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COMPARAIIVE ECONOMIC SYSTEMS
A Note to the Public Domain Edition

| -~ This one-semester course in Comparative Economic Systems was deve10ped at the

Social Studies Curriculum Development Center at Carnegie Imnstitute of Technology
under a grant from the Department of Health, Education, and Welfare. Intended :
for the second semester of ninth grade, it is patt of an integrated and sequential
. four-year high school curriculum for able students, the top quarter of a typical

~ high school class. .

These materials and the teaching strategies which are developed in the accompany-
ing Teacher's Manual were originally compiled during the fall of 1963 and tried
~in five high schools during the spring semester. They were completely rewritten
during the summer and fall of 1964 and tried again beginning in February, 1965.
This second trial revealed a number of shortcomings which we have not been able

- to correct because we have ne funds to finance o third version., This Note
explains bricfly what we believe to be the major faults of the material. A
similar analysis will accompany each of the courses we release.

" The Debartment of Health, Education, and Welfare has decided to releass materials
developed under its auspices into the public domain. This policy in no sense
indicates endorsement from HEW. Officials there have examined our work only to

" determine whether or nmot we have met the terms of our contract. Permission to

release implies only performance; it does not imply either approval or disapproval
by HEW of the subject emphases or teaching strategies developed.

Legally all the material developed in the Center under this contract now becomes
public property. It may be reproduced in any form by anyone for any use bu* it
cannot be copyrighted. The reader will notice, however, that a large number of
articles used in the course have not bteen included in this version. These

* artlcles were originally published elsewhere and werc adopted, sometimes in
edited form, with permission of the author or publisher for use only in an
experinental edition. The original copyright taken out by the authors and

- editors remains in force. We cannot give permission to reproduce this material
nor can we reproduce it ourselves for the Public Domain version. 1In order to
.make this version as useful as possible for teachers and curriculum experts, we
have indicated briefly the content of each copyrighted article and we have given
full bibliographic references so that others may read the material in full.

The purpose of an experimental program is to discover the weaknesses of new

" instructional materials as well as to find their strengths. On the whole, the
Social Studies Curriculum Development Center at Carnegie Institute of Technology
has found Comparative Economic Systems to be superior to existing "civics"

.'.,programs. - Test results have shown that the students who have taken the course

as well as the onc-semester course in Comparative Political Systems have scored.

~ as high on standard Civics test as a matched group of students who took a tradi-

~ tional Civics course. At the same time, the students in the experimental
_program seem to have mastered the mode of inquiry skills which are an additional
,objective of the program. S

" This report is not intended to dwell upon the successes of CQmparative Economic

'eJSystems, however, but to summarize the deficiencies that the staff of the Social

R Studies Curriculum Center has found {n the materials.produced for the course. A
similar brief analysis in the ’eacherlgvnhnnal sumnnrizes its weaknecsea.




The process of teaching the couxse 1ndicated two major weaknesses 1n the text
of Comparative Economic System8° ’ A

+

. The planning game is too complicated in its presen: form, although
studeutu welcomed the change of. pace.

'We have found the vocabulary of several of t:he readings toe di.fficult for even
able ninth graders, In addition, the questions that follow the introductions
‘are too aften ambiguous. and too frequently.demand recall. rather than thought in
forming answers. Quite often these questions merely ask for a vestatement of the
information contained in the reading rather than an andnlysis of the material or a
judgment about it. We find this deftci.tncy particularly acute since one of the

ey

_ take it. ' We hope that students will learn to read critically. and analyt:i.cally
.as a resulZ of having taken Comparative. Economic Systems, but the quest:i.ons ve
have asked have too often failed to encwugo thi.s resnll:. : .

We hope that this public dmin v:ata:lon of our .work proves frui.ttul to teachers
everywhere. We will welcome cimments derived from your ‘experiences with it.
" We hope that -a number of .teachers, writers and publishers will cevelop their
_ own versions of this: .couxse’. for cmrqul -sale. . .Only tqrough cpmcrcial produc~
- tion ean; thcu mteriala luko ghctr uy i,gto -clnarom aczoso the mti.on.
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COMPARATIVE ECONOMIC SYSTEMS

