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THIS STUDY WAS DESIGNED TO PROVIDE INFORMATION ON THE
PERSONAL VALUES OF HIGH SCHOOL STUDENTS AND THEIR TEACHERS.
EVIDENCE OF CHANGES IN PERSONAL VALUES AND VALUE PATTERNS
WERE SOUGHT IN AN ATTEMPT TO REVEAL IMPACTS FROM TEACHERS,
CERTAIN SOCIOECONOMIC AND PSYCHOLOGICAL FACTORS, AND
EDUCATIONAL OBJECTIVES. STUDENTS WERE TESTED AS FRESHMEN,
SOPHOMORES, AND SENIORS TO IDENTIFY AREAS OF CHANGE IN VALUE
ORIENTATION. ALSO STUDIED WAS THE RELATIONSHIP OF VALUES TO
FRIENDSHIP PATTERNS AND THE ABILITY TO COMMUNICATE. IT WAS "
CONCLUDED THAT (1) CONDUCTING LONGITUDINAL STUDIES OF STUDENT
CHARACTERISTICS IN THE MODERN HIGH SCHOOL WAS POSSIBLE
WITHOUT UNDUE INTERRUPTION OF THE SCHOOL'S EDUCATIONAL
PROGRAM, (2) PERSONAL VALUES WERE QUITE STABLE BY THE TIME
STUDENTS ENTER HIGH SCHOOL, (3) PERSONAL VALUES OF HIGH
SCHOOL STUDENTS WERE DEFINITELY RELATED TO THEIR OCCUPATIONAL
CHOICES, ACADEMIC ACHIEVEMENT, EDUCATIONAL OBJECTIVES, AND
PARTICIPATION IN RELIGIOUS ACTIVITIES, (4) ABILITY OF
STUDENTS TO UNDERSTAND THEIR TEACHERS WAS NOT RELATED TO
THEIR PERSONAL VALUE PATTERNS, AND (5) PERSONAL-VALUE
PROFILES OF TEACHERS WERE RELATED TO THEIR SUBJECT-MATTER
SPECIALIZATION, AGE, AND RELIGIOUS PARTICIPATION. (LP)
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CHAPTER I

INTRODUCTION

PROBLEM
Throughout history, society has been concerned with transmitting to the

younger generation the values approved of by the culture, and maintaining
these values in adults. The values of adolescents are the concern of society
today perhaps more than ever before. Of girls aged 15 to 18 today, 40 percent
are married; and half of these marriages will terminate in divorce within
five years. Forty percent of the children born out of wedlock have mothers
between the ages of 15 and 19, a threefold increase since 1950. These facts
cause adults to reconsider the traditional value systems. Many believe that
time-honored values are being eroded. Even though values are discussed
copiously and many studies have attempted to measure values, surprisingly
little is actually known about when and how youth gains its values. Con-
tributing to this dilemma is a confusion surrounding the definition of values:
there are nearly as many definitions as there are persons concerned with the
study of values. Some consider values as attributes of either people,
objects, individuals, or groups; others see values as conscious and verbalized
standards of the individual, as desires or obligations, or as basic general
standardé, tendencies of choice, or specific preferences. The definition of
values, which is the basis for this study, comes from works by Getzels,1 who
built his philosophy upon writings of Kluckhohn.2 The latter wrote: "A
value is a conception, explicit or implicit, distinctive of an individual or
characteristic of a group, of the desirable which influences the selection
from lvailablekmodea, mmans, and ends of action." Kluckhohn sees the
desirable &s“héinglthat which it is felt or thought to be proper to want.
In operation tefﬁs; then, Values are actually what is cherished by the indi-
vidual, Getzels divided personal values into two major categories, social
- and secular. Spindler3 further refined secular values into four categories
baaed upon tradition, anﬁ four which characterize the emerg1ng society. This
fstudy uses this traditional-emergent concept of values formulated by Spindler.
Very little regearch has been done to determine preclsely when values
become fixed within an individuai;-gkesearch does suggest that values don't
change durihg a'studeﬁt 8 coliége years: that, by early adulthood, values

1hgbecoma set within the individual; and that no change is apparent in adult -

,‘;ife. Thﬁoughaut Life, values govern behavior directly or indirectly. When

; : T
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the environment is such that value-directed behavior is not appropriate, the
individual, by a change in attitudes, usually adjusts satisfactorily to the
situation. By this change in attitude the individual effects a compromise
between his values and expected behavior. When the environment again permits,
the individual tends to revert to value-directed behavior. Society, and the
educator 16 particular, must learn more about how and when values are percéived 4
if the values that youth develops are to be influenced. Since interiorization
of values may begin in the preschool years and become fixed by late adoles- !
cence, the critical time of value development is that time when young people
are shared by the school and the family. If the school is to fulfill its |
obligation in assisting the family in molding young people with culturally
approved values, knowledge of the role of the teacher in value formation is
critical,

This study was designed to provide information on the personal values of
high school students and their teachers. Students were tested as freshmen,
sgphomores, and seniors, to identify areas of change in value orientation.
The role .of the teacher in value formation was studied by comparing their
» test results with those of their students. Also studied was the relationship
of values to friendship pattefng and the ability to communicate.

The primary purpose of the study was to determine whether personal values
of students change during high school, and to determine whether value patterns
reveal an impact from teachers, certain socio-economic and psychological
, factors, and educational objectives. .

OBJECTIVES AND HXPOTHESES
Data were collected to achieve the following objectives:
a) To determine whether personal and/or occupational value
" atterns change during high school;
b) To determine whether the ability of teachers and students to
. communicate with each other is related to their value patterns;
c) To determine whether friendship patterns within high school
| | classes are related to personal values of students;
'd) To determine whether value patterns of students are influenced
by certain socio-economic factors, psychoiog;cal'factors, and

educational objectives.

[




The following hypotheses are tested: (1) there is no difference in
~ personal and occupational values between high school students:
a) as freshmen and as seniors;
b) in different high schools;'
c) with many ftiends and with few friends within their class;
d) who chose each other as best friends;
e) stratified by certain socio—economic and psychological factors;
£) and teachers whom they understand readily and those less easily
understood'
and (2) there is no difference in the personal and occupational values of
teachers: _
a) who teach in different subject areas;
b) with short and long tenure in the profession;
b >‘7ﬁ¢) with high and low participation in religious activities;

d) who are readily understood and those less easily understood

by students.
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CHAPTER I1I
REVIEW OF LITERATURE

The literature contains many definitions of human values. Kierkegaardlt

sees a value as "that which I hold precious, for which I would sacrifice

and ultimately die." A.berlel says, ''By a value is meant an effectively
~charged idea o attitude in terms of which objects, events, actions,
individuals, etc., are judged on a scale of approval-disapproval, whether
the approval and disapproval are moral, sesthetic, hedonic, or in terms of
sorie other dimension." Kluckhohn,17 in discussing the study of values as
the science of preferential behavior, says: "A value is not just a prefer-
ence, but is a preference which is felt and/or considered to be justified--
'morally’ or by reasoning or by aesthetic judgment, usually by two or all
three of these." English and English9 define values as '". . . the worth or
excellence, or the degree of worth, ascribed to an object . . . (and) reacted
to as if external or objective, value is a function of the valuing trans-
action, not of the object . . . abstract concepts of worth are usually not
the result of an individual's own valuing; they are social products o e
y imposed on him and only slowly internalized."

While authorities differ on, the precise definition of values, no one
questions the extreme importance of values in the psychological and
emotional makeup of the individual Values are learned and, once interior-

~ ized, serve as a frame of reference guiding action and behavior. Often
this frame of reference will have more effect upon judgment than does
analysis of facts, for facts are usually recognized only to the point
where they conform to the individual's highly personalized value system,
In manykinstances, life laughs at logic.

Personal and occupational values are learned. The exact source from
vhich the individual learns his values is not precisely known. The
interiorizing of values is believe to be gradual and to approach the adult

‘cultural norm in a slow but steady fashion, gaining in consistency with

'increased ~4ge. Children undoubtedly acquire: ‘their initial values from

Ttheir immediate culture on the basic of imitation as well as precept. From

- a-study of young children, GoodmanI‘ concluded that fourwyear-olde ‘have

:ialready developed some basic values, particularly of what is good and what is

i!bad as well as interpersonal rights. From these values children develop
‘ipatterns of attitudes which function mnre or less systematically in directing

‘utheir thinking and behavior.w;;, ‘

N IR
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Though the home is recognized as a potent factor in molding the
- personality of children, the school is perhaps gaining in prominence £-.
its contribution to value development. Entry into school is tending to be
earlier, and curriculums are being enriched with value-oriented activities.
Parental influence declines as the child grows older. Broyn et a1.7 found
that the family unit begins playing a less significant role in value forma- )
tion between the agas of 10 and 16 years, when outside social factors become
more important. In studying 277 delinquent boys and girls aged 9 to 14 years,
Cranaa found that before the age of 12 girls tended to identify with family
members of the same sex, whereas boys chose heroes in sports and history.
Beyond 12 years old, sdults close to the family become the idols of boys,
whilg girls identify with adults outside the circle close to the family.
, Allpart and Kk&mcrz found that only one-fourth of a sample of young people
developad prejudices after 16 jears of age. Most prejudices were found to
have been developed between 6 and 16 years of age, especially between 12 and
16. Havighurst cc‘al.lz discovered that the self-concept of children is
heavily influenced by association with adults who have positions of prestige.
They found that teachers, clergy, and youth group leaders influenced the
ideals of youth as much through their presence and behavior as by their
verbal teaching. A summary by Jhcobls of numerous studies on values of
college students, and a later study by Lehmann and Payne,lg both concluded «
that the formal academic aspects of college life have little if any impact
’ upon student values, although certain extracurricular activities during

¥

college may effect value changes.

The general trend toward less parental contact that results from
changes in family life and the strengthening of the social group as a force
in value formation, adds to the significance of the role of the primary,
elementary, and secoﬁdaty schools., Teachers, then, as primary agents of
the school, play an 1nesdapable role--and they may become a strong negative,
a neutral, or & strong positive influence by what they say, but perhaps
an even more important influence by their behavior. This is strongly
‘ supported by the Huvighurst and Taba it:udyl3 of 1,300 16-year-olds who
listed teschers over parents as most admired associates by a ratio of three
to one. That teachess' values influence their teaching was confirmed by
Bowie.a‘whan she found significantly different verbal responses in the
classroom between teachers with divéfgentﬁédlué'pattérns:“'teachers with
high social values tended to emphasize social‘imﬁlications more than did

-5




22 Bat:t.le,4 Lehmann,

all found that traditional values among students and teachers

18

teachers with high political values. Prince, and

Thump:anzs
were significantly higher in parochial schools than in public scheols,

which also suggests that teachers wmay be contributing agents in value
formation.. In a study of 800 high school freshmen and seniors, Thompson26
discovered that those with an orientation toward traditional values had

a high interest in religious activities, received high grades, had definite
future educational plans, and chose occupations with economic prestige.

The traditional frontier philosophy is changing, and there are many
indications of that change. For example, youth today is vocal in _onfronting
time~cherished moral and social value standards; and, as stated by Linton,20
"Undex the necessity of reorganizing our social structure to meet the needs of
a new technology and of a spatial mobility unparalleled in human history, our
inherited system of statuses and roles is breaking down; while a new system,
compatible with the actuai conditions of modern lite, has not yet emerged."
This change in values of youth has been partly validated by Pressey and Jones,21
who found a very significant decline between 1923 and 1953 in the proportion of
students who rated as morally wrong such concepts as extravagance, immodesty,
and flirting: immodesty was held wroﬁg by 70 percent of juniors and seniors
in 1923, and by onlyréo percent in 1953. The 50-year-olds in 1953 resembled
the 1923 students more than the 1953 students. The l7-year study of adolescents
by Remmers and Radler23
their polls they conclude that "A need and craving to be liked, drifting with

the crowd, conformity, (and) a kind of passive anti-intellectualism . . .

gives further evidence of value changes in youth. From

(these) seeme to be the outstanding characteristics of the present-day
generation . . ," | .

-Many educators and others would say (and this is an oversimplification)
‘that the solution to the dilemma created by the behavior of modern youth
is to return to the basic values held by the forefathers who made America

24 answer is that ". . .shifts

great, i.e., the frontier hypothesis. Spindler's
-in values . . . (are) the conditions of life to which education and educators,
whether progressives, experimentalists, conbervatives, or in-betweens,

‘must adapt~-and to which they are adapting, albeit confusedly.” He continues"
". .. .4t is clear that a major shift in American values has, and is taking
\plaée, (creating) . . . a transformation, and a ripid one producing many
zdisjunctions,and,conflicts,;frqmwthe_tradi;ional,te,the emergent . . . It is

‘probable‘that.both~value;systemé have been present and operating in the

-6~
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American Culture for some time . . . But recently, and under the impetus of

 World Wars (and) atomic insecurities « + « the heretofore latent tendencies

in the emergent direction have gathered strength and appear to be on the

way towards becoming the dominant value system of American Culture . . .

The traditionalist views the emergentist as 'socialistic,' 'communistic,'
'spineless and weak-headed,' or downright 'immoral.' The emergentist
regards the traditionalist as 'hidebound,' 'reactionary,' 'selfish,' or
'neurotically compulsive.' . . ., The conflict goes beyond . . . institutions,
because individuals in our transitional society are likely to hold elements
of both value systems concomitantly." These views were further developed

by Getzals,lo who divides personal values into two categories--sacred and
secular. Despite much controversy, the sacred values of democracy, individ-
ualism, equality, and human perfectibility have remained time~honored.

These values are cherished and are openly taught to all youth. Spindler24
identified the following as "secular," or everyday, operating values:
(1) the work-success ethic-~dedication to hard work; (2) future-time orien-
taticn~-willingness to give up temporary pleasure for future gratification;
(3) iundependence--autonomous self-protection from authority and from
bureaucratic interference; and (4) Puritan morality--practicing thrift,
gelf-denial, and sexual restraint.

Although the sacred values have been under much stress as our society
progresses, they have remained relatively static. Both Spindler and Getzels
observe that secylar values of American culture are in tramsition, i.e., our
social order is drifting from the once-cherished secular values. The trans-
formation is from the work-success ethic to sbciability as the way to
advance; from future-time ofientation to present-time orientation--present
pleasures over deferred gratifications‘ from personal independence to
group conformity-~compliance rather than autonomous. gself; from Puritan
morality to mmral;relativism-~statistical rather than ethical morality.

The Spindler~Getzéls concept of the transitional nature of personal
values has given researchers a new approach to the study of values.
Among those who are using the traditional-emergent concepts are Bidwell,
Lehmann,19 Anderson,3 Princa,22 and Thampson.26 Both Bidwell and Lehmann
used college freshmen as subjects, whereas the others used high school
students, and in two instances teachers were included, Slightly different
instrdmenis were used, but the findings tend to be consistent. Bidwell and

Anderson used the Spindler value questionnaire, in which the respondent

5
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completes 24 theoretically-grounded sentence stems. Responses are coded

as traditional, emergent, or uncodable. Lehmann, Thompson, and Prince used
the Differential Value Inventory, initially developed by Prince. The
instrument contains 64 pairs of forced-choice items, one item in each pair

‘representing a traditional value and the other an emergent value. The test
is designed to determine whether a person is committed to traditional valuex
(work success, future-time orientation, independence, Puritan morality) or
to emergent values (sociability, present-time orientation, conformity,
moral relativism). ~

In discussing Spindler's competing value systems, Bidwell5 stated:
"The import of these daéa on values and status characteristics is that the
genesis of T-BE (traditional and emergent) values is not in the social struc-
ture (e.z., father's occupation), but in the cultural system (e.g., religion
and ethnicity). To this extent, the Spindler instrument seems to tap quite
generalized and pervasive value orientations.”

This research was stimulated principally by studies of Prince and Battle
of the personal values of high school students in the metropolitan area of
Chicago. In his study Battle* found that grades esrned by high school
students were related to value patterns. Students having value patterns
thought to be ideal by the teachers received significantly higher grades,
even when aptitude, age, and sex were held constant. Conversely, students
receiving low grades tended to have value patterns differing from the ideal
established by the teachers. Battle concluded that the relationship between
two persons tends to be campatible and productive in proportion to the
degree to which the value patterns of the two are similar.

Prince,22 also using high school students and their teachers, found
‘that young teachers tended to choose emergent values as desirable. Older
teachers had traditional values, as did older administrators. Superior
students expressed traditional values, whereas low achievers were ‘emergent
in values. No differences in values were found between freshmen and -
seniors. - However, students from parochial schools scored an average of 37
- on thawtraditiunal'scale,fcompared with means of 31 and 32 for private- and
public-school students. Thompson26 obtained gomewhat similar results with
a sample of 400 california ‘high school students. However, he found
California seniors to be less craditional than the Chicago seniors in

s

Prince's sample.




The literature cited, and other studies too numerous to include,

~ strongly suggest that the personal and ‘occupational values of students
are very important, yet little research has been truly concerned with
attempting, even in a gross manner, to determine the time at which values
really become fixed in the personality of the individual. This knowledge
1s critical to the educator concerned with the social, psychological, and

academic development of children. Hemming

14 writes that schools can affect

the acquisition of valuee in four main ways: by reinforcing desired values;
by reducing the influenee of undesirable values; by promoting a child's
self-respect; and by helping him develop moral 1nsight.

1.
2.

3.
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CHAPTER IIT
DESIGN AND PROCEDURE

This study covered all of the freshmen entering ten high schools in
central California in the fall of 1962. The schools were selected from a
listing of schools, stratified by size and kind of community, within a
radius of 100 miles of Davis, California. The intent was to select schools
in coomunities representative of the various socio-economic areas within the
state and representative of small, medium, and large high school districts.
Yor comparison, a parochial school was added to the nine schools in the
original sample. (These schools are described in the Appendix.) Every
school initially selected for the study participated and gave the utmost
support throughout the four years. The testing of students and teachers was
cooxdinated through the director of testing within each school. All tests
were administered by regular school personnel. . Teating was completed in
No?ember and early December with one minor exception: in the final year
one school had to delay testing for two months because of a critical space
shortage created by having two high schools sharing the same campus. A
single research assistant directed the field activity and data processing
throughoﬁt the,study. Allftesting materials were personally delivered to the
schools and collected when completed. Standardized instructions were used
for each year of testing. Allistudeht interviews were under the supervision
of the research g;##s;&nt,hwho was aided)by‘several‘interviewers trained by
the‘research‘as:istant gn§ the project director, Mark-sense answer shéets,
ﬁsedvone‘year, were abandoned because of machine scoring difficulties. Test
materials for“teaehers,fwith instructions, were placed in packets for each

*

teacher each year.

' THE SAMPLE N ‘
of the 2 287 (1 13 boys, 1 154 girls) freshmen in the ten high schools

in 1962, 1,791 (896 bqys, 894 girls) were available for testing again as
*apphpmo;eq. By the senior year, the sample had decreased to 1, 365 (701 boys,
‘5643if13) ‘No qttempt was made to retest those no longer in the ten high
schooLs. Qpe hundred and two ‘students. (48 bpys, 54 girls) were identified
‘:by the achoola as bona fide dropouts. The othert not retested were unidenti-
| fied dropouta, transfﬂra, or unavai lable for testing for some other reason.
Very few students refused to‘participate ;n the g:uqy.




The teachers of the students in the sample were invited to participate
in the testing progrsm each year. As anticipated, several refused to
c00perate--for personal reasons. Complete data were obtained on 371 teachers.

buring each spring semester of the study, a random sample of ten students
in each high school were interviewed. A standard interview form was used
each year. ’

THE INSTRUMENTS
Differential Values Inventory. The basic instrument used to measure . ,

Lt

personal values was the Differential Values Inventory, developed by Prince.6

This forced-choice questionnaire contains 64 pairs of items, each preceded

by the words "I ought to . . ." The respondent identified which value state-
ment in the pair was the more important to him personally. Each pair of items
contains a traditional- and an emergent-value statement. Sixteen value
statements are included in each of the four traditional-value scales--
Puritan morality, individualism, work success, and future-time orientation-- '
and in each of the four emergent values--sociability, conformity, moral
relativism, and present-time orientation. These subscales are totaled to

| obtain an emergent_snd a traditional value score for each person. (Theoreti-
b - cslly, the mean for each subscale should be 8.00, with 32.00 being the mean -
traditionalfsnd\the'meen emergent value scores.) Thie form of value measure-
mentcontainsspecific evaluative‘ststements,about particular situations and
is designed tofmeaSure how an individual thinks he '"ought to'" respond,
‘general indicators of normative values, i.e., what should be. Thus, the

basic intent of this instrument is to assess the individual's true internal
feeling of "ought to"--regardless of vhat he actually does. This sense of
‘obligation, preferential feeling, is then translated as being what the
individual truly cherishes, and, as such is an indicator of his true values.
‘i; The primary reason why students Were interviewed three months after
being tested was to determine the reliability of the student s responses to
items on the Differential Values Inventorz The interview form therefore
included 22 of the originel 64 pairs of items. The interviewed students
:eshowed a very high consistency between the answer given in the written test

‘and that given in the interview three months later. No significant difference
fwss found between the responses of individual students to items on the written

,test and oral responses to the same items. A test-retest a year later of a




random sample of 100 students gave a correlation r = 0.78. The split-half

" Kuder-Richardson formula produced a reliability correlation coefficienf of
0.951 on a sample of 827 high school males. This evidence, plus the finding
of no significant differences between the 1,789 students tested as freshmen
and as sophomores on seven of the eight subscales, lends further confidence
to the ¢onsisténcy,and»stability of responses on the Differential Values

Inventory. The internal consistency of the test was originally determined

by graphic item analysis by Shatme::',6 ‘which takes into consideration both

item difficulty and discrimination among groups of known characteristics on

an external-criterion basis. .

