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ABSTRACT

CAREER PATTERN ANALYSIS OF A
SELECTED GROUP OF FORMER

VOCATIONAL TEACHERS

by John Francis Thompson

problem: This study was designed to discern those

factors contributing to the career development of a se-

lected group of former vocational teachems who: graduqted

from Michigan State University in 1952, 1956, 1958, 1960

and 1961 qualified to teach either agriculture, business

or home economics; who began to teach vocational educa-

tion immediately after college graduation; who taught

for one or more years; but who were not teaching. in the

fall of 1965.

ProcedurE Lorsitudinal type career information

was gathered in the following categories: (1) background

and personal information, (2) career choice and educational

history, (3) employment history, (4) work values,

(5) teaching satisfaction, (6) reasons for leaving teach -

ing, (7) attitude toward re-entering vocational teaching,

and (8) social mobility. Questionnaires were returned

by 88 percent which resulted in 205 careers of former

vocational teachers being analyzed for the study. The

analyses included the use of chi- square, Kruskal-Wallis

One. Way Analysis Model, Spearman Rank Correlation Co-

efficient, Miller-Form Career Pattern Paradigm and

descriptive career patterns.
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Findings: Differences among factors which con-

tributed to career development of former vocational teach-

ers were more sharply discernible by sex, area of resi-

dence at birth, parental educational attainment, Miller-

Form Career Patterns and descriptive patterns.

Career choice of former vocational teachers was

like that of teachers in general, as the women respondents

decided to become teachers somewhat earlier than did men

and the majority did not decide to become teachers until

after college entrance.

Mothers of former vocational teachers had a median

education level of 12 years, which was one year higher

than the educational level of the fathers. Nearly two-

thirds of the former vocational teachers' parents had

been blue-collar workers.

There was a numerical progression in the rate of

exit. The peak exit rate occurred during year two for

the home economics and business teachers, but during year

four for agriculture teachers.

Former vocational teachers selected teaching for

its physical and interpersonal dimensions, They entered

jobs very closely allied to the subject matter in which

they were teaching as they left vocational classrooms.

The former vocational teachers were characterized

as having high self-expression and people-oriented values,

but much lower extrinsic and other values. They agreed

that only their ides' self-expression and people-oriented

values could be met'in teaching.
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A positive attitude toward re-entering vocational

teaching was held by 55 percent of the respondents; by 41

percent of the former agriculture teachers; but by r-urly

two-thirds of the former business and home economics

teachers, The respondents whn had A rural nrientatinn;

whose parents were blue-collar workers and possessed low

levels of education perceived their teaching social

status as being higher than that of their parents.

The Miller-Form Career Pattern Paradigm classified

careers as being secure or insecure. Those exhibiting in-

secure patterns: (1) decided to become a teacher earlier;

(2) were more likely to seek education beyond the bache-

lor's degree; (3) were much more likely to enter college

as they exited; (4) had a positive attitude taward.re-

entering vocational teaching on a full-time basis; and

(5) were more likely to climb in socio-economic status as

they left teaching; than were those former vocational

teachers classified as having secure career patterns.

Five descriptive career patterns were identified

and titled: family, in-out, horizontal, vertical, and

cautious. The vertical and cautious career pattern

holders: (1) had a rural orientation, (2) chose teaching

for its interpersonal dimensions, (3) decided to become

teachers while in college, (4) sought education beyond

the bachelor's degree, (5) would re-enter vocational

teaching on a full-time basis, and (6) perceived their

teacher social status as being quite a bit higher than

that of their parents. Those respondents holding family
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and in-out career patterns were similar to each other,

but quite different from those vertical and cautious

careerists.
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CHAPTER ONE

INTRODUCTION TO THE STUDY

The occupation of teaching is a many faceted phe-

nomenon and persons clamor for entry into this occupation

at many levels. Exit; then re-entry is rather widespread

in the teaching career of some persons. Conditions which

permit this style of behavior are. sometimes referred to

as "the swinging door policy" of education. A large_seg-

vent of those who leave teaching do not choose to re-enter.

As this group of former teachers has both professional

preparation and teaching experience, they must be regard-

ed as a facet of the teaching profession.

1
Hughes has stated that a career is a "sort of

running adjustment between man and the various facts of

life and his professional world." Such a concept of a

career with its 'running adjustment' suggests that a career

is dynamic rather than static, that actions are sometimes

inconspicious rather than always being obvious, and that

a career is continuous through time. This running adjust-

ment is not ambiguous behavior but is a series of intra-

1Everett-C. Hughes, "The Making of
General Statements of Ideas and Problems,"
tio, Vol. 14i(Winter, 1956), p.25.

a Physician. -
Human Organize-

-
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related actions which merits analysis to reveal a career

pattern.

Statement of the kroblam

Vecatinnal education programs are being stimulated

through three recent Congressional actions: i.e., The

Vocational Education Act of 1963, The Manpower Development

and Training Act, and the Economic Opportunity Act. These

programs are rapidly expanding the number of persons served

by vocational education. Obtaining an adequate supply of

persons to implement the programs in vocational education

that are being developed from the impetus provided through

this recent Federal legislation will place additional de-

mands on an already inadequate qupply of vocational teachers.

Both full and part-rime teaching personnel are

needed. One possible source of personnel could be that

facet of the teaching profession referred to above as for-

mer teachers. A review of literature encompassing former

teachers did not reveal the critical choice points in their

careers, nor did it reveal how they viewed teaching as a

profession, or why they left teaching, or if they would

be receptive to a proposal for re-entry. A need, then,

exists for an examination of this facet of the teaching

profession to gather descriptive data about former voca-

tional teachers.

This stildy sought to discern those factors which

contributed to the career development of a group of former

vocational teachers. Another aspect of the research was



to determine how this group of former teachers relate to

the current teacher shortage in vocational education.

Finally, it was thought that the body of descriptive

materials gathered in this study might offer data for the

^nnt4nnewl rafinamAnt of the complex concept called a

career in vocational teaching.

Rationale

The concept of a profession carries with it the

parallel notion of some group of persons called practi-

tioners of that profession. It is not the purpose of this

document to argue that education is or is not a profession.

It will suffice, though, to note that there is a large

body of persons who serve as teachers for several years

and as such have a career in education. If, as has been

noted previously, a career may be thought of as a type of

"running adjustment" of a man to his external world, then

an analysis of the careers of teachers ought to reveal

something about their perceptions of the occupation of

teaching. Further, an inquiry into the-careers of persons

who identified with, moved through, and then out of teach-

ing ought to be a unique strategy for this analysis.

Relationships to be Explored

This study was descriptive and exploratory in na-

ture rather than prescriptive. Its intent was:to:discern

those factors which contributed to the career development

of a group of persons who chose to become teachers, secured



the necessary preparation, taught for one or more years,

then made an exit from vocational classroom teaching.

The specific descriptive data gathered and Analyzed in-

clude:

1. Background information about parents: age,

occupation, place of residence during the respondents'

formative-years, and parental educational level.

2. The nature of the decision.to become a teacher.

3. A career pattern for-each respondent. This

included number and types of jobs held, where held, when

changes -were made, why these. job changes were made and

rate of exit from vocational classroom teaching.

4. Their satisfactions with 21 aspects of teach-

ing in general.

5. Their willingness to consider re-entering

vocational teaching.

6. ._The values for their ideal job and if these

values could be met in teaching.

7. Social mobility.

Assumptions on Which the Study is Based

The basic assumptions underlying this research

were:

1. Vocational development theory.is applicable to

thy career_development,of vocational teachers.

2 The concept of a career can beistudied and

analyzed.
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3. This analysis will reveal trends, and critical

choice points in the careers of former vocational teachers.

4. Nominal and ordinal data form a basis from

which descriptive statements can be made.

S, A mail questionnaire can be refined.so that

its non-threatening and semi-threatening questions will

elicit valid responses.

6. Heterogeneous, highly educated populations

will respond favorably to a marled questionnaire.

7. This study is capable of inspiring further

research regarding the refinement of careers in vocational

education.

Definitions

Must of the words and concepts used in this research

are familiar and are used in a normal manner. There are

three phrases, howevozj that may need to be highlighted

in order to clarify and to delimit intended understandings.

1. Vocational Education Teacher: A vocational

education teacher is a person who teaches at the high school

or post high school level in a program that is designei to

prepare its clientele for immediate employment or to seek

post secondary vocational-technical schooling. For the

purposes of this study this includes those persons who

qualified in an undergraduate agriculture, business, or

same econc-ics teacher education program and whose teaching

experiences were grade nine or above.



2. Former Vocational Teacher: This concept re-

fers to those vocational education teachers who taught

for one or more years in a vocational classroom but who

are not now teaching. Thus, for the purposes of this

study a high school principal who has vocational teaching

experience was classified as a former vocational teacher.

3. Career Pattern: Gallaway2 has defined a career

pattern as "a process that is associated with the develop-

mental tasks, implementation of a self-cOncept, and the

developmental character of vocational behavior? A career

pattern study seeks to gather longitudinal 1.4rpe data about

a respondent and to analyze the sequence of events and

the development of characteristics in order to ascertain

the recurring themes and underlying trends.
3

Summary and Overview
to Impending Sections

This chapter attempts to establish a point of de-

parture for the later portions of the study. It has deline-

ated the structure within which the study is set. Along

with a review of related research in Chapter Two and the

research procedures presented in Chapter Three, it should

serve to help make the presentation and analysis of data in

2Charles Galloway, "Research and Vocational Devel-
opment," Educational Leadership, Vol. 22 (January, 1965),
p..271.

3Donald E. Super, "Career Patterns as a Basis for
Vocational Counseling.," Journal of Counseling Psychology,
Vol. 11(Winter, 1954), p. 13.



Chapter Four meaningtul. The summary, recommendations and

some unanswered questions offered in Chapter Five provide

a critique cf the study.

A+,



CHAPTER TWO

REVIEW OF RELATED RESEARCH

Introduction

The research concerning careers is quite volumi-

nous. Careers of men are affected by some factors that

are not applicable to women, as are the careers of secon-

dary teachers when compared with the careers of elementary

teachers. Further, career stability has been shown to be

a function of training. With these blinders firmly in

place, this review was undertaken with the vocational

development of secondary school teachers as the focal

point. Other educational groups will be brought into view

only to highlight or to contrast basic points. This re-

view begins with a quick overview of vocational develop-

ment theory followed by an examination of a process of

identification with one's career. With these two areas

providing an undergirding of theory, the review will then

consider the reasons persons give for choosing secondary

school teaching and why persons terminate their teaching

career. The final section of this review investigates the

relevant research regarding career patterns of secondary

school teachers.



Vocational Development Theory

This young and growing area of inquiry encompasses

the process of growth and learning which underlie all in-

stances of vocational behavior. It, in general, makes the

assumption that neither man nor job is static; that they

do interact and that each such experience affects the man.

Super' has this in mind when he speaks of vocational

development including "all aspects of development which can

be identified as related to work."

The present vocational development theorist may

be divided into about five groups. These are:

1. Eli Ginzberg

2. Donald E. Super and David Tiedeman

3. Need Theorists: Anne Roe

J. L. Holland

Robert Hoppock

Psychoanalytic theorists

4. Sociological: T. Caplow

5. Decision Theory: T. L. Hilcon

Many new groups are emerging that may replace, add to or

enlarge upon the above list. Walz2 may be used as a

3111.M4SIENC.IMIIIMMI,

1Donald E. super)ILL_Al., USAt120,1.12=2192111MIL
A Framework For Research. Career Pattern Study Monograph
No. 1, New York: Teachers College, Columbia University,
1957, pp. 131-32.

2
Gary R. Walz, "Vocational Development Process,"

Rev ew of Educational Research, Vol. 33 (April, 1963),
lip. 197- 0



starting point for becoming acquainted with the current

research in this area.

None of the projected theories have stood the trial

of research or time. This is not to say that they have

not been valuable thAnr4am. The fact that a theory stimu-

lates research to test an hypothesis makes it very valuable.

Ginzberg's 3 theory is a good example of this. It was the

first break in the older "trait" theory which used the

technique of matching man with job that was put forth by

Frank Parsons in 1909. Ginzberg's theory states that oc-

cupational choice is a developmental process.. Thus, it is

not a single decision but a series of decisions made over

intervening periods of time. The process is 1AFgely irre-

versible. Since this approach is dependent upon growth-

development and chronological age, the proceia cannot be

recreated. The third aspect of the Ginzberg theory is

that compromise is an essential aspect of ever choice we

make. Each person makes the decision through a compromise

of his interests, capacities, abilities, values, etc. No

one of the elements is the sole basis on an occupational

choice. The occupational decision making process has

developed as an interplay between maturation and a concur-

rent growing control over reality. The Ginzberg theory,

then, was the first vocational development theory to place

an emphasis on process rather than act.

3
Eli Ginzberg, et. al., IcstaltigallShoice--An

A roach To A General Tilma. New Yorkl The Columbia
University Press, 9 1
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The purpose of this review would not be advanced

by an analysis of the adequacies and inadequacies of each

of the theories. It is possible, perhaps, to make a point

by considering several of them as a group. Roe, Holland,

14,111,1^0.4" and 11.11 A__ _m.syrryva W.A4,&%i W044Va uLi.ww-Lcm may waCU, tsen-

eral, be classified as a "need theory." Such a gross

classification does not do justice to their similarities

much less their differences. Roe
4

states that interaction

between parent and child causes the child to rave an im-

balance or overbalance of need. His selection of an occu-

pation depends on how and to what extent his needs were

met by his parents.

Holland's5 need theory has six classes of occupa-

tions based on personality types. Since this review deals

with teachers and vocational choice, his description of

the teacher personality in the "supportive orientation"

may be of interest.

Persons of this orientation prefer teach-
ing or therapeutic roles, which may reflect
a desire for attention and socialization in
a structured, and therefore safe, setting.
They possess verbal and interpersonal skills.
They are characterized as responsible,
socially oriented and accepting of feminine
impulses and roles. Their chief values are
humanistic and religious. They are threat-
ened by and avoid situations requiring intel-
lectual problem-solving, physical skills, or

4Anne Roe, The Ps cholo of.kalpations. New
York: John Wiley and Sons, Inc., 19 6.

5
J. L. Holland, "A Theory of Vocational:Choice,"

Journal of Counseling Ps dholo , Vol. 6 (September,
1959 , p. 37.
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highly ordered activities, since they prefer
to deal with problems through feeling and
interpersonal manipulation of others.

Persons of this class are best typified
as orally dependent in the seise of being
verbal, feminine, and dependent.

The "need" theories have enough general plausi-

bility to them to prolong their existence. They were not

too helpful for this study as they are basically trying

to "match" man with a job, through one system of data;

psychological. The emphasis is on making a choice, not

on the process o' vocational development,

The sociological view of vocational development

is quite different. It views vocational choice as arising

out of a social system.617 The social system develops and

transml.ts particular types of work values and these values

in turn influence vocational choice. Occupational mobility

of persons within the social structure is affected by

where these persons start in that social structure.8' 9

This review is reported here only to show that the

young, growing discipline of vocational development cannot

6
Theodore Caplow, The Sociology of Work. Minnea-

polis, Minnesota: The University of Minnesota Press, 1954.

7
Arthur Salz, "Occupations in Their Historical

Perspective," in
William H. Form,
1962.

Man Work and SocietZ, Sigmund Nosow and
eds. New York: Basic Books, Inc.,

8Ibid., Chapters IX and X.

9
Kingsley Davis and Wilber-X. Moore, "The Social

Allocation of Occupations," in Ma W. and,g9ciety,
pp. 375-383.
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provide all of the concrete answers as to why persons

select the occupations that they do. Most of the theories

tend to rise out of only one form of data and consequently

each theory tends to exclude one or more important forms

of other. ilni Am sklot Anvomrtle. ^0 M4 !s ft. ...Alia&G%.' uLzww...g.01.0

ignore economic as well as sociological data, and the

sociological theorists tend to ignore psychological data.

The identification of these isolated determinants,

however, cannot fully explain occupational choice. Some

researchers are making progress with an inter-disciplinary

approach. Super has recently been trying (according to

the writers analysis of several of his writings) to build

a "career" rather than a "job" model. He, apparently,

hopes to develop a theory which will account for the per-

sonality, psychological, socio-environmental and economic

factors that seem to affect career decisions. An approach

to this has been started by a team consisting of a psy-

chologist, an economist, and a sociologist. Blau" and

associates collaborated in the development of a more in-

clusive conceptual framework which would avoid some pre-

vious pitfalls. Another recent example of such an approach

has beer reported by Mierzwa, 11
He investigated five

10
Peter M. Blau, et. al., "Occupational Choice:

A Conceptual Framework," Industrial and Labor Relations
Review, Vol. 9 (July, 1956), pp. 531-543.

11
John A, Mierzwa4 "ComparAson of Systems of Data

For Predicting Career Choice," Pereorinel and Guidance
Journal; Vol. 42 (September, 19g1777577-0-.34.
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systems of data as they influenced career choice. The

rank order of these five data systems for eleventh graders

was found to be: (1) interest, (2,5) ability, (2.5) en-

vironment, (4) temperament, and (5) personality. This

iAgemt4wil nrriesr held two vanra lAi-Ar with thA sage

population.

This summary of vocational development theory au-

abled the researcher to identify some of the theoretical

factors that affect careers. Since valid research is

guided to some extent by the efforts of prior researchers,

these theoretical factors guided the present study. The

present investigation in turn, will help refine, in a very

limited way, vocational. development theory.

The Process of
Identification With a Career

There are many models concerning persons and the

process through which they identify with a career. One

of the more relevant for professional persons was formu-

lated by Becker and Carper
12 in which they identify five

sub-parts which comprise the development of this identifi-

cation process. These sub-parts are: (1) investment mechan-

isms, (2) the development of interest mechanisms, (3) the

acquisition of ideology, (4) the internalization of motive,

and (5) the structural function of the sponsorship.

lallowaLt S. Becker and James W. Carper, "The De-
,

velopment of. Identification with an Occupation ,ft American
Journal of Sociology, Vol. 61 (nnuary, 1956), pp.-289-f98.
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This model, developed after an analysis of three

groups of graduate students, is applicable to the careers

of teachers. Four years of college is an investment, and

if teaching is not followed sometime, the investment may

be lo=t. 11140 virr4mhla io, of course limited by the cul-

tural expectations. It is further limited for teachers in

that the "investment" may be recovered (cashed in) at any

time, even several years after acquiring the degree in

teacher education. The experiences of an undergraduate

program in teacher educition,are geared to produce high

interests mechanisms through an identification with a task

commitment. The student observes, experiences and becomes

directly involved in the task.

