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g GROUPS OF TEACHERS. THE THIRD ASPECT KAS CONCERNED WETH THE S
: INTERRELATIONSHIPS AMONG THREE FACTORS=—~(L) TEACHER PERSGRALITY, (2} g5
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N, Foreword

i The research rsported here is a description of an attempt made to relate selected charace
' teristics and results of the teaching process to scme nesds and attitudes of the teachiers. The
» prasent study is an outgrovith of an earlier investigation into the area of unconscious needs

¥ of teachers; both studiss were made possible by the support of the United States Office of
Education.

Since it is uniikely that many readers will be equally interested in all aspects of this
report, the various segments have been divided into separate chapters. The outline given below
will help the reader turn to those chapters which are of cencern and will help him avoid that
which is irrelevant to his interests:

Chupteril: Introduction. A review of the methodology and resuits of the
first study is presented here, together with a description of the procedures
used in the present study. Pp.1 - 1 to I - 8.

N

RN

Chapter 1i. Item and scele characteristics. 1In this chapter is found
detailed data on the reliability of the 20 scales in the Teacher Preference

Schedule (TPS) and dis crﬁnination indices for all 200 items of the TPS.
PP.II lto 11’18

“y IF

‘ Chapter [il. Tha ability of the TPS to discriminate between varfous
classifications of teachers and undergraduate education majors is exanined
here. The following variables wereiinvestigated: .Pp. 111-1 to II1I-5.

N 1. Sex
Experience in. teachirg
Grade level taught

Subject matter taught

2

3

A

5. Schaol system of employment

6. Place of un&ergra&uata preparation
7

Amount of education

Chapter 1V, A dascription of the classroom observational instrumants,
an estimate of the reliability of observation, and tha ratings and scores
reported for each of tis observed teachers I3 faund in this chapter.
¥®. IV-1 to 1IV-10.

Chapter V. This chapter reports the relaticnships betwsen the teachers!
scores an the TPS and their re:!ugs end scores on the dependent variables of
chis study. Pp.V-1 to V-11.

Chapter VI. The TPS was sdministered in 1958 and 1959 to many of the
i.sachers nowly employed by the Syrscuse Board of Sducation. This chapter
contains the relationships be zen the scores .of these teschers and the
record of their absances, andicontinued. employment. - Ppi'¥i.1'to ¥1-2, - .




Foreword 2

Before the main body of the report is presented the authors want to acknowledge explicitly
the belp.recaived. from a:oumtar of. individuals., . Research in the classroom is not an easy -
undertaking; that it was accomplisid at all is dua to the tiwa and effort givan to this venture =
by so many people. The fallowing schooi psyciwologists served as reprssentative and coordinatcr NS
of the project in their various schsols. They arranged introductions, scothed an occasional
hurt feeling, provided needed information. Most important of all, they were ths agents directly W&
responsible for securinrg the cooporativn of the teachsrs and schools. ;

Within the schools, the follcwing school personne! granted the project every courtesy:
allowed us to disrupt tie efficlency of the classes and made available whatever school records
wers needed:

Chapter Vil. The TPS was adninistered by Br. Fred Ratzeburg of the
State Teachors Coilage at Oswego, N.Y. to twe groups of (swego cadet
teachers; these scores wers then rolated to the evaluation made of their
cadst teaching work and exaained for changos in attitudes as 2 resuit of
the teaching expericnce. This chapter reports this work. Pp.VII-1 to VII-4.

Chapter VIIi. The abiiity of the TPS to predict the number and types
of referrals which teachers maks to a school psychologist iz discussed
in this chapter. Other analyses of the tsachers' referrals are also
presonted here.  Pp.VIII-1 to VIII-6.

Chapter IX. Sumvary. A brisf review of the method, results and
evaluation of the project is given here. Pp. 1X-1 to [X-5.

Or. Howard Norris, Board of Cooperative Studies, Yorkville, N.Y.
Mr. Frank Rhyner, Liverpool, N.Y. School System

M. Manfred DeMartino, Baldwinsviils, a'!.v.. and SRamatclés.
N.Y. School Systems

Mr. Williaw Seil, Adems Center, N.¥V. Schioo! Systex

Mr. Kenreth P. Drake, Principal, Delaware School, Syrasuse, N.Y.
Mise Ruth O'Brien, Principal, Sumner School, Syracuse, N.Y.

Me, Dsbooe Myles, Elementary Principal, Clinton Road Schesi,
Rew Hartford, K.V.

Miss Eleanor Palmer, Elomentery Suparviser, Point Sches!,
New Hartford, N.Y. :

Mr. Elliot Mughes, Director of Elemontary Education,
Point School, New Hartford, N.Y.

Mr. Nothen Perry, Principal, Bucklsy Roead Sches!, Liverpool, N.Y.
Mrs. Allene Biake, Principal, Chestnut Mili Sciel, iLiverpooi, N.Y.

Nrs. Hilda Jackson, Principal, Liverpocl Elemantary School,
Liverpse!, N.Y.

Mr. Mirk Loveless, Principal, Salt City School, Liveroool . H;Y.~
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#e. Doneld Kzarns, Principal, Skansateles Central School,
3 Skansateles, N.Y.

Mr. Maynard Vilson, Principai, Adems Contcr Elezientary
Schoo!, Adaas Center, M.Y.

Mr. tsil Weigelt, Principal, Elden School, Baldwinsville, N.Y.

. Mr. Joseph Ritter, Principal, Elizabeth Strzet School,

r. Lesifa Elsanhauér, Priacipal, Van Buren School,
Baldwiasvills, N.Y.

Mr. J. William Quinn, Suparvising Principal, New York Mills
Szhool, New York Mills, W.Y.

: Mr. Kennetﬁ J. Gadbou, Eiementary Supervisor, New York Hills

¥ School, MNew Yerk #ills, H.V.

The normative sample was secured through tha kelp of the following peopis:
Mr. Elliot Birnbaux, Prasident, Empire State Teachers Assn.
Or. Thomas Clayton, Schoel of Education, $yrscuse Uaiv.
Or. Landon Cox, State Teachers Collegs, Cortland, .Y,

i Mrs. Mary Fehliner, Presidenz, Dolgevilie Teachers Assnm.,
% Dolgeville, N.Y.

Dr. Monros Levin, School Psychologist, Gneida School Systenm,
Oneida, N.Y.

Mrs. Ann Mathasws, President, Manlius Elementary Faculty Assn,

N Y, L,

Dr. Hzrold 0'Heill, Assistant Superintsndent, Syracuse School
. System, Syracuse,.N.Y,

Dr. Fred Ratzsbury, State Teechers College, Oswego, N.Y.

SN S SRR

Nr. =-ory Tooley, Superintendent, Doigeville School Systcm.
Bolgeviiie, W.Y.

) Mr. Raymond VanGiosen, Supsrintendent, Fayetteville-Maniius
. Schoe! System, Nanllus, K.Y,

. Mr. Ralph Y. Vastervelt, Superintendent, Onrelda School System,
\1 m‘d" ".Y. :

Prof. Albert Yiberigy, Campus School Psychologist, State
Teachars Collége, Oneonta, K.Y,




i s,
H - .
5 3. A -
" A SN .

v R
v

‘,.,,
L L

Foreword &4

!n many phases of this project the cooperation of the Syracuse 8card of Education was X
needed, Or. Pzul Miller, Supsrintendent of Scheals, Hr. Gerald Sleveland, Assistant Swuperin- ‘
tandent, and Mr. David Sine, Dlrector of Research, supported this work, loaned materials when =
necded and provided constant help sand cooperation. : s

Or. James Smith of the School of Education, Syracuse University, again in this project as THN
iis predecessor, maie aveiiabie advancad education Studsnis 19 Work @S CiassSroom ODSETvers. :

The training of the observers had to take place in @ classroom and not the laboratory. g
This requlrament would have been an insurmountable cbstacle had not the principal of the o .
Maniius, N.Y. clemsntary school, Miss Ewendolyn Long, agreed to open her classes to the project.§
Our observers mzds fraquent use ef this school for training purposes; that success was :
achieved in attaining respectable inter-observer rellability is due to the excsllent facilities ;
Miss Long made available. The work on school psychology referrals was suggested by Kr. Raymord 3 u
Van Gicsen, Superintendent of the Fayeiteville-Manlius School system. . He snd his staff arranged i

for all the teachers In this systsm to take the TPS and compiete the other foras necassary o
in this part of the projact. - s

The teachsrs who alliowed us to enter their classrooms to observe are, of course. the real =
"heroes' of this work, although they must of necessity remain anonymous. No one likes to be et
observed at work, and the dedicsiion these teachors have to education and chiidren deservss 3

specisl praise. 7o all these, and to any others inadvertently omitted, this project is
enormously indsbied. Hopefully, this exgenditure of time, effort and money will help make .
teaching a more efficient process for both teachsr and child. .
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CHAPTER |
INYRODUCT ION

The present work is a continuation of an earlier investigation of the importance
of unconscious motives in the teaching process. Because two of the instruments used
in the present study--the Teacher Preference Schedules--rasulited frem this previcus
research, it has been summarized below from an carlier and more completes account

(Stern, Masling, Denton, Henderson and Levin, 1960).

‘ The initial investigation was whoily test-ariented; one ianterest iay in the possi-
bility of developiriq instruments which would enable us to conceptualize ond measure
some of the many patterns of unconscious career motivation to be found among teachers.

Prel iminary Proceduras

'‘As a first stage in developing a measure of patterns of unconscious motivation
for tcaching, prellminary descriptions of 18 teacker roles were prepared with the aid
of the supervisory staff of the Syracuse public school system:. A panel was sub-
sequently formed, concisting of six teachers active in local teachers® organizations,
which met and discussed each hypothetical role in detail, identified 29 individusls
cons idered highiy representative of the 18 patterns, and arranged for these ‘*ideal types'
to be intervicwed by the project staff.

Six of tha 29 ware iales, and the age range for the entire sample was from 24 to
57 with a mscion of 37 years. Their experience in teaching ranged roughly from 2 to
35 ycars with a medizn of 15 years. Their teaching assignments were equally varied,
the 29 subjects representing i3 diffdrent areas of specialized performance.

Each of the 29 teachers was lntervleued individuaily, the sess lons lasting from
2 3/% to 5 1/4 hours. Each ssssion facluded a depth interview, an admlhistration of 10
TAT cards and an 80 itom Q-sort. ~ In sddition, each teacher was given thse Stern Activi-
tles Index (1938) to complete at hone. e

The depth Intarview covered family background, early influences regardlng the
choice of teaching as a career, experiences in teaching, and ultimate goais. The pur-
pose of the interview was ¢ derive some understanding of the unigue forces in each per-
son's 1ife which oriented h.m toward teaching, the dynamic functions which teaching cur-
rently served In each respondent's personality, his attituces towards various aspects
of teaching, and the place of teaching in his larger system of soclal values and beliefs.

for each subject the Faterpretations derived from the TAT and interview material
were organized into a comprehensive case study which attempted to integrate personal
history, family dynamics, cosnitive processes, adjustment mechanisms, sexual adjustment
and interpersonal relations, with particular emphasis on the place of his occupational
role in his totzl porsenallty organization.