In constructing the Differential Values Inventory, Prince relied for the

original battery of items upon work by Allport and Vernon, Woodruff, Battle,

ﬂunkel, Reisman, and Edwards.6 A panel of University of Chicago faculty,

school administrators, and teachers reviewed the original itéms for content

o validity. Individual iteme were analyzed by pilot studies with groﬁps of
students having known value characteristics. Numerous revisions preceded
the current form of the test. Further evidence of content validity resulted
from a factor analysis of responses of 1,790 California high school students.
The initiai‘¢orre1atioﬁ matrix showed relatively low positive correlationms
among the emergent aﬁd the traditional subscales. The traditional subscales
Icorrelated negatively with the emergent scales, as was expected, and thege
correlations were relatively high, -0.346 to -0.636. Correlations between ~
opposite subscales (e.g., future-time vs. present-time orientation) ranged
from -0.492 to -0.636, all highly significant. Seven unique factors (scales)
were identified. The eighth was less pronounced than the others. It can be

- assumed, ‘then, that the instrument measures reliably eight different attributes
of personality as 1dentified by Prince.

Consistency in results of this instrument attests to criterion-related
validity.; Test results from samples of 400 high school students, 827 high
'school students, and this study of 2,287 high school freshmen ,showed that

- students who.atgan@ed_church~frequently, those who were high achievers, and
~those in the college ptéparatory curriculum had significantly higher traditional-
value scores than did non-church attenders, low achievers, and general-
curriculum majors.; Students ‘in parochial schools had consistently higher
‘traditional values than did public-school students.‘ In this study of 2,287
N freshmen, parochial students (n = 186) had signzficantly higher m2an scores




on each of the four traditional subscales than did students in any of the
nine public schools, ‘and they had significantly lower mean scores on two of
the four emergent subscales.,

'§tg_z of Va)ues. Allport-Vernon-Lindzey 8 Study of Values test1 is a

scale for measuring the dominant interest in personality. The test, designed
to measure ‘the relatlve importance of six basic interests or motives in
personality (theoretical economic, aesthetic, social, political, religious)
contains 120 questions relating to familiar situations. The respondent
selects one of several alternative answers. Twenty questions relate to each -
of the six values.“ This instrument, with modifications, has been in continual
use for over 35 years and has been subjected to numerous tests for reliability
and validity. Split half reliability coefficients ranging from 0.73 to 0.90
are reported Item analysis has demonstrated a positive correlation for each
item with the total score for its value, significant at the 0.01 level of
confidence.. Numerous studies have attested to external validation as well as
indirect validation of the instrument.,

This instrument was selected for use with teachers because of its
1demonstrated effectiveness as a measure of adult values, particularly adults

‘Wlth college educations. The Study of‘Values was included to test whether

the ability of the teacher to communicate with his students is related to his
values 88 measured by this instrument.

Interv1ew Schedule. A random sample of ten students was interviewed in

Leach school in each year. The interview was aimed at testing the reliability

of the Differential Values Inventory, as well as learning more about the

student and his interest.
The interview gchedule includes a sample of 22 of the pairs of items in
‘the. Differential Values Inventory, 28 selected questions from the Stud y of

.Values, and 25 items from the Inventory of of Beliefs.l' In addition, 58 questions

were related to study hsbits, hobbies, and personal interests. The hour-long
“interviews were conducted during Pebruary and March in each year.
Occupational Values Inventory. ‘The investigators were concerned with
fmeasurement of a dimension of values other than that of personality. The
high school student is in the process of exploring himself to determine what
vfeatures of a vocation W111 help kim gain personal satisfaction, and he is
‘explorlng the world of work to find how these features appear in reality,

thus, some measure was desired of what youth values in an occupation. An

P N
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occupational value scale was adapted from Centers'2 study of social classes.

- This scale contains ten job characteristics hereinafter called occupational
values. The student rated each of these as important or not important to him
in deciding the\job or occupation he planned for his life's work.

The consistency of responses was found to be very high. For example,
the percent who rated'eateem,impcrtant as an occupational value was 59.6 when
freshmen, 59.9 as sophomores, and 60.0 when seniors. In only one of the ten
items did the mean group response percentage vary more than 7 percent. Only
two voiuea had over a 5 percent change. As anticipated, individual students
changed their responses between the testinga, but the total number was less
than might have been expected. Over 91 percent of those who thought a job
must be interesting gave the same response on all test administrationms.
Content validity is inferred repeatedly from the results obtained. For
example, students indicating a desire to be self-employed placed much more
importance upon being bogs than did those planning to work for someone else.

Background Information. The student background inventory has few

original items: most are adapted from other studies. Responses to the

- question on academic achievement were verified_by comparing actual grades
with the student‘a indicated achievement level. This,verificatibn was done
in both the freshman and senior years. No significant differences between
indicated and achieved grades could be demonstrated at the 1 percent level.
Students were very realistic in reporting grades they were receiving. Any
tendency to deviate from the indicated grades was usually on the low side. .
In other words, students were more likely to underrate their achievement than
to overrate it.

STATISTICAL PROCEDURES
The nature of the Differential Values Inventorx made the standard

analysis of variance inappropriate for that part of the study. Since this
inventory yields ipsative data (by the forced-choice items), it was necessary

to use a procedure for analysis of profile data by Grecenhouse and Geisser,3

which yields aiccnservativqu test. Comparison among groups on each scale

was made by Duncan's multiple-range test with Kramer'ss’procedure used for

- extending this test to groups of unequal size. The above procedures were

adaﬁted for use in this study by Mary C. Regan, University of California, Davis.

| Whenever significant differences are mentioned in the text, these are at
‘h;the 5 percent level unless otherwise deaignated
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CHAPTER IV
FPINDINGS OF THE STUDY

'Tnn STUDENTS IN THE STUDY

The Tast‘_gm_g. A.relatively high attrition was expected between the
freshman and senior years in the sample schools. Of the 2,287 freshmen in
the original group, 1,365 (59.7 percent) were tested 3 years later (Table 1).
The proportion of males increased from 49.5 percent in the original group to
51.2 in the senior retest group. The 60 percent continuation is a rather
high rate considering the extreme mobility of California families. School
number‘7, which is in a rapidly expanding district, had the lowest retest
percentage--50.3. Part of the loss can be attributed to recent redistricting
and the transfer of defense-industry employees because of contract cutbacks.
Retention rate was the highest in school nimberx 1, where 73.7 percent of the
freshmen were tested as seniors. This school is in an urban community
ddminated by two large, stable industries. Although the schools differ
widely in retention rates, the proportion of males to females remained quite
constant. Of the 922 who did not complete the study, 48 males and 54 females
were verified by school officials to be dropouts. The other 820 not in the
study'as seniors had‘trahsferred, were unidentified dropouts, or for sume
unknown reason were not present for testing. |

| Table 1 #
Students in the Study as Freshmen and Seniors

' 1963 F&e:hmmn 1966 Seniors
School ¢} » ; ' ‘ ; % Completion
| J - F '.['otal M | F o '.['otal |
R % n %
0 | 47.6  52.4 105 50.0  50.0 64 60.9
1 | 45.7 543 175 43.4  56.6 129 73.7
2 4.3 457 151 | 592 40.8 103 | 8.2
'3 |54 48.6 247 | 57.7  42.3 130 52.6
4 52.7  47.3 112 53.7  46.3 82 73.2
5 | 49.2 s0.8 325 | 49.2  s0.8 199 61.2
6 | 516 484 205 | s2.8  47.2 159 70.6
7 47.1 529 507 47.8 522 255 50.3
8 50.6 49.4 " 320 | 52.2 4.8 180 56.3
9 | 48.2 s1.7 120 | s1.6  48.4 64 53.3
Total | 49.5  50.5 2,287 | 51.2  48.8 1,365 59.7

e
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"gives recognition to the rapidly expanding white-collar occupations, which the

~ semi-professional occupations.

self-employed. The professionals, who composed slightiy over 10 percent of
the entire sample, tended to be concentrated in schools 3, 6, 7, 8, and 9.

Socio-economic. The father's occupution was used as an index of the
socio-economic level of the family, since occupation is generally accepted as
the best single criterion of an individual's ststus in the social hierarchy.
Not only does occupation indicate position of prestige, but it also implies
patterns of consumption, area of residence, tastes, interests, politics, and
probable educational attainment. The categories for occupational classifi-
cation were adapted from Bdwards,l and this code was found preferable to the
U.S. Census categories since it permits a differentiation between persons who
are self-employed and those who are salaried or wage earners. The code also -

U.8. Census places in the general clerical and sales category. The upper and
lower white-collar classifications proved particularly useful in coding persons
in service occupations: military personnel, laboratory technicians, and other

Table 2 shows the considerable variation among schools in the socio-
economic level of families of seniors as indicated by the father's occupation.
The manual occupations averaged 27.1 percent, from 6.7 percent, in schocl 8,
to 55.0 percent, in schcol 1. White-collar occupations accounted for 38.7
percent of employed fathers, from 21.0 percent, in school 1, to 52.4 percent,

-

in school 3. The proportion who were self-employed varied from 7.8 percent,
in school 7, to 32.9 percent, in school 4. School 7 represents an area with
high employment in defense industries and few businesses, while school 4 has
a concentration of operators of large: farms, who constituted the bulk of the

Broadly categorized, about one-fourth of the fathers were employed in manually-
skilled occupations, one-third were white-collar employees, one-sixth were
self-employed, and one-tenth were professionals.

Changes were observed in the occupational atatusoof fathers whose children

- were 1h:the-study‘3 years. The substantial decrease 1n the proportion of

unckilled laborers, with a corresponding increase in the skilled and lower

white-collar workers, indicates an upward movement for the many unskilled
laborers into skilled and white-collar positions. Actually, 146 fathers
listed as unskilled laborers in 1963 were skilled laborers or lower white-
‘collar workers in 1966. This could also reflect the impact of programs to
upgrade employees having low-level skills.
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. Table 2
Pather's Occupation of Seniors by Schools

Category | - 8chools | '

father's et e ' s ' a ~ Total
~ occupation 0 1. 2 3 4 5 6 7 8 9

*r % % % % 0% %r % 0% %] %

Manual, un- .

skilled | 14.1 42.6 26.2 0.8 10.9 12.1 10.7 7.1 2.8 10.9]12.6
Manual, ' ‘ o u

skilled 7.8 12.4 16.5 8.5 14.6 25.1 8.8 21.6 3.9 17.2|14.5
Lower white- |

collar 21.9 20.2 19.4 18.5 21.9 31.2 23.3 27.5 20.0 23.4|23.6
Upper white- R - S

collar ‘9.4 0.8 3.9 33.9 8.5 7.5 17.6 16.5 29.4 9.4 }15,1
Artisan® 1.6 3.9 2.9 3.1 2,4 1.5 2.5 1.9 2.2 3.1] 2.4
Merchant® 21.9 6.2 3.9 15.4 13.4 8.5 11.9 5.9 12.8 6.3| 9.4
Farmer#® 94  --- 16.5 1.5 17.1 3.0 8.8 cce= == 4.7] 4.5
Profes- | o

.10“‘1** Ll 203 009 . 3.1 1.2 4.0 500 10.6 803 7.8 503
Profes- | ,

svionll* 407 1.6 1&9 707 2.4 hadadid 507 0.8 6.7 603 304
Executive mee mee eee 2,3 -e- - 2,5 1.6 8.9 1.6 2.1
Blank 9. 4 10.1 7.8 5.4 ‘7,3 7.0 3.1 6.7 5.0 9.4 6.7

*self-employed | |

*hgalaried

| Residence, Family, Religion. Even though several schools were in rural
and semi-rural surrouhdings, only one in six students came from farm backgrounds,
and these were concentrated in five schools. One school, number 2, had almost
one-half its students from farms, whereas only one atudent from school 1 and
two from school 4-1ived on farms. ‘ ” | |

. The home situation of students varied little among the schools. About one

senior in six, and one freshman in ten, came from an atypical home (minus
mother, father, or both)(Table IA). ‘Students living with one parent were

‘usually with the mother. The number living with both parents decreased by 92

(8 péicenf)\in the slmp1é of"1‘365‘fréshmén‘feteétea as senidrs. 'Of the increase
of 26 seniors living'with the father, 2& had lived with both parents when a

““*A%l "A" tables appear in the Appendix.

: ‘:-2’0-»




freshman. The increase of 38 seniors living with mothers had all lived in
typical hbmns as freshmen. This suggests that most of the change was the
result of separation and divorce,

Interest in religious activities, measured by frequency of church
attendencc, varied mnrkedly among schools. Students in the perochial school
had mandntory attendnnce, while those in the other schools who attended
church weekly ranged from 18 to 55 percent (Table 3).

Table 3
Frequency of Church Attendance of Seniors by Schools

Frequency of church attendance

' Semi- '
Schools Weekly monthly anthly »» Seldom Never
M F M F M P M ¥ M F

n=255 n=329 | n=68 n=49 | n=39 n=42| n=168 n=169 | n=166 n=75
% A I S T % * | % %
18.8 53.1 |18.8 12.5|6.3 6.3]31.3 18.8 |25.0 9.4
50.0 54.8 [ 7.1 1.4|1.8 6.9]|21.4 26.0 [19.6 10.9
3%.4 47.6 | 8.2 4.8]3.3 9.5]|26.2 26.2 |27.9 11.9
26.7 50.9 |12.0 10.9 6.7 7.3|26.7 16.4 [28.0 14.6
18.2 34.2 |15.9 7.9|9.1 10.5]|22.7 31.6 |3.1 15.8
30.6 43.6 | 9.2 8.9|7.1 ---|29.6 31.7 |22.5 15.8
83.3 96.0 | 7.1 1.313.6 1.3| 48 1.3, ===  ---
35.3 35.3 | 9.8 6.8|5.7 10.5|26.2 36.8 [22.9 9.8
22.3 40.7 | 6.4 13.9 8.5 4.7]25.5 30.2 |36.2 10.5
24,2 41.9 [12.1 6.5 |--- 12.933.3 12,9 |30.3 22.6
Total 36}5 49.4 | 9.7 1.4 ’5.6 6.324.0 25.4 123.8 11.3

- -
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About one-third of the group as freshmen seldom or never attended church,

and girls were genernlly more concerned with religious activities than boys.
. Frequency of church attendance decreased between the freshman and senior year
fex-both males and females, but to a greater extent among the males. Frequent
l ~attendance (at least twice a month) decreased from 71 percent for girls and

61 percent for boys when freshmen to 57 percent and 46 percent for the same
| students when seniors. (When the parochial sehool which "had 98 percent
| Iattending church weekly, is not inqluded thece respective percentages
'lchanged to 66, 53, 52 and 40 ) Among seniors, frequency of church attendance

[ : f,» 'ﬂ‘ n/l i\ x$;:wx , V._:‘_ ;‘;’ j*21;
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was releted to scholsstic achlevement' attendance decreaseo dramaticelly as

'scholnrship decreased. Weekly ettenﬂence at church was 60 8 percent for "A"

students, 49.8 percent for "B" students, 36 2 percent for "C" students, and
22.7 percent for "pe students (stle 2A) Little difference was found among
echievement groups in the percentages who ettended church once or twice a
month. As expected the proportion who seldom or never attended church was
24,7 percent of the WA" students, 1ncreasing to 60 o percent of the "D"
students. | - |

" Academic Achievement. Awerage grades of all students compared very
fevorably when tested as freshmen end as seniors.‘ Actually, 91 percent of
the nn students as seniors had been "A" or "B" students as freshmen (Table 4).

L ‘ L | ~ Table 4 —
Compsrison of Academic Achievement of Students by Schools, Years, and Sex

Grades

‘Schools Sex | ~ A B 1 ¢ D

1963 1966 | 1963 - 1966 | 1963 1966 | 1963 1966
| n=89 n=97 | n=581 n=550| n=631 n=650 | n=55 n=66

LS T U TR S A S S B SR

|21 2109 | 68.8 719 | 31 6.3

‘41.1"” 32.1 '42.9""57.1‘° 3.6 3.6
| 5.8 47.9 | 31.5 41.0 | -on o

41.3  36.7 | 48.0 44.0 | 4.0
54.6  56.4 | 38.2 32,7
3.8 25.0 | 40.9 6l.4
142,01 3.2 | 39.5 s2.6 |

23.00 23.5 | 68.0 < 64.3
42.4. 42,6 | 505 47.5 |

50.0  47.6 .} 39.3 441 |
52.0  56.0 | 33.3  30.7

40.2 22,9 | 54.9  38.2
1511 49.6 | 38.4  40.6

it 3§5§4 -8

36.1  31.5 | 5
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In general about 6-7 percent were "A" students, 40 percent were "B"
students, ‘and slightly 1ess than 50 percent were "C" students. Although
achievement varied among schools, the variation was actually less than one
might expect, implying that the proportioning of grsdes in each school was
rather consistent. One could expect general average grades to be higher for

seniors, hecause of a loss of the less capable students through dropout, but
that was not the case. ‘
The accepted generalization that high school girls receive higher grades

than boys is reconfirmed in this study. In the senior group of 1,365,
approximately 18 percent more girls than boys were ''B" students, and 17 per-
cent more boys than girls were ''C" students. Among students with grades
lower than "C," boys outnumbered girls two to one. An obvious relationship
exists between grades and the occupation of the father. One-fourth (27.1
percent) of the seniors' fathers were in manually-gkilled occupations, and
theirloffspring composed 20.6 percent of the "A" students, 22.9 percent of

the "B" students, and 31.4 percent of the "C" students (Table 5A). By
comparison, -although only 10. 7 pe* cent of the fathers were in the professions,
their children made up 18.6 percent of the "A" students, 14 percent of the "B"

students, and 7.2 percent of the "C" students. The pattern is similar for
children of self-employed fathers. This relationship is further emphasized
by the ‘fact that "A" students composed 7.1 percent of the senior group, yet
only 5 4 percent of those seniors whOse fathers were manually-gkilled
laborers were "A" students, compared tc 12.3 percent of those whose fathers

were professicnals (Table 44).
: Curriculum. Curriculum emphasis varied among schools, reflecting the

educational philosophy of ‘the administration, the school board, and the
~community. Slightly over half (58 percent) of the freshmen identified
themselves as being in a college preparstory program, and about one-fourth
(22 percent) in the general program. One-tenth (10 percent) didn't identify
| With a particular curriculum. Only s few identified themselves as vocational
‘A percent) or business (5 percent) msjors (stle 5). The distribution
amcng schools oﬂ freshmen in a college prepsrctory program varied from 89
percent,‘in the psrochial school to 45 percent, in school 5. ‘Changes
between the freshmsn and senior years in an individusl's major curriculum
varied smong the schools. The proportion of students in college preparatory

courses increased in only one school “and' then by less thsn 5 percent. The




| overall decline in the college preparatory course was grcateat in school 4,
- & farming community, where the percentage of college-bouud students dropped
from 56.1 to 35.4 percent. A fourfold increase (from 3 to 19 percent) in
the number elccting the busineas major, principally among the females, was
accompanied by a small decrease in females in college preparatory courses,

general Pprograms, and the. undecided group.

, Table 5
High School Curriculum of Preshmen and Seniors by Schools

- Curriculum

Schools | College prep.| Business Vocational | General Don't know

1963 1966 |1963 1966 | 1963 19611963 1966 | 1963 1966
| n=788 n=706 In=72 n=262] n=50 n=62 n=304 n=273| n=151 n=62

%% 3 2 1 % % % % % %

0 59.4 64.1 | 3.1 6.3 | --- 6.3]|12.5 17.2 | 25.0 6.3
1 55.0 53.5 | ==~ 14.7 | 3.9 4.7(37.2 28| 3.9 2.3
2 48.5 39.8 | 4.9 17.5 | 5.8 3.9[28.2 27.2 | 12.6 11.7
3 151.5 51.5 | 3.9 16.2 | 3.1  6.2|31.5 23.1| 7.7 3.1
4 56.1 35.4 | 7.3 18.3 | 9.8  11.0{13.4 18.3 | 13.4 17.1
5 45.2  37.7 | 6.0 29.7 | 4.0 2.0|33.7 25.1 |10.6 5.5
6 189.3 79.9 |25 7.6 0.6 ---| 4.4 12.0! 2.5 0.6
7 48.6 45.1. | 7.5 29.8 1 3.9 5.9[21.2 16.5 | 16.5 2.8
8 ]72.2 63.9 4.4 10.6 | 3.3 5.0/12.8 18.3 | 7.2 2.2

TOtal 37.7 51.7 5.3 19.2 | 3. 7 W4/5 22 3 20.0 | 10.2 4.5

Ccmpariacns cf the high school majors of students as freshmen and the
same group as ceniors confirm the obaervation in the individual schools. A
general decrease (6 percent) occurred in the college preparatory group;
buaines: majors shawed a sizable increase, the vocational group (mostly males)
, wuc small but persistent and the pxoporticn of those in the general major
and those who weren't in any particular curriculum decreased. Of the 705
'7seniors in the college preparatory program, 85 ‘percent had been 1n that major
as frcshmcn.: The remainder had changed from the general and undecided groups.
The increase of 192 in the business ma jor as aeniors included 86 transfers
frmm ccllege preparatory and 86 from the ganera? major.v Only 44 had been
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business majors as freshmen. Obviously, as greduatlon neared, a number
decided to prepare for clerical work, possibly influenced by the increased
emphasis of federal granting agencies on educetionrln business occupations.
The group of 788 in the college preparatory curriculum as freshmen were
distrlbutediac follows when seniors: 598 were still college preparatory;
86 were in the business curriculum; 74 were in the general major; 19 were -
in the vocational fleld* and 11 were not in any particular ma jor.

