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CAREER DEVELOPMENT OF A SELECTED GRCUP OF FORMER VOCAT IONAL TEACHERS
WHO (1) GRADUATED FROM MICHIGAN STATE UNIVERSITY IN 1952, 1956,
1958, 19605 ARD 1961 QUALIFIED TO TEACH EITHER ACRICULTURE,
BUSINESSs OR HOME ECONOMICS, (2) BEGAN TO TEACH VOCATIOMAL EDUCATION
IMMEDIATELY AFTER COLLFGE GRADUATION, AND (3) TAUGHT FOR 1 OR MORE
YEARSs BUT WERE NOT TEACHING IN THE FALL OF 1965. LONGITUDIMAL TYPE
CAREER INFORMATION WAS GATHERED IN THE FOLLOWING CATEGORIES——( 1)
BACKGROGUND AND PERSONAL INFORMATION, (2) CAREER CHOICE AND
EDUCATIONAL HISTORY: (3) EMPLOYMENT HISTORY, (4) VORK .VALUESe (5)
TEACHING SATISFACTION, {8) REASONS FOR LEAVING TEACHING, (7)
ATTITUDES TOWARD RE-ENTERING VOCATIONAL TEACHING, AND (8) SOCIAL
MOBILITY. QUESTIONNAIRES WERE RETURNED BY 88 PERCENT WHICH RESULTED
IN 205 CAREERS OF FORMER VOCATIONAL TEACHERS BEING ANALYZED FOR THE

ONE-WAY ANALYSIS MODEL, SPEARMAN RANK ‘CORRELATION COEFFICIENT,
MILLER-FORM CAREER PATTERN PARADIGM, AND C#SCRIPTIVE CAREER
PATTERNS. IMPLICATIONS FOR VOCATIONAL TEACHER EDUCAT ION AND
HYPOTHESES FOR FUTURE RESEARCH WERE PRESENTED. (JC)
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ABSTRACT

CAREER PATTERN ANALYSIS OF A
SELECTED GROUP OF FORMER
VOCATIONAL TEACHERS

ty John Francis Thompson

liroblem: This study was designed tc discern those
factors contributing to the career development of a se-
lected group of former vocational teachexrs who: gradugted
from Michigan State University in 1952, 1956, 1958, 1960
and 1961 qualified to teach either agriculture, business
or home economics; who began to teach vocational educa-
tion immediately after college graduation; who taught
for one or more years; but who were not teaching in the

fall of 1965.

Procedure: Longitudingl type career information
was gathered in the following categories: (1) background
and personal information, (2) carcer choice and educagional
history, (3) employment history, (4) werk values,

(5) teaching satisfaction, (6) reasons for leaving teach-

- ing, (7) attitude toward re-entering vocaticnal teaching,

and (8) social mobility. Questionnaires were returned
by 88 percent which resulted in 205 careers of forher
vocational teachers being analyzed foxr the sttidy° The
analyses included the use of chi-square, Kruskal-Wallis
One  Way Analysis‘Mbdel, Spearman Rank Correlation Co-

efficient, Miller-Form Career Pattern Paradigm and

" descriptive career patterns.
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Findings: Differences among factors which con-

tributed to career development of former vocationél teach-
ers were more sharply discernible by sex, area of resi-
dence at birth, parental educational attainment, Miller-
Form Career Patterns and descriptive patterns.

Career choice of former vocational teachers was
like that of teachers in general, as the women respondents
decided to become teachers somewhat earlier than did men
and the majority did not decide to become teachers until
—% after college entrance.

Mothers of former vocatiqnal teachers had a median
education level of 12 years, which was one year higher
; 1 than the educational level of the fathers. Nearly two-
thirds of the former vocational teachers' parents had

been blue-collar workers.

Ay
P

AN

= There was a numerical progression in the rate of
exit. The peak'exit rate occurred during year two for

‘ the home economics and business teacﬁers, but during year

:,‘ four for agriculture teachers. )

h Former vocational teachers selected teaching for
its physical and interpersonal dimensions. They entered
jobs very closely allied to the subject matter in which

B they were teaching as they left vocational classrooms.

The former vocational teachers were characterized
as having high self-expression and people-oriented values,

but much lower extrinsic and other values. They agreed

that only their ider' self-expression and people-oriented

values could be met in teaching.
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A positive attitude toward re-entering vocational
teaching was held by 55 percent of the respondents; by 41
B percent of the former agriculture teachers; but by r-arly
two-thirds of the former business and home economics
teachers. The respondents who had a rural orientation:
whose parénts were‘blue-collar workers and possessed low
levele of education perceived their teaching social
F% status as being higher than that of their parents,

{ The Miller-Form Career Pattern Paradigm classified

i;_ careers as being secure or insecure. Those exhibiting in-

f secure patterns: (1) decided to become a teacher earlier;

b/ (2) were more likely to seek educaticn beyoﬁd the bache-~

' lor's degree; (3) were much more likely to enter college

as tley exited; (4) had a positive attitude toward. re-

- entering vocational teaching on a full-time basis; and

(5) were more likely to climb in socio-economic status as

they left teaching; than were those former vocational

{{ teachers classified as having secure career patterns.

, Five descriptive career patterns were identified

! and titled: family, in-out, horizontal, vertical, and
cautious. The vertical and cautious career pattern
holders: (1) had a rural orientation, (2) chose teaching
'for its interpersonal dimensions, (3) decided to become
teachers while in college, (4) sought education beyond
the bachelor's degree, (5) would re-enter vocational

Vo teaching on a full-time basis, and (&) perceived their

- teacher social status as being quite a bit higher than

B
D;f that of their parents. Those respondents holding family
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and in-out career patterns were similar to each other,
but quite different from those vertical and cautious

careerists,
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CHAPTER ONE

INTRODUCTION TO THE STUDY

The occupation of teaching is a many faceted phe-
nomenon and persons clamor for entry into this occupation
at many levels., Exit; then re-entry is rather widespread
in the teaching career of some persons. Conditions which
permit this style of behavior are sometimes referred to
as "the swinging door policy" of education. A large seg-
ment of those who leave teaching do not choose to re-enter.
As this group of former teachers has both professional
preparation and teaching experience, they must be regard- %5

ed as & facet of the teaching prbfession.
1

b f .
. \"l'\‘~
. i

Hughes " has stated that a career is a "sort of
running adjustment between man and the various facts of
1ife and his professional world." Such a concept of a
career wich its ‘running adjustment! suggests that a career
is dynamic rather than static, that actions are sometimes
inconspicious rather than always being obvious, and that

a career is continuous through time. This running adjust-

ment is not ambiguous behavior but is a series of intra-

lgverett -C. Hughes, "The Making of a Physician--

General Statements of Ideas and Problems," Human Ogggniz&-
tion, Vol. 14; (Winter, 1956), p. 25. | . A




related actions which merits analysis to reveal a career

pattern,
Statement of the Provlem

Vocational education programs are being stimulated
through three recent Congressional actions: i.e., The
Vocational Education Act of 1963, The Manpower Development
and Training Act, and the Economic Opportunity Act. These
programs are rapidly expanding the number of persons served
by vocational education. Obtaining an adequate supply of
persons to implement the programs in vocational education
that are being developed from the impetus provided through
this recent Federal legislation will place additional de-
mands on an already inadequate supply of vocational teachers.

Both full and part-time teaching personnel are
needed, One possible source cf personnel could be that
facet of the teaching profession referred to above as for-
mer teachers. A review of literature encompassing former
teachers did not reveal the critical chéice points in their
careers, nor did it reveal how they viewed teaching as a
profession, or why they left teaching, or if they would
be receptive to a proposal for re-enfry. A need, then,
exists for an examination of this facet of the teaching
prcfession to gather descriptive data about former voca-
tional teachers. -

This stndy: sought to discern those factors which
contributed. to th. career development of a group of former

vocational teachers. Another aspect of the research was




to determine how this group of former teachers relate to
the current teacher shortage in vocational education.
Finally, it was thought that the body of descriptive
materials gathered in this study might offer data for the
continued refinement of the ¢

career in vocational teaching.
Raticnale

The concept of a profession carries with it the
parallel notion of some group of persons called practi-
tioners of that profession. It is not the purpose of this
document to argue that education is or is not a profession.
It will suffice, though, to note that there is a large
body of persons who serve as teachers for several years
and as such have a career in education. If, as has been
noted previously, a career may be thought of as a type of
"running adjustment" of a man to his external world, then
an analysis of the careers of teachers ought to reveal
something about their peréeptions of the occupation of
teaching. Further, an inquiry into the- carsers of persons
whe identified with, moved throﬁgh, and theﬁ.out of teach-

ing ought to be a unique stfategy for this analysis.
Relationships to be Explored

‘ This -study was descriptive and exploratory in na-

ture rather than prescriptive. 1ts intent was to:discern

those factors which contributed to the career development

of a group of persons who chose to become teachers, secured




the necessary preparation, taught for one ox more years,
then made an exit from vocational classroom teaching.
The specific descriptive data gathered and analyzed in-
clude:

1. Background information about parents: age,
occupation, place of résidence during the respoadents’
formative years, and parental educational level.

2. The nature of the decision to become a teacher.

3. A career pattern for each respondent. This
included number and types cf jobs held, where held, when
changes: were made, why these job changes were made and
rate of exit from vocational classroom teaching.

4, Their satisfactions with 21 aspects of teach-
ing in general, |

5. Their willingness to comnsider re-entering
vocational teaching. B

6. The values for .their ideal job and if these
values could be met in teaching.

7. Social mobility.
Assumptions on Which the étudy is Based

The basic assumptions underlying this reseaxch
vere:

1. Vocational development theory-is applicable to
the career development.of vocational teachers.

. 2.. The concept of a career can be:studied and

analyzed.,




n

3. This analysis will reveal trends, and critical
choice points in the careers of former vocational teachers.

4. WNominal and ordinal data form a basis from
which descriptive statements can be made.

5= A mail questionnaire can be refined so that
its non-threatening and semi-threatening questions wili
elicit valid responses.

6. Heterogeneous, highly educated populations
will respond favorably to a mailed questionnaire.

7. This'study is éapable of inspiring further

research regarding the refinement of careers in vocational

education.

Definitions

?

Most of the words and concepts used in this research
are familiar and are used in a normal manner. There are
three phrases, howevi::, that may need to be highlighted
in order to clarify and to delimit infended understandings.

1. Vocational Education Teacher: A vocational
education teacher is a person who teaches at the high school
or post high schooi level in a program that is designed to
prepare its clientele for immediate employment or to seek
post secondary vbcational-technical schooling. For the
purposes of this study this includes those persons who
qualified in an undergraduate agriculture, business, or

.yme econo~ics teacher education program and whose teaching

experiences were grade nine or above.




2. Former Vocational Teacher: This concept re-
fers to those vocational education teachers who taught
for one or more years in a vocational classroom but who
are not now teaching.’ Thus, for the purposes of this
study a high school principal who has vocational teaching
experience was classified as a former vocational teacher.

2

3. Career Pattern: Gallaway™ has defined a career

pattern as "a process that is associated with the develop-
¢ mental tasks, implementation of a self-concept, and the
developmenital character of vocational behavior! A career
pattern study seeks to gather longitudinal .ype data about
a respondent and to analyze the sequence of events and
the development of characteristics in order to ascertain
the recurring themes and underlying trerids.
l Summary and Qverview
o to Impending Sections
g This chapter attempts to establish a point of de-
parture for the later portions of the study. It has deline-
ii ated the structure within which the study is set. Along
with a review of related research in Chapter Two and the:
research procedures presented in Chapter Three, it should

o serve to help make the presentation and analysis of data in

2Charles Galloway, '"Research and Vocational Devel-
opmg?g," Educational lLeadership, Vol. 22 (January, 1965),
p. . [ ]

3Donald E. Super, "Career Patterns as a Basis for
Vocational Counseling," Journal of Counseling Psychology,

RS ————

Vol. 1:(Winter, 1954), p. 13.




Chapter Four meaningful. The summary, recomnendations and
some unanswered questions offered in Chapter Five provide

a critique cf the study.




CHAPTER TWO
REVIEW OF RELATED RESEARCH
Introduction

The research concerning careers is quite volumi-
nous., Careers of men are affected by some factoxrs that
are not applicable to women, as are the careers of secon-
dary teachers when compared with the careers of elementary
teachers., Further, career stability has been shown to be
a function of training. With these blinders firmly in
place, this review was undertaken with the wvocational
development c¢f secondary school teachers as the focal
point. Other educational groups will be brought into view
only to highlight or to contrast basic points. 1Tnis re-
view begins with a quick overview of vocational develon-
ment theory followed by an examination of a process of
identification with one's career. With these two areas
providing an undergirding of theory, the review will then
consider the reasons persons give for chocsing secondary
school teaching and why persons terminate their teaching
career. The final section of this review investigates the

relevant research regarding career patterns of secondary

school teachers.
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Vocational Development Theory

This young and growing area of inquiry encompasses
the process of growth and learning which underlie all in-
stances of vocational behavior. It, in general, makes the
assumption that neither man nor job is static; that they
do interact and that each such experience affects the man.
Super1 has this in mind when he speaks of vocational
developmént including "all aspects of development which can
be identified as related to work."

The present vocational development theorist may
be divided into about five'groups. These are:

1., Eli Ginzberg

2. Donald E. Super and David Tiedeman

3. Need Theorists: Anne Roe
J. L. Holland
Robert Hoppock
Psychoanalytic theorists

4, Sociological: T. Caplow
5. Decision Theory: T. L. Hilcon
Many new groups are emerging that may replace, add to or

2

enlarge upon the above list. Walz® may be used as a

1Donald E. Super, et, al., Vocational Development:
A Framework For Research. GCareer Pattern Study Monograph
Ne. 1, New York: Teachers College, Columbia University,
1957, pp. 131-32, ‘

ZGary R. Walz, "Wocational Development Process,"

Review of Educational Research Vol. 33 (April, 1963),
1p. 197-204.
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starting point for becoming acquainted with the current

research in this area.

None of the projected theories have stood the trial

of research or time. This is not to say that they have

not been valuabl
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lates research to test an hypothesis makes it very valuable.,
Ginzberg'93 theory is a good example of this. It was the
first break in the older %“trait" theory which used the
technique of matching man with job qhat was put forth by
Frank Parsons in 1909, Ginzberg's theory states that oc-
cupational choice is a developmental process. Thus, it is
not a single decision but a series of decisions made over
intervening periods of time. The process is largely irre-
versible. Since this approach is dependent upon growth-
development and chronological age, the process cannot be
recreated, The third aspect of the Ginzberg theory is
that compromise is an essential aspect of every choice we
make. Each person makes the decision through a cempromise
of his interests, capacities, abilities, values, etc. No
one of the elements is the sole basis on an occupational
choice. The occupational decision making process has
develcped as an interplay between maturation and a concur-
rent growing éontrol cver reality. The Ginzberg theory,
then, was the first vocational development theory to place

an emphasis on process rather *han act.

3E11 Ginzberg, et. al., QOccupational Choice--An
Approach To A Gemeral Theory. New York: The Columbia

University Press, 1951.
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The purpose of this reviaw would not be advanced
by an analysis of the adequacies and inadequacies of each
of the theories. It is possible, perhaps, to make a point
by considering several of them as a group. Roe, Holland,
Hoppock and the psychoanalytic theories may €ach, in gen-
eral, be classified as a "need theory." Such a gross
classification does not do justice to their similarities
much less their differences. Roe4 states that interaction
between parent and child causes the child to have an im-
balance or overbalance of need. His sclection of an occu-
pation depends on how and to what extent his needs were
met by his parents.

Hblland'ss need theory has six classes of‘occupa-
tions based on personality types. Since this review deals
with teachers and vocational choice, his description of
the teacher personality in the "supportive orientation"
may be of interest.

Persons of this orientation prefer teach-

ing or therapeutic roles, which may reflect

a desire for attention aad socialization in

a structured, and therefore safe, setting.,

They possess wverbal and interpersonal skills.

They are characterized as respomsible,

gocially oriented and accepting of feminine

impulses and roles. Their chief values are

humanistic and religious., They are threat-

ened by and avoid situations requiring intel-
lectual problem-solving, physical skills, or

4'Anne Roe, The Psychology of Occupations. New
York: John Wiley and Sons, Inc., 1956.

SJ. L. Holland, "A Theory of Vocational Choice,®

Journal of Counseling Psychology, Vol. 6 (September,
19595, p. 37.
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highly ordered activities, since they prefer
to deal with problems through feeling and
interpersonal maripulation of others.

Persons of this class are best typified

as orally dependent in the sease of being

verbal, feminine, and dependent.

The '"need" theofies have enough general plausi-
bility to them to prolong their existence. They were not
too helpful for this study as they are basically trying
to "match" man with a job,bthrough one system of data;
psychological. The emphasis is on making a choice, not
on the process of vocational development, |

The sociological view of vocational development

is quite different. It views vocational choice as arising

7 The social system develops and

out of a social system.
transmits particular types of work values and these values
in turn influence vocational choice. Occupational mobility
of persone within the social structure is affected by
where these persons start in that social structura.s’g
This review is reported here only to show that the

young, growing discipline of vocational development cannot

6Theodore Caplow, The Sociology of Work. Minnea-
polis, Minnesota: The University of Minnesota Press, 1954.

7Arthnr Salz, "Occupations in Their Historical
Perspective," in Man, Work and Society, Sigmund Nosow and
William H. Form, (eds.), New York: Basic Books, Inc.,
1962,

81bid., Chapters IX and X.

gKingsLey Davis and Wilber E. Moore, "The Social
Allocation of Oceupations, in Man, Work and Society,

Op. Cit., pp. 375-383.
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provide all of the concrete answers as to why persons
Most of the theories

select the occupations that they do.
tend to rise out of only one form of data and consequently

each theory tends to exclude one or more important forms
the "neoad" theorists

hd o

Al
Vi LiidTy LI &

Ae an example

of other data,
ignore economic as well as sociological data, and the

sociclogical theorists tend to ignore psychological data.

The identification of these isolated determinants,
Some

however, cannot fully explain occupational choice.
researchers are making pfogress with an inter-disciplinary

Super has recently been trying (according to

approach,
the writers analysis of several of his writings) to build

& "career" rather than a "job" model. He, apparently,
hopes to develop a theory which will account for the per-
sonality, psychological, socio-environmental and economic

factors that seem to affect career decisions. An approach

to this has been started by a team consisting of a psy-
Blau10 and

chologist, an economist, and a socioclogist.
associates collaborated in the development of a more in-

clusive conceptual framework which would avoid some pre-
Another recent example of such an approach

vious pitfalls.,
has beer reported by Mierzwa..11 He investigated five

10Peter M. Blau, et. al., "Occupational Choice:

1"543 .

A Conceptual Framework," Industrial and Labor Relations

Review, Vol, 9 (July, 1956), pp.
11John A. Mierzwa, "Comparison of Systems of Data

For Predicting Career Choice," Personnel and Guidance

Journdl, Vol. 42 (September, 1963), pp. 29-34. ,

I
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svstems of data as they influenced career choice. The
rank order of these five data systems for eleventh graders
was found to be: (1) interest, (2.5) ability, (2.5) en-

vironment, (4) temperament, and (5) personality. This

1 rank order held two years later with the same

-]
e aaw - - -~ ———

popﬁ}:&tiono

This summary of vocational development theory 2n-
‘s abled the researcher to identify some of the theoretical
factors that affect careers. Since valid research is
guided to some extent by the efforts of prior researchers,
these theoretical factors guided the present study. . The

present investigation in turn, will help refine, in a very

limited way, vocationa®’ development theory.