AN EXPLANATION OF THE COURSE FOR PARENTS AND STUDENTS

This one-semester course in Comparative Economic Systems marks the second step

~ in the development of 2 new four-year sequence of courses for able students in
‘the social studies. It follows'a.course entitled Comparative Political Systems. {
. Written cooperatively by teams of teachers from the Pittsburgh Public Schools

and professors from Pittsburgh colleges, these courses were first tried out and
revised during the 1963-64 academic year in five Pittsburgh high schools. During
subsequent years of the project, students are using the revised materials and parti-

- cipating in a testing program designed to compare the new courses with conventional
civzcs. : o :

Teacher-scholars from the universities and the public schools have long been cencerned
.- with the quality of much of the material published for use in high school social
. studies courses. Reform of the curriculum in mathematics, the sciences, foreign
~ languages and English has been taking place at an increasingly rapid rate during
. the- last ten years. In the fall of 1962 the Cooperative Research Branch of the
. ‘United States Department of Health, Education, -and Welfare announced that money had

. been made available by the Congress to establish Curriculum Development Centers
3 for the Social Studies.

LA grant of $250, 000 to Carnegie Institute of Technology from the Department of Health,:
. Education, and Welfare supports the entire four-year project. The Pittsburgh Public
:Schools and Carnegie Tech are partnérs. One cf the two co-directors, Mr. Jobn Good, |
:is a full-time Pittsburgh teacher who has been loaned to the project for a four-year

‘period. His co-director from Tech, similarly on loan tc the psoject, is Professor
fEdwin Fenton.

' This course differs. from the usual civiecs course taught to ninth graders in the
'social studies in a number of ways:

1. ubjec coverage: Although the subjects to be covered in this ninth grade
course~~-government and economics~-~are also studied in civics, the emphasis
will be different. We will study governments and economic systems other than
‘our own ts a much greater degree than is usual, and we will omit some materiale~

such as the study of career opportunities--which is often covered in civics . i
courses. .

. 2. Class'meetin35° Formal classes will meet only four days a week. On the fifth
day students will come to their classroom where they will read, study, or work

on projects while their teacher meets with committees working on projects or
gives individual help to students. \

3. gxg_,of reguired reading material: Instead of a conventional textbook, this
- course will use as its major reading material about sixty readings each
- designed for one day's lesson and written especially for this course. Most
 readings contain an introduction: to place tne article assigned for that day
in its proper setting in the course, & few study questions as a guide to students,?
~and a short article, About half the articles have been written especially for i
A this project. -The other half have been - excerpted and edited from material
' which has already been published. Lessons based on this material should take
»_..sbout thirty'ninutss for the student to prspsrs bstors coming to clsss. |
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Sugglementarz activities~ S‘tudents are expected t:o spend about one heur a

" waek on supplementary work They will be given:class. time on.Friday, se = .
~ that the supplementary reading done outaide ef class should never require more
I:han flfteen to: :htrty minutesi each week'« PR

3 “.«'l'he complete course v:l.ncludes mterul t:o be used wi-m
d tor, ‘and .8 ‘numbsr of tapes for“the l:ape ;reeorder. Ac few -
: u.etle pmgrmd mnerial wtll be uaed. R

1

‘App ae -t:a teachings’ ;Qh‘i:hc whole, t:he cenue wiu be —taught: inducti.vely. :
-:Students . Hll .be_ expected to come:to their own conciusionp from the material’
presented and they will be- tequired s:o-‘»:ffit lw:erul f!:om successi.ve lessons’
cegethnr f--').'hey wﬂ.l have- £re

y ) :,flhort exminntionc pfeﬂodiée_l‘,ly
{and f'oﬁjuccivc exmu Exm tﬂ 1;-~1'as.t '

We will ;_umelly altsrnate un/;
: nbout wem:yj uinu!:es each. ;

,-;-fGradey wﬂl be bcead upon exmin ti.ons ,‘pupers, clend reciteti.on,
"porea".. t’a& ‘the pausraphn;mbmmte about- ‘supplementary reading.
' nts: be ,3__.ﬁadl1tﬁnd touth' courn f:-we expoct non:

B A 1 Text Provided by ERIC




HOW -ro'usa" THIS no'ox

The required reading in. Comparative Political Systems consists of about
sixty articles which have been edited from published works or written
: eepecially for this course. All of theae articles follow a common pattern:

1.

The introductton. Each 1ntroduction relates the reading to other

':,Areadings 1n the course: and supplies eaaential background information..

