., a shy
person would not want to work
with public.

Discuss the meaning and validity
of the slogan "you can't get
tomorrow's jobs with yesterday's

3 skills."




R e R .
o e A e A e e Rl N B ST AT ATy M, Atb s i v P SO b b ey G A £ 3 LRSS . R
LA R L R (R R s e s D s gy st R R e e B O

62~
' - CONTENT
3. The changing world of work
a. Jobs on the increase
[ ‘- b. Jobs on the decrease
c. Stable jobs
4, Type of work «{inter-
dependence)
a. Provideé (raw materials)
b. Producers (produces
(product)
¢. Provider of services
L d. Miscoellaneous
Sec, 11, Propering for work
Objectivgy To help students examine
the various roads open to \them in |
acquiring training for the profeséion
they choose.
A. Occupational training: semi-
professional
1. Semi-professional training
; » a8. Junior colleges
b. Nursing school

- ¢. Technical institutes

ERIC

Full Tt Provided by ERIC.
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ACTIVITIES

Have students research and

list types of jobs on the in-
crease, decrease, and those
remaining stable.

Should some jobs be shyed away
from?

Have students, through displays
or drawings, show the circle
of our economy.

Emphasize interdependence of

people.

Students can discuss the various.
jobs they have or have had and
its future possibilities or
limitations.

H'ave students write the various
types of schools listed and
chart the information

received.

e



CONTENT

@, Selecting a school, and

comparing schools

B, Choosing a vocational training

school

1. Types of schools: training

and vocational
a. Technical
b. Mechanical
¢. Business
d. Flying
e. Barber and beauty
2, Congiderations
a. Skills
“ b, Costs
c. Time it takes
G, Full or paft-time
C. Typical schools in the area
D. Trilﬁinq on the job -
1. Appréntic;’shipé

a. Advantages

PCTIVITIES
Have students select the types
of things one must look for in
schools; compare these to the

the _schools heard from.

Discuss the various types of
schools point_i‘ng out the dif-
ferences and similarities.

Point out the advantages and
disadvantages of each type.

Have students determine a list
of guides to cpnsider_ when
selecting a school.

Here the teacher brings in facts
ona dozen schools in the area.

Students dhart the results
according to questions asked
in B2,

1f possible have a representa~

tive of such schools come hi.

Have a local skilled worker




CONTENT

| b. Disadvantages

¢. Requirements

2. Other types of on-the-

g.

PCTIVITIES
Explain appi'ehticéship train-
ing in this area.

Show movies.

job ti‘aining

E. Opportunities for training in the

armed forces

1. Plans available Have represe;xtatives of each
a. Army service come in and explain
b. Navy/Coast Guard various plans.
¢. Air Force
d. Marines
e. Training available
f. Alternatives
2. Advanﬁages of service Bring in a recent graduate who
a. Alternatives 18 in service for a discussion.
() Enlistment
(2) Draft
a. present status
b. future status | .
3. Disadvantages of service
4. U. S. Armed Forces Institute
a. Off duty education
b. Onduty educaticn

c. On-the-job (in service)

training. o




- CONTENT

5. Women in service

Sec, IN1. Finding a job

Qbjective: To give the students an

opportunity to simulate the actual
employment and job hunting pro-

cedures they will encounter later.

A. Contacts to inform one of a

job.
1. Friends and relatives
2. Acquaintances
3. Presen_t and past
employers
B. References
1. Past employers
2. People of position who

know you

C. The need to develop desirable

skills and qualities
1. Training in high school

2. Courses that help

g e

PCTIVITIES
Have a zepresentative from the
women's branches come in -

treat girls separately.

Impress students with the
importance of being selective.
Don't take the first thing that

comes along.

Discuss possibilitieé of pre~
judice from "contacts.”

Stress abilify to weigh a good
job lead.

Ha&e studenfs disc'usé. 'who td
ask for a reference, ind who
not to.

Discuss need to suit reference
to job.

Have students recall the

courses they have had that
they think thév should use as

import;ant ‘n applying for a job

e.g., woodworking, homemaking)

T R
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. CONTENT

3. Extra curricular
4, Hobbies
D. Development of applicstion o
se¢nse
1. Gompetence in filling out
| forms
2 .‘ | Cémpetence in an
interview
E, Sourcés of job opportunities
1. Direct épplicétion
2. Want aélsl
3. Employment,agencies
4, U(nioln;sw

5. Placement bureaus

F. Keeping the job

1. Good work habits "’
2, Maiﬁtatnin'g competence |
8ec. IV, O;ganized labor |
_Objectlve: To ;irov;de the student with

a historical approach to organized

labor.

Yy aiiilbin
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PCTIVITIES
Have students recall hobbies

and extra-curricular activities.

:Have studehts fill out numerous

types of job applications.

‘These can be obtained from

| employment offices and local

industﬂes.

Have students use directories
‘and write sample letters of -

application.

Use bulletin bbard showing want

ads from the newspapers.
Discuss ‘union and placement

bureaus as sources.

Have students list things that

f

could get & worker fired.

" Discuss the 'role‘o'réani'zed

labor has played in the

development of our country. .
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CONTENT

A, Growth of American labor

movement
1. Knights of Labor |
‘2. American Federation of
,. Labor
é. Craft unions (skilled)
b. Labor relations |
3. New Deal Laws ahd Labor
4, Qongress of Industrial
B Qxfganization
a. Started out as AFL
_ committee
b, /Semi-skilied and un-
skill_éd ‘mémbe_rs

c. Role in politics

S. AFL-CIO rivalry and merger

" 6, Independent uﬁions i
Methods of organized labor
1. Indepeendence

2 . Union membership

3. Collective bargainin§

-4, UnionC ontract

S LA ST, ha e L g
S e

ACTIVITIES

Here a historical spproach |

can be followed. Many
movies are available.
Some research asslgmﬁents
may be made.
Newspapers will broﬁde
many interesting side
- lights.,
Local union officials can
come in and shed much
light on their value and

procedures.

Spiegler and Hamburger, If You're

Not Going to College, Sciéncé

Research Assoc!,ates. Inc., 1959

) :fgﬁwﬁfmg @%ﬁ"? @5 1;@% e ".v 5, i) ‘8‘%‘;“?5-555" mé-ﬂn'l::ml\wr s ii?“‘ﬂf m i@gl i T
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CONTENT

a. N.L.R.2.
b. Nature of a union contract
() Soie,bargairiing agent -

(2) pay scale defined

(3) holidays- and vacation

(4) pay,'and fringé benefits
(S) seniority
(6) managemer&’s powers
' The strike
Pickets and boycotts |
Sett_ling.a dispute
a. Negotiation
b. Conciliation and mediation
c.-Arbitration

o~
N

Grievance Settlements

C. Union practices - criticized

1.
2.
3.

4.

Corrupt unions
Labor‘racketeering
Featherbedding

Communist dominated unions

D. Management's Role

1.

Efficient Operation

ACTIVITIES
Blarch and Baumgértner.

The Challenge of Democracy,

McGraw~Hill Book Co.,
Inc.,, l9 60 (of value to

teachers only)

Blarch and Baumgartner,

The Amer; can Workers Fact

" Book, U. S. Dept.of Labor,

1956.
Taft, Philip, The A,F.L,

in the Time of Gompers,
Harper Bro., 1957

Eiszig, Paul, The Economic

Consequences of Putomation,
W. W, Norton & Co., 1956

Materials the Unit is Based

On: About Marriage and You,

Family Living Series, Cos-
grove and Josey, Science
Research Associates, 1954,

Chap. 1 - 12
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CONTENT | |  ACTIVITIES

| a. 'Produce goods | | ~ 1f You're Not Goingh to College,

b. lProvide employment Spiegler and Hamburger, %

2. Injunctions | Q, | Science Associates; 1959, |
3; Black list B | _Chap. 2
4. Lock out | | Numerous Teacher Prepared "
S. Comgany unions . Exercises |

6. Strike Breakers
E. Present Issues

1. Seniority

2. Union shop

3. Hours and wages

4, Fringe beneﬂts

5. Guaranteed annual wage

SAMPLE UNIT
CONSUMER EDUGATION: LEARNING TO MPNAGE MONEY
Object'-ives:'
1. To point out the need fdr a plan of monej x\na‘nagement.
2. To make available 'to the students methods of money
management, and to make available methods by

which one can gain the maximum advantage from

- expenditures.
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3, .To provide experiences for the student which will make

possible a more intelligent use of his money.

CONTENT ~ MCTIVITIES
I, Money | |
A, Sources of morney. - - Barter system - gold and silver.

| 1. Earnings (wages, salary, etc.) Money saved by szlf service

2. .Gifts o and sﬁbétitutiori is income.
3. Seif_ sew_icé ;(do-it-;yourselﬂ - Discuss painting own house to
4. | Substitution ’ B | save money; and using -park |
Be Ptinctlon of money | | facilities rather than building
L R "Bastc ﬁéédg | | " one's own swimming pool or
a .. Food. , Sasketb_all court.
'b. Shelter | | .Discugs coét of living, find 1
¢. Clothing = | o “out from parents how much it
d. Operating costs to live,
€. Tt'atnsportation | . Take t;ips to clothtng storeg.
2. Desired items . auto agencies: . what should
a. | Réc_reétion o one .look for when buylng a
' b. Convéniences car? |
| | o c. Speciat services
11, Money and the individual
| fiMuch emph;;is can be placed
on this) - | |
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Explanation of Supply and demand
Basic national Economics
Inflation

'Mc.mey wasted through destmctlon and vandalism

Super Goods = - Mioney Place of
Market Money Produce Employment
| - - . Services |

Man is & consumer and a producer.