The Process of
Identification With a Career
There are many models concerning persons and the
process through which they identify with a career. One
of the more relevant for professional persons was formu-

lated by Becker and Cafper12

in which they identify five
sub-parts which comprise the development of this identifi-
cation process. Theée sub-parts areﬁ (1) investment mechan-
isms, (2) the @evelopment of interest mechanisms, (3) the
acquisition of ideology, (4) the internalization of motive,

and (5) the structural function of the sponsorship.

lzﬁoward:S;‘Becker and James W.'Carpér, #"The De-~
velopment of ldentification with an Occupation," American
Journal of Sociology, Vol. 61 (January, 1956), pp. 289-298.
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This model, developed after an analysis of three
groups of graduate students, is applicable to the careers

of teachers. Four years of college is an investment and

if teaching is not followed sometime, the investment may

-4
be 1leost, Th ariable

'-lo

- S
-2

of course, limited by the cul-
tural expectations. It is further limited for teachers in
that the "investment" may be recovered (cashed in) at any
time, even several years affer acquiring the degree in
teacher education. The experiences of an undergraduate
program in teacher educdtion.are geared tc produce high

interests mechanisms through an identification with a task

commitment. The student cbserves, experiences and becomes
directly involved in the task.

The teacher education program also produces some
commitment to the occupational title of "teacher." This
acqguisition of ideology "comes into operation when the
person begins to raise questions, or have them raised for
him, about the worth of the activity he is engaged in,
when he asks himself why he is doing this rather than
something else." The internalization of motive occurs in
much the same manner. The prospective teacher learns the
kinds of positions that are available, the expectations
of each and "“why” he should consider a certain type of
position. The trainee attains an attachme’ Zor & posi-
tion. This may involve a shift from elemsucary to junlor
high preparation. The sponsorship mentioned by Becker and
Cerper does not appear to operate at this stage in the

careers of teachers. it undoubtably operates, once ‘the

person is on the job.
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All of the respondents ia the przsent study were
former teachers and in that seanse aad chosen to discon-
tinue their identity with a teaching career. The present

study did net investigate this identification and non-

Reasons Persons Give For
Selecting Secondary Teaching
As An Occupation

So far the review has shown that there is a variety
of theories which attempt to éxplain aspects of career
development and that the teacher education program is an
important part of the process of identifying with a career.
This section considers those reasons that the prospective
and present teacher education_candidates employ for select-
ing secondary teaching as an occupation. It will be
divided iznto two sections, beginning with those students
in high school who have selected teaching as their voca-
tional choice and then moving to a consideration of those
in college who are majoring in education. The studies
reported here are nct exhaustive but rather are meant to
be typical,  Richey and Fox13 surveyed all high school
seniors in Indiana in 1950 who had expressed an interest
in teaching. They report that the most important reason

given for girls wanting to- teach was that of liking to

13Robert W. Richey and William H, Fox, "A Study
of Some Opinions of High School Students with Regard to
Teachers and Teaching;'- Bloomington, Indiana: Indiana
UniversitgLBulletin of the School of Zducation, Vol. 27,

No. 4, 1951.
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work with young peOple;- Boys reported that they chose
teaching because they were interested in teaching a par-
ticular subject. Boys were also found to choose teaching

much later and saw far fewer advantages to teaching as a

rocational choice than did the girls.

———— ==t

14 of all

A comprehensive study conducted by Fox
junior-seniors in education at Northern lllinois Univer-
sity revealed reasons given by college students to be
similar to those reasons given by high school students.

The future secondary teachers reported that they were in-
fluenced significantly more than future elementary teachers
by: (1) their liking for a particular subject; (2} the
comparatively shor: school day, long summer, etec., (3)
the trend toward higher teacher salariee; (4) results of
vocational interest inveatories; and {5) the opportunity
to use teaching &g a stepping stone to another career,
The male educeation majors indiceted significantly greater
influence than did the femesle education majors on items
numbered 1, 3, 4, and 5 listed above. Boys and future
secondary teachers decideg later on teaching as a voca-
tional choicse than did the girls and future elementary
teachers. Fifty-one percent of the future secondary
teachers and 61 percent of the boys did not decide tu be-

come teachers until after entrance into college.

léRaymmnd B. Fox, "Factors Influencing the Career

Choice of Prospective Teachers," ,Journal of Teacher Edu-
cation, Vol. 12 (Decembér! IQGi)z,pp. 27-432 .
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Dickinsonls

reported after a study of all graduat-
ing senior men in 1953 at the University of Washington
that those who planned to become teachers differed from

the other men in that they were: (1) more interested in

human relations, (2) attached much greater importance to
job security and working conditions, and (3) were very
much less concerned with opportunities for advancement.

16 reports that

A study in California conducted by Ostlie
nine out of ten students in education gave the idealistic
factors such as “opportunity to serve," "to work with
young people," etc., as their reasons for choosing teach-
ing. At the same time, they indicated that the more
utilitarian aspects of teaching were not unimportant.
Salaries, security and vacations contributed to their
choice of teaching, but were not the primary factors.

A study in Chicago by Devita and Kaezkowskil7
listed the most frequently mentioned reasons for not con-
sidering teaching as & career in the following order:

(1} other career interest; (2) low sslarv; {(3) lack of

appeal; (4) lack of ability; and (5) uninteresting work.,

15Carl Dickinson, "Ratings of Job Factoxrs by
Those Choosing Various Occupational Greoups," Journal of
Counseling Psychology, Vol. 1 (Fall, 1954), pp. 188-189.

16Selm.er Ostlie, "Motivation for Entering Teach-
ing,”Oqurnal of Teacher Education, Vol. 7 (Me' zh, 1956),
pp. 80-81.

17James Devita and Henry Kaezkowski, "Teaching
as A Vocational Choice," Education Administration and
Supervision, Vol. 45 (March, » PDP. 83-85.
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18 surveyed the education majors in Utah. His in-

Haubrich
vestigations revealed that only 35 percent of the teacher
education candidates said that becoming a successful

teacher was a major life goal. Also 30 percent of those

prospective teachers indicated that security or "having
something to fall back on" was their reason for being in
D the college of education.

An additional area of investigation has been pur-
sued by "role" researchers, their assumption béing that
persons select occupations to fulfill the playing of some
desired role. A basic difficulty here is that nearly

= every researcher sa2ems to have a different notion concern-

Ch ing the definition of a rocle. Further, it is hard to dis-

S tinguish between what some would call a role and others

would call a need. Some ¢f the specific and more meaning-
ful research in this area will be discussed in the next
section of this chapter which concerns itself with the

exit of teachers from teaching.

Some researchers have investigated what are called

unconscious reasons for entering teaching. Stern and

19

associlates advanced scales to measure these unconscious

motiveé for teaching. They revealed ten such underlying

18Vernon F. Haubrich, "The Motives of Prospective
Teachers," Journal of Teacher Education, Vol. 11 (Septem-
ber, 1960), pp. 381-386.

g 19George G. Stern, et. al., "Iwo Scales for the

Assessment of Unconscious Motivations for Teaching," Edu-

cational and Psychological Measurement, Vol. 20 (Spring,
1960 LY Ppo 9"290
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motives such as practical, nutrient, dependent and exhi-

bitionistic, Englanderzo

followed the self-concept model
of Super when investigating the vocational choice of
teachers. He operated on the premise that through "self-
psychology" an individual would choose a vocation which
permitte2d him to maintain and enhance his self-concept.
He found a measure of congruency between the individuals
self-concept and his perceptions of teaching.

Finally, there is a mode of human behavior that
is often cited as a reason for choosing t:aching which
has not been discussed, hamely social climbing. Teaching
is still used as a ticket for entrance intoc the middle-

class society. Doherty,21

after a study of 150 college
students who planned to be teachers, but 100 of whom came
from white collar and farm families, and 50 of whom came
from blue collar union families conciuded ", . . teaching
is not a way of life. Rather, it serves as an entree to
a way of life."

In summary then,'the persons who select teaching
as a career have high people orienped values and are very
personally involved. There appears to be very little dif-

ference hetween those reasons given for choosing teaching

as a career by those still in high school and those in

2OM[eryl E. Englander, "Psychological Analysis of

Vocational Choice: Teaching,® Journal of Counseling' Psy-
cheiogy, Vol. 7 (Winter, 1960), pp. 25/-264,

21Robért E. Doherty, "Attitudes Toward Labor:

When Blue-Collar Children Become Teachers," School Review,
Vol. 71 {Spring, 1963), pp. 87-96.
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¥ teacher education programs in college. Prospective

teachers for the secondary school select reasons for

teaching that are different from those of future elemen-
tary school teachers and also decide to enter teaching
somevhat later. The same reiationship holds true when
boys are contrasted with girls. They tend to desire to
%: teach a particular subject and to use classroom teaching
as a stepping stone to ancther job. Bovs tend to be
older when they decide to teach. |

o A schema of classification is needed to manage

| and facilitate the analysis of these different reasons.

o The schema by MoriZ?

is thought to be helpful. She be-
gan by reviewing the reasons persons give for choosing
teaching and then fitting these to a three facet pacadigm.

The first facet indicated that some persons choocse the

SEa s v, T .
I i s

o occupation of teaching for the rewards that it offers to
them; others for the demands required by the teaching

r profession, The second facet concerned the aspect from

Ko

which these rewards or demands are offered (physical,
economic, sociai, interpersonal, intellectusl, ethical).
The third facet concerns when the reward sr demand is

offered (pre job, on the job, post job).

‘g; 22Takako Mori, "Analysis of Motivations for

Choosing the Teaching Profession," (unpublished Masters
thesis, Library, Michigan State University, East Lansing,
, Michigan, 1963).
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Why Persons Terminate
Their Teaching Career

23

Lindenfeld™  reports that during the year 1959-60

81,800 classroom teachers separated from the districts in

£ on ad 1L OAA . a____
vhich f'h‘“? wara teech:.r.g. This includsd “4U,7Uy s&condary
A

teachers who left teaching: Efforts to determine the
reasons for leaving teaching have resulted in much fruse
tration. Researchers often simply establish a Ylaundry
list" of "rsasons why teachers quit." Nelson and Thonp-
som,z4 with thei; list of 19 reasons, are an example of
such efforts,

A unigue attempt to get beyond the laundry list
and to specify some basic differences was accomplished by
Thorndike and Hagen.zs They went beck to a common battery
of aptitude tests which were administered to Air Force
Personnel in 1943, This group included 250 classroom
teachers and 172 ex-mschocl teachers. It was found that
those wha lefr public school teaching had been significantly
superior to those who were still classroom teachers on tests
of reading compreheusion, arithmetic reasoning and mathe-

matics,

23Frank Lindenfeld, "Teacher Turnover in Public
Elementary and Secondery Schools 1959- 60," U.S, Office of
#ducation, OE-23002-60, Washington, 1963.

‘ 24R©bert H. Nelson and M*chael L. Thompson, "Why
Teachers Quit,® The Clearing House, Vol. 37 (April, 1963),
pp. 467472,

25

Kobert L. Thorndike and Elizsbeth Hagen, "Men
Teachers and Ex-tsachers: Some Attitudes and Tr&its "
Teachers College Record, Vol. 62 (January, 1961), pp. 306-316.
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As mentioned in the previous section, the role
theorists offer much insight into why persons may termin-
ate their employment as a teeacher. B.’u:’ldle26 has devel-

oped a framework for examining the role conflict of

teachers. Hea hae hv?erhneized +

--------- ~2 waow w bat

all
conflict arises from four basic forms. The source of
these conflicts include pressures upon the person ;)r his
position, pressures from within the person, conflicts
arising from norms held by others, and conflict between
cognition and behavior. His current studies implementing
this research framework should prove very insightful.
Getzels and Guba27 studied the area of conflicts
between the socio-economic, the citizen and the profes-
sional role of teachers. They found a conflict in roles
to exist for men teachers, for those teachers who had
part-time jobs, for those who were teaching away from
their home community and those who had only one dependent,
Fishburn?d

identified six relatively separate and

distinet roles of the teacher. The roles were found to be

ZGBruce J. Biddle, Bibliographies om Role Terms
Role Conflict, and the Role of the Teacher, Vol. B -
Studies in the Role of the Public School Teacher. GColum~-
bia, Missouri, The University of Missouri, 1961.

27J.W. Getzels and E.G. Guba, "The Structure of
Roles and Role Conflict in the Teaching Situation,®

Journal of Educational Sociology, Vol. 29 (September,
19 , ppe 0"‘ °

280.E. Fishburn, “Teacher Role Perception in the

Secondary School," Jourmal of Teacher Education, Vol. 13
(March, 1962), pp. 55-59, - - < . oo, -
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operating in the following rank order of importance ac-
cording to the opinions of teachers: (1) mediator of the
cuiture, (2) member of the school community, (3) director

N of learning, (4) counseling and guidance person, {5) liason

batween schanl and commanity ard (£) mambar of
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All of these researchers found ample evidence to
suggest that a teacher sees himself as having a role to
play and there are conflicts in .these roles. Lack of

role fulfillment influences exit from teaching.,

Career Patterns

29

Form and Miller®~ formulated the "Qccupational

Career Pattern as a Sociologicali Instrument.” They cate-

» gorized workers into seven groups; placing professional

and semi-professional workers at the top, skilled workers

in the middle, and domestic and personal service workers

L, TS
M '

at che bottom, Each worker was said to have a life-
pattern of up to three stages. These were: (1) initial

work period, (2) trial work perisd, and (3) stable work

% period. These were characterized respectively as &ll

% part-time work prior to the completion of formal education,
- "shopping around" time amd a job held by the woirker for

v three or more years. Fourteen such patterns were pletted

and classified as being secure patterns or imsecure

patterns.

& 2%%iliiam H, Férm and Delbert C. Miller, "Occupa-
tional Career Patterm 48 a Sociological Instrument," Ameri-
can Journal of Sociolozy, Vol. 54 (Jan. 1949), pp. 317-329,




25

- - - - -~ - noq o~ - h P
- N AR e LT T s A A - v~ -y - . v sl Edd ~ - -
™o O s S ' et ¥ it s — i ) ~ ] o ~
e
N
TN
it
Y
H
.
<
- w5
s
L.k
‘ot ~
Yan
L
:

Three theories, not at all compatible, have been
' foymulated to help explain differences in career patterns.30
The first was called individual causation theory of career
patterns, The supporters of this position maintain that
the personal motivations and willingness to work hard ac-
count for the success of the worker. The individual is
his own and only limiting force, in that he and he alcne
determines his life career pattern. A diametrically op-
posed position has been called tus social causation theory.
A network of inter-related social fazctore such ag fathers!
occupation are used to explain the workers employment his-
tory. The third theory discussed is called an equilibrium
theory. Social background, acquired personality traits,

o

native ability, etc., are seen as forces which puli~ind

tug upon the worker. One force ogﬂ;a&eﬁﬁﬁgipzﬂtimm then

is equalized and possgﬁlwwﬁven off-set by another force.
M

Nﬂghewﬁine sociological forces seen by Miller and

e —‘): m\“""‘”‘vdﬁ 3 1
e ISRt Form
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which tend to stabilize careers are: (1) realiza-
tion or rationalization of the trial period goal,

(2) seniority, (3) age, (4) income, (5) merriage and
family, (6) home ownership, (7) friendship ties, (8) insti-
tutional ties, and (9) identification with work plant and

community. Five sociological forces which tend to distrupt

N 30pe1bert C. Miller and William H. Form, Indus-

ggial Sociologx, 2nd Edition. New York: Harper and Row,

" 31
Ibid (I pp [ 596"600 .
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careers ara:az (1) syclical and seasonal unemployment,
(2) technological unemployment, (3) sickness and physi-
cal disability, (4) divorce, and (5) chance risks of

33

life, Slocum™™ adds to and refines this list for adoles-

cents as wiall as for adults,

Only a small number of career pattern s%gQiqg’ﬁ;ve
been conducted using teachers as the po %&ﬁfggl Those
that have been completed usuel;ywife of large city school

systems &and deal witbweiéﬁentarv teachers. Majetic” 34 is

LR
gD

‘fngkers. Most of the prior studies are summarized by

o Havighurst and Neugarten235

They show that the career
pattern of the teacher is affected by the structure of

the work setting, by the structure of "an organization
that is relatively formalized, well-structured, and
bureaucratic," by the autonomy of a classroom, and by the
stability and regularity of the teaching situation. Thoge

who enter the large city school system suffer what is

321414., pp. 601-602,

33Walter L. Slocum, "Occupational Careers in Or-

ganizations: A Sociological Perspective," gersonnel and
Guidance Journal, Vol. 43 (May, 1965), pp. .

34Richard Majetic, Career Patterns of Michigan

Guidance Workers (Ph.D. dissertation, In- progress, Michi-
gan State University, East Lansing, Michigan§

. i

35 bert J. Havighurat”gnd Bernice«L. Neugarten,

Society and Education, 2nd Edition. Boston: Allyn and
Bacon, Inc,,
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called "reality shock.% Even the factor of place of ori-

gin ggaxéﬁbwa to have an effect on the csreer' pattern of

el

~“the teacher.

36

Becker,”" after the study of a large city school

system, n&s reported one of the moest comprehensive studies
of the career patterns of elementary teachers. He feound
both verticai and herizontal movement of these teachers.
is movement was prompted to a large extent by the
teacher assignment and transfer policy of the city. New
teachers were usually assigned to the slums. There, it
was possible for them to begin a general manipulation of
the transfer policy. They believed that the presence or
abserice of the "right" kind of pupils, parents, principal
and colleagues is what made the teaching position -very
satisfactory or highly undesirable. Most of the teachers
had carser patterns of transfer out of the "bad" situa-
tions, A few, however, established "permaneni adjustment
of the slum sciinol situation" and did not seek transfer,
These patterns of movement have been shown to be
in the plans of first year teachers. Only 61 percent of
the men first-year teachers and 62 percent of the women in

a national study indicated that they probably could achieve

their life goals by rémaining as classroom teachers.

-

36Howard S. Becker, #The Career of the Chicago

Pabl c bchool Teacher f Amenican Journalaedeoc1olo
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But nearly all of the men (91 percent) hoped to stay in

education.37

Sex role was also shown to have an effect on the

teaching career. The men were influenced primarily by

the intrinsiec

I

AaAntaAare e
- W WWae W

such as pay, social s
teaching, working conditions, personal failure and lack
of satisfaction with teaching; while women were influ-
enced primarily by factors extrinsic to teaching.38

39 identified a

In addition to sex role, Mason
large number of other relationships that affect the career
of teachers. These are summarized and shown in Table 1,
Other studies allude to a variety of factors that have
an influence on the teachers' careers. These might be
grouped as: (1) dissatisfaction with pay, (2) inadequate
status, (3) duties other than teaching, (4) lack of in-
terest in pupils, (5) size of school, (6) excessive
pressure, (7) work overload, and (8) dislike for adminis-
trative practices,

It is quite evident that there are at least two

distinct stages or arenas which characterize career pat-

terns of teachers. The first might be the characterizing

37ward S. Mason, The Beginning Teacher, U.S.
Dept. of Health, Education and Welfare, Office of Educa-

tion, OE-23009, Washington, D.C, Government Printing
Office, 1961, '

38Ward S. Mason, Robert J. Dressel and Robert K.
Bain, "Sex Role and the Career Orientations of Beginning
Teachers,® Harvard Educational Review, Vol. 29 (Fall,
1959), pp. 370-383,

39

OE. Citog ppo 107“'124.
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Table 1. Factors Mason Found to be Related
to Career Commitment

Some Items Comprising
Ma jor Factors The Factors

A, First Order Relationships

o Basic Subgroups Age

" Teaching Level

L Type of School Dis-
trict

'Region_of Country

Background Characteristics Race

Childhood Community

Father's Occupation

Parent's Education

Non-teaching Employ-
ment Experience

Preparation for Teaching

Qg Economi.c Status

W Occupational Values

- Job Satisfaction

o B. Higher Order Relationships Satisfacticn with
\ : - . Salary

o ‘ Value of Money

oy

e - — i . sl - . — C - PR R—— e —— e e s L S g -
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of teachers' caveers by mevement into and out of teaching.
The other characterizing arensa might be referred to as
patterns of movement within the profession. The investi-
gations of teachers® careers have been primarily limited

to small geographic areas (iarge cities), have comncen-

trated on the elementary school teachers and persons in
their first year of teaching.