A strong relationship exists between curriculum selection and achieve-
ment. Of the seniors who were "A" students, 82.5 percent were in a
college preparatory program, 74.2 percent were "B" students, 31.4 percent
were "C" students, and less than 20 percent were "D" students (Table 6A).

Of the 262 students selecting a business major, one-third (33.6 percent)
were "B" students and 57.6 percent were "C" students (twice the percent

of college preparatory students who were in the "C" group). One-third of
the "C" students and one-third of the "D" students were in the general
major. Of all those in the general major, 79.5 percent were "C" students,
and the rest were equally "B" and "D" students. Those 62 students who were
unsure of their major were predominantly "C" students or lower.

Occugetlonel Choice. Although many persons would disagree, this study
suggests that a freshman is able to identify a vocational objective early
and that he has a tendency to repeat his vocational interest year after year.
Students who changed their occupational choice tended to elect an occupation
at least one etep hlgher on the socio-economic scale. Occupetlonel choice
as etretlfied by school shows a relationship betwean scudent choice and the
occupatxon of the fhther. ror exnmple, in school 2, where 56 percent of
the fethers were employed in manual occupatlons. 20.5 percent of the students
chose mnnual occupntlone, the highest for eny school. By contrast, in
_school 3, where 18.2 percent of the fethers were in manuel occupations,
only 1.9 percent of the stndents chose thls type of work The same general
relatlonehlp-between father s occupation and student choice tended to exist
in whiteacollar occupetions, business occnpatlons and the professions.

There was an expected dlfference between the kinds of vocations selected
by senior males and by eenlor females. ‘More femnles than males chose lower
and upper white-collar occupations. Although the highest single cholce for

»mnles vas white-coller occupetlons (32.4 percent, compared with 76.2 percent
- for females). males domlnated the professional catesorles (23.6 percent,
) 5.8 percent females), and the manual occupetlonc (8 7 percent to 0.7
_percent) (Thble 6) S |
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Thble 6

Occupational Choice of Students by Year and by Sex

- Category of

occupational ‘ Male ‘Famale Total |
choice of " — — _ : d
student - 1963 1966 1963 1966 - 1963 1966
' ' n=701 n=701 n=664 n=664 n=1365 n=1365 ‘
% % % 3 Y S 3
Manual, unskilled 7.3 1.7 0.6 0.2 4.0 0.9
Manual, skilled 4.7 7.0 0.2 0.5 2.5 3.8

‘Lower white-collar 13.3 8.6 32.9 37.5 22.9 22.7
Upper white-collar 15.6 23.8 40.2 38.7 27 .6 31.1

Ar tisank 0.3 0.7 --- 0.3 0.2 0.5

Merchant* 3.3 2.2 0.3 - 1.8 1.1 ‘

Farmer* 4.3 3.4 0.3 0.2 2.3 1.8

Professional¥* 16.8 12.7 2.4 3.2 9.8 8.1

Professional® , 16.3 10.3 6.8 2.6 11.7 6.5

Executive 0.6 0.6 ‘ “—e - 0.3 0.3

Blank o 17.7 29.0 16.3 16.9 17.0 23.2
*self-employed |
*ksalaried-

Group changes in occupational préferences of males between freshman and

senior years showed a decrease of 75 in the,manual~occnbations. Forty
. of this number nemmduaﬂskilled occupation when a eenior, and 31 chose a
low white-collar occupation. Thus, the proportion'in the skilled and low
A»‘white-collar occupations increased by the senior year. The number of males
,choosing the professions decreased however, indicating that by the senior
jyear many studenta begin to reelize that entry ‘into the professions may
]’the requirements chey cannot meet._ Scill the proportion selecting one
of the professions exceeded the proportion of fcthers in the professional
S groups by almost three to one. Those 124 males undecided as freshmen
' .increased to 203 (29 0 percent) as seniors. Categories of occupetions
yfchoeen by the femnles es freshmen and as seniors,were ptactically 1dentical;
‘;ebout three-fourths of chem chose white-col!ar oocupotions (clerical,
'etenchera, social workers, nurses) 8 pereent uere scettered ammng the

’?*~ocher occupetional categoriea, and one in six was undecided a figure
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somewhat lower thln for maleo. Stability of choice is illustrated by the
-&fuct that 78 percent of thooe choosing a white~co11ar occupation as a
Afreshman mmde the oamo choice as a senior. Obviously, a large number of
feMlles see thenoelves as future members of the labor force as early as
‘the freshman year in high school. A change of 192 of the seniors to the
buoineso curriculum.during high school ulso illustrates the change in
occupntion&l orientation of these etudento.

Senior students were quite realistic in assessing their own abilities,
as measured by their scholastic achievement and their occupational choice.
Among the 65 (4.8 percent) who elected to work in a manually-skilled
occupation, only 1.5 percent were "A" students and 81.6 percent had "C"
grades or lower (Table 7A). Of the students choosing a profession, 15.3
?,percent were "A" students, 56.7 percent were "B" students, and only 28.1
~ percent were "C" students or lower. The students electing to be white-
5‘collur workers constituted a rather average group including 6.4 percent "A"
students (compured with 7.1 percent for all senicrs) and 48.1 percent C"
‘Jstudente (compared with 47.6 percent for all seniors). The group choosing
occupetiono in which they would be eelf-employed was small (47), but also
“had un academic record primarily similar to those choosing manually-skilled
occupetions. Students undecided about their occupational choice had an
achievement pattern aomewhrt likc thet of the white-collar group, but
contained a higher proportion of the "D" studento. Actually, 44 percent
of the "D* students 'vere undecided about an occupation, which in itself may
illuetrate that these studente realize that they are severely limited in
’the number of occupations they may enter.

PO.tﬂ!iﬂh‘SChOOl Plana. Post-high-school plans of students varied
among schools, and particulerly ‘among freshmen. College, which was planned
for by 71 percent, was slightly higher for femeles than for males. The
‘percentnge plunning for college ranged from 43, in pchool 9, to 78, in
"uchool 6. Interest in college correcponded to the proximity to the high
ecbool of a junior college or a four-year college Interest in college
wus ulco releted to the general socio-economic level of the ‘school community.
| The echools uhose freshmen expreesed the lenst interest in college were the
ocme schools whose oenioro had the lowest desire to attend college. The
proportion of mnleo who plcnned to g0 into the military service after high
ochool decreaced from 15 8 percent to 4 .5 percent between the freshmen
‘ond senior years (Table 7) This decreuoe nearly equclled the increase

-27~-




in the number who chose college as seniors. Actually, 72 giving military as
freshmen changed to college when seniors. The change in the world political
situation may have influenced this change. As expected students who were
undecided about post-high-school plans decreased from about 16 percent to
about 10 percent between the freshman and senior years. Surprisingly few
freshmen or seniors--only about 5 percent of the entire group--planned to

 take any available job upon graduation.

o | Table 7
. Post-High-School Plans of Seniors by Schools

S | | , o Schools
Plans : Total
1 o 1 -2 3 4 5 6 7 8 9

| = 2 2 2 2 2 % 1 2 2|
Military 7.8 3.1 7.8 2.3 1.2 7.0 0.6 5.1 2.8 12.5| 4.5

Farming | 4.7 1.6 0.9 =--- 1.2 1.0 1.3 1.6 --- 3.1 1.3
College |82.8 82.9 67.9 87.7 69.5 69.9 94.3 76.9 85.0 64.1]79.1
Any job 1.6 3.1 8.7 2.3 11.0 6.5 1.3 7.5 3.3 12.5| 5.4

Undecided ,3.1’ 9.3 14.6 7.7 17.1 15.6 2.5 9.0 8.3 7.8( 9.6

High school achievement is related to the post-high-school plans of
students (Table 8A) Few of the "A" students (8.2 percent) had plans other
than college attendance. Non-college plans increase progressively as
scholastic achievement decreases, 56.1 percent of the "D" students did not
plan to attend college.‘ P]ans for military service immediately after high

school were more predominant among "C" and "D" students than among students

'with higher achievement and the student who had no post-high-school plans

or would take any job available was in all probability a "C" or "D" student.
| Egplozmen of Mbther. Working mothers, once the exception, are now
prevalent, at 1east by the standards of this sample.‘ Some variation in the

‘”prOportion of mothers who work outside the home can be related to the-
fgeneral socio-economic level of the community.’ In communities with the
’ﬁhigher percentage of fathers who' were self-employed or professionals, a
; fsma11er percentage of the mothers worked Over the 3-year period of the
”7testing,,the prOportion of those who worked increased from about 40 to
48 percent, and the percentage of those who worked full time also increased
"‘ffrom 21 to 25 percent.. Actually,/in the senior group of 1,356 students,
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the number of mothers with full-time Or part-time employment was 90 more
than in the freshman year. thy reasons could be advanced to explain this
increase, not the least eignificent of which ie the generel trend of more
women in the lebor fbrce end the general etetue of our economy .

THE T!ACHERS IN THK STUDY

During theer freehmnn and senior years the studente were taught by
371 different teschers (226 men, 145 women), each of whom completed the
Differential Vhluee Inventorx and the §__41 of Vhlues. These teachers, for

“the most part, were young (44 percent were under 30 years old), with

coneequencly limited teaching experience (55 percent had less than 5 years'
experience) Only 11 percent were over 50 years old, and of these only

5 were older than 60. Hele teachera tended to be older than female teachers.
The youngest and least experienced teachers were in physical education: 68

‘percent of the 41 physicel education teachers were under 30 years old, and

only one was over 50. By contrast, only 34 percent of the 76 science-

- mathematics teachers were under 30 yeare of age.

While male teachers tended to be older, women tended to dominate the

. group, averaging over 15 years of teaching experience. Nineteen percent

(29) of the femeles had teught more than 15 years, and only 9 percent '
(20) of the meles had as much teacbing experience.
Women were more frequent church attenders than were men, the same as

was found for students. As a group, however, teachers attended church less

frequently then did studente. Also, the proportion who never attended church

was higher &or the teechere.

é

,‘occum'rrom VALUES

The Teet .Group. How tbe student viewed his future vocation was measured

- by hie reting of certain cheracteristice of. the occupecione. Each student
indicated whether the characteristic statement was important or not important
 to him in making his decision to pursue a certain vocation. Resultant
- patterns provided another dimension of what the student cherishes, and hence
:gihie values @See -Appendix for scale). The following discussion is limited to
grthbse 1,365 etudencs who completed the study as freshmen and as senfors.
quppn reviewing the responses, the relative importance that groups pleced
%’upon Ky velne*differed litege between males and females, or between freshmen
. and seniors. All etretification of the data showed agreement on the order
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of prstcrcnct for the two occupattonal vuluas considered most important,
"-and the two least important. Differences among the rank order of the
remaiuing five valuaa varied no more than one place. The students ranked
highest 1n tmportnncc & job which was interesting (95.2 percent), followed
by 91.9 percent stating as 1mportant a job which offered opportunity for
aclfbexprossion (Table 8). A job which providid security was chosen as
important by 82.3 percent and 81 parcent felt it important to have a 3ok
which provides the opportunity to help others. The next four occupational
values--opportunity to gain estncm, opportuntty to gain wide recognition,
a chance to work inﬂepcndtncly, a high»pnyi.ng job--were important to 45 to
60 percent of the students and ranked in fifth, sixth, seventh, and eighth
place. Two values--opportunity to be a leader and that of being boss--held
uncontested ninth and tenth place, with only 35 and 20 percent of the students
ranking them as important. In general, these high school students as a
group wanted their jobs to provide them an interesting experience, co allow
fox self-cxpreuion, to provide them with security, and to give them a
chance to help othars. They rejected the idea of being boss or being a
leader.

" Table 8
Percentage of Seniors in Each School Rating Occupational Value Important

——y

Occupuciohal N - Schools

values T°tf1

Leader 31.3 31.0 37.9 40.8 23.2. 28.1 37.7 40.0 42.2 28.1| 35.4

Interesting |93.8 96.9 88.4 98.5 95.1 94.9 95.6 94.5 96.7 95.3| 95.2
Esteem |57.8 61.2 s8.3 67.7 51.2 58.3 55.9 65.9 55.0 64.0| 60.0
Boss 23.4 11.6 17.5 25.4 13.4 17.1 22.0 20.9 22.2 26.6| 19.9
Security 75.0 88.4 90.3 76.9 91.5 86.4 85.5 83.9 65.0 84.4] 82.3
Expression 192.2 94.6 92.2 92.3 89.0 89.9 93.1 92.9 91.1 90.6| 91.9
High pay | 50.0 41.9 44.7 55.4 42.7 46.2 44.7 48.2 37.8 50.0] 45.8

A?wmé“&'worﬁh‘ 56.3 63.6 59.2 64.6 56.1 49.3 55.4 60.0 58.3 60.9] 58.01
Help others |81.3 B8.4 77.7 74.6 75.6 83.9 84.9 80.8 76.1 87.5|81.0
Indepehdeﬂée“”62f$ 41.9 56.3 54.6 52.4 50.8 40.9 54.5 46.1 59.4| 50.7




Consistency of responses to each of the occupational values by indivi-
duals as freshmen and as seniors was high. When considering the entire
group, repatition of respnnses was above 90 to 96 percent for the values
pf an interesting job, security, opportunity to help others, and opportunity
for self-expression. A 75 to 90 percent repetition occurred on being a
leader undibcing boss. On the remaining four values (esteem, high pay,
fame, and independence) the consistency of responses was 61 to 69 percent.

Males and Females. Although group ranking of a value's importance
varidd only slightly, differences were significant betwaen responses of
males‘und females (Table 9). Significantly (1 percent leval) more wen than
women rated as important the opportunity to be a leader, to be boss, to
receive high pay, or to gain fame. Also, significantly more men than women
were seeking scéurity chtough their occupation. Females placed significantly
more importance on having jobs which offer the chance to express one's
~abilities and' to help other people., Males and females placed equal importance
on an interesting job, an occupation looked upon favorably by peers, and a
job which offered independent work.

Tabie 9

Comparison of Occupational Values of Male and Female éoniors
(Percent rating value important)

Occupational Male Pemale scusre
=701 =664
Leader 323 46.2 160 264..0 73.,12%%
Interesting | 661 94,6 638 95.8 0.58
. Esteem 433  61.9 386 s 57.9 2.23
Boss | 220 31.5 51 7.6 124 ,10%%
Security 590 84 .4 533  80.0 4 ,85%
Expression | 627 89.7 628 9.3 8,974
High pay - 386 55.2 239 35.9 52 .28%*
Pame &worth | 42  63.2 | 350 52.6 16 .06%*
- Help others | 492 - 70.8 611 . 91.7 94 , Q5%
. Independence | 372 53.2 | 320 - 48.0 3,59

" %significant 5 percent level
*hsignificant 1 percent level
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Jrapheen vs. Seniors. Between the freshman and senior yaars the
importance of some occupational values changed significantly--three values
for the males and four valuss for the females (Table 10). For both males
and tml.u, the u\wrt:am of -security in one's occupation, high pay, and
helping others through their occupnt:;om decreased significantly. In
addition, female intarest in working more or less on their own showed a
significant decline. Group averages in the other six values remained rela-
tively constant in importance, strengthening the hypothesis that even the
criteria a person uses in selecting his vocation may be reasonsbly fixed
bafore high.school.

Table 10

Compariaon of Occupat:ioml Values by Years and Sex
(Percent rating value important)

Occupational Male Female Chi square
values 1Q -
IR I
' % % % %

Leader 41.2 462 | 208  24.0 3.556 1.730 |
Interesting 9.3 94 .6 96 .4 95.8 0.053 1.038
Esteen 62.5 61.9 | 56.6 57.9 0.048 0.048
Boss 26.7  31.5 8.3 7.7 3.775 0.255
Security 90.2 8.4 | 85.2  80.0 | 10.3&7"  s.113®
Expression 87.3 89.7 92.3 9.3 2,285 1.016
High pay 61.8  55.2 | 43.5 359 | 6.831™  9.198™
Fame &worth | 59.9  63.2 | 49.3  52.6 1466 1.091
Help others 81.7 70.8 | 95.0 91.7 | 24.076 8.589
Independence | 56.4  53.2 | 53.0 . 48.1 | 1.393 4.372%

*aigni.ficmt 5 percent lewvel
**signiﬁcant 1 percent level

_A_c_gg,g_____ Achievement and Occumgiog Values. Academic -achievement
was related to the importance placed upon certain occupational values.

Being a leader was more important to the high-achieving student, especially
the high«-achieving male . (Table 9A): less than half (46.2 percent) of all the
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males rated being a lcader as important, whereas over 73 percent of the

A" students did. Only 40.9 percent of the "C" students indicated that

this achievemsnt was important. The "B" students, (male and female), vere
more 1htcr¢sc¢d in leadership than were the "C'" students. Being boss was

of more conccfn to high-achieving males than to high-achieving females.
Quits. the opposita was found for security, for both high-achieving males

snd females were significantly (1 percent level) less concerned with security

.than were the average and below-average studtnta. High pay, a mn]or concern

to the hizh-achtcvins male, was of little concarn to the high-achieving
female. Lou-achicvins females placed nignificancly higher importance on
high pay than did high-achieving females. Demonstrating worth through one's
work was also of higher concern to high-achieving males. Regardless of
achievement, females were generally interested in helping others, while
male interest in altruism waned as achievement level decreased.

Achisevement level and ability is related to what the student thinks
is important in a vocation. The high achievers, especially males, tend
to be much more sensitive or to have thought more about what they desire
from their vocations. Of more concern to the high achiever were values,
such as interest in being a leader or a boss and peer recognition, which
bring personal attenticn to the worker. Placing importance on such personal
job satisfactions may also be related to what makes a high achiever--he is
motivated to demonstrate his abilities to others.

M—M Level and Occupational Values. How a student viewed
his future occupation was also‘related to the socio-economic level of his
family (Table 10A). Interest in being a leader through one's occupation
increased for both males and females as the level of the father's occupation
increased. Those whose fathers were professionals were signiftcantly more
interested 1n being leaders than chose vhose fathers were unskilled laborers
or white—collar workers.‘ The same pactarn, but to a lesser degree, is found
for the imporcance of gaining recognition. Incerest in security decreased
as the family s socio-economic level 1ncreased. Those males whose fathers
vere aelf-employcd placad aignificancly greator importance on being boss
and less on helping others than did those from other socio-economic levels.
Other occupationnl valuea weren' t sxgnificantly related to the family's

socio-economic level. "




»_ - How the student felt about certain occupational values vas also .
related to the socio-economic level of his chosen occupation (Table 114).
The importance of leadership through one's occupation increased significantly
(1 percent level) between males choosing unskilled occupations (34.4 percent)
and males aspiring to be self-employed businessmen (59.1 percent). Seeking
esteem through his vocation also increased significantly with the level of.
employment chosen by males. Students choosing to be self-employed business-
men surpassed other students in interest in being a leader, being boss, and
being able to work 1ndepgndeqt1y--vnlues that one would associate with an
entrepreneur. | ,

Occupational Values and Church Attendance. Little relation was found
between the importance students placed upon occupational values and the
‘frcquency with which they attended church. One dramatic comparison was
“found between occupational values and curriculum in which the student was
1enrolled. Security was far more important (1 percent level) to those
jchoosing the ggneral, busiriess, and vocational majors than to those in

the college preparatory program.
| What students thought important when conaidering an occupation as
‘measured by these ten characteristics tends to indicate that certain features
are unusually important to all students: interest, opportunity for expression,
‘and need for security. At the same time, students showed a marked lack of
interest in oppowtunities to be a leader or a boss. !brhnps this indicated
‘a desire to shun responsibilicy while still wunting the occupation to
‘guarantee security, provide pleasure, and offer the opportunity for recog-
nition. '

Ihe Teachers and Their Occupational Values. How the teachers rated
what was important to them in a vocation was closely related to what the
students saw as important (Table 11). Teachers placed more emphasis than
did students upon leadeéship, independence, and opportunity to help others,
and less emphasis upon security and high pay. Though perhaps surprising,
the lack of interest in security and high pay is understandable, for all
the teacharn were employed, some had tenure, and all were on salary scdles
and had their ceaching credentials--all of which contribute to both
economi¢ and personal security. o S

- Some. diffszances~-perhapn predictable--were noted in occupational
vnlues of teaqhers with differing subject upcctaltsations. Ehysical education

teachers were much more incg:eased in laaderskip. being boss, and having
|

N
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ucuriey than mrc taachtrc in ot;hcr fulda. The teachers of buoiﬁeu'
_ courses had little interest in buing known for t:h-i.r talsuts, whersas
chhcrs of art and music felt that this recognition was very important.