Total Economy

CONTENT ACTIVITIES

A, Income ' - Compare hourly rate‘ of pay-
Re W.a,ges, | | - plece work; weekly-bi
2. Salary | monthly-monthly-yearly.
3. ‘Proﬂvts | | Discuss sharing a business--
8, Our income and fixed expenses advantages and disadvantages.
1. 'Taxés | | Discuss purpose of taxes-~- |
a. Federal o defense, roads, schools on
| | b. Stéte - fe&eral. state, and local levels.
c. Local |
2. Social Security - Explain G.N.P. and the
35 | fDues-‘ | hational debt.
4. | lnuurance Discuss Social Security-

a s. | i-lealth and hospital ratirements.,




CONTENT
b. Accident
c. Property and liability
d. Life
C. Income and savings
1. Objectives of income
2. Objectives of saving
a. Short térm
b. Long term
It, The Budget
A. Types of budgeting
1. Percentage
. 2, Essentials first
3. Experience
B. qutim expariénées
1. Student budget
2. Mr. Brown budget
3. M:". Jones budget
-1V, Credit -
A. Installment buying
i\? Adva,ntaqés
' * 2, Disadvantages

3.,9‘: Te"ms
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ACTIVITIES
Discuss union plans and pro-
erssional insurance pians.
Explain the different types.
Have an insurance man come in.
Discuss saving for “that rainy
day", thristmas club, a

home, car, or vacation.

Bring a financial budget from &
business or company and
examine it. |

Make up different budgets--
family/personal.

'Keep receipts.

Bring in resource person fro:mn
finance company able to ex~
plair necessity fcr good
budgeting.

Bring news.paﬁer ad to class,

‘ioeo' szoo-"asnsa up tO 3

yvears: how much are they

really paying?)




CONTENT
a. Credit
b. Discount
c. Cash
4, Carrying charqeé
B. Interest
1. Time payment
2. Simple

3. Compound

- €, Credit rating and credit bureau

1. Ability to pay
2. ;History of payment

A. Saving account (investment)

B. Checking account
C. Sourc.e of loans
VI, Borrowing money-Loens.

A, Banks

B. Loan companies, finance

- companies
C. Credit bureau
V1l. Principles of huylhg

A. Making a purchase

ACTIVITIES

Invite resource people from a
bank and & credit bureau.

Give class experience of figur-
ing. interest on loans and

savings.

- Take field trip to bank.

Discuss writing checks and

- keeping a bank account. -

Contact various places to

borrow money and compare

- rates of interest.

Examiné vaﬂous brands and

products by visiting stores to

learh of quality.
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CONTENT | ACTIVITIES
1. Judgment in making a choice

2. Purpose of the purchase ‘

3

| B, Buying Guides : | Play roles: dramatize a
1. Consumer service bulletins . situation involving resistance
2. Newspapers . to pressure sales.

C. Consumer's responsibility for
examination of goods and
products
Source materials:
Carson, E. O., Teenager Prepares for wWork, 1962, |
Everly, M. S., A Discussion of Pémilz Money, “"How Budgets Work and
What They Do", 1952, Women's Division Institute of Life
Insurance, New York. |
Household Finarce Corp., M~1ey Management.
Heuer, L. .A . BEd., "Your lecreation Dollar" .
King, M. B., "Your Shelter Dollar" .
Heuer, L. A. Ed., "Your Shopping Dollar" .
Heuer, L. A. Ed., "Your Clothing Dollar".
Cheanging Times, Kiplinger Service Magazine, Aut., 1965, Feb., 1957,
June, 19 65.
Consumer Reports, monthly cansumer information magazine.

Consumer Bulletin, :ﬁonthly consumers information magazine.

Full Tt Provided by ERIC.
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SCIENCE

Although science can be a highly technical subject, all students--
regardless of interesi: or al:;illtyrfcan be motivated and taught i:he basig:
principles. Science can be a boring obstacle in many students' school
life or it can be a .highly intereéting and fascinating learning experience. -

It has been mentioned before that in order to hold a studént‘s
interest and to teach him anything, he must be an active partiélpant. In
‘the classrodm he must be a member of a team investigating the wonders of
learning, not just absorbing facts ielated fo him. He must learn to
qqestlon the whys end hows and be able to reach some conclusion on his
own.

The following science units keep in mind that many of the students
in the dropout-prone group are uninterested in the tra_ditional school w

approach and fear that science consists of facts to be memorized and not

used.

‘ - Science is taught on a semester basis in the junior high program ar.:

therefore the units chosen are ones that can be ta'ught twice a year and stil:
} benefit both groups.
During the first semester the unit on living things will be taught‘

first because of warmer weather. During the second semester it will be

taught last, in the spring.
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Objectives:

1. To further children's natural interest and curiosity in science.

2. To promote understanding of the physical and natural
| phenomenal of the world about them. |
3‘._ To make science"interesting.
4. To arouse the childrens' curiosity concerning sciehtif;c
experimentations. |
5. To teach the children some of the basic scientific skills,

6. To correlate the material covered with practical, everyday uses.

) Seventh Grade Science
1. To develop in the student an awareness of the things around
hlm ‘e
2., To develop crestive thinking based on certain scientific facts.
.3. To develop ability to work in small groups to solve specific
| problems.,
4, To develop an ability to draw reasonable conciusions from

careful observations.

Full Tt Provided by ERIC.

 ERIC
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CONTENT | - 4 ACTIVITIES

I. Knowing the environment Have'group' discussion on
A, 'What- 138 science? science and recent gains
’ 1. Accurate knowledge of that have been made.
facts about the tﬁings | Demonstration: Using such
and forces in our world | équipxhent aé gra’duatéd |
2. Orderly knowledge cylinder and balance scales,
B. Kinds of science show the importance of care~
1. Geology | ful planning and accuracy.
2. Zoology ' In small groups the class can
3. Meteorology | investigate the various fields ‘
‘ 4, Chemistry of science, write reports and
S. Astronomy | relate to the othersthe more |
6. Biology ' interesting facts,

C. Defining an experiment

e

D, Characteristtqs of a scienti.'st Have class do deménstratlons
| 'Obse‘rvation | of tﬁeir own to prorhOte feeling
2, Curto'slty» of participétion.
3. Open~-mindedness Demonstration: Blindfold some
4, MAccuracy students and place objects in
S. Always testing “ their hands-~the importance

E. Defining environment here being to instill the
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CONTENT Y
l, The things around yo{z
2, Forces aroufxd ydu
F. How thingé in our environment

act

l. Matter-as the substance of -

]

all things
2. Gravity‘s influence on .
matter
G, The ferms _of matter
1. Solid
2. Liquid

3. Gaseous

13

11, Use and control of fire
A, How we make fires
1. Puel
a. Wood '
b. Coal
c. Paper
2. Air
3. Kindling temperature
B. Control of fires

1. Keeping fires confined
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ACTIVITIES
characteristics needed by
;scientistsr when investigating
and desqribing something. -
Show‘ film on matter.
Many demonstrations can be
used here to ei:plain things

and forces around the students.

Show any simple demonstration.
for changes in forms of matter
and sh’dwing the three formé.
1

Show film on fire safety and

Discuss which are better fuels;

wood, coal, natural gas, etc.

Demonstration: Making coke.
Place crushed soft coal in test
tube with vented stopper and

heat. When hot, place flame

by vent m stopper to show gas




CONTENT | ACTIVITIES
a. Furnaces | | coming off. “When test tube is
b. Stoves cookd, remove coke and examine.
" c'. Campfires - Give demonstration to show that
2, Regulating fuel kindling iemperatures vary and
| . 3. Réqulating oaiygen | that air is necessary for a fire.
C. Preventibn of fires, safety Show film strips on dangers of
rules rubbish in attics, basements.
D, Learn td extinguish fires Have groups in class write up
1. Removing fuel supply safety rules to follow,
2. Cooling burning materials Hold demonstration in class to
| below kindling tempera- show methods of ext-inguishing
tures. . small fires.
3.‘ Shuttmg off air supply Discuss and report on spon-
| '4. Using materials to put out taneous combustion and how to
fires prevent this.
a. Water

b. Carbon dioxide

-d., Other types of fire

extinguishers
11I. Definition of electricity Show film on how elestricity
A; Blecfricalcharges ' serves us.
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CONTENT
1. Static electricity
a. Positive chérges
b. Neg;tive charges
2. Current electricity
B. How we can control electrical
curtent.
1. Conduction
a. Copper
b. Other metals
2. Use of insulators
3. Use of fuses
a. Overloaded circuits .
b. Short circuits
4. Use of switches
C. Cells and batteries
1. Wet cells
2. Dry cells
a. Why dry cell is
better
b. Uses of dry cell
D. Magnetism and electricity

1. Poles of magnets

ACTIVITIES
Give demonstration including
comb, wool and hanging paper.
Rub glass rod on silk, and
move glass rod near paper

(like, un-like.)

| Demonstration: Hook lights in

paraliel and series using dry
11, switch, and fuges showing

control of electric current.