Literature concerning the careers of wvocational

teachers is quite adequate in some areas such as follow-
;; up studies. However, there ig a paucity of informstion
about the factors which influenced the careers c¢f voca-
tional teachers., Those studies that were found were read
BEY to provide the researcher with a better understanding of T
vocaticnal programs and teachers. Sch11140 investigated
. . the "Career ratterns of Technical and Vocational Educators.®
His data were drawn from craftsmen who became teachers.
Thus, they could not be regarded as typical vocationsal
teachers and the factors which influenced their careers
o (ocQupational group, age, time, education) may not be rele-
. vant for careers of other vocational teachers. Clark
7 . 41

(agriculture teachers); = Haines, Poland and Roswell

40yilliam J. Schill, Career Pattexns of Techni-

cal and Vocational Educators, Dansville, Illinois: In- 3
terstate Printers and Publishers, Inc., 1963.

4lpaymond M. Clark, "Factors Associated with

é Decisions of Michigan Teachers to Remain in or to¢ Leave
. the Field of Teaching Vocational Agriculture,® (unpub-
. llshed Ed.D, thesis,IMichigan State Univers*ty, 1950).
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(business education programs),
of home economics and other teachers are examples of
4 additional studies that were very helpful to the re-

searcher,

» career patterns of former vocational teachers. This r.~-
view clearly indicates that data from & large array of

variables must be gathered to amalyze career patterns of

Y

any group. Those variables thought to be relevant for

the present study are listed in the next chapter.
Summary

Theories concerning career development are not
explicit nor are the actions of people as they select and
move through the stages of a career. The process through
which one identifies with a career has not been sharply
i ' defined. In addition, the current vocational development

theories cannot provide concrete answers as to why persons
b select the occupation that they do. Most of the work in
’ this area arises out of one discipline and thus excludes
from consideration other variables which may affect oc-

cupational choice.

4ZPeter G. Haines, Robert Poland and Robert Ros-

well, The Business Teacher Education Program at Michigan

e State University. Michigan State University, College of
o Education, 1960. ‘ ‘

.
3] * :

e 3

s -
!

Helen A, Loftis, ®The Study of Commitment to

" Teaching," Journal of Home Economics, Voi. 56 (March,
iy 1964), pp. 157-163,




The specific vocation of teaching is no less well
defined. Future secondary teachers and men in general
teach for reasons that are different from those reasons
given by future elementary teachers or women. Men also

make career choices of teaching later than do women and

usualiy desire to teach é particular subject. Many men

expect to use classroom teaching as a stepping stone to
another job. Exit from teaching is caused by a large
variety of reasons and can be explained from different
theoretical frameworks.

There is both vertical and horizontal movement in
the careers of teachers. Vertical movement is up the
ladder and out of classroom teacking. Horizontal move-
ment is movement within the same level of the profession.
Both types of movement can be analyzed and characterized.
The present investigation restricts itself to an analysis
of the careers of those who exhibited mcvement into and

then out of classroom teaching.




CHAFTER THREE

TAFRAMIVN L FAMTT NI PRI ¥ PP 9

nnonarGn YFROCEDURES
Introduction

This section of the report is designed to convey
to the reader those things that were accomplished in

;é planning for and implementing the process of data collec-

tion as well as an explanation of the established proce-

L dures for data analyses. These steps included: (1) selec-
tion cf the population, (2) development and refinement of
= the instrument, (3) establishing procedures for the col-
lection of data, (4) collection of data, and (5) proce-

: dures for the analyses of data,
Selection of the Population

j? The raticnale of the study indicated that an

QT | analysis of the careers of teachers ought to reveal some-
thing about their perceptions of teaching. Further, it

I was thought that a unique strategy for such on analysis

‘ would be to examine the careers of a group of pexrsons

who have teacher education preparaticn, and classroom

S teaching experience but who are not ncw ciassroom teachers.
For this uniqueness a group of former vocetional teachers

was selected.,

J‘.‘ " 33 |
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Miller and Form indicate that a career enters its
stable period after about three years of work experience
at the same job. This iz a flexible notation on time but
it does serve as a guide}ine. Persons who ars going to
leave teaching, then, will probably do so prior to the
ccmpletion of three or four years of teaching, A con-
sideration of this 3 - 4 year period resulted in the
first group selecieu for this study being those who gradu-
ated from Michigan State University in 1961 qualified to
teach vocational education. The graduatés of 1960 were
selected as it was thought that there ought to be two
consecutive years in the population., Two additional
years, 1956 and 1952, were selected at four-year inter-
vals, Then the year 1958 was added, Thus, the popula-
tion at this point included all those persons who gradu-
ated from Michigan State University in 1952, 1956, 1958,
1960, and 1961 qualified to teach iu secondary school
vocational programs.

A list of university graduates in vocational
teacher education was taken from the official commencemernt
programs for the selected years. Such a iist did not
parallel the respective departmental records., It elimin-
ated those persons who may be classifisd as "specials"
by the departments, that is, not regular undergraduate
candidateeg; and it further eliminated those who may;yav&
declared a teaching major gquite iate in their undergradu-
ate program. A total of 639 persons wére found to have
graduated from Michigan State University during the five

selected years, qualified toc teach vocaticenal education.




Development and Refinement
of the Instrument

An extensive review of the literarure was under-

taken as first step. The significant findings as a result
of this review were presented in Chapter Two. It was
shown that a career pattern study needed to gather the
fcllowing types of information:
1. Backgrcund and personal information
a., residence during formative years
b. level of educstionsl attainment by parents
c. type of work followed by the perents
2. Career choice and educational history
2. vhen decided to definitely becomz a
teacher
b, if teaching was the first occupatiocnal
choice
c. what was done after high school graduation
d. when entered a teacher education program
e, education beyond the bacheloris degree
3. Employment history

a. job by job analysis while teaching
b, job hy job analysis after leaving teaching

4. Work values
&. ideal work values
b, if the ideal work wvalues could be met in
teaching
Since this study was of former teachers, four additiomel

categories of information were thiought to be needed. These

were:
5. Satisfaction with teaching
4., Reason for leaving teaching
7. Attitude toward re-entering vocational teaching
8. Some not’on about their social mobility
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The review Also included the methodology of survey
research, construction of questionnaire items, improving
validity and religbility'of questionnaires, and methods of
increasing questionnaire returns., The concepts gained
from this review of survey research procedures guided the
researcher throughout tne project.

Eleven drafts of the instrument were prepared be-
fore it was printed and mailed., The first five drafts
were prepared in January and February, 1965 and presented
to a small (five to seven persons) panel of doctoral can-
didates in vocational education at Michigan State Univer-
sity. Drafts six and seven were reviewed only by the
researcher and draft eight by some of the faculty in the
College of Education at Michigan State University,
Further refinement wes accomplished by mailing the ninth
draft of the questionnaire to 23 former teachers of voca-
tional education, the majority of whom had graduated from
Michigan State University in the years 1953, 1959, and
1962. This pre-test proved very useful in suggesting
changes in the phrasing of questions. One additiomal
draft was made to establish the style, correct spacing
and format and the eleventh was printed.

Establishing Procedures of

Rata Collection

It was decided to employ as many of the research

techniques as were feasible in ordsr to insure a higher




1

rate of returns of the questionnaires, These techniques
included the following:

1. A personally addressed letter tc each respon-
dent. This was accomplished by typing the letter on a
multilith niat using a machine with a carbon ribben. The
body of the‘letter was then inserted into the same type

machine and the heading zdded, This resulted in a neat

b ng
letter which had nearly all of the characteristics of a
personally typed letter,

2. Each letter was personally signed by the re-
searcher.

3. The covér letter established a date for tﬁe
returns,

4., Two follow-up letters were sent at two-week
intervals.

5. A stamped, self-addressed envelope was en-
closed to facilitate returns,

6. Questionnaires were printed on pastel paper.

7. The phrase "second questionnaire" was typed
in a conaspicious place on the top of the questionﬁaire en-
closed in the first follow-up letter

&. A copy of the questionnaire and the return

envelope was enclosed with each mailing,

1It was recognized that the use of a closed,
mailed questionnaire set the boundries of the answers and
thus could not penmit full expression of the responderits'
ideas.
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Collection of Data

After the population was selected, instrument

developed, and the procedures established for data col-
ﬁ lection, the problem became one of refining the popula-
tion. The population was refined by determining which
of the graduates began to teach immediately after college
graduation and also the present occupational status of
the graduates. The respective departmental records were
used for this purpose.

The population could not be refined as adequately
as was planned, due to a variety of unforseen circumstances.
Directories of past years were not available in the Business
X; and Home Economics Education Departments. Thus, for some
N of the graduates, it was not possible to determine with
,ﬁ~ any degree of certainty if they began to teach in a secon-

dary vocational education program immediafely after gradu-
ation. Another problem concerned name changes as a result
2 of marriage. A third problem which caused a lack of re-
. finement in the population was the large number of persons
who resided outside the state of Michigan. Their present
status could not be determined from departmental records.
It was possible tn determine that 236 of the 639 persons
g, did teach immediately after éraduation or were currenfly
2i teaching vocaticnal eéucation.
s The very efficient Michigan State University
) Alumni Offjice files were used to obtain a present mailing
| address for nearly all of the persons, Othér addresses
were obtained through college staff members, friends of

Q {
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the persons, and consultants in the Michigan Department
of Education.

The original mailing of the questionnaires to the
remaining 403 persons was accomplished in the fall of
196>, Those respondents who satisfied the requirements
as "former teachers" were asked to complete and return
the questionnaire, Others were asked to return a note of
explanation, Eighty-six percent of the 403 persons re-
turned either the questionnaire or a note. The notes
simply informed the researcher that the respondent was
currently teaching or did not teach after college gradu-
ation.

It was then possible to comstruct Table 2 which
indicates the status of the 639 vocational education
graduates immediately after college graduation. Such
status was determined for 92 percent of the graduates.

The persons who started to teach immediately after college
graduation numbered 370 and their 1965 status is presented
in Table 3., Eighty-eight percent of this group were ac-
counted for. Those not accounted for were randomly dis-
tributed in the population by area of vocatiggg% education,
by sex, and by year of college graduation.,

This continued refinement pr..:ess resulted in
identifying 205 pexsons who: (1) qualified to teach in a
vocational program at college graduation, (2) took a
teaching position immediateiy after graduation, (3) had
one Or more years expﬁrience aé,é:vocgt;onal teacher, and
(4) were not teachingAvoc#tiona;léducation'in the fall of

1965.
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Twe follow~up letters were sent at two~-week inter-
vals in the process of refining the populaticn. Copies of
the gquestionnaire and the letters are Appendices A-D of
this report. A telephone was also employed as & part of
the follow-up procedures. This was. to insure- better
validity and more completeness . of data. Nearly all of the
questionnaires contained completed answers and only a
small number (about five percent) were telephoned. The
responses were then placed on machine cards for snalyszis.

Procedures for Treatment
of the Data

Research data may be classified inte four types--
nominai, ordinal, interval and ratio. The classification
~f data (along with the appropriate population variables,
of course) dictate the general group of analytical tools
applicable to those data,

Data 5f this research project are nominal and
ordinal in nature and, therefore, call for the use of
descriptive statistics.

The perscnal information included age, residetice
at birth and high school attendance, educational levels
of parents, and father's primary work. ’The educational
history included items such as whe: the decision to teach
was made; why and when an education curriculum was chosen;
the importance of teaching as an occupational choice; and
work beyond the bachelors degree, These items were
analyzed with the descriptive statements and the corres-

ponding percentages. Example of one such item might be:




et
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"The majority of the former teachers definitely decided to
become a teacher in grades 11 - 12 as 68 percent of the
respondents checked this item."

An analysis of the employment history of the for-
mer teachers was hard to plan., The first thought was to
use only tre original Miller-Form Career Pattern Pafadigﬁ
to classify the patterns of work. The paradigm has three
stages to a working career--initial, trial and stable work
pericds. When a worker stay on a job for three yearé or

more, his career is said to have entered a stable work

pericd. An analysis of these stages rewveal a series of

14 patterns and a worker's career may then be classified
as secure or insecure, For teachers, one has to assume
that each time the teacher changed schonls this was a
change in job, even though he was still a teacher.

This paradigm was altered for this study to add
precision in the handling of professional workers' careers.
The prior definitions stated that the initial phase of a
career occurred prior to the completion of formal educa-

tion. The definition offered here enables the first

teaching job to be the beginning of the initial phase of

a teacher's career. The definitions, as used in this
study, are:

Initial phase: The first teaching job taken by
the graduate and held for one year.

Trial phase: (a) the second year of the initial

-
phase, or (b) the job taken after the initial phase and

held for one or two years,
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) -+ v-~Stable phases *The:stable-phase: is:entered when -
g the teacher holds the saﬁe job for three years.
The values: that persons have are very important
aspects ef.their'work. -Mason employed a series of 10
statements to characterize the values of a ponulation of
" beginning teachers. The same 10 statements were enployed
in this study. The Statements were desmgned to combzne

: into four sets of values Wthh are: self-exgression

values, people erxented values, extrinsic vaiues, and

other values. The respondents were asked.to rate the

above ten statements high, medium otwlow in termg of the
’Q requirements that they.have for their ideal job. They
were then asked te‘ihdicate if each statement was descrip-
tive of teaching; >A mean wascombuted fcrAeachvstatement
.: in order tec characterize the respondents as having high,
medium or low people-oriented, extrinsic, self-expression
and other values. Chi-squate analysis was used o expiore
the relationships between the values -held for the ideal
job and if these values could-be met in teaching.
An.attenmt was made to measure the satlsfactlons
that these. former teachers found in teachlng. A 1ist of
21 such statements was included in the questlonnalre. A
variety Of sources were con31dered zn complllng this list,
But the study by'Mason may be regarded as the primary
%; source., Others include a follow-up study (Nelson and
| Thompson, 1961) and a teacher satisfaction study (Loe.is,
5; 1964) A mean for each of the 21 itemS'was calculated.

Kruskal-wallls one-~-way analysms of var1ance model and the
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Spearman: Rank-Correlation: test were used to. compare:these
items.,: A T & e

The. 21 items.were .composed: to measure the satisfac-
tion of four specific aspects of teaching. These four

aspects and the statements contribating to each were:

= - e V-

. Extrinsic Satisfactiofis:

a. Salary o

b. Maximum salary for classroom teachers

c. Time.needed to reach the peak. salary

d. Teaching load

e. Total time spent on school.duties; after.
school, etc,

£, Provisions -for fringe benefits-:

g. Amount of paper work, etc.

Hum¢n Relations Satisfactions

h. Relations with students

i. Relations with parents

j. Relations with fellow teachers

k. Professional attltude of fellow teachers

Student Satlsfactzons

1. Pupil discipiline

m. Degree of interest shown by students

n. Students' abilities .compared to school's
average o

o. Future employnent possibilities of students

Intrinsic Satisfactions

P.- Nonateachlng responsibilities - .

q. Adequacy of school, equipment, sup 11es, etc.
r. Teaching as a whole {except.salary

s. The future for you as a classroom teacher

Each of the four aspects of satlsfaction with teaching

were oompared usxng percentages ‘and Sperman Rank Order

Coefflcient.

“‘““N Y

The respondents were asked to react to a series

'3' :

of questmons about re-enterlng vocational teaching.

These inclnded°’(1) if they would re-enter, (2) if so,

"& . &~

on what basis, (3) types of positions that they would
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prefeér, :(4)~in~gervice education:courses thatithey: would
néed; (5)-thesupervisionidesired; and-(6):the Salary

thetr gould want, -These-data were’compaved using percents.

ages, i S T N P
Vol > ¥4 - mssmanie’ msiniat mmd o owma comas] S . | -
UIl-B3QUALE -anaiysis 5 G3SG. CO-SRpLOTS rsletion-

ships between some 'of. thé~above-areas of -data. Indepen-

denf:"’variab‘les.:such?as interest.-aréa of vocational educa-
tion, length of. Eéaching .@experience, ard-when: the .decision
was made to enter \‘t:eaching%.were employed-in.thisxanalysis,

The following example .may clarify the:intended-esnalysis.

Williﬁgnes‘s( to re-enter ‘iréc‘:\ation;i' i:eaching
' Year of  Positive Attitude Negative Attitude

College Definitely Probably Probadly Definitely
Graduation Yes . ... Yes No No
1952 X X X p 4
1956 X X X X
- 1958 ;- X X X =
1960 x X . X
1961 X X X 4

’

Here, the chi-square analysis determines:iif. any welation-

the - attitude ofc the- respondents toward re-entering voca-
tional teaching.::: e TR P

" Traditionally teaching has:been:thought: of a5 an
octupation used for:social climbing byisome groups of.per-
sens. ~This conditien 4ast %ti'lé tiue of: present:day  piura-
listic:American: sbciety::- Since alliof: therrespondents in
this study-identified:with th&-teaching: profession,ithen
decided: to. discontinue:as a-classroom teachor,: the:. researcher

must address himself to some consideration of this variable.

o e s e
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‘Nefattempfﬁwasﬁméaé@uo%ééﬁtrélffé%ithib&varfﬁﬁie%bﬁﬁ the
sttempt was only<te’ sée Lf itrvvepe’ operdtingis "THes -xo%

A fatheriﬁapfimarYEWork and place of residence was obtained.
ixis provided a rough estimation of the social-stgtus of
the family 'in which the teacher was raiged., Than each

x ' responuent was asked to indicate how he perceived his

o social status as a teacher compared to that of hLis

{\i parents., A final piece of inform-otion in this regar&

( was the socio-economic rank of the occupatibn takei by

L; , the respondent as he left téaéhing. Together these fac-~

tors permit the construction of a profile on social

|
{.i status and mobility.
Summary

- s This section of the report sets forth the research

pfocédures employed in the study. The chapter is divided

o~ \ into seven sub-sections. These are: (1) introduction,

7,

(2) the selection cof the population, (3) development and
refinement of the instrument, (4) establishment of proce-
dures for the collection of data, (5) the collection of
data, (6) procedures for the analysis of data, and

(7) summary. A questionnaire was developed and mailed
which primarily soughit to gather personal, educational

and occupational histories along with work values, teacher
satisfactions and tﬁe attitude of the respondents toward
re-entering'voca;ional teaching. . These data were clas-
sified as primarily second order or ordinal data. Thus,

the analytical tcols used were those of a descriptive
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PRESENTATION OF CAREER PATTERN DATA
Introdiction

Data concerning the _career patterns of former

vocational teachers are presented in this chapter in terms

of the stuay s objectivea For clarlty, tne chapter is

div1ded into eleven sections. "These are:

A. Background informatioh_ebout the respondente
B. Exit from vocetional classroom teaching
c. ,Descrlptlon of rhe Miller-Form Career Pat-
tern Paradigm’
D. Careér choice and educational history
E. Employment history - o
F. ' Satisfactions with teaching
. Work values
H. Attitude toward re-entering vocational
. teaching - e
:I, _Soczal status and mobzlity
.. J. Descriptive career pat;erng
K. Review » |
Sections.D I are each diyided into (l) profile and

(2) career pattern of the respective variable.