Unconscious nntivos for teaching were Iaferrad from statements obtained in the
interviews regarding primary sources of grat!flcation from teaching. Thus, a teacher
who spcke of the satisfaction she felt when oné of her pupils referred to her as
“mother" was considered to have revealed a nurturant motive. Attltude statements were
ldentified in terms of ideolegical justifications for various teaching practices, e.g.,
"A good teacher has to be a super-salesman' was classified as an attitudinal rationali-
zatfon for exhibitisnistic behavior. The TAT and Actlvities Index provided information
regarding personal ity needs.

When. these datz were examined, it was found that each teacher had expressed a
number of different sources of satisfactlion in teaching. One ~f these, presumably,
constituted a valid reflaction of the primary motive discerned by the teacher's

vd - o . . 3
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colleagues In referring her to us as a subject. The attitudinal zsserticns found in
the subjec:’s record were no better clue to this underlying motiva sirce these too
were found to be classifiable in several different categories for each subject.

A number of these "false! gratifications were eliminated by discarding those for
which the subject had expressed ro supporting attitudes. The remaining aratifications,
i.e.,those satisfactions in teaching for which the subject also presented ideological
justificatlions, ware. then anziyzed for consistency with personal ity needs inferrad
from the subject's Activities index and TAT respcnses. This procedure le?t one
gratification for cach subject which was butiressed by an appropriate atiitude and needs
systew. That cne proved consistent with the original role category for which the
teacher ihad been nominated by her colleagues.

It would appsar that the motive which, found expression in the overt behavior -
observed by the teacher's colleagues could be inferred from that gratification cited
verbally by the teacher which was congruent with her verbalizations concerning atti-
tudes and needs. Of the vaficus satisfactions cited by each teacher, the only one to
constitute a valid clue to her actua! behavior appeared to depend on {a) the internali-
zation of a supporting ideology providing the teacher with a justification or mendate .
for behavior ieading te gratification of the underiying motive, and (b) the existence
of ocongruent perscnal ity characteristics enabling the teacher to sustain a relationship
with the puplls appropriate to the motive in question. Thus, a teacher who is gratified
by demonstrations of affection from her puplls may be motivated by an essentially maternal
dyramic. However, whether she will in fact behave in an overtly maternal fashion, i.e.,
whether ner maternal aotive Is actually gratified, depends on (a) whether sha ambraces
a teaching ideology which stresses the importance of warmth and support in the iéarning
process, and (k) the extent to whith a capacity for nurturance is characteristic of her
interpersonat! techniques. ‘ '

Refbrmhlation of Role Patterns

The next step in the. implementation of this position involvad the development of
scales for the measurament of teaching gratifications and attitudes. In the process
of building.these scales, cur conceptions of the underlying motives were modified in

various ways, ultimately leaving us with ten possibilities. Thase may be summarized
briefiy as foliows: '

1. Practical. These people utilize teaching as a means of
achieving pragmatic, utilitarian, tangibie goals. Invoivement

in teaching is largely limited to the instrumental vaiue the
occupation has for such Individuals In terms of hours, pay, vaca-
tions, and ‘simiier scurces of gratification. Since their primary
investments are in nonacademic activities, the supporting atti-
tudes must necessarily justify detachment.

2. Status-Striving. These are the individuals, often from lower~
ciass backgrounds, who see the teacher as having a high status, and
for whom this perceived status Is @more Isportant as a source of
gratification than the teaching function Itself. The significant
attitudes in this case reflect a preoccupation with professicnal
dignity and propriety.

3. HNurturant. These teachars are characterized by a parvasive
feel ing of affection for children, and a desire to assist and sup-
port them. These teachers arc warm and loving in their relation-
ships with children, devote themselves frecly to their pupils?®

t
prodlems, and darlve their ‘greatest satisfactions from the recipro-
cal affection and gratitude of the children. They justify these




activities on the grounds that a child®s greatest need is for love.

L. MNondiractive. The motive here is to minimize the pupils!®
expression of dependency on the teacher. These teachers feel
rewarded to the extent that their pupils demonstrate capacities
for self-direction, and they identify with an f{deology which
stresses respect for the integrity of the cliild and justifies
the use of pupll-centered ciassroom techniques in the name of
self-actual ization.

5. Critical. For these teachers the central theme Is a dedica~
tion to reform and improvement. These teachers are the organizers
and critics of the profession, and they find gratification in the
opportunities which exist for championing an unpopular cause.
Relevant attitudes involve criticism of contemporary practices in
educational administration and a generally negative view concern-
ing the qualifications and motives of authority figures.

6. Preadult-Fixated. These people, feeling essentially inade-
cuate in the role of an adult, prefer the society of children to
that of thelr own agemates. Their grectest pleasure in teaching
come from sanctioned opportunities to participate vicariously,

‘and somatimés directly, In the activities of, their pupils. Their

attitudes refiect idealization of childhood and a justification
for identifying with pupils.

7. Orderly. The motive here Is to codify and regulate behavior,
minimizing the uncertainties inherent in personal interactions.
These teachers are chaiacterized by a compulsive preoccupation
with rules and procedures, and they are most gratified by demon-
strations of bureaucratic timing and organization in the class-
room and school. They justify this in terms of the need for
developing good pupi! habits.

8. Dependent. The focus for these teachers is the inverse of the
Critic. Their personal' insecurities are expressed in the form

of a reliance on support from authority figures, and thair major
gratifications In teaching come from close supervision and guid-
ance. Supporting attitudes justify compliance and cooperation
with authority on the grounds that superiors know best.

9. Exhibitieniztlc. For this griup of teachers the mstive is
oriented toward personal display and attention-secking. These
teachers achleve satisfaction from opportunities to entertain
and captivate their pupils. They have a pervasive need to be
admired, and they rationalize their exmibitionistic tivities in
the classroom on the grounds that clowning, 'personsiity,' and
showmanship are essential qualities for effective Instruction.

10. Sominant. Thsse -individuals are concerned with reassurancas
regarding thei’ own superiority and value. The subordinate status
of the pupil Is a significant source of gratification for them and
they derive considerable pleasure from activities which keep the child
in that position to the enhancement of their own. These behaviors
are justified in terms of the need to maintain discipline.

l
‘
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Taple 1:- 1%

A Summzry of Ten Teaching Reies in Terms of Gratification and Attitude Components

—
—=

— e ———— e —

Role Gratifications Attlitudes
. Practical instrusental rewaids Dstachmsnt
. Status-Striving Prestige Professional dignity

Nurturant
'Nondirectlve

H

2

3

L

5. Critical
6. Preadult-Fixated
7. Orderly

8. Dependent

9

_»Exﬁlbltionlst!c
10.. Dominant

Children'!s affection
Children's autonomy

Promoting

teachers! rights
Vicarious
particlpat!on
Obsessive

compulsions
Support from
superiors
Chiidren's, admiration
Children's obedience

Providing love

- Encouraging self-

actual ization

kefbrulng schools

identification with
children
Developing good
pupil habits
Cooparation with
- authority
Showmanship
Maintaining dtscipi!ne

*Reproduced from Stern et al,

Educatl@cal and Psxchelgglcal Measurement.

1960, with the express permission of the editor,
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An heuristic classification of motives, gratifications, and attitudes impl ied

' in these brief sketches are sumsarized for convenience in Table 1-1. It will be noted
that the underlying motives have not in every case been fully interpreted, and that
the gratifications and attitudes have been phrased more often in terms of the con-
struction piaced on them by ths teacher than by the psychological cbserver. |t
would se more accurate, in fact, to consider these as surface descriptions of ten
teaching roles, each of which may be deiineated in terms of an underliying unconscious
motive {inferred from gratifizations obtained in the teaching situation) and buttressed
by relevant rational izations.

Scale Construction

The telnheg's own protocols provided a basic pool of items for constructing
attitude and gratification scales. Both the gratification and attitude measures
uitimately developed consist of 100 items distributed in blocks of ten among the
variables jisted In Table 1{ arranged so that machine scoring with 18M equipment
can be done for the ten scales of each instrument in two runs. This economy in
, processing is -achieved at the expense of some flexibility in item arrangement, however;

items from the same scale are distributed in subsets of two or three and are separated )
by ten to twenty items from other scales, but no two items within a subset from the
- same scale follow one another in immediate succession.

The two tests are self-administering, sach requiring from 25 to 40 minutes to
complete. The gratification form réquires respcnses to be made on a siz—point scale, g
ranging from ''strong disl ke, disapproval® to Mstrong liking, preference, approval .*
The attituge form is also based on a six-point scale, ranging from Ystrong disagree- /.
ment" to !strong agreement.’ A special answer sheet was designed for this purpose.' -
(Stern et al,,1960, pp. 10-16) .

Test Reliability

o The two instruments were administered to three groups of subjects--105 freshman )
' at Cortland State Veachers College, 42 seniors im the School of Educatlon at Syracuse -
) University and 98 teachers enrolled in susmer session graduate courses at Syracuse

S University. rifty-thres of the summer session students completed the tests a .
” second time, towards the end of the first month of classes, providing d+ta for the i
reliebility coefficients ¢eported in Table 2-1.

ftem Discrimination

An internal estimate of reliability was derived by comparing the upper and lower
27% of the distribition on each scaie, following the procedure described by Ebe! (1954)
using the scaie mean to obtain the cutting point for dichotomizing each item. -

The 600 indices (200 items for 3 samples) ranged from -.11 to 1.00 with a median ‘

cf .4h. The lowest scale average was .26 (above the value of .20 suggesied by Ebel i
% as Indicating a significant discrimination) while most of the itews were above .40. R
’ in general, this procedure showed that all but a handful of items discriminated

extremely well between:high and low scorers. ' :
L ¢ interscale Relationships
"Tatrachoric correlations for the Cortland ani Syracuse undergraduate sawples were -

comsputed on interscale reiationships within both the attitude and gratification forms. g,
A simple inspection of the correlation wmatrices showed that most of the correlations E

Do, I
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were positive, as could have been expected from the tendency of the items to tap a o
N . consensual core of teacher role constructs. It was also apparent, however, that no 4
one factor cou'd account for any considerable portion of the variance in the matrices.

By rearranging the interscale correlation matrices so as to maximize the number K
of high correlations appearing along the diagonal and zero entries elsewhere, a £
number of tentative clusters were extracted. [t was noted that the Practical, Domirant, »
Orderly, and Dependent scales tended to covary together. The (ritical scale also

R correlated with this group, as well as with a separately defined group consisting of ™
the Status-Siriving and Exhibitionistic scales. A fina! covariation appeasred to :f*
exist for the Exhibitionistic, Nurturant, Preadult-Fixated and Nondlrective scales. 44

This last group of four intercorrelated scales might be appropriately characterized g
: a5 child-centered, in contrast with the first four which seem clearly teacher-centered -
’ in their orlentation. It is interesting to note that the middle set of three B
’ (Critical, Status-Striving; and Exhibitionistic), which correlate to some extent with .
: either the first or the last group of scaies, also appear to offer psychologically .
L meaningful aiternatives in terms of their association with a ¢hild-centered versus a

g teacher-centered orientation. A child-centered Critic,. for example, is more likely
;o view the schools a3 Inadequate in their facilities for children, whereas the

-~ teacher-centered Critic might condemn them for already having gone teoo far in wmolly-
coddl ing both pupiis and parents.' (Stern et al, 1960, pp. 20-22)..