The teacher education program also produces some

commitment to the occupational title of "teacher." This

acquisition of isleologx "comes into operation when the

person begins to raise questions, or have them raised for

him, about the worth of the activity he is engaged in3

when he asks himself why he is doing this rather than

something else." The internalization of motive occurs in

much the same manner. The prospective teacher learns the

kinds of positions that are available, the expectations

of each and "whys he should consider a certain type of

position. The trainee attains an attachmet Tor a,posi-

tion. This may involve a shift from eleFJ!)Acary to junior

high preparation. The sponsorship mentioned by Becker and

Carper does not appear to operate at this stage in the

careers of teachers. it undoubtably Oiprates, once, the

gerson is on the job.
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All of the respondents id the preent study were

former teachers and in that sense bad chosen to discon-

tinue their identity with a teaching career. The present

study did not investigate this identification and non-

trms.",ds

Reasons Persons Give For
Selecting Secondary Teaching

As An Occupation

So far the review has shown that there is a variety

of theories which attempt to explain aspects of career

development and that the teacher education program is an

important part of the process of identifying with a career.

This section considers those reasons that the prospective

and present teacher education candidates employ for select-

ing secondary teaching as an occupation. It will be

divided into two sections, beginning pith those students

in high school who have selected teaching as their voca-

tional choice and then moving to a consideration of those

in college who are majoring in education. The studies

reported here are not exhaustive but rather are meant to

be typical. Richey and Fox13 surveyed all high school

seniors in Indiana in 1950 who had expressed an interest

in teaching. They report that the most important reason

given for girls wanting to-teach was that of liking to

13Robert V, Richey and Williamli. Fox, "A Study
of Some Opinions of High School. Students with Regard to
leaclaers and Teachingi"-Bloomington-, Inaana: Indiana
Unfversit Bulletin of the School of lducation, Vol. 27,
No, 19 1



work with young people. Boys reported that they chose

teaching because they were interested in teaching a par-

ticular subject. Boys were also found to choose teaching

much later and saw far fewer advantages to teaching as a

vocational rhnira than did the saris.

A comprehensive study conducted by Fox
14 of all

junior-seniors in education at Northern Illinois Univer-

sity revealed reasons given by college students to be

similar to those reasons given by high school students.

The future secondary teachers reported that they were in-

fluenced significantly more than future elementary teachers

by: (1) their liking for a particular subject; (2) the

comparatively short school day, long summer, etc., (3)

the trend toward higher teacher salaries; (4) results of

vocational interest inventories; and (5) the opportunity

to use teaching as a stepping stone to another career.

The male education majors indicated significantly greater

influence than did the female education majors on items

numbered 1, 3, 4, and 5 listed above, Boys and future

secondary teachers decided later on teadhini as a voca-

tional choice than did the girls and future elementary

teachers. Fifty-one percent of the future secondary

teachers and 61 percent of the boys did not decide to be-

come teachers until after entrance into college.

14kaymond B. Fox, "Factors Influencing the Career
Choice of Prospective Toachers,° Journal of Teacher Edu-
cation, Vol. 12 (December, 1961),.-57-477:41727-----
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Dickinson15 reported after a study of all graduat-

ing senior men in 1953 at the University of Washington

that those who planned to become teachers differed from

the other men in that they were: (1) more interested in

hun n relatinnni (2) attnrhad murh grantor impnrfinnro to

job security and working conditions, and (3) were very

much less concerned with opportunities for advancement.

A study in California conducted by Ostliel6 reports that

nine out of ten students in education gave the idealistic

factors such as "opportunity to serve," "to work, with

young peoples" etc., as their reasons for choosing teach-

ing. At the same time, they indicated that the more

utilitarian aspects of teaching were not unimportant.

Salaries, security and vacations contributed to their

choice of teaching, but were not the primary factors.

A study in Chicago by Devita and Kaezkowski

listed the most frequently mentioned reasons for not con-

sidering teaching as a career in the following order:

(1) other career interest; (2) Low salary; (3) lack of

appeal; (4) lack of ability; and (5) uninteresting_ work.

15
Carl Dickinson, "Ratings of Job Factors by

Those Choosing Various Occupational Groups:" Journal of
Counseling Psychology, Vol. 1 (Fall, 1954), pi711WINg.

16
Selmer Ostlie, "Motivation for Entering Teach-

ing," Journal of Teacher Education, Vol. 7 (M19-71, 1956),
pp. 80-81.

17
James Davits and Henry Kaezkowski, "Teaching

as A Vocational Choice," Education Administration and
mmAdan, Vol. 45 (MarCE7703§1757-070
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Haubrich
18 surveyed the education majors in Utah. His in-

vestigations revealed that only 35 percent of the teacher

education candidates said that becoming a successful

teacher was a major life goal. Also 30 percent of those

prospective teachers indicated that security or "having

something to fall back on" was their reason for being in

the college of education.

An additional area of investigation has been pur-

sued by "role" researchers, their assumption being that

persons select occupations to fulfill the playing of some

desired role. A basic difficulty here is that nearly

every researcher seems to have a different notion concern-

ing the definition of a r_ ole. Further, it is hard to dis-

tinguish between what some would call a role and others

would call a need. Some of the specific and more meaning-

ful research in this area will be discussed in the next

section of this chapter which concerns itself with the

exit of teachers from teaching.

Some researchers have investigated what are called

unconscious reasons for entering teaching. Stern and

associates
19 advanced scales to measure thebe unconscious

motives for teaching. They revealed ten such underlying

WINIIMMIME.=mmma....0.1

18Vernon F. Haubrich, "The Motives of Prospective
Teachers," Journal of Teacher Education, Vol. 11 (Septem-

ber, 1960), pp. 381-386.

19George G. Stern, et. al., "Two Scales for the
Assessment of Unconscious Motivations for Teaching," Edu-

cational and Ps dholo ical Measurement, Vol. 20 (Spring,

1960 pp. 9-29.
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motives such as practical, nutrient, dependent and exhl-

bitionistic. EnglanderN followed the self-concept model

of Super when investigating the vocational choice of

teachers. He operated on the premise that through "self-

psychology" an individual would choose a vocation which

permitted him to maintain and enhance his self-concept.

He found a measure of congruency between the individuals

self-concept and his perceptions of teaching.

Finally, there is a mode of human behavior that

is often cited as a reason for choosing teaching which

has not been discussed, namely social climbing. Teaching

is still used as a ticket for entrance into the middle-

class society. Doherty, 21 after a study of 150 college

students who planned to be teachers, but 100 of whom came

from white collar and farm families, and 50 of whom came

from blue collar union families concluded " 0 teaching

is not a way of life. Rather, it serves as an entree to

a way of life."

In summary then, the persons who select teaching

as a career have high people oriented values and are very

personally involved. There appears to be very little dif-

ference between those reasons given for choosing teaching

as a career by those still in high school and those in

AIMMIW` ApINEmmoIlINIP

20
Meryl E. Englander, "Psychological Analysis of

Vocational Choice: Teaching,_" Journal of CounselinclEa.
cholom, Vol. 7 (Winter, 1960) 7157237771717

21
Robert

When Blue-Collar
Vol. 71 (Spring,

E. Doherty, "Attitudes Toward Labor:
Children Become Teachers)" School Review,
1963), pp. 87-96.
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teacher education programs in college. Prospective

teachers for the secondary school select reasons for

teaching that are different from those of future elemen-

tary school teachers and also decide to enter teaching

somewhat Later. The same relationship holds true when

boys are contrasted with girls. They tend to desire to

teach a particular subject and to use classroom teaching

as a stepping stone to another job. Boys tend to be

older when they decide to teach.

A schema of classification is needed to manage

and facilitate the analysis of these different reasons.

The schema by Mori22 is thought to be helpful. She be-

gan by reviewing the reasons persons give for choosing

teaching and then fitting these to a three facet paradigm.

The first facet indicated that some persons choose the

occupation of teaching for the rewards that it offers to

them; others for the demands required by the teaching

profession. The second facet concerned the aspect from

which these rewards or demands are offered (physical,

economic, social, interpersonal, intellectual, ethical).

The third facet concerns when the reward or demand is

offered (pre job, on the job, post job).

22Takako Mori, "Analysis of Motivations for
Choosing the Teaching Profession," (unpublished Masters
thesis, Library, Michigan State University, East Lansing,
Midhigan, 1963).
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Why Persons Terminate
Their Teaching Career

Lindenfeld23 reports that during the year 1959-60

81,800 classroom teachers separated from the districts in

whi_rh they were teaching. This Included 46,900 secondary

teachers who left teaching. Efforts to determine the

reasons for leaving teaching have resulted in much frus-

tration. Researchers often *imply establish a "laundry

list" of "reasons why teachers quite" Nelson and Thomp

son,
24

with their list of 19 reasons, are an example of

such efforts.

A unique attempt to get beyond the laundry List

and to specify some basic differences was accomplished by

Thorndiko and Hagen. 25 They went back to a common battery

of aptitude tests which were admin&stered to Air Force

Personnel in 1943. This group included 250 classroom

teachers and 172 ex- school teachers. It was found that

those who left public school teaching hae been significantly

superior to those who were still classroom teachers on tests

of reading comprehension, arithmetic reasoning and mathe-

matics.

M=1214.10.14111111101a.

23 'ran Lindenfeld, "Teacher Turnover in Public
Elementary and Secondary Schools 1959-60," U.S. Office of
Education, 0E-23002-60, Washington, 1963.

24
Robert H. Nelson and Michael L. Thompson, "Why

Teachers Quit," ihtSktEdasilimle, Vol. 37 (April, 1963),
Pp. 467-472.

25
Robert L. Thorndike and Elizabeth Hagen, "Men

Teachers and Ex-teachers: Some Attitudes and Traits,"
LelishssL912112.12 Record, Vol. 62 (January, 1961), pp. 306-316.
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As mentioned in the previous section, the role

theorists offer much insight into why persons may termin-

ate their employment as a teacher. Biddle
26

has devel-

oped a framework for examining the role conflict of

tnaehAra; ;IA has hypdvWhae4rymA all teacher role

conflict arises from four basic forms. The source of

these conflicts include pressures upon the person or his

position, pressures from within the person, conflicts

arising from norms held by others, and conflict between

cognition and behavior. His current studies implementing

this research framework should prove very insightful.

Getzels and Guba27 studied the area of conflicts

between the socio- economic, the citizen and the profes-

sional role of teachers. They found a-conflict in roles

to exist for men teachers, for those teachers who had

part-time jobs, for those who were teaching away from

their home community and those who had only one dependent.

Fishburn28 identified six relatively separate and

distinct roles of the teacher. The roles were found to be

26
Bruce J. Biddle, Bibliographies on Role Terms

Role Conflict, and the Role of the Teacher, ol.
Studies in the Role of the Public School Teacher. Colum-
bia, Missouri, The*University of Missouri, 1961.

27
J.W. Getzels and E.G. Guba, "The Structure of

Roles and Role Conflict in the Teaching Situation,"
Journal of Educational Sociolo , Vol. 29 (September,
19 , pp, 0- .

28
C.E. Pishburn, "Teacher Role Perception in the

Secondary School," Journal of Teacher Education, Vol. 13
(March, 1962),spp.'r:30.
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operating in the following rank order of importance ac-

cording to ale opinions of teachers: (1) mediator of the

culture, (2) member of the school community, (3) director

of Learning, (4) counseling and guidance person, (5) liason

batwaan urhittn1 and "nrftlypir.41751 mnA (A) ...le.= of a profaa....

sion 6

All of these researchers found ample evidence to

suggest that a teacher sees himself as having a role to

play and there are conflicts in .these roles. Lack of

role fulfillment influences exit from teaching°

Career Patterns

Form and Miller29 formulated the "Occupational

Career Pattern as a Sociological Instrument." They cate-

gorized workers into seven groups; placing professional

and semi-professional workers at the top, skilled workers

in the middle, and domestic and personal service workers

at the bottom. Each worker was said to have a life-

pattern of up to three stages. These were: (1) initial

work period, (2) trial work period, and (3) stable work

period. These were characterized respectively as all

part-time work prior to the completion of farmal education,

"shopping around" time and a job held by the wo4t.er for

three or more years. Fourteen such patterns ware plotted

and classified as being secure patterns or insecure

patterns.

29William H. FOrm and Delbert C
tionel Career Pattern As a Sociological
.saa.buna#191.11912,12m, Vol, 54 (Jan.

. Miller, "Occupa-
Instrument," Ameri-
1949), pp. 311-329.
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Three theories, not at all compatible, have been

formulated to help explain differences in career patterns. 30

The first was called individual causation theory of career

patterns. The supporters of this position maintain that

the personal motivations and willingness to work hard ac-

count for the success of the worker. The individual is

his own and only limiting force, in that he and he alone

determines his life career pattern. A diametrically op-

posed position has been called tie social causation theory.

A network of inter-related social factors such as fathers'

occupation are used to explain the workers employment his-

tory. The third theory discussed is called an eouilibzium

theory. Social background, acquired personality traits,

native ability, etc., are seen as forces WhiCh001-4nd

tug upon the worker. One force (Tv for a time then

is equalized and possiOdly-,g0en off-set by another force.

litice sociological forces seen by Miller and

'1C;i;gmhidh tend to stabilize careers are: (1) realiza-

tion or rationalization of the trial period goal,

(2) seniority, (3) age, (4) income, (5) marriage and

family, (6) home ownership, (7) friendship ties, (8) insti-

tutional ties, and (9) identification with work plant and

community. Five sociological forces Which tend to distrupt

30Delbert
C. Miller and William H. Form, Indus-

trial Sociology, 2nd Edition. New York: Harper and. Row,
19

31
Ibid., pp. 596-600.
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careers are:
32 (1) cyclical and seasonal unemployment,

(2) technological unemployment, (3) sickness and physi-

cal disability, (4) divorce, and (5) chance risks of

life. Slocum
133

adds to and refines this list for ado/es-

f:WUUD =0 as & or autaa.65.

Only a small number of career pattern stu0 have

been conducted using teachers as the p lation. Those

that have been comp feted usual? v = re of large city school

systems and deal wit4,ealientary teachers. Majetic
4

is

currently conaUcting career pattern study of guidance

Wormers. Most of the prior studies are summarized by

HAvighurst and Neugarten.. They show that the career

pattern of the teacher is affected by the structure of

the work setting, by the structure of "an organization

that is relatively formalized, well-structured, and

bureaucratic," by the autonomy of a classroom, and by the

stability and regularity of the teaching situation. Those

who enter the-large city school system suffer what is

32
Ibid., pp. 601-602.

ba INI 1Zr moll im w

33
Walter L. Slocum, "Occupational.Careers in Or-

ganizations: A Sociological Perspective," ersonnel and
Guidance Journal, Vol-. 43 (May, 1965), pp.

34
Richard Majetic, Career Patterns of Michigan

Guidance Workers (Ph.D. dissertation; Itv progress, Michi-
gan State University, East Lansing, Michigan).

35R Havighurke-gnd -Bernice lieUgarten,
gociet and' Education, 2nd Edition. Boston: Allyn and
Bacon, Inc.,
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called "reality shock." Even the factor of place of ori-

gin 1445-thown to have an effect on the career pattern of

the teacher.

Becker, 36 after the study of a large city school

system, has reported one of the most comprehensive studies

of the career patterns of elementary teachers. Be found

both vertical and horizontal movement of these teachers.

This movement was prompted to a large extent by the

teacher assignment and transfer policy of the city. New

teachers were usually assigned to the slums, There, it

was possible for them to begin a general manipulation of

the transfer policy. They believed that the presence or

absence of the "right" kind of pupils, parents, principal

and colleagues is what made the teaching position vtry

satisfactory or highly undesirable. Most of the teachers

had careen patterns of transfer out of the "bad" situa-

tions. A few however, established "permanent adjustment

of the slum sckso)ol situation" and did not seek transfer.

These patterns of movement have been shown to be

in the plans of first year teachers. Only 61 percent of

the men first-year teachers and 62 percent of the women in

a national study indicated that they probably could achieve

their life goals by remaining as classroom teachers.

36
Howard S. Becker, The Career of the Chicago.

Public Schoolleacher,",American-Journal*OfSociolo
(I+ chi 1962)icp04: 0

. ,
`7;`'
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But nearly all of the men (91 percent) hoped to stay in

education.37

Sex role was also shown to have an effect on the

teaching career. The men wexe influenced primarily by

the intrinsic c=^tors such as pay, social status of

teaching, working conditions, personal failure and lack

of satisfaction with teaching; while women were inf lu-

enced primarily by factors extrinsic to teaching.38

In addition to sex role, Mason39 identified a

largo number of other relationships that affect the career

of teachers. These are summarized and shown in Table 1.

Other studies allude to a variety of factors that have

an influence on the teachers' careers. These might be

grouped as: (1) dissatisfaction with pay, (2) inadequate

status, (3) duties other than teaching, (4) lack of in-

terest in pupils, (5) size of school, (6) excessive

pressure, (7) work overload, and (8) dislike for adminis-

trative practices.

It is quite evident that there are at least two

distinct stages or arenas which characterize career pat-

terns of teachers. The first might be the characterizing

INIMINMENNI.MONIMMIMMIIINIM1171.1!...

37
Ward S. Mason, The BesimmiEsTeit.cher. U.S.

Dept. of Health, Education and Welfare, Office of Educa-
tion, OE- 23009, Washington, D,C. Government Printing
Office, 1961.

38
Ward S. Masan, Robert J. Dressel and Robert K.

Bain, "Sex Role and the Career Orientations of Beginning
Teadhers," Harvard Educational Review, Vol. 29 (Pall,
1959), pp. 575:5-81

39
Op. Cit., pp. 107-124.



Table I. Factors Mason Found to be Related
to Career Commitment

.

Major Factors
Some Items Comprising

The Factors

A. First Order Relationships

Basic Subgroups Age
Teaching Level
Type of School Dis-

trict
Region of Country

Background Characteristics Race
Childhood Community
Father's Occupation
Parent's Education
Non-teaching,Employ-

ment Experience

Preparation for Teaching

Economic Status

Occupational Values.

Job Satisfaction

B. Higher Order Relationships Satisfaction with
Salary

Value of Money



30

of teachers' careers by movement into and out of teaching.

The other characterizing arena might be referred to as

patterns of movement within the profession. The investi-

gations of teachers' careers have been primarily limited

to small geographic areas (iarge cities), have concen-

trated on the elementary school teachers and persons in

their first year of teaching.

Literature concerning the careers of vocational

teachers is quite adequate in some areas such as follow-

up studies. However, there is a paucity of information

about the factors which influenced the careers of voca-

tional teachers. Those studies that were found were read

to provide the researcher with a better understanding of

vocational programs and teachers. Schilt" investigated

the "Career patterns of Technical and Vocational Educators."