. |
PRI -
e 02
» A Y ]

:

Y':Vso‘
LA few major. ideas about a subject.

‘Stud! que stions. A few study questions with each 1esson bring out

the most important points of the reading so that students can think

about them in preparation for class discussion.

The article itself. Each article is an _essay which contributes

| You are expected to read each day 8 lesson and to take notes on the reading
before you come to class. Since your teccher will distribute dittoed

'; Q.material from time to time, you ought to get a three-ring. looseleaf note-
- : book which can hold boththe material which will be distributed and your

'rwhomework and classroom notes.

Notetaking is a vital skill. We suggest that you read and take notes each
~ evening in the following manner '

f’l,

_Az;v,

Write the lesson number and the title of the reading at the tog of
a8 piece of paper. A

_Skim'the,entirevreading. Read the first sentence in each paragraph'

. of the imntroduction, Next read the study questions and get them
~ fixed in your mind. Finally read the first sentence in each para-

‘graph of the-article itself. When you have finished, try to state

.- in your own words what the lesson for the day is all about. Skim-
'“ming such as this should never take longer than two or three minutes.

"'af“;3Q“{Read the 1ntroduction and take running notes. 'Do not read first and

then read again for notes. Do not underline or mark the text in any

way, Write down the major ideas from the introduction and any

-supporting evidence which seems particularly important. You need not
. use complete sentences, but. remember that you may wish to study from
' . the no%es some months later, -so take down enough inforuation to make
"notea meaningful. :

f{Read the article carefullz and take running notes. Do not read first.
... and then read again for notes. Do not uaderline or mark the text

- in any way. Take the same sort of notes which you took for the

' introduction. Put.any conclusions you drav in parentheeea to sbow
jthat they are your own ideaa.‘
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- 7jf':52 Go over zour notes, underlintn‘ key ideas or'wbrd-;‘ Thiz procedure
T 1a ‘the bast wuy to begin lenrning the 1nfornation 1n the lecson.

_ Tr' to ansver the studﬂﬂ uettions.v When you have fiuished studying
L yopr notes, try to ansver ‘the. study questions for yourself. Do not
“f“rite out “the answers’ to -the study-que:tions. “You would only be
Epaating tie: infdrmatioh’ in your notes if ‘you ‘do this. * Use this
CUNEE T dtep to sae whéther dF-not you' got- the- important points from: the
o lig;éﬁ ;¢U readtng in pteparation for class discuslian.

et rmea cra B

¥TWo other study techﬂiqués will be uttfhl First, keep a vdcabulary list
1n which you enter all new words and their definitions. Second, keep your
. “class ‘notes and yout“veiﬂin§~ﬁ@tes on~u”l¢:aon_tfiath¢r 48 ybur notebook so
,jtht* ybu'ean review for telts'wichcut’£1ippiag'ﬁhrough Y uacs of paper to
find material whith goe:“toghthet.

'~ﬂ;“§ﬁ*!bﬁ: teacher‘will hclp“ydu 1f youbhave troublcmwich chis note:aking ) l
-+ » technique. ~Because some lessons sre” baged upon material: presented in charts :
. or.- talks, the techntque for taking notes which we- suggest here .cannot

”qfﬁiyy be wsed, - o cases 1iké’this, your teacher will give you supple-

sentary insttuctions.” thfiadition. he*wlll kpund timb 1n clals*oecaston-

a11y to’ﬂenou%trat&ﬂ od’ : % ques
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UNIT I

-')

MAKING EGONGMIC CHOIPES' THE RGLE OF VALUES
STAIING THE ISSUE

~ -
. o

4

Economics is’ the study of how men choose,to use scarce resources to
produce and distribute various commodities. Should we use the
resources_ available to us to make corn flakes, space ships, teaching
machines, or dog sleds? - Should we concentrate on making machines

. needed to produse steel or automobiles or should we make refrigerators
fand television ‘sets? - Should” ‘everybody share what kas been- produced
eQUally, or. should a man share -in proportion to his contribution

- to production? The rules that guide these ehoices define the
economy in which men Iive. o

~¥i[Each society is guided in its choice by-the things they hold
'f;deer. Americans expend a.large percencage of their resources
developing their’ ‘educational system for Americans value education.
Hany European. ‘nations svpport music and musicians generously for
they place great value on the benefits to be derived from surround-
ing one's- people‘with good music.. “How a society ‘chooses to use
- its scarce resources will be strongly influenced*by the values
.1t holds. ~Before we can’ hope';o,understandswhy'peOple make the-