A comparison of mean scores revealed ccnsistent differences betueen the Syracuse
University and Cortland State Tzachers College subjects. While both groups rejected
the teacher-centered items, tha Syracuse Ss did this to a greater extent then the
Cortland Ss; at the other extreme, the Syracuse means were higher than Cortland for
R  the nondirective and nurturant Scales on both Form A and Form & and on the preaduit-
3 fixated and axh?bitlanist’c scales on Form G. This treatment of TPS scores was incon-
clusive, but it offeresd promise of a method for ‘lavestigating differences between teacher- o
‘ ‘training institutiens in teaching practices, attitudes and ideology. s

s 20 Al
- . -
ELA

A sample of 42 Syracuse undergraduates who had recently compiated their cadet ;
- teaching experiences was administered the TPS, and an analysis was made of the 2
‘ relationship between their scores and the grade recelvaed for cadet teaching. it was v
found that the successful Syracuse cadet -teacher was .characterized by high scores on e
' nurturant and exhibitlionistic motives and low scores on practicai and deminant motivas, SE
* Since the grades receiving for cadat teaching were cietermined by a panel el of seven o
* faculty members of ‘he Elementary Education Department it is evident that this experi- ¢
mental approach yielded another method for assessing teacher tralning ideolagy. o)
Ratzeburg's study {Chapter VIl) utilized a similar procedure with cadet teachers =
from Osweso, N.Y. State Teachers College.

‘ Finally, the eariier work investigated the relationship between inteliigance, i
as assessed by the Linguistic section of ths ACE examination, and scores on the TPS,
This was done because of the Interest in determining whether particular motives had

= selective appeail for students of varying intelligence. No significant rssationships ?
- were found, however, leading to the conclusion thst TPS and intell igenca scores were 2
g’ ot related in any meaningful fashion. ]
\ The Present Investigation . £

- Two scales were developed in the initial study for the measurament of gratifi- -
v, cation and attitudes associated with ten different tesching roles. . Tast-ratest ke
W relfability was satisfactory and item analyses revealed significant discriminaticns
for all scales. A consistent ordering of scales was obtalnad, strongly suggesting
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an underlying continuum of teacher- to student-centcred motivation. Scale scores
were not related to intelligence, but did reveal systematic differences bstween twe
teacher training Inst:tutions and between successfui and non-successful cadet teachers.

The present study continued where the first ended. Using the item analysis con-
ducted earlier as the basis, several non-discriminating items were re-written. A
normative group of 6Z9 toachers and students twice completed the revised TPS, the
second testing teking place about one month after the first, providing !nformation
for both test-retest rsliability and for an item analysis.

The major conczrn of the project was the effect the motives for teaching had on
teaching style, teaching effectiveness and classroom climate. Measures of teadhing
style were obtained through ratings made of teacher behavior by trained observers;
several measures of climate were also obtained through observers® ratings. Teaching
effectiveness was defined, for this study, in two ways: pupil accessikility for
learning, as represented by absence and tardiness records, and achlevement test scores.
‘oclometric tests were a. (nistersd to furnish information from a source other thaw

vbservers! ratings on classroom cllimate.

in this project teachers were assured that a final copy of the report would be
nade availeble to every cooperating school, that no names of individuais would ever
be made publie, thet all classrcom observations and test scores would be trsated con-
fidentially and that no observation or testing would be ccaducted without prior warn-
ing to the school ard tsacher. In addition te these forms of reassurance, another
appeal was made: econsmic and esprit needs were solicited by offaring & consulting
stipend of $75 to the Teachers' Fund §n every school that cooperated. Bespite our
effcrts many schools declined to take part; for examplie, oniy two elementary schools
of the 35 schools in one large censol idated distirict agreed to take part, while in
anotaer system ths fourth and fifth grade teachers of five elewentary schools, voted
not to cooperate. In the Syracuse system an effort »as made in the fail of 1958
and 1959 to t¢ every newly hired teacher; despite a signed letter from ths superin-
tendent of scheuis and a spirited plea for cooperation by one of the assistant superin-
teadents at a group mesting only 50% of the teachers returned complsted test forms,
and It took 2 ‘follow-up letter to achieve this.

It Is the impression of the staff that effective coscperation with the schools
needs the vigorous, unambivaient backing of a strong administrator. We found that when-
ever the administrator wanted this project to make use of the schools! factlities,
cooperatlion was secured, whether the teachers initially liked the idea or not. An open
vote by the teachers with no suggestion by the administrator about his own views
usually led to a decision mot to participate. The most important source of support for
the investigator who wishas to use the schocls is the school psychologist. In all cases
but one, where this project had available the interest of the school psychologist per-
mission was secured. The school psychologist knew the local situation sufficiently to
direct the more efficient appesl to the most important sources. And just as important,
once the project began he couid serve as buffer between schcol and investigator by
acting as interpreter of the project's work.

While the primary concern of the project was with the classroom correlates of
TPS scores, a2 good dezal of effort was also expende=d on the application or the TPS as
an instrument to'understand certain aspects of education as a profession. Specifically,
we investigated the motives «f thoss teachers who remained in teaching and those who
did not; the distribution of various motives as a function of age, sex, teaching assign-
ment, experience and type of training obtained; and the relationships between motives
and number and type of referrals mads to the school psychologist.




independently of this projsct. One of these studies is Inciuded in this report.

Directed by Dr. Frzd Ratzeburg of the Oswego State Teachers Collsge, Oswago, K.Y.,

It related graodes recelved for cadet teaching with TPS scores; the effect of the

' cadet teaching expet-lence was also sxamined by means of pre~ and post-TPS scores . :
A study currently la prograss Is diracted by Mr. Bevid Sine, Director of Ressarch of
i Syracuse Public Schools; it deals:with the relatiorship batwsen tezchers' motives,

| a5 vefiected in the TPS, and academic achievement of all the #ifth grade chi?dren in

. I-8.
The TPS has baen employed as a research device in at least two studies conducted
the Syracusé scheols.
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Chapter |1

|tem‘and Scale Chsracteristics

Five items {Form G: 21, 34, 56; Form A: 17, 84) were altered in the
original Teacher Preference Scheduies in an attempt to imprsve thelr discriminabiiity,
and the revised forms administered to eight groups of education students and public
schooi teachers. The tests were readninistered at the end of four to six weeks For
a second time to the same subjects, The pdrposes of this preliminary testing was to
obtain informetion regarding the response characteristics of the items and the
relfability of the subscales on each of the two TPS forms,

Table 2~1 provides a breakdown of the 629 usable second rzturns avaifable for
test-retest reliability and item discrimination analysis, 392 of them from under-
graduate students in education at four different colieges and 237 from teschers in
four central New York school systems. it will be noted thet the returns from thé
tsachers Qe(e over a third more frequent than those from the students, This may be
attributele to the fact that the re-test time had to 5@ scheduled dursng'é pericd in
the ccllege year airealy taken up with preparatioqs for final examinations., The
86 per cent voluntary seceﬁd return from the public scheoi teachers is in contras¢.

remarkably high, since they too were invoived in end-of-term activities, and provides

an ihdication,of the interest and cooperation obtained from these subjects.

Scale Reljabilities

L 1. The test-retes{ correlations fsr the 20 TPS scaies are listed in Tabie 2-2,
They range from .59 to .75, averaging somewgat lower than the vaiues obtained from
the sample of teachirs obtained from summer session graduate education courses
reported in Chapter I, Table 1-1. The summer session group is probably the more
diversified (and therefore mors 1iks!y io yieid higher reliability coefficients)

but inere is no way of knowing whether this is iu fact true or tho main reason for

the difference in results between the two samples. Given the short .engths of these
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Table 2 - 1
Taacher Prafersnce Schedule Rallabllity and (tem Analysis Sample Breakdown
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%

Returns

Cortland State Veochers Lollege
Oneonta State Teachers Coilege

Qswego State Teachers Goiiegs ,
Syracuse University School of Educatien

72
275

an sl
§30

176

67
197
33
25

a3

e )
28

54

Tosal Studcntg

392

61

Eolgeville, K.Y. School System
Fayetteville=ian! jus, R.Y, School System
Gnelda, ¥.Y. School System

Syracuze, H.Y. Schod! System

. %0
78
le8
b8

46

71
Sl
35

100
50

73

"Total Teachsrs 275 237 ds
Grand Total 915 629 69




Table 2 - 2

Test Re-test Scale Intercorreiations

e -

Scale

Form A

Form G

Practical
S:aguqfs€riv?n§
Rurturaat
Koa=directive
Rsbel | ious
Pre-adult
Orderi iness
Depandency

Exhibiticonistic

W &®©® ~N~ & B O F&F w

10 Dy#lnanca

53
.67

.7 i
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interscale Correliations

11 - 4
scales (10 itoms each), the obtained reliabilities seem adequate enough,

ltem Discriminations

All three groups--undergraduates, teachers, and summer session students~-
were pooled for the analysis of item discrimiﬁation, making a total of 727 usabie
tests, The discrimination indexes were computed on the basis of percentage

differences in response to 2ach item betwean samples consisting of persone wi

[
Ll

b,
scores in the upper and lower 27 per cent of the total! scale distribution. The
item responses were dichotomized at that category of the 6-point agreement scale
lying closest té the mecian, These data are reproduced in Appendices 1 and 2,
The appendices also report acceptance levei$ for each item in terms of the percent
responses amongnall three levels of positive agreemeni: slight, moderate or strong.
The 200 discrimination indices range “rom 20.4 to 80.1, all positive, with
a median of 58,1, This represents an increase of 15 percentage points over the
earlier vgrsidb of these scales, and the elinination of all negative and low

positive values, The Form 6 items discriminate slightly better than those from

Form A (sce T;b!e 2.3) and are decidedly more acceptabie to the respondents:
10 per cent more of the subjects were in agreemsnt with gratifications items than "
with the parallel attitudinal assertions. This.isprobably a style veriable since _“j
the G {tems have a persoﬂal referent (i lfkendislike fighting for teachers rights), i
vhereas the A items imposg standards cn others (i agree~disagree that most teachers
are too submisgive), and the latter are therefore more likely to reise some second i
thoughts about the éropriety of judging others. Tiie Rebellious scale illustrates this

most cleéf!y, but thoée for exhibitionism and status-str]viag also reveal discrepancies

between the acceptability of the scurces of gratification as compared with the

raticnal izations to just!f? them, %

Tabies 2-4,5,6 and 7 show the intercorrelations among the gratification and vy
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Table 2-3
Average item Discrimination Indices, Percentage Kcceptance Levels,
Scale Means and Sigmas for Teacher Preference Schedules, Form G358
and R958, Based on a Sample of 727 Education Underyraduates,
Public School Teachers, and Summer Session Education Students
ftem -jtem SCaie scate
Discrimination Acceptance Mean Sigma
Level _
Scaie & A G A G A "6 A
1, Praectical 54 L 6.9 bs.6 36.2 33.3 29.0 7.8 6.6
2. Status-Striving 60,0 £2.5 83.9 67.8 b7.2 W1.5 7.2 7.0
3. Werturant 64.7 61,0 83.4 7.k W9 W2 69 7.7
L, HNon-Directive £6.7 k9.6 78.6 65,1 ks.2 41,8 6.6 6.4
5. Rebellious 66.2  53.3 647  47.1 39.6 3.4 93 7.6
8. Preadult €5.9 56.6 75.0 59.6 L3.8 38.4 6.8 8.4
7. Orderliness 540 52,2  61.2 55.9 355 36.6 6.6 7.
8. Dependency 54,3 55,7 53.3  57.4 3.3 377 6.8 75
9. Exhibltionistic 55.9  52.2 78.8  62.7 k5.3 386 68 7.1
10. Dominance 55,2 51,2 k8.1  h9.1 33.3  33.6 7.6 7.4
Totals 58,7 5% 67.3  57.4 4.6° 37.6 7.h 7.3
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: Table 2 - 4