Demonstration: Uslnﬁ zinc and
copper strips, sodium chloride
solution (salt) and insulated
copper wire for wet cell.

Dissembie old dry cell to
show structure and advantage
(no liquid to spill.) Discuss

various uses of dry cells,

flashlights, radios, etc.
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2.

1. Definition of foot-pound

2.

-gl-

CONTENT

a. N, Poles

b. S. Poles

c.. Like poles

d. Un-like poles
Types of inagnets

a. Permanent magnet
b. 'l‘“emporér& magnet
c. Electromagnets
Magnets and coils to

produce electricity

1V, Simple machines

A. Definition of work

How we measure it

B. How machines work for us

MCTIVITIES
Have demonstration with iron
filings and magnets to show
lines of force around a magnet.
Demonstration: using two bar
magnets show how like repels,
unlike attraéts .
Demonstration: using nail and
coil of wire wrapped around
nail, connect wires to dry celi
showing electromagnet.
De{nonstration: involving in-
sulated copper wire wound
around simple mailing tube;

connect galvanometer to coil

-and pass a magnet back and

forth inside coil of wire;

~ notice galvanometer.

Show film on simple machines.
Demonstration: Show concept

of work using one pon.ind weight,

yard stick and spring balance.

Py
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CONTENT

1. Advantages of using
inachines

2. Advantage of using two or
more simple m’achines

3. Some common simple
machines around the

house

C. Definition of a lever.
1. PFirst-class lever
2. Socond-class lever
3. Third-class lever
D. Definition of force
E. Definition of a fulcrum
P. Definition of resistance
G. Wheels and axles
1. How we use them
2. How thay evolved

H. Inclined plane

A A LT o e P RO A M. X o f L )
T T M L T s
A

ACTIVITIES

Show that all physical work
Qan'be measured this way.
Discuss how dlfferént machiz. -

“work.

Have students in small groups
use various machines and dis-
cover how some machines
have different advantages than
others.

Have students bring examplss .
simple machines from homn.

Demonstrets a first-class lovo-.
scisscrs, pliers, nutcracke::
second--class lever, broom cr

raising hand to shoulder.

Show fulcium by using block
and bar.

Winch wiil show wheel and
axle

Write and report en some sim:ls

machines that students uso i

everyday Ma,
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CONTENT

1, Wedge

2 ° ’Screw

I, Definition of friction
1. Ways m»which friction
| helps us
2, | Attémptinq to work without

frictions

Y. What is gravity:

l. Ways in which gravity .
‘helps us

2, Working with gravity

ACTIVITIES
Pehcil si{érpener .,
Pull,weight straight up and
then pull up ;ncnnéd plane
to show advantage.
Demonstration: Using spring
| balance pull heavy object
across tablé. Repeat by placing
pencils under object to show
less friction.
Drop certain objects to show
gravity.
Discuss how it would be to live
without gravity. Recent space
travel will help in these

discussions.

‘Seventh Grade Lesson Plan Sample

The use and control of fire

Times approudmately three weeks

1. To develop an understanding of what happens when something

burns.

| 2. '_l'o develop an understanding of some of the causes of fire.




CONTENT

} . A - 6. To teach safety measure to be taken in case of fire.
|

I. Definition of fire
A. Definitions: burning,
oxidation, combustion
B, What happens when a
material burns
1. Chemical changes
: effected by fire
2. Physical changes
effected by fire
3. Products of fire
a, Heat
b. Light
c; Carbop dioxide

d. Water vapor

S | 5. To teaéh fire prevention.

3. To teach proper use of fuels and combustible materials.

4, To teach methods of regulating and extinguishing fires.

ACTIVITIES
Have discussion based on-
questions: is fire helpful or

harmful? In what ways?

. How does user of fire determine

whether it's helpful or
harmfﬁl?

Burn paraffin candle to show
heat melts paraffin, it becomes
gas, aiving off heat, etc.

Discuss how carbon dioxide and
water vapor are given off by
fire. Put ‘burning candle in jar,
then put in limewater to test
)for carbon dioxide.

Holdk'glass over flame to see

water vapor. Blow out candle

and immediately after puta .

lighted match near one-inch




CONTENT

11, Necessary for fire.
A, Fuels
1. Kinds of fuels
2. Advantages and dis-

ey v'.

advantages of each

- removing it when scorching
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ACTIVITIES
wick. (Candle should relight,
giving evidénce of gases -
around wick.)
Examine candle flame with mag-
nifying glaés to observe three
regions of flame. Hold white

card horizontally across flame,

| starts. Examine circ;e formed
by éﬁarred regidn. 1ndicatingi
that center of flame is cooler.
Hold card vertically in flame.

Charred regions show hottest *

part of flame.

Make drawing of flame showing
hottest part, etc .'

Have dlscuséion of various
vkinds- of fuels, advantages and
,djsadvgntaées of each. What
are the 4‘l‘naln requirements for
3 gpod fuel?

Have class find out what fuels

are used to hesat their homes'.




- CONTENT ACTIVITIES
B. Kindling témperature Discuss the productions of a
1. Use of friction to reach kindling temperature.
; | kindling temperature Take two wood splints and wet

2. Use of electric current one; hold bqth in flame to see
to reach kindling which ignites first.
temperature " Make tray of piece of paper.

3. Spontaneous ignition Place on screen or tripod. Boil

water wuhbut burning paper

(kindling temperature of paper

above 212* F,)

Hold candle, celluloid film,
twist of paper, twist of cotton,
cloth, wood splint, and piece ;

of coal to flame. Time to see

how quickly each ignites.

? C. Oxygen | Put candles under different
1. Importance of draft sized glasses. (Smallest
| 2. Use of chemical should go out first because of

|

i

I less cxygen.)

L Gompare burning rates of solid

iron and iron filings; wadded

paper and flat sheet of paper.




ACTIVITIES

Wrap wire around candlg. put
in jat",‘ cover. Remove it when
'tt goes oﬁt. qulékly recdverinq
the jar and relighting the
candie. Put in covered jar
again. (The candle won't burn
as long since oxygen is used up.)
Put smoking wood splint around
candle to see direction. of air
currents. Discuss importance
of draft, use of chtmneys;
Make drawmg- to show cusrrents
of air around a ftie.
Have discussion on the causes
of combustion. Make a small
cone-shaped pile of potassium
permanganate crystals on an
asbestos pad. Moisten: slightly
and add drop or two of glycerine.
(it should ignite within a few

minutes to illustrate spontanecus

- ¢combustion.)
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CONTENT
It. E:Lungulshlng fires
A. Rémovlnq the fuel supply
B. Cooling below kin&ling
temperature

C. Removing oxygen

t

ACTIVITIES
Discuss the three requirements
for fire and how removing any
one éxtinguishes a fire.
Discuss use of water to
extinguish fires. .
Light small fire on a metal tray
and douse it with water. |
How did the water put out fire?
Make an automatic sprinkler by
punching holes in a can énd
closing the holes with wax.
Fill can with water and set
lighted candle under ;t.
Discuss the danger of using
water on gasoline and oil fires.
Put saucer with g small amount
of kerosene into large metal
pan. Carefully light the
icerosqne, Pour water over
fire. Burning kerosengﬁl«n |
spread into ‘pmi. Diseusés the

use of carbon' dioxide ,t‘g ex-

‘tinguish fires.




O R L S P e P R T e e ot A RS D

T LSRR, Yotk 11

|
!

CONTENT ACTIVITIES

Dissolve baking soda in water:

add vinegar; lower lighted
candle into jar. (The flame

will be extinguished.) !

Make a foam extinguisher by
mixing 5 grams of baking soda, |
1 gram of licorice powder and
50 milligrams water in beaker.

Put 5 grams of aluminum and S0

milligrams water in ancther
& | beaker. Pour ths two solutions ‘
together into 500 milligrams
besker and extinguish a fire

with it. Dlséu-s’s the best uses

for a foam extinguisher,

Make a fog spray by using
atomizer on jar of water, soda s
strew cut in half and held in
position by modeling clay.

Discuss the uses of fog spray

oxginguishers.

~ Make a soda-acid extinguisier
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CONTENT o o ACTIVITIES
- by nearly filling bottle with
baking soda solution. Nearly
fill test tube with vinegar and
place in bottle., Screw on cap
with simall hole in center of it.
Pour on burning paper.
1Y, Preventing fires ‘ | Discuss fireproofing materials.
A. Proper use of fuels | Fireproof a strip of cotton cloth
B. Proper use c;f e‘lectricityv | by dissolving 10 grams boric-
C. Remo:ral-of common fire | acid and 10 grams borax in 400~
hazards 500 milligrams wate.r. Boil a

strip of cotton in this solution
for 10 minutes. Compare burn-
ing rate with that of untreated
cloth.

| Fireproof piece of paper in
solution ctrmtaining‘ waﬁn water,
2 ounces ammonium sulfate, i/2
cunce borax, 1/2 ounce boric
acid. Compare burning rate
to untreated paper.

Discuss inflammability of cloth~

ing: recall burning rates.




CONTENT

V. Steps that should be taken in case
of fire,
A. Xnowledge of proper exits
B. Knowledge of fire aianh
systems
C. Proper ateps to be taken if

clothing catches afire

ACTIVITIES

Discuss fire hazards.