His data were drawn from craftsmen who became teachers.

Thus, they could not be regarded as typical vocational

teachers and the factors which influenced their careers

(occupational group, age, time, education) may not be rele-

vant for careers of other vocational teachers. Clark

(agriculture teachers);44 Haines, Poland and Roswell

40
William J. Sdhill, Career Patterns of Techni-

cal and Vocational Educators. Dansville, Illinois: In-
terstate Printers and Publishers, Inc., 1963.

4
'Raymond M. Clark, "Factors Associated with

Decisions of Michigan Teachers to Remain in or to Leave
the Field of Teaching Vocational Agriculture, (unpub-
lished Ed.)). thesis, Michigan stekpe University, 1950).
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(business education programs) ,
42

and Lofts (commitment

of home economics and other teachers)43 are examples of

additional studies that were very helpful to the re-

searcher.

The orientation nf the present ic the

career patterns of former vocational, teachers. This

view clearly indicates that data from a large array of

variables must be gathered to analyze career patterns of

any group. Those variables thought to be relevant for

the present study are listed in the next chapter.

Summary

Theories concerning career development are not

explicit nor are the actions of people as they select and

move through the stages of a career. The process through

which one identifies with a career has not been sharply

defined. In addition, the current vocational development

theories cannot provide coLcrete answers as to why persons

select the occupation that they do. Most of the work in

this area arises out of one discipline and thus excludes

from consideration other variables which may affect oc-

cupational choice.

42
Peter G.

well, The Business
State ataftraltx
Education, 1960.

43
Helen A. Loftis, The Study of Commitment to

Teaching," Journal of Home Economics, Vol. 56 (March,
1964), pp. 707:7757-------

Haines, Robert Poland and Robert Ros-
Teacher Education It2milaltugishialn
Michigan State University, College of
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The specific vocation of teaching is no less well

defined. Future secondary teachers and men in general

teach for reasons that are different from those reasons

given by future elementary teachers or women, Men also

make career choices of teaching later than do women and

usually desire to teach a particular subject. Many men

expect to use classroom teaching as a stepping stone to

another job. Exit from teaching is caused by a large

variety of reasons and can be explained fram different

theoretical frameworks.

There is both vertical and horizontal, movement in

the careers of teachers. Vertical movement is up the

ladder and out of ciaosroom teaching. kk)rizontal move-

ment is movement within the same level cif the profession.

Both types of movement can be analyzed and characterized.

The present investigation restricts itself to an analysis

of the careers of those who exhibited movement into and

then out of classroom teaching.
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CHAPTER THREE

RESEARCH PROCEDURES

Introduction

This section of the report is designed to convey

to the reader those things that were accomplished in

planning for and implementing the process of data collec-

tion as well as an explanation of the established proce-

dures for data analyses. These steps included: (1) selec-

tion of the population, (2) development and refinement of

the instrument, (3) establishing procedures for the col-

lection of data, (4) collection of data, and (5) proce-

dures for the analyses of data.

Selection of the Populatian

The rationale of the study indicated that an

analysis of the careers of teachers ought to reveal some-

thing about their perceptions of teaching. Further, it

was thought that a unique strategy for such an analysis

would be to examine the careers of a group of persons

who have teacher education preparation; and classroom

teaching experience but who are not now classroom teachers.

For this uniqueness a group of former vocational teachers

was selected.

33
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Miller and Form indicate that a career enters its

stable period after about three years of work experience

at the same job. This is a flexible notation on time but

it does serve as a guideline. Persons who are going to

leave teaching, then, will probably do so prior to the

completion of three or four years of teaching, A con-

sideration of this 3-4 year period resulted in the

first group selecteu for this study being those who gradu-

ated from Michigan State University in 1961 qualified to

teach vocational education. The graduates of 1960 were

selected as it was thought that there ought to be two

consecutive years in the population. Two additional

years, 1956 and 1952, were selected at four-year inter-

vals. Then the year 1958 was added. Thus, the popula-

tion at this point included all those persons who gradu-

ated from Michigan State University in 1952, 1956, 1958,

1960, and 1961 qualified to teach secondary school

vocational programs.

A list of university graduates in vocational

teacher education was taken from the official commencement

programs for the selected years. Such a list did not

parallel the respective departmental records. It elimin-

ated those persons who may be classified as "specials"

by the departments, that is, not regular undergraduate

candidates; and it further eliminated those who may have

declared a teaching major quite late in their undergradu-

ate program. A total of 639 persons were found to have

graduated from Michigan State University during the five

selected years, qualified to teach vocaticnal education.



Development and Refinement
of the Instrument

An extensive review of the literature was under-

taken as first step. The significant findings as a result

of this review were presented in Chapter Two. It was

shown that a career pattern study needed to gather the

following types of information:

1. Background and personal information

a. residence during formative years
b. level of educational attainment by parents
c. type of work followed by the parents

2. Career choice and educational history

a. when decided to definitely become a
teacher

b, if teaching was the first occupational
choice

c. what was done after high school graduation
d. when entered a teacher education program
e. education beyond the baeheloris degree

3. Employment history

a. job by job analysis while teaching
b, job 'y job analysis after leaving teaching

4. Work values

a, ideal work values
b. if the ideal work values could be met in

teaching

Since this study was of former teachers, four additional

categories of information were thought to be needed. These

were:

5. Satisfaction with teaching

6. Reason for leaving teaching

7. Attitude toward re-entering vocational teaching

8. Some not,on about their social mobility
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The review also included the methodology of ,survey

research, construction of questionnaire items, improving

validity and reiipbility of questionnaires, and methods of

increasing questionnaire returns. The concepts gained

from this review of survey research procedures guided the

researcher throughout the project.

-------A 1%-draft- ^c ww.a.w I#

fore it was printed and mailed. The first five drafts

were prepared in January and February, 1965 and presented

to a small (five to seven persons) panel of doctoral can-

didates in vocational education at Michigan State Univer-

sity. Drafts six and seven were reviewed only by the

researcher and draft eight by some of the faculty in the

College of Education at Michigan State University.

Further refinement was accomplished by mailing the ninth

draft of the questionnaire to 23 former teachers of voca-

tional education, the majority of whom had graduated from

Michigan State University in the years 1953, 1959, and

1962. This pre-test proved very useful in suggesting

changes in the phrasing of questions. One additional

draft was made to establish the style, correct spacing

and format and the eleventh was printed.

Establishing Procedures of
Data Collection

It was decided to employ as many of the research

techniques as were feasible in ordzir to insure a higher
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rate of returns of the questionnairas. 1
These techniques

included the following:

1. A personally addressed Letter to each respon-

dent. This was accomplished by typing the letter on a

multilith mat using a machine with a carbon ribbon. The

body of the letter was then inserted into,the same type

mir.h4na* And the heading added. This resulted in a newt

letter which had nearly all of the characteristics of a

personally typed letter.

2. Each letter was personally signed by the re-

searcher.
r

3. The cover letter established a date for the

returns.

4. Two follow-up letters were sent at two-week

intervals.

5. A stamped, self-addressed envelope was en-

closed to facilitate returns.

6. Questionnaires were printed on pastel paper.

7. The phrase "second questionnaire" was typed

in a conspicious place on the top of the questionnaire en-

closed in the first follow-up letter.

6. A copy of the questionnaire and the return

envelope was enclosed with each mailing.

1.01111111NOMINNIIMPIIMMINIMINIIIP

1
It was recognized that the use of a closed,

sailed questionnaire set the boundries of the answers and
thus could not permit full expression of the respondents'
ideas.



Collection of Data

After the population was selected, instrument

developed, and the procedures established for data col-

lection, the problem became one of refining the popula-

tion. The population was refined by determining which

of the graduates began to teach immediately after college

graduation and also the present occupational status of

the graduates. The respective departmental records were

used for this purpose.

The population could not be refined as adequately

as was planned, due to a variety of unforseen circumstances.

Directories of past years were not available in the Business

and Home Economics Education Departments. Thus, for some

of the graduates, it was not possible to determine with

any degree of certainty if they began to teach in a secon-

dary vocational education program immediately after gradu-

ation. Another problem concerned name cnanges as a result

of marriage. A third problem which caused a lack of re-

finement in the population was the large number of persons

who resided outside the state of Michigan. Their present

status could not be determined from departmental records.

It was possible to determine that 236 of the 639 persons

did teach immediately after graduation or were currently

teaching vocational education.

The very efficient Michigan State University

Alumni Office files were used to obtain a present nailing

address for nearly all of the persons. Other addresses

were obtained through college staff members, friends of
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the persons, and consultants in the Michigan Department

of Education.

The original mailing of the questionnaires to the

remaining 403 persons was accomplished in the fall of

1965. Those respondents who satisfied the requirements

as "former teachers" were asked to complete and return

the questionnaire. Others were asked to return a note of

explanation. Eighty-six percent of the 403 persons re-

turned either the questionnaire or a note. The notes

simply informed the researcher that the respondent was

currently teaching or did not teach after college gradu-

ation.

It was then possible to construct Table 2 which

indicates the status of the 639 vocational education

graduates immediately after college graduation. Such

status was determined for 92 perceLt of the graduates.

The persons who started to teach immediately after college

graduation numbered 370. and their 1965 status is presented

in Table 3. Eighty-eight percent of this group were ac-

counted for. Those not accounted for were randomly dis-

tributed in the population by area of vocat nal education,

by sex, and by year of college graduation.

This continued refinement press resulted in

identifying 205 persons who: (1) qualified to teach in a

vocational program at college graduation, (2) took a

teaching position immediately after graduatian, (3) had

one or more years experience as, a vocational teacher, and

(4) were not teaching vocational education in the fall of

1965.
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Two follow-up letters were sent at two-week inter-

vals in the process of refining the population. Copies of

the questionnaire and the letters are Appendices A-D of

this report. A telephone was also employed as a part of

the follow-up procedures. This was to insure-better

validity and- more completeness of data. Nearly all of the

questionnaires contained completed answers and only a

small number (about five percent) were telephoned. The

responses were- then placed on machine cards for analysis.

Procedures for Treatment
of the Data

Research data may he classified into four types--

nominal, ordinal, interval and ratio. The classification

of data (along with the appropriate population variables,

of course) dictate the general group of analytical tools

applicable to those data.

Data of this research project are nominal and

ordinal in nature and, therefore, call for the use of

descriptive statistics.

The personal information included age, residence

at birth and high school attendance, educational levels

of parents, and father's primary work. The educational

history included items such as wheu the decision to teach

was made; why and when an education curriculum was chosen;

the importance of teaching as an occupational choice; and

work beyond the bachelors degree. These items were

analyzed with the descriptive statements and the corres-

ponding percentages. Zxample of one such item might be:
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"The majority of the former teachers definitely decided to

become a teacher in grades 11-12 as 68 percent of the

respondents checked this item."

An analysis of the employment history of the for-

mer teachers was hard to plan. The first thought was Ce

use only the original Miller-Form Career Pattern Paradigm

to classify the patterns of work. The paradigm has three

stages to a working careerinitial; trial and stable work

periods. When a worker stay an a'job for .three years or

more, his career is said to have entered a stable work

period. An analysis of these stages reveal a series of

14 patterns and a worker's career may then be classified

as secure or insecure. For teachers, one has to assume

that each time the teacher changed schools this was a

change in job, even though he was still a teacher.

This paradigm was altered for this study to add

precision in the handling of professional workere' careers.

The prior definitions stated that the initial phase of a

career occurred prior to the completion of formal educa-

tion. The definition offered here enables the first

teaching job to be the beginning of the initial phase of

a teacher's career. The definitions, as used in this

study, are:

Initial phase: The first teaching job taken by

the graduate and held for one year.

Trial phase: (a) the second year of the initial
ler

phase, or (b) the job taken after the initial phase and

held for one or two years.
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St ablEN:phase-4. The: tstable:phase-: isr entered 'when

the teacher holds the same job for three years.

The values-that persons, have are very important

aspects of. their work. Mason employed a- series. of 10

statements.to characterize the valuamelf.a population of

'beginning teachers. The same 10 statements were employed

in this study. The statements were designed to combine

into four sets of values which are: self-explessies

values, pekras oriented values, extrinsic-values,and

other values. The respondents were- asked. to rate the

above ten statements high, medium or low in terms of the

requirements that they have for their ideal job. They

were then asked to indicate if each statement was descrip-

tive of teaching: A mean was computed for each.. statement

in order to characterize the respondents as having high,

medium or low people-oriented, extrinsic, self-expression

and other values. Chi-square analysis was used to explore

the relationships between the values-held for the ideal

job and if these values could be met in teaching.

An attempt was made to measure the satisfactions

that these former teachers found in teaching. A list of

21 such statements was included in the questionnaire. A

variety of sources were considered in compiling this list.

But the' study by Mason may be regarded as the primary

source. Others include a follow-up study (Nelson and

Thompson, 1961) and a teacher satisfaction study (Loftis,

1964). A mean for each of the 21 items was calculated.
c

Kruskal-Wallis one-way analysis of variance model and the
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SPearman{ RankCovrelatiom.test were used to.compare.these

items.(

The:. 21 items *=were tomposecktomeasure the satisfac-

tion of four specific aspects of teaching. These four

aspects and the statemantm contributing to Aarb were

Extrinsic Satisfactioris:

a..Salary
b. Maximum salary for classroom teachers
c. Ttme,Jleeded to-reach_the peak. salary
d. Teaching load
e,-Total-,tine spent on school_duties; after.

school, etc.
.f4_,Provisions-lot-fringeAnnefits
g. Amount of paper work, etc.

Hunvnikelations Satisfattions

h. ReiatiOnswith students
i. Relations-with parents
j. Relations with fellow teachers
k. Professional attitude of fellow teachers

Student Satisfactions

1. Pupil discipline
m. Degree of interest shown by students
n. Students'. abilities -compared to school's

average
o. Future employment possibilities of students

Intrinsic Satisfactions

p. -lionitteaching responsibilities
q. Adequacy of school, equipment, supplies, etc.
r. Teaching as a-whole (except salary)
s. The future for you as a classroom teacher

3

Each of the four aspects of satisfaction with teaching

were compared using percentages and Sperman Rank Order

Coefficient.
.40..'46r-.44

The respondents were asked to react to a series

of questions about re-antering vocational teaching.

These included: (1) if they would re-enter, (2) if so,
, t

on what basis, (3) types of positions that they would
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tirefet, =14Y-1:n- serivite edutatioxicoutteal-that

need, (5) ;ithey eupervi s fdeSiredi- and7(6)-ctthe salary

thittrATOuld -want i *-These compared . using . percenttii

ages

Chi - square' analysis;' was used eLe.4,uw-wzilow-a.ga 41o4.va.s.A.1,4.w466=

ships between some 'of thiwabove- areas -of -data 3 Indepen-

dent-variables. such 7as interest,' area of vocational educe.-

tion , length beaching experience , -ands- when: the decision

was made to enter teaching-. were omployed,,.inc,thiskanalysis

The following example 'may clarify-- the intended analys is

Willingness to re-enter vocational teaching

Year Positive Attitude .12kWiatAttLtagt.
College Definitely Probably Probably Definitely

Graduation Yes Yes No No

1952

1956
1958 ;
1%0
1961 x

x

x

x'-

x x

Here, . the chi-Square analysis determinest, if any re lation-

ship exists- between the year f._ college :graduation and

the attitude:. of7,tha-_ respondents toward re-entering voca-

tional - teaching it

Traditionally teaching,- has;,,beeni thought, of as an

occupation used fore 'social climbing-:1)T,ssoiney-sroups oft, per-

sonsi; ,tv This- conditickri Att. ttue, of1,presftte, day Timm-

Americam siaciety-,ee 'Sine. all:4- of that respondents, in

tudy-t-identifie& with -thb:, teachingt,iprbfession then

decided; to', tlibcOntinue-; a itt:.-claEisroom) teacher the.. -researcher

must address himself to some consideration of this variable.
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NWattemptimerlitiade totblitrOVIdt-thWVitritible9litti the %,

to pt was iitakto.",-- de ff- it z: witte&-:

father 1 Vprithetry! work and place of residence was obtained.

This provided a rough estimation of the social: status of

the family in which the taartor rmicarl; Thgan each

respondent was asked to indicate how he perceived his

social status as a teacher compared to that of his

parents. A final piece of inform:Ition in this regard

was the socio-economic rank of the occupatiOn takes by

the respondent as he left teaching. Together these fac-

tors permit the construction of a profile on social

status and mobility.

Summary

This section of the report sets forth the research

procedures employed in the study. The chapter is divided

into seven sub-sections. These are: (1) introduction,

(2) the selection of the population, (3) development and

refinement of the instrument, (4) establishment of proce-

dures for the collection of data, (5) the collection of

data, (6) procedures for the analysis of data, and

(7) summary. A questionnaire was developed and mailed

which primarily sought to gather personal, educational

and occupational histories along with work values, teacher

satisfaCtions and the attitude of the respondents toward

re-entering vocational teaching. These data were clas-

sified as primarily second order or ordinal data. Thus,

the analytical tools used were those of a descriptive
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CHAPTER FOUR' -

PRESENTATION OF CAREFR PATTERN DATA

IntrodUction '

Data concerning the career patterns of former

vocational teachers arepresented in this chapter, in terms

of the study's objectives. For clarity, the chapter is

divided into eleven sections. These are:

A. Background information about the respondents

B. Exit from vocational classroom teaching

C. Description of the Miller-Form Career Pat-
tern Paradigp

D. Career'choite and educational history

E. Employment history

P. Satisfactions with teaching

G. Work values

R. Attitude'tomard reentering vocational
teaching

I. Sociak status and mobilty

J. Descriptive career patterns

K. Review

Sections 1)-1 are each divided into (1) profile and

(2) career pattern of the respective variable.

Those persons who graduated from Michigan State

University in 1952, 1956, 1958, 1960 and 1961 qualified

49
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to teach vocational education,cotistituted the source of

the respondenta, Those who did not teach immediately

after graduation and those currently teaching vocational

education were eliminated. Longitudinal type career data

were elicited throuith a questionnaire from 205 persons who

began to teach in vocational education immediately after

college graduation, who had one or more years of voca.

tional teaching experience and who are not noTT teaching

in a:vocational educat-ion program. A response was ob-

tained from 88 percent of those who were qualified for

the study.