Form G Scalzs Intercorrelations

' First Testing
| scale 1w 7 8 5 2 9 3 6 5
1 Practical .36 .26 .06 .01 -2} 06 =02 - N
10 Dominance .57 .25 .12 .07 .02 -.07 -20 -.18
R 7 Orderliness A7 10 .23 .06 A6 -.05 -
8 Dependency .26 : J2 .28 3k .25 .23
7 5 Rdmllious " ' &0 T .28 .25 2% .25
2 Status-Striving 45 R T .3 .31
9 - Bihlbitionistic « .58 .62 .51
§ 3 mirturant | . .65 .52
6 Pre-adult 59
§ & Non-directive
‘
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Table 2 - 5

Form G Scale Intercorrelations

Second Testing

11 -7

Scale”

?ro-adult

Non-directive

10 7 8 5 2 9 3 6 b
i ?rés_ﬂcgu 50 .36 1 .01 -2 0B 02 -2 L0
16 Dq;fnancg .62 .29 .10 -0 .00 ~-.08 -.18 -.23
7 Orgerilnéss Ry .18 19 .12 .18 .00 -.02
8 pgggndéngy .31 39 .31 31 .29 24
5 ?_.e..é;;;!g-g M8 .37 3k 37 3k
rd Sg;iqgeétrivﬁng -S4 .55 .51 | 50
9 Exhibitionistic & .67 .6h
Hj Hu(tﬁrani .65 .59
6 . .63
b

[

™ SR S
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Teble 2 - 6
Form A Scale Intercorrelations
‘ First Testing
Scale T 7 8 5 2 9 3 6 "
1. ;’rgctibal‘ 53 .25 2 .28 -.ab .06 -.08 .01  -.03
10 Dominance .53 .29 1«30 16 22 .02 b -.i4
7 Ordcrl;noss o <19 .38 b 29 .27 ,08
8  Dependency -.03 .5% .29 .38 .32 24
5 ﬁebolllous | -.952 .32 13 .29 .22
2 Status-Striving 35 .39 .36 ¢33~
9 Exhipitl nistic ) M1 .53 43
3 Nurturant .53 51
6 Pre-aduit 47
5,

Noa=directive

1

et . Y e
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Tabie 2 - 7
Form A Scale Intercorrelations
Second Yesting .
Scale 10 7+ -8 5 2 9 3 6 &
1 Practical .56 ’.3‘! .0 .36 -.17 .08 -.12 .03 =14
10 dominance .59 .26 .3k 08 .35 00 15 =.i7
7 Orderliness ‘5'4 .28 2h .30 29 .31 .09
8 Dependency .03 .55 .24 R .29 .27
5 Reballious o4 .36 .07 .36 .20
2 Starue-Stri ing .32 L7 .3 i
g Exaibitionistic b3 .59 47
3 ierturent 85 .57
6 Pre-adult 48
L Non-dircctive
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attitude scales. The scales have been arrangeq by inspection to maximize
positive values along the gain diagonal in clusters «f interrelated subsets.
The corrsiations are quite similar for Soth the first and second testing of
each form and it is evident that: (1) the underlying structure is unaffected

by the interval between the two test periods, and {(2) there is no general factor

shared In common hy all ceales, Practicalnes

Orderliness, form a ciuster which is essentially. crthagonal to the remaining

seven scales.

These three tend to be the least preferred, but there are others with
similarly low acceptance levels and/of msans 56 this cannot be the critical
distinction., The key seeﬁs to lie with the teacher's perception of her role.
One subset of scales reflects a pragmatic, man%pdlative attitude towards classroom
process, whereas the other is essentially pupil-centered. Scales 10 and 6 are close
to the center of each of these respective clusters and the contrast between them--

Dominance versus Pre-adult--does seem like a major source of difference in the

~orientations of teachers towards children,

The Dominance items are predicatsd on the assumption that is is important to
maintain discipline in the classroom and to establish cbedience training early.
The two most discriminating items concern the teacher's belief that there are
fewer disciplinary problems wiien pupils ere somewhat fearful of the teacher (A 10-30)
and she makes it clear that she won't tolerate any foolishness (G 10-91). ¥rom the
two supporting scales (Orderliness and Practicalness) come the ideas that the fairest
way to evaluate pupils is to keep a careful record of ali their oral and written
work (A 7-61), and the importance of following specific and carefully organized
lesson plans (G 7-88), not being required to lead clubs, serve on committees, or

do other work outside of school hours (A 1-66), and putting schoo! problems out of

mind as soon as one gats home (G 1-70).
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I1 - 11
These items Imply & psychological distance between teacher and pupil

S maintained through the use of techniques thet serve to formal jze the relationship,

, frighten the child away, and reduce him to a symbol, The motivation behind this

NN

seems to be the tcacher's fear that the child as a person may make demands wpon

her thet she will be unable to fulfill=. The teacher-centered role minimizec thie
danger by limiting the child's function in the clessroom to tﬁat of a passive object
operated upon by an orderly, detached despot,
Dependen;y, Rebel?iousness and Status-striving are three remaining scales
; w:lzh tend to be asscciated with either of the ‘wo clusters just described; but
primarily with the pupil-centered. These are not part of the ceﬁtral core of
€i tier, nor do they form an especiaily clear cluster among themselves. They seem
to refiect some of the variant themes that may also be associated Qlth chilé-

<

céntered attitudes in the classroom but are not essential to them.

TPS Factors

v The matrix of intercorrelations between all 20 scales was factored by means of
a principal axis program devised by A. W. Bendig of the University of éittsburgh.
The seennd administration of the scales to the sample of 629 teachers used in the
retiability study (Table 2-5 and 2-7) was used for this analysis.

Five factors were extracted with latent roots equelling .96 or more. The five
account for 14.15 of the 20.00 units of common variance, or 70.8 per cent of the
correlation. These five were rotated by equamax (Saunders, 1960)* to the orthogonal
eimple structure reproduced in Table 2-8. The communalities average .71 and are of
a comparable magnitude'with the test-retest reliabilities reported earlier, indicat-

. ing that these factors account for most of the interpretable non-error variance.

* Saunders, D.R. "The contribution of communality estimation to the achievement of
factorial invariance, with special references to the MMPI.," ETS Research




11 - {2

The lowest loading that would permit the representation of every scale on at
least one factor would be .53. Howevey, loadings of .40 or hetter were found to
contribute easily to the factor imtrrpretations, whereas those between .30 and .39
did not, so & lower bound of .40 was ultimately accepted. These values are under-
lired in the table.

It will be noted that the same corresponding A and G scales centribute to the
loadings on factors 1 and 3, suggesting that the same underlying dimension is being
assessed jointly by them in these two cases. Factors 2 and 4 are divided, however,
betwees the two types of scales, each having loadings from essentially tihe same sub-
gset (scales ¢, 3, 6 and 4) but ome being associated with the attitudinal contents
angd the othar largely with the gratifications. Evidently, in these two caseg, the
® and G scales are meagur.ag somewhat different things despite their common titles.

The fifth factor is unique in thet it is limited to two G scales, although the cor-

ragponding two + scales do have the highest of their respective loadings.
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Table 2 - 8

3 Rotated TPS Factors
; Scale 1 2 3 4 5 Con
Al 77 -15 -11 26 -16 69
10 72 -27 23 22 12 71
7 54 -5 56 28 12 70
- 8 15 1C 82 15 -03 74
2 -18 15 73 26 22 71
. 5. 36 -08 -21 68 27 72
. 9 07 24 16 73 19 63
) 3 -07 53 41 45 o1 65
~ 6 o1 29 23 73 11 69
4 -26 45 25 54 00 63
G 1 82 23 .17  -08  -16 79
10 76 -17 26  -13 20 72
7 63 04 49 .14 23 72
8 24 25 54  -06 36 55
3 2 -22 40 45 04 60 77
5 06 16 -GS 16 87 81
9 05 75 09 25 cH 73
3 -03 15 26 10 26 71
: 5 -16 65 12 43 31 74
§ 4 -11 78 -02 24 24 74

3,47 3.26  2.87 2.67 1,87

>
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Factor Composition
Factor 1. Task-Oriented Pragmatist
' Roles Loading Component and Sample Item
1.. Practical .824% G. Instrumental rewards. Item: Finishing all my
‘ : work during the school day, so that when I go
v home my time will be my own.
. 766 A. Detachment. Item: It wastes a lot of tche

teacher‘s valuable time when he has to deal with
provlem children himself, instzad of being able
to refer them immediately to the principel,
guidance officer, or schocl psychologist.

= 10. Pominant « 757 G. Children's obedience. item: Running my class
with a f£irm hand.

.723 A. Maintaining discipline. Item: There are fewer
_ disciplinary problems when pupils are somcwhat
' fearful of the teacher.

7. Orderly .634 G. Obsessive compulsions. Item: Having pupils do
over papers that are nct neat.

. 541 A. Developing good pupil habits. 1tem: Every
assignment must specify exactly what the pupils
are to do and how they are to dc it.

The factor with the largest eigen value is, as might te expected, one based
on conventional teacher values. The role dimensions suggested here are primarily
teacher-oriented, weighing pedagogical procedures largely in terms of their con-
tribution to the teacher's well-being and efficiency rather than by their contri-
tution £o the pupil per se. The implication is thec what's good for the teacher
should be good for the class, tut tﬁe pupil's welfare is not of central concern.
There are both sadistic and obsessive undertones to this factor which may account
for some of the more grotesque sterzotypes of teachers in litervature, but the
highest loadings, those reflecting practical self-interest, discipline and order-

liness, may be most simply understocd as extensions of this. The gratification

and attitude scalees pair off as expected for this facisr, and it has a high

degree of internal consistency.
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Factor 2. Affection-Seeking
Roles Loading Component and Sample Item
4. WNondirective .782 G. Children's autonomy. Item: Inviting pupils
: to question my dccisions and express *heir
own cpinions.
452 A. Encouraging self-actualization. Item:
Children shonld never be embarrassed or made
to feel inferior by a teacher.
3. Nurturant .751 G. Children's affection. Item: Having a pupil
confide in one as a parent.
.532 A. Providing love. Item: A pupil's first need
is for warmth and tenderness.
9, Exhibitionistic . 749 G. Children's admiration. Iltem: Being appreci-
ated hy the children for my sense of humor.
6. Preadult-fixated 647 G. Vicarious participation. Item: Being in-
vited by the pupils to join in their games
or parties.
S. Statys-striving »403 G. Prestige. Item: Being selected to represent

the teaching profession on a civic committee.
The second factor is aiso teacher-centered insofar as it reflects a coacern for
winning acceptance, love, admiration and recognition. Two sets of attitude and
gratification scales pair off together here, bu: the loadings come primarily from
gratification items. Unlike factor 1, there is considerable attention given the
pupil, but it involves non-menipulative techniques most likely to ensure a strong
positive affective rzsponse from them towards the teacher.

Factor 3. Dependency Needs

Roles Loadin& Component and Sample Item

8. Dependent .825 A. Cooperation with authority. item: A teacher
can seldom go wrong ° Jollowing his
principal's or supe- wr's advice.

. 541 G. Suppaft £rom supe’ “ors. item: Having a
principal who takes a close interest im the
things i do.