’ mu s ‘i ‘ Tec

economic'ch“,ees they do,»we




-~ blubbeér and bones Which wonld be used for . dumber

| 2
R T mnmc 1
e acouomc VALUES OF rnmmvn raorm

; Man is constantly faced with thue need to choose. A11 men do not. choose
 in: the same way.. Aa economic system considered ideal by an American
" businessman might be.- rejecced a8 hopeles; by & Soviet planaer. . Within
~ the United States itself, a system deemed practical by union leaders might
‘well be seen u dlaastrous by the Preatdent of the Unu:ed Statel chambet
' of comerce. e R

Jad,
w\{.

,;;;‘jm th Ls course we are goi.ng r.o study some different ways in vhich men

" have organized theix societies 30 as to make some common economic decisions..

.. "Throughout the course you wu.l 'be ‘asked to make judgments about these -
 economic systems.. What criteria should you use to make.these judgments?
. Should you accept the point of view of the National Association of Manu-
o ,;facturers, a group which represents lmerican ‘businessmen, or that of
.the AFL-CIO ‘representing organized ‘labor? Or.will you want to establish
& set of criteria tailored to fit your individual cuncept of how an

. economic'system should’ operate? This problem is not merely an academic
‘éxercise unrelated to the real world. Throughout their lives American

. ecitizens have to make economic decisions involving judgments about which

~sort:- of system is "best," These decisions - and they are likely to be

changing ones as circumstances change == are. reflected.-in the way citizens .

spend their money, choose their jobs, vote for candidates, and do a host
of other things. what val.ues mfluence them in mking theu decisions?

. {i'rcday we wiu begin a four-day atudy of pcolﬂ.e from three di.fferenr
orcultures, -We will study the Kwakiutl Indians of the. nineteenth century
v:along -with contemporary Russians snd Americans. On the final day of the
unit, we will try to see economic syltem from the: points of view of each
- ~of the three groups we. have studied. -As you read today s nsi.gmnt. l:oop
. =the fouowtng qnestima in uind‘ T LA .

1 “fzmut inm‘tlu focal: poi.n:e oﬁ th! Kwakiucl'
“economtc system? SR TS S ;

- % ‘1','"? :\"2;'."'r'!low diﬂ hhcir vnl:ue syﬂ:n influence their | '
s r e econoui.c decuionl? womme .

a!he Kwakiutl- Indiam lived on the narrom Plc:l-ﬂc seacoast from Aluka
to Puget Sound. . In conpartsm with some other primitive . osooplu, they
~ had s great: nmber -of possessions. - They had. phnty of food easily
| -"-obta ined from neatby tivers: snd. fnom the ses. . ﬁmndgd whtlet gave them
. The
" .enormous forest which greéw near ehc cont ptwim Mmion, I.ggbo&u.
- .houus. clnon and wupono. O A
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- Because the sea supplied :o'much food, -cn could live without farming.
In addition to hunting and fishing, the men apent their tiwe at wood-
working. They built houses of wooden planks snd carved great totem
- poles. They made boxes of boards and carved and decorated them to store
- the goods that their wives produced. Although they had no metal axes or
savs, they learned to chop down giant cedar trees, and to cut them into
boards with which to make large boats and houses. Some of their boats
‘were big enongh to carry fifty or sixty men,

Private ownerohip of property was weil developed among the Kwakiutls.
Although there were no cultivated fields, famiily groups "owned" hunting
territories and land where they were entitled to pick all the wild berries
and roots they could find. By custom, no outsider could trespass upon :
this famiiy property. Fishing righis were "owned" just as strictly. The
river banks, for example, were even divided into sections from wkizh
flmiltea ‘could catch candleftoh during the spring run.

| Another sort of property was owned in a different faohion. Ihngible and
 intangible status symbols were dearly prized by the Kwakiutls. Many of
the symbols for which the Kwakiutls longed would be considered worthless
by an American. Possession of spoons decorated with crestz, posts around
which houses were built. coppero (an etched sheet made cut of native
- copper), indicated a man's prestige or pooi:ton in the Kvakiutl community.