Ihble 11

comparison of Teachers and smdants on occupuioml-v.luo Scalu
| (Percent rating value important)

B lv . Senicr students  Teachers |
- " Male  Temale Male Female |
| | . T | %

Leader © | 46,2 26,0 61.3 47.7
Interesting |  94.6 95.8 | 99.1 - 97.9
Esteem |  61.9 57,9 | 6.4  55.0
Boss | 3.5 1.6 | 225 16.8
Security 84.4 80.0 | 30.2 369
Expression - 89.7 9% .3 99.5 99.3
Highpay .|  55.2 35.9 15.8 16.8
Pame | 63.2 52.6 59.9 . 49.7
Help others: . 70.8 . 9.2 | 973 ~96.6
' Independence |. 53.2 48.0 75.2 81.9

| Tuchem place very high importance upon having l:heir vocation provide
“:lntereutmz qxpcricncu , the. opmtunity to expren themselves, and the
oppgrt:ugi ty to ‘help others, and tlmy arcn t particularly 1nt:erested in
luwi.ng timir occupatwn provi.de high pay, security, m:‘ t:hn ouportuni.ty to

" ‘ a " ] ‘ 4 * ) %{ . ' . B ,l
| PERSOMAL VALUBE | .. .

o m-; orm_ The prum:y ohjac:tm of tha scu,;!y was ta
‘ mmm mmr persopel values phuwd duping high schqoi ' Value
pqmﬂm of: students. whcn mumu NeYe. nmand with t:htaqp c;g the same
ﬂwﬂw . when M&m ~Thmse. MM wous. stratified by sex and by ::choql.
ek, mmmmmmmmqm i )kalm# hetusen ﬁ;aam» ;and un:l.ox males
: m WMMM@){ he: m m.hoqlm ('hbl# 1;2% CINRED t
!
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. 'rabln 12 ~
Mean Valuc Scms tor lulea by School and Year

S " Value subscalest |
8chool Year | B .| P-value |
I m mm - ws w0 scc cow wm po | |

{a‘ ‘ £ by

. d""iékiwff .03 8.88 8.78 8.06 7.91 6.28 9.00 8.06 |0.866
TUI966|C 681 863 9.1 8.44 756 5.00 9.47 8.69 |

1 1 71963| 7.6 7.88 9.52 884 8.25 5.39 8.4 8.43 |2.471 |
|~ 19s6| 6.27 884 9.18 8.02 '8.43 4.66 9.63 8.98 | |

| 2. 1963| 7.2 7.51 8.85 8.97 8.16 6.18 8.69 8.1 [1.191 |
. 1966|-7.25 8.23 ~9.60 9.02 7.57 S5.82 8.9 8a1 [ |

| 3 193] 7.19 8.20 9.07 8.97 8.09 5.59 8.49 8.0 |2.577
| - 66| s.96 ~8.25 9.01 791 840 591 9.23 933 |

| 4 193] 7.000 793 873 8.32 8.4 ‘620 8.98 8.61 |2.697
B 51966 : 5‘,}4’ 07 ‘82 :‘;:7‘91 - 8.27  8.73 6.64 ;9,“95 9.95 |

5 i963| 6.31  7.93 "8.04 8.45 8.49 6.90 8.82 9.26 |2.384
 1966| 6.07 8.13 8.5 8.45 8.25 5.9 9.7 8.88
58

6 1963] 7.69 9.4 9.59 9.5 7.5 7.49 7.51 |1.33%
1966 |- 7.08 9.51° 9.55 9.75 7.49 8.09 7.74

5

4.79

7 1963| 6.% 7.85 9.19 8.21 8.22 6.09 8.79 8.69 |2.520
v 1966] 6.19 7.9 8.63,..7.69 8.86 5.93  9.31 9.43

81963 ], 6,56, 8.69 8,93 o833 804 539 893 9.13 |27
o, 1966| 5.49 8.83 8.52 7.98 8.91 5.41 9.48 9.37

1963 | 7.15 8.30 8.55 8.61 8.36 6.45 8.2 8.15 |0.629

R T TR TH S

: ©1'1966 | 699 8.30 9,61 8.30 7.91  6.45 8.67 8.36

N S *significant S percent level or beyond

"I'FH P‘uﬂ:-n llm'alit:y §0u . Soclability . .
IND é e . ...  CONP iConfomity .
Succeu A ) “Hotal Relativisi ™
m NMm ‘Thme:: Orientatian T Preum: Tiree Qri.ent.ation

Al S

. ”” sfgn}fﬂcmé’ ‘dfeferdrice 11 value praf‘iles ‘14 "schdol 4 ‘was ‘caused by
aniy oné‘“ hncal‘mfdéi:ﬁan mérilit&f‘,’ ‘and’ that’ ‘score avérage was lower at
 sénior tedeing” Wﬁ %’l’n ‘Value' pi*oﬂie o AT ‘freshman males was cor&pared

wvﬂiﬁ’&mtz ¥ af1 derior wiied, i #tmiﬂémt "difference was observed ('rable 13).
ﬁaémﬁ*wé’%é”imimﬂﬂy Wfﬁb&t‘ tﬁi’tt\ a‘éhiérs on’ Puritan morality ‘and -
| &ﬁf&i‘ﬁﬂy, “whi‘fe “t&niatﬁ‘ %zr'a mgm é‘n mril‘ “félutivism ‘and hedonism.
mﬁ &ffféﬁ%s ”Wrié?@uﬁd irt fﬁmé*’ usfrcd”*'ﬁf ﬂ&ctaﬂiiicy. mdividualism. work
mcuu, or fumteutime ariennt:ntion. . PRI ~
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Table 13

o nam Valuq,_ﬁcoxés, by Sex and Year

- ; 1 Valde,_gubsgglqﬁﬁ
"\7 Year Sex | o k o g-vjlue
'1963 Male' | 6.98% 8.18 8.9 8.62 8.12 5.99% 8.60 8.5 | 8.1712%
'] 1966 Male | 6.23 845 8.% 8.35 8.31 5.64 9.19% 8.90%
wj 1963 Famale} 7 12 hs 19 7.79 ,8.42 ‘9.04* 5.89% 8.97 8.56 | 17.8511w
|1963 Mare | 6.98 8.18 8.94% 8:62 8.12 5.99 8.60 8.55 | 15.180%
| 1963 Pemalef 7.12 8.19 7.79 8.42 9.04% 5.89 8.97% 8.57 -
1966 ¥ale | 6;53 8.45 8.94% 8.35 8.31 5.64% 9.19 8.90 | 21.5756%
1966 Female| 7.25% 9.13* 8.24 8.69 8.69% 4.66 8.93 8.39

|1963 Total | 7.05% B.19 8.38 8.52 8.57 5.9%* 8.78 8.56 | 14.6901%
|1966 Total | 6.73  8.78% 8.59% 8.52 849 5.16 9.06% 8.65

—_——

| ; *significant SkpércgnﬁklgﬁelibribeyOnd
?éréénil v;lues of females were less stable than those of males.
: Significant differencas in value profiles were found in four of the ten
f schools. " In schools 2, 5, and 7, females tended to change from emergent-
to traditional-value arientation (whble 14) . The larggst change was in
. school’ 2, where the mcan traditional-value score for females increased from
| 29.29 to 35, 54 (Thble 12A) f In school 6, the parochial school, there was
‘a reductiou in che mean ttaditional score--f'em 35.18 ¢o 33.53. unanges
in subscale score: among the four schools showed significanc increases
in Puritan morality in two schools, with a decrease in the paroch1a1 schooi.
Two achocls had aignificant incranees in individualism and future-time
orientatian, while three of ‘the four ‘schools ‘had increases on the work-
success scale. A différence in emphasis in emergent-value subscores in the
‘four s¢hools shdwﬁ\a significant decrease in emphasis on sociability and
hﬁddﬁiém in. two schools. Three sehools had 1ower conformity scores. One
o sdﬁdbi. the pérachial school, had an 1ncraase in scores on moral relativism,
valiwhila schuol 2 had a decrease on Ehis scale There was also a significan:
© daidy | pree ””’”“ff‘oriencation in sahoais 2 and 7. o i“"
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%Thbltfik

Mean Value Scores for Females by School and Year

School Year - Vilué-lﬂbagnlek‘;

R ':j;m“*tm WS PO  SOC_CON° M  PIO

F-value

0 193 [7.22 8.50 7.56 8.03 8.06 6.03 9.25 9.3 | 0.9404
1966 | 7.06° 8.78 “7.75 7.85 8.97 541 10.00 8.19
1 19631 7.45 8.12 8.10 7.9 8.84 5.42 9.38 8.73 | 1.5092

1966 | 7.21 8.89 -8.48 8.18 8.69 4.44 9.62 8.49

2 1963 16.93 7.52  7.02 7.81 9.55% 6.52% 9.67% 8.98%| 6.8669%
;1966 | 8.67% 8.76 8.52% 9.59% 7.90 4.64 8.2%4 7.67

3 1963 | 7.91 9.25 9.09 9.25 85.38 4.51 8.04 7.56 | 1.2475
1966 | 7.27 9.69 8.93 8.62 8.24 4.24 8.51 8.51

4 1963 16.79 7.92 7.53 8.68 9.3 6.37 8.87 8.50 | 0.850
1966 6079 ’ 8.45 8.05 8087 $o74 5.32 9008 8.71

5 1963 16.26  7.71. 5,47 8.01 = 9.93% 6.79% 9.58 9.24 | 7.6096%
‘ 1966 | 7.30% 8.78% 7.61* 8.3 9,07 5.20 9.13 8.57

61963 |8.32% 8.8 8.55 9.48 8.60 5.32 7.65 7.24 | 3.6004s
196 [7.45 951 7.77 850 9.08 4.62 8.68% 8.08

71963 | 7.02 7.85 7.82 8.29 8.97 5.91% 9.24 B8.89% 9.7689%
- 1966 | 7.27 9.30% 8.79% 9.08%* 8.36 4.24 8.73 8.23 ‘

'8 1963 | 6.85 8.7 8.02 8.43 9.05 5.65 8.92 8.3 | 2.149%
;‘ f1966\“f .64  9.60 ‘;&.14 8073; ﬂ9007 4045 8057 8.79

9 1963 6 35 7.42 7.94 8.26 9.13 6.9 8.81 8.97 | 1.8129
1966 | 7.19 8.65 7.90 8.s58 8.42 5.19 9.55 8.52

*’“‘*gignificant 5 perc#nt leve beyona

‘ '”“Senior~fama1ea differad signifiraatly in the valre profile from

freshman fémales (Thble 13) Senior“ had significantly higher scores on

1ndiv1dualiam and work sunceaa, while freshmen had sfﬁnificantly higher

. wscorea.nn qpciabtlity and: conformity, npAQ;ffmrgchs could be demonstrated
l~in,th;zrgma1n1ng fbut value scale;. e e e o
Thuﬁ* ﬂnathe fqur qqhoplsﬁwhich had significant differences between .

. -freshmen i v?,j*#fgs in vmiua ﬁtﬂfilﬂﬁ, a dgfinice pattern appears. Signi-
’fi: £i”anc¥5uba¢a1¢‘diffgpgpmgm shawed increaaes in tradicioual vnlues and
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| When che vuluc profilas of the 1 365 students as freshmen and as
s¢niors wera unmpufnd ‘u‘iignificant»difference was found. Freshmen were

~aignificant1y higher than seniors in Puritan moralicy and conformity;
hiaenioramyexé hiaher Qn 1ndiv1dua1i¢m, work success, and moral relativism.

ﬁ,;_ Males and tém;lea differed in value profiles both as freshman and as

acniorawayuhlg“asn;o:s ware :1gn;ficanc1y highgr”than female seniors on

‘uonk success and conformity, but’ lower on sociability, Puritan morality,

and individualism.g Freshmen males were higher than female freshmen on work
;uccess, but lower' on aociability and morai relativism.

‘ ;,chers.§ Pursonal-value subscore means of teachers and their
atudents are shown in Table 15.

i ¥
i ; ;

o table 15

i CONpariSOn of Hean Valug Scores of Tbachers and Seniors

B T @ Mot g - b e

Sk
Y

.-, Value subgcale

des | U
* “Teachers| 7.14 233 8.58 8.8 778 422 9.69 8.3
v Students |+ 6.23 8.44 . 8.9 8.3 8:31 . 5.64 9.19  8.90

W ' R n Lt ' : . i ' . . :
I K Fm le’ 2 ‘1 RE o - o ‘ e * _:Tw‘;‘ L .ﬁ N "1: » oy e ‘1], e S g /',‘:‘n

10,09 7.56 8.36 8.16  4.13  9.81 8.59

Taﬁsharsz , > »
9. 13 8.24  8.69 8.69 4.66 8.93 8.39

tudents | * 7.2

?Tua;chers “7‘19* 9. 75‘ 8 190 { 7.93 4.18° 9.7 - 8.46




Thble 16

comparison of Hban Treditional and Emergent Scores for
» Teachers and Senior Studen:a

SRR R \ ~ 'Mean - Mesn
- 8ex  Group N traditional-score emergent-score
) Hales | ,; D ~ | | |
“‘Peachers ; 226 33.93 : 30.07
~  Students 01 - 31.96 | 32..04
'H Pemales P S L |
~ Teachers - | 145 | | - 33.31 30.67
Students “ 664 | ©33.32 g 30.68
i Tetal o R L,
‘Teachers | 370 "V 33569 = ' 30.31
stdents | 1,3 | B . | 31
T B )

FErsonal values appear to Be related to the subject area in which the
teacher specialized. Science*maghematics teachers and language teachers
Wﬂﬁﬂwﬁigniﬁicantlywhisherwonvindividuelism than were teachers in the voca-

- ' tional areds. Art and music teachers.were much more futurer-time oriented t
thau were, the others, especially the language - teachers. Conversely, :the
language teachers were high on moral relativism. in comparison with the
busginess ; ceachers.; Nb ¥ ﬁferences were,found -among. the groups of. teachers
on:, orher suhsqales. SR B ST T P

Th@yﬁﬁﬂ&hﬁr gronps h;ghest on, traditionalismkwere in art and music,
business, an@ Sciﬁﬁﬁﬂa E&ehnhad*mean craditiongl scores<well .above the

33 69§mean for all teachera.; The,. 1angungq :eachera were ‘the most emergent
| ggaug; B e e ' P R

J-Ageof teanher Was deﬂinitelyprelated "to. perscnal values. Young. .

4 ueaehera (under 3Q*yeare)-segred»azgntiicantly lower cnan ‘the. other age.

w"‘ grouys nn Buriuan mnraliny, and;. signtfﬁeennly higher on sontqbility,,au

 moral: mlataivim, -and, hedoniamg. +:The mean: nmditinnal ‘scores increased

*“nrngﬁe‘eivelyifrem>32«54 fqr ﬁhe andqrﬁaonyegrs group* to 4&.20, for thoa;'.

‘i\ R N L KL T AR Lo ‘}YD:‘;':‘ S
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Table 17
. Mbanbtrudieional and Emergent Scores of Teachers by Age

Age N Mean Mean

“ | x x  traditional-score emergent-score
2020 | w1 | s 31.46
30-39 110 : 33.96 30.04
40-49 | 58 3440 29.60
50-59 | 37 35.73 28.27
60 plus 5 | 41.20 22.80
Total | 3 33.69 - 30.31

) !

The female teachers had a value profile significantly different from
that of the male teachers. The difference, however, appeared to be primarily
in their feeling about the work-success ethic; male teachers were signifi-
cantly higher on this subscale.

PERSONAL VALUES AND FRIENDSHIP PATTERNS

A strong relationship was expected between personal-value profiles and
the popularity of students. Student popularity or acceptance was determined
by asking each student to identify his three best friends in his high school
clags. After the sociomeivic data were reviewed, an arbitrary decision
was made that, to be an accepted student, the individual would have to
have been namad as best friend by at least four persons when a freshman
and by at least one as a senior. Generally, the student chosen by fouv
or more as a freshman was also chosen by a substantial number as a senior,
and often by the same persons. Rejected students (selected as an opposite
number for the accepted student) were those chosen by no more than one
friend in the freshman or the senior year. Profile analyses were run to
determine whether differences existed between the value profiles of the
accepted and the rejected students. The sample included 311 (132 male,
169 female) in the accepted and 264 (167 male, 97 female) in the rejected
categories. Data were analyzed by sex, school, and total. Craparisons of
value profiles of all accepted and all rejocted students produced an F-value

“ile
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of 2.85, significant at the 5 percent level (Table 18). Further, the

- sccapted students were aignificancly higher on present-time orientation

- and sizntficantly lower on future-time axicntation than were ttudcnta
clasuaﬁ as rcjcccnd. ub dif!oruncus were found bctwccn the groups on the
other six valuc subscalca. 8isn££1cant differences in value profiles were
found only in achaol 7, whctc the profllct for males and the combined male-
female group asnin showud accaptcd studcnts as being higher in hedonism and
lower in future-tima orientation than rejected students. ‘

Table 18

Comparison of Value Profiles of 311 Accepted and 264 Rejected Students

Status of ~ Value subscale .
student F-value

™ IND WS FTO SOC CONF MR PTO

Accepted |7.10 8.04 8.23 8.14 8.66 6.00 9.02 8.71%
Rejected |7.17 8.29 8.66 8.72% B8.38 5.96 8.62 8.20 | 2.846%

*significant 5 percent level or beyond

Since the accepted student was significantly more present-time oriented
than the rejected student among the males and among the total male-female
group, the generalization can be made, for this sample, at least, that time
orientation was related to acceptanceé or rejection by peers. The more
popular student appeared to be the one who lived for today without much
concern for the future. This generalization is further supported by the
fact that in only two of the schools did the mean presentotime-orientation

score for accepted students surpass that for ‘hedonism.
Further evidence of the emergent orientation of the accepted student

was found by comparison of mean trqditional-pmargent scores for the groups.
Accepted students had a mean emergent score of 32.40, compared with 31.38
for the entire sample of 1,365 students. Rejected male and female'students
scored 33.23 and 34.24 on traditional, compared with a mean of 32.62 for -
all in the study, No other demonstrable differences in values were found
between accepted and rejected students. L

Student friendship patterns were also identified by cbmparisoﬁ of the
values of students ﬁichin‘each school who listed each other as best friends.

.
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Correlations wers. run hatwuuﬁ‘chu value subscale scores of mutually selected

students in sach school in 1963 and in 1966. ‘Also, correlations were
determined between the values of students who selected sach other as friemds
both as freshmen and as seniorc. |

Comparison of frashmen values among schools showed significant
correlations in thrae schools on work success and in two schools on confor-
mity (Table 19).

Table 19
~ Significine Corrclationswnccwaen Values of Mutual

Friends--Freshmen, by Schools, Sex, and Total
563 Pairs (314 Female, 249 Male)*

| Value subscale
School Sex A
| PM IND ws FTO SOC CON MR  PTO
1 Female | - - 0.328 - - - . -
1 Total | - - 0.271 - - - - -
2 Total | - - 0.358 - 0.374 - - .
4 Male . - 0422 - - 0414 - ]
6 Male | - - - - - 0.388 - -
6 Total - - - 0.274 . 0.328 0.243 .
8 Pemele | - 0.395 - - - - - -
All  Male | - - - 0.166 - . - -
All  Female | -  0.189 0.142 - - 0.180 0.140 -
All  Total - 0.142 0.156 0.139 0.100 0.144 0.135 0.082

)

*Blanks indicate correlations were too small to be significant at 5 per-

g:ggn%cvu1¢~corrolaclonl shown sre significant at 5 percent level or

In‘these inltlnces; a positive relationship existed between how friends
rated work success and how they rated conformity. No extensive relationship
between friends was found or the remaining six scales. When all pairs of

’studenti”who"selectdd each other as freshmen were compared, significant
correlations were obtained on individualism, work success, future-time
orieﬁtition;»dociubility,‘pbnformity,'motal relativism and present-time
orientation. Results were similar foz those identified as mutual friends

=l 3




when seniors (Table 20). Female friends were similar in Puritan morality,
individualism, sociability, and conformity, while male friends tended to
place similar importance on future-time orientation, and confbrmiéy; When -
the males and females were considered as a group, significaut correlations
were found among friends on all subscales except moral relativism.

Table 20

Significant Correlations Between Values of
Mutual Priends, 1966--by Schools, Sex
and Total--640 Pairs of Students®
(352 Female, 288 Male)

| Scho§i Sex Value subscale
M IND WS FTO  SOC CONF MR PTO
1 Male - - - - - - 0.549
2 Male - - 0.387 - - 0.508 - -
2 Total - - - - - 0.323 -
3 Male 0.344 - - - - - .
4 5  Female | 0.366 0.378 - - - - .
5 - Total |0.296 - - - - - -
6 Female - - - - - 0.407 -
6 Total - - - 0.223 - 0.266 -
: 7 Pemale - 0.257 - . - 0.264 -
7 Total - o211 - - - - 0.240
8 Total - - - - - - -
All  Male - - - 0.124 - 0.146 -
All  Female | 0.135 0.175 - - 0.126 0.158 -
All Total | 0.184 0.147 0.092 0.100 0.09 0.171 - 0.091

*Blaﬁkp indicate correlations were tco small to be significant at the
5 percent level. All correlations shown are significant at'the 5 per-
cent level or beyond.

r

Relationships among values of students who selected each other as friends
both as fresimen and as seniors were particularly high {n the. parochial
school on Puritan morality for both males and females and on future-time

oo : ;
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woriantuti.cn, aocinbility, and moral relativism for the combined groups in
’ thit ichool.\ Litclc r:lacionship wua found umnng value oubocales in othnr
wschoola (r.b1e 21).‘ o

Table 21

Signiftcunt Correlations Bceunen Values of Mutual
Fricnda Both Years--by School, Sex, and Total
147 Pairs% (85 FUMale, 62 Male)

o Value subscale

School Sex i . - -

5 1 m. o s PTIO  SOC CONF MR PTO
5 ;Pbmmlef - 0.642 - - - - -
5  Total | - - - - 0.487 - -

6 Male |o.649 - - ' 0.690 0.641 - -
6  Female [0.654 . - - - - 0.715
6 Total |0.637 = - - 0.553 0440 -  0.530
7  Pemale| -  o0.644 - - - - -
8  Female| - - 0.937 - . - 0.797
8  Total |0.578 . - - - - 0.639
All  Female | -  0.266 - - - - .
All  Total [0.212 - - - - 0.168 -

*A1l correlations shown are significant at the 5 percent level
or beyond.

| COmparisonu were alao made between ‘the values of students who chose
the same person as his friend both when a freshman and when a senior
“ (Table 22). This sample of students showed that males had similar value
scores on Purican moralicy, future~timn orientation, conformity, and
pregent-time orientation. Fbmales in ‘this group had similar value scores
on all subacales except hedonism. When males and females were considered
&8s a group, significant- correlacions ‘were -found on all subscales. High
‘correlationn amonngalues,of friends within schools were expected, but

~not. fully realiaad. COrrelatinn coefficients among value scores of pairs

o N T o T T
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of frfcndw*ﬁifhiu‘néhabrn’vﬁra«vnry‘idw, being #tguﬁficint'in‘rciativtly few
© idstanods. - Qorrelations on vslue: toalem smong the total group of males,
ftmulaa, and the ‘combined: group were often significant at the 5 percent level.