2. Status-striving . 734 A, Professionaliaignity. Item: Teachers are
among the cultural and educational elite of
the community,

A48 G. Prestige. Item: Being selected to represent

the teaching prcfession on a civic committee,
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7. Orderly .561 A. Developing good pupil habits. Item: Every
assignment must specify exactly what the pupils
are to do and how they are to do it.

491 G, Obaeséive compulsions. ltem: Having pupils do
over papers that are not neat.,

3. Nurturant 407 A. Providing love. Item: A pupil’s first need is
for warmth and tenderness.

Factor 3 is associated with teachers seeking reassurance and support from the

people they recognize as their superiors. The attitude and gratification scales

pair off systematically at this factor but the largest loadings are all attitudi-
nal, suggesting that those teachers are somewhat mcre defensive inasmuch as they
emphasize the moralistic aanctioﬂs for these behaviors rather than the gratifying
aspects of the behaviors themselves. The orderliness scales are shared with
Factor 1, but their role here seems more in line with the essentially obsessive

character of these teachers, as distinguished from its practical function in the

" former case. The nurturant loading mey be interpreted in the same way; the

Factor 3 teacher does not want to run the risk of losing the child's affection,
although it does not seem likely that she would be capable of giving more than
lip-service to the items on this scale.

Factor 4. Vicarious Youth Leader

Roies . Loading ° Component and Sample Item
6. Preadult-Fixated . 134 A, Identification with children. Item:

Communication between the teacher and his
pupils is faciliteted if he can get them

to accept him as a "“pal', sort of &3 one
of them.

-426 G. Vicarious participation. Item: Being
invited by the pupils to *oin in their
games or parties.

9. Ezhibitionictic .728 A. Showmanship. Item: A little clawning is
a gocd way to hold the student's attention
and make the learning process more pleasant.

5. Critical .683 A. Reforming schools. ltem: Many of the most
important decisions affecting the schools
are made by people who know ncthing about
education.

|




I1 - 17
4. Nondireccive 545 A. Encouraging self-actualization. Item:

Children should never be embarrassed or
made to feel inferior by a teacher.

3. Nurturant 447 A. Providing love. Item: A pupil's first
need is for warmth and tenderness.

The main tkrust of this factor seems to be towards the gaining of student
acceptance by being one of them, sharing their idiom, taking up their causes,
respecting their dignity, and loving them. It is of interest that this factor,
despite its seeming unconventionality, should emerge from a very large group
of teachers in an essentially conservative section of rural upstate New York,
sampled some five years ago. The substratum of values on which the present wave
of school and social welfare reforms may be drawing support is clearly suggested
here. The manifest behavior of these teachers should be strongly pupil-oriented,
even more so than Factor 2 and their championing of youth's purposes seemingly
unseifish and disinterested.

Factor 5. Union Representative

Roles Loading Component and Sample Item
5. Critical .869 G. Promoting teachers' rights. Item:
Fighting for better pay, sickness and
accident prevention, retirement provisions,
etc., for teachers.
2. Status-striving «599 G. Prestige. ltem: Being selected to

represent the teaching profession on a
civic committee.

The last factor a8iso reflects a reformist commitment, in this case towards
teachers rather than pupils. The concern here is with the improvement of working
conditions rather than of educsational practice;. As in the case of factors 2 and
3, factors 4 and S also suggest a polarity. Both 4 and 5 involve winning
acceptance by offering oneself as the champion of anether's cause. As before,
however, one orients towaxd the pupile as the primary source of gratification
and the other toward the adult community. Factors 2-5 all suggest indirect

maneuvers for achieving narcissistic gretifications, not necessarily censciously

acceptable to their proponeats. Factor 1l stands alone in being openly self-serving
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and non-altruistic; it also implies the highest level of personcl wuutonomy. These

would be interesting relationships to explore in further study.

The machihe progrems by mcans of which these factors were extracted were not
available in time to make them the basis for teacher selection in the present
study. Their content ig suggestive, however, of the meanings to be associated
with the individual scales as these were used for the purpose of identifying

discrete teacher types and studying their classroom impact, as described in the

chepters which follow.




CHAPTER 111l

The Effects of Experience on Teaching Motives

The influence of teaching experience on motives has been investigated in
three independent studies. . The findings are reported below.

Motives of undergraduate ed-:cation majors versus teacher motives. Those who

are about to enter a profession should show different motivational patterns than
those actively engaged in the profession, Thke TPS scores of 392 undergraduate -
education majors were compared with the scores of 237 teachers. The undergraduates
scored significantly higher on three of the four pupil-centered motives (exhibi-
tionistic, nondirective, and preadult-fixated), while the teachers scored higher
on all four teacher-centered motives (practical, dominant, orderly, and &ependent).
The conclusion that undergraduates are more pupil-centered than teachers must
be tempered by the observation that the undergraduates were not necessarily drawn
from the same population as the teachers. Frederick Ratzeburg, of the Oswego,
New York State Teachers College, completed a longitudinal study of the effects of

experience, using two measures on the same population. He administered both forms

of the TPS to 78 femsle and 21 male undergraduates immediately before and after

their student-teaching semester, Comparing pretest end posttest scores, Ratzeburg
found that the trainees had increased on seven of the eight (based on Foxms G and
A) teacher-centered motives and decreased on three of the eight pupil-centered .
motives (see Table 3 - 1). Thus, we may conclude that teaching experience
strengthens teacher-centered motives and weakens pupil-centered motives.

The relationship of motives to continuation in a -¢aching career. If the

individual is attracted to teaching because of unrealistic goals, experience in

teaching should quickly produce dissatisfaction and a desire to leave, 1f personal

1 This chapter was published separately by Masling, J. and Stern, G. under the
title, "Changes in Motives as a Fesult of Teaching," Theory into Practice,
1963, 2 95-104,




TABIE 3 ~ 1

The Effects of Exverience on Motives:
Before and Af“er the Student-Teaching Semester

MOTIVE GRATIFICATIONS (Form G) ATTITUDES (FORM A)
Fractical Fosttest higher (females) rYosttest higher (females)
Dominant Posttest higher (both Posttest higher (both

males and females) males and females)
Orderly Posttest higher (both Postt« st higher (both
males and females) . males and females)
Dependent Posttest higher (females)
Nurturant Posttest lower (females)
Exhibitionistic
Nondirective Posttest lower (both
males and females)
Preadult-fixated Posttest lower (females)
Status-striving Posttest higher (females)
Critical Posttest lower (both
males and females)

goalﬁ'can be met best in education, however, there should be no such unrest and,
" therefore, a iengthy career in teaching can be predicted. This hypothesis was
tested through the co-operation of the Syracuse Board of Education, which made
available employment cards for ail teachers hired in the ralil of 1958, Of this

group, 78 (50 per cent) completed the TPS. Two years later, 41 of these teachers
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were still teaching in the Syracuse system, while 37 had resigned for a variety of

reasons.
& compardson of the scores of' the group whd had résigned vith tie scores of
those who remained revealed that the resigned group scored significantly higher on
the practical motive (placing value almost exclusively on the utilitarian aspects
of teaching, such as hours and salary). The “remain" group scored higher on the
critical and status-striving motives, possibly because these can be satisfied

adequately in the school.

I ‘
P

Sex differences in teaching motives. It is commonly assumed that males and

females have different motives for arriving at the same career cheices. It seems
reasonable that males would want to reform and improve the world (the critical
motive), while females would be nurturant and inclined to zeceive supervision
(the dependency motive). To test these hypotheses, the TPS scores of 48 male

undergraduate majors were compared with the sccres of 344 female undergraduates.

As would be exzpected, three of the four pupil-centered motives (nurturant, non-
directive, and preadult-fixated) show significant differences favorirg the females.
The neat gbservation that females are more pupil-centered than maies needs to
be qualified, however. With teaching experience, the motivationai patterns for
men and women teachers change differently. When the TPS scores of 58 male teachers
were compared with the scores of 179 female teachers, females still scored higher
on two of the four pupil-centered motives (nurturant and non-directive), but they
also scored higher on two of the teacher-centered motives (orderly and dependent).
It appears that with work experience the females tend to score at the extremes of
most of the motivaticnal scales. Females not only show the expected interest in
dependency end nurturance, but also satisfaction from being orderly ard from the

status received from & career in teaching. However, more males than females are

critical of the schools.
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The effects cf teaching specialty: elementary versus secondary teachers.

Subspeciaities within a career may hgve different appeals. In education, the job
functions of the elementary-school teacher obviously diZfer considerably from che
functions of the seceondary-school teacher. The elementary teacher is usually with
her class all day and thus becomes much more personally involved with the pupils;
she must deal with personal and emotional growth as much as with academic learnirng.
The secondary teacher sees a new group of pupils each period and is generally less
invelved with any one student; she is usually expected to emphasize academic
progress, socmetimes at the expense of personal-social development.

A comparison of the TPS scores of elementary and secondary teachers indicates
that elementary teachers are significantly higher on the pupil-centered motives:
nurturant, exhibitionistic, nondirective, and preadult-fixated. They are also
higher on dependency. The secondary teachers are significantly higher <nly on the
dominance motive.

These data, however, are confounded by the presence - both male and female
teachers in the same sample: the meaningful differences between the eiementary anid
secondary teachers may be due to male-female differences. Accordingly, the male
teachers were removed from this analysis, and a new series of t-tests was computed.
Tre results support the notion that the ~lementary teach.rs are primarily pupil-
centered, regardless of sex. They showed significantly higler scores on the
nurturant, exhibitionistic, nondirective, preadult-fixated, and critical motives.
Secondary teachers do nct differ from elementary teachers on teacher-centered

motives except for scoring higher on the dominance scale.

SUMMARY, AND IMPLICATIONS
Three general findings were reported in this chapter: (1) motives change as
a result of experience; (2) motives differ between male and female teachers; and

(3) the subspecialties within education have a differential appeal for different

teachers. The motivational differences between the sexes and between the
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¢lementary and secondary teacher serve to emphagize that there is no single
stereotype of "the teacher". Recruitment of teachers need not be based exclusive-
ly on the appeal of working with children; other motives appear to be equally
meaningful to potentially excellent teachers. There is a variety of possible
careers in educati;n, each of which may serve a different set of underlying
motives.

These observatione seem commonplace, but thecy have important consequences
for the recruitment and training of teachers. The high rate of attrition among
teachers is expensive not only for the training institution and the school syatems
but also for the individual teacher who finds, toc late, that he is bitterly dis-
appointed in teaching and that he might have considered another csareer. The
teacter with second thoughts about his career also represants an expense for his
pupils who have to contend with an instructor who would prefer to do anything but
teach, but who £inds he has no way to escape from the only occupation in which he
is trainad. A high rate of attriticn will continue as long as poteniial teachers
are allowed to see only the tinsel and glitter of teaching without know.ng some-
thing of the inevitable realities. It is unfortunate that the ideelism and the

pupil interest found in the beginning teacher are so often dulled on the sharp

edge of reality.
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CHAPTER IV

Classroom Observation

A major hypothesis underlying this rzsgearch wes that the teacher's motives

would be reflected in her classroom behavior and in the responses of the children
toward her. The first task in this phase of the study. then. was toc construet
measurement devices which would permit collecticn of classroom data.