Demonstrate the right way to
strike a match.
List common fire hazards in the
home and how to eliminste
them, Make posters for bulletin
bozrd using diagrams to demon-
strate proper uses of combustible
materials, electricity, and
common fire hazards.
Discuss fire drills, importance
of keeping calm, knowing
proper exits, best ways to
warn others of fire, etc.
Inspect fire extinguishers,
locations, proper use, etc.
Discuss what to do if clothing
should become ignited.
Demonstrate proper way of
smothering flaming clothing
using old blanket or sheet.

Visit fire station.
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Eighth Grade Science

Qbjectives:

1, To develop an interest in the students' environment.

¢. To develop an understanding of the inter-relationship among

living things including man.

3. To develop an understanding of how plants and animals "have

adapted themselves to their environment.

CONTIENT
1. Living things - plant kingdom
A, Seeds
1. Beginning of plants
2. Seeds as storage place of
food for plants
B. Root systems
1. For fixing to ground
2. For getting food
C. Plants
1. How plants take in food
2. How plants take in carbon

dioxide

3. How plants give off oxygen

D, Pood from living things
1. Food we eat

ACTIVITIES
Have question and answer
discussion to introduce unit.

Shew fiim strips.

Prepare scrapbooks with pictures

of foods and living things.

Have small groups conduct
various demonstrations.
Encourage leaf, seed
cellections.

\

Take field trips to observe

living things to develop

greater awareness.,
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CONTENT

2, Other materials that

plants provide

a. Fibers for clothing
b. Building material

¢. Minerals and humus

for soil

E, Group of animals

1. Animals with back bones.

2.

3.

a. Characteristics
() Snakes
‘}(2) Fish
(3) Rabbits
Animals without back~
bones
a. Characteristics
() Octopus
(2) Spiders
(3) Earthworm
Insects

a. Harmful

b. Ussful

ACTIVITIES
See how plants "prepare" for
winter and come out in the
spring.
Invite resource people from
conservation department,

farmers.,

Use microscopes to show plant
cells and fibers.

Have students write about
animals, describing them with-
out naming the animal and
having class éues,s what animal
is being described. *

Take field trips to farms, wooded

areas, zoos, etc., to show

differences in animals.

Have students relate experiences
to class about pets or happen-
ings with other animals.

Collect and study some insects

(caterpillars spinning cocoons.)




CONTENT
P, Food cycle

1. How plants help men and
animals
a. FPood chain
b. Shelter

2., How anim2ls and men help
plants
a, Contribute to oxygen

cycle
b. Help to contribute
necessary minerals
G. Resemblances of living things

1. Locomotional

2. Growth

3. Hunger

4, Other méds

) u, Weather
| A. Kinds of weather

1. .Se.asons
a&. Spring
b. Summer

3. fall

ACTIVITIES

Invite resource people from
conservation department,
farmers.

Show complete food cycle and
have students relate examples

of food cycle.

Show plants turhing away from
sunlight to demonstrate
plants move and grow toward
light.

Show Venus fly-trap.

Have students in small groups

* keep weather records beginning

with temperature, rainfall, etc.
Attempt to interest students in
making weather forecasts with-

out any knowledge of weater

conditions.

_—y




CONTEN?T

d. Winter
2. Seasonal storms
8. Rains
b. Thunder
c. Sleet

d. Snow

8. Cloud types and fog

1. Cirmrus

2. Stratus
3. Cumulus
4, Nimbus

S, Combination forms

C. Weather forecasts

1. How are fomcasts important
to us?
8. Air travel
b. Ocean travel
c. Farming

2. How are foracasts made?
a. Wind dtrections
b. Cloud types

c. Temperature

ACTIVITIES

Have demonstration with sun
lamps on pans of soil,
changing angle and distance
from pan, to explain seasons.

Demonstrate water evaporation,
dew point.

Show film strips

Conduct daily observation of
types of clouds.

Construct cloud types with
cotton.

Have bulletin board displays
showing types of clouds.

Have students relate incidents
when some kind of weather
prevented them from doing
something.

Take field trip to airport or
weather station, showing
different devices for helping
to predict weather.

Students can construct some of

their own rain gauges,
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CONTENT

D, Climate

1. Causes of differences

in climate

a. Earth rotation

b. Earth revolutions
2, How man and animals live
differently in the world

a. Adapting to climate

b. Living habits
IfI, The heavenly bodies
A. Sters
1. Luminous
2. Illuminated
3. Sun as a star

4. 8Size of our stars

a. Lorgest star

PCTIVITIES

anemoeters, barometer, etc.,
keeping up with records they
started earlier in unit,
Compare their readings and
forecasts with radio and TV

weather reports.

Discuss and report on various
of climate.

Observe different animals and

" report to class on how they

live.
Discuss characteristics of

animals, e.g., fur on animals.

Discussion on different con-
ceptions of how the universe
began.

Read stories of ancient Greeks
concerning the heavens and
gods.

Show film on universe.




CONTENT
b. Smallest star
5. Brightness of our stars
a. Light years
b. Speed of light
S. Constellations
a. Big dipper
b, Little dipper

c. Other constellations

B. Using telescopes to study

R

 stars

<t .
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1. Types of lenses
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MCTIVITIES

Demonstrate differences be-
tween lumination and
illumination. -

Show film on solar system.

Di'scuss speed of light with
demnonstration showing dif-
ference between light and
sound.

Give work problem using speed
of light (carry over into arith-
metic classes.)

Construct light boxes to be used
by claéées .

Make some star charts t6 be
used in light boxes.

Darken room to demonstrate.
(Children can take light boxes

home with them and use at
night.)

Construct simple telescopes 4.

" in class using convex lens.

Use students in class to

DielaelBaty i s . - R
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CONTENT
a. Convex
b. Concave
2, Kinds of telescdpes
a. Refracting
b. Reflecting
C. Definition of a planet
1. How planets revolve

2. How planets rotate

D. Solar system

1. The sun as the center of
our solar system
- 8. Drbiting of the
planets
b. Distance of the
planets irom the sun
2. The moon in cur solar
system
a. Moons of different
planets

b. Movement of moons

' 1V, Changes in the earth's surface

A. The formation of mountains

AT,

e
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ACTIVITIES

represent planets. Students
go through movemen;s
similar to planets to show
revolution and rotation.

Draw solar system using scale;
then construct a dimensional
figure showing relative
distances.

Darken room, using a bail and
a lamp. Have students demon~
strate how the moon revolves.

Hold demonstration showing

eclipses.

Show film on formation of the

earth,




' CONTENT

1, Contraction
2. Pressure
3, Faults
4, Volcanoes
8, How did our minerals form?
1. Limestone
2. Coal
3. Petroleum
C . Chaﬁqes brought about by
wind and water -
1. By water
. Erosion
b. Dissolution
2, Bywind
_.a. Wind as a carrier of
particles
b. Wind can wear down
() Wind and sand
dunes
(2) Wind and soil

D. How ice changes the earth's

sniface

i i ATt s T
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PCTIVITIES
Have demonstration by heating
glass tubing and dropping
water on hot tubing. .
Push flat piece of paper up
from corners.
Demonstration: place balloon
‘va‘ttached to straw under some
| soil and blow through straw to
show volcano formation..
Construct volcano from clay or
other material showing layer
below earth.
Demonstration: pour soil in a
jar of water to show sedimerta~
tion. Stir soil, filter, and let
water evaporate to show
minerals.
Demonstration: pour or trickle
water over loose éoil to show
erosion, usmg different soils--

fine sand, gravel, etc.




-100~

CONTENT
1.. Expansion when water
~ freezes
2. Melting snow packs
togéti\er |
3. Glaclers
a. Deposits left by
| glaciers
b. Large depressions left
- by glaciers to form

lakes

Qoteminim the age of the
earth

1. Study of fossils

4. Mmount of salt in the ocean

3. Study of stars

I

PCTIVITIES
Use bicycle pump gnd force
air over soil to show how
wind can erode soil and

formation.

Show film.

‘Invite resource people from

conservation department.

Demonstration: Fill jar with

w‘ater. Tighten lid and freeze
to show expansion.

Show when foliage will help
to é;tép érosion either by wind
or water.
Show films on fossil study,

oceanography‘ and astronomy.
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Tenth Grade - Living Scieace
ves: |
1. To develop a better understano_:nng and aprreciation of
Uving things and man's relationship to them.
- 2, .To croate an awareness of the importance of living things.
3. To help students realize the importance of natural resources

and proper conservation of our resources,

CONTENT - ACTIVITIES

I. Science and its contribution to ways Discuss science and how the
of life | | students think science has
A, Science as factor in charging Ahelped them and changed

men's way of life | their life, In small groups
1, How beliefs »ére. acquired have students list supersti~
2, How- science has changed tions and then discuss how
man's belief | some of these might have
B. Deﬂhing science come about. Dlstingulsh
1. Attitudes that chérac’:terize batween 2ctual beuefs' and
science superstitions, W_heh students
2. Procedures that character- come to discover beliefs are
ize sciénee | | \acquired throuigh observation,

- have students look at

pictures and describe these.,
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CONTENT

II, The cells function of living things
A, Life szience
B, life processes
C, Csll theory and parts of a
cell
D. How cells are organized in

living things

ACTIVITIES
Science can be defined and
small group discussions can
be held to determine the
meaning of the term "attitude"”
and -what could be some
undesirable attitudes.
Have small group demonstra=~
tion to show procedures
that characterize science,
Introduce words that will help
students undex'starxd,f
Show film on the cell. :p,
Define life science and list |
some of the life processes.,
_Show that these processes
occur to some degree in all
living things.
Take field trip to see abundance
of living things in a small
area,

Show film on historical point

of view on cell theory.
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CONTENT | AOTIVILIES
Discuss and list scme of th2
knowledge of piants ani
aminals ard how this know=-
ledge was limited to the
naked eye observation. An
aquearium is a good place to
o | | start having a class observe
life processes (this same
aquarium will provide materiais
for later demonstration such
as balance of natv.re; etc.)
Use miscroscope to see cell
| struzture and the differencs
. between plant and animal
cells.
111, Protoplasm: matter a_nd energy Make display of living and
A. How living thlngrs differ from non-living thirngs.to show
‘non=living things distinct difierences and how
B. Definition of matter living things differ ﬁom nen-

C. How raw materials enter | living things.,

and leave cells o Use number of objects and

liirlng things and list

o S e
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CONTENT
D, Energy for life processes

"B, Definition 'ot protoplasm

IV. Photosynthesis and its
requirements
A. How sun's energy is used
- B« The products of photo-

synthesis

ACTIVITIES
characteristics which these
might have in common=-~
define and show forms of
matter .