The basic data for this chapter was tabulated and

is presented in Appendix E. These data include the

careers of 205 former vocational teachers. The reader

should be cautioned, however, to remembet that the careers

are not of equal-length. This is reflected in-the head-

ing of Appendix E which indicates that 53 careers extended

for 13 years after college graduation, 112 careers ex.

tended for 9 years, etc. to the final group which shows

that the careers for all 205 former vocational teachers

extended for a total of 4 years. The Appendix is organized

by years of experience. Column headings (1-13) refer to

the status of 205 careers after specific years of class-

room teaching experience and stub entries reflect the

specific employment situation for each of these careers.
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General Background Information

This section is presented to provide some general

inform#tion about the respondents. The population is

composed of three groups of former vocational teachers;

namely, agriculture, b,Isiness and home economics. The

numbers involved by year of college graduation are shown

in Table 4. The total population, then, is composed of

34.7 percent former agriculture teachers, 20 percent

former business teachers and 45.3 percent former home

economics teachers. These figures are meaningful wbm

contrasted with the total graduates:from Michigan State

University in vocational education for the five selected

years. The respective percentages of the total are 32.2,

27.1, and 40.7. Thus, it can be seen that the 205 former

teachers are distributed among the three groups in about

the same ratio as each group was distributed among the

original 639 vocational education graduates.

Table 4. Former Teachers of Vocational
Education by Area of Under-
graduate Specialization and
Year of College Graduation

Year of Area of, Undergraduate SRIcialization
College Agri -, Home

Graduation culture Business Economics Total

1952 29
1956 13
1938 13
1960 6

10

Total 71

21
18 28
9 18
6 17
5 9

53
59
40
29
24

41 93 205
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The respondents were asked to indicate where their

parents were living when they (the respondents) were born

and where they lived when they attended high school. The

choices provided for each question were rural farm, rural

nonfarm, city and suburban. An equal number (39 percent

each) of the respondents' parents were rural farm or city

residents when the respondents were born. Rural nonfarm

and suburban residents each accounted for 11 percent of

the respondents. Nearly oll of the agricultural respon-

dents were rural farm residents, when they attended high

school. Eighty percent of the business respondents were

either city or suburban residents and the home economics

respondents were about equally distributed among rural

farm, rural non-farm, and suburban residents (30 percent

for each group). A general shift occurred for about 10

percent of the population from city residents to rural

farm residents during the time span from birth to high

school attendance. The majority of the shifts occurred

for the parents of vocational agriculture teachers, as

45 (64 percent) were rural farm residents at the birth of

the respondent but 64 (91 percent) were rural farm resi-

dents when the agricultural respondents attended high

school. The parents of home economics teachers exhibited

a slight shift from city to rural non-farm. Business

education respondents showed no shift at all, as they were

born and attended high school in a city.

The educational level of the parents of these f or-

mer teachers is shown in Figurel. The median education
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of the fathers was found to be about 11 years and that of

the mothers to be 12. Nearly one-half of the fathers,

but only one-fourth of the mothers had less than a high

school education. The highest educational level of any

group was possessed by the mothers of former home economics

teachers with a median of 12.2 years of schooling. The

parents of the agriculture teachers had fewer years of

schooling than the other groups, as 54 percent of the

agricultural teachers' fathers and 21 percent of the

mothers had an eighth grade education or less. Thirty-

seven percent of the parents of both the former business

and home economics teachers had education beyond high

school while only 19 percent of the parents of former

agriculture teachers had such education. Parents of the

1952 graduates had a median educational level of 9

years while the parents of the 1956, 1958, 1960 and 1961

graduates had a median education of about 11.6 years.

The respondents were also asked to classify their

father's primary work as either white or blue collar.

Approximately one-third of the respondents classified

their father's primary work as white collar and _the other

two-thirds as blue collar. Wide variation was exhibited

awora the three groups as 63 percent of the former busi-

ness teachers, 42 percent of .the former home economics

teachers and only 14 percent of the former agriculture

teachers had fathers whose work was classified as white

collar. This difference is highly significant at the .05

level of significance. No differences of consequence
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were observed between the classification of the father's

primary work and year of college graduation.

. Exit From Vocational
Classroom Teaching

A career has beer defined in this study as "a

sort of running adjustment between man and the various

facts of life and his professional world." Further, a

sifting and sorting of personnel 'occurs as the "facts of

life" became apparent. Some of this "sifting and sort-

ing" that occurs in the educational social system took

place prior to the beginning of this study as those who

did not teach immediately after college graduation are

not a part of the study. What follows is the "sifting

and sorting" for 205 careers of former vocational teachers

who had at least one year of classroom teaching experience

in vocational education.

Again, the reader is asked to refer to the data

in Appendix E and cautioned that the percentages refer to

those persons who were going to exit vocational teaching

and not to the total number of graduates. After teaching

one year, 116 (57 percent) did not experience ajob change

while an additional 33 (16 percent) remained in vocational

classroom teaching but in another school. Thus, 73 per-

cent of the 205 former vocational teachers remained in

vocational teaching after obtaining one year of teaching

experience. Continuing the breakdown, of those who left

teaching after obtaining one year of teaching experience,

3 percent were teaching subjects other than vocational
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education; 11 percent became homemakers; another 5 percent

entered a business, sales or secretarial job; 2 percent

returned to college; 2 percent entered a profession; and

the remaining 4 percent entered an array of four other

jobs.

A total of 50 percent were still teaching after

gaining two years of teaching experience; 29 percent in

their original school and 21 percent had shifted to another

school. The 102 (50.percent) who had exited vocational

classroom teaching at this point were characterized as

follows; 13 teaching non-vocational classroom subjects;

6 school administration; 46 had become full-time home-

makers; 13 had entered a business, sales or secretarial

job; 4-had returned to college; 10 had obtained profes-

sional jobs; and the remaining 10 were holding six other

jobs.

Each succeeding year was analyzed in like _manner

using the'data in Appendix 'E. Reference is now made to

Figure 2, which makes it possible to visualize the rate

of exit for those Who:were going to leave-vocational

teaching. Half of those who were going to exit did so

after obte%ining two years of teaching experience. Each

year of experience obtained between two and five was

accompani3d by an additional exit rate of about 12 percent.

So that by the end of the fifth year of teaching, 83 per-

cent of those who were going to exit had done so, Only a

small number of persons were f6und to re-enter vocational

classroom teaching once exit had occurred. Table 5
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Years of Teaching Experience

FIGURE 2. RATE' OF ECXT FOR THOSE WHO WZRE GOING' TO LEAVE
s. VOCATIONAL CLASSROOM TEkCBING

5
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summarizes these exit and re-entry data by year of gradu-

ation, by area of specialization and by sex.

Table 5. Former Vocational Teachers Who
Re-entered Education by Year of
College Graduation, Sex, and

Area of Speeiali2atinn

Variables
Re-entered
Education
(Non-Vec. )

Re-entered
Vocational
Teaching

Total

1952 9 5 14
Year of 1956 9 11 20
College 1958 1 5 6

Graduation 1960 3 2 5
1961 2 0 2

Agricul-
Area of ture 7 0 7
Speciali-
zation

Business
Home Eco-

5 7 12

nomici 12 16 28

Sex Male
Female

7

17
1

22
8
39

The reader's attention is now directed to the

rate of exit for each of the three vocational services.

These data are also tabled and presented in Appendices

E-1, E-2, E-3, respectively for agriculture, business and

home economics. Four generalizations can be made by ob-

serving these data which are also displayed in Figure 2.

These generalizations are: (1) those who were going to

exit home economics teaching did so much earlier than did

the agriculture or business teachers; (2) those who were

going to exit business teaching did so at a rate slightly

below the exit rate for the home economics teachers;



CA

(3) those who were exiting vocational agriculture teach-

ing did so at a slower rate than the business or home

economics teachers, and (4) the differences between the

rate of exit for the areas of vocational education after

each teacher had obtained seen years of experience was

negligible.

The jobs taken once exit occurs differ consider-

ably for each of the vocational services. The 14 persons

who exited agriculture teaching after one year sought

employment as follows: 29 percent in business; sales or

secretarial jobs; 14 percent in a profession; 7 percent

in higher education but not teaching; 21 percent returned

to college; 21 percent entered military service; and 7

percent were not ascertained. Of the 12 persons who

exited business teaching after one year of teaching ex-

perience, 3 (25 percent) became homemakers, 2 (17 percent)

entered the business world, 4 (33 percent) obtained class-

room teaching jobs out of vocational education and 1 (8

Percent) did each of the following: entered military ser-

vice, traveled in Europe, and not ascertained. The former

home economics teachers were far less diverse in their

employment after one year of teaching. Thirty of the 93

exited home economics teaching after one year. Sixty-

seven pe.,7cent became homemakers; 17 percent obtained a

business, sales, or secretarial job; 3 percent sought

employment in a profession; 3 percent entered a service

occupation; 3. percent returned to college; and 7 percent

became non-vocational classroom teachers.
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Two years after graduation finds the trend continu-

ing. Twenty-seven (38 percent) had exited agricultural

teaching. The percentages for business and home economics

were 49 and 59 percent, respectively. The jobs taken by

fnmar vocational teachers whaln .51741.410.10, aftevaft

one and two years of teaching experience are summarized

as follows:

Agri- Home Eco-
culture Business nomics

Number having exited 27 20 , 55

School administration 5 0 1

Professions 7 0 3
Homemaking .... 8 38
Farming 1 0 0
Business, sales, or
secretarial 5 4 4
Higher education, not
teaching . 1 0 0

Back ,:c) college 3 0 1

Health occupation 0 0 1

Non-vocational class-
room teaching 0 7 6
Military 3 0 0
Several jobs in one year 0 0 f. 1

Illnedd 1 0 0
Not ascertained 1 1 0

Each succeeding year was so analyzed. With this

information and ieference to Appendices E-1, E-2, and E-3

several generalizations were readily apparent. These

were:

1. Nearly all business teachers upon exiting

vocational teaching became: (a) homemakers; (b) business,

sates, or secretarial. workers; or (c) non vocational

classroom teachers.

2. Most home economics teachers left vocational

classroom teaching to become fullrtime homemakers.
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3. No one occupation attracted most of the former

agriculture teachers,

4. About equal numbers of former agridultUre

teachers were attracted to school administration, busi-

ness and professional jnba; some entered n-n=vocational

classroom teaching.

5. Agriculture teachers entered a much wider

range of jobs than did home economics or business teachers

upon exiting teaching.

These data support the derivation of five career

oattorns. The patterns are called deqcriotive pattern

to distinguish them from the Miller-Form Patterns and are

titled: (1) family oriented pattern, (2) in-out pattern,

(3) horizontal pattern, (4) vertical pattern, and (5) cau-

tious. e, definition and discussion of these patterns is

reserved for section J of this chapter. The remaining

profiles and the Miller-Form Patterns will be analyzed

first .in sections C- I.

Millet-Form Career
Pattern Paradigm

The report turns now to a description and an

analysis of the Miller -Form Career Pattern Paradigm. It

will be recalled that the occupational span of a career

has been described as including three stages: initial,

trial, and stable. For this study the initial phase of

the teachers career was defined as a job taken for only

one year immediately after college graduation, the trial

phase for two years or any job taken after the initial
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phase for less than two years, and the etable phase is

entered when a job is held for three years. Each shift

in schbols was considered a job change.

Miller-Form have found 14 patterns of the various

I -T -S combinations, Seven of these have been nlARAifigvi

as secure patterns and seven'as insecure patterns. One

person might teach in school A for one year, move to

school B for two years, and then exit teaching becoming

employed as a salesman for five years. Such a pattern

would be 1-T-S (classified as secure pattern number 5).

Another person may teach for four years in school A, move

to school B for one year, then to school C for another

year, exit teaching to become a salesman for one year and

finally become a County Agricultural Agent for one year.

Such a pattern would be S-T-T-T-T which is insecure pat-

tern number 12.

A problem is confronted when attempting,to clas-

sify the former women teachers who were family oriented;

that is, they had interrupted their career to raise a

family. It was decided to regard all of these as a°epar-

ate group in the analysis, and this analysis will be re,

ported in section J-of this chapter which deals with

descriptive career patterns.

Ninth -two careers could be Classified in one of

the 14 patterns and these are presented in Table 6,

Sixty-three or 69 percent of these had secure careers

and 31 percent insecure careers. Each of the vocation41

services had '`approximately 70 percenibf thelicareers in
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Table 6. Career Patterns of Former Vocational
Teachers by Area of Vocational Choice

I Miller-For
1 Career Pattern

-__

Total
Area of Vocational Choice
Agri-
culture Business

Iibie

Economics

Secure Patterns

1 (S) 14 11 1. 0
2 (I.S-T-S) 0 0 0 0
3 (S-T-S) 3 3 0 0
4 (I.S) 8 5 1 2
5 (I-T-S) 14 9 3 2
6 (I-T-S-T-S) 1 1 0 0
7 (T-S) 23 18 2 3

(Sub total 63)

Insecure.Patterns

8 (T-S-T) 4 2 1 1
9 (I-T-S-T) 1 1 0 0
10 (I-T) 3 2 0 1
11 (T) 1 1 0 0
12 (S-T) 17 15 1 1
13 (I-S-T) 3 1 2 0
14 (T-T-T-T) 0 0 0 0

(Sub total 29)

Total 92 69 13 10

I = Initial
T = Trial
S = Secure

the secure pattern, exCludin of course, those former

business and home economics women who became homemakers.

Career patterns 7, 5 and 1 characterize 81 percent

of the secure careers. Career pattern 7 has a trial

phase (job kOr 2"yeare) ioitOwed by stable phase (a

joi, held `fothree or more years); pattn 5 has an

Initial riii4;i4, a' trial phase and eCstabie Phase Whii'e'the

'careers orloattern tenter 4:Stable *Iasi
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The majority (59 percent) of the thsecure careerists have

pattern 12 whica has a stable phase followed by a trial

phase. The remaining insecure, patterns were distributed

among patterns 8, 9, 10, 11 and 13. Tho analysis from

this point forward will use only the grouped patterns .of

secure and insecure unlmss special attention considers

it necessary to eXhthit each specific pattern.

The 1961 graduates were the only group where year

of college graduation was associated with the career

pattern. Of the 13 1961 graduates who had left vocational

teachins, 9 had an insecure career, oa.ttern 12. Care needs

to bra exercised in an interpretation as this probably

simply reflects the fact that they had shifted out of a

secure job in education.

.uftiotiTrAgaOlc= 1""
Educational History

.. Profile: The profile of the respondents' career

choice and educational history was constructed. This pro-

file included such information as why they choea the oc-

cupation of teaching, when they definitely decided to be-

come a teacher, whether teaching was their first occupa-

tional choices when they enrolled in a teacher education

program and education beyond the bachelor's degree.

An open-ended queution "to the best of your memory

why did you want to become a teacher" was asked. These

reasons were evaluated to fit into a two-facet paradigm.

The first is characterized as a "reward-demand" facet.

It is classified by the reasons that a person gives for
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choosing teaching which indicates that his reasons were

for the demands that it would make upon him as a teacher

or for the rewards that the occupation would provide to

him. The second facet of this paradigm is the source

of those demands or rewards. Six sources were identified.

These were: physical, economic, social, interpersonal

intellectual and ethical.

Of the 168 respondents who gave enough informa-

tion to be classified, 151 (90 percent) were classified

as choosing the occupation of teaching for the rewards

that it would offer them. The source of the rewards was

physical for 29 percent and interpersonal for 45 percent

of the 168 former teachers who were classified. These

data are shown in Table 7. Note that nearl) 50 percent

of the former agriculture and home economics teachers but

only 33 percent of the former business teachers chose

teaching for the interpersonal rewards that it offered

to them. The former business teachers were characterized

as choosing teaching for the physical rewards tha4". teach-

ing offers.

There was some tendency for those former teachers

whose parents had some education beyond high school to

choose teachins fcir the physical rewards and for those

whose parents had a high school or less education to

choose teaching for the interpersonal rewards. Also the

earlier the person entered a teacher education program

the more likely his reason for choosing teaching was for

the interpersonal rewards.
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Table 7. Reasons for Becoming a Teacher by
Area of Undergraduate Specialization

Reason for
_.........0222Ins_12Ashim.
Facet Source

Under raduate S ecialization
Agri-
cul-
ture

Susi-
ness

Home
gco-
nomics Total

Demands
. ( 16)

Physical 1 4a WO 2 3
Economic... .... .. .-
Social .... 1 2 3
Interpersonal 1 1 ... - 2
Intellectual 3 1 3 7
Ethical .- -- 1 1

Rewards (151)

Physical 10 16 23 49
Economic 3 2 _.. 5
Social 5 2 2 9
Interpersonal 30 11 35 76
Intellectual 4 -- 5 I

n7
Ethical 2 .. 1 3

Total 59 34 74 167
IMIIMML11 .

The respondents were also asked to indicate their

level in school when they definitely decided to become a

teacher. Thirty-six percent had decided to definitely

become a teacher by high school graduation but 55 percent

decided in college before the third year. Only 15 percent

of the former business, 24 percent of the former agricul-

ture but 54 percent of the former home economics teachers

had decided to become a teacher by high school graduation.

Over three-fourths of the former business teachers and 59

percent of the former agriculture teachers decided to be-

come teachers in college before the third year. When the

variable of time that the decision was made to definitely

become a teacher Is compared with the sex of the former
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teacher; it was found that 23 percent of the men and 51

percent of the women had decided to become teachers by

high school graduation. The more recent college gradu-

ates, 1960 and 1961, tended to have made the decision to

become a teacher by high school graduation while two-

thirds of those graduates e years 1952 and 1956 did not

make the decision until college before third year.

Then the respondents were asked if teaching was

their first occupational choice and 63 percent responded

affirmatively. Teaching was the first occupational choice

for 57 percent of the former agriculture teachers and 76

percent of the former home economics teachers. It was

not the first occupational choice for 58 percent of the

former business teachers. This difference is significant.

Teaching was the first occupational choice for 56 percent

of the men and 67 percent of the women.

Slightly over half (52 percent) of the former

teachers entered a teacher education progrmm as they

began their college work and nearly one - fourth entered

during the second year of college. Former ;tome economics

teachers entered a teacher education program much earlier

than did former agriculture and business teachers. For-'

mer business teachers are characterized as entering the
4

teacher education program quite a bit later than the

other two groups as 56 percent entered during their third

or fourth year of college. This percent was 45 for agri-

culture teachers and 28 for former home economics teachers.
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The final aspect of the profile of occupational

choice and educational history of this group of former

vocational teachers concerns their education beyond the

bachelor's degree. Twenty-eight percent did not do any

work beyond the bachelor's degree. A master's degree was

completed by 60 (29 percent) but was started by 126 (62

percent) of the group. Seventy-three of the former teachers

began a masters before the end of their first year of

teaching. There was a highly significant difference be-

tween the three groups on this variable. Nearly all of

this difference was accounted for by the former agricul-

ture teachers as 40 (56 percent) of them completed a

masters and 80 percent started a master's program before

the end of their first year of teaching.