There were a number of difficulties in preparing the cbservation scales.
Some nighly significant teacher-pupil interactions (e.g., a teacher striking a
child) occur s0 infruguently that they could not be utilized formally or quanti-
tatively. For our purposes it was necessary to use dimensions upon which all the
teachsrs could be placed; an event which occurred with the frequency of 1 tiwe in
1000 would be significant because of its rarity, but could not be ticated
statistically.

Other isportant events in the classroom occur :0 rapidly or in such subtle
form that a direct frequency zount of them is not possible. Bxamples of these
evants are restlessness and daydreaming, both important aspec*s of pupils'
behavior, but difficult for an observer sitting in the back of the roca to assess
with any cegree of accuracy.

3till another obstacle in constructing classroom instruments concerned the
indirect effects certain of the toacher's motives had on the class. While some
motives, e.g., domirnance, orderliress, nurturance, were hypsthesized to exert a
dirsct, explicit influence, other motives, e.g.; status-striving, dependence,
rebellion, did not need to be expressed through direct zontact with children. Thus,
w2 couid expect & dominating teacher to show dominating classrocm behavior, but we
had no wey of knowing how etatus-gtriving needs, for example, would be worked out
in class. 1In genzral, we found that obscrvational dimensions could bE used for

thosec motives which depsnded on children for gratification, but no useful dimensions

were discovered for those mocives which ware directed toward adults (dependence) or
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society (status-striving). The influence of these lstter motives might be in- o
directly assessed through measure of class morale, tardiness, etc., but no direct
cbservation of these motivez was possible. The rating schedules finally utilized {;
in the clagsroom, therefors, did not provide a direct assessment of all ten
teacher motives.

Two other difficulties in constructing the observational procedures proved -
to be closely incer-dependent. We wanted instruments that (1) could be reliably
used (2) in assessing meaningful classroom behavior. To some extent these goals

were autually exclusive. The morve we attempted to focus on global, molar, mean-

ingful behavior the more inter-observer reliability suffered. When attention then ] ggg
turned to the development of scales which would yield high inter-observer :21ia- -

bility, it was found that the classroom behavior which could be cbserved most
reliably consisted of segmented, discrete units of behavior, usually muscular.

The two instruments eventually developed were a compromise between the various
competing goals and obviously were less than optimal. Several broad dimensions of i
classroom behavior were outlined and some aspects of each were sampled: the aca-
deﬁic and non-academic relationship of teacher and pupil; the method and force B
used by the teacher to control the class; the physicai freedom of the child in
clasz; the netuve of the classroom climate. '

Two separate observational forms were used, one to rate the teacher's behavior

. and one for the pupii‘s behavior. 1in order to reduce fatigue in a job which >
quickly became routine and satiating, & rest period for the observer was built into
the observing procedure. The following time schedule was used for the collection
of classrcom data: five minutes of observation using the teacher rating form, five
minutes using the pupil rating form, five minutes rest. To insure comparability of

time units from observer to observer and fyom teacher to teacher, the five minute

units were determined through the use of a stop watch.
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Except for one teacher who asked not to be observed for a seccnd day, each of
the 29 teachers in this sample were observed for two complete school days. Since
many of the activities during the school day were not germaine to this research
(e.g., gym period, assembly) only a portion of the school day was sampled. The
following table presents mean and total time of observation:

Table 4 - 1
Summary of Classrcom Observation Time
Number of teachers obzarved 23!
Number of f£ive minute observationm units: pupil scale 771
Number of five minute obrervation units: teacher scale 771

Total time of classroom observation 7710 minutes
(128.5 hours)

Mean number of five winute observation units

per teacher: pupil scale 33.50
Mean number of five minute observation units

per teachar: teachier scale 33.50
Mean time spent observing in each classroom: 335 minutes

(5.58 hours)
The sdcales used for classroom observation are described below, with exsmples given
wheni necessary for clarification. Sample scales are included in Appendix C. When
usea in the classroom, abbreviations were used on the gcales to reduce the possiﬂ£;

bility of & teacher's learning the specific interests of the observer.

Pupil Scales

1. In each five minute period the observer was required to tally each of the follow-

ing acts:

A. Number of times pupils whisper to each othex

1 Six male teachers were alao observed for about the same period of time, but since
their TPS scores were so syétematicallf different from the female teachers they
were excluded from further analysis.

iv‘i A
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B. Number of times pupils leave their seats:
1. Without permission
2, With pexmission, pupil requests (Child asks if he car go to the toilet)
3. With permission, teacher requests (Teacher asks child to go to bthe blackbsard)
4., Teacher commands |
C. Number of aggressive contacts
1, Direct aggression
a. pupil to pupil (hitting, pushing, throwing objects)
b, pupil to teacher (shoving, physically resisting)
c. teacher to pupil (pushing pupil into line)
2. D@ferred aggression
a. pupil to pupil (name-calling, teasing)
b. pupil to teacher (groaning, slamming books, irritated expressions)
«» teacher to pupil (sarcasm, repeatedly calling on a student who has

net volunteered, threatening punishment).

Clagsroom climate rating scales. At the end of each f£ive minuie period the

observer rated sach variaitlis below on a Zive. point rating scale. The descriptions

of the extrcme scores are given below.

A.

1.

2,

1.

Freedom

1. Consistent noise level regardless 5. Bursts into noise when
of clags activity class is not occupied

1. Pupils whisper‘to each other openly 5. Pupils whisper covertly

‘thlingness

1. All pupils follcw general diréctions 5. Meny pupils follow
prompt!& directions hesitantly

1. Prequent, overt acts of helpfulness 5. Complete absence of aelpful

by many nupiis pupil acts

R

o
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C. Tension
1, 1, Pupils obviousiy enjoy themgelves S, Ty cerils seen epenly
fearful
2. 1. Frequent laughter frem many pupils 5. No pupil ilaughter
3. 1, Pupils show spontaneous initiative. 5. Pupils show apathy or
High degree of involvement restraint. Low degree of
invalvement

I11. The observer was required to check one of the following categories at the end
of.@ach five minnte.period'te sumarize the activity which had taken place during
that cime span.

A. Teacher askin; pupil questicns: a. General, to class as whole
b. Specific, to individual pupils
B. Pupils working by themselves: a. Completely individual activity
b. Teacher gives individual help

C. Teacher lecturing to class.

D. Pupils working in groups: a. Teacher rehains with one group,
others independent
3 b. Teacher circulates among groups
E. Pupils demenstrate work: a. Blackboard work

b. Read papers to class
F. Rest peried
G. Change of activity
H. Play or physical education peried

. i. Other (specify)
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IV - 6
Teachsr Scales
The observer was required to tally every incident that was subsumed in the
following categories during each five mi#ute period:
1. Teacher-pupii academic relationship
A. Teachexr praises, encourages child's work
B. Teacher criticizes, reproves child's work
C. Tsacher corrects child's work without any affective evaluation
("1t would look better if you did it this way").
11. Teacher's manner of influencing the children
A. Disciplinary problems
i. Direct attempts at discipline
. a. To the child ("Sit down"; “stop talking")
b. To the class ("This class is much too noisy")
2. 1indirect attempts at discipline
a. To the child ("1 think it would be better if you returned to
your seat") |
b. To the ciass ("We could do more work if the whispering stopped")
B. Nondisciplinary attempts at iﬂfluence |
1. Direct attemﬁts at nondiscipiinary influence
a. To the child ("Please go to the boward")
b. To the class ("Turn to page 48")
2. Indirect attempts at nondisciélinary influence
a. To the child.("Yau do so much betéer when you take your time")
b. To the class ("Wouldn't your parents'be pleaséd if evecryore |
brought a library book home Eoda&?“)
. C g
I111. Dependent aspects of the relatienship E

A, Téécher questions a child's decision (“Are you sure you want to do it
this way?")
B. Teacher refused a child's request for help (*I think you can do that

by yourself")




', IV. Positive contact between teacher and child
A. Affection
1. Physical affection (hugging, arm around shoulder)
2. Nonphysical affection ("My, you do look nice today")
B. Joking
C. Smiles, laughs
v, Use of visual aids. Any use the teacher made of movies, slides, etc. was
taellied here.

Vi. Talks to observer. Any explicit reference to the observer was tallied here.

Observers were trained in the use of these scales by being assigned to an ex-
perienced observer for work in our “sample'™ school. Because we wished to reduce
the threat of being observed as much as possible we employed, whenever possible,
only those who had some teaching experienca; in thié way, the observer could be
introduced as someone who had been a teacher. A total of seven observers were used
in this phase of the study. Of these, three were second semester seniors in the
Syracuse University School of Education, three were graduate students in psychology
who had previously been trained and employed as public school teachers, and one
was a graduate student in psychology with no experience in teaching. At this level
of sophistication it was found that two days of sustained training was sufficient
to obtain satisfactory inter-obrerver agreement.

A formal reliability study was conducted using two of the undergraduate educa-
tion observers. These two observers made independent ratings of six teachers; each
teacher was observed for 30 minutes, 15 minutes (3 obzservation periods) on both the
Teacher and Pupil Rating scales. Each teacher was then ranked on each dimension and
: a Kendall tau correlation was computed on the rankings based on gheir mean ratings.

y The following reliabilities were obtained:




Table 4 - 2
Inter-observer Rating Reliability
Pupil Category Kendall tau

IA. Number of pupil whispers 1.00
IBl Leave seats without permission .99
IB2 Leave seats with permission, pupil requests (insufficient occurrences)
IB3 Leave seats with permission, teacher r.queets 1.00
IB4 Leave seats, teacher commends (insufficient occurrences)
ICl Aggressive centacts, pupil-pupil +90
IC2 Aggressive contacts, pupil-teacher ' (insufficient occurrences)
IC3 Aggressive contacts, teacher-pupil (insufficient occurrences)

11A1 Freedom-noise level 1.00
11A2 Freedom-whispering .99
I1IBl Willingness-follow instructions .90
I1IB2 Willingness-helpful acts .67
I1ICl Tersion-enjoyrment vs. fearfulness .73
1IC2 Tension-laughter .63
1IC3 Tension-spontaneity vs. apathy .87

Teacher Category
1. Teacher-pupil academic relationship 72
11. Teacher's influence attempts

4. Disciplinary .78

B. Nondisciplinary 1.00
111, Dependent aspects (ineufficient occurrences)
IV. Positive contact between teacher and child 1.00
V. Use of visual aids .86
VIi. Talks to observer (insufficient cccurrences)

Considering that these reliabilities were obtained on a 15 minutes sample of

observation, the level of observer agreement was surprisingly high. Six categories
were not ebserved frequently enough during the 15 minute period of observations
to enable an estin-~te of reliability to be made and several subcategories had to
be grouped in order to obtain a reliability figure. However, in the formali data
collection stage, the mean time of observation for the teachers was 5.58 hours,

allowing ample opportunity for most of the relevant behavior to be manifested.