L zable 22

8ignificant Correlations Between Values of Students
and Those Whom They Chose as Friends Twice®
610 Pairs (312 FPemale, 298 Male)

| | Value subscales
School 8ex an ittty et R — i
M IND WS FTO SOC CONF = MR PTO |
1  Male J0.565 - - - e e - 0.606
1 Female| « =~ 0,34 © -  0.303 - 0.269 -
1 Total | . e w e - - - 0.251
2 Male | =« = @ e - - o= o= 0.325
= 2 - Total | 0.363 - - = = 0,267 - 0.250
5  Pemale|0.418 0.376 - - 0,342 - - -
5" Total 10.302 0,29 “ e 0,312 - - -
6 Male | - - =0 e 0,301 - - - -
6  Pemale|] - - - - e - 0.397 0.378 -
6 Total |0.319 - - 0.3l -  0.243 0.276 -
7 ~ Female] - 0,387 - - - - - -
7  Total | 0.288 - - - - - -
8  Pemale| « - 0.450 0.383 - - - 0.496 -
8 Total {0,290 - - . = = - 0,376 -
| A1l Male |0.236 - = - 0.160 - 0,147 - 0.137
All Female {0.133 0.199 0.162 0.116 -0,128 0.125 0.116 -
 All Total |0.202° 0.149 < 0.149 - 0.140 0,107 0.145 0.085 0.094
qJ*Allfcarrelations shown are :ignificant‘atwthewsupercent‘level or beyond.
Tbe data Suggest that the relationship between frﬁendship patterns and
b values is stronger in female: than in males. When #ll the females were con-
rsidered, significance was found on 16 out of 32 subscales, compsred with
seven foﬁ‘malgs., Also, significance on subgpqlegﬁwggﬁﬁound for 24 groups of
females and fur only 18 groups of mulé;.—vrl | |
b m, RRN ‘ji_»:y‘ ” i‘ f‘i l RS [ ; ‘ o S




The eff4%t to relate values as identified by the Differential Values

nventory with friendship patterns as determined by student identification
wua only partially auccessful. Relationships were not nearly as clear-cut
as anticipated. It is not to be concluded that the hypothesis is rejected
in its entirety. The relationships found are encouraging. The primary fault
mMy lie either in the lack of precision of the measurement instrument or the
validity of the means used to identify friendships.

PERSONAL VALUBS AND TEACHER-STUDENT COMMUNICATION

- Teachera were asked to identify students with whom they felt they could
communicate easily. Comparisons were made between the personal value subscales
of the teacher and the student he listed. The objective was to test the
hypothesis that no difference in persbnel values exists between teachers and
the students with whom they communicate with ease.

- The correlations between personal values, i.e. mean traditional scores 1
ef teachers and of selected students by schools, were not of sufficient
magnitude to be significant. The 80 correlations between teacher and student
values by school and by value subscale likewise proved disappointing. Only
three correlations were significant, dand two of these were negative.

Consequently, as far as this study is concerned, the hypothesis must be
accepted No demonstration was possible of significant relationships in
personal values between teachers and the students with whom they could
commupicate readily. ' °

Accepted?Rejected Teachers. Each year students. were asked to identify

the teacher whom they best understood in class. An arbitrary decision was
made to divide teachers into two groups and to test the extremes, which were
labeled accepted and réjected teachers. (To be in the accepted group, a
teacher had to be named as best understood teacher by at least five students
when he had at least 15 of the particular group--i. e.ofreshmen or seniors--
in his classes.. If he had between 10 and 15 exposures to students then he
must have been named by at least 50 percent of those students. If he had
over 15 in his classes he had to be named by 25 sercent of these students.
The rejected group consisted of those teachers listed by no more than one
student and who had at least 15 of the particular class in his courses.)

By this procedure, 21 teachers were identified as the best understood in

) actua11ty they were the most popular teachers in the sample. Twenty-nine

" téachers wete 'in the rejected group.



- The periOnnl~value profiles of these two groups of teachers, when

* compared by auulytis of variancn, yielded an E-value of 1. 40 with 3 and
133 degrees of freedom~~too cmq]l to be significant at the 5 percent level.
Thus, it was not possible to demmnatrate that personal values as measured
by the nitferentinl Valués Inveng_gz were related to the abilit of the
teacher to be nnderntood by hig otudents. L

PERSONAL VALUES~-SOCIOLOGICAL~PSYCHOLOGIGAL FACTORS

" Previous reaearch by others suggests that value patterns are related to
academic achievement, socio-economic level of the family, educational objec-
:tives of students, and other psychological factors. This study has responses
‘of the same‘students‘to test administrations 3 years apart and thus provides
an. opportunity to compare group means, to observe trends, and to establish
possible relationships between what a person values and how he achieves, the
kind of vocation he elects, the curriculum he follows, and his plans for
after high school
| Academic Achievement. A very distinct relationshi p was found between
‘personal values and student achievement as measured -by grades. Significant
differences were ‘observed among grade stratifications on most of the value-
1nstrument subscales (Table 23), . High-achieving students had high scores on
individualism, work success, and future-time orientation. By comparison,
students who had significantly higher scores on conformity, moral relativism,
-and present-time orientation were consistently '"C" students or lower. Little
relationship was found between achievement and how the student felt toward
Puritan morality,

When the subscale scores Were totaled the result further emphasized
that the traditional-oriented student, whether male or female, freshman or
senior, wes the’ high achxever. For example, the mean traditional score
for students in 1963 inoreased progressively £rom 30,60 for "D" students
to 35, 30 for "AP studenta (Teble 13A). The mean traditional score for all
students in 1963 was 32 14. The same general pattern was repeated in 1966.
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w; Cmmpariaon~o£ Peraonul Value«Profiles of Students
S by Grad&s, s«x and Years o
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- Value subscales

RS

. Female - - - o .A 0 - (o] - % - * * * * - -
o Male {- W e 0 0 0 - .0 - k Ok ok . %k - %

Yﬁ??emale"*;i e 0 .0

" le366 6366 6366 6366 6366 6366 6366 6366

Male |- - - % ¥ . % . . - o - o o - o
| Femdle 1= - % * =% - % « 0 = 0 0 o o - =
Total f- % % . - - ¥ % - - 50 0 0 o o o
Male ' |- - R ¥ -« * <« 0 0 0o - o - o

Female - - = % % .  - 0 - 0 0 o0 o0 = =

- Total |- ¥ . - 2T ok . % <. . o0 o0 o0 o0 - o

Male - -» -l o ‘O“ - \o“ - - - % * * % - o

o
'
t
)
*
'
*
'
'
'

aTablbs 23~31 are degigned to provide a summary of six different

analyses of variance (1963 Male, 1966 Male, 1963 Female,
1966 Female, 1963 Total, 1966 Total) for the subscales of the
Diffe.ential Values Invencogz, strg;ified by certain socio-

*‘*economic Qr personal daca. ’

A “*" indicates a 8ign££icant1y high score (S percent level);

& Vot indicates a signifiaantly low score; and a "-" indicates

- no significance. S S

'Fép example, on the Pur;»an morality (”M) subscale in 1963, there
.were no significant differences among the scores made by males,

" females, or the total group when stratified by "A," "B, " "C," or

B it students did not. diffes
. "B’" e :

,"n”’gradas (note the hyphens). The only aignificnnce found on
this. subacnle'(ﬂu) An 1966 was for the total group. Those

'students who made "A" and "B" grades had significantly highet

scores on Puritan’ mcrdii;y'dhhﬁ‘thﬂA"D" qtudentz¢ Scates of the
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L pmw&ns «ar&i ﬁbﬁpﬁm mu%ge‘ ‘ptepawtww ﬁtndentw (who tended to be. the
S ‘{jhigmchmmgbma mti") pvlwad' hig‘h’ m@bmm:a‘ tha vnlues of individualism,
|  wurkfsucd&%%;~unﬂﬁfutuwb~ﬁimb=mri&abttiﬂm*(iab&e 24), Students with: signi~
fieantly High mwt ean« t:onfomuy ahd moral relativism were in a generel .
. ‘major ﬁr*were umtwéra gf their: major. Little: relationship was ‘found between
| ;highhsu‘hmol cut*rtculumx aml the values of Puritah morality, sociability, or
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curriculum._ Thcse in other curricula (business or general) tended to have
valddﬁ whicﬁ ieanéd tvwafd éhe émcrgenc eide with mean scores of Iess than

wm a mi:t&i' e:tception ‘was the 1966 Females in the business curriculum,

ﬁff%hedﬂprevtnutty”fatnﬁmber of ‘college preparatory students changed to

the blsiness’ cuféicﬁidm ‘in 'the’ aenlorwyear. This change possibly accounts
fcx tﬁc ihcﬁ%aae in meau traditioﬂal ‘scores for the‘business majors in 1966.
E Church’%mtendance.~ Interest in' religidus activities as measured by

&“ffequency of church attendance confirms earliet research shawing that students

f“and their teachere in' churchufelated schools tended to be trad1tion-oriented
'Scores o’ Puritan moreiity, 1ndividua1ism, work " success, and future-time

" scales were significantly higher for ‘those who attended church weekly or at

E least every ocber‘week than for those who attended church less often (Table 25).

e e e s gt
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Table 25

f Comparison oE Personal Value-Profilee by Sex, Year
e “and Fﬁequencv of Church Attendance i

!
1

et

Value subscales

~ Church M I WP ~o S0C ' CONF MR PTO
attemdance —— :
16366 63“66”“”63'66f[ 63’66 ”63 66”“”63 66 63 66 63 66
Weekly B
Hale = kK . L ok * 5 20 0 6 o o )
Female wa*'f”*”%fEﬂ,f‘”dd*w Sk % . R 4“‘"6*“fo‘ o .
Tdtal R e R N I A © o o - o -
Semi-monthly , _
Male ) - - - - - * - * - - - o - - % -
Femtle o .0 - .- % . - .= e e e - 06 o0 = -
Total R L - T S
Mcnthly - c
Male e e s e e e e e e e e e - k. .
le | “ ; : - % . % 5 %
S R
- - - % % % .
- e e % * % o
- e e k. %

-k Kk ok k% %
.- “~-‘.y_ﬁ‘ . e *

e R * - - % -

!
’,

of this table. N o
e ‘no. 31gnificance

1
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Hhanwhiln, studentb who aeldom or naver attended church had significnntly
| f?thigher acnrea onlthe confuxmity; mdral relattvism, and- hedonism aubscales. On
wtuﬁfnthe subscalzéy soaiability wuan t related,to interest in religious aqtivities.
o It fnlldua, then, that those who attend church weekly should and did have
‘high average tnaditional ‘scores. - Their mean scores were well within the tra-
ditional range, 32,83 to 34.62 ‘and increasing substantially for females
7_“between 1963 and' 1966, Hwan value ‘scores. decreased consistently with a
,‘decrewse tn frequency of ‘attendance (Table 15A). Students who seldom or
”never nttended nnurch.wnre.much more emergent than. traditional in their value
orxentation than were frequent church attenders. ' R
Postnﬂighasnhool Plana. Postwhighnschool plans, again, confirm the fact
: that ‘the college-oriented student tends to be trzlitional in his value orien-

tation. He scored significantly higher on individualism and on work success
and was more futqre-timenoriented as a senior than as a freshman (Table 26).

. o Table 26

7'00mparison of Personal Value~Profiles by Sex, Year
: | and Post-High-School Plans

- - T " : - L

»~Va1né‘subscnles

Post«-hxgh«—; M  IND WS FI0  SOC CONF MR PTO

school plans | .
S - 6366 6366 6366 6366 63 66 6366 6366 6366

Military

Male =% - 2 % o - o o0 - * o - . . o
| ‘Femdle: |- - - J o o o o O O . O o _ . .
‘R.’. Tbtal s = = 0 = 4« 4 0 0 - % f' - = e -
Fayming | ;o o Ny
; Male |- - - o -« < <« « < . % . . o o =]
‘ o Female.ffc}” ‘ - - - - - - - - - - - - - - =
f, Total - = = 0 - e 4 4 e ok ok e o e oA
College | C ) |
Male ‘= = = % %*. % . % o . o o - o o o
i Female |~ - <« * o % . . . o o - . °o - o0
1 Total e - % % ok * 0o 0 o o - o0 = ¢
| Any jab N ;o .
I .. Male gf = = = 6.0 o -« S % . *x % . . % %
Female“ = = = o = * . o . o % . . o - =
* . %

C”EL Undéaided_fﬂtg‘gm o - T

Do B L S M
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The studeut who planned to take any job available was high on conformity,
anu males were high on hedonism. The undecided student, especially as a
gsenior, was high on sociability, conformity, moral relativism, and hedonism--
all emergent values. |

Generglly, then, studénts with plans other than to enter college were
emergent iu value orientation, i.e., their mean traditional-value scores
ranged from 27.35 to 32.45, well below the mean traditional score for all
seniors, which was 32.63 (Table 16A).

Occupation of Father. Socio-economic level of the family as measured by

occupation of the father was highly related to the value pacterns of freshwuen.
Significant differences were found when the value profiles of either men or
women were stratified by socio-economic level (Table 27).

Table 272

Comparison of Personal Value-Profiles by Sex,
Year and Occupation of Fathers

Value subscales
Fathers' | PM IND WS FT0O  so¢ CONF MR PTO
“occupation’ e — - : u
63 66 6366 6366 6366 6366 6366 6366 62 66
Manual “ . ‘

- Male - = = 0 = e e e o %k o % o e o - .
Female - « @« 9 0 = 0 = = - -« % % o o
Total - = © - o - - %k ok Lk . o L

White-collar ‘
Male 0 - - - - - - % - - - - - -
Female |-~ - - « * o * . . .. o o . . .
Total - = % a4 % <o e a4 4 e o o 0 e e
Selfnempioyed | '
‘ M&le 0 - - - - - - - * - - - - - - -
Fema]-e had - - - - . - - - - -y - - - - - -
‘ Tﬂtal - bl * | - -~ 7 - - - - - * - - ‘ - - -
Professional | | |

- Male e 4 * - - 4 e 2o i0 « 0 e e e e =
lee ' - - - % .- -~ - - - ) - - - - -

~ Total - k% W4 % o o . v9 % 0 = - = =

No answer 4
Male ¥ - = e e e e e e e e e e e e e
Female - - - - * » * - - - - - - .- - -
Total - tad * - * - - - - - - - () - - -

8See Table 23 for interpretation of contents of this table.
* significantly high o significantly low - no significance



Freshman males with fathers in the manually-skilled cecupatiors were

- low in individualism and high on zociability and conformity. Those whose
fathere were sel{-employed or white-collar workers were high on sociability
and low on Puritan morality. Preshman females with fathers in the manually-
skilled trades were low on work success and future-time orientation, while

high on moral relativism. When all freshmen were compared, the offspring of
manually-skilled workers had significantly low scores on individualism and
work success (traditional values) and significantly high scores on sociability,
conformity, and moral relativism (emergent values). Children of professional

workers had high scores on individualism and work success, and were signifi-

cantly lower than others on sociability, coaformity, and moral relativism.
Fbr some reason, the impact of the socic-economic level of the family

diminished between the freshman and senior years. No significant differences

could be found when the value pfofiles of senior men or the total groups were ‘

stratified into four socio-economic levels. Significance was found between

value profiles of senior women, but differences were limited to two subscales.

Women with fathers in the professions were significantly higher on individ-

ualism and significantly lower on moral relativism than women whose fathers

were manually-skilled workers. This is also evident in comparison of mean

traditibnal scores‘for each socio-economic group (Table 174).
This lack of significant differences suggests that the impact of the

family as—a—source cof values may decrease between the freshman and senior

years, giving way to things in the immediate environment, such as friends,

academic studies, and vocational plans.

Occupational Choice of Student. The desired socio-economic level of

Gtudents ‘gz measured by his occupational choice shows that the male who chose
a low-level vocation (manually-skilled field) was significantly higher than
most of his peers in interest in sociability; conformity, moral relativism,
and hedonism (Table 28). In contrast, the males electing one cf the pro-
fessions geaerally had higher regard for individualism, work success, and
future-time orientation than did males choosing other vocations. Individ-
uvalism and futnre-time orieqtation’were_also important to males selecting

white-collar occupations.



fable 23a

Comparison of Parsonal Value-Profiles by Sex, Year and
Area of Student Occupational Choice

Value éubscales

- Student .
occupational | PM IND WS FTO SOC CONF MR PTO
choice
63 56 6366 6366 6366 63 66 63 66 63 66 63 66
Manual
Male - - 0O O 0 O = - % o % % % - * %
Female - - - e - - = - - - . - - - -
Total - - O o0 o o0 = - - % % % - * %
White-collar
‘Male = = * * . . % * 9 o - o0 o0 - * o
Female - - - = - - - - - - - % % - - -
Total - = * % < & 0 - * & o o * - % o
Self-employed
Male - - * O - - * - o - - * o - o -
Female - - - - e - = - - - - - - - - -
Total - = * o * . * . o < - . o o -
Professional
Male - = ¥ % * x * % o . o0 o0 o0 - o -
Female = = = = =« % < < < < < 0 0 e e 4
Total - = % % * * . . 5 6 o0 o - - o o
Undecided
Male - - - 0 0 = 0 0 * % . * . - - -
Female = = = e e 0 e e e e e % e e oo
Total - - - - - o o % % - - - - -

aSee Table 23
* significantly high

o significantly low

for interpretation of contents of this table.

- no significance

Students undecided about their fuﬁure vocations tended toward an emergent-

value orientation, but not quite as strongly as those in the manually-skilled

occupations. When the subscales for seniors were combined further evidence

was found foft the traditional nature of those choosing one of the professions

or white-cellar occupations, with respective mean traditional values of 33.80
and 33,22 (Tabln 184).
skilled or a self«employed occupation had emergent values ranging from 32.77

to 34.25,

Type of Commu nitg

Those who were undacided or who chose either a manually-

‘Significant differences in the value profiles of

students were found between the kind of comnunity in which they lived.




However, differences tended to he limited to individual subscales rather than

© to generai-value orientution (Table 29). Students in industrial communities

made significantly higher scores on moral relativism than did those in agri-

- cultural and suburban communities. Those in the industrial community also

placed high on sociability, as ¢id those in the suburban community. Women
in the industrial and agricultural communities were h1gher on conformity than
‘suburban women. The suburban female leaned more toward the traditional side,

‘with high scores for independence, work success, and future-time orientation.

In contrast, the male saburbanite was high on. sociability and hedonism.

Table 29%

Comparison of Personal Value-Profiles of Seniors by
Sex and Kind of Community

Value subscales

Kind of M IND L FTO S0C CONF MR PTO

community
o 66 66 66 66 66 66 66 66
Industrial ? : ‘
Male - - - - - - * -
Female 1 - o o - * * -
Total - - - - * - * -
Agricultural
' Male - - - * o - o o
Female - I - - - * - -
Total * o - o o * )
Suburban . .
Male - - - o * - - *
Female . % * * - -0 0 -
Total,; AR - B * ; - N * o 0 *

See Table 23 for interpretation of contents of this table.
% significantly high “‘k o significantly low - no significance

The relationship ¢{ community type to student values was not dynamic.
When the subscale scores are combined, the mean traditional and emergent
scores zor each community fall very close to- the mean for the entire group
(T&ble 19A) TR R " | | ’ o

 Sige of School. 'The size of school--anticipatad to have a bearing upon
value- patterus of students--had a less’ than spectacular relationship to
student values (Table 30) No significant difference in value profiles of

-56-




males or females was found between schools of different size. Profiles for
the combined group were significant, though barely. Students in small schools

were more future-time-orienfed, while students in medium-sized schools placed
more emphasis on work success. Those in large schools placed high importance
on 3ociability. No relationship was found between the remaining value sub-
scales and school size.