Inose persons who graduated from Michigan State

University in 1952, 1956, 1958, 1960 and 1961 qualified

49
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to . teach vocationalveducationgcoﬁstitutéd the source of

: the r98ponoenta. Those who dld not teach immediately

~after gnaéaation and those Currently teaching vocational

education were elimxnated. Longitudznal type career data
were elxcxted throuzh a questionnaire from 205 nersons who
began to teach in vocational education immedlately after
collegg graduatién, who had oﬁe or more yearé of voéa-
tionaiife;ching experiené@ aﬁd’wﬁo afe‘ncthnow\teaching
in a:vocational educaﬁion program. A response was ob-
tained from 88 peﬁcent of those who were quélified for
the study. |

The basic data for this chapter was tabulated and
is presented in Appendix E. These data include the'
careers of 205 former vocational teachers. The reader
should be cautioned, however, to remember that the careers
are not of equal«length: This is refleéteﬂ in the héadé
ing of Appendix E which indicates that 53 careers extended
for 13 years after college graduation, 112 careers ex-
tended for 9 years, etc. to the final group which shows
that the careers for all 205 former vocational teachers
extended for a total of 4 years. The Appendix is organized
by years of experience, Column headings (1 - 13) refer to
the status of 265 careers after specific years of class-

room teaching experience and stub entries reflect the

specific employment situation for each ~f these careers.
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. General Background Information

This section.is presented to proﬁidg some zeneral
information about the respondents. The population is
composed of three groups of former vocational teacheré;
namely, agriculture, b.siness and home economicvs. The
numbers involved by year of collegg graduation are sho@n
in Table 4, The total population, then, is composed of
34.7 percent former agriculture teachers, 20 percent |
former business teachers and 45.3 percent former home
economics teachers. ~These figures are m@a@ingiul wban
contrasted with the total graduates ifrom Michigan State
University in vocational éducation for the five selected
years. The respective percentages of the total are 32.2,
27.1, and 40.7, Thus, it can be seen that the 205 former
teachers are distributed among the three groups in about
the same ratio as eagh group was distributed among the
original 639 vocational education graduates.
Table 4. Former Teachers of Vocational

- Education by Area of Under-

graduate Specialization and
Year of College Graduation

" Year of Area of Undergraduate Specialization
College Agri- fdome
Graduation : culture Business Economics Total
1952 : 29 3 21 53
1956 13 18 28 59
1958 13 o 9 . 18 40
i 1960 6 6 17 29
1961 10 ‘ 5 9 24
Total 71 41 93 205
e —
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The respondents were asked to indicate where their
parents were living when they (the respondents) were born
and where tﬁey lived when they attended high school. The
choices provided for each question were rural farm, rural
non-farm, city and suburban, An equal number (39 percent
each) of the respondents' parents were rural farm or city
residents when the respondents were born. ‘ﬁﬁral\non;farm
and suburban r951dents each accounted for 11 percenf of
the respondents.h Nearly a.l of the agrlcultural respon-
dents were rural farm resldents,when they a;tendeé plgh
school, Eighty percent of the busine;s respondents were
either city or suburban residents and.the home economics
respondents were about equally diétributéd émong rural
farm, rural non-farm, and suburban residents (30 percent
for each group). A general shift occurred for about 10
percent of the population from city residents to rural
farm residents during the time span from birth to high

school attendance. The majority of the shifts occurred

for the parents of vocational agriculture teachers, as

45 (64 percent) were rural farm residents at the birth of

the respondent but 64 (91 percent) were rural farm resi-
dents when the agricultural respondents attended high
school. The parents of home econcmics teachers exhibited
a slight shift from city to rural non-farm. Buginess'
education respondents showed no shift at all, as they were
born and attended high school in a city. ’

The educational level of the parents of these for-

mer teachers is shown in Figure.l. The median education

Nt
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of the fathers was found to be about 11 years and that of
the mothers to be 12. Nearly one-half of the fathers,

but only one-fourth of the mothers had less than a high
school educatien. The highest educational level of any
group was possessed by the mothers of former home economics
teachers with a median of 12.2 years of schooling. The
parents of the agriculture teachers had fewer years of f;
schooling than the other groups, as 54 percent of the

agricultural teachers' fathers and 21 percent of the M;
mothers had an eighth grade education or less. Thirty-
seven percent of the parents of both the former business
and home economics teachers had education beyond high
school while only 19 percent of the parents of former
agriculture teachers had such education. Parents of the
1952 graduates had a median educational level of 9

years whiie the parents of the 1956, 1958, 1960 and 1961
graduates had a median education of about 11.6 years.

The fespondents were also asked to classify their
futher's primary work as either white or blue collar.
Approximately one-third of the respondents classified
theif father‘s primary work as white cbllar and .the other
two~thirds as blue collar., Wide variation was exhibited
arorg the three groups as 63 pefcent 6f the fofmer busi-
ness teachers, 42 percent of the.former home economics
teachers and only 14 percent of the formef agriculture g
teachers had fathers whose work was classified aé white <;
collar. This difference is highly significéht at the .05

level of significance. No differences of conseqhence

©
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were observed between the classification of the father's
primary work and year of college graduation.
. Exit From Vocational
Classroom Teaching

A career has been defined in this study as "a
sort of running adjustment between man and the various
facts of life and his professional world." Further, a
sifting and sorting of personnel occurs as the "facts of
life® become apparent. Some of this "sifting and sort-
ing" that occurs in the educational social system tonk
place prior to the beginning of this study as those who
did not teach immediately after college graduation ave
not a part of the study. What follows is the "sifting
and sorting" for 205 careers of former vocational teachers
who had at least one year of classroom teaching experience
in vocational education.

Again, the reader is asked to refer to the data
in Appendix E and cautioned that the percentages refer to
those persons who were going to exit vocational teaching
and not to the total number of graduates. After teaching
one year, 116 (57 percent) did not experience a job change
while an additional 33 (16 pércentj rem&ined in vocational
classroom teaching but in another school, Thus, 73 per-
cent of the 205 former vocational teachers remained in
vocationai teaching after obtaining one year of teaching
experiencgzﬂ Continuing the bgeakdown, of éhose who left
teaching'after“obtaining one year of teaching experience,

3 percent were teaching subjects other than vocational
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education; 11 percent became homemakers; another 5 percent
entered a business, sales or secretarial job; 2 percent
reéurned to ccllege; 2 percent entered a profession; and
the remaining 4 percent entered an array of four other
jobs.

A total of 50 percent were still teaching after
gaining two years of teaching experience; 29 percent in
their original school and 21 percent had shifted to another
school. The 102 (50 .percent) who had exited vocational
classroom teaching at this point were characterized as
foilows: 13 ;eaching non-vocational classroom subjects;

6 school administration; 46 had become full-time home-
makers; 13 had entered a Bﬁginess, sales or secretarial
job; & had returned to college; 10 had obtained profes-
sional jobs; and the remaining 10 were holding six other
jobs.

Each succeeding year was analyzed in like manner
using the data in Appendix E. Reference is now made to
Figure 2, which makes it possible'to visualize the rate
of exit for those who were going te ieave vocational
teaching. Half of thoée who wére going to exit did so
after obtaining two years of teaching experience. Each - e
year of experience obtained between two and five was
accompsr:i2d by an additional exit rate of about 12 percent.
So that by the end of the fifth year of teaching, 83 per-
cent of those who were going to exit had done so, Only a

small number of persons were found to re-enter vocational

classfoom feaching once exit had occurred. Table 5
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summarizes these exit and re-entry data by year of gradu-

ation, by area of specialization and by sex.

Table 5. Former Vocational Teachers Who
Re~erntered Education by Year of

College Graduation, Sex, and
Area of Specialization

Re-entered | Re~entered
Variables Education | Vocational | Total
(Non-Vce.) | Teaching
1952 9 5 14
Year of 1956 9 11 20
College 1958 1 5 6
Graduation 1960 3 2 5
1961 2 - 0 2
: Agricul-
Area of ture 7 0 7
Speciali~ Business 5 7 12
zation Home Eco-
nomics 12 16 28
Male 7 1 8
Sex Female 17 22 39

The reader's attention is now directed to the
rate of exit for each of the three vocational services,
These data are also tabled and presented in Appendices
E-1, E-2, E-3, respectively for agriculture, business and
home economics. Four generalizations can be made by ob-
serving these data which are also displayed 1n Flgure 2.
These generalizations are: (1) those who were going to
exit home economics teachipg did so much earlmep then did
cﬁe agriculcure or bueiness teechers; (2) those who were

going to exit bu31ness teaching did 80 at a rate slightly

below the exit rate for the home economics teachers,
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(3) those who were exiting vocational agriculture teach-

n
o]

ing did so at a slower rate than the business or home
economics teachers, and (4) the differences between -the
rate of exit for the areas of vocational education after
each teacher had obtained seven years of experience was
negligible,

The jobs taken once exit occurs differ consider-
ably for each of the vocational services. The 14 persons
who exited agriculture teaching after one year sought
employment as follows: 29 percent in business, sales or
secretarial jobs; 14 percent in a profession; 7 percent
in higher education but not teaching; 21 percent returned
to college; 21 percent entered military service; and 7
percent were not asccrtained. Of the 12 persons who
exited business teaching after one year of teaching ex-
perience, 3 (25 percent) became homemakers, 2 (17 percent)
entered the business world, 4 (33 percent) obtained class-
room teaching jobs out of vocational education and 1 (8
percent) did each of the following: entered military ser-
vice, traveled in Europe and not ascertained. The former
home economics teachers were far less diverse in their
employment after one year of teaching. Thirty of the 93
exited home economics teaching after one year. Sixty-
seven pe.cent became homemakers; 17 percent obtained a
business, sales, or secretarial job; 3 percent sought
employment in a profession; 3 percent entered a service

occupation; 3 percent returned to college; and 7 percent

became non-vocational classroom teachers..
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| Two years after graduation finds the trend continu-
|

%* ing. Twenty-seven (238 percent) had exited agricultural

| teaching. The percentages for business and home economics

}l\ were 49 and 59 percent, respectively. The jocbs taken by

former vocational teachers when exitin

o aftrar Aahtalinin
7 - e e e - Vaswes - e - e ds W W e W W die dnd

N
jj one and two years of teaching experience are summarized
|

as follows:

B Agri- Home Eco-
Ty N culture Business nomics

Number having exited 20 . 55

School administration
2 Professions

o Homemaking -
EN Farming

i Business, sales, or

(& gsecretarial

£ Higher education, not
4. teaching

. Back Co college

i1 Health occupation

'?u Non-vocational class-

£

N
-~

room teaching

Military

' Several jobs in one year
B Illness

. Not ascertained
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Each succeeding year was so analyzed. With this
information and reference to Appendices E-1, E~2, and E-3
several generalizations were readily apparent. These
were: B

| 1. Nearly all business teachers upon exiting
vocational teaching became: (a) homamakars- (b) business,
sales, or secretarial workers; o (¢)4n997vo¢agi9qal
classroom teadhers. o /“ - - |

‘2. ZMbst Lome economics teachera left vocational

- L
Y »

classrbom teaching tc became full-tima aomamakers.‘
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3. No one occupation attracted most of the former

agriculture teachers.

4, About equal numbers of former agriculture

teachers were attracted to school administration, busi-

ness and prgfe igga_.l jgbs= Sama anflnrnﬂ MmN _ar

== — e RO WU WA &KAWALT V
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¢
|

classroom teaching.

5. Agriculture teachers entered a much wider
range of jobs than did home economics or business teachers
upon exiting teaching.

These data support the derivation of five career
pattsras. The patterns are called deacriptive patterns
to distinguish them from the Miller-Form Patterns and are
titled: (1) family oriented pattern, {2) in-out pattern,
(3) horizontal pattern, (4) vertical vattern, and (5) cau-
tious, A definition and discussion'of these patterns is

reserved for section J of this chapter. The remaining

profiles and the Miller-Form Patterns will be analyzed
first in sections C- 1.

Millet-Form Career
Pattern Paradigm
The report turns now to a description and an
analysis of theiﬁiller-Form Career Pattern Paradigm. It
will be recalled that the ocrupationa] span of a career
has been described as 1ncluding three stages. initial,
trial and stable, For this study ths initial phase of
the teachsrs career was defined as a job taksn for only
one year immediately after college gradust on, ths trial

phass for two ysams or any job taken after the initial
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phase for less than two years, and the ztable phase is
entered when a job is held for three years., Each shift
in schools was considered a job change.

Miller-Form have found 14 patterus of the various

1-T-S combinations. Sewven of these hav

been classified
&8 secure patterns and seven as insecure patterns. One
person might teach in school A for one year, move to
school B for two years, and then exit teaching becoming
employed as & salesman for five years. Such a pattern
would be 1-T-S (ciassified as secure pattern number 5).
Another person may teach for four years in school A, move
to school B for one year, then to school C for another
year, exlt teaching to become a salesman for one year and
finally become a County Agricultural Agent for one year.
Such a pattern would be S-T-T-T-T which is insecure pat-
tern number 12.

A problem is confroﬁted when attempting. to clas-
sify the former women teachers who were fandlyloriented;
fhat is, they had interrupted their career to raise a
family. 1t was decided to regard all of these as a~gepar-
ate grcup in the analysis, and this analysié will be re-
ported in section J of this chapter which deals with
descriptive career patterns.

Ninty-two careers could be classified in one of
the 14 patterns and ‘these are presented in Tablé 6,
Sixty-three or 69 percent of these had sécure careers
and 31 perceént ingédiire caresrs. Each of thé vocadtional

services had ‘approximdtely 70 pércent of theif careers in




63

Table 6, Career Patterns of Former Voecational
Teachers by Area of Vocationmal Choice

Area of Vocational Choice
Miller-Form Total| Agri- " Home
Career Pattern culture | Business | Economics
Secure Patterns
1 (S) 14 11 3. 0
2 (1-S-T-S) 0 Q 0 0
3 (S-T-8) 3 3 0 0
4 (1-8) 8 5 1 2
5 (1-T-8) 14 9 3 2
6 (I1-T-S-T-8) 1 1 0 0
7 (T-8) 23 18 2 3
(Sub total 63)
Insecure Patteras
8 (T-S-T) 4 2 1 1
9 (1-T-S=-T) 1 1 0 0
10 (I-T) 3 2 0 1
11 (T) 1 1 4 0
12 (S-T) 17 15 1 1
13 (1-s8-T) 3 1 2 0
14 (T-T-7-T) 0 0 0 0
(Sub tetal 29)
Total 92 69 13 10
. ! . .
I = Initial
T = Trial
S = Secure

Career patterns 7, 5 and 1 characterizs 81 percent

M t
Ay 4
S

. I .

the secure pattern, exciuding, of course, those former

business and home economics women who became homemakers.

of the secure careérs;'”Career”pattefn 7 has a trial
phase (job for 2 years) followed by & stable phase (a
jo% héid\fbfwﬁhrée or more years); pattern 5 has an’
initidl phase, a ‘trial phase and & ‘stable phase while' the

careers of pattern 1 enter & stable phase immediately.
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The majority (59 percent) of the insecure careerists have
pattern 12 whica has a stable phase followed by a trial
phase, The remaining insecure patterns were distributed
among patterns 8, 9, 10, 11 and 13, The analysis from
this point forward will ﬁse ?hly the grouped patterns oOf
secure and insecure un’~ss special attention considers

it necessary to exhi.bit each specific pattern.

The 1961 graduates were the only group where year
of college graduation was éésociated with the career
pattern, €Cf the 13 1961 graduates who had left vocational
teaching, 9 had an insecure career, pattern 12. Care needs
to br exercised in an interpretation as this probably
simply reflects the fact that they had shifted out of a

secure job im education.,
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. Profile: The profile of the resbondents’ career
choice and educational history was constructed. This pro-
file included such information as why they chose the oc-
cupation of téaching, when they definitely decided to be-
come a teécher, ﬁhether teaczhing was their first ocoupa-
tional choice; when they enrolled in a teacher education
program and aducation beyond the bachelor's degree.

An open-ended question "to the best of your memory
why did you want to become a teacher" was asked, These
reasons were evaluated to fit inteo a two-facet parédigm.

The first ié characterized as a '"reward-demand" facet.

It is classified by the reasons that a person gives for
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choosing teaching wbich indicates that his reasons were
for the demands that it would make upon him as a teacher
or for the rewards that the 6ccﬁpation would provide to
nim, The secornd facet of this paradigm is the source

of those demaads or rewards. Six sources were identified.
These were: physical, economic, social, interpersonal,
intellectual and ethical.

Of the 168 respondents who gave enough informa-
tion %o be classified, 151 {90 percent) were classified
as choosing the occupation of éeaéhing for the rewards
that it would offer them. The source of the rewards was
physical for 29 percent-and inferpersonal for 45 percent
of the 168 former teachers who were classified. These
data are shown in Table 7. Note that nearly 50 percent
of the former agriculture and home economics teachers but
only 33 percent of the former busiress teachers chose
teaching for the interpersonal rewards that it offered
to them, The former business teachers were characterized
as choosing teaching for the physical rewazds tha* teach-
ing offers.

There was some tendéncy for those former teachers
whose parents had some education beyond high school to
choose teaching ior the physical rewards and for those
whose parents had a high school or less education %o
choose teaching for the interpersonal rewarus. Also the
earlier the person entered a teacher education program

the more likely his reason for choosing teaching was for

the interpersonal rewards.
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Table 7. Reasons for Becoming a Teacher by
Area of Undergraduate Specialization

Undergraduate Specialization
Reason for Agri- "~ |- Home
Choosing Teaching cul- | Busi- Eco-
Facet Source ture | ness |nomics Total
Demands | 1 { 16)
Physical 1 - 2 3
Economic - - - -
Social - 1 2 - 3
Interpersonal 1 1 -- 2
Intellectual 3 i 3 7
Ethical - - 1 1
Rewards o (151)
Physical 10 16 23 49
Economic 3 2 - 5
Social 5 2 2 9
Interpersonal 30 11 35 76
Intellectual 4 - 5 S
Ethical 2 - 1 3
Total 50 3¢ 74 167

The respondents werz also asked to indicate their
level in school when they definitely decided to become a
teacher., Thirty-six percent had decided to definitely
become a teacher by high school graduation but 55 percent
decided in college before the third year. Only 15 pexcent
cf the former business, 24 percént of the former agricul-
ture but 54 percent of the former home economics teachers
had decided to become a teacher by high school graduation.
Over three-fourths of the former business teachers and 59
percent of the former agriculture teachers decided to be-
come teachers in college before the third year. When the.
variable of time that the decision was made to dezfinitely

become a teacher is compared with the sex of the former
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teacherc it was found that 23 percent of the men and 51
percent of the women had decided to become teachers by
high school graduation. The more rscent college gradu-
ates, 1960 and 1961, tended to have made the decision to
become a teacher by high school graduation while two-
thirds of those graduates o€ years 1952 and 1956 did not
make the decision untiL college before third year. |
Then the respondents were asked if teaching was
their first occupational choice and 63 percent responded
affirmatively. Teaching was the first occupational choice
for 57 percent of the former agriculture teachers and 76
percent of the former home economics teachers. It was
not the first occupational choice for 58 percent of the

former business teachers. This difference is significant.

Teaching was the first occupational choice for 56 percent
of the men and 67 percent of the women.

Siightly over half (52 percent) of the former
teachers entered a teacher education program as they
began their college work and nearly one-fourth entered
during the second year of college. Former iome economics
teachers entered a teacher education program much earlier
than did former agriculture and business teachers. For-
'; mer business teacheré are characterized as entering the
n;\ teacher education program qﬁite a bit later tﬂan the
other two groups as 56 percent entered during their third
or fourth year of college, This percent was 45 for agri-

culture teachers and 28 for former home economics teachers.
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The final aspect of the profile of occupational
choice and educational history of this group of former
vocational teachers concerns their education beyond the
_bachelor'é degree, Twenty-eight percent did not do any
work bevond the bachelor's degree. A master's degpee was
completed by 60 (29 percent) but was started by 126 (62
percent) of the group. Seventy-three of the former teachers
began a masters befcre the end of'their first year of
teaching. There was a highly significant difference be-
tween the three groups on this variable. Nearly ali cof
this difference was accoun;ed for by the former agricul-
ture teachers as 40 (56 percent) of them completed a
masters and 80 percent started a master's program before

the end of their first year of teaching.

. Miller-Form Career Pattern: To re-capitulate,

the respondents were asked: (1) why they chose the occu-
pation of teaching, (2) when they definitely decided to
become a teacher, {3) if teaching was their‘first occu-
pational choice, (4) when they enrolled in a teacher
education program, and (5) their education beyond the
bachelors, Each of these items were used to construct a
profile of career choice and educational history. Now
these items are compared using the Miller-Form Career
Pattern Paradigm.

Since so few persons were classified as choosing
teaching for the demands (16 or 10 percent) that it would

make upon them, only the source of the demand or reward

is reported in Table 8. The predominate reason for
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Table 8. Reasons Former Vocational Teachers Choose
Teaching as an Occupation by the
Miller-Form Career Pattern

Career Pattern

Source of the Demand or Reward Secure Insecure

Physical 9 4
Economic 3 0
Social 4 3
Interpersonal 24 14
Intellectual 9 1
Ethical 1 1

Total 50 23

choosing teaching was interpersonal for both the secure
and insecure pattern holders, Those persons who entered
teaching for interpersonal reasons were equally apt to
have a secure or an insecure career pattern while those
vho entered teaching for intellectual reasons were much
more likely to exhibit a“secure battern.