Demonstration: show different
forms :)f énergy and present
to class questions for dis~
cussion on energy.

Demonstration:. show how
materials can enter planté.

Study questions presented to
class and answered in small
groﬁps on the nature of
protoplasm.

Discuss elements and com-
pounds and how they make
up protoplasm.,

Demonstration: show that
oxygen is given off by green
plants in presence of sun-
light.

Show film on photosynthesis
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CONTENT

V._ Classification of planté and

protists.

A. How classification system
is developed.

B8, Definition of protists

C. Some of the simple green
plants

D. Plants without chlorophyll

E. Charécterisﬁcs of non-
flowering seed plants

F. Characteristics of flowering

plants

MCTIVITIES

‘Discuss oxygen cycle and
show how this is important
to man and plants.

Demonstration: show that
plants need sunlight to
manufacture food, and
discuss what materials are
needed to carry out photo-
synthesis.

Show film to introduce unit
showing abundance of life
on earth,

Show the importance of the
classification of living things
and also some features of
classification.

In small groups examine some

slides under microscope to

- see bacteria and different

shapes and characteristics.

Show characteristics of

different plants.

f
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CONTENT
VI. Classificztion of animals
A. Genera! characteristics of
animais
B. Some of the simpler animals
C. Higher invertebrates
D. Vertebraie or higher

animals

iI. Man: a biclcuiczl organism
A, Food reguirements and
digesiion of man
B. Funciion ¢f wirculatory
syostam
C. Function cf respiratory
_system
D. How waste materials are
rercvaid £rcm the body
E. Peatures oand functions of
man's ckaletal and
‘musculor systems

~F. Man's nervous system

ACTIVITIES

Film on classification of
animals

Display some of the different
animals and list how many
ways they differ.

List different kinds of foods
they eat, their habits,
method of movement, value
to ma’n,‘ etc.

Show film on various systems
in the body.

Discuss and list functions
that are important and
necessary to man.,

Obtain plastic models and
show the various systems,

List and study various food
requirements for man.

Introduce new words to
increase better understanding.

Introduce main parts of each

system (without going into too

much scientific explanations.)
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Vii, Reproduction in living things
A, Reproduction and continuation
of life.
B. How characteristics are
passed from generation to

generation

IX, Dependency of living things
A. Plant and animal habitats
B. Materiais used aid re-
used in nature

, C. Balance in nature

ACTIVITIES

Obtain frog's &ggs and place
in water where plants are
present.

Obtain tadpoles to show
various stages of life,

Have eggs in different stages
of incubation to show life
stages.

Obtain cocoons to explain how
this is a stage of life.

Discuss environment and how
this affects all animals.

Discuss group animals and

~ their environments and
habitats (land and water) .

Discuss the theory that all
living things came from water.

What observations would
account for this belief?

Have small group of individusls
report on some of the mate:é@i

used and re-used in nature.

(Discuss some industrial uses.)




CONTENT

X, - Resources and proper use
A. Definition of natural
resources

B. Conservation of soil

C. Importance of fdrests.

wildlife and water

-D.. Controlling insects

ACTIVITIES
Explain and show examples of
food chain (the aquarium cen-
be used here.)
Sh?w how we are involved in
food chains.
Invite resource people from
conservation department.
Show objects in classroom
and explain natural resources
used in their production.

Take field trip to farms show-

-ing importance of soil

conservation,
Discuss importance of insects.

(Some insects that may be

harmful tg;nan canmbe -

beneficial to other animals.




-109-

_ARITHMETIC

The following 'descﬂption of the arithmetic program is not meant

to be all inclusive. A complete set of pupil materials for teaching the

- number system and the four fundamentals and fractions is used in the

s

P

seventh and eighth grades. Space does not permit including this mgtéf!al.

Objectives; 7

e

s

1.--To improve skills in subtraction and division

2.
3.

4.

7.

8.

.

— | P

To review addition and multiplication.
\—-—-‘... USRS e - .

To improve ability to sclve problems.

To enabie children to associate with arithmetical problems

“they will encounter in daily life.

To broaden vocsbulary.
To get into habit of ti'ying and succeeding.
To form habits of foliowing written instructions.

To learn to dea] with mistakes and turn them mto learning

Seventh Grade Arithmetic

- Objectives;

‘ l. To reaffirm existing b'asic' skillé in arithmetic and develop
} 2.

new ones where needed.

To devélop a practical application of the skills.
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CONTENT
I. Working with numbers in sports
A. Addition
-~ 1...Cost.of pieces of
equipment
2. Cost of equipment for
one ‘player
3. Cost of entire team
B. Subtraction
l. Yardage m_ade in plays
2, Difference remaining from
'ten yards
3. Difference remaining
from entire field
C. Perimeters

1. Definition of a perimeter

2. Measuring a football field
3. Establishing a formula for
drawing a football field

4, Changing perimeter to

feet, yards, and inches

EEREIN )

PCTIVITIES

Show film of a football game.

Discussion of pep rallies,

school song, players,

e Bn s

cheers, and discussion of
football, the team and players.

Determine number of players
on team.

Use cathletic equipment
catalogue.

"play" mock football garﬁes. |
keeping scores on games
played. Make a quel
scoreboard.

Construct football field on
brown paper using 1/2°=10

“yard scale.

Girls can maké pom~poms
‘using proper meaéurements .

Groups can find perimeter of

" other objects in the room

(difficulty according to ability.)

R
* }%‘,s. it b ol
A e RN s



e B iy

-ill-

'CONTENT
D, Determining averages
1. Additton
2. Division
3. Subtraction
a. Differences in averages
between teams
b. Differences in won-

lost records of teams

Ii; Using numbers in selective buying

A, Making change |
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ACTIVI'I;IES

Secure several football prdf-
grams giving height and |
weight of football pléyers .

Have small groups figure

average weights of football
teams. Then average weights
of lines and backfields.

An additional activity for faster
students: determine the dis-
tance traveled to another town
to see a game; cost per
student, cost for a bus load
of students.

Students think of interesting
purchases they have made.

In‘groups they compose and
write an addition problem
giving the neéessary informa~-
tion. Teacher will collect
one from eak;h group and solve
at flannelboard. Introduce

flannelboard material by giviag

—— i R &
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B. Using numbers in restaurants

1. Addition

2‘. Subtraction

3. Multiplication

ACTIVITIES

addition problem to students
at blackboard and flannelboard .

Have student at flannelboard
count out change for bill just /
higher then the total, This
method will be used later for
other projects.

Select food from a drive-in-
menu,

Estimate total cost, .sales tax,
and preséht to cashier at
flannelboard. Cashier counts
change from §2.00, places on
flannelboard, - and demonstrates
to class. Students can take
turns at flanriéelboard.

Using various restaurant menus,
have students order meals for
a whole day. Before starting,
explain state sales tax and

how to figure mentally.

Learn to compute tax mentally. ‘
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CONTENT | ACTIVITIES

Work problems together mentally,
Figure 4¢ per dollar and 1& per |
p , ' | | ﬁacﬁonal part of a quarter
thercafter (13¢, 38¢, 63¢, 88¢)
4, Decimals Second, multiply by decimal
| .04 and round off té nearest
cent.

Put problems on board for
practice.

Use menus from several different
restaurants, have small groups
work on these to order dinners
for a family of four--each
students ordering different
food, but all from one menu,

Totél, multiply by .04 to
compute tax, find total cost,
and figure change from $20.00

Practice countihg change.

G. _t___lsmg numbers in shopmng Collect newspaper advertise-

ments and catalogues.
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CONTENT
| _.hla Deigim;nmg total cost of
" items o

| 2, Computing tax

3, Learning to write checks

I, ‘Working with numbers in space re- .

_latiohshlp and measurements

A. Estimating measurement.

Full Tt Provided by ERIC.
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ACTIVITIES

* Look through these for a few |

minutes and discuss ordering :

by phone. One student can

* call order in by phone and

‘class can write it down,
Determine if this is -enough

information to get it from

" mail order house and to the

cus‘aomer; Practice making
ofders by Nphone‘ and by |
writing order to send.