Clearly, it is possible to make reliable clgssroom observations, although the

usefulness of that which {s observed is yet fnether matter.
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One important problem invoived in classroom observation is usually discussed
only anecdotally. This concerns the effect of the observer on the teacher and the
clacs. Various investigators have solved the problem to their oun satisfaction,
but there has been no experimental demonstration of the consequences for teacher
and pupil of st__‘oning an observer in the class, equipped with clipboard, stop
watch, ccded categories and fized, scientific expression. The usual solution
reached by investigators is to discard the first n minutes of obser%ation, assum-
ing that after n minutes the class and teacher become as unaware and indifferent
to the observer's presence as they will ever get,

In the present study, an attempt was made to investigate systematicclly and
aguantitatively the effect of the obszerver. Means were computed on 10 of the rat-
ings for the first 15 minutes of observation {(periode 1-3), the second 15 minutes
of observation (periods 4-6) and the third (periods 7-9). The mean scores of
periods 1-3 were then correlated withk the means of the 7th through last period of
observaticn, the total time varying slightly from class te class, the scores of
the second three periods were similarly correciated with the scores of the 7th
through last observations, etc. If the hypothesis that the effect of the observer
gradually wears off is correct, the correlations thus computed would show an

increase in magnitude over time. Table 4-3 presents the results of this analysis

performed on the 10 rating categories selceted for this purpose:
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Table 4 - 3

The Effects of The Observers Over Time
Category Rating samples

1  Pupil Behavior 1-3 vs. 7-n 4-6 vs. 7-n 7-9 vg. 10w

IA. Whispering .32 .73 45
IBI Leave seat without permission .55 .77 .56
11A1 Class climate--freedom .43 .61 .67
1781 Class climate--willingness .69 .63 .64
IICl Class climate--tension .59 .64 .75

11 Teacher Behavior

IC. Teacher corrects, no evaluation .11 .08 .03
11Ala Direct disciplinary attempt

at influenciag child 24 .66 .53
11A2a Indirect disciplinary attempt

et influencing child .14 .32 .00
11Bla Nondisciplinary attempt at

direct influence of child .72 .71 .46
IVC Laughs, smiles .70 .60 .61

These correlations show no discernible pattern over time. 7Two categories
studied, three show steadily
decreasing correlations, four categories increase from the first three observa-
tions to the second three only to drop again when the third three observations
are considered, and the cucrelations for one category drop and then increase.

The only conclusions that can be reached from these data are that the variables
under study occur episodically and that the effect of the observer is complex and
seens to effect various aspects of teacher and pupil behavior differentially.
Arbitrarily selecting a given point in time as the place to begin using observers'
ratings is not supported by the results of this study. This problem, crucial te

any attempt st the observation of classroom behavior, is worthy of 1ndependént

study.
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~ Results -_f
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Tr-. underlying hypothesis of this investigation concerned the relationship
between a %eazher's perscnality and her performance in class as this would be ve-
flected in the behavior and achievement of her pupils. Two measures of teacher
personality were employed--the TPS and the Siern Activities Index (AI). The | s/
dependent variables consisced of the observers' ratings of teacher behavior an&
pupil behavior; achievement of the pupils in spelling and vocabulary; measures of
pupil tardiness and absence; and three sociometric measures--the mean number of
éupils liked in each class, the mean number disliked in each ;lass and the number
of times the teacher was mentioned in response to & question concerning which —
adults the child would talk to if he had a personal problem. %d

In a laboratory study of this hypothesis various controls would have been |
utilized to insure the best possible conditions for obtaining favorabie data. w4
Since we had decided to maximize meaningfulness of this study by conducting a
field investigation of this hypothesis, these controls were not available, so that
precision of design suffered somewhat. Specifically, we could not control for .f,‘
differences in school systems. Under ideal conditions the data should héwe been "
gathered in one school system, keeping consgtant the ideology of educational theory, t;;
money available for educational needs, number of pupils per class, etc. We were
not able to find sufficient teachers in one system, necessitating the use of 6
different systems, fanging from a large'city systen to & rural system with stops
en route at several suburbvan systems. ::'

A laboratory study would also have controlled for such teacher variables as 4« .
age, sex, place of training and years of experience. This was an obviocus impossi- e
bility for us. Since we could not control for these factors the results of the N
classroom interaction necessarily represented an interaction of teacher motives |

with these uncontrolled background factors. e
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To allow for an estimate of the importance of these two uncontvyolled factors

--3chool system and teacher background--a one-way anelysis of variance compared

then across five clessroom measures: mean number of sociometric iikes per class,

pean number of sociometric dislikes per class, mean numbers of absences and tardi-

ness per class and number ~f times the teacher was mentioned as an :(du1z the child

could discuss a problem with. Teacher background {teacher type, age, vears of

experience, place of training and grade taught) was not related to any of the five

dependent variables beyond that which might have been expected by chance. However,

there was strong support for the importance of the schdol system on the dependent

variables. Significant F ratios were reund between the six school systems and

mean number of sociometyic dislikes, tardiness records and the number of times the

teacher was mentioned as an adult the child could discuss a problem with.

The remainder of this chapter veports results which are limited by virtue of

this relationship between the particular school system and the dependent variables

under study. To have partialled out this relationship would have allowed more

opportunity for teacher personality to heve influenced classroom behavior and by

virtue of thkis would also have presented a distorted picture of these relationships

as they are found in natural settings.

Selection of the sample of teachers to be observed was limited to the 86

teachers who agreed to take part in this study. These 86 teachers taught the

fourth and fifch grades in six different schocl systems in Central New York State.

A larxge number of school systems were {nvited to participate in this study and six

1

systems agreed to do so. For each of the 85 teachers three tegt scores weve

available: TPS Form A, TPS Form G and the Stern Activities Index (Stern, 1963).

The first step in selecting from this group consisted of developing profiles

£or each teacher on her scores on the two TPS scales, showing relative position

on each of the 10 motives. 1t had been our hope to find a sufficient number of

teachers whom we could match £ r scores on each scale, but it soon became clear




that the distribution of scores would not allow this. (Much later deveiopments

in computer teckmnology and factor analytic theory provided a methodology that -
would have permitted better matching). When £fine matching proved impossible a
more cosrse discriminaticn was used in which teachers were first sorted into

(a) those who scored high on at least three teacher centered scales, (b) those who
gcored high on et least three pupil centered scales, (¢) those who scored low on
at least three teacher centered scales, (d) those who scored low on at least three
pupil centeied scales and (e) three groups of those who had mixed profiles.

This system of grouping teachers produced the following nine cell table (including

- two "response set" categories of “yea-sayers" and "nay-sayers").

Table 5 - 1

Distribution of teachers on TES scores

Pupil-Centered
High Middle Lov
High cetr 1 VT | g N0 ce11 3N =8
Teacher _ _ _
Centevad Middle cell & N=4 cell § N =6 cell 6 N =11
Low cetr 7 N =6 cett 8 N4 ce1i 9 N = 22

After thesé distinctions had been made ceils 2, 3 and 6 were grouped to form a
"ge scher centered" category; this sample of 29 included all those whose scores on
the teacher centered scales of form A were higher than ow the pupil-centered
scales. Similarly, cells 4, 7 and 8 were grouped to form a “pupil-centered"
category of 14 teachers. From these 43 cases, 29 were selected on the basis of
congruent personality dimensions revealed by their Al scores,
This method produced a sample of 29 teachers, of whom 6 were male and 23
' female. Because of the obvious differences in teaching style and response to the

teacher as a function of gender, it was decided to observe only the 23 female




teachers in their classes. Ths small size of tke sample placed severe limitations
on the chances for the experimental hypotheses to receive statistical support, but
the realistic difficulties in obtaining a larger sample who would agree to be ob-
served prevented any effective remedy.

Hypothesis L. The TPS scores will relate to the pupils’ classroom behavior.

In Chapter IV of this report is a description of the classroom observer's
instruments that were used to sample both the teachers' and pupils' behavior during
the course of the school day. A total of 15 measures were taken of the pupils'
behavior. These measures were correlated with the 20 TPS scores, producing a
15 x 20 matrix. Only 10 of these 300 correlations were significantly greater than
zero at the .05 level or better. It is safe to conclude, therefore, that TPS
scores did not relate to these measures of pupil behavior.

Hypothesis 2. The TPS scores will relate to the teachers' classroom behevior.

A total of 19 teacher measures were taken of the teachers' behavior, producing
a 19 x 20 matrix. Of these, 33 correlations were significant at the .05 level or
better, whereas only ibout 20 significant correlations could have been expected by
chance. They are listed below: |

Table 5 - 2

Teacher Measure TPS Scale Correlation
Teacher praises student work Status striving (Form A) .51%
: Dependence (Form A) - 4%
Teacher corrects work, without evaluation Practical (Form G) -.41%
Teacher directly disciplines child Practical (Form A) .51%
Nurturant (Fowxm A) - b7%
Non-directive (Form G) - T1%%
Rebellious (Forn A) . 46%
Dominant (Foxm 4) .6 2%%
‘ {cont'd.)
* .05 level

*% .0l level
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Teacher Measure TPS Scale Correlation
Teacher indirectly diesciplines child Practical (Form A) 46
Nurturant (Form A) - . 55%%
i Nurturant (Form G) - 60%%
Non-directive (Form G) -.47%
b Dominant (Form A) 51%
Do:ninant (Form G) bk
Nondisciplinary direct teacher influence Practical (Form A) Gl%
at chilé | . Nurturant (Form A) - . 56%%
Nurturant (Form G) - . 4Oo*
Dominance (Form A) Al
- Pre-adult fixated (Form G) -.40%
Nondisciplinary direct teacher influence
at class Nurturant (Form A) -.41%
Nondigciplinazy indirect teacher influence
at child ) Status-striving (Form G) - 42%
Nondiscipli\nary indirect teacher influence
at class : Orderly (Form A) - 4O%
Dependent (¥orm A) - 70%%
Dominant (Form G) - 47%
Teacher questions child's decisions Pre-adult fixated (Form A) J46%
Teacher refuses child's request for help Nurturant (Form G) A3%
Teacher shows child physical affection Exhibitionistic (Form A) -.45%
Teacher jokes with child Rebellious (Form A) L40%
. Teacher smiles, laughs in cless Pre-adult fixated (Form G) -.43%
. Orderly (Form G) ~ 41%
: ‘ Use of visual aids Practical (Form G) -, 40%
: Orderly (Form G) - . 53%*%
Dependent (Form A) -, 47%
Dominant (Form G) - 4bx
", * .05 level
e *k 01 level

AN
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The most outstanding general result to emerge from this matrix was for the
teacher-oriented scales (practical, dspendent, crderly and dominant) to be directly
related to direct and indirect attempts st discipline, while the pupil-oriented
scales (nurturant, non-directive, pre-adult fixated and exhibitionist) were nega-
tively related to this criterion. Of the 40 cecrrelations relating direct and in-
direct attempts at influence to the TPS scales, ll were significant and of these
11, 6 were positive,correlations between teacher centered scales and the criteria
and 6 were negative correlations between the pupil centered scales and the
criteria.

The other criteris of teacher behavier related less well to the TES scales,
although 5 of the 20 correlations between nondisciplinary direct teacher influence
of a child ¢'please go to the board®) were significantly greater than zero; of these
5 correlations, two teacher oriented scales correlated positively and three pupil
centered scales correlated negatively, with the criterion.

Hypothesis 2 can thus be considered partially confirmed, insofar as there
appsar to be nonrandom relationships between teacher attitudes and teacher behavior.
Rypothesis 1 found no support in this study. The gap between teacher attitudes
and pupil behavior was too great to allow for confirmation, although an inter-
mediate step--teacher behavior--did relate to teacher attitudes.

Hypothesis 3. The TPS scores will relate to academic achievement. Two

measures of academic achievement were available for each student--spelling and
vocébulary improvements over the school year. Corre'ations were computed between
the TPS scores‘and these two measures of achievement, holding the effects of 1Q
constant. There was no evidence of statistically significant rggults, beyond
that which would have bezen expected by chance.