Those who definitely decided to bescome a teacher
while in college were three times as likely to have a
secure career pattern than to have an insecure pattern.,
The insecure pattern was exhibited by 55 percent of
those vho began their college work in teacher education
while 40 percent of the former teachers who had secure
patterns entgred teacher education at that.ppint.

When the Jata concerning education beyond the

bachelor's degree are contrasted with the career patterns

the results are quite revealing. These data are:
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Completed

B. S. Only a Masters
Secure Career Pattern 19 percent 48 percent
Insecure Career Pattern 0 percent 62 percent

It indicates that the former vocational teachors who had
education beyond the bachelor's degree were likely to

also change jobs.
Employment History

. Profile: This section of the report attempts
to describe former vocational teachers as they responded
to their world of work. An analysis of the quality of
this employment profile is reserved for the 2., component
of this section which discusses the career pattern. The
employment profile of the 205 former vocational teachers
begins immediately after high school graduation when 83
percent enrolled in college. About equal numbers of the
others gradually enrolled in college each year with 3
percent still entering eight or more years after hiza
school graduation. No one area of jobs attracted the 17
percent who did not go immediately to college but mili-
tary service (5 percent), and holding a series of part-
time jobs (6 percent) accounted for most of them. This
variable is a factor only in the careers of men, as 99
percent of the women formér teachers graduated from high
school and went immediately to college.

It is importént to recall at this point that one

criterion of selection was that the respondent begin

teachihg immediétely after college graduatién and that
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the respondents are not all college graduates of the same
year. Some graduatad from college as recently as 1961
and others extended back to 1952. During the 13 ywar

span that is included, 20 percent obtained one year of

ind then exitad tua

teaching experience 23 percent
years, and 19 percent three years.of teaching experience.
The number of teachers leaving after obtaining four or
more years of classroom teaching exXperience sharply de-
clines as is shown in Fikure 3. 8o the typical former
vocational teacher is likely to have had two or three
years of teaching experience. The converse relationship
needs to be explored; tha“ is, the longest consecutive
time spent in any one school by these former teachers.
Thirty percent had one year in one school, 29 percent had
two years in one school, while 18 percent had three con-
secutive years of experience in one school before exiting.
Wide variation existed among the three groups of
former vocational teachers in the years of experience of
those who exited. Seventy-five pefcent of those who
exited home economics teaching and 62 percent of those who
exited business teaqhing did so with three or less years
of teaching experience while only 45 percent of those who
exited agriculture classrooms did so with three or less
years of experience. Another way of explaining this is
to note that the peak e..it rate for both business and
home economics teachers occurred at the end of two years.
This peak was at the end of four years for agriculture

teachers. Those who exited business and home economics




72

25
20 1
15
10

l—m

Yoars of teaching experience

Percont Exiting

FISURE 3. YEARS OF EXPERIENCE OF THOSE WHO EXITED
VOCATIONAL TEACHING

30 /\\
25 )

g
L 20
ol
4 15 -
g 10 f
°
Rgricultur
?; 5 siness °
oms economics
4 5

V) 1 2 3 4 7 8 9

Years of Teaching Experience

FIGURE 4, YEARS OF EXPERIENCE OF TEOSE: WHO EXITED
VOCATIONAL TEACHING, BY AREA OF SPECIALIZATION




- 73

teaching were as likely to exit with three years of ex-

perience as they were with one. The agriculture teacher
¥, prolonged this rate of exit and he was as likely to exit
with five years as he was with one year of experience.
After obtaining the respective years of teaching experi-
ence in each of the fields the likelihood of the teacher
exiting the classroom declined very sharply. Fi_ure &
explores these relationships.

Nearly all (91 percent) of those who exited
classroom teaching had experiences in no more than two
schools. Approximately the same number of jobs were held
after exit from teaching as were held in education,. in as
much as 90 percent of the respondents had also held one
il or two jobs outside of education. Those who remained as

| full-time homemakers after their exit from‘teaching were
;f classified as having had one job. The respondents were
i} not asked if they were curréntly teaching part-time, but
30 (24 of these former home economics teachers) volunteered
that they were currently‘teaching part-time day or even-
ings.
Another aspect of the employment history was'thq
-t reasons that former teachers gave for leafing classroom
| teaching. L ne respondents were asked to iist a reason
for each job change. Lﬁ'the respohdent laftlteaqhing on
more than one occasion the reason for"the last eﬁit was
considered. These reasons were then grouped and are
ﬁﬁ listed in Table 9. A quick glance at this table reveals

that the reasons reflected differences in orientation of
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room Teaching by Area of
Vocational Teaching

Reasons for Leaving Vocational Class~

Area of.'Voc. Teaching

Agri- Home
cul- |Busi- Eco-
Reasons for Exit ture | ness | nomics | Total %
1. Salary 20 4 - 24 |12.50
2. Pcor classroom
and other as-
gignment 8 2 2 12 6.25
3. Marriage -- 2 7 9 4.69
4, Husband took
job that ne-
cessitated
moving - 3 23 26 (13.54
. Maternity -- 21 &4 65 |35.85
6. Return to
college 7 YA 4 13 6.77
7. Inadequate
preparation -- - 1 1 .52
8. Desire 9-month
employment 1 - - 1 «32
9. Ovportunity to “
explore self 1 -- -- 1 «52
10, Wanted a chal-
lenge 1 1 -- 2 1.04
11, Poor adminis-
tration 4 -- 1 5 2.60
12, Prometien 5 1 2 8 4.17
13. Town too iso- '
lated - - 1 1 .52
14, Help in hus-
bands work -- 1 - 1 .52
15. Good job offer 5 - 1 6 3.12
16, Just disgusted 5 1 4 10 5.19
17, Full-time home-
maker - -- 2 2 1.04
18, To become self-
. emplcyed 2 -- - 2 1.04
190 Drafted 3 - - - e 3 1056
Total 62 38 92 162




those former teachers. 1Items 3, 4, 5 and 17 are for
women who are family'and marriage oriented and comprise
53 percent of the total, This 53 percent is not the
entire female population as there are 127 (62 percent)
women in the study. Of those 90 respondents who did not

give family oriented reasons for leaving vocational

‘classroom teaching, 24 (27 percent) exited for salary

re ysons, 12 (13 percent) exited due to a poor assignment,
13 (14 percent) left tc return to college, 8 (9 percent)
to take a promotion and 10 (11 percent) left wvceational
classrooms as they were "just diséusted." The remaining
22 persons gave 10 other reasons for leaving vocational

teaching.

. Miller-Form Career Pattern: The employment

history included information about: (1) what was done im-
mediately after high school graduation, (2) number of
years of teaching expe:ience, (3) number of schools
taught in, (4) time spent in omne school, and {5) why exit
vocational teaching. 1t will be recalled that 83 percent
of all of thé respondents attended college immediately
after high scheool. 1Items 2, 3 and 4 should not be com-
pared with the Miller-Form Career Pattern Paradigm. These
items are part of the data which determined if the person
had a secure or an insecure pattern. Thus, in a sense,
any statements derived from such a compariéon would be

i, . tological

Table 19 does, however,‘pfesent the data as to why

the respondents left vocational teaching and the career
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Table 10. Reasons Former Vocational Teachers
Exited Teaching by Miller-
Form Career Patterns

. Miller-Form Career Patterns
Reasons for Exit ~Secure I Insecure
1. Salary 15 8
2. Poor classroom and
other assignment o 0
3. Return to college 4 8
4, Desire 9-month em-
ployment 1 0
5. Opportunity to ex-
plore self . . . 0 1
6. Wanted a challenge 1 1
7. Poor administration 2 2
8. Promotion N 5 3
9. Good job offer 5 1
10. Just disgusted 8 1
11, To become self- §
emploved 1 1
12. Drafted 3 0
Total 54 ! 26
|

pattern a.sociated with that reason. About one-third of
those who exhibited insecure career patterns said they
left vocational teaching for salary reasons. Another one-
third left vocational teaching to return to college and
the remaining one-third gave a variety of seven other
reasons. Twentyﬁéighf ﬁercent of those who had a secure
pattern left vocational teaching for salary considerations,
another 17 percent left because of their teaching load,
and 15 percent exited as they were "just disgusted." The
remaining 40 percent indicated that they left vocational
teaching for an array of eight other reasons. Thus, the

only reasons that seemed to differentiate between the
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secure and the insecure Latterns were teachiiag load and

to return to college.

Satisfaction with Teachirg

teaching may also be a factor réﬁsing exit from teaching,
The respondents were given e list of 21 items of teach-
ing and were asked to rate these as 4-very satisfactory,‘
3-fairly satisfactory, 2-unsatisf=actory, and l-very un-
satisfactory aspects of their vocational teachingk ex-
periences. A rean for each of the items was computed,
The means and rank order for the 21 aspeccs of teaching
are shown in Table 11.

1t was necesséry to deterimine if the three groups
varied in their ranking of the 7.1 aspects of ceaching.
For this purpose the Kreuskai-Wallis modei was used,
Variation among the three gcou)s were found.to be just
barely siznificant at the .05 level of significance.
Spearman's rank order czcrelation was then computed for
the three groups and by sex to see which sets of respon-
dents, if any, differed significantly. The ry values were

found to be:

between agriculture and business . 924
between agriculture and home

economics .825
between business and home.

economins .800
between men and women 877

These are very high correlations and none ¢~ the four

pairs differ significantly. This is not really a contra-

diction in statistical observations. The former analysis
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was a measure of the variance among all 21 items in the

three groups and the latter analysis was a measure of the

rank differences for each set or group of two on the 21

items. This difference in statistical observation may

be expressed in another manner. A second glance at

E Table 11 will reveal that former agriculture teachers

o - ranked nearly all (19 of 21) of the items lower than did
the former business or home economics teachers. The

/ Kruskal-Wallis test is sensitive to this difference of

%Z constant lower ranking by one group and the Spearman rank

]* order correlation is not.

| The list of 21 aspects of teaching was clustered
into four sub-groups which were: (1) intrinsic, (2) ex-
trinsic, (3) human relations, and (4) student components

of teaching. This permitted further analysis of the sat-

(S L

isfaction factors. Former teachers were most satisfied
with human-relationr aspects of teaching (relations with
students, relations with fellow teachers, etc.) and most
dissatisfied with the extrinsic factors of teathing (max-
imum salary for classroom teachers, time needed to reach
the maximum salary, amount of paper work, etc.).

Three of the 21 itéﬁs concerned the salary variable
which was a part of the extrinsic component of teaching.
gﬁ When the 21 items were arrayed with the items being most
gatisfactory at the top, salary in general was ranked 13th.
However, the time needeq to reach maximum salary ana the
maximum salary for classroom teachers were ranked 19th

and 21st, respectively. The implication of this is that
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the salary of former wvocational teachers at the time of
their exit was not necessarily a factor causing teacher
dissatisfaction but that the conditions relating to
reafhing the peak salary contributed to teacher dissatis-
faction,
Tﬁere were no rank order differences for the four
sub-groups when compared by sex. Rank order for the ex-
trinsic components for former home economics teachers
differed significantly from the rank order on this vari-
able for former business and agriculture teachers. This
was due to the fact that former home economics teachers
were most digsatisfied with the total time spent on school
duties and salary. These two items were ranked much lower
in the extrinsic component sub-group by the former busi-
ness and agriculture teachers. The satisfaction with 21
aspects of teaching was also compared with the year of
graduation. Although the rank order of these items did
not differ significantly there was a gradual shift to

more dissa*isfaction with the extrinsic components of

teaching by the more recent college graduates.

. Miller-Form Career Pattern: The 21 items of
teacher satisfaction were compared with the Miller-Form
Career Pattern Paradigm. The Spearman rank correlation
between the satisfaction of the secure and insecure cerecer-
ists was found to be quite high at 0.834. The insecure
careerists were found, however, to rank two-thirds of
the items quite a bit higher in satisfaction than did the

secure career pattern holders. Some variation existed
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between the ranking of secure pattern number 1 (which is
characterized as S) and number 7 with a correlation of
0.713. The factors associated with the extrinsic, human

relations and intrinsic satisfactions were rated quite

gimilarly. However., thase exhibitin

1g pattern number 7
raved rhe satisfactlions associated with the students much
lower than did those holding pattern number 1.

The Spearman rank correlations between the secure
and the insecure pattern holders for the four ~roups of

satisfaction are as follows:

Extrinsic factors of teacher satis-

faction .581
Human relations factors of teacher
satisfaction 934
Student relations factors of teacher
gsatisfaction 536
Intringic factors of teacher satis-
faction .996

The difference in satisfaction between those persons with

secure and insecure patterns is clearly with the extzinsic

factors. Basically, the secure pattern holders were dis-
satisfied with the salary items while the insecure
tareerists were more dissatisfied with paper work, extra
time to do the school work, etc. This difference may be
indicative of recent job changes by those ciassified as

having insecure career patterns.
. Work Values

Profile: I? was believed that the work wvalues

persons hold might influence their careers. To measure

these work values, the respondents were given ten state-

ments that represented four different sets of Job values,

-~
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These sets of values were self-expression values, people-
oriented values, extrinsic values, and other values,

They were asked to considéf to what extent any job or :
career would have to satisfy each of the ten statements.
in order for it to be an ideal job requirement. The
rating was on a l-high, 2-medium, and 3-low ideal job
requirement scale. The analyses for each of the four
sets of values are found in Table 12, The respondents
had high (low scores) self-expression and people-oriented
values and much lower extrinsic and other values.

An attempt was made to determine if these ideal
job values were found in teaching. To this end theA
respondents were askéd to indicate if each statement was
descriptive of teaching by checking yes oxr no. Chi-
gsquare analysis was ferformed comparing the ideal job
requirement that the respondent heid and if he felt
teaching measured up to his ideal job. Ihese chi-square
values are also shown in Table 12. The responses are
very consistent with their id=al job expectations,
?eople-oriented values were rated highest for teaching,
followed very closely by the self-expression values,
There was-some doubt on the part of the respondents if
their extrinsic ideal job wvalues could be found in
teaching but there was no doubt that the other values
could not be met in teaching.

?wo differentes stand out when the job values are
compared with the area of vocational specialization. The

first concerns the similarity between the concept of an

ideal job held by the former agriculture and home

I
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Table 12, 1ldeal Job Values and 1If Teaching
Measured Up to Those Values

Lo | | If Ideal Job
‘ Ideal Job | Statements Comprising Value Was Met
Values Ihose Values Mesan | in Teaching
An opportunity to use |1.14 0.049
my special talents ‘
Self-ex- and abilities
pression | pormits me to be cre- |1.43 2,768

‘ative and original

Work with people 1.40 0.113
: People- Opportunity to be 1.65 0.371
) oriented | helpful
= Exercise leadership 1.26 0.660
Earn a great deal of 1.93 1.211
‘ rovid 2.09 5.134%
. . |-Provide status and . .
Extrinsic prestige
; Provide a stable, se- |1.54 1.465
- cure future
. Provide adventure 2.06 19,294*
Other Be relatively free of |1.64 5.049%
supervision by
others

*chi-square values significant at .01l

economics teachers. Their self-expression and people-
oriented, ideal jeb values were nearly identical, while
the former home economics teachers were siightly lower on
::; extrinsic and other ideal job values. Zhe second dif-
- ference of note is that the former business teachers had
ii much lower self-expression values than did the former
agriculture and home ececnomics teachers and much higher
extrinsic ideal job values.

The ideal job values were compared with many of

the other variables and this yielded aome interesting
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observations. Ihere were only slight differences in the
job wvalues of those who chose teaching for the demands
and those who entered teaching for the rewards. The
ideal self-expression and extrinsic job values of those
who selected teaching for the demands. was rated slightly
'higher than those who selected teaching for the rewards.
Those who entered teaching for the interpersonal rewardsz
that teaching would provide to them rated all ten state-
ments higher than those who entered teaching for the

physical rewards.

. Miller-Form Career Pattern: The work values
were measured gy a set of ten statements that were thought
to represent four different sets of job values. These
sets of job values were: (1) self-expression values,

(2) people oriented values, (3) extrimnsic values, and

(4) other values. The respondents were asked to consider
to what extent any job or career would have to satisfy
each of the 10 statements in order for it to be an ideal
job requirement. The ratings were l-high, 2-medium, and
3-low ideal job requirements.

Thetmeah for each of the four sets of values was
computed by career pattern and is presented in Table 13.
Those former teachers with secure career patterns had the
highest self-expression values. However, the differences
between the two career patterns is negligible on this
value. Those former vocational teachers exhibiting an
insecure career pattern had the highest people oriented

vaiues. The extrinsic values were held squally by both
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Teble 13. Mean. Work Values and Career Patterns
of Former Vocational Teachers

Career Patterns

Secure Insecure
Work Values  |Tqgal Tdeal |
‘ Job | Teaching | Job | Teaching
Self-Expressio , :
use my special '
. talents
| Permits me to be 1.39 1.15 1.41 1.00
creative and
original
?7 People-Oriented
7’ Work with people 1.42 1.03 1.24 1.00
5 Opportunity to be 1.24 1.03 1.17 1.00
;:’ helpful
o Exercise leadership| 1.54 1.18 1.59 1.07
- Extrinsic
S— Earn a great deal 1.83 1.90 1.93 1.93
- of money
s Provide status and | 2.03 1,51 2.24 1.38
y prestige ‘
Provide a stable, 1.39 1.28 1.69 1.25
) secure future -
. Other
’ij Provide adventure 1.62 1.60 1.97 1,61
| Be relatively free | 1.68 1.41 | 1.55 1.18
of supervision - - ’ ‘
by others
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groups and the stable career group ranked the other
values higher than did those possessing insecure career

patterns. Thus, none of the sets of values really dif-

ferentiated between the basic career pattern groups.

oo ol solec odeodooncssusedom -~
VIIT Wi LIIYW D LALTUITLIILD 4 15

of extrinsic and other values did, however, distinguish.,
Those statements concerned status and adventure in the
ideal job for the secure careerists but were rated much |
lower as an ideal job value by the insecure careerists.

The attitude of the former teachers whether these
values for their ideal job could be met in teaching were
ascertained and are also presented in Table 13. Both
groups were of the attitude that their ideal self-expres-
sion and people-oriented values could be met in teaching.
The former vocational teachers indicated that their ideal
extrinsic values of earning a great deal of money and
providing status and prestige could not be met in teach-
ing, The remaining ideal extrinsic value of providing a
stable, secure future was more likely to be met in teach-
ing. Careerists exhibiting a secure pattern indicated
that their other ideal job values were not descriptive of
teaching while those holding ar insecure career pattern
revealed that their ideal job values of adventure were
not met in teaéhing but their value of being free of

supervision was met in teaching.
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Attitude Toward Re-entering
Vocational Teaching

. Profile: The attitude of the respondents

toward re-entering vocational classroom teaching was con-

do

2 o
o LD

o]

.
L

sidered a very important aspéct of the study du
staffing, recruitﬁent,'and in-service implications.
Seven questions were asked to obtain some notion about
the attitude toward the re-emtry variable. The first
question simply stated, "If approached, would you consider
re-entering vocational teaching?® Fifry-five percent of
the respondents indicsted a positive attitude toward re-
entry, while 45 percent possessed a negative attituds
toward re-entry, Further, 33 percent indicated that they
would re-enter on a full-time basis, and 49 percent on
some part-time basis. Only 18 percent said they would
not re-enter vocational teaching on any basis. Some
differences appear among the three groups on their atti-
tude toward re-entry. Former home economics and business
teachers (groups composed primarily of womexn) were much
more willing to re-enter, though on a part-time basis than
were former vocational agriculture teachers. Nearly one-
third (29 percent) of the former vocational agriculture
teachers said taney would not be'willing to re-enter.

Then the respondents were asked the type of posi-
tion or job that they would comsider if they re-entered
vocational education, The choices ware classroom teacher,

local director, vocational guidance, supervisgion, voca-

tional coordinator and state consultant. Classroom teaching
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;e was selected by 107 or 72 percent of the 148 respondents.
‘ Though they were asked to indicate their second choice,
only 75 of the respondents did so, and 26 of these indi-

cated that vocational guidance was their second choice

— . WD ——— -

if they re.entered vacational teaching. Former business
and home eccnomics teachers would overwhelmingly prefer
. a classroom position if they re-entered vocational tesach-

ing (91 and 89 percent, respectively), Only 38 perceant of

,~?k'f;
¥t

the former agriculture teachers indicated that their first
cholice was classroom teaching if they re-entered vocational
teaching, though it also was the highest in rank order for
them. The remaining 62 percent of the former agriculture
teachers were about egually divided among the other five
choices.