Table 30a

Comparison of Personal Value-Profiles by
Sex and School Size

Value subscales
School size |PM  IND WS  FTO SOC  CONF MR PTO
66 66 65 66 66 66 66 66
Small o
Male - - - - : - - - -
Female - - - - - - - -
Total - - - * o - - -
Medium
Male - - - .- - © - =
Female - - - - - - - -
Total - - * o ' - - - -
Large «
Male ~ - - - o - - - -
Female - - - - - - = -
Total - - o - * - - -

%See Table 23 for interpretation of contents of this table.
* gignificantly high o significantly low - no significance

Amo ng the Schools. Differences between the sexes in their values differed

among the schools. ‘Table 31 reveals that school 6 wag generally highest on
traditional values and lowest on emergent values for males, females, and

totals, in both 1963 and 1966. Between 1963 and 1966, students in school 5
. changed from high-emergent low-traditional tc an average group. A reverse

trend was found in school 4:. students changed from average in 1963 to
emergent in 1966. School 2 tended to change from average to traditional in
the three-year period. Students in schools 7; 8 and 9 had rather average
value patterns, with no change apparent between the freshman and senior years.,
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Table 31°
Comparison of Personal Value~Profiles

by Schools, Years and Sex

Value subscales

Total

School  Sex IND WS ~ FTO SOC‘..\CONF MR PTO
63 66 63 66 63 66 63 66 63 66 63 66 63 66 63 66

Male - - - - - o - - - - - * o - -
Female - - - - - - o o - - - - * % -
Total - - - - - - o O o - - - - % - -
Male - - - - - - - - - o o - - - -
Female | - « =« « « <« 0 =« =« =« o0 =« * . -
Total - = - - - - - - - - - - - - -
Male - %* (o) - ‘ - %* - - - - - - - - - -

- Female - % o - - - - * - - - - - o - -
Total - % 0 - -« * - < = - « = 0 e =
mle ) - - - - - - - - - - -~ - - - - -

- Female - - * . 2k % - - - - - - - - -
Total - - - - = - - - - - - - - - -
Male - o - o - o - - - - - % o % - %
FGMIE - - - - - - - - - - - - - - - -
Total - 0 = 0O, = - - - - - % o - - %
Male -j o - - o - - - * - %* - - - * -
Female | o - = 0. 0 = =« % & 2 & e s - =
~ Totel 0O = = = 0 = = @ % o % o % o % o
Male * * * % * . * * o o -« 0 0 O O o0
Female [*# - « =« =« <« % < < o « « o « o0 =
TOtal * - *. * * - * '? - - - - o - (o] 0
Male - - - = - « O O - - - - - - - -
Femle - - Ed - - - - - - - - - - - - - -
Total - - - - - - - - o - - - - - - -
Male o] - - < - - - - - * - -*.,‘ B - - - -
‘Female | - - - - - - - - “ e - - - -
" Total |+ = e « e o 4 e o * e o e e e =
M&le - - L4 - - - - - - - - - - - - - -
Female |- =~ o - = - - - - - % c @ e =

- ®See Table 23 for interpretation of

* gignificantly high

contents of

o significantly low

this table.

- no significance

The above observations from the subscale scores are confirmed by mean

traditional scores (Table 12A). Men as a group tended to become more emergent,

wheﬁeiiafemalgs became decidedly more traditional,

-58a .
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CHAPTER V

SUMMARY

The values of our society are in transition. While this could be said
for any society ifﬁhistory, current changes are far more inportant to
educators because Lhey see these changes occur and realize the impact upon: ‘
the environment in which they live and work. Recent sit-ins, lie-ins, cases
of civil disobedience, and riots have forced even the most reluctant to
realize that still further changes are being demanded.

The changes in values which are generally of most concern are those .
dealing with our accepted moraI structure. The usuaily slow processes of
social change do not satisfy the modern impatient youth. The crux of the
problem is the conflict betweea what is and what should be accordihg to some.
This study was designed to gaih a better understanding of what is, i.e. the
values of high school students. Knowledge of the values of students should
be beneficial to persons who wish to study change. The summary which follows
is presented in abstract form for surposes of clarity. The reader is reminded
that interpretations of these data are restricted to the 1,365 students

from ten central California high schools. Generalizations beyond this sample
have not been justified. | ‘

e

THE TEST GROUP--STUDENTS |

The students in this group appear to be a typical group of Caleornia

teenagers tested at a time in their lives during which ‘many important

decisions are being made.

| 1. Most of the students, even as freshmen, were in a definite high
school curriculum which they easily identified. Some changed majors
by the senior year. Some of the college preparatory students,
because of a change of interest or.a realization of a limitation of
‘abilitxes, changed to majors with less demanding academic require-
ments. | , -

2. Most freshmen (over:90 percent) identified a vocatién which they
hoped to enter eventually. Males had a slight tendency to select
occupations in the game general socio-economic category ag that in
which their fathers were employed. Females generally chose

-occupations in the white-collar class, i.e. teacher, nurse,
stewardeés, or’social'worker. Indecision about future vocation

increased to about 20 percent by the senior year. A high proportion
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THE TEST GROUP--TEACHERS

Teachers in the study tended to‘behyoung;'consequently, over half have
been in the classroom fewer thanAfive years. Almost two-thirds of the group
were men,
the inference can be made that the proportion of men entering teaching in

‘the secondary schools is increasing.

- goal would have been considered an extremely high percentage several

of seniors chose either the same vocation or one in the same
general area as when they were freshmen. Changes in choice usually
reflected an upward socio-economic trend, except for a number of
freshmen who changed from one of the professions to a white-collar

occupation. Students appeared quite realistic in the selection of

an occupation: high-achievihg students tended to select cccupational

areas which have high academic demands, while average achievers

tended to select vocations with less demanding requirements.
Further evidence of the ability of the high school student to plan

his future and the persistence of the decision made as a freshman

was shown in his post-high-school plans. Over three~fourths of

- those who planned for college as freshmen still had collzge as

their goal as seniors. Only one-fifth who were undecided about

their future plans as freshmen were still undecided as seniors.

Most of those undecided as freshmen chose college when seniors.

While the 80 percent who gave post-high-school-education as their

years ago, and still is in some states today, it is not unrealistic
in California.

These students tended to come from homes having both parents. The

one in nine who came from an atypical home was, in all probability,
living with his mother. This ratio increased to one in six from an
atypical home by the senior year, indicating that even the family
structure is in transition.

Mothers who were employed either part-time or full-time cutside the
home were common for these Students; The proportion of working
mothers increaéed from 42.5vpercent for freshmen to 49.0 percent

for seniors. The trend was toward part-time workers and new entries
to full-time wdfk.

Since those with long teaching experience tended to be women,
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 .OCCUPATIONAL VALUEZS
| The occupaticnal-values scale provided additional valuable information

-on what is important to high school students. The rull hypothesis tested .
was that there wor:ld be no difference betwsen freshmen and seniors in
cccupational values. |
| Students, both as freshmen and as senlors, were unanimous in their desire
for an occupition which wculd be interesting and challeng1ng, and would
| provide them an opportunity for identity--a place where they could express
their individuality. They placed high priority on security and the opportu;
nity to help others. They also wanted their job to help them gain esteem
and recognition, and they wanted to be able to work independently for high
pay, although these last two were less important than the previous four
characteristlcs. Students rejected the idea of having their occupation place
them in the role of a boss or é leader.

Occupational values did <iffer between males and females and between
freshmen and seniors. They were also related tc academic achievement. For
example, the high-achieving student was more interested in personal recogni-
tion and leadership through his vocation than was the low-schieving student.
What the student felt important in considering a vocation was also related
to the vocation of his father and his own vocationail choice. For example,
student interest in security thrcugh his vocation was greater in the student
whose father was a low-level skilled worker than in the student whose father
- was a professional. Also, tiix student who wanted to be gself-employed was
more interested in being boss and working independently than was the student
who chose another occrupation. |

Changes in occupational values between the freshman and senior years
were found in only three of the ten value characteristics. The impor tance
of security, high pay, and a desire to help others through a vocation
declined significantly for both males and females during the three years.
Consequently, the hypothesis can be rejected that no differences in occupa-
tional values would be found between freshaen and seniors. Powever,
differences were related to factors such as ability and interest.

0ccupationa1~§a1ues of teachers provide a good yardstick with which to
compare student values. Since teachers are in the iabor force, their rating
of the ten occupational values pfesumgbly represents mature judgment and
true feelings gaingd through experience. When tgécher values were compared
with student occupational values, a surprising similarity appeared.
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‘Teachers placed extremely high importance on having their vocation provide
them interesting experiences, the opportunity for self-expression, and the
opportunity to help others--three of the four values to which students gave
top ptiorit;. Teachers placed less emphasis upon security and high pay than

did students, and this is explainable: teachers have jobs, tenure, salary
schedules, and other benefits which lead to economic security. Teachers °
also were more interested in being leaders and in being independent in

their vocation, which may be symbols of maturity.

PERSONAL VALUES
The Differential Values Inventory provided much information on what

students really felt was important to them. The major purpose of the study,
to measure possible changes in personal values during high school, was
approached by testing the null hypothesis (i.e., that there will be no
difference in personal values between students as freshmen and the same
students as seniors). Whether one accepts or rejects the null hypothesis
depends entirely upon the grouping one chooses to use.

When tested independently by analysis of variance, value profiles of
males as freshmeu and as seniors in each of the ten schools showed a
significant difference in only one sciiool, Duncan's multiple-range test
showed that only one of the eight subscales (Puritan morality) had a large ]
enough difference in that school to be significant (5 percent level).

Profile analysis of freshman and .senior females resulted in significant
differences in four schools. In brief, females in these four schools tended
to change from emergent- to traditional-value orientation. For example,
their interest in the work-success ethic increased and their need for
conformity dec:eased.

 Thus, when tested by school and according to sex, the hypothesis that
there was no difference }ocomes difficult to reject, especially when one
considers ohly males;A Demonstrable differences occurred in only five of
the twenty possible profile comparisons, and four of these were females.
The numbers in each profile ranged from 31 to 133, with :» mean of 68. Degrees
of freedom were moderately large. | .

| When the value profiles of all in the study (664 females and 701 males)
wereﬂcompare&lby year, sex, and tc.al, each set of profiles was sighificantly
different at the 1 percent level. Obviously, there are a large number of
degrees; of freedbm in these analyses of variance, even‘when using the
conservative F test. |
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Consequently, when one talks about differences in personal values of
students in this sample, disregarding schools, there is no alternative but
to reject the hypothesis. Personal values of students were different when
seniors, and these differences were found throughout gix of the eight sub-
scales. The two subscales in which practically no demonstrable differences
occurred were hedonism and future-time orientation. Apparently, if ¢ student
was hedonistic or future-time-oriented as a freshman, he was also hedonistic
or future-time-oriented as a senior.

The Differential Values Iaventory also provided a new dimension of

information on teachers. Their personal valuzs were found to differ between
teachers with different subject-matter specializations. The academic subject-
matter teachers (science, language, history) were particularly high on
individualism.

Teachers differed in value orientation from their students. They were
less interested in sociability, conformitv, and work success than students,
and more concerned with Puritan morality, individualism, and moral relativism.
This high interest in moral relativism comes primarily from the young teachers
who had a mean score of over 10.00 on this subscale, compared with 9.06 for
all students. Businese teachers had the highest mean traditional score.

Older teachers were more traditional than younger teachers, and this
was a linear relationship. Young teachers see much more importance in

conformity, sociability, and hedonism thaa do older teachers.

PERSONAL VALUES AND FRIENDSHIP PATTERNS

Research suggests that friendship patterns are related to personal
values. The hypotheegis for this study was that no relationship existed
between personal values and friendship patterns.

Accegted—Rejected Students. When the personal-value profiles of the
total accepted group ﬁere compared with those of the rejected group, signifi-
cant differences ﬁere found. The differences, however, were limited to two
subscales--hedonism and future-time orientation. Rejected students apparently
were future- time-oriented while accepted students tended to live for today.
No other differences were found when groups were stratified by sex and by
school. ' '

Mutual Friends. Compatisons of personal values of mutual friends for
the most part produced very small corrzlation coefficients. Significant o
tvalues were limited almost exclusively to ‘total groups of males and females

-
-~y ¥




and 3 combination of the two. Some indication was shown that a demonstrable
relationship might exist between friends on how they felt about the work-success
ethic and about conformity to group standards. The relationship between
personal values and friendship may be closer for females than for males.
Correlations on each of the value subscales between the 563 pairs of friends

in 1963 and the 640 pairs of friends in 1966 produced small, though signifi-
cant (5 percent level), correlations o1 &all of the eight value subscales

except Puritan worality in 1963 and moral relativism in 1966.

Whether the hypothesis of no relationship between the personal values of
friends is accepted or rejected becomes, again, dependent upon the group one
considers. In considering friendships within schools, one would have to
accept the hypothesig. Of the 1,056 correlations, only a small number were
large enough to be gignificant at the 5 percent level, scarcely enough to
indicate any true relationship. However, if one is willing to accept the
larger group as his sample (i.e. all males, all females, or a combination of
the two), then the hypothesis can be rejected, and the statement can be made
that friendship patterns are related to values held by the two parties. This
discussion, of course, is limited to the definition of friends as used in

this gtudy and to the measures of personal values that were employed.

PERSONAL VALUES-~TEACHER-STUDENT COMMUNICATION

The hypothesis has to be accepted that there would be no relationship
between the value patterns of teachers and students with whom they could
communicate easily. No significant relationship was shown in either mean
traditional values or value subscales between teachers and those students
with whom they felt they could easily communicate.

Also, it was not possible to demonstrate that personal values of teachers
who were accepted by students were any different from those teachers who were
rejected. The acceptad and rejected teacher was classified by the number of

times students named him as the teacher they understood best in class.

PERSONAL VALUES--SOCIO-PSYCHOLOGICAL FACTORS

The hypothesie can be rejected in several instances that no differeace
in personal values exists between students stratified by certain socio-
economic and psychological factors.

When academic achievement was considered, significance was found among
all the profile groups. In essence, the high achiever is a traditionally-
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oriented student, while the low achiever tends to have emergent values.

The college preparatory student is more traditional in his values than
students in other curricula. He is high on individualism, believes in the
work-gsuccess ethic, and is future-time-oriented. Students in the general
major had high scores on conformity and moral relativism. ‘

Frequency of church attendance and personzl values were significantly
related. The frequent church attender had traditional values in contrast
to the nonattender, who is inclined to have an emergent crientation.

The socio-economic level of the family as measured by father's occupation
wag related to the socio~-economic level aspired to as measured by occupational
choice of the student. Those in the low socic-economic group as freshmen
placed minor importance on individualism and work success and high importance
on sociability, conformity, and moral relativism. In other words, they
tended to be emergent in their value structure. However, when eeniors, little
difference in values could be attributed to socio-economic level of family.

When making vocational choices, studentes choosing low-level occupations
tended to have emergent values, while those in the professions were high on
such subscales as individualism, work success, and future-time orientatior--
traditional values. ) |

Thus, personal values as measured by the Differential Value Inventory
are related to student achievement, religious participation, and other
personal factoxrs.

a
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CHAPTER VI

CONCLUSIONS AND IMPLICATIONS

The initial purpose of this study was to determine whether the personal
values of students change during high school. As this idea was developed,
companion (though subsidiary) objectives were conceived. One was to determine
whether the ability of a student to understand his teachers was value-related.
Another was to investigate the role that values might play in interpersonal
relations among students. Still another dealt with determination of any
relaticnships between socio-economic factors, psychological facturs, and
educational objectives and value patterns of students.

' The profile analysis modification of analysis of variance proved a most
useful device in testing the hypotheses, for it permitted comparison of the

value profiles among the various groups.

CONCLUSIONS

Analysis of the massive volumes of data accumulated, interviews with
students, and general observations by the investigator and the research
assistant have led to the following conclusions:

l. Conducting longitudinal studies of student characteristics in the
modern high school is possible without undue interruption of the
school's educational program and without arcusing the suspicions
of the sort of individuals who oppose all kinds of psychological
or sociological research in public schools. The schools in this
study were able to include this testing in theiir scheduled testing
program or to integrate it into a class situation where the testing
of values was appropriate.

2. While measures of values by a paper-pencil test have many recognized

weaknesses, the results of this study bolster the investigator's
confidence in this means of learning what students cherish. Evidence
of the validity and reliability of the value-measuring instrument

' appears r ,peatedly th:oughout the findings. cResponses to the items
showed that the students were sincere in expressing their true
feelings., | o ‘ .

3. Personal values are quite stable by the time students enter high
school. Although females as seniors tended tdward a more traditional

. value orientation, this may be only an indication of earlier

maturation.
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4. Personal value patterns of students are related to the kind of
community in which the school is located, the size of the school,
and whether it is a public or private (parochial) school.

5. Friendship patterns of students are related to their personal
values, although no distinct pattern could be found except on

group characteristics. , ' :
6. Personal values of high school students are definitely related to
their occupational choices, academic achievement, educational
objectives, and participation in religious activities.
7. Ability of students to understand their teachers was not related to
their personal value patterns.
8. The occupational-values scale proved to be a very worthwhile instru-
ment for measuring what both students and teachers thought to be A
. . important in a vocation. Both youth and adults want their occupa-
tions to .provide pleasure and the opportunity to help othéra, and
they both tend to shun the responsibilities of leadership and
supervision,
9. Personal-value profiles of teachers were related to their subject-
matter specialization, age, and religious participation.
.10. No relationship existed between tha value patterns of teachers who
‘were readily understood and those whe were less easily understood by
students.

IMPLICATIONS | - R |

For the Educatoxr. This study contributes to rosearch literature which
sngges:s,;hgt‘pergonal.valuea,\once interiorized, b.come relatively-staltrie
withir the personality of the individual, The age when values become fixed
has not yet been determined; however, previous research suggests that ccllege
experience has little impact upcn student values, Now this study suggests
that dramatic changes do not generally occur during the high school years.

Since most values of youth are apparently acquired prior to the high
school years, curricula specifically directed to the establishment of cultural
values should be emphasized ﬁurtng ‘the pre-high-school years, even as early
a8 pre~primary. High school cugricula intended to tesch huvan values will
perhaps not produce dramatic permanent change in what these students. already
beli¢ve.; Hﬁuever. ‘such instructional content should not be eliminated. The
Wemphasia during high school should be directed to the reinforcement of the
so-called “cultura11y~approved" valnes, thereby possibly reducing the
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influence of socially deviant bzhavior tendencies.

Schools may wish to use the Differential Values Inventory on an experi-
mental basis to identify the emergent and the traditional student., Undoubtedly
the emergent student, who places high importancé_upon present-time orientation,
and the t:aditional student, who is future-time oriented, ﬁill respond
differently to the same motivational influences. Measurement of personal.
values, then, could provide the school with another means to identify individua
differences.

This study should be of significant interest to educators responsible
for programs to rehabilitate youth who, through their behavior, have demon-
strated that their personal values do not fall within the boundaries
acceptable to society. Correctionel programs face an almost insurmountable
task if personal values must be changed before rehabilitation can take place.
A measure of the delinquent's personal values may help the re-educational
process of the individual by identifying the areas where value differences
occur. |

Theroccupationalovalues scale indicates that youth are seeking new
experiences in their future occupations: they want to help others and they
seek security, but they avoid leadership roles as a part of their future
vocations. Educators and counselors should recognize and use this information
in curriculum building and in counseling youth. |

For the Parent. Neither occupational ner personal values of youth
differed greatly between the time they were freshmen and seniors. This should
reemphasiie to parents the real importance of early childhood education pro-
vided by the family and by social institutions. Parents may be misled by
expecting tﬁe“high school to correct some of their child's value-directed
behavior. The real cause of his misbehavior may have become an unshakable
part of the child'speraonaiity long before he reached high school. Any
value change duting the high school years is not likely to be an incidental
result of that experience.

With professional guidance and knowledge of their child's personal values,
parents may be able to motivate that child toward desired sction. For
example, if the child is hedonistic, immediate reward nay be w:ch more effec-
t:}ve ‘than the pmmise of delayed gutiﬂcauon. o

For‘*hg_neceurcher. This study, while not an in-depth analysis of
pernonal vulues, doea*xginforce some feelings about what youth cherish.
Spacifically, it suggeste the following tscta. (1) The inventory approach,
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using a group testing situation, can yield valid and reliable information on
vhat gtudents think is important. (2) Group characteristics can be identified
and they correlate with external criteria. (3) Public school administrators
are interested in participating in psychological research which does not
necesserily have a problemraolving function. (4) Students will give serious
thought to the test items which attempt to measure their feelings. (5) There
will be an extrenely high consistency of response after a three-year time
interval which etrengthene the conviction that students expressed their true
feelinge initially. (6) The profile analysis procedure developed for
deternining etatieticnl significance is a very useful means to compare value
profiles, especially when the ipsative nature of the data prevents comparisons
smong value subeceles.

This study leaves many unanswered questions about personal values of
youth _each of which could be tke focus of future research. Examples of
these are the follow1ng.