Miller-Form Career Pattern: To re-capitulate,

the respondents were asked: (1) why they chose the occu-

pation of teaching, (2) when they definitely decided to

become a teachers (3) if teaching was their first occu-

pational choice, (4) when they enrolled in a teacher

education program, and (5) their education beyond the

bachelors. Each of these items were used to construct a

profile of career choice and educational history. Now

these items are compared using the Miller-Form Career

Pattern Paradigm.

Since so few persons were classified as choosing

teaching for the demands (16 or 10 percent) that it would

make upon them, only the source of the demand or reward

is reported in Table 8. The predominate k:eason for
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Table 8. Reasons Former Vocational Teachers Choose
Teaching as an Occupation by the

Miller-Form Career Pattern

Source of the Demand or Reward
Career Pattern

Secure Insecure

Physical
Economic
Social
Interpersonal
Intellectual
Ethical

Total

9

3

4
24
9

50

4
0
3
14

23

choosing teaching was interpersonal for both the secure

and insecure pattern holders. Those persons who entered

teaching for interpersonal reasons were equally apt to

have a secure or an insecure career pattern while those

who entered teaching for intellectual reasons were much

more likely to exhibit a secure pattern.

Those who definitely decided to become a teacher

while in college were three times as likely to have a

secure career pattern than to have an insecure pattern.

The insecure pattern was exhibited by 55 percent of

those who began their college work in teacher education

while 40 percent of the former teachers who had secure

patterns entered teacher education at that point.

When the data concerning education beyond the

bachelor's degree, are contrasted with, the career patterns

the results are quite revealing. These data are



Secure Career Pattern

Insecure Career Pattern

Completed
B. S. Only a Masters

19 percent 48 percent

0 percent 62 percent

It indicates that the former vocational teach ;rs who had

education beyond the bachelor's degree were likely to

also change jobs.

Employment History

. Profile: This section of the report attempts

to describe former vocational teachers as they responded

to their world of work. An analysis of the quality of

this employment profile is reserved for the 2. component

of this section which discusses the career pattern. The

employment profile of the 205 former vocational teachers

begins immediately after high school graduation when 83

percent enrolled in college. About equal numbers of the

others gradually enrolled in college each year with 3

percent still entering eight or more years after h."4,7sA

school graduation. No one area of jobs attracted the 17

percent who did not go immediately to college but mili-

tary service (5 percent), and holding a series of part-

time jobs (6 percent) accounted for most of them, This

variable is a factor only in the careers of men, as 99

percent of the women former teachers graduated from high

school and went immediately to college.

It is important to recall at this point that one

criterion of selection was that the respondent begin

teaching immediately after college graduation and that
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the respondents are not all college graduates of the same

year. Some graduated from college as recently as 1961

and others extended back to 1952. During the 13 year

span that is included, 20 percent obtained one year of

teaching experience and than avit-aelp 21 pmr^ant two

years, and 19 percent three years. of teaching experience.

The number of teachers leaving after obtaining four or

more years of classroom teaching experience sharply de-

clines as is shown in Figure 3. So the typical former

vocational teacher is likely to have had two or three

years of teaching experience. The converse relationship

needs to be explored; that is, the longest consecutive

time spent in any one school by these former teachers.

Thirty percent had one year in one school, 29 percent had

two years in one school, while 18 percent had three con-

secutive years of experience in one school before exiting.

Wide variation existed among the three groups of

former vocational teachers in the years of experience of

those who exited. Seventy-five percent of those who

exited home economics teaching and 62 percent of those who

exited business teaching did so with three or less years

of teaching experience while only 45 percent of those who

exited agriculture classrooms did so with three or less

years of experience. Another way of explaining this is

to note that the peak e_it rate for both business and

home economics teachers occurred at the end of two years.

This peak was at the end of four years for agriculture

teachers. Those who exited business and home economics
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teaching were as likely to exit with three years of ex-

perience as they were with one. The agriculture teacher

prolonged this rate of exit and he was as likely to exit

with five years as he was with one year of experience.

After obtaining the respective years of teaching experi-

ence in each of the fields the likelihood of the teacher

exiting the classroom declined very sharply. Fi,Aire 4

explores these relationships.

Nearly all (91 percent) of those who exited

classroom teaching had experiences in no more than two

schools. Approximately the same number of jobs were held

after exit from teaching as were held in education,. in as

much as 90 percent of the respondents had also held one

or two jobs outside of education. Those who remained as

full-time homemakers after their exit from teaching were

classified as having had one job. The respondents were

not asked if they were currently teaching part-time, but

30 (24 of these former home economics teachers) volunteered

that they were currently teaching part-time-day or even-

ings.

Another aspect of the employment history was the

reasons that former teachers gave for leaving classroom

teaching. eLne respondents were asked to list a reason

for each job change. if the respondent left teaching on

more than one occasion the reason for the last exit was

considered. These reasons were then grouped and arc

listed in Table 9. A quick glance at this table reveals

that the reasons reflected differences in orientation of
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Table 9. Reasons for Leaving Vocational Class-
room Teaching by Area of

Vocational Teaching

Reasons for Exit

Area of:Voc. Teaching

1. Salary
2. Pcor classroom

and other as-
signment

3. Marriage
4. Husband took

job that ne--
cessitated
moving

5. Maternity
6. Return to

college
7. Inadequate

preparation
8. Desire 9-month

employment
9. Opportunity to

explore self
10. Wanted a chal-

lenge
11. Poor adminis-

tration
12. Promotion
13. Town too iso-

lated
14. Help in hus-

bands work
15. Good job offer
16. Just disgusted
17. Full-time home-

maker
18. To become self-

. employed
19. Drafted

Agri-
cul-
ture

20

8
IND 111

Home
Bust- Eco-
ness nomics

4

2
2

.3

21

2

2
7

23
44

4

Total %

24 12.50

12 6.25
9 4.69

26 13.54
65 33.85

13 6.77

1 .52

1 .52

1 .52

2 1.04

5 2.60
8 4.17

1 .52

1 .52
6 3.12

10 5.19

2 1.04

2 1.04
3 1.56

192
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those former teachers. Items 3, 4, 5 and 17 are for

women who are family and marriage oriented and comprise

53 percent of the total. This 53 percent is not the

entire female population as there are 127 (62 percent)

women in the study. Of those 90 respondents who did not

give gamily-oriented reasons for leaving vocational

classroom teaching, 24 (27 percent) exited for salary

reasons, 12 (13 percent) exited due to a poor assignment,

13 (14 percent) left to return to college, 8 (9 percent)

to take a promotion and 10 (11 percent) left vocational

classrooms as they were "just disgusted." The remaining

23 persons gave 10 other reasons for leaving vocational

teaching.

Miller-Form Career Pattern: The employment

history included information about:(1) what was done im-

mediately after high school graduation, (2) number of

years of teaching expW.ence, (3) number of schools

taught in, (4) time spent in one school, and (5) why exit

vocational teaching. It will be recalled that 83 percent

of all of the respondents attended college immediately

after high school. Items 2, 3 and 4 should not be com-

pared with the Miller-Form Career Pattern Paradigm. These

items are part of the data which determined if the person

had a secure or an insecure pattern. Thus, in a sense,

any statements derived from such a comparison would be

tological

Table 11 does, however, present the data as to why

the respondents left vocational teaching and the career



Table 10,, Reasons Former Vocational Teachers
Exited Teaching by Miller-

Form Career Patterns

Reasons for Exit
Miller-Form Career Patterns

Secure Insecure

1. Salary 15 8
2. Poor classroom and

other assignment 9 0
3. Return to college 4 8
4. Desire 9-month em-

ployment 1 0
5. Opportunity to ex-

plore self 0 1

6. Wanted a challenge 1 1

7. Poor administration
8. Promotion

2
.

5
2
3

9. Good job offer 5 1

10. Just disgusted 8 1

I 11. To become self-
employed 1 1

12. Drafted 3 0

Total 54 26
,

pattern aidsociated with that reason. About one-third of

those who exhibited insecute career patterns said they

left vocational teaching for salary reasons. Another one-

third left vocational teaching to return to college and

the remaining one-third gave a variety of seven other

reAsons. Twenty-eight percent of those who had a aecure

pattern left vocational teaching for salary considerations,

another 17 percent leki because of their teaching load,

and 15 percent exited as they were "just disgusted." The

remaining 40 percent indicated that they left vocational

teaching for an array of eight other reasons. Thus, the

only reasons that seemed to differentiate between the
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secure and the insecure patterns were teaching load and

to return to college.

Satisfaction with Teachirg

Prnfila: Th AAWINMA of eat.;cfant-i^n W4711

teaching nay also be a factor causing exit from teaching.

The respondents were given a list of 21 items of teach-

ing and were asked to rate these as 4-very satisfactory,

3-fairly satisfactory, 2- unsatisfactory, and 1-very un-

satisfactory aspec'..s of their vocational teaching ex-

periences. A moan for each of the items was computed.

The means and rank order for thft. 21 aspects of teaching

are shown in Table 11.

It was necessary to determine if the thme groups

varied in their ranking of the 21 aspects of teaching.

For this purpose the Kriskai-Wallis model was uaed.

Variation among the three groups were found to be just

barely significant at the .05 level of significance.

Spearman's rank order correlation was then computed for

the three groups and by sex to see which sets of respon-

dents, if any, differed significantly. The rs values were

found to be:

between agriculture and business .924
between agriculture and home

economic m .825
between business and home.

economics .800
between men and women .877

These are very high correlations and none (3'7 the four

pairs differ significantly. This is not really a contra-

diction in statistical observations. The former analysis
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was a measure of the variance among all 21 items in the

three groups and the latter analysis was a measure of the

rank differences for each set or group of two on the 21

items. This difference in statistical observation may

be expressed in another manner. A second glance at

Table 11 will reveal that former agriculture teachers

ranked nearly all (19 of 21) of the items lower than did

the former business or home economics teachers. The

Kruskal-Wallis test is sensitive to this difference of

constant lower ranking by one group and the Spearman rank

order correlation is not.

The list of 21 aspects of teaching was clustered

into four sub-groups which were: (1) intrinsic, (2) ex-

trinsic, (3) human relations, and (4) student components

of teaching. This permitted further analysis of the sat-

isfaction factors. Former teachers were most satisfied

with human-relations aspects of teaching (relations with

students, relations with fellow teachers, etc.) and most

dissatisfied with the extrinsic factors of teaching (max-

imum salary for classroom teachers, time needed to reach

the maximum salary, amount of paper work, etc.).

Three of the 21 items concerned the salary variable

which was a part of the extrinsic component of teaching.

When the 21 items were arrayed with the items being most

satisfactory at the top, salary in general was ranked 13th.

However, the time needed to reach maximum salary and the

maximum salary for classroom teachers were ranked 19th

and 21st, respectively. The implication of this is that
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the salary of former vocational teachers at the time of

their exit was not necessarily a factor causing teacher

dissatisfaction but that the conditions relating to

reaphing the peak salary contributed to teacher dissatis-

flant4nn.

There were no rank order differences for the four

sub-groups when compared by sex. Rank order for the ex-

trinsic components for former home economics teachers

differed significantly from the rank order on this vari-

able for former business and agriculture teachers. This

was due to the fact that former home economics teachers

were most dissatisfied with the total time spent on school

duties and salary. These two items were ranked much lower

in the extrinsic component sub-group by the former bust-

ness and agriculture teachers. The satisfaction with 21

aspects of teaching was also compared with the year of

graduation. Although the rank order of these items did

not differ significantly there was a gradual shift to

more disWisfaction with the extrinsic components of

teaching by the more recent college graduates.

. Miller-Form Career Pattern: The 21 items of

teacher satisfaction were compared with the Miller-Form

Career Pattern Paradigm. The Spearman rank correlation

between the satisfaction of the secure and insecure career-

ists was found to be quite high at 0.834. The insecure

careerists were found, however, to rank two-thirds of

the items quite a bit higher in satisfaction than did the

secure career pattern holders. Some variation existed
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between the ranking of secure pattern number 1 (which is

characterized as S) and number 7 with a correlation of

0.713. The factors associated with the extrinsic, -human

relations and intrinsic satisfactions were rated quite

nnwevar thnnA exhibiting pattern number 7

rated the eatisfactions associated with the students much

lower than did those holding pattern number 1.

The Spearman rank correlations between the secure

and the insecure pattern holders for the four r-roups of

satisfaction are as follows:

Extrinsic factors of teacher satis-
faction .581

Human relations factors of teacher
satisfaction .934

Student relations factors of teacher
satisfaction .936

Intrinsic factors of teacher satis-
faction .996

The difference in satisfaction between those persons with

secure and insecure patterns is clearly with the extrinsic

factors. Basically, the secure pattern holders were dis-

satisfied with the salary items while the insecure

careerists were more dissatisfied with paper work, extra

time to do the school work, etc. This difference may be

indicative of recent job changes by those classified as

having insecure career patterns,

- Work Values

. Profile: It was believed that the work values

persons hold might influence their careers. To measure

these work values, the respondents were given v:en state-

ments that represented four different sets of job alues:.
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These sets of values were self - expression values, Resat-

oriented values, extrinsic values, and other values.

They were asked to consider to what extent any job or

career would have to satisfy each of the ten statements,

in order for it to be an ideal job requirement. The

rating was on a 1 -high, 2-medium, and 3-low ideal job

requirement scale. The analyses for each of the four

sets of values are found in Table 12. The respondents

had high (low scores) self-expression and people-oriented

values and much lower extrinsic and other values.

An attempt was made to determine if these ideal

job values were found in teaching. To this end the

respondents were asked to indicate if each statement was

descriptive of teaching by checking yes or no. Chi-

square analysis was performed comparing the ideal job

requirement that the respondent held and if he felt

teaching measured up to his ideal job. These chi-square

values are also shown in Table 12. The responses are

very consistent with their ideal job expectations.

People-oriented values were rated highest for teaching,

followed very closely by the self-expression values,

There was-some doubt on the part of the respondents if

their extrinsic ideal job values could be found in

teaching but there was no doubt that the other values

could not be met in teaching.

Two differerWas stand out when the job values are

compared with the area of vocational specialization. The

first concerns the similarity between the concept of an

ideal job held by the former agriculture and home
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Table 12. Ideal Job Values and If Teaching
Measured Up to Those Values

Ideal Job
Values

Statements Comprising
Those Values Mean

If Ideal Job
Value Was Met
in Teftching

Self-ex.-

An opportunity to use
my special talents
and abilities

1.14 0.049

pression Permits me to be cre-
ative and original

1.43 2.768

Work with people 1.40 0.113
People-
oriented

Opportunity to be
helpful

1.65 0.371

Exercise leadership 1.26 0.660

Earn a great deal of
money

1.93 1.211

Provide status and 2.09 5.134*
Extrinsic . prestige

Provide a stable, se-
cure future

1.54 1.465

I

Provide adventure 2.06 19.294*

Other
Be relatively ..free of
supervision by
others

1.64 5.049*

*chi- square values significant at .01

economics teachers. Their self-expression and people-

oriented, ideal job values were nearly identical, while

the former home economics teachers were slightly lower on

extrinsic and other ideal job values. The second dif-

ference of note is that the former business teadhers had

much lower self-expression values than did the former

agriculture and home economics teachers and much higher

extrinsic ideal job values.

The ideal job values were compared with many of

the other variables and this yielded some interesting
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observations. There were only slight differences in the

job values of those who chose teaching for the demands

and those who entered teaching for the rewards. The

ideal self-expression and extrinsic job values of those

who selected teaching for the demands was rated slightly

higher than those who selected teaching for the rewards.

Those who entered teaching for the interpersonal rewards

that teaching would provide to them rated all ten state-

ments higher than those who entered teaching for the

physical rewards.

Miller-Form Career Pattern: The work values

were measured by a set,of ten statements that were thought

to represent four different sets of job values. These

sets of job values were: (1) self-expression values,

(2) people oriented values, (3) extrinsic values, and

(4) other values. The respondents were asked to consider

to what extent any job or career would have to satisfy

each of the 10 statements in order for it to be an ideal

job requirement. The ratings were 1-high, 2-medium, and

3 -low ideal job requirements.

The mean for each of the four sets of values was

computed by career pattern and is presented in Table 13.

Those former teachers with secure career patterns had the

highest self-expression values. However, the differences

between the two career patterns is negligible on this

value. Those former vocational teachers exhibiting an

insecure career pattern had the highest people oriented

values. The extrinsic values were held equally by both
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Table 13. Mean.Work Values and Career Patterns
of Former Vocational Teachers

Work Values

Career
Secure

Ideal
job Teaching

fitigAERVILELat
An opportunity to

use my special
talents

Permits me to be
creative and
original

People -Oriented

Work with people

Opportunity to be
helpful

Exercise leadership

Extrinsic

Earn a great deal
of money

Provide status and
prestige

Provide a stable,
secure future

Other

Provide adventure

Be relatively free
of supervision
by others

1.10

1.39

1.42

1.24

1.54

1.83

2.03

1.39

1.62

1.68

1.13

1.15

Patterns
Insecure

Ideal I
Job I Teaching

1.17 1.07

1.41 1.00

1.03 1.24

1.03 1.17

1.18 1.59

1.90 1.93

1.51 2.24

1.28 1.69

1.60

1.41

1.00

1.00

1.07

1.93

1.38

1.25

1.97 1.61

1.55 I 1.18
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groups and the stable career group ranked the other

values higher than did those possessing insecure career

patterns. Thus, none of the sets of values really dif-

ferentiated between the basic career pattern groups.

4.1.. i.
VJUW W1 416..dim me. A. .a 14.1

WIAW 54=6WMW1460 %.:01410.1. """ 4"Aft A"A'Aft d."".41.1,41.1.4.146 UV WRIii4

of extrinsic and other values did, however, distinguish.

Those statements concerned status and adventure in the

ideal job for the secure careerists but were rated much

lower as an ideal job value by the insecure careerists.

The attitude of the former teachers whether these

values for their ideal job could be met in teaching were

ascertained and are also presented in Table 13. Both

groups were of the attitude that their ideal self-expres-

sion and people-oriented values could be met in teaching.