Have dummy Qhecks for class
to practice eriting . Discuss
benefits éf chéckwﬁting.’ |
(This unit,. as all units, is
meant to be integrated with |
units in sbcial étudies.) |

‘Construct buildings appropriate

;n size to house va‘ri'cus

aspects of city life, e.g.,

- factories, grocery stores,

school, etc. Try to include

numbers of stories, doors,

<




-nis-

| <comm | R I CTIVITIES
| windows, number of people
occupying building, .eté; |
B. "Smére‘ measure | o C_entc}:fr a discussion around
| | blocks in the city, also
blocks (square 'unit) wlithin a
citir wafd.' Devise a foriwié
for finding 'sgﬁuare measure and
apply tov'othe'r objects in the N
classroom or figures outlined
on flannelboard.
C. Review of perimeter Recall formulé.‘ Find perimeter
| | .of city .if each block is 1/8 mile
I o - - in length.. Also, the perimeter
and area of airp@ft; various
zones, parks, etc., mviles of
major highways through the
éity. estimated or computed.

Apply to objects in the room.

D. Constructing _g‘eometrical - Construct ge'ometrical figures
fiquggs ; | . similar t6 blackboard. In-
l. Angles troduce angles and how to
2. Circles | - construct a'nd measure with
3. Squares | - protractor, how to bisect.

4, Triangles

Aruitoxt provided by Eic:
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| N . Introduce constructing cir-
cles, squares and triangles.
R .Clgnstruqt. these to. prebi se
‘meas'.utement using ruler,
compass and protractor.
BAn sdditional activity: try to
.~ - ‘duplic'ate drawings from text
W | bOC;')k,‘.S dsing only coméaés |
- and ruler and then create

some new designs on own.,

- Seventh Giade Sample Lesson Pian

- The phipo‘se‘ of the ‘m‘ath program at this level is to provide ex-
| 'perlenée‘for the child to érasp‘the basic skms ﬁand» agstract reasoning
neede;i'to carry on his dauy activities no matter the jc:b of which it
may be a part.

The most important tﬁing i‘s ihe_ meth&d of preseﬁnta.tioﬁ and the
- degree of thé child's acceptance of this presentation. The greatest
| enemies are frustration and borédoin . Unless these are attacked on
théir own_basié, no type of program .iri the Cuiriculum Eemoﬁstration |
Program can succeed. |

The idea is not to throw out completely the materials used at

present. This would be a handicap to both the teacher and the pupil




-
since this material has come. over the years to be accepted as necessary :
| in the child's schooling and éducation in general .
- The foregolng unit will attempt to keep these thmgs in mind in
- trying to lace together a partlcular unit using the earlier criteria.
The basis for this unit is a study of retail buying concerning pur-
chasing and multiple units.
ctivesé
1. _T_o,criem': children to _t_he practice of shopping,
2. To inéke them cdnscioﬁs of the need for comparison.
3. To enable”_ them to think mathematically through a retail
purchase. |
4., To mtrcducé children to sale-s tax computation.
5. To orient children to installment buying and to promote skills
in figuring interest charges.,
6., To introduce childreh to a simple Budget and promote under-
standlhg ot computing one.
7. To improve skills in basic computation of addition, multipli-
cation, .- subtraction, and division. | |
8. To enable students to begin reading advertisements critically,
| 9_. To intrcduc.e differcnces m qu_ality and quantity buying.
Materials to be used:
Much of the material used in this unit would be free materiai the

teacher could easily obtain. The materials should be kept aé simple and
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Y famillér as possibl‘e to insure a certain '_degree ‘o'f assqciatibn by the .
‘child to problems m' e§ewday living 'l‘-hé materials méntioned ‘ﬁ'er‘eafter
‘will; be fbllowéd ﬁp 1nd1§riduai1y later in the unit when discussing methods
and procedures to follow in the. cl‘assroo‘m . .The followmg' iist is noi: 'in-' .
.tende:d to be complete, but indi"cative“ of the type of materials that can be
emplqyed: | | |
1. Newspapers, especially grocery store advertisements,
2, " Catalogues from large retail ma_il order houses,

3. Flannel boards 'arid' flannel coin cutouts (periny. dime,

ﬁicklé. etc .) for practicing change making,
4, I'.arge' poster board menus for computing food costs m
| restaurants, |

| 5. Teacher-made advertisements for certain types of retail stores,

6. Television commercials (used for instruction in readihg and-

hearing advertisements critically),

| ,7' Problem s.ituati.ons made up, by committees of the children,

The creative teacher, using these: asa basis, can provide a great
deal of interesting material for the pupils' use. By using committees of |
children to help formulate somg__problém situations, a greater under-
standing of the problems may be realized.

Procedures to be followed in the classrcom;
The following discussi’on 'of procédui.es is meant to b2 a irame\work‘

in general and not a program of specific procedure in its entirety. Many

ERIC
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good teaching sttuatidns art‘.se_ out of the interactien of the teacher and
| pupils. rather“ than from the unit as planned.v» |
'However, by using the following procedures, many of the results
| may be accurately predlcted These procedures are formulated mainly ‘to
be used in a .classtoom of about twenty children, ‘although the procedures

| are fl.exible so they could be used by a classroom of more or less pupils.
One of the most important factors is that each child be able to participate
| ﬁ“eely ih this. It is impOrtapt to the _child that he receive the Opportﬁnity
- to praetiee wtnat he leartts' 't'he’ child who is not altowed to part‘icipate.
~ as often as he might wish can easily lose interest, become bored. and
interrupt vw'hat otherwise might be a very good learning situation.

Breaking up the pupils into sniall Qroups will help *o insure pat'-
ticipation by eaeh child’. By working in the smaller groups, it is very
po'ssibl.ev that children. may come up with good suggestions that might
otherwise be bverlookeder passed over in an entire group.

A great deal of_ information and materials should be on hand, and
- available immediately upon introduction of the unit. If time is wasted,
orif a great deal of time lapses between initial introductior f{ the unit
and actual participation. a child will lose interest.

‘The proper presentation is more important perhaps than the pro-
~ cedures that follow, for this is the time when the child will fotmulate his

own views on whether or not he will actively participate in the activities.
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It would not be to.the, classroom advant'aoe to oe very ,‘ selective
in grouping. Thi.stypé of work”will‘ lend itself to the ideas of an'tho *.
students in the room and selectivity in grouping the children mxght prove
to be more trouble than it would be worth I\ll the students should be
able to express their ideas freely; random grouping will serve this pur-
pose. However, it msy be necessary after the initial grouping to re-
group because of personahty conflicts. Some children, of course, wi!.l
not want to. work with others, although working with all should. be pro-=
| moted as much as possible. In groupmg situations such as this, a
| group of fout working together would be best. With groups of this size
it is neoessary to employ ,a'great deal of working mate;ials. The children
will not necessarily have to be working on the. same project since each
group will be working rather independently. |

In sonjunctiort with familiar grocery store advertisements or
similar retail storé advertisemen! “~und in local newspapers. teachers
can promote initial thmking and critical analyzing when reading adver-
tisements. It is an Opportumty to point out that comparison is important
when shopping since prices may not indicate actual value.

~ The local paper each week will undoubtably be filled, at least on

a oertsin day, with grooerj advertisemettts. These could be clipped for
use by different classroom groups. Some of the groups could aot' as
committees for arranging grocery shopping lists that mioht be used by
other committees for doing their shopping. After these lists are made up

from the speoials in the naper, the other participating groups couid -use




'exactly the same merchandise for a cheaper amount.  One very important
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| these lists for deciding. using critical companson. whlch items they

should buv and in what quantity. They may find that some stores offer
;dea for the children t0 grasp at this time is *hat sometimes they can
save by buying in large quantities but that they may not actually need
_tne large ainount they .woul-d have to buy to save money. |

Other commr.ttees could represent the actual buyers who would
have to work with another committee metnber, perhaps acting as a retail
seluing force. ‘This could be a very good Opportunity to promote under-
AStanding of making change'. both by the retail selling committee and by
'the greup doing the buying and counting its cnange. This ie a place
where the flannelboard with the cutouts for different coins could be used
to demOnstrate, to the e'nt(ire group ;or groups exactly how change would
be made out. ‘l‘his could be passed around by different peOple in the
group so each could have an opportunity to practice. This of course,
would not be the only place in this unit or other units where the‘flannel

board and coin cutouts could be used. It could be employed in any area

- of buying.

It is very irn"portant for ohildren, this age to learn to count change,

By this age' they are doing' quite a bit of buying themselves. Committees

- of chlldren could make up advertisements, simiiar to those found in

local papers, on types of consumer goode that they might wish to buy.