The former teachers sensitivities toward refresher

type courses was ascertained. The choices provided were:

i (1) none would be needed, (2) methods of teaching,

'fi (3) technical subject matter, (4) growth and development

;{; of students, ané (5) social and philosophical foundations g?
?i% 'of education. The respondents were asked to check all | ';
‘ft of the five areas that they thought they would need if R

they were tec re-entexr vocational teaching. Eighteen

;'}3 -

;ﬁ percent indicated that no additional cocurses would be
needed, 42 percent chose only technical subject matter,
24 percent chose a combination of two items and 5 percent
selected a combination of three or more items. Social

and philoscphical foundations of education was selected

singly or in combination by only &4 percent of the - o
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population while technical subject matter was involved
in 75 percent of the selections.
Information regarding how often supervision by a

vocaticnal supervisor (not a high school principal or

ct
r
h
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teachers was obtained. They were asked to check néver,

2 times a year, 4-6 times a year, or once a month. The
amount of supervision was equally distributed between
choices '"never," and "about 2 times a year," as each of
these items was checked by 46 percent of the respondents.
Two-thirds of the former teachers indicated that if they
re-en;ered vocational education they would want the same
amount of supervision as when they were teachers. Nearly
all former business teachers indicated that they were
never supervised, which is contrasted with 71 percent of
the former agriculture teachers who were supervised twice
a year. All of the former home economics teachers were
equally divided between these two alternatives,

The final question about the attitude of the re-
spondents toward re-entering vocational teaching concerned
the level of pay tﬁét they would expect. Four choices
were provided., These were: (1) equal to pay of present
job, (2) more than present job, (3) less than present job,
and (4) equal to the pay of present vocational teachers.
Fifty-three percent of those respondents indicated that
if they re-entered vocational teaching they would e:pect
pay equal to that of present vocational teachers, 26 per-

cent would want more than their present job, and 19 percent

— Wudu

- A
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would want a salary equal to that of persent job, The ;5
majority of the female former teachers would want tec be
paid at a rate equal to that of present vocational
teachers. For the former men vocational teachers the
sala

present job,

Miller-Form Career Patterns: The items which i

comprised the attitude of the former vocational teachers
toward re-entering vocational teaching weres: (1) attitude !
toward re-eatry, (2) on what basis they would re-enter,
(3) type of position desired if they re-entered, (%) in-
service courses they would aeed if they re-entered,
{5) supervision received while teaching, (6) supervision
wanted if they re-entered, and (7) pay wanted if they
returned to vocational teaching. o g
The data presented in Table 14 is most revealing.
The reader will note that information on 91 former teachers
are included in this table, but only 44 percent of these
had a favorable attitude toward re-entering vocational
teaching., There were major differences between those with
secure and those with insecure patterns. Oﬁly 32 percent
of those wh: were classifiéﬁ as having a secure career
pattern had a favecrable attitude toward re-entering voca- 3
tional teaching while this figure was 59 percent for those
who had insecure career patterns, Secure patterns 5 and 7
account for néarly 40 percent of the negative re-enﬁry .

considerations. These patterns are characterized as

1-T-S and T-S, respectively. Insecure pattern 12 was
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> Table 14, Career Pattern and Attitude Toward Re-
o entering Vocational Edu-ation by
Former Vocational Teachers

Attitude Toward Re-~entering
Career Definitely Probably Probably Definitely
Nn No

o Pattern Yas Yag No Noe Total
™ Secure
= 1 2 3 4 5 14
s 3 1 0 2 0 3
i 4 ¢ 2 3 3 8
) 5 0 3 9 2 14
e & 0 0 1 0 1 o
ot 7 2 7 7 6 22
e Sub-total (5) (15) (26) (16) (62) f5%
B % across (&) {24) {4Z) £28) (100)
;; Insecure
Fk 8 2 2 0 0 &
7 S 0 1 0 0 i
10 0 1 2 0 3
11 0 0 1 0 1
12 2 ° 6 0 17
13 1 2 0 O 3 =
Sub-total (5) (15) (%) (0) (29) :
% across (17) (52) (31) {0) (100) o
Total 10 30 25 16 91
exhibited by over 50 percent of those insecurs careerists who ;;

possessed a favorable attitude toward ra-sntry. This pattern
is characterized as once heving had a secuxre phase but is

4 currently in a #£riel phase. Thus, %two statementz appear to be
valid. These are: (1) persons whc have bsen characterized as
@ having & secure caree:s patitern are not interested in re-enter-

ing vocational céaching, and {(2) if a former teacher has

-~ Lin?
Testd

interrupted his stable caresr phase he will véry likely be ]

" receptive toward re-entering vocational teaching. >




- = e~ e — S IR Mt e B
—— e e T T T N LT - B

92

A similar condition is true vhen the re.pondents
were asked on what basis they would re-enter vocational
education., A total of 68 former vocational teachers, ex-
cluding those who became homemakers, provided this infor-
mation. Seventy-two percent of those 68 had a secure
pattern. Nearly 34 percent would re-enter vocacional
education on a full-time basis, 38 percent on some part-
time basis and 28 percent would not consider re-entering
vocational teaching on any basis. Approximately 68 per-
cenit of all of the former teachers who had insecure
patterns would re-e#nter vocational teaching on a full-
time basis while only 21 percent of those who had g secure
pattern would re~enter on a full-time basis. However,
nearly 50 percent of those who had a secure career pattern
would re-enter vocational teaching con some part-time basis,

There was some slight tendency for those with
insecure careers to have a preference for supervision or
consultant positions if they re-entered vocational teach-
ing. A comparison of the career patterr. and need for in-
service education reveals the following trends: (1) both
patterns selected technical subject matter more frequently
than the other alternatives provided, (2) the insecure
careerists was more likely to indicate that no re-fresher
type courses were needed than was the secure careerists, and
(3) the secure and the insecure careerists tended to check
only one alternative.

In addition to the above variables, the career

patterns exhibited by the former vocational teachers were
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compared to the amount of supervision desired and pay ex-
pected if they re-entered vocational teaching. Essen-~
tially the insecure careerists, if they re-entered voce-
tional teaching, desired the same amount of supervision

as when they were teaching,while the secure careeristis

were ambivalent towards having the same or more supervision.
The former vocational teachers who had secure careers de-
sired pay equal to their present job and the insecure
careerists desired to be paid higher than their present

job if they re-entered vocational teaching.
Social Status and Mobility

Profile: A person's social status is an impor-
tant aspect of .his work. This is hard to measure meaning-
fully, and taken alone it may not be a factor at all im
the career pattern of former teachers. The preceding
chapter emphasized that teaching is still used as a major
vehicle to achieve entrance to middle class society.

Prior sections of this chapter have already stated that
two-thirds of the respondents had parents whose work was
classified as blue collar and about 62 percent of the
respondents wete-rpral residents when attending high
school, These.and other factors provide some indication
that the respondents came from families that possessed
something less than normzl middle class attkibutes.
Therefore, a comparison of their social status
&8s a. teacher to that of their pareunts makes-sense. Nearly

50 percent.of the former teachers. percaived. their social .
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status as higher than that of their pavents while only 13
percent indicated that it wes iower than their parents.
Sixty-six percent of the former agriculiure teachesrs said

their teacher social status was higher thaen their parents,

- %

wiile only 35 percent of the former businesz and home l
economics teachers perceived their teaching social status

in such & menner. It was also revealed that the lower

the educational level of the parent, the higher the former

teacher perceived his own sozial status.

Strict attention needs to be devoted to an analysis
of what hapiined to social gtatus afrer the respondents
exited vocational classroom teaching. Economics becomes
an intra-related fsctor influencing mobility once a per-
gori has a job and seeks to trancfer ¢o another. Therefore,
it is logical to have the rating shift to a socio-economic
scale. A socio-sconomic scale which ranks about 245 ocecu-
pations was employed for this purpose (See: reise in
Bibliography and intthe“collection of Data section of
Chapter Three), Teachers were ranked on this scale which
has 0 and 160 as ltS limlts, at 72, Thus, a job that the
person obtained xmmeelately after exiting teaching could
be scored as higher than, equal to or lower than teaching
in socio»economic status, The scores were obtained and !!
are shown in Table 15 bv sex. Nearly 50 percent of the
respondenta became full-time homemakers and were not rated

/

Men and women went higher or lower in socio-economlc
At ke .
status as they left teacning in about the same ratio. The

< s "“_; Pon Y

socio -economic status of 36“of the persons was lower and 25
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Table 15. 8ocial Status, By Sex, of the Job
Taken as Former Vocational
Teachers Exited Teaching

Social Status Sex
Ranking of Job Male Female Total
39 - 1 1
49 1 -- 1
56 3 - 3
59 1 -- 1
60 1 ~e 1
61 5 8 13
64 2 - 2
65 3 1 4
66 4 -- 4
68 6 - 6
72 (teaching) 21 11 32
76 1 1 2
81 -- 1 i
83 17 4 21
84 1 - 1
Full-time
homemaker 85

higher than that of a teacher. The socio-economic status
of the job taken as the former teachers exited teaching
was compared to a series of other variables and the fol-
lowing observations recorded:

1., Parents' education was not related to the
status of the job taken after educeation.

2. Those who decided to become a' teacher in col-
lege were more likely to take a job with a lower socio-
economic stdatius vheh tliey exited teaching than were those
who ‘deé¢ided ‘to become a teacher while scill-‘in high scheol.

3/ " Thé later the ‘Fespondent entered a teacher edu-

cation ﬁfﬁgfﬁﬁﬁthé“méfeﬂlikely he was'to take a jocb lower

; ! v -'g‘?ﬁ‘"‘g ¥ Vi 4T gt v T L PP BRI YUY ARERTAILIRY ToN . .
in socio-econdmi¢’ status ‘when he eéxited ‘téaching.




4. Those who perceived their social status as
a teacher to be higher than that of their parents, ob-
tained jobs upon exiting teaching that were higher than
a teacher in socio-economic status.
} 5. Nearly all of the former teachers whose
upon exit was higher in socio-economic status than a
teacher had education beyond the bachelor's degree.
A profile of status and mobility becomes apparent.
Clearly, former teachers .n this study were much higher
in social status than their parents, Socio-économic status
o of those former teachers who remained in the job market
was not sex related. Exit from teaching by those who
did not become full-time homemakers was to other middle
- class jobs. Former teachers with education beyond the

. | bachelor's degree were able to climb in socio-economic ,

status as they exited teaching.

. Miller-Form Career Pattern: The social status
of the teacher compared to that of his parents was analyzed
employing the Miller-Form Career Pattern Paradigm. These | -,
data are tabulated in Table 16. Those persons with in-
secure patterns tended to rank their social status as a
teacher as being higher than the social status of their
parents, Those respondents with a secure career pattern
percelved their teacher social status as being equal to
or abéve that of their parents.

| The da:g,concef#@qg the sSq;o-econmmic‘status of
the job taken upon exiting'vocational teachirg were sum-‘

marized as follows:

ERIC

PAFullToxt Provided by ERIC
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Secure - Insecure

Patterns Patterns
- Job BELOW the soc-&co/teacher 24 6
] Job EQUAL to the soc-eco/teacher 20 6
) Job ABOVE the soc-eco/teacher 12 10
E These data support the conclusions that: (1) former voca-
- tional teachers with secure patterns were not influenced
- by socio-economic status, and (2) former vocational

teachers who sought jobs higher in socio-economic status
than teaching were likely to be classified as having an
insecure career pattern.

Table 16. Perceived Teacher Social Status of

Former Vocational Teachers Compared
to That of the Parent

— by .Career Pattern .
L _ __Social Status
a Caraar Pattern Below Equal Above Total
5 Secure
‘):5 10 1 2 1]
> 3. 0 3 0
e & 0 4 4
&§\ So 2 B 5 ; 12
A4 6. O 0 1
7. S U I A
5 \ Sub-total (4>  (24)  (35)  (e3)
%% % acrosg  (86.4) (38.1) (55.5)
53&  Insecure h | |
8. ¥ 2 2
9. 0 0 1
o010, 0. 20 e Y
X N 11 ° 0 1 0
o o 120 e 1w v Boniies 32 v e
B 0 0 3 |
e Ty Sub:t‘oé’alr‘« ; \(1) ‘5‘.‘..33?(8) 0 TP tig‘)u*,‘. ﬁ i(}"2’*8*)
Ty 3 aCro8B v i (326)1. 0. 0€28:6) 051 (07 08) : e
Total 5 32 54 91
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Descriptive Career Patterr.s

Five other basic patterns called descriptive

career patterns were evident at the end of section B.

These were: (1) family, (2) in-out, (3) horizontal,

(4) vertical, and (5) cautious career patterns. Each

of these five categories are defined in the following
;: discussion and account for all but eight of the careers.
There is some overlapping within the five categories as
some persons may have, at one time or ancther, identified
with more than one type of job. This duplication was
E, avoided as much as possible and is explained in the ap-
23 propriate discussion, Any method to completely avoid the

duplication by forcing the former vocational teachers into

a specific pattern would be indefensible as the data con-

e cerr. not the total or final careers of the former

time of the study. They could continue to change as

time passes,

i
!:” ~ teachers but careers as they have progressed up to the
:
|
r

;;' Family Crisnted Pattern: This pattern is de-

) fined as those persons who left sducation to become home-
makers and it characterizes the careers of 111 women,
Thirty-one of these women are also included in the next
pattern (in»out pattern) to be discussed This pattern
includes 78 percent of the former home econem&cs teachers
and 82 percent of the former women business teachers.
Sixty-six of these 111 women taught in vecational classwv

rooms and then proceeded to become homemakers and thus

\‘ . .- f - 1’,‘*.
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had no other work experiences, - When the in-outers were
added this number rises to 92 of 111 women who had only
classroom teaching and homemaking experiences. Seventy-
five of this group had teaching experience in only one
school befg;e exiting vocational ciassroom teaching.
Another eight had one or more years experience in busi-
ness, sales or secretarial work; and four had experiences
in the professional cg;egory;

In-out Pattern: The in-out pattern is defined
as those former vocational teachers who re-entered educa-
tion after leaving vocational classromm"teaching for non-
educational employment, A total of 40 persons; 33 women
and 7 men, exhibited this pattern. These were ﬁlotted
and are shown in Figure 5. The problem of overlapping
of the five categories or patterns becomes paramount here.
it was decided to include those 31 women of the "family
oriented" pattern who also re-entered education. Three
routes or sub-patterns appear to dominate this group.
The route followed most often was £rom school one to home-
making, to re-entry; nexf in frequency was the ?oute—frqm
school one to school two, to homemaking or business, and
then to re-entry; and‘the third popular route was from
schco! to business to re-entry. A total of 23 persons
re-entered education from homeﬁ@kiné éhd llmre-entered
from a businesé, sales ot secretarial occupation. There
is also a sub-pattern plbtted in Figufe 5, which is those
persons'who spééificallyHre-entered ;gcatioﬁél éducétioﬁ
at one. time or another, Thirteen of these re-eﬁfer;d |

vocational teaching from homemaking; 4 from a business,
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sales, or secretarial job; 4 from non-vocational classroom
teaching; and 1 each from school administration, profes-
sional, service, travel and several jobs in one year.

The mode for the number of jobs held to that point in

- oa hee mlom e Lmcmsman mom o ded o 1 demm olemmn amm
ACLL Calcers wy LUuTde LOLMEl VvVoCallllald veacClusrs was

Horizontal Pattern: Horizontal pattern refers
to movement among a series of positions available at one
;ﬂ levél in education. For this study it refers to those

g who exited vocational classroom teaching to assume some
; other type of classroom teaching. These data on eight
careers, five of whom are men, are plotted and shown in
Figure 6. They do not include those 18 ¥in-outers" who
also taught in non-vocational classrooms. Three of these
eight former vocational teachers with horizontal career
patterns entered a non-~-vocational classroom as they
exited vocational teaching, and another three entered by
?ﬁ first returning to college and then to a non-vocational
| classroom and the final horizontal careerists had teach-
ing and business experience. All five of the men re-
mained in the non-vocational classroom teaching upon
their exit from vocational teaching.

Two left vocational teaching after one year and
one had as long as six yesrs of vocational teaching. be-
fore exiting. The typical former vocational teachex

exhibiting this pattern had a mode of three jobs, with

no person having more than four jobs to that point in

their career.
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Vertical Pattern: Twenty-five careers of these

former vocational teachers were characterized as exhibit-

ing a vertical pattern. A vertical carear pattern refers

to movement up or down between positions differentiated

by their rank in some formal or informal hierarchy.

Men, and former vocational agriculture teachers comprised
nearly all of this pattern. Most of the movement was
from vocational classroom teaching to some administrative
post such as high school principal, or school superinten-
dent. However, four were from high school to college
teaching. Twenty-one (77 percent) of the 27 former
teachers remained in this job after leaving vocational
classroom teaching. Figure 7 indicates that three pri-
mary routes were used to move vertically in the educa-
tional hierarchy of positions, These were: (1) from
school one, to administration; (2) from school ocne, to
school two, to administration; and (3) vocational class-
room teaching, back to college, to return to school
administration. The group had a median of four years

of teaching in the vocationsl classroom before moving up
in the educational hierarchy. Further, each former

teacher in this pattern had a mode of only two jobs,

Cautious Pattern: The cautious career pattern
refers to those persons who scught employment while ex-
hibiting a very limited amount of job movement. Figure 8
illustrates that a total of 43 persons; 36 men and 7
women, displayed this pattern, with nearly all of them

having had only two types of occupations; teaching angd
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their present job. They were currently employed as
(a) professional workers (county agricultural agents,
home demonstration agents, Farmers' Home Administration
Supervisors, executive secretary, etc.) or (b) in a busi-
ness, sales or secretarial job,

It can be noted by comparing the curcent with

the four patterns described previously that there was

far less variability exhibited in t

- - S G N e W as

ot

s pattern. Twenty-

=

four entered their most recent job directly from their
original teaching job. The median years of teaching ex-
perience was less than three, while they had a median of

five years in their present occupation.

Factors Which Characterize the Descriptive
Patterns: Each of the variables was compared with four
patterns (the horizontal battern was not a part of the
analysis as it only included eight careers). As the
prior section discussed the Miller-Form pattern, it was
compared first with the descriptive patterns, The cau-

tious pattern showed significantly a higher portion who

had secure career patterns than did the other descrip-

tive petterns. The majority of those former vocatioral

teachers with family and in-out patterns (primarily women)
were born while their parents lived in a city where as
those with vertical and cautious patterns (primarily men)
were born to rural-farm parents., In addition, those who
had the family and in-out patterns were likely to observe
8 shift in residence from city to rural farm in the time,

span from birth to high schopl}gttggéance, Six;y-thpgg .



percent of those who exhibited the cautious pattern and

70 percent of the vertical battern*were of parents who
had less than a high school education. The highest per-
cent in this category for the remaining descriptive
patrerns was 39,

The variables associated with the career choice
of the former vocational teachers are presented in
Table 17. Those former vocational teachers with family
and in-out patterhs (priﬁarily women) taught for physical
and interpersonal dimensions of the teaching job, while
the majority of those with horizontal and cautious pat-
terns (men) taught for interpersonal reasons.