The former vocational teachers indicated that their ideal

extrinsic values of earning a great deal of money and

providing status and prestige could not be met in teach-

ing. The remaining ideal extrinsic value of 2roviding a

stable, secure future was more likely to be met in teach-

ing. Careerists exhibiting a secure pattern indicated

that their other ideal job values were not descriptive of

teaching while those holding an insecure career pattern

revealed that their ideal job values of adventure were

not met in teaching but their value of being free of

supervision was met in teaching.
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. . Attitude Toward Re-entering
Vocational Teaching

. Profile: The attitude of the respondents

toward re-entering vocational classroom teaching was con-

sidered a very important aspect of the study dua to its

staffing, recruitment, and in-service implications.

Seven questions were asked to obtain some notion about

the attitude toward the re-entry variable. The first

question simply stated, "If approached, would you consider

re-entering vocational teaching?" Fifty -five percent of

the respondents indicated a positive attitude trward re-

entry, while 45 percent possessed a negative attitude

toward re-entry. Further, 33 percent indicated that they

would re-enter on a full-time basis, and 49 percent on

some part -time bests. Only 18 percent said they would

not re-enter vocational teaching on any basis. Some

differences appear among the three groups on their atti-

tude toward re-entry. Former home economics and business

teachers (groups composed primarily of women) were much

more willing to re-enter, though on a part -time basis than

were former vocational agriculture teachers. Nearly one-

third (29 percent) of the former vocational agriculture

teachers said they would not be willing to re-enter.

Then the respondents were asked the type of posi-

tion or job that they would consider if they re-entered

vocational education. The Choices were classroom teacher,

local director, vocational guidance, supervision, voca-

tional coordinator and state Consultant. Classroom teaching
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was selected by 107 or 72 percent of the 148 respondents.

Though they were asked to indicate their second choice,

only 75 of the respondents did so, and 26 of these indi-

cated that vocational guidance was their second choice

if they re- entered vocational taanhinsr,. Former business

and home economics teachers would overwhelmingly prefer

a classroom position if they re-entered vocational tet.ch-

(93.ard.89 percent, respectively). Only 38 percent of

the former agriculture teachers indicated that their first

choice was classroom teaching if they re-entered vocational

teaching, though it also was the highest in rank order for

them. The remaining 62 percent of the former agriculture

teachers were about equally divided among the other five

choices.

The former teachers sensitivities toward refresher

type courses was ascertained. The choices provided were:

(1) none would be needed, (2) methods of teaching,

(3) technical subject matter, (4) growth and development

of students, and (5) social and philosophical foundations
1

of education. The respondents were asked to check all

of the five areas that they thought they would need if

they were to re-enter vocational teaching. Eighteen

percent indicated that no additional courses would be

needed, 42 percent chose only technical subject matter,

24 percent chose a combination of two items and 5 percent

selected a combination of three or more items. locial

and Ohilosophical foundations of education was selected

singly or in combination by only 4 percent of the
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population while technical subject matter was involved

in 75 percent of the selections.

Information regarding how often supervision by a

vocational supervisor (not a high school principal or

vuslowa.vo.talichtmell """* V J.%.11GUI 10 Vth- f r mer voca..condaL2 1

teachers was obtained. They were asked to check never,

2 times a year, 4-6 times a year, or once a month. The

amount of supervision was equally distributed between

choices "never," and "about 2 times a yearY as each of

these items was checked by 46 percent of the respondents.

Two-thirds of the former teachers indicated that if they

re-entered vocational education they would want the same

amount of supervision as when they were teachers. Nearly

all former business teachers indicated that they were

never supervised, which is contrasted with 71 percent of

the former agriculture teachers who were supervised twice

a year. All of the former home economics teachers were

equally divided between these two alternatives.

The final question about the attitude of the re-

spondents toward re-entering vocational teaching concerned

the level of pay that they would expect. Four choices

were provided. These were: (1) equal to pay of present

job, (2) more than present job, (3) less than present job,

and (4) equal to the pay of present vocational teachers.

Fifty-three percent of those respondents indicated that

if they re-entered vocational teaching they would el:pect

pay equal to that of prevent vocational teachers, 26 per-

cent would want more than their present job, and 19 percent
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would want a salary equal to that of persent job. The

majority of the female former teachers would want to be

paid at a rate equal to that of present vocational

teachers. For the former men vocational teachers the

0.151 eI %Way IF.- A WC 4*Ark A W. VA Ir2 11. aft ...M. ta w w 1 6> aft la ea an. A+ whoa
vgis.uwaa.j wcassuww. W'.# 1. Lacalrc L.V IJ 041.4=1. 1.4J V1. CILOVVW L.L1=1J.

present job.

Miller-Form Career Patterns: The items which

comprised the attitude of the former vocational teachers

toward re-entering vocational teaching were: (1) attitude

toward re-entry, (2) on what basis they would re-enter,

(3) type of position desired if they re-entered, (4) in-

service courses they would need if they re-entered,

(5) supervision received while teaching, (6) supervision

wanted if they re-entered, and (7) pay wanted if they

returned to vocational teaching.

The data presented in Table 14 is most revealing.

The reader will note that information on 91 former teachers

are included in this table, but only 44 percent of these

had a favorable attitude toward re-entering vocational

teaching. There were major differences between those with

secure and those with insecure patterns. Only 32 percent

- of those wh) were classified as having a secure career

pattern had a favorable attitude toward re-entering voca-

tional teaching while this figure was 69 percent for those

who had insecure career patterns. Secure patterns 5 and 7

account for nearly 40 percent of the negative re-entry

considerations. These patterns are characteriziad as

I-T-S and T-S, respectively. Insecure pattern 12 was
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Table 14. Career Pattern and Attitude Toward Re-
entering Vocational Education by

Former Vocational Teachers

Attitude Toward Re-enterin
Career Definitely Probably Probably Definitely

Pat tern VA0 Vaa Nn Nri Tebtsal

Secure

1

3

4
5

6

7

2

1

0
0
0
2

3 4
0 2
2 3
3 9
0 1

7 7

ICINE011=4111.171111.

5 14
0 3
3 8
2 14
0 1

6 22

Sub-total (5) (15) (26) (16) (62)
% across (8) (24) %'AI

1/4 "Yew
flAl (10n)

Insecure

8 2 2 0 0 4
9 0 1 0 0 1

10 0 1 2 0 3
11 0 0 1 0 1

12 9 9 6 0 17
13 1 2 0 0 3

Sub -total (5) (15) (9) (0) (29)
% across (17) (52) (31) (0) (100)

Total 10 30 35 16 91

exhibited by over 50 percent of those insecure careerists who

possessed a favorable attitude toward ra-entry. This pattern

is characterized as once having had a secure phase but is

currently in a triel phase. Thus, two statements appear to be

valid. These are: (1), persons who have been characterized as

having a secure career pattern are not interested in re-enter-

ing vocational teaching, and (2) if a former t scher has

interrupted his stable career phase he will very likely be

receptive toward re-entering vocational teachinii.
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A similar condition is true Then the reJpondents

were asked on what basis they would re-enter vocational

education. A total of 68 former vocational teachers, ex-

cluding those who became homemakers, provided this infor-

mation. Seventy-two percent of those 68 had a secure

pattern. Nearly 34 percent would re-enter vocational

education on a full-time basis, 38 percent on some part-

time basis and 28 percent would riot consider re-entering

vocational teaching on any basis. Approximately 68 per-

cent of all of the former teachers who had insecure

patterns would re-outer vocational teaching on a full-

time basis while only 21 percent of those who had a secure

pattern would re-enter on a full-time basis. However,

nearly 50 percent of those who had a secure career pattern

would re-enter vocational teaching some part-time basis.

There was some slight tendency for those with

insecure careers to have a preference for supervision or

consultant positions if they re-entered vocational teach-

ing. A comparison of the career pattern and need for in-

service education reveals the following trends: (1) both

patterns selected technical subject matter more frequertly

than the other alternatives provided, (2) the insecure

careerists was more likely to indicate that no re-fresher

type courses were needed than was the secure careerists, and

(3) the secure and the insecure careerists tended to check

only one alternative.

In addition to the above variables, the career

patterns exhibited by the former vocational teachers were
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compared to the amount of supervision desired and pay ex-

pected if they re-entered vocational teaching. Essen-

tially the insecure careerists, if they re-entered voca-

tional teaching, desired the same amount of supervision

as when they were teachingtwhile the secure careerists

were ambivalent towards having the same or more supervision.

The former vocational teachers who had secure careers de-

sired pay equal to their present job and the insecure

careerists desired to be paid higher than their present

job if they re-entered vocational teaching.

. Social Status and Mobility

. Profile: A person's social status is an impor

tant aspect of.his work. This is hard to measure meaning-

fully, and taken alone it may-not be a factor at all in

the career pattern of former teachers. The preceding

chapter emphasized that teaching is still used as a major

vehicle to achieve entrance to middle class society.

Prior sections of this chapter have already stated that

two-thirds of the respondents-had parents whose work was

classified as blue collar and about 62 percent of the

respondents were-rural residents when attending high

school. These and other factors provide some indication

that the respondents came. from 'families that, possessed

something less than normal middle class attributes.

,There f ore ,,comparison,., 4);f their social status

as a. teacher to that ,of their. :parents makes-,sense., Nearly

50 percent.cd the former teachers - percpived.: their ,socie).
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status as higher than that of their parents while only 13

percent indicated that it was lower than their parents.

Sixty-six percent of the former agriculture teachers said

their teacher social status was higher than their parents,

while only 35 percent of the former business and home

economics teachers perceived their teaching social status

in such a manner. It was also revealed that the lower

the educational level of the parent:, the higher the former

teacher perceived his own social status.

Strict attention needs to be devoted to an analysis

of what hapglned to social status after the respondents

exited vocational classroom teaching. Economics becomes

an intra-related factor influencing mobility once a per-

son has a job and seeks to transfer to another. Therefore,

it is logical to have the rating shift to a socio-economic

scale. A socio-economic scale which ranks about 245 occu-

pations was employed for this purpose (See: Aeiss in

Bibliography and in the 'Collection of Data section of

Chapter Three), Teachers were ranked on this scale, which

has 0 and 100 as its Limits, at 72. Thus, a job that the

person obtained immediately after exiting teaching could

be scored as higher than, equal to or lower than teaching

in socio-economic status. The scores were obtained and

are shown in Table 15 by sex. Nearly 50 percent of the

respondents became full-time homemakers and were not rated.

Men and women went higher or lower in socio-economic

status as they left teaching in about the same ratio. TO

socio-economic status of 36 of the persons was lower and 25
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Table 15. Social Status, By Sex, of the Job
Taken as Former Vocational
Teachers Exited Teaching

Social Status
Ranking of Job

Sex
Male Female Total

39
49
56
59
60
61
64
65
66
68
72 (teaching)
76
81
83
84

Full-time
homemaker

1

3

1

1

1

5 8

1

11
1

1

4

2

3
4
6

21
1

17
1

1

1

3
1

1

13
2
4
4
6

32
2
1

21
1

95

higher than that of a teacher. The socio-economic status

of the job taken as the former teachers exited teaching

was compared to a series of other variables and the fol-

lowing observations recorded:

1. Parents' education was not relaved to the

status of the job taken after education.

2. Those 'Who decided to become a: teacher in col-

lege were more likely to take a job with al lower socio-

economic status When they exited teaching that were those

who deCiae&to become a teacher while acilliih-high school.

3,;"Thi later the'reipondent entered a teacher edu-

cation Orkigiihi'themore'likely die -WAS-tO.'tike a-job .1d4er

IA so C when he "exited` to ohing`.
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4. Those who perceived their social status as

a teacher to be higher than that of their parents, ob-

tained jobs upon exiting teaching that were higher than

a teacher in socio-economic status.

5 Nasarly All of the firmer teachers whin. k,

upon exit was higher in socio-economic status than a

teacher had education beyond the bachelor's degree.

A profile of status and mobility becomes apparent.

Clearly, former teachers 'Am this study were much higher

in social status than their parents, Socio-economic status

of those former teachers who remained in the job market

was not sex related. Exit from teaching by those who

did not became full-time homemakers was to other middle

class jobs. Former teachers with education beyond the

bachelor's degree were able to climb in socio- economic

status as they exited teaching.

Miller-Form Career Pattern: The social status

of the teacher compared to that of his parents was analyzed

employing the Miller-Form Career Pattern Paradigm. These

data are tabulated in Table 16. Those persons with in-

secure patterns tended to rank their social status as a

teacher as being higher than the social status of their

parents, Those respondents with a secure career pattern

perceived their teacher social status as being equal to

or above that of their parents.

The data concerning the socio- economic, status of
4

the job taken upon exitingvocatiOnal teaching were sum-

marized as follows:
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Secure - Insecure
Patterns Patterns

Job BELOW the soc-eco/teacher 24 6

Job EQUAL to the soc-eco/teacher 20 6

Job ABOVE the soc-ecolteacher 12 10 -

These data support the conclusions that: (1) former voca-

tional teachers with secure patterns were not influenced

by socio-economic status, and (2) former vocational

teachers who sought jobs higher in socio-economic status

than teaching were likely to be classified as having an

insecure career pattern.

Table 16. Perceived Teacher Social Status of
Former Vocational Teachers Compared

to That of the Parent
byCareer Pattern ,

Social Status
Career Pattern Below Equal Above Total

Secure

1. 1 2 11

3. 0 3 0
4. 0 4 4
5. 2 5 12
6. 0 0 1

7. 1 10 12

Sub-total (4 (24) (35) (63)

% across (6.4) (38.1) (55.5).

Insecure

8.
9.

AO:
11.

13.

0 2 2
0 0 1

0. .2 c f s.,.1-

0 1 0

0 0 3

Sub=tOiiii '11§-f

1,4prosp,c, (106)1 A2g APA41
Total 5 32 54 91
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Descriptive Career Patterns

Five other basic patterns called descriptive

career patterns were evident at the end of section B.

These were: (1) family, (2) in-out, (3) horizontal,

(4) vertical, and (5) cautious career patterns. Each

of these five categories are deiined in the following

discussion and account for all but eight of the careers.

There is some overlapping within the five categories as

some persons may have, at one time or another, identified

with more than one type of job. This duplication was

avoided as much as possible and is explained in the ap-

propriate discussion. Any method to completely avoid the

duplication by forcing the former vocational teachers into

a specific pattern would be indefensible as the data con-

cern not the total or final careers of the former

teachers but careers as they have progressed up to the

time of the study. They could continue to change as

time passes.

apil.Likri.onsiclitallam: This pattern is de-

fined as those persons who left education to become home-

makers and it characterizes the careers of 111 women.

Thirty-one of these women are also included in the next

pattern (in-out pattern) to be discussed. This pattern

includes 78 percent of the former home economics teachers

and 82 percent of the former women business teachers,

Sixty-six of these 111 women taught in vocational class-
,

rooms and then proceeded to become homemakers and thus
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had no other work experiences. When the in-outers were

added this number rises to 92 of 111 women who had only

classroom teaching and homemaking experiences. Seventy-

five of this group had teaching experience in only one

school before exiting vocational classroom teaching.
0

Another eight had one or more years experience in busi-

ness, sales or secretarial work; and four had experiences

in the professional category.

In-out Pattern: The in-out pattern is defined

as those former vocational teachers who re-entered educa-

tion after leaving vocational classroom teaching for non-

educational employment. A total of 40 persons; 33 women

and 7 men, exhibited this pattern. These were plotted

and are shown in Figure 5. The problem of overlapping

of the five categories or patterns becomes paramount here.

It was decided to include those 31 women of the "family

oriented" pattern who also re-entered education. Three

routes or sub-patterns appear to dominate this group.

The route followed most often was from school one to home-

making, to re-entry; next in frequency was the route from

school one to school two, to homemaking or business, and

then to re-entry; and the third popular route was from

schoo7 to business to re-entry. A total of 23 persons
I.

re-entered education from homemaking and 11 re-entered

from a business, sales or secretarial occupation. There

is also a sub-pattern plotted in Figure 5, which is those

persons who spetifically re-entered vocational education

at onettme or another. Thirteen of these re-entered

vocational teaching from homemaking; 4 from a business,
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sales, or secretarial job; 4 from non-vocational classroom

teaching; and 1 each from school administration, profes-

sional, service, travel and several jobs in one year.

The mode for the number of jobs held to that point in

-----
us4w4.4.

-
JJ7 u.umo= Lut.-m=4 1/1.1%,;(21..i.uua.t. t.=acasmIL:u Wdb

five.

Horizontal Pattern: Horizontal pattern refers

to movement among a series of positions available at one

level in education. For this study it refers to those

who exited vocational classroom teaching to assume some

other type of classroom teaching. These data on eight

careers, five of whom are men, are plotted and shown in

Figure 6. They do not include those 18 "in-outers" who

also taught in non-vocational classrooms. Three-of these

eight former vocational teachers with horizontal career

patterns entered a non-vocational classroom as they

exited vocational teaching, and another three entered by

first returning to college and then to a non-vocational

classroom and the final horizontal careerists had teach-

ing and business experience. All five of the men re-

mained in the non-vocational classroom teaching upon

their exit from vocational teaching.

Two left vocational teaching after one year and

one had as long as six years of vocational teaching.be-

fore exiting. The typical former vocational teacher

exhibiting this pattern had a mode of three jobs, with

no person having more than four jobs to that point in

their career.
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Vertical Pattern: Twenty-five careers of these

former vocational teachers were characterized as exhibit-

ing a vertical pattern. A vertical career pattern refers

to movement up or down between positions differentiated

by their rank in some formal or informal hierarchy.

Men, and former vocational agriculture teachers comprised

nearly all of this pattern. Most of the movement was

from vocational classroom teaching to some administrative

post such as high school principal, or school superinten-

dent. However, four were from high school to college

teaching. Twenty-one (77 percent) of the 27 former

teachers remained in this job after leaving vocational

classroom teaching. Figure 7 indicates that three pri-

mary routes were used to move vertically in the educa-

tional hierarchy of positions. These were: (1) from

school one, to administration; (2) from school one, to

school two, to administration; and (3) vocational class-

room teaching, back to college, to return to school

administration. The group had a median of four years

of teaching in the vocationel classroom before moving up

in the educational hierarchy. Further, each former

teacher in this pattern had a mode of only two jobs.

Cautious Pattern: The cautious career pattern

refers to those persons who sought employment while ex-

hibiting a very limited amount of job movement. Figure 8

illustrates that a total of 43 persons; 36 men and 7

women, displayed this pattern, with nearly all of them

having had only two types of occupations; teaching and
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their present job. They were currently employed as

(a) professional workers (county agricultural agents,

home demonstration agents, Farmers' Home Administration

Supervisors, executive secretary, etc.) or (b) in a busi-

ness, sales or secretarial job.