By using these stu_dent-made advertisements other groups could do their

Sutay
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“shopping” . Any riumber of buying situatrons could be deveIOpecl by
using the different advertisements composed by students. 'By making
_their ow‘n advertisements, 'itA is also possible that they can gain much
'better‘ knowiedge of _how 'to read adx}ertisement‘s critioaily. judging mis-
,le.éding 'statements and.misle.ading inferences as to the value of the
oroduct adverti sed‘.

| Mthough group work should function well, there should be times
for entire classroom partroipatxon and instruction. This will give dlfferent
groups an Opportunltyr'i:o display what they learned in front of the entire
class. ‘This will also serve to encourage an interchange' of ideas of the
i different groups. |

-‘ The di.ff(sr‘en‘t projeot.s on _which the groups have been v\mrking will
be passed 'around.» When one group finishes one project, another.group
~may finish another project, They switch, one taking up boying, the
other taking up sellino. the other taking up the evaluation of adver?
tisements. | | |
| »dne important thing that should not be overlooked in the study of

reta_il buying is the »computetion of sales tax. It would perhaps be best
to introduce this method of computation to the entire class. As seventh
graders these 'ch_ildren will have been exposed to computation with
decimal fractions., Although they may not remember much about their
'form'a'l training in this vsvkill,. they.Mll perhaps readily see that :tA'is
something which they encountered in the past. It will therefore not be

80 difﬂcult to introduce this form of computation as perhaps some

B S e e s
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_other forms o these students. After the explanetlon of thls skill to the

‘ entlre group students knowledge of how to compute sales tax can be

put to use in separete groups after they dlviue up and begm theixr r
buslness of buying and sellmg in the retall market. It might be best

te wa_it to introduce sales tax computation until they are well past the

eay ST

idea of buying and selling. Then the teacher may return to the beginning

- and explain that sales tax must always be added on to any retail pur-

«chase and explain how to take the correct percentage of the cost of the

pteducts."

Once students become famillar with the computation , the
teacher might then introduce sales tax computation sheets (available
from some reteil,store owners.) These are the cards that li_st the sales
tax for every retail priee up to about $50.00. The students use these
cards instead of computing each time when meking out a bill for a
customer, | | |

The retail mail order house catalogues that were mentioned in

the section on "materials" mey be employed at any time by different

groups for making up orders, learning how to make out order blanks,

. and describing exactly the articles desired.,

At any place where additlorial materials are needed, the teacher

'may use supplementary teacher-made materials to help convey a point.

Such supplementary matenals may include menus, advertlsements.

grocery lists, or any list of retail buying goodsthat will help the
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children to further their skill in thmkmg about a purchase and act ually
computmg the purchase.

This is a good opportunity to introduce the personal budget.
'Although seventh grede children are not ready for computation of
family budgets yet. it might be wise to help them to organize their
spending. Although there is a great deal of difference as to the amount
each child in the class will actually have to spend per week, the groups
can perhaps work out a budget that would be comparable to one used by
the average teenager in the classes. Studying this can also lend itself
toc use as supplementary work in retail purchasing.

Ae mentioned earlier, the previous suggestions are not meant to
be complete . They may be added to or deleted from. in order to present
a workable unit to a elass. Perhaps the key word to success in pre-

senting a unit of this type is "action". The students for whom these

‘units are prepared are the type of children who can only enjoy and learn

| when they pariicipate fresly and completely.

Evaluation of pregress of this unit would be made almost entirely
by teacher observation of the quality of work done by each of the partici-
pating pupils. Evaluations also should be made of the quelity of werk
done by the committees and groups togetner. as group work is import@nt
when doing unrts of this typee Group work also does much to further

understanding of students in the claszrooms.

TRARES e A e
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Eighth Grade Arithmetic

Objactives:

1. To reinforce and re-teach where necessary the basic skills

of addition, subtraction, muitiplication, and division

(fractions included where advisable) .

CONTENT
I. Review of fundamentals

A, Addition

ACTIVITIES

Begin review unit on a class
discussion of importance of
beihg able to add accurately
in a game such as bowling.
Discuss growing popularity
of this sport ahd how teams
are selected and length of

season.,

- Prepare mimeographed sheets

explainmg bpwllng and a
few examples of simple
*scorekeeping, After the
explanation, teams can be
selected in the c!gssroom |
and hold "[lui_ték'é believe"

bowling games. 'The

.games are played with no
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CONTENT  ICTIVITIES
| spares--until students under-
stand the simpler socrekeeping.
Next, they move tc a fe;w
spares in a game, then on
to strikes.

B. Division A mock toumament can be held
in class, totaling the scores
and determining averages.

C. Subtraction Individual scores can be kept

| | | | to determine the highest

scores and'the lowest. Find
out the difference in the
scores. More mimeographed

~ sheets can be given to the
“team" for furtﬁer drili,

After all phases of scoring
are practiced, a field trip to
a bowling aney can be made
where the entire class bowls
a game. These scores can be
vtaker-i 'b'aqlk to the classroom,
totaled, averaged, and placed

in order of highest scores, etc.
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CONTENT

D, Multlpliéatlon

D. Making change

II, Bnctions
A. Addition

B. Subtraction

- C. Multiplication

ACTIVITIES

A catalogue unit is also used
in review. To include the
fundamentals, students caﬁ
select articies to be ordered,
prices totaled, weight of
objects determined and
shipping rates included.
Sales tax is included and the
total cost of the items is de-
ducted from a certain amount
of money that each student
was given at the beginning.
He then reports the amount
of money he has left to order
additional items.

Use flannelboard extensively.

Discuss fractions and how they
play an important patt in our
daily living.

Have mu.ich praétlce arid drill
usihg. the prepared material

mentioned earlier.
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D. Divisiqn

ill, Decimals

IV, Measurement

i\. Linear

B. Liquid

C. Volume"

-128-

Recipes can be used to ex-

| plain common fractions.

Use decimal fractions to
work problems in dollars

| and cents using newspapers,
magazines, etc,

Shopping units can be pre~
pared, population studies
examined, and drill on
decimals held, using |
place values,

Discuss the nature and history
of measurement and how |
ancient people probab_ly
meési.\red‘ before any |
system was devised.

Show how measutezhent is
necessary and what would
happén; if nc system were
available.

Working wﬁh rulers 1n. thev
classroom, measure objects
in the room, heights of other

students.
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- CONTENT | ACTIVITIES
Using liquid measurement,
pose problems as to how
much milk is used in the
school cafeteria if each
student drinks 1/2 pint

daily, etc.

V, Geo_metrlc;shapeo and designs Point out the various shapes
A, Llines and designs in a8 classroom,
_l. Parsllel | - etc, Using flannelboard,

2, Horizonts! show different designs,
?. Vertical | - with lines, angles, circles,
B, Angles triangles,
le Acute Study geometric designs of
z. mght' o | N flowers or snowﬁakes. |
3, Obtuse
4. Straight Design pattern for a fabric or
c, 'Cixclas floor covering; find magazine
l. Radius to illustrate use of geometric
| z, qnamate“r designs.,

3. Circumferencs




Objeggt_t_ves;

2,
3.

5,
6.
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Ninth Grade Arithmetic

1, To begin to develop an understanding of the relationship

between the student and the world of work and the every/day
uae‘yoi math,

To develop an understanding of measurement concepts.

To develop an understanding of graphs, charts, maps, and
tables, and their use in mathematics,

To develop an understanding of special relationships.

To continue to develop a meaningful vocabulary in arithmetic,
To beém to develop and understand basic money q;bncepts to

meet his present needs and his future adult need:-é.

Qutline of Content: Ninth Grade

Writing fractional numerals for wholes

Writing fractional numorals for groups

Comparative size of common fractions with egual numerators

Comparative size of common frections with equal denominaters

Adding, subtracting, multiplying, and dividing common fractions

Common dencminators

Mixed numerals

Meoning of decimal fraction

Adding, subtracting, inultiplying, end dividing decimal fractions

Moaning of percents
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Budgeting in relation to percents
Percents and discounts and net price
Interest concepts

Installment buying concepts

CONTENT
1. Operation of small school business
A, Devélo;:ing awareness of need
for this type of business
B, Understanding necessity for
cooperation of various school
departments to approve this

business.

C, Understanding change-making

concepts

ACTIVITIES

Have class group discussion
regarding need for & school
store.

Do some type of survey among
teachers and faculty to deter-
mine what items are most
needed.

Get an approval from adminis~
tration and others involved.

Let students present and do as
much of this as possible.

Using store and clerks, set
up roll playing activities to
teach makiiig change. Do
thm with real g‘oodé and money,
after having praeticed "wlth

play xﬁéney .aﬂnd various

 practice wark sheets.
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CONTENT | PCTIVITIES

D. Understanding reasons for, Develop and keep set of
and use of record systsimis books on all aspects of
for store. ' | . store Opération. 1
E. Understanding responsi~ Have group discussions about 1
bilities necessary to work wcrk attitudes and respon-
in store or to keep record sibilities.
systems
F. Developing an awareness of Have group discussions on
service dwner provides for what service store provides
school. for school.
Il. Review of basics Play games such as math
A, Number system basebali and meth bingo. «
B, Addltton | | Take speed test.
C. Subtraction .Use practice sheets on each
D. Multiplication of the basics.
E. Division Use flannelboard extensively.
P, Common fractions Use gas pump model for
G, Decimals fracticns.
H. Percentages Use store data for per cent

problems, such as mark up,
'disc_ount. ete.

Use visual aids, such as

overhead projector.
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CONTENT

1. Measurement

A. Concepts of time

1,
2.

3.

S,

In relation to work

In relation to leisure

time

In relation to programs

and responsibilities
Computing time between
dates

Adding, subtracting time in
mmutes. hours, days, weeks,
months, and years

Knowing names of months and

days of week

B, Understanding and using

" thermometers

1.
2.
3.

Clinical
Weathor

Gook!\ng '

ACTIVITIES
Use mark clocks for practice
in telling time.

Develop concepts of a.m.
and p.m.