The deseriptive patteras of family, in-out, ver-
tical and cautious were mot édifferentiated by their
satisfactions with teaching. The correlations between
the satisfaction for eaéh descriptive pattern was very

high. They were as follows:

In-gut Vertical Cautious
Family 775 .781 .695
In-out - .849 .817
Vertical - - . 755

Those holding the descriptive patterns were nearly iden-
tical on the four clusters of intrinsic, human relations,
student relat.ons and extrinsic aspects of their satiz-
faction with teaching,

Between 52 and 69 percent of the persons holding
each pattern decided to become 2 teacher while in college,

but teaching was the fi.st occupational choice for nearly



Table 17. Percentages of Those Former Vocational
Teachers Having Descriptive Career
Patterrs by Variables Associated

With Career Choica

.Career Patterns¥*
Ver- Cau-
- Variables Choices Family In-Out tical tious
Reason for
choosing . o
teaching: Physical - 41 - 47 10 15
Interpersonal 43 40 65 47
Intellectual 6 4 15 18
When.decigion
‘was made to
become a
teacher: Before high
~ school gradu-
ation 45 38 24 21
l In college 52 58 52 69
Teaching was
first occu~-
pational |
choice: Yes 66 62 64 57
Began college
in teacher
education: - = Yes 59 50 48 - &2
Have bsche- _
lor's degree “ f
only: .Yes . 46 28 0 19
Completed a
master's o - '
degree: Yes .10 27 72 65

*The percentages do not:add up to 100-as not all of
the choices provided to the respondents are included,

L . PR PV
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two~-thirds of each pattern. Only those with family and
in-out patterns (primarily women) did not seek a

master's degree, Former teachers who moved out of voca-
tional teaching to other educational employment (verti-

cal pattern) were very likely to have education beyond

. the bachelor's degree.

The variables associated with the ettitudes and
conditions for former vocational teachers re-entering
vocational teaching are displayed in Table i8., Not all
of the items nor all éf the choices are included. Only
those items and choices which involved the majority of
the responses are included. The family oriented and the
in-out patterns are quite similar on each of the variables
in that the majority of each (a) had a favorable attitude
toward re-entering vocational teaching, (b) if re-enter-
ing, they would prefer a classroom teaching pcsition,

(c) would prefer a combination of in-service education
courses, (d) were never supervised by a vocational super-
visor while teaching, (e) would want the same amount of
supervision if they re-entered vocatiomal teaching, and
(f) would want to be paid on the same level as present
vocational teachers. Those with vertical and cautious

descriptive career patterns (primariiy men) were very

‘much iikeé each other but quite different from the family

and in-out patterns (primarily women). Less than 50
percent of the vertical and cautious career pattern holders
had a favorable attitude toward re-entering vocational

teaching with nearly one-third of these groups stating
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Parcen:ages of Those Former Vocational

Teachers Having Descriptive Career
Patterus by Variables Associated
With -Their Attifude Toward Re-:

Entering Vocational Teaching .

Career Pattverns®

Ver- Cau-
Variables Alternatives Family In-Out tical tious
Attitude to-
ward re- ,
entry: Favorable 64 62 48 38
Basis for ‘ : '
re~-entry: Full-time 33 40 - 41 34
‘ Fart-time, ‘
evenings 38 50 29 38
Not at all 9 10 30 28
Type of posi- ’
tion de-
sired: Classroom 91 14 33 44
Vocational
guidance 3 12 28 11
Re-fresher
courses i S '
needed: . None 13 i7 24 28
.2/ Methoeds 4 0 0
—~ Technical sub-
ject matter 35 33 60 49
Checked rmore _
than one 46 39 8 13
Amount of
supervision
wanted: Same as.when
teaching 68 77 64 58
Less thanwhen -
teaching 5 3 18 14
More than when , ‘
teaching 27 26 18 28
Amount of I
supervision
received
when teach-
ing: None - - 62 55 37 28
Twice a year 33 34 58 61
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Table 18 Con't.

Career Pctterns®

Ver- Cau-~
Variables Alternatives Family In-Out tical tiocus

Pay desired

"1f re-
entered: Equal to pre-
sent job . 2 ) 41 49
More than '
present job 14 24 54 37

Equal to pay
of present
vocational.
teachers 84 70 5 7

*The percentages do not add up to 100 as all of the
alternatives provided to the respondent are not included.
Only those checked most often are included.
that they would not consider re-entering vocational teach-
ing on any basis. The other major differences were that
those holding the vertical and cautious careers indicate
a need only for technical subject matter re-fresher
courses and would expect compensation equal to their
present job if they re«eﬁtered vocational teaching,

The social status of an occupation, as has been
pointed out previously, is a significant variable in any
occupational analysis., The following data showes how the
former vocatiocnal teachers who exhibited the variocus

~descriptive career pattefns perceived their teaching

social status compared to that of their parents:




-_Percentages )
Beloy Equal - Above
Status of Parents

Family Pattern | 18 47 35
In-out Pattern 13 45 42
Vertical Pattern 0 33 67

Cautious Pattern 5 37 58

Clearly these dsta illustrate that those former voca-
tional teachecs who had the vertical and cautious career
patterns viewed their social status significantly highsr

than that of their parents.

B I ISR v
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND
HYPOTHESES FCR FUTURE RESEARCH

1t was the purpose of this study to discern those
factors which cocatributed to the career development of a

selected group of former vocational teachers through an

. analysis of their career patterns and to attain their

attitude toward re-entering vocational teaching. The
former wvocational teachers were persons who graduated
from Michigan State University in 1952, 1956, 1953, 1960
and 1961 qualified to teach either agriculture, business
or home economics; who began to teach immediately after
graduation; who acquired one or more years of teaching
experience and who were not teaching in the fall of 1965.
A questionnaire concerning eight types of infor-
mation which had been shown to be a factor affecting
other types of careers was developed. The types c¢f in-
formation sought were: (1) background information such
as parents education, and type of work; (2) career choice;
(3) educational attainment; (&) employment history;
(5) teaching satisfactions; (6) work values; {7) social
status and mobility; and (8) attitﬁde toward re-entering

vocational teaching.

113
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¢ Thaiqéestionnairés wéré miailed té6 the fespondents
in -the fall of 19653 &nabling the reséarcher to adcount
for 93 percent of all’of theésé who graduated during the

selected ysars, as well-as to account for 88 percent of

those whe had teaching experience,* Data were placed on
machine cards and analyzed Using computer programs. The
analyses included the use of chi-square, means, percent-
ages, the Kruskal-Wallis One Way Analysis Model, Spearman

Rank Correlation Coefficient and the Milley-Form Career d

;; Pattern Paradigm.
Summary of Findingsfi

Background Information: The former vocational

teachers were born to rural-farm or city parents, Former
- agriculture teachers were born to parents who were rural-
farm residents; former home economics teachers to parents
whose residence was rural-farm, rural non-farm and subur-
ban; and the former business teachers' parénts were city
or suburben residents. A general shift ozcurred from
city to rural-farm for over one-fourth ¢f the former
agriculture teachers during the time span from birth to
. high school‘attendance. A shift also took place for a

i; small tiumber of former home economics teachers from city
to rural nén-famm. ‘Former business teachers exhibited

. no shift at all as they attended high school in c1ties. ;:

Mothers of the fcrmsr vocational teachers had a

T

median educatlon level of 17 years whxch was one year

P a

higher than the educationa] level of .ue f thers.
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Parents of former 4m9 ecenomics. feachers expressed, the .
highest level of educational attaipment and the parents
of the former vocational agricultural teachers possessed.

the lowest. level of educe»&ioas;?«st%in@??gz i?saxéyﬁsww

-t 2 el delem Lomim . A
u.-g.u ps.‘b;:;c,;.s.g €3 vead

;?""

workers. . The fathex's Drimary‘work,for the. three _greups
may be.characterized as follows: former business teachers,
white collar; former home economics teachers, esqually. .
divided between white and blue collar; and the former

agriculture teachers, blue collar.

“Employment Hlstotx Twenty-seven percent of these

205 former vocatlonal teachers who started to teach im-
mediately after céliegéigfaduation>had exited at the end
of their first year'of'féachihg; 50 pércent had exited
by the end of two years of teéchihg;’62 percent after
three years of teachiné; 74:pércent the fourth year,

83 percent the fifth, etc. Note the numerical progression

involvecd:

Accumuiative Percent

Year 1 =.1/4. o ~..250 ‘ —_— -
“Year 2 = 1/4 - ,500 B T
Year: 3 =.1/8 . .625 e

‘Year 4 ="1/8 .750 LT LT
Year.3 =11/8 . L. .812 S S
Year 6 = 1716 ' . .875

Year 7 =.1/16 . . . ... . .937

T T T A T TR R TR o DA b e e R SV
The peak exit rate for both business and home economics

teachets 6ééﬁrs at thz end of two years of teaching,

Lo e 120 Wi 3 i PRGN 1z e
wvhile it occurs at fhe end of fourkféags of teaching

e LE H‘“”“i @5 Thaes NMid S8 wed

§6§I§ormer agrxculture teachers. The majority of “the

- . :
A P




L L.

N

SN S W, S .VA,;_’:;...:J\» gy e e s R ey PR s 7Y

116

former vocatiompal teacherseobtaihedmaliaoﬁetheirsteaching
experienceeinzeneesohoolmandagleoercentxhad expetriences
in no more thanm twc.schools. -~ « v - - 7 % fhe ccsrews
After: the first two.years: the former vocetional
4 taking fhefxoliowiqgcempieyment in
rank order as they exited: homemaking, non-vocational
classroom teaching; business, sales~and’secretarial-jobs;
professional jobs; school administration; and return to
college.

The final rank order of jobs taken as this group

of former teachers exited vocational classroom teaching

was: homemaking; business, sales and secretarial; profes-
sional; schcol administration: non-vocational classroom
teaching; back to college; and militazy.  The 1965 jobs
held are in the same rank order, except that the profes-
sional category moves from third to fifth, whilé the
categories back to college and military are eliminated.

The following cbservations were made about the
respective exit rates ahd jobsitaken for former agricul-
ture, business“ahd home economics teachers' |

1, The ex1t for home economlcs teachers occurred

yed

earl;er 1n thelr careers than it d1d 1n the careers of

D et

agriculture and bu81ness teachers°

2, The ex1t rate for business teachers was simi-

¥ ,.1 -',, “"»‘vﬁ . e .

lar to that of the home economics teachers but occurred

P PR 2 EE A
PR i _,< LN P - - e

sonewhat later.

- e
—_—1

3. The exmt rate for agriculture teachers oc-

/.)‘ - ‘.\n, 3§ i.a-,,»-\ b3

3R - oy, o 3 "1,:&4'2 t r iz l PRGN .ﬁw-“.’\“ W

curred at a slower rate than eithor home economics or
. “‘ﬁ xi:‘;”;l ,‘ ‘A,,”", ;«&q\ ’:‘f B ,!. _ﬁ,\}, ” .t »,-, ’*f: 53;' {j ”

business teachers.

HoN
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“.& s Abotat: zﬁhtee-n fourthswof rhe former-home econom-
ies tedcherg-had exited. by theﬁend?of’their“third@yearv
of teachings; “ThiS‘exitvrateawas reached by the-business
teachers at' the end of their feurth &ear of teaching
anu Dy agriculture teachners during the sSixXith y
teaching.-

5. Most home e.onomics teachers exited to’ be~:. .
come homemakers.,

"6. Business teachers distributed themselves
among business, sales or secretarial jobs; homemaking;
or non-vocational classroom teaching as they ekited.
The variety of occupations that they entered was limited.

7. Most former agriculture teachers entered
school administration; business, sales or secretarial
work; and professiocnal jobs. They, in general, entered
a wider range of occupations than did the former home.

economics and-business teachers.

Career ChOLCB and Educatzonal Historz Nearly

all of the former vocatlonal teachers chose teachlng as
an occupatlon for the rewards that it would offer them.
The two primary sources of those rewards were physical
and interpersonal, ‘A much lower.percent of the former

business teachers chose teaching for the interpersonal

rewards thair didithe former agriculture and. home: economics

toachers, - Forty-eight percent of the former business

teachers ‘chose.teaching for the:physical: dimension of the

dob while- this: percentage was 17 and: 31,  respectively,

g ! L < o, i - : . ot 3 < ¢
‘for” the Ffornet: agridulture:and:home ©conomics:teacherss
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There.was some.tendency for:those: former teachéisswhose 7,
| o

parents._had. some: edvcation beyord high:schoeél toicheose’ LX:

Ik teaching fox the physical :rewards. and:those-whose:iparents
had-less than a.high.school education to cheoose teaching @f
for the lnterpersonal rewards.

eachxng was the f rst occupacxonal chozce for
63 percent of the group but only one third of the former »é
vocat10nal teachers had declded to become a teacher by
hlgh School graduatlon. Thls was true for one-fourth of

s «: I s

the men and 50 nercent of the women. Flfty-four percent

1 e

y' of the former home economics teachers, 24 percent of the :§
%; former agrlculture teachers and only 15 percent of the f

| former business teachers had decrded to become teachers
i‘ by hlgh school graduation. Former home econom;cs teachers
entered“teacher educaticn programs earlier than did for-
mer agriculture and business teachers..‘ | - ﬂ

| The majority of the former vocatlonal teachers
acquired some educatlon beyond the bachelor S degree and

.. \

29 percent completed a master s degree'w1th the former -

Ea

E:: agriculture teachers seeklng th1s educatlon earlier than

the other two groups.

SR E e o . ~4s

Work Values:: Former vocational teachers were -
;' canaracterized as having high:self-expression and people-
oriented, -ideal jobuﬁa&ues?andimuehﬁloweﬁ?exﬁrﬁﬁsic'and’ g
o other values. :Fformer agriculture:and -home economics « :
-~ . teachers haad .similar and -high self-ekpressiori and-pedple-
N\ oriented values and :low -eXxtringic: ‘and-other walues:#:

Former business teachers'-had much :higheri-extrinsic idedl

g T T T RN A S
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jéﬁ\veluesif'The former'vesstix 2l ‘teachers dndicated
that ‘the¥r pecple-oriented and self-expression ideal job
values could be metwin*teeching;«hut their extrinsic and

o6ther vdlues could net.:

-

Attitude Teward Re-entering Vocational Teaching'

x* e

\f"

A positive attitude toward re- entering vocational educa-
tion was held by 55 percent of the former vocational
teachers, Thirty-three percent of~the former vocational
teachers indicated that they would consider re-entering
vocational teaching oh a full-time basis, 49 percent on
some part-time basis,while only 18 percent would not
re-enter on any basis. Eormer home economics and busi-
ness teachers are much more willing to re-enter than are
former agriculture teachers.

Nearly ali of the respondents would prefer a .
classroom position if they re-entered vocational teach«
ing. Forty-two percent of the former vocational teachers
indicated that they would need technical subJect nmtter
courses if they re-entered while 18 percent thought they
would not need any type of 1n-service, refresher courses,
About half of the respondents were never superVised by a

al

vocational supervzsor and the other half were supervised

H 1

about two times a year. Eighty-one percent of the for-

a““"‘i‘ o~ [N 4

mer agr1cu1ture teachers, 52 percent of the former hmme

. L SN oW :L\"‘u ‘ v "-71' PEAR
economics teachers, but only 15 percent of the business
i : R AN TR RS Y SR S e AR
teachers were ever superVised by'a vocational supervisor.

w2 8 . , e vm
}' ~ 27 5 : e L AN TS ATRE e } Y.

In spite of the ackhowledgement of such little super?‘

'«; :\ }7‘.

,;, é ¢ 2; [ P

vision, hearly two~thirds of aliﬁrespondents would want
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the same :amount of supervision if: they re-entered vocas

tional teaching. LA LV NG I SR =3
‘1f they re-entered vocatiocnal teaching, former:
women vocational teachers would expect to be paid at a (o

would want pay equal toﬂtheir present job, -

- Social Status and Ma ty: The lower the educa- g

Pa
i? tlonalflevel of his parents the hlgher the former voca-. o
i; txonal teacher percezved hls soc1a1 status as a teacher.
~ B
;? The same relationshlp was eXhlbltEd for respondents of ?f
g blue collar families, and ruralAre51dence during their
— formative years. The socio-ecsnoﬁic‘statﬁs of those for-

mer vocational teachers who stayed in the job market as
they exited teaching was not sex related. Educational "5
~ attainment of the former teachers was related to their .

climbing in socio-economic status as they exited teaching.

Factors Related:te the Miller-Form Career Pat-

terns: Those former vocational teachers who chose teach-
ing for the interpersonal dimension of t%e occupation
were equally likely to have a secure or an insecure
career pattern,while these who chose teaching for the -
intellectual aspects exhibited a secure career patterii. v

The later the respondent decided to become a teacher

(up to the third year of college) the more likely his
career . pattern would be characterized: as sscure. Former
teachers with insecure career patierns were more- likely

-~ to seek education beyond the backhslor's Cogres, -




Aasigni£ieant1y;h&gher percent:-.of:.those: with: in-
sscure career patterns left.vocational classroom-teach-
ing to return to colleage and%theéteachingwload;was given
as a reason for exit:by those with secure careers.. None

nf tha Aathan wane
o - b

”~ [ 34 7=\ . ay
 whHBY de d TN S WL D bc\. VWEA

leaving veoca
ing was differentiatabie,by.secure or insecure career
pattern analysis.. Nor-did any of the ideal job values
differentiate betweenﬁthe secure and the inse«ure patterns.

Three sets of idesl Job values could be met 1n teachlng

(self erpresszon, people-orzented and other), but the

@

fourth set (extr;n51c values) could not be met in teach-
1ng, especially the 1tem.of earning a great deal of money.
Those careerists w1th insecure patterns were .

t&ice as likely to have a positive attitude toﬁétd re-
entering vocationel eéucation‘as were those holding the
secure pattetns. The most favorabie re-entry attitude
was possessed by tnosevwhojhed entered a secure phase of
thein‘career at one time but had recently (and currently)
given up that job and had entereé the trial phase on
another job, This~is insecure pattern, type 12, )

| Those with insecure career patterns would renenter
vocatlonal teachlng on a full tlnm ba81S and those thh

secure patterns would llkely re-enter on a part-ttme

baszs, if at a11. The insecure careerlst wa.s likely to

,,a

indlcate that he needed no refreshec type courses 1f he

; 2 Tyt b

re-entered vocatlonal teaching. Former vocstional

S : », . “;a«

teachers with secure career patterns would‘want pay equsl

v 4 e AR & ""7‘_‘\" “?3"’ iﬁ"

to thelr present job and the insecure careerists would

‘.. Ve, s b H

want to be paid more than his present job.,
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The:insecure- careerist:perceived his. teaching .
social status as. being.higher  than«that~efihis parsnts,

while the secure careerist viewed.it:zas: equal:to.or - I

‘above his parents. The job taken as :perscnsrexit voca-. s

P I P

ol omsaal o o~ o 2 - 12 o Rnm L2 T 2 i
LUl L - LOUALILL O LEDTLY LW WO -I-B.H.UJ’. b‘l@(‘l l- ﬂ -I-‘B e ¥,

in socio~economic. status, if those persons had had an ¥

insecure career pattern.

P

Factors Related to the Descrlptlve Career Patterns.

13

The maJority of those former vocatlonal teachers Wlth ‘ N

family and 1n-out career patterns were born whlle their
: »
parents llved in a city and the vertlcal and cautlous

.
N P aGhne

career pattern holders were born to rural farm parents.

Nearly two~thirds of those with a cautious career pattern

had parents of less than high sdhool educatlon. Those ;ﬁ
former vocational teachers with famlly and in-out patterns
(primarily wonen) chose teaching as an occupation for

the physical'and interpersonal dinensions,‘while the
majority of those with vertlcal and cautious career pat-
terns (prlmarlly men) taught for the 1nterpersona1 di-
menszons of teachlng. Only half of the versons charac-
terized as haV1ng a fam:ly pattern, but 69 percent of

the cautious careerls-c,deCLded to become a teacbsr while

1n college. The holders of vertlcal and cautlous career

BN

natterns obtained a master's degree.

.5@-, I P Pre,

Those who exhlbxted vertlcal and cautious career

N i’“
L"{ . ! HEE S 2 \,: . .
&

patterns diﬂ not possess a po itive attitude towara re

2{;& R N AT B 4 ERERC S "“' o

enterlng vocatlonal education. Famlly and in-cut career

3 B
UL O ;32

pattern holders would re-enter vocational teaching;

A
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would preéfer raicombiination.of in-service, wefresher..gourses;
arid:- would«want -tosbie -paid -on>the: game -level as present vo-

cational ‘teadhers. . -Those -formex:vocational teachers.who

‘disclosed vertical and:cautiousicareer patterns :perceived

e - 2 n o 8 B s laee — - o dem o mBemm Amm L eafiia o Enl A Tal b omn
TABLL 50Cial Staitus as a4 wvweaCiuvs 0 Ue Juils a Vit HLpucL
than that of -their pa¥ents. . vt v

Conclusions

e H Y

The fallawinguconciusions.wére drawn: from the
analysis andfpreséntation'ofrcareervpattern.data‘of a
selected group of ‘205 former vocational teachers,

1. The career choice for formerfvocational~teachers
was like the career choice of teéchers in general as:

a. Former women vocational teachers decided
to become a teacher somewhat earlier than did
-the men.

b. The majority of thHe former vocatiomal
teachers did not decide to beceme teachers until
after college entréﬁée.