It can be noted by comparing the current with

the four patterns described previously that there was

far less variability exhibited in this pattern. Twenty-

four entered their most recent job directly from their

original teaching job. The median years of teaching ex-

perience was less than three, while they had a median of

five years in their present occupation.

Factors Which Characterize the Descriptive

Patterns: Each of the variables was compared with four

patterns (the horizontal pattern was not a part of the

analysis as it only included eight careers). As the

prior section discussed the Miller-Form pattern, it was

compared first with the descriptive patterns. Thga

tious pattern showed significantly a higher portion who

had secure career patterns than did the other descrip-

tive patterns. The majority of those former vocational

teachers with family and in-out patterns (pxuitarily women)

were born while their parents lived in a city where as

those with vertical and cautious patterns (primarily men)

were born to rural-farm parents. In addition, those who

hid the family and in-out patterns were likely to observe

4 shift in residence from city to rural, farm in the time

span from birth to high school attendance, Sixty-three
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percent of those who exhibited the cautious pattern and

70 percent of the vertical pattern were of parents who

had less than a high school education. The highest per-

cent in this category for the remaining descriptive

patterns was 39.

The variables associated with the career choice

of the former vocational teachers are presented in

Table 17. Those former vocational teachers with family

and in-out patterns (primarily women) taught for physical

and interpersonal dimens ions of the teaching job, while

the majority of those with horizontal and cautious pat-

terns (men) taught for interpersonal reasons.

The descriptive patteLhs of family, in-out, ver-

tical and cautious were not differentiated by their

satisfactions with teaching. The correlations between

the satisfaction for each descriptive pattern was very

high. They were as follows:

In=out Vertical Cautious

Family .775 .781 .695

In-out ..... .849 .817

Vertical IA NO NO In .755

Those holding the descriptive patterns were nearly iden-

tical on the four clusters of intrinsic, human relations,

student relations and extrinsic aspects of their satis-

faction with teaching.

Between 52 and 69 percent of the persons holding

each pattern decided to become a teacher while in college,

but teaching was the fizst occupational choice for nearly



108

Table 17. Percentages of Those Former Vocational
Teachers' Having Destriptive Career
Patterns by Variables Associated

wit th Ca rear Choi e4a

Variables

Career Patterns*
Ver. Cau.

Choices Family In-Out tical tious

Reason for
choosing
teaching:

WImmdecision
was made to
become a
teacher:

Teaching was
first occu-
pational
choice:

Began college
in teacher
education:

Have bache-
lor's degree
only:

Completed a
master's
degree:

Physical
Interpersonal
Intellectual

Before high
school gradu-
ation
In college

Yes

Yes

Yes

Yes

41
43
6

47
40
4

10
65
15

15
47
18

45 38 24 21
52 58 52 69

66 62 64

59 50 48,

46 28

. 10 27

57

42

19

65

*The percentages do, not: add up. to 100-as not all of
the choices provided to the respondents Ore included.
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two-thirds of each pattern. Only those with family and

in-out patterns (primarily women) did not seek a

master's degree. Former teachers who moved out of voca-

tional teaching to other educational employment (verti-

cal pattern) were very likely to have education beyond

the bachelor's degree.

The variables associated with the attitudes and

conditions for former vocational, teachers re-entering

vocational teaching are displayed in Table 18. Not all

of the items nor all of the choices are included. Only

those items and choices which involved the majority of

the responses are included. The family oriented and the

in-out patterns are quite similar on each of the variables

in that the majority of each (a) had a favorable attitude

toward re-entering vocational teaching, (b) if re-enter-

ing, they would prefer a classroom teaching position,

(c) would prefer a combination of in-service education

courses, (d) were never supervised by a vocational super-

visor while teaching, (e) would want the same amount of

supervision if they re-entered vocational teaching, and

( would want to be paid on the same level as present

vocational teachers. Those with vertical and cautious

descriptive career patterns (primarily men) were very

much like each other but quite different from the family

and in-out patterns (primarily women). Leis than 50

percent of the vertical and cautious career pattern holders

had a favorable attitude toward re-entering vocational

teaching with nearly one-third of these groups stating
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Table 18. Percen;:ages of Those Former Vocational
Teachers Having Descriptive Career
Patterns by Variables Associated
With Their Attitude Toward Ite..
Entering Vocational Tgachinc

ammumermeleswinamamoulalmom.-,

Variables Alternatives

Attitude 'co-
ward re-
entry:

Basis for
re-entry:

Type of posi-
tion de-
sired:

Re-fresher
courses
needed:

4M,IIMMV

Career Patterns*
Ver- Cau-

Family In-Out tical ttous

Favorable

Full-time,
Fart-time ,

evenings
Not at all

Classroom
Vocational
guidance

None
,,,z/ Methods

Technical sub-
ject matter

Checked more
than one

Amount of
supervision
wanted:

Amount of
supervision
received
when teach-
ing:

Same as when
teaching

Less than when
teaching

More . than when
teaching

None 2

Twice a year

64 62 48 38

33

58
9

40

50
10

91 74

3 12

13
4

35

46

17
0

41 34

29 38
30 28

33 44

28 11

24 26
0 0

33 60 46

39 8 13

68 77

5 3

27' 20

64 58

18 14

13 28

62 55 37 28
33 34 58 61
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Table 18 Con't.

voopommesImmr.mloOmil

Career Patterns*
Ver- Cau-

Variables Alternatives Family In-Out tical. tious

Pay desired
.if re-
entered: Equal to pre-

sent job . 2 6 41 49
More than
present job 14 ,24 54 37

'Equal to pay
of present
vocitional.
teachers 84 70 5 7

*The percentages do not add up to 100 as all of the
alternatives provided to the respondent are not included.
Only those checked most often are included.

that they would not consider re-entering vocational teach-

ing on any basis. The other major differences were that

those holding the vertical and cautious careers indicate

a need only for technical subject matter re-fresher

courses and would expect compensation equal to their

present job if they re-entered vocational teaching.

The social status of an occupation, as has been

pointed out previously, is a significant variable in any

occupational analysis. The following data shows how the

former vocational teachers who exhibited the various

descriptive career patterns perceived their teaching

social status compared to that of their parents:
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Family Pattern

In-out Pattern

Vertical Pattern

Cautious Patter.n

Percentages

Sof Parentss

18 47

13 45

0 33

5 37

35

42

67

58

Clearly these data illustrate that those former voca-

tional teachers who had the vertical and cautious career

patterns viewed their social status significantly higher

than that of their parents.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND

HYPOTHESES FOR FUTURE RESEARCH

It was the purpose of this study to discern those

factors which contributed to the career development of a

selected group of former vocational teachers through an

analysis of their career patterns and to attain their

attitude toward reentering vocational teaching. The

former vocational teachers were persons who graduated

from Michigan State University in 1952, 1956, 1953, 1960

and 1961 qualified to teach either agriculture, business

or home econamics; who began to teach immediately after

graduation; who acquired one or more years of teaching

experience and who were not teaching in the fall of 1965.

A questionnaire concerning eight types of infor-

mation which had been, shown to be a factor affec*ing

other types of careers was developed. The types of

formation sought were: (1) background information such

as parents education, and type of work; (2) career choice;

(3) educational attainment; (4) employment history;

(5) teaching satisfactions; (6) work values; (7) social.

status and mobility; and (8) attitude toward re-entering

vocational teaching.
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This -qtietitionttaiteirviitt ttatilod).---to the==tespcindents

in -the' fall of 1 -965; endbilig 4 thA researcher ,to account

for 93 petdent of theati uho-graduated-during tho

selected=years, as weilae.to -account for 88 percent of

thoise who had teaChing-akpekience. = Data were placed-on

machine cards and analyzed using computer programs. The

analyses included the useof-chi-square, means, percent-

ages, the Kruskal- Wallis One Way Analysis Model,. Spearman

Rank Correlation Coefficient and the Millet` -Form Career

Pattern Paradigm.

Summary of Findings

Baclwmalad Information: The former vocational

teachers were born to rural-farm or city parents. Former

agriculture teachers were born to parents who were rural-

farm residents; former home economics teachers to parents

whose residence was rural-farm, rural non-farm and aubur-

ban; and the former business teachers' parents were city

or suburban residents. A general shift occurred from

city to rural-farm for over one-fomrth of the former

agriculture teachers during the time span from birth to

high school attendance. A shift also took place for a

small Lumber of former home economics teachers from city

to rural non-farm. Former business teachers exhibited

no shift at all as they attended high school in cities.

Mothers of the former vocational teachers had a
3

median education level of 12 years which was one year

higher than the educational. level of the fathers.
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Parepts,o;jormer hp. eppnpmics ,peaph!rs expressed the,

P4PIesc 191791 PlfeeCluti°na 4Ft14PFIllt n4 t#F,PAP

0; ,the .f0mevatipm9.agricultural teachers possessed

the lowest level of education44ttainment ;lea4y,ty0,-

thirds of t#e fp-icmer teacheKs!,parerits wezte blue collar-

W9r4ers., The father's primaxy_mprk-fpr,the three, groups

may be charactorized as follows: former business teachers

white collar; former home ecommics teachers, equally

divided between white and blue collar; and the former

agriculture teachers, blue collar.

Imaiyment fustOrx: Twenty-seven percent of these

205 former vocational-teachers who started to teach im-

mediately after college graduation had exited at the end

of their first year of teaching; 50 percent had exited

by the end of two years of teaching, 62 percent after

three years of teaching, 74 percent the fourth year,

83 percent the fifth, etc. Note the numerical progression

involvee:

Yearl
-Year 2 = 1/4
YearL_=_1/8
Year 4-=1/8
16mq 74; 3/8

Year 6 =1./16
Year 7 =j116.

Accumulative. Percent

. 250

.500

. 625

.750

.812

.875

f937 .;

tedcherS occurs at tho end of two years of teaching,

while it occurs

4.: 7. '; 111 e L ;-; , ;-21a i;c
tor tormer agriculture teachers. The majority Of the
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former vocatiOnaI teacherti.:iobtainedlalli,of:theirteaching

exper3.ence?-in-oneo3choolond91-,percenthad experiences

in no morethan'twcyadhools.

_After.the firat'two.yearLthe%,former vocational

4avem.410L-ei =L.= L-cpcm-Lowu taking the:following.employment in

;:ank:order as they exited: homemaking, non-vocational

classroom teaching;'business, sales-and secretarial -jobs;

professional jobs; school administration; and return to

college.

The final rank order of jobs taken as this group

of former teachers exited vocational classroom teaching

was: homemaking; business, sales-and secretarial; profes-

sional; school administration; non-vocational classroom

teaching; back to college; and military. The 1965 jobs

held are in the same rank order, except that the profes-

sional category moves from third to fifth, while the

categories beak to college and military are eliminated.

The following observations were made about the

respective exit rates and jobs taken for former agricul-

ture, business and home economics teachers:

1. The exit for home economics teachers occ'irred

earlier in their careers than it did in the careers of

agriculture and business teachers,

2. The exit rate for business teachers was simi-

lar to.that of the home economics teachers but occurred
A

somewhat later.
s ,

3. The exit rate for agriculture teachers oc-

curred at a slower rate than either home economics or
r 7 X"c- " ,

business teachers.



ther-former-.'home econom-

tog tedchetsplaad eltit4d-by the-ed&oftheir-thir&year

of teathing4 -This exit -rater was reached by the=- business

teachers at the end of their fourth year of teaching

anti by agritulture teachers during the sixth year of

teaching,

5. Most home economics teachers exited' to be-

come homemakers.

6. Business teachers distributed themselves

among business, sales or secretarial jobs; homemaking;

or non-vocational classroom teaching as they exited.

The variety of occupations that they entered was limited.

7. Most former agriculture teachers entered

school administration; business, sales or secretarial.
work; and professional jobs. They, in general, entered
a wider range of occupations than did the former home

economics and business teachers.

Career Choice and Educational History: Nearly

all of the former vocational teachers chose teaching as

an occupation for the rewards that it would offer them.

The two primary sources of those rewards were physical

and interpersonal:, A much lower-. percent of the former

business teachers -chose teaching' for the. interpersonal-

reidards thee 41d5 the -former' agriculture- and home: economics

teacherw. ,,'-Forty.4eight, -percent :of the formermbusiness

teaChers ctilbse',teaching for , the, physical:: .dimensiOn- of the

ob,:' while thicv perCentage: was-- 17_ and 31 respectively,

cfOro' the fOrlifer agribtflture,=and,hotei, etonomice-_,tettchers=.4
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There was some tendency for those former teacheiswhose

parents had. some education beyond' high7,school chbose-

teaching for the physical rewards' and those whose-:;Parents

had-less than a high school education to choose teaching

for the interpersonal rewards.

' eaching was the first occupa..ional choice for

63 percent of the group but only one-third of the former

vocational teachers had decided to become a teacher by

high school. graduation. This was true for one-fourth of
-

the men and 50 percent of the women. Fifty-four percent

of the former home economics teachers, 24 percent of the

former agriculture teachers and only 15 percent of the

former business teachers had decided to become teachers

by high school graduation. Former home economics teachers

entered teacher education programs earlier than did for-

mer agriculture and business teachers.

The majority of the former 'vocational teachers

acquired some education beyond the bachelor's degree and

29 percent completed a master's degree with the former

agriculture teachers seeking this education earlier than

the other two groups.

Work Values: Former.vacational 'teachers were

characterized as having high self-iexpreasion 'and peOple-

oriented, ideal job. values loWer''extritistc and%

other values :Former,- agriaulttire,--and-home economics-

teachers. had simUar and ,high' sal f-eltpression

oriented values- and .:low lit."2ctrins-ic,:andz.'catheir;*aluiat'EN-4

Former business teachers' mad much thighee,:extrinsid
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jdb values,'. The former vocatii ail teachersAridicated

thattheir people-oriented and 'self-expression ideal job

value's could be metlin teaching, but their extrinsic and

other values could not.-

Attitude Toward ryLl_Itelin:
A positive attitude toward re-entering vocational educa-

tion was =he ld, by 55 percent of the former vocational

teachers. Thirty-three percent of athe former vocational.

teachers indicated that they would consider re-entering

vocational-teaching on a full-time basis, 49 percent on

some part-time basis,while only 18 percent would not

re-enter on any basis. Former home economics and busi-

ness teachers are much more willing to re-enter than are

former agriculture teachers.

Nearly all of the respondents would prefer a

classroom position if they re-entered vocational teach-

ing. Forty-two percent of the former vocational teachers

indicated that they would need technical subject matter

courses if they re-entered, while 18 percent thought they

would not need any type of in-service, refresher courses.

About half of the respondents were never supervised by a

vocational supervisor and the other half were supervised

about two times a year. Eighty-one percent of the for-

mer agriculture teachers, 52 percent of the former home

economics teachers, but only 15 percent of the business

teachers were ever supervised by a vocational supervisor.
, -

In spite of the acknowledgement of such little super -

vision, nearly two-thirds of all respondents would want
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the same'amount'of sUperVision if.thejr re-entered voca

acne' teaching.

if they re-entered vocational teaching,former-

wamen vocational teachers would expect to be paid at a

rate equal to present vocational.teaehers, and oxen

would want pay equal to their present job.

Social Status and Mobility: The lower the educe-

tionall level of his parents the higher the former voca-

tional teacher perceived his social status as a teacher.

The same relationship was exhibited for respondents of

blue collar families, and rural, residence during their

formative years. The socio-economic status of those for-

mer vocational teachers who stayed in the job market as

they exited teaching was not sex related. Educational

attainment of the former teachers was related to their

climbing in socio-economic status as they exited teaching.

Factors Related to the Miller-Form Career Pat-

terns: Those former vocational teachers who chose teach-

ing for the interpersonal dimension of the occupation

were equally likely to' have a secure or an insecure

career pattern,while those who chose teaching for the

intellectual aspects exhibited a secure career petrel-a.

The later the respondent decided to become a teacher

(up to the third year of college) the more likely his

career pattern would be characterized as secure. Former

teachers with insecure career patterns were more likely

to seek education beyond the bachelorle 4,0gree.
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:21

A; eignificantly,higher percent ot,those-withAn-

secure career patterns left,vocational.classroam teach-,

ing to return to college and the, teaching load.was given

as a reason for exit:by those with secure careers. None

of Fhal, els4qmAtliv.
swiseftw vvesov.as sumirsoww.was2 osis.vwsa i. vi. 4..vsiagairasasep AryLGI.U.1.0Wia

ing was differentiatable by secure or insecure career

pattern analysis., Nor-did any of the ideal job values

differentiate between the secure and the insecure patterns.

Three sets of ideal job values could 'be met in teaching

(self-expression, people-oriented and other), but the

fourth set (extrinsic values) could not be met in teach-

ing, especially the item of earning a great deal of money.

Those careerists with insecure patterns were

twice as likely to have a positive attitude toward re-

entering vocational education as were those holding the

secure patterns. The most favorable re-entry attitude

was possessed by those who had entered a secure phase of

their career at one time but had recently (and currently)

given up that job and had entered the trial phase on

another job. This is insecure pattern, type 12.

Those with insecure career patterns would re-enter

vocational teaching on a full-time basis and those with

secure patterns would likely re-enter on a part-time

basis, if at all. The insecure careerist was likely to

indicate that he needed no refresher type courses if he
A , A "f*

;e* k

re-entered vocational teaching. Former vocational

teachers with secure career patterns would want pay equal

to their present job, and the insecure careerists would

want to be paid more than his present job.
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Theinsecure- careerists perceiVed teaching

social.. status. as,:being,.higher thanrt.thaV.of his parents,

while',the, secure '-careerist viewedc.,itAat,equalto-.-or

above his parents. The job taken -as,,personsrexip-

I.J.us4=4,uvcaus,-"alb wao 4.4.mc,J4 .VJ WW 2415140J. 1414:141 10:714441.144,5

it socioeconomic status, if those persons had had an

insecure career pattern.

Factors Related to the Descri tine Career Patterns:

The majority of those former vocational teachers with

family and in-out career patterns were born while their

parents lived in a city and the vertical and cautious

career pattern holders were born to rural-farm parents.

Nearly two-thirds of those with a cautious career pattern

had parents of less than high school education. Those

former vocational teachers with family and in-out patterns

(primarily women) chose teaching as an occupation for

the physical and interpersonal dimensions, while the

majority of those with vertical and cautious career pat-

terns (primarily men) taught for the interpersonal di-

mensions of teaching. Only half of the persons charac-

terized as having a family pattern, but 69 percent of

the cautious careerists, decided to become a.teacher while

in college. The holders of vertical and cautious career

patterns obtained a master's degree.