- -But above all, men valued titles.

| Hbst important were titles of nobility. Each family had rights to a

group of titles., The titles gave them position within the tribe, They
were used as personal nemes and passed down from generation to generatiom,
Whan a person was given such a name in an appropriate ceremony, he assumed
the greatne:o of his ancestor uho had borne this tttlc during his lifetinﬂ.

. Titles were passed on from father to eldest son wtth elaborate ceremonies
and rituals. In order to assume a title, the son was required by custom
to engage in whac, by American standerds, would be considered exorbitant
- gift-giving. This is why the women spent so much of their time making
mats, baskets and cedar-bark blankets which they stored in readiness for
' the gift-giving ceremonies. For their contributions, men made canoes
and manufactured money out of shells. Members of the tribe spent much of
‘their lifetime collecting immense. quantities of goods in prepcracion for
the ceremomteo in which men acquired titles.

The supply of shells uced for money was great and easily accessible. In
- addition, coppers were used as units of money. Some coppers were valued
. &8 high as 10,000 cedar-bark blankets. To buy a single copper a whole .
- group would work for Yyears so -that one member of the group, at an

- appropriate ceremony, could: duonamu Mo ;rue vulth by dun'oytu
or ztvtng auuy eﬂc éoppcr. T :

£
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The wholc cconom.c syotu of thc Ywakiutl was tied to this system of propcrey
distribution. . In reading the following excerpt from Ruth Benedict's book,

. PATTERNS OF cm.ms. keep in mind the fact that for the Kwakiutl the potlatch,

or gift-giving curalony, w“ a purl: of ‘his eoul culeum. am. afﬂ.meton of a

\uy of 1ife.

% Prom Ruth Benedict, PATTERNS or an.m (Wew York: Mentor Books, 1952)
175-189.‘

This is an anthropologlcal seudy of the huktuel potlatch during whtch
property was ;i.ven avay tu an ateupt to show onculf supcri.or to one's
vxri.valso . | : . .

s

: G‘loauriz

" 1. Bcotiomics - study of what goods and smtcu are produccd, how ehcy
.. =~ are produced, and how distri.bund '

o ‘2. "'Bconom:lc system or céanoiy - inctuuttous and pracetcu throu»h whtch

a soci.ety uaku its bui.e aconoui.e decistm

3. ,V\ialue ayum - mtwork of beliefs about vhat 1. emidoud
_ important or good

4‘. ’Wu’lth - .n objcees hwing Cconomic uenuy
T 07 77 ReADING IT
| | AMERICAN VALWES
In yuterday s lesson we lurned that as Anrtclna we have difficulty

~ understanding the customs and economic decisions of other societies. It
is difficult, 1if not impossibleé, to lay aside the values we hold and see

. - -others in light of their oim value system. While the Kwakiutl attitude
" toward property séems perfectly ressonable to a Kwakiutl,. seen in terms of
| _ehe Amr‘tciu valua f?stﬁu their custou appur wnuful aud dutrucuvc.

"Hiut u eht ‘American value sysm by whtch m tond to judga others? Is

‘. there one consistent list of ‘objectives desired by all Americans, values -
a 'by which all Americans 1ivé? Leét's examine aSuusiber of éommon assumptions

‘eonccmtn‘z ‘Aweritan 1ife €0 sed 1f we can dtruétm & vaiuo systém uhi«.h
would be dccépted by ali Aﬂﬂcdnt.

: “ta his study of "mddle:m," fgobirt Lynd prtunted vﬁlt h“ ‘”cm a

classic study of “typlcwl" inland America ia the 1920s and 30s. In =
;’ummm IN TRANSITION, published in 1937; -Lynd suggested the following
. &8 common -Assumptbions aﬁn,_eemiug .Ap;ncan 1 life. As you r«d, consider
"h‘ “‘4 i% ‘l‘#m@? el Coeedtar Q

,6,«3 13 ehc iOllMﬂa: pungc

M 1y to have |

i umc s _me on e‘t‘wmiﬁﬁw?,f‘ma {a). spend
Shely weaey, fAnd £b).choope thats, Life- work?

S omeme e MR eten

, ‘;;i. N - li.ve‘
uécm;,j‘ o ""ehm;f\"lmo?ﬁ i

e ﬂ& Would 1t be pqsathle for Any. dne
SRR A wcodwﬁm::h would- uef
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~ From Robert S. Lynd and Helen Merrell Lynd, MIDDLETOWN IN TRANSITION,
(New York: Harcourt, Brace & World, Inc., 1937), 403-416, passim.