2. Nearly all of the women were fwhily rather
than.educétién orienfed,

3. As they exited, former vocacional teachers who
were not. family-oriented, tended to selsct occupations
that were ‘similar to their teaching subject matter area.

4:~:Wemaniwh0<wer§ going to exit vocatiocnal
teaching'did so earlier.than did men. . ..  « .= -

2= 3y Coklege .séemed to:operate as one route out of

vocational téaching.: - s .om e
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6. Advanced education tended to recruit voca-
tional teachers out of classroom teaching.

7. The reasons that former vocational teachers
gave for choosing teaching influenced their career pat-
tern.

a. Those who: chose teaching for the inter-.
personal reasons were likely to teach longer
before exit, were exhibiting both secure and in-
secure careers, and were likely to exit voca-
tiornal teaching for non-vocational educatiﬁnal
ﬁemployment.

b. Former vocational teachers who chose teach-
ing for its intellectual dimensions exhibited
secure career patterns.

8. Parental backgrounds were associated with the
career pattern of the former vocational teachers.

2. The higher the educatiocnal attainment of
the parents, the more likely that the former vo-
cational teacher would select teaching for its
physical rewards.

b. Former vocational teachérs~with residence
in rural farm and rural non-farm areas in their
formative years: and those:-with less.parental
educational«attainmept,exhibitedﬁcautiousness as.
they moved: through-and out-of education. .= -

9. ‘Men were more:rlikcly than women to: seek educa-
tion beyond'the bachelor'!s degree. RECE A

10._ Extrinsic work values-we:e higher for the for-

mner business teachers.

Y A N T N

o\
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11, Former vocational teachers were likely to
hawve a positive attitude toward a consideration of re-
entering vocational teaching if:

a, they were former business or home
economics teachers.

b. thel areer patterns were characterized
as insecure by the Miller-Form Paradigm or as
family or in-out career patterns by the descrip-
tive approach,

12, Those former vocational teachers possessing
a negative attitude toward re-entering were likely to:

a. be former wvocational agriculture teachers.

b. have low'parental-social status and low
parental educational attainment.

c. be characterized as having a vertical or
cautious career patiern.,

13. The basis for re-ente ing vocational teaching
was: |

a. fuli-time for those possessmng insecure
career patterns. -

b part-time ifor the secure career pattern
holders.~ h

14, Those former vocational teacher with inse-
A ] o : \

cure career patterns may be cha acterlzed as being socxal

clzmbers. Their fami ies exhlbited less nan average

<o ""“

middle class attrlbutes and tney Lendeu to clzmb in

%}"‘.r! Il a._

soc1a1 status as tney ex* ted vocat10nal teaching.
Vit el e nls o T, N

15. The critlcal choice points in the careers of

w s Aea

&Js,\' .

former agriculture teachers seemed £6 occur wuring year
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four. This point was reached nearly two years earlier
in the careers of former business and home economics

teachers.

Implications for Vocational

mo_ _ 1 _ _ - = =

Leacner n.uucal: on

These implications are drava from findings from

data gathered only from former vocational teachers. Thus,

these findings cannot be generalized as being representa-

tive of all persons whc chose to beccme identified with
vocational education. There are two areas in which im.

plications may be suggested for vocational teacher edu-

cation. These are recruitment and in-service programs.

It would sppear that career information litera-

ture would need tc be designed to reflect the specific

field of vocational teaching and/or a specific geographic

region. It was observed that business teachers taught

for reasons that were classified as being different from

those reasons given by agriculture and home economics

teachers. Also former vocational teachers with an urban

orientation gave reasons for teaching that were different

from those reasons given by persons with a rural orien-

A

tation.

Another aspect hav1ng 1mp11catlons for recruit-

\

mcnt was the time at whlch persons dec1ded to become

teachers. Recrultment llterature, career progranw, and

other efforts to 1nform persons about the occupation of

\ i Ny

teaching are currently orlented towards hlgh-school youth.

Yet a large percent of the former vocational teachers

1.
bt

[/
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did not decide to become teachers until after college

enrollment. Thus, efforcs to inform college youth of

teaching opportunities in vocational education need to

be explored. A review of the data suggested that these

and need to be different for men snd wuimen.

Can former vocétionai teachers be récruited rack
into vocational teaching? It would appesar th~ t those
former vocational teachers who were family criented and
those who were classified ss having insecure careexr pat-
terns are the groups thet might be receptive to being
recruited back into vocation~l teaching. Large groups
of the other former vocational teachers could be regarded
as potential part-time staif for wvocaticnal programs.
However, the researcher was left with the impression

that few former vocational teachers were aware of the

.recent changes that had taken place in vocational educa-

tion. 1t is suggssted, therefore, that those former vo-

cational teachers who had secure career patterns could

be approached about returning to vocational educatiion on

a full-time basis if the approach is preceded by or

synchronized with information about the present status
of vocational education.

The peak exit rate was observed to occur during
vear two for business and home economics teachers but not
until year four for agriculture teachers. Currently,
agriculture teacher educators have & more extensive pro-

gram of follow~up for their teachers than-do-business
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or home 2conomics teacher educators. Does this account
for the difference in peak exit rates? Data from this
study could not prcvide'an answer to such a question,

Analysis of the data for the current study did, however,

suggest that the later peak in exii rates for

agriculture
teachers could probably be attributed tc their background.

The fermer agriculture teachers had a background that

included: (1) a rural orient.tion, {2) paternal work that
= was classified as blue collar, and (3) low parental edu-

o cational attainment.

1t is sugmested that ihe in-sexrvice program pro-

vided by wvocaticnal teacher sducaters needs to be maxi-

e mized during the peak exit yzars for the respective areas

of vocaticnal education. Home economics teacher educators

would probably find it advantagesus to improve the time
that home economics teachers spend on school duties (as-
suming that dissatisfaction with this area of teaching
contributed to teacher exit). Business and agriculture
teacher educators would probably find it helpful if means
could be found in the in-service program to encourage

); their respective teachers to remain in teaching though

) they see their teaching future threatened by the peak
salary that they could attain in teaching. This may be
easier for agriculture than for business teacher educa-
tors. It may be recalled‘that\former agriculture
teachers chose teaphingufoi‘its interpersonal dimensions,”
while former business. teachers chose teaching for its

;Q- physical dimensions, Agricuiture teachers may respond

to letters ¢ "commendation" which accent their progress
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and achievements in working with youth. All vocational
teacher educators need to be aware in planning their in-
service programs that the recent college graduates tended
to be more dissatisfied with the extrinsic factors of

teaching than were those vocational education graduates

of 1952 and 1956.
Hypotheses for Future Research

A number of hypotheses for future research were de-
rived from the study. These hypotheses are comprehensive
and when operationalized should provide the directions for
continued research efforts concerning the careers of voca-
tional teachers. This series of research hypotheses are:

Hypothesis 1. Teachers of agriculture, business,
home economics, and industrial educaticn are in agreement
as to the type of teacher they are. They agree that they
are, in order; (a) teachers in general, (b) vocational
teachers, (c) teachers in their respective subject areas.

Hypothesis 2. There is a "style of life" which in-
fluences career orientations of vocational teachers.

Hypothesis 3. The differences among the teachers
of vocational education can be attributed to factors com-
prising a "style of life" rather than to an identification
with a specific subject area,

Hypothesis 4. The elements contributing to a gen-
eral Ygtyle of life" are factors sucn as geographical back-
ground, parental education, type of parental work and

family social status.

oy g
Y
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Hypothesis 5. A "style of life" is influeatial

for vocational teachers prior to the employment as a

teacher.

Hypothesis 6. Former vocational teachers witik: an

-urban orientation: (a) are more receptive to returning %o

vocational education tham are those with a rural orienta-

tion; (b) have a history of more fregquent job changes than

those with a rural orientaticn; and (c) are the group most

likely to be recruited back as vocational teachers.

Hypothesis 7. The differences among peak exit

rates for the respective areas of vocational education
may be attirubuted to the types of in-service éeacher
education pro;rams preséntly existing in the respective
areas of vocational education.

Hypothesis 8. The peak exit rates of vocatiomzal

teachers may be manipulated to result in some of the

leavers remaining longdz in vocasional classreoms.

o
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le — Ag.
Tedephone
Addrass Nunber

Year of High School
— firaduation

Please indicats whers your parents wers 1iving when you were born,
£ 7-Rural farm [ __7-Rural non-farm /= 7-City [ 7-8ubwrban /T 7-Other

Waere wore you 1ivinz when 3ou attende~ high school?
{7-Rural farm /~"7.Rural non-farm /7-City [7-8uburben /- /-Other

Pleass circle the number that indicates the highest grade in school cozpleted by your parents
Father: 1 2 3 4 5§ 6 7 8 9 16 11 A2 13 14 18 16 16-plus

Mother: 1 2 3 ¢ 5 6 7 8 9 10 11 12 13 14 185 16 18-plus
What liovel were you in school when You definitely decided to become a teacher?

APPENDIX A
CAREER INPORMATION OF PORMER ‘VOGATIONAL TRACHERS

=Grade S or before =After high school but befors college
=ln grades 7 « 10 =In college before third year .
=In grades 11 - 12 =After college T

Was teaching your first ocoupstional sholce? /[ /-Yes [/ 7-No

How would you classify your father's primery work (please indicate one)? )
[_7-mite coller /T 7/-Bius gcollar )

Did you start your college work in a curriculum that led to teacher certification?
=During first year of college

=Yos =During second ysar of collegs
-No If No: When did you =During third yesr of college -
change to an =During fourth year of college e
education =After receivinz dszres in snother field >
curriculum? =Other (please specify)
Please check the itenm that best Gescribes your attitude toward your social status while ’
Jyou were & teachar compared to that of your parents. %
/—7-Yy status as m teachsr was QUITE A BIT LESS than the status of my parents -

My status as a teacher was SOMEWHAT. LESS than the status of ®y parents
=My status as a teachor was ABOUT EQUAL T0 that of my parents

=My status as a teacher was SONEWHAT HIGHER than the ststus of my parents
<My ptatus as a teacher was QUITE A BI? HIGHER than the status of my parenta

Choose and complete the statements that test describe your colicze work beyond the
Bachelor's degree. {you may check more than one)

=Did not take courses beyond the Bacheior's degree.

-Started a Masters program before end of first year of teaching s
=Started a Masters program aftsr years of teaching <
-Completed & Masters program

=Zarned Qtr. Hours credit boymnd the Masters degree
~Masters program was not in educationm bdut in . K

Your satisfactions with the various aspects of your past teaching positions in ge »ral,
Please writc the code number which best expresses your feelings sbout each item in the )
space to the left of that item,

4 -~ VERY SATISPACTORY « aspect of my tesching positions in general
3 = PAIRLY SATISFACTORY - aspsct of my teaching positions in general
2 - UASATISFACTORY - aspect of my tsaching positions in genersl

1 - VERY SATISFACTORY - aspect of my teaching positions in general

~_7-Adequacy of school, equipment, supplies, sta.
=Salary
~Naximum salary for classroom teachers
-Time needed to reach the peak salary for fully qualifiod teachers
=Your relations with your students
=Your teaching load
«Nen teaching responsibilitiea
-Total tims spent on school duties; after school, wsekends, evenings, otc.
=Helpfulness of supervision received
=four roelations with parents =
«Pupll diseipiine :
-Ppovisions for fringe henefits such as sick loave, retiroment, etec.
=The degres of interest shown by your students
-Gonoral community attitude toward toachers

A =Teaching as a whole (except uluri) .
I =The #bility of students in your olauses compared with schools' average
. =Your relations with your fellow teashers

=The future employment possibilitles of your studonts

«The future for you as a classroom teachsr

~Amount of vaper work, reports, forms, etc., that wsre required
=Frofessional attitude of your fsilow toachspz

To the best of your msmory why d1d you want to become a tescher:

| ERIC | (OVER)




Please list in chrorclogioal ordar ALY of jour major work amd eduoations) axpsrienses since you gradmated frva
high schools Includs colles= iserdancep militsry servissp other full tims ewploymnt; years as & full-tine
bomemaker, etce MIEISE AOCTAUT FOR EVERY YRAR AVD BACK MAJOR WORK EXPEYIENCE SINOE YOU GMDUATED FRO0¥ HIOH SCNO0L.

WHERE of high school

DATES EMPIOYED TIPS OF JOB REASON FOR JOB CHANOE ﬂ.l'g ote

[ o YO TRIMESOR | DT X5

e EEE,——— e T
Chooss tha statemamts that best descride your pertisipation in professional teacher organisations while you

vere tesching.
PROFESSTONAL TEACHER ORGANIZATIONS
Genexal Vocationsl
tiomai State local | Natlonal Stats
| o — - | I s mot a member of professional tescher crgiidsstions
: come | e | oem | e | I W28 & member only
— e Ve | e 1w 1 T was 2 nember and occasionalky attendsd mestings
—_— e | e — = ] I W& & member and vegularly attended mestings
e e e b e 1ot T was a mamber/ationded metings/snd worked on comittees
U I I — w | T ws an officer in a professiomal teacher organizaiion
==—_ . O

As you read this lisi, concidar to what extent ANY J0B OR CARZER would have to satisfy each of these requiremints
before YOU could consider it JIEAL., Indicate your thought by checking the appropriate box to the left cf the itmm,

YOUR IDEAT, JOB REQUIREMENT: Is this statement
HE  EDT 1w e o
() () () A, rroviie s opportunity vo use ay speoizl 4alents and aptitudes ) )
) () () Be provides me vith a chezzs to ssen & good dsal of money ) O
() () () Ceo Permit me to ba creative and originei ) )
() () () De 0ive mé an opportunity to work with paple rather than things ) )
() () () B.tive ms special siatus and rrestige ) )
(0 () () P. Enable ne to look forward to & stable gecure future ) )
() () () 0. civene achace to exsscies leadership ) L.
() () () H, Provide as with adventure ) )
o (D) () () I.0ivens an opportunity to be helpful to others ) )
() () () Je Leavs me relative fres of supervicion by others L) .
!::wchp}:::gobackmdindicatoutheitﬁudncripttnnfmcniag%?chee!d.ngﬁw space to the RIGHT of
- I approached, wuld you consider re-entering vocational teaching? (chooss only oms itss in each soiuwn)
:gg::g;;l; Yes «0n 8 full-time basis
. s =Part time, evenings o
. -Probably No ZPart, tiney days oty
) «Definitely Wo =Part tm; but recurring (Ex: ons howr s day or aveaing for s
seneater
L 7=zt tine, but irregular (Sxt one or more hours a day for &
wesk of mz ) -
«Other (p. ® specify - .
E-!lot at all
- With the 1initations that you stated in the sbove How often were you suparvised by & vooaiiamal
?uaation, wiat type of positions would you sonsider? suparvisor (mot the hizh school principal ov
Pleass indioats your first and second choioes) generel supervigor) while you were teaching?
Clussroon teaching . wNever
c =local director of vocatioml education «About 2 timec s year
e =\ crelonel guidanss d__/-About Lix6 tines & yoar
E mﬁmmm y :gbtgut ?n“lm 20 e
State consultsnt al ® rpecity)
<Other (plesse specify) n would you you
) o e=8 vooatioml tesching?
ove'than whan Yesonise ©
Chooss one or sore of the statamcats that best ¢
degcribe your attituds towds your nosd Lor voe e/ Vo0 than when Veaching
- fresher type courscs 4X you reegutersd tosching, S
CG =Jions wonld be nesded + | Bow ruoh would you want ¢o be i
- Mothods o5 taashing rosgittared vooutionsl muugm ™
-rowth and developmest of studmrte 4—1&, Aban peouet hﬁ““
Q »Philosophy and foundations of sducation Em brwes Job
4 RIC ~Ottur (please epecity) : Z7%z01 4o Ahat of presst weostioml tesehere,




APPENDIX B
COVER LETTER SENT AT FIRET MAILING

I am conductin

ne
lected group of
your cooperation.

study in analvze the careers of a se-

ormer vocational teachers and 1 seek

r‘h ]

1 have examined the records at Michigan State University
and at the Michigan Departmerit of Education and have con-
cluded that:

(1) you graduated from Michigan State University
qualified to teach Agricultural, Business or
Home Economics Education,

(2) you started to teach in an Agricultural, Busi-
ness or Home Economics Education program, and

(3) you are not now a classroom teacher in the
area of your undergraduate specialization.

Would you please cooperate with the study by completing
the enclosed form? Space for you to check your response
is provided with each statement. In several instances
you are requested to write in your own choice, if the
choices provided are not adequate. The job history asks
you to recall some rather specific information, so try

to be as accurcte and complete as possible, Your response

11171 hae banmnt 1= atelat Aaanfidanan Ti" vv-;"1 ha ssmshaaA
Vddd We DAOPE Jii Orhdse goniigence. b PP * L5 S 2404 o 2=

on machine cards by code- and personal responses will not
be identified.

The primary purpose of ths stu&y is to s2ek a hetter
understanding of the factors that afiect the carcors of
vocational teachers. We awxe flrmly convinczd thaet the
experiences of former vocational teachers can tell us a
great deal about the notion of a career in wvocational
teaching.

Please return the form by Octobsr 22th in the enclosed,
stamped envelupe. Tuank wou for your time and »hougﬁr-
fulness in completing and returniong the form. I look
forward tc your response.

Sincerely,

John F. Thompeon
Asgsisvant Instzuctor

Enc,
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APPENDIX C
FIRST FCLLOW~-UP LETTER

To: Former Senior High School Agriculture, Business
- and Home Economics. Teachers

Subject: Questionnaire Seeking Career Information

e I am conducting a study to analyze the carszer:s ci &

&
e N
fis
T

" lected group of former vocational teachers. 1 mail
= letter to you on October 18th explaining the purposs of
the study and a copy of the questicnnairs, As of this

T morning (Wednesday, November 3), I have ﬁo? received =z
: completed questionnaire from yoii. \

o If you did not teach after gradu@tlﬁn.er if you are now
— still teachlng either agriculsure, businssy or hem@

' economics in senior high, would sou be kind eanugh to
send a note giving me that informstion., 1 am enclozing
. another copy of the questzonna;re and another stamped
= envelope for your convenience., . Plesse zevurn the form
- by November 17th. Thank you far your time and thaughﬁ-
e fulness in compieting and returning the questionnaire.

Sincerely yours,

E John F. Thompson
R Assistant Inst;uctcr

y JFT:hh

Enclosures




APPENDIX D
SECOND FOLLOW-UP LETTER

To: Former Senior High School Agriculture, Businesss
and Home Economics Teachers

Subject: Questionnaire Seeking Career Information

1 am writing to you this third time concerning the study
rhat I am conducting vhich seeks to analyze the careers
of former vocational teachers. My letter of October 18
sxplsins the purposes of this study und another was sent
rg vou on Novesmber 3rd as a reminder. As of this morn-
ing {(Friday, November 19) I have not received a return
guestisnnaire from you,

I am awayre of a large variety of valid reasons that you
o mey have for mot veturnimg the questionnaire. If you did
not teach after graduation, or if you are currently teach-
inz either egriculture, business, or home economics in
senior high, just send me a note explaining this so that -
T will not bother ycu with snmother letter. If you are a -
former teacher, plsase fill cut and return the question- .
naire. Of course, I have enclosed another copy of the -
questicnnaire and stampad eavelopa for your convenience.
Please return the form by December Znd.

Thank ysu for your conrideraticn of this matter.

Sincerely,

John ¥, Thompson
Asgistant Instructer

JFTsha

Enclosurcs « 2
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