Use work sheets on adding,
subtracting, multiplying and
dividing time.

Have class figure time sheets
and payroll for school gtore.

Drill on days of weeks and
months of year.

Have someone mark off days
on calendar. (fhis is done
each day.) |

Have exercises to develop
concepts of time and
emplo?_ment. |

Bring in samples of various
kinds of thermometers.

Keep a datly chart of outside

temperatures.
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CONTENT

C. Understanding and using
linear measurement
1. Ruler and its parts
2. Yardstick and its parts
3. Miles and miles per hdur
4. Things drawn to scale

D, Understanding and using
rliquld ineasurement concepts
1. Pluid ounces |
8. Half pints, pints, quarts,

-gallons, etc.,

D, Understanding and using

quahtity' and weight concepts
:‘1‘. Dozén. bushell.' péck |

2. Ounce, pound, ton

IV, Graphs, charts, maps, and tables

A. Understanding grephs and
charts
B. Understanding purposes of

graphs and charts

~ PCTIVITIES
Measure various items
around rooms.
Use measurement in making
charts and graphs.

Develop speed cbncepts .

Use milk cartons of all sizes
and develop concepts of

liquid measure.

Use work sheets on quantity
and weight concepts.

Work Aclosely with Curriculum
Demonstration Program
industrial arts department.

Use sample of graphs to define
them, one or two for each
type of graph.

Use sample to develop con~
cepts on how to read graphs

and get hid_den information

from thiem.

ST Syt
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CONTENT

| Understanding different kinds -

of graphs and charts
Understanding how to get in-
formation‘ from g:aphs and
charts which is not directly
stated (ratio and rates for
example)

Understanding how to get
information froml graphs

and charts

Unrnderstanding and using

- verious tables, such as bus

G.

and train timetables, tax
iablés | (inddme énd sale s) ’
payroll schedules.
Understanding and using read

mai)s

V. Special relationships

A,

Understanding and using square

measurement concepts

ACTIVITIES
Use overﬁead to begin in-
struction on how to make
graphs.

Use partially completed graphs

- to begin letting students

make their own graphs.

Get data for graphs from school
store. (Supply of data is
endless.)

Use train, bus, and plane |

schedules T3 develop concepts

on how to reac_.l tables.

Study rcad maps and city maps.

Use objects in room to com-

pute square area.

Relate to buying paint or

lumber which would require

S0 much for so much area.
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CONTENT | |
'Undlersfa'ﬁaiing different kinds

of gfaphs ‘éﬁd charts
Unders‘té‘nding how to get in-

formation from graphs and

charts which is not directly

| ‘stat.ed (ratio and rates for

example)

tfnderstanding how to get
inforniat'ion from graphs
and charts

Understanding and using

. various tables, such as bus

| and train timetables, tax

G.

' tables (income and sales),
- peyroll schedules.,
‘Understanding and using road

" maps

V, Special relationships

A,

Understanding and using square

measurement concepts

ACTIVITIES
U_se overhead to begin in-
struction on how to make
gfaphs. |

Use partially completed graphs

- to begin letting students.

make their own graphs.

Get data for graphs from school

- store., (Supply of data is

endless.)

- Use train, bus; and plane

schedules to develop coné_epts

~on how to read tables.

Study road maps and city maps.

Use objects in room to com~

pute square area.

" Relate to buying paint or

lumber which would require -

so much for s¢ much area.
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CONTENT
B, Undetjstahding and using
comparative lengths, weights,
and speeds
1. Develop concept of time,
| dis.tance..; and speed in
R space N
2, Develop c;bnéépt of tlm-e.' |
diétance, and Speed on
‘earth
C,s Understanding ai;d using
-~ common geometric’ shapes
vi, Baaﬂtcvméi:tev spending
A, ﬁndérlstand:inq and using
perSdnai budqet for val'lowance
| or spending money
E B; Understatidihg what to expect
| frc.)‘mhua part-time job in
I're_latloi:i to wages, “houis,

and spendable income

C -.. Developing awa'renéss of con~. :

sumer educational concepts

ACTIVITIES
Take advahtage of | space news
to develop concepts of time
and speed in space compai:zd

with time and speed on earth.

Point out common forms such as
bircles. triangles, squares,
found in common building

' techniques.

Use as a basic text the Turner-

| Livingstbn. The Money You

Spend.

Have students keep a record

of personal spendi'ng. day

by day.

Have js'tudents make own
'budget for day, week, or

even month.




| CONTENT

A

D, Déveioping concepts about
possible use of banks and
banking

E. Dévelo;:ing cbncepts a'_bou't

 credit ‘buying~-advantages -

‘and ‘disadvantages
F. Understandlng' and using a
- personal recordékeeping_

system of some type

 MCTIVITIES

Discuss in groups va_rious»
money--and spénding concepts.

such as- credlt.' installments,

~ sales, deceptive advertising

and selling, and others.

Ele_venth Grade Arithmetic

.

l; To review the fundamentals

2. To provide the student with a pt_'actical background of working

with numbers,

3. To provide the student with a background for the prdblems in

the society he encounters daily.

4. To provide further learning in business mathematics.

CONTENT
I, Review |
A. Addition

B, Subtraction

ACTIVITIES

Practice problems in all

fundamentals. Have small

groups work on mental
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CONTENT | - " MCTIVITIES

C. Multiplication ' o problemsé--cdntests on
D. Division multiplication tables, etc.

Practice with flash cards.
Use playing cards with C )

‘correct number of spots for

examples .
| u. Common fr‘actions Use flanneibdards. 'co;ns and
A, Addition of fractions cards to show fractions. |
B. Subtraction 6£ fractions | Use recipes to show fractions.
C. Multiplication of fractions Use model gas pumps similar
'D. Division of fractions to ones in service stations.
* E, Estimating fractions - Give practical problems with
I1], Decimals as fractions ruler to show decim'als and '
| A, Add‘mori | fractions.
B. Subtraction In small groups, have class
C. Multipltcation | | make up own word prdblems
and solw)e.’

E. Working with &
V. Word problems
‘A. Meanings of Words |
8. Reconstructing problems

C. Estimating answers
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CONTENT
~ D. How to oréanize a prqblein
V. M'eaéutement. |
A . RevieWiﬁg Snd working. wifh a
ruler - . |
B .Atéa.g PR
C. Volumes
D. Weights

E. Liquid measure

VI; Peréentages
| A. Percén’tages in decimal
| fomé.. |
. B, Percéntage,s in prébortions |
C. Percentages in coﬁuparisqns
MII. Mathematics for daily use
. h. Sales tax
B; Luxury tax |
C. Making oui bills

ERIC

Full Tt Provided by ERIC.

ACTIVITI®

Have group work on plans for
‘de'sks. small buildings, etc.
to be used ! 1 'conjunction
. withwoédWork‘ihg and other
‘industrial arts classes.
Have room lay-outs for girls
in home economics claSses.
Work with scales -td become
better acquainted with weights.
Measure the people inthe
| qlassroom, width of wall maps,
doors, etc.
-Work | out probiems usihg
absences in the classroom,

- number of stulentz who work,

- ete.

As customers, all of the

students can do mental
problems computing sales
tax on items they buy. As

clerks they must learn to




~M0-
CONTENT
| D; Learning more about deposit
slips
E. Checking aecount-s.
F. Overtime pay |
- G Installment buying

ACTIVITIES
compute quickly and accurately

sales and luxury taxes.

. Many students have allowances

or work for their morney.

- Class can practice making out

deposit slips. Have role
playing for deposit slips and
checking accounts. Students
can be credited with a bank
account and keep track of all
money spent during day, week
‘or month,

Devise budgets and keep
personal accounts.

Kéep payroll sheets on school
store, Figure over-time pay.

Show discounts by paying bills

| whe'n due.

Discuss installment buying on
TV set. Show down payments,

monthly payments and interest

to be chnarged.
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CONTENT
Vm. Bpenalnq money wisely

A. All sbout budgets

B, Personal accounts

C. Time payments

D. Depreciation

E. Discounts

F. Buying cars

G. Repossessions

x'x. Insurance
‘A, Pire insurance
B. Health and accident

C. Automobile insurance

ACTIVITIES

Make and keep personal
budgets.

Make time budgets as to
hours spent on study, sleep,
school, etc.

Make time payment plans
fr_om newspaper advertise-
ments to show actual cost.

Figure rate of interest.

Use furniture advertisements,
auto ads.

Discuss importance of in~ |
surance and the services in-

surance companies offer.

Examine model policies.

Groups can make up insurance
polléles on school athlete_a .
ldamaqes. parcels sent
throuqh mail, loss of property

by theft, and other items.
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CONTENT

X, Taxes
A. Propertv taxes

B. - Federal income taxes

Ly iR T4 NG W) Py W MLTS MR8y fath a8
AT I G 1 U - ot R S T N A S N S B S e )

ACTIVITIES
Maké up auto policies to
show they are really.severai
golicies in one (uabuity,,

collision, medical, etc.)

Class can write up' reports on

what tax money buys for
them and how they 5eneﬁ-t~
from taxes.

Show differences between
local taxes and state taxes
and what they buy.

Problems can be made up on
property téxes and amount
6f tax can be computed.

Federal income tax form can

be obtained and worked out

“using some of the students’

salaries. Compute r'etund's-

using short forms.

[
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