1. ,How well—eetabliehea are the personal values of students in junior

high school and in the intermediate, elementary, or primary grades?
2. 1s there any relationehip between the intellectual ability of the
student and hie value profile and the time at which he acquired

L ?these values? -

3. Wwhat influence upon learning might occur by grouping students in

k eections by pereonel anue patterns, teught by instructore with
values similar to those of the students or by instructors with

... value Patterns quite different from those of the students?
‘&4, could edditional value eubecalee be added to the Differential Values
toxy, e.g.,politicel beliefs (liberel-conservative)? Would

'lsuch edditinns make the inventory more definitive?
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Table 1A

Family Situation of Seniors by Schools

f Schools Person(s) with whom student lived

' ngzzts Father Mother Other

n 2 n 2 n % n 4

0 53 82.8 3 4.7 6 9.4 2 3.1

1 104 80.6 2 1.6 | 18 13.9 5 3.9
2 86 83.5 3 2.9 8 7.8 | 6 5.8
3 110 84.6 3 2.3} 10 7.7 7 5.4
4 66 80.5 6 7.3 8 9.8 2 2.4

5 167 83.9 6 3.0 29 9.6 7 3.5
6 145 91,2 8 5.0 4 2.5 2 1.3

7 221 86.7 5 1.9 21 8.2 8 3.2
'8 146 81.1 | 3 1.7 | 26 14.4 5 2.8
9 55 85.9 | 0 -—| 7 1009 | 2 3.
Total 1,153 84.5 | 39. 2.9 | 127 9.3 | 46 3.4

Table 2A

¥Frequéncy of Church Attendance of Seniors by Academié Achievement

Grades
finggzﬁggi e kA :{ . . B;,‘ | ¢ , , D Total
. attendance M F ¥ F M F M F
o | D=45  umw52 | nw220  n=330.] nw390 nw259 | n=42 n=24
SR T S T B r | z 3 2 7 | z
Weekly = | 55.6 65.4 | 446.1  53.6 | 31.5 43.2 | 23.8 20.8 |42.¢
Semi-menthly | 6.7 9.6 | 9.1 7.3 | 100 7.7 | 11,9 - 8.6
| Monthly 8.9 3.8 5.5 6.7 5.1 5.0 4.8 16.7] 5.9
Seldom 13,3 15.4 | 20.5 22.4 | 27.4 30.1 | 23.8 37.5)|24.7
Never 15,6 5.8 | 19.5 9.7 | 25.9 i3.1 | 35.7 25.0|17.7
| Blank feee = 1 03 | = 0 | em -] 0w
. ~A32 




O Table m

Comparison of Academic Achievement of seniors with Occupation of Father

¥
5

Grades

Occupation e ; ——— - ‘

of father | A ] . B 1 ¢c D Total
e T M F T M F | M ¥ M F
. fﬁ¥45“w nw52 | nw220 n=330 | n=390 n=259 | nw42 y=24

L z x| oz x| 2 z S

unskilled- | 4.4 11,5 | 11.4  10.3 | 15.4  14.3 4.8 20.8|12.6

mm’ ‘ S 2 "‘ b ‘ A :
skilled 111,01 13.5] 9.5 13.9 | 15.6 17.8 | 23.8 4.2 |14.5

Lower white~- ) : : Q -
~collar - 22,2 19.2 | 20.5 23.3 | 26.2 ‘23;6 21.4 29,2 123.6

Upper white- | . | .|
collar  [22.2 5.4 232 167 |12.6 13.1 | 4.8 8.315.1

Artisan* | e 10| 14 48 1.5 2.7 2.4
Merchant*  [15.6 9.6 | 8.6 9.7 | 7.7 12.7 16.7  8.3] 9.9
Parmer* | 2.2 11.5] 6.8 3.0 | 44 3.9 | o 12.5| 4.5
| Brofessional* [ 4.4 9.6 | 3.6 2.7 | 41 1.5 | 4.8 | 3.4

Profes- w ;
slonal** | 8.9 96| 7.3 8.2 | 2.8 2.7 | 4.8 -] 5.3

| Executive | - 3.8 32 3.0 | 1.8 08 | — - 21
|Blank 8.9 38| 4.5 4.2 7.9 6.9 | 19.0 16.7| 6.7

)
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Table 4A

Comparison of Academic Achievement of Seniors by Level of Employment of Father

~ Level of >\ , -
. employment N U R T c D

Total

b klnj - K’ _ ‘n X | 'n 2 | n 3 n 4
Marival® 20 5.4 126 34.0 [206 551 | 18 4.9 368 27.1
White-collar® | 33 6.2 (228 43.2 (246 46.6 | 200 3.8| 52, 38.7

Self- oo : : B “ B ~ |
 employed® | 20 8 7] 95 41.3 /103 -44.8 | 12 5.2 230 16.8

Professtonal? | 18 12,3 | 77 52,7 [ &2 322 | 4 2.7 146 10.7
Other | 6 6.6 26 266 | 49 538 | 12 13.2| 91 6.7
Total. 97 7.1 | 550 40.3 649 47.6 | 66 4.8 |1362

Includes unskilled, semi-skilled, and skilled labor.

brncludes lowér and upper white-collar workers.

CIncludes self—employed, artisan, merchant, and farmer.

dIncludes se1f~employed and salaried professionals and executives.
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Table S5A

Comparison of Academic Achievement of Students
~ Having Fathers Employed at the Various Occuvational Levels

yihﬁﬁinof;~,,i‘ o Grades |
eccupation A 5‘ T 3 . -

o | w97 | w550 - | n=649 | nes6 n=1,362

_ 3 R T T T B %
Manual | 20,6 | 22.9 31.4 273 | 274
‘Whitevcollar .| 34.0 | 41,5 | 37.9 - 30.3 38.7
Self-employed | 206 | 173 - | 159 | 208 | 16.8
 Professional | 18.6 | 14.0 7.2 6.1 | '10.7
' Other ; 6.2 | 4.4 7.5 16.7 6.7

. table 6A

- . Comparison of Academic Acuievement of Seniors
S in Bach Curriculum

‘§Cutriéulumdl‘;kika B Soe o R Total
e feeer feesso | oomess. [ omes |
B PEEC R () TN NN SN RNNES S PR S Ea %
College | 1825 | 7.2 | 314 | 197 | 706  s1.7
o Business | 6.2 ¢ ‘;‘«16:.0 s | 19 | 262 19.2
| Veosctomal) f 3.1} 33 | ts7c e | B2 45
General | 5. | 53 | 334 | 333 | 273 20.0
Don't know . | 3.1 [ 1.3 5.5 212 | 6 4.3

X | . - . WENDASR S




Table 7A

comparuon of Academic Achievemant of Seniors
by 80c£o-xc¢mom1c Level of Choun Occupations

I b O c .
i MR N -
o . ¥

| ! ——
Category of Crades
occupational | .
: .choi,cg of A B c D Total
student , ‘ IR
n '%" n % n 2 | n | »n %
Manual 1 1.5 11 169 [ 49 754 | 4 6.2 | 65 4.8
White-collar |47 6.4 | 309 42.1 |353  48.1 |26 3.3 | 734 3.8
9e1f~emp1oyad 2 43| 4 85|35 wmS5| 5 106 | 47 3.4
Professional |31 15.3 115 56.7 | 53 26.1 | 4 2.0 |203 14.9
Undecided [ 16" 5. 1 [ 111 35.1 |159  50.3 |29 9.2 |316 23.1
J Tahle 8A |
compari:on of Acadmic Achievement of Seniors '
' Wit:h Post-Hi.gb-School Plans
L G’r‘deO_ i
 Plans M. B M r |l u ¥ u P Total
| o453 n=52 | om220 0=330| ne390 n=259 | n=42 n=24
- 2l x ozl -2 | % x| s 2z
[irscary | 6.7 - | 2.7 --- 1108 0.4 214 4.2] 62 4.
Farming 44 --- | 0.9 0.3 2.1 04 | 4.8 -] 17 1.3
college 1889 %4.2]90.0 90.6 |68.7 7.9 |42.9 45.8|1080 791
Job - le-- 38|14 3.0 64 85| 9.5 29.2| 7% 5.4
Don't know| ---  1.9| 4.1 6.0 [11.8 15.8 |21.4 20.8| 131 9%
[Blank | eee eeof eeecii ) 03 mee feme eee 104
. M | )
= N
b




Comparison of Ratihg of Occupational Values
by Academic Achievement and Sex

(Percent rating value important)

Table 9A

 *gignificant Sillevel o
. ™ksignificant 1% ‘level

Average grades'received
Occupational - - h Chi square
values A B c
M F|l M F|l M r| wm M F
| IS A T 3 S T N T
| Leader  173.3 21.2)49.1 29.1[40.9 18.1]|50.0 25.0 5.749  9.905%
Interesting | 97.8 98.1|94.5 97.3|94.4 94.2|95.2 87.5| --- ---
Esteem = |68.9 53.8(69.5 59.456.8 55.9)64.3 70.8| --- ---
Boss 48.9 5.3[30.0 7.9(29.7 6.938.1 16.7| --- ---
Security  |57.8 61.5|82.3 76.1|88.2 88.088.1 87.5 |47.265% 18.203%
Expression |88.9 98.192.3 95.5|89.3 93.1]80.9 87.5| --- ---
High pay | 64.4 23.1]52.7 32.7 55.2 41.3[59.5 45.8 | 3.148%  9.382%
Fame & worth | 73.3 53.8 [ 62.3 52.7 |63.2 s52.1 59.5 54,2 | --- ---
Help others |75.6 190.4 |71.8 92.4 |70.1 '91.5[66.7 91.7| --- .-
Independence | 54.3 53.8 |50.5 49.1[%2.9 46.3|69.0 41.7| --- ---
) '
p




Table 10A

0c¢upqpiona1 Valuasfof Seniorafby\Soeio-nconomic,Level of Family

(Percant rating value important)

A ,0 ‘ Soc19~econmmic level - (f:thzr's occupation) ohi
“35?33"” e | WHET S| | T
- -4 r| M vl v vl | M P

A A T R Y Y

Leader | 40.6 19.243,9 24.4 053.3 24.0]58.7 38.0 | 9.81% 10.67%

‘Interesting |91.9 93.4)97.5 97.2|91.4 96.096.0 95.8 | --- -

Rsteem  |52.8 58.2[64.4 59.6]61.9 55.2]65.3 56.3| ---  -o-

[ Bass 28.9. 8.8[26.9 6.4|41.9 8.0(34.7 9.9 8.86% ---

Security | 88.8, 84,1 |84.5 80.4)81.9 79.2]78.7 71.8| ---  ---

| 'Bxpression |'88,8 “92.13 93,2 95.6]90.5 94.4|86.7 97.2 | ---

High pay 3%&‘%&*&&@%4»WJJ$4‘WJ 5.2 === e

Pame. & worth |'61.5 48.9 [ 63,3 4. 4165.7 52.8/68.0 54.9 | - -e-

Help others | 75.4 92.9 [73.4 91,2 57.1 94.4]69.3 90.1 [11.97% ...

A“~§xn¢gpgqggpggéfsg?9; 47 3 51,4»,46,o4ﬁ53,o,f48.oa 48,0 57.7 | --- -

- L SRS ISR N | ]

*ﬁig&iticnnt 5% level

| **tr;L;ticant 11 level




Tadle 11A

Occupational Values of Seniors by Level of Occupational Choice

(Percent rating vilue important) . 1

| 80eio-econbnic‘1§ve1 - (student's occupation)

| O tonal e eTr T BT Ot square
values __enua collax | employed | sional .
M r | Mmor ]l M M F M F

| I L R
Leader | 34.4  25.0 [42.7 22.6 [59.1 == |54.5 31.6|70.99%% --.
Interesting | 93.4 75.0 [95.6 96.9 90.9 100.0|97.6 97.4| --- ..

‘| Bsteem | 60.7 100.0 |56.4 57.9 |70.5 66.7|72.1 63.2| s.21% --.
Boss 27.9  --~ [28.9 7.1045.5 --- |35.8 5.3| -om ...
| Security 90.2 100.0 |87.6 81.7 |86.4 100.0}81.8 71.1| -u-  --.

Bkpression | 83.6 75.0 [92.0 93.9 |86.4 100.0 [ 93.9 97.4 | -  -o.
High pay  [54.1 50.0{49.8 35.0[59.1 33.3)60.6 48.7] -eu ...
| Fame & woren | 68.9  25.0 [61.8 53.9 |63.6 33.3|64.2 55.3 LR
Help others |72.1 100.0|73.3 93.3 |61.4 100.0]75.8 86.8| .. ...
Independence | 52.5 25.0 [ 50.2 47.4,]59.1 33.3|55.8 50.0| --v  ---

*significant 5% level
- *kgignificant 1% level .
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TableVIZA“'

Mean Traditionai-Value Scores
by School. by Sex, by Year

S g Mhle ,L N F!male N ? Total
School  Jeiu ensaaes neae —— -
RS DR 1963 1966 | 1963,,:, 1966w | 1963 ~}966

”32 75" 33‘28 | 1.3 | 31.43 | 32.03 | 32.35
33,39 | 3#.30 | 31.63 | 32.75 } 32.39 | 32.56

32.56 | 34.29 | 29.20 | 35.54 | 31.22 | 3.8 |
133.43 | 31.13 | 35.81 | 34.51 | 34.30 | 32.56

31.98 | 29.13 | 30.92 | 32.16 | 31.48 | 30.54

30.53 | 31.19 | 28.45 | 32.03 | 20.49 | 31.61 o
35.88 | 35.89 | 35.18 | 33.53 | 35.55 | 34.78
©32.20 | 30.47 | 30.98 | 34.44 | 31.56 | 32.54
32,51 | 30.82 | 32.04 | 33.12 | 32.29 | 31.91
| 32.61 | 32.61 | 30.16 | 32.32 | 31.42 | 32.47
| Totar | 32.73 | 31.96 | 31.53 | 33.32 | 31.15 | 32.63

® N W ~oo |

O

| |
- Table 13A
thn Traditiona1~Va1ue Scores by Sex and»érudesw
. P : R
1 7 Mate. o Female R Tcta;
Grades - 84 mean ceny o s -
L :e,; 1963 | 1966‘;,; 1963 1 1966 H
A | 3& 54 | 35.23 | 35.30 | 36.69
SR ":,fgg,ngamséfﬁziywaz 06 | 34.31 |
| e Vui,;72§?9}ﬂwgﬁ3£354%13,3° 97 |30 |
D 31. .76 | 28.78 | 31.96 | 30.60 | 28.65
Total | 32.7 3151 |'33.33 | 32,14 | 32.63
\ 7‘1{,2:1 -




o Table 14A o

Hean Traditional—Value Scores
by Sex and Curriculum

Vv1953' - 1966 |
34,00 | 33.67
| 30.20 Vjﬁ,S&
33,31 | 30.52
| 30.42 | 30.14
31.67 | 28.18
 33.60 | ---
32,73 | 31.96

 Curriculum

1963 | 1966

- 33.44
- 30.47
32.74
2999
 30.16
32,83

32.15

1966
34,28
| 32.74.
32,86
. 31,56
31,39

1963

©33.96
32,33
- 31.05
- 30.62
- 29.11

L 1 1 3

32.63

32,88
' 30.54
- 30.73
29,39
£ 28.33
32,29
31.53

 College
|| Business
 % vﬁcatioﬁal
' ‘General
" Don't know.
. Blank

Total 23,32

. 'Table 15A

- Mean Traditional-Value Scores
~ by Sex, Year, and Church Attendance

r v v N R T A B " ‘ ‘ ' { S "’ ]

* Church

| [aerendance [T T

“';ij “ Female

Total
1966 |

1963 | 1966 1963 | 1966

"fweekly
| semg-monthly |
~ﬁ7unnth1y
lf‘Seldmm

B EY
32.20
L5 Y

30 69

30 23?

2 35*26'
32.94
| 30 82
| 3s0. 69
T 20083 |

& A e

! az.oa

1 3t.08
g\ﬁ7 68
| 2891

‘31,08~

':-Jﬁ,ao
32,79
33, 38
32, 06
tater |

| 33.

3160
29, 7a
| 20.87

| 34.33

' 32.88
- 32.15
 31.38
30:47 | 30,17

AR
I
-
\

' 'u" ;Aé11 i f




Table 16A

Mean Traditional-Value Scores
by Post~High—School Plans

Post-high-

‘E “h1¢5

Pemale

Total

school
plans

1963 | 1966

1963 .| 1966

1963

1966

| Military
| rarming
'f“iACoilége~"
B I

| Total

Undecided

;31;62ﬁw 30.63ﬁ“
30.62 | 30;47”,
ﬂ33s5613 52;91;
28.50 | 27.35
‘L31.¢0. 2 28;17;M
132.72 | 31.96

31.92 | 33.79
29.00 | 32.45
30.35 | 29.93

.31.51 33.32

31.63
30.88

32.69
28.81

30.87

32.13

30.66
31.18
33.36

29,07
32.63

30.11 |

Tﬁﬁle 17A

. Mean Tiﬁﬁitiﬁnﬁl—ﬁhlﬁe Scores
by Father's Occupation

Categofy of

Male

Female

Total

father's
occupation: .-

1963

11966 | 1963 | 1966

i

1963

1966

| Manual

Whifeﬂéoiiiff;

| rofeastonas |
| Blank

Total

32,73 | 31.96

| e
l32.53 | 368 |
@3?;19 N éﬁ,giJ” |
.05 | s0n
.48 | 29.42

"29.96 | 32.63
32.61 | 33.82
31.45 | 3342
31.87 | 33.63

33.11° | 32.47

31.07
32.57
| 32,09

33.77
32.15

32,49
32,72
32.83
~32,33

32.63

oA o

e




" Table 18A

Mean Traditional-Value Scores
by Sex, Year, and Student Occupational Choice

: Category of  R
student a , ﬂ —}

Male - Female Total

‘occupational | T aca | I |
" cho .ce 1 ‘;1963,_ 41966‘ | 1963‘ 1966 | 1963

1966

Mamual | 29.51 | 29.52 | 31.80 | -—— | 29.64
| White-corlar | 32.84 | 33.18..) 30.96 | 33.23 | 31.51
‘Self-<employed | 34.78 | 31.50 | =-- - | 34.93
‘Professional | 34.15 | 33.23 | 35.03 | 36.29 | 34.33
| undectded | 31.13 .| 30.43-.} 32.91 | 32.86 | 31.49
Total | 32,73 | 31.96 [ 31 50 | 33.3 | 32.15

29.75

33.22

31.23
33.80
31.30
32.63

Table 19A

! ! O f! ‘Mean Traditional~Value Scores of Seniors
- | . by Type of Community in Which They Lived

Gommuﬁity type . Male Female Total

' | mousersar | 359 | 323 [ - 31,08

TR Agrieultuxal | 3244 | 3303 | 320
T T Suburban o} 30.75 1 34.08 32.35
'*%Cé*;3‘15<~"f~i'a Tonal ” (, 3143 | 33.30 32,34
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OCCUPATIONS SCALE

Manual: Semi- and Unskilled
Dommatic, hod carrier, gardener, janitor, laborer, machine
operator, mechanic's helper, eeamstress, truckdriver,
Axmy private, p~ivate first class, corporal, airman;
thy aeaman.

uanugl; 8k111ed

Baker, carpenter, electrician, forester, painter, printer,
repairman, sheet-metal worker, welder, machinist, plumber;
Army technical and staff sergeant; Navy petty officer.

Lower White Collar

Bartender, beautician, bookkeeper, bus driver, camp -
counselor, copy draftsman, dance instructor, driver-salesman,
fireman, foreman, guard, inspector, laboratory assistant,
model, nurse's assistant, policeman, postman, practical
nurse, professional athlete, psychiatric technician,
technician (electrical, photographic, radar), union official,
walter; Army master or first sergeant, warrant officer;

Navy chief petty officer, warrant-bosun; Coast Cuard mate.

Upper White Collar

Adult education, commercial artist, kuyer, cartoonist,
claims adjuster, dress designer, material designer,
dietitian, draftsman, FBI, librarian, assistant sales
manager, office manager, musician, nurse, pilot, city
playground director, police chief, police captain,
probation officer, purchasing agent, salesman, social
welfare worker, teacher, technician (chemical, dental,
laboratory), forest ranger, professional entertainer,
rniewspaper writer, fish end game warden; Army lieutenant,
captain; Navy chief warrant officer, ensign, lieutenant.

Self-Employed Artisan

Barber, carpenter-contractor, dog trainer, gardener,
jeweler, mechanic, nurseryman, piano tuner, plumber,
shoemaker, taxidermist.

Self--Employed Merchant

Broker, contractor, druggist, export-import business,
mortician, retail store owner.




ﬁcifwﬁgg; oyed Farmer

Famr—mnchnr, hm:u breeder, or trainer.

rofunsiggg; a;trggg

;Crtminnlo;ist, uditnr, enginaer, journulist, judge, minister,
missionary, professor, researcher, school principal, school
district superintendent, statistician-chief accountant,

 pharmacist, chemist; Army major, colonel; Navy commander, "
captain.

Professional: Selffggnigxgiuv«y,ﬂ

Axcpituct, author, cercified public accountant, dentist,
uuto ductgner, doctcr, lawyer, psychiatrist, veterinarian,

s

Executive

Ptnduction engineer, sales engineer, corporation executive,
governor, management counselor, sales manager, manufacturer's
represamtative, senator, university officials; Army general;
any admiral. - ‘

T. Bcntley Edwards and Alan B, Wilson, "Orientation of

“Oceupation," A Study of Some Social and Psychological
gactors I fluenci Bducat;onnl al Achievement; Department
ucation, University of California, Berkeley,

Califbrula, June, 1961, p. B-17.

—
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DESCRIPTION OF DVI SCALES

The Differential Values Inventory produces scores for traditional
and emergent valuss. Rach of these main scores is derived by the
summing of scores from four subscales. The traditional subscales
are Puritan morality, work success, individualism, and future-time
orientation. The emergent subscales are suciability, moral relativiem,
conformity, and present-time orientation.

Puritan Hbr!;;tz

Persons with high scores on this scale tend to be thrifty,
respectable citizens in the community, and show great
respect for their elders. They epitomize the early
~Puritan philouophy of self-denial, sexual constraint,
~ and guilt feelings when doing or having done something
against this philosophy.

Work Success

#» High scorers respect hard work and the satisfaction which
hard work brings them. Basic beliefs of this philozophy are
statemants such as "successful people work hard to become
80," and "anyone can get to the top if he tries hard enough."
To these persons, success is a constant goal; resting on
past glories has no place, no role in their future success.
They must work continuously to convince themselves of their
worth, o oo

Individvalism

High scores indicate a belief in the individual and in
individual rights snd freedom. The individual is sacred

and is generally more important than the group. In one
extreme form, thiz value sanctions egocentricity,
expediency, and disregard for another person's rights. 1In
its healthier form, however, the value promotes independence
and originality.