Those who exhibited vertical and cautious career
r-

patterns did not possess a positive attitude toward re-
-,

entering vocational education. Family and in-out career

pattern holders would re-enter vocational teaching;



would prefer ist\combitiattion,of insoservise teefrwsherourses;

aritizmouldgfant.,.,tm,:,:bitaivatclizav_th.e. same,',1evel. as present vo-

cational 'teadhers:4,,,,-Those-fOrnierriro-cational- teachera:,-who

disclosed vertical and:cautioUdttareer ,,patterns -perceived

their social status as a teacher; to be quite a bit u.Louws.

than that of,their parents:

Conclusions,

The following conclusions were drawn from the

analysis and presentation of career 'pattern data of a

selected group of 205 former vocational teachers.

1. The career choice for former vocational teachers

was like the career choice of teachers in general as:

a. Former women vocational teachers decided

to became a teacher somewhat_earlier than

the'men.

b. The majority of the former vocational

teachers did not decide to become teachers until

after-college entrance.

2. NearlTall of the women were family rather

than education oriented.

3., As they exited, former vocational teachers who

were not,familyorieateds tended 'to select occupations

that were "similar to,their-teaching subject matter area.

Women :who were going to exit vocational

teaching `-did 'so earlierthan,-did men.

College seemed to,operate as one route out of

vocational teaching:
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III

tional teachers out of classroom teaching.

6. Advanced education tended to recruit voca-

7. The reasons that former vocational teachers

gave for choosing teaching influenced their career pat-

._
L.W

_ III.Lil

a. Those who: chose teaching for the inter-

personal reasons were Likely to teach longer

before exit, were exhibiting both secure and in-

secure careers, and were likely to exit voca-

tional teaching for non-vocational educational

employment.

b. Former vocational teachers who chose teach-

ing for its intellectual dimensions exhibited

secure career patterns.

8. Parental backgrourids were associated with the

career pattern of the former vocational teachers.

a. The higher the educational attainment of

the parents, the more likely that the former vo-

cational teacher would select teaching for its

physical rewards.

b. Former vocational teachers with residence

in rural farm and rural non-farm areas in their

formative years; and those-withAess,parental

educational attainment exhibited cautiousness as

they moved:througivand.outof education.,

9. Men were more:likcly than women:to-Seek educa-

tion beyond the bachelor's,,degree;

10. Extrinsic work values vere higher for' the for-

mer -business teachers.
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11. Former vocational teachers were likely to

have a positive attitude toward a consideration of re-

entering vocational teaching if:

a. they were former business or home

economics teachers.

b, the: areer patterns were characterized

as insecure by the Miller-Form Paradigm or as

family or in-out career patterns by the descrip-

tive approach.

12. Those former vocational teachers possessing

a negative attitude toward re-entering were likely to:

a. be former vocational agriculture teachers.

b. have low parental social status and low

parental educational attainment.

c. be characteriZed as having a vertical or

cautious career pattern.

13. The basis for re-entering vocational teaching

a. full-time for those possessing insecure

career patterns.

b. part-time for the secure career pattern

holders.

14. Those former vocational teachers with inse-

cure career patterns may be characterized as being social

climbers. Their families exhibited less than average

middle class attributes and they tended to climb in

social status as they exited vocational teaching.
.,2-14n

15. The critical choice points in the careers of

former agricUlture teachers Seemed to OCci'ir-diiiihg year
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four. This point was reached nearly two years earlier

in the careers of former business and home economics

teachers.

Implications for Vocational
Teachat- Education

These implications are dranii from findings from

data gathered only from former vocational teachers. Thus,

these findings cannot be generalized as being representa-

tive of all, persons who chose to become identified with

vocational education. There are two areas in which im-

plications may be suggested for vocational teacher edu-

cation. These are recruitment and in-service programs.

It would appear that career information litera-

ture would need to be designed to reflect the specific

fiel4 of vocational teaching and/or a ausills Falgraphic

region. It was observed that business teachers taught

for reasons that were classified as being different from

those reasons given by agriculture and home economics

teachers. Also former vocational teachers with an urban

orientation,gave reasons for teaching that were different

from those reasons given by persons with a rural orien-

tation.

Another aspect having implications for recruit-

meat was the time at which persons decided to become

teachers. Recruitment literature, career programs, and

other efforts to inform persons about the occupation of

teaching are currently oriented towards high-school youth.

Yet a large percent of the former vocational teachers

1



did not decide to become teachers until after college

enrollment. Thus, efforts to inform college youth of

teaching opportunities in vocational education need to

be explored. A review of the data suggested that these

vaa.va.A..17 vv csluu:unalu.ywcu. 0164AUW41.0

and need to be different for men and women.

Can former vocational teachers be recruited tack

into vocational teaching? It-would appear thlt those

former vocational teachers who were family oriented and

those who were classified as having insecure career pat-

terns are the groups that might be receptive to being

recruited back into vocation1 teaching. Large groups

of the other former vocational teachers could be regarded

as potential part-time staff for vocational programs.

Howevbr, the researcher was left with the impression

that few former vocational teachers were aware of the

recent changes that had taken place in vocational educa-

tion. It is Agggested, therefore, that those former vo-

cational teachers who had secure career patterns could

be approached, about returning, to vocational education on

a full -time basis if the Approach is preceded jax or

synchronized with information about the present status

of vocational education.

The peak exit rate was observed to occur during

year two for business and home economics teachers but not

until year four for agriculture teachers. Currently,

agriculture teacher educators have a more extensive pro-

gram of follow-up for their, teachers than
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or home economics teacher educators. Does this account

for the difference in peak exit rates? Data from this

study could not provide an answer to such a question.

Analysis of the data for the current study did, however,

suggest that the later peak LI exit-. rates for agricuiture

teachers could probably be attributed to their background.

The former agriculture teachers had a background that

included: (1) a rural orient,tion, (2) paternal work that

was classified as blue collar, and (3) low parental edu-

cational attainment.

It is gown-ELI that the in-service ,fro ram pro -

vided vocational teacher educators needs to be maxi-

mize during the peak exit =la for the respective areas

of vocational education. Home economics teacher educators

would probably find it advantageous to improve the time

that home economics teachers spend on school duties (as-

suming that dissatisfaction with this area of teaching

contributed to teacher exit). Business and agriculture

teacher educators would probably find it helpful if. means

could be found in the in-service program to encourage

their respective teachers to remain in teaching though

they see their teaching future threatened by the peak

salary that they could attain in teaching. This may be

easier for agriculture than for business teacher educa-

tors. It may be recalled that former agriculture

teachers chose teaching_foi its interpersonal dimensions,

while former businees_teachers chose teaching for its

physical dimensions. Agriculture teachers may respond

to letters cl "commendation" which accent their progress
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and achievements in working with youth. All vocational

teacher educators need to be aware in planning their in-

service programs that the recent college graduates tended

to be more dissatisfied with the extrinsic factors of

teaching than were those vocational education graduates

of 1952 and 1956.

Hypotheses for Future Research

A number of hypotheses for future research were de-

rived from the study. These hypotheses are comprehensive

and when operationalized should provide the directions for

continued research efforts concerning the careers of voca-

tional teachers. This series of research hypotheses are:

Hypothesis 1. Teachers of agriculture, business,

home economics, and industrial education are in agreement

as to the type of teacher they are. They agree that they

are, in order; (a) teachers in general, (b) vocational

teachers, (c) teachers in their respective subject areas.

Hypothesis 2. There is a "style of life" which in-

fluences career orientations of vocational teachers.

Hypothesis 3. The differences among the teachers

of vocational education can be attributed to factors com-

prising a "style of life" rather than to an identification

with a specific subject area.

Hypothesis 4. The elements contributing to a gen-

eral "style of life" are factors such as geographical back-

ground, parental education, type of parental work and

family social status.
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Hypothesis 5. A "style of life" is influeatial

for vocational teachers prior to the employment as a

teacher.

Bypothesis 6. Former vocational teachers with an

urban orientation: (a) are more receptive to returning to

vocational education than are those with a rural orienta-

tion; (b) have a history of more frequent job changes than

those with a rural orientation; and (c) are the group most

likely to be recruited back as vocational teachers.

ifigottesisi. The differences among peak exit

rates for the respective areas of vocational education

may be attirubuted to the types of in-service teacher

education programs presently existing in the respective

areas of vocational education.

Hypothesis 8. The peak exit rates of vocational

teachers may be manipulated to result in some of the

leavers remaining lonamv in vocational classrooms.
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Name

APPEND .X A

CAREER /NFORMATION OP POWER 'VOCATIONAL TEACHERS

IM Age
Address Telephone

Number
Year of High Schoo
Graduation

Please indicate where your parents were living when you were born.
2:77Rural farm 27:7=Rural non -farm 2:77-City 4=7Suburban ,__,J-Other

Where were you living when )au attendee' high school?
/_7 -Rural farm =7-Rural non-farm 2=7-City 4C:7Suburban 4=7Other_______.

Please oirole the number that Andicates the highest grade in school completed by your parentsFather: 1 2 3 4 5 6 7 8 9 10 11 112 13 14 15 16 16-plus
Mother: 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 16-plus

What level were you in school
g-Grade S or before
-In grades 7 .. 10
-In grades 11 - 12

when you definitely decided to become a teacher?
g-After high school but before college
-In college before third year
-After college

Was teaching your first occupational choice? -Yea (JNo
How would you classify your father's primary work (please indicate one)?

2:::7-Whits collar i:::2Blue collar

Did you start your college work in a curriculum that led to teacher certification?

- During first year of collegee-es
-NYo If No: When did you :wing second year of college

-During third year of college
change to an rouring fourth year of college
eduoation -After receiving degree in another field
curriculum? ...Other (please specify)

Please check the item that beat describes your attitude toward your social status while
you were a teacher compared to that of your parents.

r-77=*_'y etatus as a teacher was QUITE A BIT LESS than the statue of my parents
WMy statue as a teacher was SONEWHAT.LESS than the status of my parents
-My status as a teacher was Amour EQUAL TO that of my parents
-My statue as a teacher was SOMEWHAT HIGHER than the status of my parents
-My ptatus as a teacher was QUITE A BIT HIGHER than the status of my parents

Choose and complete the statements that test describe your college work beyond the
Bachelor's degree. (yam may cheek more than one)

/-Did not take courses beyond the Bachelor's degree.
-Started a Masters program before end of first year of teaching
-Started a Masters program after years of teaching
-Completed a Masters program
-Earned Qtr. Hours credit beyond the Masters degree
-Masters programmes not in education but in

Your satisfactions with the various aspects of your past teaching positions in ge
Please write the code number which best expresses your feelings about each item in the
space to the left of that item.

4 VERY SATISFACTORY - aspect of my teaching positions in general
3 - FAIRLY SATISFACTORY - aspect of my teaching positions in general
2 - uaSA?ISFACTORY - aspect of my teaching positions in general
1 - VERY SATISFACTORY - aspect of my teaching positions in general

7-Adequacy of school, equipment, supplies, etc.
- Salary
-Maximum salary for classroom teachers
-Time needed to reach the peak salary for fully qualified teachers
...Your relations with your students
-"four teaching load
-Non teaching responsibilities
=Total time spent on school duties; after school, weekends, evenings, etc.
- Helpfulness of supervision received
-Your relations with parents
-Pupil diecipiine
-Provisions for fringe benefits such as sink leave, retirement, etc.
-The degree of interest shown by your students
-General community attitude toward teachers
Teaching as a whole (except salary)
-The ability of students in your aliases compared with schools' average
-Your relations with your fellow teachers
-The future employment possibilities of your students
*The future for you as a classroom teacher
-Amount of paper work, reports, forms, etc. that were required
-Professional attitude of your fellow teachers

To the beat of your memory why did you want to become a teacher:



noses list in thronologioal order Mt of your major work and educational caprioles, since you gradated from
high school. Include colleef- clitedanoes military serving other tall time opiates/it; years as a fall-timehoesesker sta. 'MU MC=1? YOlt Miff IRO A ACE KIM VCRs 11221303113i &5 YON 011DUAIIID EMI MOO&

DATES GP' JOB MASON FOlt JOB Chilli S

Classification
of high school

A=A -v etc

YOU =Las roe PRISSINT XS?

Choose the statements that best describe your participation in professional teacher organisations while you
were teaching.

PfffESSIONAL WALTER ORGeRVATIONS

General
tioniarGie ?Local

Vocation!
gational State

I was rot a weber of professional teacher orgardseticas
I was a sneer only
I was a member and occasionaltr attended meetings
I use a member and regularly attended meetings
I was a meaberifittended mastingatierl worked on comaittees
I was an officer in a professional teacher organization

As you read this list, connidar to that extent ANf JGB OR CAT= would hays to satisfy each of those requirements
before YOU could consider it LItaL. Indicate your thought by checking the appropriate box to the left of the item.
TOUR IDEAL JOB RIC1113PRMENT:

MB MAUR LOW

A. Provide an opportunity to use ay special talents and aptitudes

Is this statement
descriptive of teaching?

Yes No
( ) ( )

B. Provides me with a c.._...my to ssrn a good deal of money (....) (....)
( ) (mot) ( ) G. Permit as to be creative aid 3 1 ( ) (....)

(...)( ) () D. Give as an opportunity to work with people rather than things (....)() ( ) ( ) R. Give me special status and ?vestige (....) (....)
( ) ()( ) F. Enable me to look forward to a stable secure futwe (....) (m...)

( ) ( ) G. Give me a chance to *morales leadership
(-...) (....)

( ) ( ) ( ) H. Provide me with adventure
(...) (....)

( ) ( ) () I. Give as an opportunity to be helpful to others
(....) t.--.)() ( ) () J. Leave as relative free of Supervision by others (....) (....)

Now
each item.

fame go back and indicate if the item is descriptive of teachicia ch-oking the space to the RIGHT of

If approached, would you consider re-entering vocational teaching? (choose only one iton in each colmo)

0
-Definitely Tee
-Probably Yes
-Probably No
-Definitely No 0

-On a fun-tine basis
-Part times OTOIlilig9 only
-Part tines days only
-Part time but recurring (Ins one hour a day or everting for aensester)

iZjoltart
or
times but irregular (ist one or =re hours a day for a

week two)
QC-Other (please specify)
/Mgr riot at all

With the limitations that you stated In the above
question, what two of positions would you consider?
(Please indicate your first and second choices)

0
-Cluosroom teaching .

-Local director of vocational education
-VI crtioi3al. guidano:
...Supervision
-Vocational, coordinator
-Stet* consultant
Other (Plane specify)

1111PEL 411111

Choose one or more of the statameats that best
describe your attitude towards your need for re-
fresher type course: if you rose:eared te;thirsg.

g-km amid be needed
ftlfethocis 61 tthing

dreobsticel subject matter
41reeth and velopment et students
Philcsopby ands foundaVons of Munition
-Otter (please specify)

"..4=1.1110.-..

Row often were you supervised by a vocational
supervisor (not the high school principal or
general supervisor) while you we teaching?

About ono* a month

',About 2 tinge a year

,About 4.6 times a your

.0ther (Please specify)

n wo yon you
vocations). teaching?

yehe sane as when teaching
Lses than when teething
nsra than when teaching

110.111

Bow mph would you vent to be paid it you
resents:PM vocational teaching?

.svid to the ply of rent job

*pal to that of green* vocation.]. tendon.

(g)i.re than wan* So
sfass than presant Sob



APPENDIX B

COVER LETTER SENT AT FIRST MAILING

T am nnnaurtinz a ntudy in analy7e the nareern of a PP
lected group of former vocational teachers and I seek
your cooperation.

I have examined the records at Michigan State University
and at the Michigan Department of Education and have con-
cluded that:

(1) you graduated from Michigan State University
qualified to teach Agricultural, Business or
Home Economics Education,

(2) you started to teach in an Agricultural, Busi-
ness or Home Economics Education program, and

(3) you are not now a classroom teacher in the
area of your undergraduate specialization.

Would you please cooperate.with the study by completing
the enclosed form? Space for you to check your response
is provided with each statement. In several instances
you are requested to write in your _own dhoice,.if the
choices provided are not adequate. The job history asks
you to recall some rather specific information, so try
to be as accuxete and complete as possible. Your response
will be kept eta.* i++. confidence. It will be_punzhed
on machine cards by cifie:q- and personal respons.as will not
be identified.

The primary purpose of the study is to cea,k a 'better
understanding of the factors that affect the care-ors of
vocational teachers. We are firmly convinced that the
experiences of former vocatimIal teachers can tell. 1.1$ a
great deal about the notion of a career in vocational
teaching.

Please return the form by October 29th in the enclosed,
stamped envelupe. Thank 7rou for your time and thought-
fulness in completing and returnLag the form. I look
forward to your response.

Sincerely,

John Fe "h of

Assistant Instructor

Enc.

139



APPENDIX C

FIRST FCLLOW-UP LETTER

To: Former Senior High School Agriculture, Business
and Home Economics Teachers

Subject: Questionnaire Seeking Career Information

I am conducting a study to analyze the career_ a of a_se-
lected group of former vocational teachors. I mai lad a
letter to you on October 18th explaining the purpose of
the study and a copy of the questionnaire. As of this
morning (Wednesday, November 3), I have not received s
completed questionnaire from you.

If you did not teach after gradtuttion or.if you are now
still teaching either agricul4ure, business or home
economics in senior high, would iiou be kind er.ough to
send a note giving me that information. I art ennlostng
another copy of the questionnaire and another stampud
envelope for your convenience. Pleaae nevarn the for
by November 17th. Thank yqu for.your tale and thought-
fulness in completing and rwtvthning the questionnatr.

Sincerely yours,

John F. Thompson
Assistant Instructor

JFT:hh

Enclosures



APPENDIX D

SECOND FOLLOW-UP LETTER

To: Former Senior High Sdhool Agriculture, Business
and Home Economics Teachers

Subject: Questionnaire Seeking Career Information

I am writing to you this third time concerning the study
that I am conducting which seeks to analyze the careers
of formor voational teachers. My letter of October 18
explains the purposes of this study and another was sent
to you on Nov" 3rd as a reminder. As of this =ril-
ing, (Friday, Novediez 19) I have not received a return
questionnaire fro m you

I mm aware of a Large variety of valid reasons that you
may have ifzr not returning the questionnaire. If you did

not teadh after graduatim or if you are currently teeth-
ing either agriculture, business, or home economics in
seaior high just send ma a note explaining this so that
will not bother you with another letter. If you are a

formor teacher, please fill out and return the question-

naire. Of coprse, I have enclosed another copy of the
queetir.nnnirg and starimAd envy lope for Your convenience.
Please retwrn the form by December 2nd.

Thank yctu for your conrideration of this matter.

Sincerely,

John P. Thompson
Assistant Instructor

arT;hh

Enclosures
014.f
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