-The authors listja'rough pattern of,things'that:the.typicdl,inland
American was for and against in the 1920's and 1930's. o
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THE STATED VALUES OF- A SOVIET CC2MUNIST PARTY MEMBER

- .In yesterday's reading we saw how difficult it would be to arrive at a gimple
'set of non-conflicting values that might be accepted by most Americans. This
same difficulty faces us when we try.to think about a "typical" Soviet citizen.
The values of Soviet citizens probably vary just as those of their American
counterparts do, so the question of deciding who is typical and who is not exists
for Soviet citizens just as it does for. Americans. Moreover, for us the problem
of understanding Russian values is compounded by difficulties encountered in
attempting to collect accurate information about vast numbers of Soviet citizens.
Reports of refugees are not representstive of the thoughts of those who stay
behind. ZLetters printed in Soviet newspapers are not representative in tanat, to
an even greater extent than is truz2 in American newspapers, they are screered by

~editors who choose what they want to publish. The printed letters may reflect
the values that the Russian leaders want to have reflected. Since we do not have
access to sufficient unbiased information to make an educated, evaluation of values

“held by Russians in general, we will take a very different approach in this
lesson from the one used in the last lesson. Instead of looking at the results
of a sociological survey of many citizens, we will try to see:some part of the
Russians' values by looking at what just one man, the most powerful one in his

country at the time of his speech, said about his economy when he talked to’
foreigners. R

~ In September of 1959, Premier Nikita Khrushchev made an unprecedented trip to
| ~ the United States, - The trip was composed of two parts -- a ten-day sightseeing

trip across tlie United States and & somevhat less than two-day period of talks
with President Eisenhower on questions of conflict between the two natioms.

- During the ten-day tour of the country Khrushchev made many speeches, both formal
and informal, and during this time a. favorite pasttime of the American press was
.not only.to report what had been. said, but to analyze why it had been said. What
~kind of a man was this speaking? Was he truly speaking for the Russian people?
What were his goals? Were the things which he wanted to accomplish in his economy
fundamentally different from the things that most Americans want from their econowy?

| Today's reading is from a speech'ur.'Khrnsheﬁev made in Pittsburgh, Pennsylvania

on September 24th. As you read it consider the following questions.

"l 1. Would most Russians app:rove Premier Khrushchev's choice

of goals? How could we tell? Does Khrushchev's aubsequent
loss of power suggest that he was wrong in his view of Russia's
goals, or is it more likely that he lost out becsuse of differ-
~ences on means and men to achieve those goals? . | |

R

2. How do the Russian goals and Amgrican goals differ?

SRR SRR

3. _What_similiriétdt?irc chgrdﬁlujnnssihn*iﬁd American goals?

‘.‘ - L 4 m
] 'S

| 4. vhat do you as' Aneridatis ‘think "of Russtan goals? Why?
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: i' l'rom N. K. Khrush«.hcv as quotcd i.n m m YORK TMS, Sthenbtr 25-
o 1959y P. IO Eaﬂﬁmg . S S o .
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come to. class tmorrow prepnred to ukt cquarablc :puch eovcri.ng American
f}::i,ieé’onwtc ;‘obfe’etivmv%eh ‘il hive »b&in?d“l;ﬁéﬁd by .diy ‘Adaticdn f‘ﬁr“idcnt |
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For thrpras& iéhrea daya ve 'haVe ‘b«n‘ exanfning Basic 'objectivu of three
‘ diff&rent societies. . We have taken a very éasual look at ths Kwakiutls to '

‘capsideced im;ﬁ:,:mm, We nave also glanced
wiet Unipn ‘and the nqtud sgaq;u. For
8t * 0 }Mng desired -
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7 THE TRADITIONAL EcoNoy . | .

| STATANG THE ISSUE

~ .Every society since che,beginning‘qfncivtlizationlhas.faced'the
‘same universal economic problem: man's wants are limitless and
- the resources available to satisfy these wants are scarce. In a
world where man cannot have everything, he must make choices,
. ' Every economic system must find answers to three questiorns which
~‘'rise from the problem of scarcity and the necessity to make
decisions. They are what to produce, how to produce it and for whom
to produce it. B |
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