Future-Time Oxientation

Persons with high scores tend to believe that the most
important consideration is the future, not the past or
even the present. If future satisfactions are to be
gained, present needs and desires must be denied. Some
characteristic remarks of high scorers' attitudes are:
"Time is valuable and camnot be vasted"; "A penny saved
is a penny earned”; and "What do you want to be when you
grow up?”




Socubiutx

High scorers walum.psople; being with people and liking them
ave highly important. They believe that success is highly
dependont upon whom one knows. Loners and solitary activi-
“tiae ave looked upon with suspicion.

;ﬁrm mri,na hish on thiu saﬂm t:end to qunation absolutes
- in. pight and wyong. Nothing ig black or white; most answers

u;c ;my. lﬁoulity is vhm:. tha gmup, not . tha individual,

- ﬂi:h ucoum rcum wenyt:hi.ng to the group, t:he. ultinm:e
 goals are harmony.and compliance with the group. Nothing

- should be done without regard for otherg and their feelings.
No one should be "different."

Brssent-Tise Orientation

Hi&h :caru. o8 l:hi;a sc-h i.nd:lmm a dnire to have fun and
enjoy the.presant.. The general attitude is that no one can
foresee what the future will hold so a person should there-

fore make the most of his life now. High scorers hold the

“hedonistic belief that pleasure is the chief goal in life.

o o
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i
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SCHOOLS IN SAMPLE

S8election of Schools

- A1l high schools within a 150-mile radius of Davis were divided
into three groups: small, enrollment less than 5U0; medium, enroll-
ment 500-1000; and large, enrollment over 1000. The following
three schools were chosen for study from each of the categories:
Small Schools, Colusa Union High School, Colusa; Lincoln Union High
8chool, Lincoln; and Rio Vista Joint Union High School, Rio Vista.
Medium schools: John Swatt Union High School, Crockett; Lincoln
Union High School, Stockton; and Sonoma Valley Union High School,
Sonoma. Largs schools, San Ramon Valley Union High School, Danville;
Roseville Joint Union MHigh School, Roseville; and San Juan digh School,
Citrus Heights. A medium-sized parochicl school, St. Mary's High
School in Stockton, was later added to the sample for comparative

purposes.

Each school in the initial selection cooperated in the study
and remained in the study throughout the four years. During this
period, only three schools changed head administrators, and since
the new heads also gave their full cooperation, continuity was not
lost. |

The Highk School Communities

Agricultural Centers

The county seat of Colusa County, Colusa, has a population of
about 3,500, and is the center of county government and seriice
center for a prosperous agricultural area. The basic occupations
include agriculture owners-operators, agricultural lsborers, and
white collar workers, either self-employed or connected with the
county government. The school growth is about 5 percent per year,
and & new high school has been built from a 1962 bond election.
General community interest in education and the high school is
high. The assessed valuation per student is $38,000.

- Lincoln was established as the terminal point for the east-side
railroad ten miles north of Roseville, and, as the railroad
expanded north, in 1875 a Mr. Gladding discovered exccllent clay
deposits which provided the town with a new industry which is still
the mainstay of the economy of the town. The main occupations in
the town are skilled and unskilied labor, connected with Gladding-
McBean Clay Products Company, and agricultural laborers or small
farm owners in the surrounding area. The school has an assessed
valuation of $27,000 per student, with an enrollment increase of
29 percent per year. The general interest in education and the
school is somewhat apathetic, as shown by the poor history of bond
and tax elections. Lo |

e




Rio Vista is ab.ut 40 miles south of Sacrsmento, on the
Sacramento River. Established and known for many years as a fishing
center and a departure point for agricultural products from the Delta,
Rio Vista is still the center of an agricultural district. Thirty
years ago, natural gas was discovered in great quantities.in
surrounding areas, so petroleum products now play an important
economic part in the small community. Blackwelder Brothers,
developers of the mechanical sugar beet harvester and, recently,

a mechanical tomato picker, have established a manufacturing plant

in Rio Vista. Because of the land value, the assessed valuation

per student is $114,6000, and the school district therefore has

the lowest tax rate of any of the sample schools. The growth rate

of the school is less than 5 percent per year. The basic occupations
are agriculitural labor and white and blue collar workers. Most
titizens are permanent; migration, such as is found for seasonal
agricultural jobs, is virtually nonexistent.

Sonoma, the Bear Flag City, located in the Valley of the
Moon, is well known as the center of the California wine industry.
Yet, very little wine is actually made in Sonoma. Dairies are
prominent in the nearby areas, and milk products are shipped to
markets in the San Prancisco Bay Area. Once a purely agricultural
center, Sonoma is undergoing rapid transition to a small-acreage
residential area housing technicians from the Sonoma State Hospital,
professionals, and white-collar workers from the Bay Area, and retired
persons from all walks of l1ife. The assessed valuation of $8,811 per
student is by far the lowest in the sample schools. General community
interest in educational programs is conservative, and progress is
slow. The school experiences a large turnover in enrocllment each
year, as families who have come to harvest fruits move on to other
picking areas. .

Industrial Towns

Crockett, on the Carquines Straits, is supported solely by
oil and sugar refineries in the town and school district. The
population consists of skilled and unskilled laborers working
largely for C & H Sugar, Union 0il, Pacific Gas & Electric Company,
and American Refineries. Welfare rolis are high., The assessed
valuation per student is $67,000, the second-highest in the sample.
Growth rate of the school is about 12 percent per year. The school
has a small, rather inactive parent-teacher group. Most interest is
in music, with a large parent group supporting the band. (They
raised $9,000 in one month to send the high school band to the
World's Fair in Seattle.) :

, The other industrial-based town is Roseville, where railroad
yards and agricultural packing and shipping are predominant. Most
of the citizens are employed in these industries and supporting
businesses. The Southern Pacific Railroad employs about 850 persons,
. with an annual payroll of about $4 million; the Pacific PFruit
Express claims the world's largest ice plant, producing 400 tons

L




of ice a dsy to refrigerate fruit cars. Witl the extension of the
Sacramento freeway in recent years, Roseville is fast becoming

another bedxoom area for Sacramento businessmen and surrounding
militaxy-base personnel. The growth rate of the school is about

10 to 15 percent per year. A second high school has been established
to hundle the increased school snrollment. The town's general interest
in education and the high school is good.

Residential Communities

Citrus Heights is a suburb of Sacramento, a purely residential
area with no major industries. The growth rate of the San Juan
High School is about 12 percent p2r year. The assessed valuation
per student is $20,631, but this is based on the total San Juan
School District, and basic large industries, financially supporting
the school through property taxes, are located elsewhere in the
district. The general community is interested in education and the
school itself, and the PTA group is quite active. Parents are
employed in the upper white-collar occupations at Aerojet-General
and Mather and McClellan Air Force Bases, all of which are located
out of the local school district. With most of the parents employed
by these space-age and governmental enterprises, mobility rates and
student turnover are higher than in the other sample schools.

Danville, in the San Ramon Valley, was once the heart of a small,
profitable fruit and nut raising areca. Bay Area professionals and
executives have found the valley to be a quiet, restful, and pleasant
place to live; acre lots encroach upon the few farms left. A few
miles away are plants of Aerojet-General, Pieper, and General
Electric, employing some residents and also supplying monies for the
school via property taxes. The school growth rate is about 15 to°
| 20 percent annually, and another high school has been established to
house the increased student enrollment. The assessed valuation per
student is $27,119 and parental interest in education is strong and
active. Business executives are promoted and transferred to other
cities, so the population is mobile and school turnover is apparent
and expected.

Another bedroom community is Lincoln Village, in Stockton.
Professionals, business owners, and govermment white-collar workers
- are the residents--virtually no laborers live in this area. There
is no industry in the school district, and the assessed valuation
per student is therefore low--$23,000. Parental interest in educa~
tion is strong. A very active PTA group and a $4.5 million bond
~ election in 1959 to provide a new school attest to that interest and
i . support. Lincoln is the only school in the sample with flexible
scheduling and extensive team-teaching. As in Danville, mobility
is fairly high, as executives are promoted and transferred.
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This is not a test.
*doubts~about<%ame“stttement,

University of California, Davis
.. Form 65 »

" DIFPERENTIAL VALUES INVENTORY
. INSTRUCTIONS

You ai‘e‘ being requtat‘edwto?‘pnrt:tc:lpate‘ 1n a research study conducted

by the University of California, Davis. The information you provide

will be seen only by the research personnel.’ We want your sincere

answers. Cc‘:inp;et’e ‘all of this instrument.

The Diff‘ewn’tiil ~'Va‘1m“"j -Inventory* consists of a number of statements

about things which you may ‘think you ought or ought not to do or feel.
There are no right or wrong answers. If you have

choose the one which seems closest to

vhat you believe, L
. l.The st:iﬁémiehtsfare“: éz;rangéd in pairs.
© EXAMPLE:: 1. . (0) I ought to be reliable.
- (1) T ought to be friendly.

2, ,7 Select the one which is more importazt to you
- 'personally and put "0" or "1" on the answer
' sheet.. Do not mark the booklet.

3. Read each set of 1tems éarefv;ully‘.a ‘When reading
~ the items to yourself, precede each statement .
by "-I-,zaught;t@w“.? . «" Do not skip any items.

rince, University of Chiicago, 1958.

PO .
% R . .
1 N Co .
- 2 - -
~ . St o :




Precede each statement with the phrase "I ought to ..."
.
ay

)
a

(0)
Q)

- (0)
()
)

 attained.
(1)

1.

. 20"

10.

11,
12,
13.

N 1‘0.

()
W

©
a

~ in the long run.

- (0)
(1)

MY
(1)

- (0)
o

RO
- the rest for future needs.

()
&

@
(1)

(1) _Jred
© Fight ar

b
£

‘Work harder than most of those in my class.

"Bnjoy myseif'doing things with others.

_Feel that happiness is the most important thing in life to me.

'?é§15f§ Ls,mi*dqtj to save as much money as I'can.

=

R

>

T S LR T ey [
LAy N FTIE TR B g

Work at least as hard as most of those in my class.

Do things which most other people do. | ‘ 4

Have my own ‘ideas about politics and religion. .
I@y\toﬂasxge with others on these matters.

,;quy_mygelf doing many things alone.

Attain a higher economic position than my father or mother

Enjoy more of the good things of life than my father and
mother enjoyed. -

Feel that the future is uncertain and unpredictable.
Feel that the future is full of opportunities for me.

Feel _that end

¢

;gihg,Sfogring‘qnd pain is important for me

Rely on*ch§'§q61ce;of others in making decisions.
‘Be independent of others in making decisions.

Fee: that saving is good but not to the extent that I must
deprive myself of all present enjoyment. - "

‘Put ‘all of the ten dollar bill I have in the bank.

Spend five of the ten dollars enjoying myself with my friends.

jépéhﬂféhéﬂéh‘oﬁﬁéIotﬁéiaid‘drébé-ibnwéil as my friends.

«

_Spgﬁduonly;gnoughion‘plotheg to look presentable and save

.

Put 1n long hours of work without interruptién.

Feel that I can't work long hours without stopping but I'll
get the job done anyway. - j .

Feel that it is most important to live for the future. -
Feel that today is important and I should live each day to the

fééiﬁthiﬁghfiihéﬁ'iad "wrong" ‘aré relative terms. .
<!g?£%§ﬂ5§n§&5b°“£4€h§?g%?§:°9§rgqu§$§?93’“ngmq;Vhﬂ; is
€and wrong.” ,




15.
16.

17.

18.

19.

20.
21.

22.

23.

24.

25.
i 7' 26o
- 27..

és 'y

(0)
(1)

- (0)

(1)

(0)

(1)

©
(1)

(0)
(1)

(0)
(1)

(0)
(1)

(0)
(1)

(0)

(1)
©
W
(0)
M
()
L
(0)

i
()
(1)

Work hard to do most things better than others.
Work hard at some things and leave others to those who are
more qualified than I.

Feel that everyone misbehaves once in a while but the important
thing is not to make the same mistake over again.
Feel that the most important thing in life is to strive for

'eternql peace.

Feel that work is important, fun is not important.

"reel that all work and no play is not good for me.

Feel that what others think about right and wrong should
ianuence my thinking.'

Feel that my own convictions about right and wrongz are most
:lmportante

Defend my 1de¢s about right and wrong.

Be willing to be convinced on matters of right and wrong
‘because "right" and “wrong" have different meanings for

different ggogleo

Make as many social contacts as possible.
Be willing to sacrifice myself for the sake of a better world.

Cet all my work done on my own.
Get my work done with the hely of others when necessary.

WEar clothes similar to those of my friends.
Dress moderately even though this makes me different from my

: fri.ends o

Work hard only if 1 am paid for it.
Hbrk hard at doing something creative regardless of pay.

Get a Job which will allow me to enjoy some of the luxuries
of life.
Get a job which will make me a succeSs in life

Be able to' solve difficult problems and puzzles.

_Feel that difficult problems and puzzles are good for some
‘Pﬁople but are not for everybody. f"

Feel that style 13 more 1mportant'than quality in clothes.

Feel that quality is more important t*ﬂn style in clothes.

Say what I think 1s right about things.

»/l‘l‘hink of the effect on others before I speak.

?eol comfbrtable getttng the same grades as most of the other |

"people in my clacs.

?eel comfontable near the head of the class.




29. (0) Have my own firm ideas about correct behavior. .
(1)  Look to others for the kind of behavior which is approved by
tha group.’

30. (0) Peal that discipline in the modern school is not as strict
as it should be.

(1) Feel that .the change from strict discipline in the modern ' " }

- school is a good one.

31. (0) Peel that the most important thing in school is to gain ‘
- knowledge useful to me in the future. :
(1) Feel that the most importent thing in school is to learn to
get along well with people.

32. (0) Do things without regard to what others may think.
" (1) Do things which allow me to have fun and be happy.

33. (0) Take classes which are interesting to me whether or not
they will do me some good in the future.
- (1) Register for a class which is uninteresting to me but which
will do me some good in the future. :

34. (0) Go to a school affair to enjoy myself being with people.
(1) Go to a school affair because it is my duty to be loyal to
- my school. REREE
35. (0) PFeel it is right to spend less for clothes in order to save ‘
for the future.
(1) Peel that whether one wants to spend more for clothes and
- save less or vice versa is a matter of opinion. 1

36. (0) Do things very few others can do.
(1) Do~ghingsrcoope:ative1y with others.

37. (0) Uaeuthaxl&mm‘expreasions\ﬁyvffienda use so that they won't
think I'm odd. e .
(1) Speak in the most proper manner.

38. (0)"Fbél‘that it;ia‘rigﬁk to save for the future.
(1) Feel that whether or not it is right to sgve for the future
-~ is up to .the individual. -~ . R R T

39. (0) 'chooéeka job with dpportuhities for advanéement even though
~the starting pay isn't as high as T would like {t to be-.
(1) Choose a job 1n~wh1cth=Cun~work:w1th*unny‘intaresting‘people..

40. (0)  Mix a little pleasure with my work so I don't get bored.
(1) Keep ar a job until it is finished. :

41. (0) Gét as»ﬁhéh'pleasufe‘éb i éch outv6f>11fe now.
(1) Stand by wy convictions. . ... . .
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42.

43.

45.
'460
47.

.48.

49.

30.

Jl.

52.

53.

55.

56.

(0
M
(0)

(1)

(0)
(1)

(0)
(1)
()
(1)
(0)

()

(0)
(L)

(0)
(1)

(0)
(1)

(0)
(1)

(0)
(L

)

(L)

(0)
(1)

(0)
(1)

(0)
(1)

Peel that everybody misbehaves once in a while but the
important thing is not to make the same mistake twice.
Feel guilty when I misbehave and expect to be punished.

Have less freedom in the classroom.
Have more freedom in the classroom.

Be very ambitious.
Be very sociable.

Choose & job in which I'll earn as much as most of my friends.
Choose a job with plenty of opportunities for advancement
even though the pay isn't as high as my friends receive.

Get the kind of job which will bring me in contact with many
interesting people.
Get the kind of “job which will make me a success in life.

Feel that whether or not it is right to plan and save for
the future is a matter of opinion.
Feel that it is right to plan and save for the future.

Be wiliing to sacrifice myself for a better world.
Feel it is important to behave like most other people do.

Deny myself eanjoyment for :the prescnt for better things in
the futurc. .
ahvnffqn;ntttnding'partiea and being with people.

Be satisfied to do as well in life as my father did.
Attain 2 higher position in life than my father did.

Feel that it will be good for me later if I endure some
unpleasant things now. C

Feel that whether or not I should be willing to endure
unpleasant things now because it will be good for me later
is a matter of opinion.

Be able to have most of the things my friends have.
Be able to have enough money to lay away for future needs.

Feel that happiness is the most important thing in life.
‘Feel that being respected is the most important thing in life.

Feel that more physical punishment is needed by children today.
Feel that physical punishment does the child more harm than goed.

Exert every effort to be more successful this year than I was
lasc year. R :
Be content with a reasonsble amount of success and live ‘longer.

Try verj hard to overcome my emotions.
Get as much pleasure as I can out of life now.
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39.

60.

- 61,

62.

63.

©
W
(0)
i
©

(1)
(0):

(1)
(0

(1)

(0)
(1)

(0)

Q1)

(0)
)

Teel it {s important to be more successful this ysar than

last year.
Pual it is important to gat along well with others.

Yeel that childrm:aro born woﬁl.
Peel that ¢h£!.dxm ars born sinful.

Spend as wuch time as I can working independently.
Spervd 28 wuch time as I can in having fun.

Dewy mysslf enjoyment for the present for better things in

- the future.

Be able to have as much enjoyment as my friends have.
Feal that ft is right to be very ambitious.

Fee) that it may or may not be right to be very ambitious
depending on the individual.

Chooss to work with people 1 like in a job I don't 1ike.

- Chooss to work with people I don't like in a job which I like.

Work as hard a3 I can in order to be successful.

Work as hard as I can in order to enjoy some of the luxuries

of life.

Strive to be an cxﬁat: in at least one thing.
Do many things quite well but not necessarily be an expert

 in ‘snything.
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Values Study ‘Uniwraiéy‘of California, Davis

. QCCUPATIONAL VALUES IMVENTORY

(ucord mr answers on the answer shest. Do not mark this bookln:.)

How i.npm't;am: to y:m 1: each of t.m f.ollwing items in deciding the
Job or occupation you plan for your life's work?

1.

3.

4.

3.

7.

9.

"»lo .

A job where you could be a leader.

0. W“ﬂt
1. Mot important

A very interesting job.

0. mm&t
1. Mot m“ﬂc

A job where you would be looked upon very highly by your fallaw man.

0. Important
1. Not important

A job where you could be boss.

0. m“nt
1. Mot important

A job you are absolutely sure of keeping.
0. Important
1. Not i.mporunt

A job where you could express your feelings, ideas, talents, or
skills.

0. Important

1. PNot important

A very highly paid job.
1. FNot important

A job vhere you could make a name for yourulf -and be recognized
for yaut worth.
Important
1. Not important

A job where you could help others.
0. Important
1. HNot impo‘rt:ant:

A job where you could work mote or less un‘ your own.
" 0. Important . :
1. Mot mparunc




X | * ~ University of California, Davis
11, Which of the abdve: 4tenaspRl o #10)Ix ‘the most important to you
_ - whn salecting an ummt!.on? - - S f
TR \ AT § e L Ll e !
12. i.ch of the sbove 1m (#1 eo #10) s chu ;eu impertant to .
o MM Wﬂﬁ-ﬂl mmmm : S - 4




Values Study o | Uhivurtity.of Califo:nia, Davis

STUDRHT BACRGROUND INFORMATION
(Record your answers on the answer sheet. Do not mark this Booklct.)
1. wh;ﬁ is your £athcr‘i (step-father's, guardian's) occupation?
2. Whitoccupﬁt;on>do you want for your life's work?

3. Whare do you live?
“ 0. In town
1, On'a farm

4. With whom do you live?
: 0. Both parents
1. Father
2. Mother
3. Foster parents
4. Other ‘

5. How often do you attend church?
0. At least once a week
1. Twicé a month
2. About once a month
- 3. Several times a year .
40 &Vﬂr

6. High schnol course you are taking:
0. College preparatory ]
1. Business, commercial, secretarial
2. Vocational | .
3. VGen‘rﬂl ‘
4 Don't know

“w~~r~aw@?7'AWHat“k1ﬁﬂ‘df“gtades do you receive in .school?
‘ 0. Mostly A's .
1. Mostly B'
&5 m:tly C's
3. Mostly D'
4. ‘Belew D . *

8. wa'MMeh doen your mother work ounside the home for pay?
| 0. Part time
- 1. Full time
2. Nane |

9. ‘What do you plan to do after graduation from high school?
S 0. Go into the military lervice
1. Go into farming
i -2.-Go-On—to wnaliege,'g 1or5é§11;§é; business college, or beauty
o - school | - ) e
3. Get a job wherever 1 can
4 Undacgégd or ather |




'v;lub.rgiudy o o ” University of California, Davis

" TEACHER INPORMATION

‘(Record your answers on the answer sheet. Do not mark this booklet.)

l. In which subject area do you primarily teach?

1, Science - Math
2. Languags Arts
3. Vocational
4. Social Studies
. 5. Art - Music
- 6. Physical Education
7. Business

o 2¢ What is your age?-

1. 20 ~ 29 years
2. 30 - 39 years
3. 40 - 49 years
4. 50 - 59 years
5. 60« 70 years

,/3;""§iarl teaching experience:

1. 0« & years
2. 5« 9 years
3. 10 - 14 years
4. 15 - 19 years
5. 20 - 24 years
6. Over 24 years

4. Prequency of church attendance:

l. At least once a week
2., ‘Twice a month

3. Once & month

4. Seldom

5. Never