Hypothesis 4. The TPS scores will relate to sociometric results, absences

and tardiness records. Correlations were computed between these measures and TPS

scores, producing no results that could not have been expected by chance.
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Hypothests 5. The AL Scores will relate to the nupiis’ classroom behavior.
The 15 pupil dimensions were correlated with the 3C AL scaies, producing a matrix
of 450 correlations, of which 31 were significantly greater than zere, in contrast

ts the 23 expected by chance. Some aress of pupil behavior weie consistently found

to relate to AI scores. For example, aggressive counzacts from pupil against the
teacher were related to abasement (r=.42), affiliation (r = -.44) and picay

(v = -.40) suggesting that the children were & gressive agsinst the teasiiers who
were work-oriented, unfriendly and lacking in.selfnaééhrance.

Whispering among the children was significantly relazed in ﬁn invarse
direction with abasement, narcissism and understaﬂding. Apparently the more self-
assured, the less narcissistic and the more concerned with learning a teacher is,
the less whispering occurs in class.

A pattern of significant relationships was found between certain teacher
personality measures and the psychological climate in her class:

Follow directions Absence of helpful

' hesitantly pupil acts
Abasenent AL
Change - 56%=% -61%%
Ego Achievement -60%*
Energy -47% WA
Exhibitionism : -49% ~41%

Promptness in f£follow:ing directions eud the frequency of

overt acts of help-

fulnesas by many pupils was a function of the teacher's flexibility and drive.
%

Another aspect of classrcom climate--the variables which include pupil

fearfulness, laughter and apathy--zhowed consistent relationships to teacher

personality:

* 05 level
%% ,01 level
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Pupils openly No Pupil apsthy,
fearful Laughter restraint,

lo involvement

Deference 42k
Dominance | -40*

Ego Achievement --46* - 40% - 62k%
Emotionality - 51%
Narcissisem - Shk* - 4%
Sensuousness 53%%
Understanding AL -40%*

Where the teachers were emoticnally labile, objective, and achievement-oriented,

the pupils were open, good-humored and actively involved in classroom activities.

Hypothesis 6. The Al scores will relatg to the teachers' classroom behavior.

The 30 A1 scales correiated against the 19 teacher measures produced a matrix
of 570 correlations, of which 39 were significant1§ ereater than zero at the .05
level.. Apout 29 significant correlations would have been expected by chance. The
most interesting set of results concerned the nature of positive contacts between

teacher and child:

Nonphysicai Smiles,
affection Joking Laughs

Adsptability 47k
Aggresgion 51%
Deference - 67%%
Ego Achievement 48% 43%
Emotionality 47% 53%%
Harmavoidance 56%%
Sensuousness 42% 64%%
Se.ualitcy . 4%
Supplication Lk

1t would appear from these correlations that the more aggressive, outgeing,
self-assertive teachers established more pesitive contact with their pupils: Ex-
pressicns of affection came from the more feminine teachers, smiling behavior

from the mere dependent.

* ,05 level
*% ,0l level




A gecond set of correlations involved the manner of influencing children:

Nondisciplinary Attempts at Influence

Direct, to Indirect
Class To Child To Class

Abasement -a4%

Agression L&*
Change 6 1#% 40*
" Dominance ' A
Emotionelity a9%

Energy Lo

Fantasied Achicvement 4L6% 55%% 45%
Reflectiveness . 48*%

These correlations suggest that the mora aggressive, manipulative, achieve-
mé;t;;;ient;é teacﬁ;; attempted to influénce the class indirectly; while the‘
emotionally expressive teacher influenced the class using direct methods.

This can also be seen in the reiationships between teacher personality and

methed of dealing with disciplinary problems:

Disciplinary Problems

Direct., to " Indirect
child To Chiid To Class
Abasement -55 -44
Counteraction -4
Defarence -41
Nercissism 49

These three suggestive relationships involve the teacher's directress in
dealing with disciplinary problems. Teachers who sinéled out a child and
directed him expiicitly tc sit down, or to stop talking, with no effort to
qualif§ or smooth over this attempt to contrxol the child's behavior were non-
abasive and non-deferent, i.e., self-assured and ready to challenge others. They
were also non-counteractive, suggesting that they did not suffer frustration
easily and had little patience with circumstances that they found interfering

wich their own purposes.

% .05 level
%% 01 level

Nt .
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Hypothesis 7. Al scores will relate to academic achievement, AL scores of

the teachers were related to both spelling and vecabulary achievement, r¢ith IQ

held constant, with the following results:

Al Scale - .. Vocabulary achievement Spelling achievement
Lchievement . 58%% .61%%
Counteraccion . 43%
Emotionality ’ A3 43
Humanities, Social Science . 59%% .51%
Understanding Chbk
Fantasied Achievement ALy

These 9 significant correlations which came from a matrix of 60 correlations
(30 scales x Z‘criteria) suggest a non-random relationship between teacher
personality and children's achievement. Particularly impressive were the cotrrela-
tions between the teaczhers' needs for achievement, their emotionality and interest
in humanities and actual achievement of the pupils.

Hypothesis 8. The AL scores will relate to socicmetric results, absences

and tardiness records. The 30 Al scores were correlated with these 5 dependent
measures . From the matrix of 150 corrzlations,l0 significant correlations resulted,
about what could have been expectéd by chance. The more interesting of these
significant correlations were between seven Al scores and the number of times the
teacher was mentioned as someone the pupil could discuss a problem with. In general,
these scales reflected the teacher's assertiveness, ego strength and capacity for
self-expression. The logic of this finding suggests the usefulness of replicating

this relaticnship.

Summary. Fov~ hypotheses regarding teacher and mupil behavior were made for boch
the TPS and AI., The TPS was found to relate only to the teachers' behavior, but

not to the other three criteria.
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NTke 51 did not relake to sociometric findings beyond that which would have

.
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tezn expected by chaace, although there was some evidence that the teachetr who :
was nemed as cenfidant had greater ego strength, assertiveness and need for
2y . seif -ﬂxpression than those not named as confidant._ Al scorzs did relate teo -

pupil achievement. with these teachers high on need for achievement, emotionality "=

av =

ené_interést in humenities producing greater gchievement in their pupils, AZ "
scoree.ﬁﬁra also zelated to teacher behavior, particularly methods of influencing vy
end d é iining children. Self-assured, non-deferént, emoticnally expfessive
teachers ten@gdvto wmake direct, évert influence attempts. Expressions ol sffec-
tion were charvacteristic of ths more feminine of the teachers. Finally, AI scores %
were related to pupil behavior, particularly thoge aspects which reflected freedonm
and active involvement in classroom activities. Teachers high on objectivity, o
achievement oriantation and emotionality generally festered a climate in their

roums which reduced fears in tleir pupile and increased their participation in g

the classroom. ’ e
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end dig e iining children. Self-assured, non-deferent, emoticnally expressive
teachers tended to wake direct, évert influence attempts. Expressions of sffec-
tion were characteristic of the more feminine o the teachers. Finally, AI scores 5
were related to pupil behavior, perticularly those aspecte which reflected freedpm
and active involvement in classroom activities. Teachers high on objectivity, .
achievement orisntation and emotionality generally festered a climate in their 5
rooms which veduced fears in tleir putile and increased their participation in g

the classroom. ' o




Chapter VI ) Vi-1i

Employment History and TPS Scores
nost investigations of teacher behavior are necessarily limited to the short-term
offects of the teachers' attitudes. Longltudinal classroom studies are almost unknown,
althaugh some impcrtant problems can only be investigated in this way, One important
jongitudinal problem facing schaol systems throughout the country is.the high rate of

teacher turaover.* MNany undergraduates major in education for reasons which zre essenti-

ally periphera! elther to teaching or children and they leave the field of education at
the first opporturity. The cost of training these peripherally involved teachers and
finding and training their repiacemants must be staggering.

Thrsuyh  the conperation of the Syracuse Board of Education this proiect had
avajlable the time cards of all the teachers hired in the fall of 1958 and 1959. Time
dld not allow the coilaction of criterion data for the 1959 group, but the project was
able to secure information on the 1958 group on two dimensions: number of days absent
in this two year period and the number of teachers who resigned from the Syracuse Scheol

system- Since only 78 (50%) of the 1958 group completad the TPS the results are !imited
by the volunteer nature of this samle.

0f the ten motives for teaching considered in this study, two cieariy have
relevance for the assessment of durable irterest in teaching. The gractizai motive was

definad earlier (Chapter i) as "largely iimited to the instrumental value the occupat ion
has...in terms of hours, pay" etc. !¢ was conjectured that those teachers high on the
Status-striving motiv. enter the fiald and remain in it because the act of teaching and
cf being identified as a teacher cenfsrs status.

To test the relaticnship between motives and the criterion of remain in teaching
vs. resign Trom teaching, t-fests were computed between the “remain’ (N=41) and the

"resign'' (N=37) groups on each of the 20 TPS scales. The following results were cbtained:

At the 1% leve] of confidence:

Those who left teaching had higher scores on the practical motive
(Form G) (mean =~ 38.05) than those who remained (mean = 33.32).
Those who romained in teaching had higher scores on the status-

striving motive (Form G (mean = 47.59) than those who resigned
(wean = 42.97)

At the 5% leval of confidence:

Those who ieft teaching had higher scores on the pre-adult

fixated motive (Form A) (mean = 39.98) than those who remained
Tmeon = 35.89).

Those who remaincd in teaching had higher scores on the rebelljous
motivs (Form G) (wean = 36.30) than those who left (mean = 32.59).

Correiations were alsn computad betwesi the 20 TPS scales and the number of days
each of the 4] teachers who had remsirad in teaching had been absent in the two year
period. MNone of the correlations was significantly greatsr than zero, although the
correlation with dupendency (Form 6) Larely missed attaining statistical sigaificance,

. The comparison of the''remain® group with the *‘resigned” group pruduced results

.which follow nicely from the theoretlcal notions underlying the scaims. The re’evence

*in the investigation to be described, 7% of the teachers hired in Syracuss in §958

‘had left teaching by Juae, 1960.
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of the stutus-striving wotive and the practicai wotive to this criterion was stoted
aarliar, 1t wight be dnpecteéd that those hilgh in rebaliion would rexzin- in teaching R
gince thelir rebeiilon is channsled through the fleid of education; teaching provides
s an gitict Tor thwarted {deslIstic goals and those high on this need mast stay.in: :
S teacking to satlsfy those values. ' o

B Of the four significant t-tssts, threz were found on the Gratifications

A Scales” indicating that this msthod of assessment, i.e.. desc/ibing satisfections, may
be 2 more efficiont way of predicting lonq-term behevior than asking for raticnalized
statemants of attitudes. ' * ’

The lack of zlgnificant correlations of absences with motives may be due to %
the restricted population which was used. The resigned group, whose intérsst in educa- XN
k. tion was already exhausted, was excluded from thls amalysis since thers was no method :

= for determiining how many days they would have beon absént had they remaired. The ¥
O correlatlofis ware thus coaputed using teachers whose:intersst In education waz high

: snough to kezp them an.the job.
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Chapter VII VII - 1

Changes in Attitudes as a Result of Cadet leaching Experience
Hany major decisions in a pevson's life are made without benefit of orior
experiencé. The man who marries because his wife makes him feel supsrior may know
a yeay later_an the basis cf empi;ical evidence that she is exasperatingly stupid,

In many ways, career choice is made as intuitively as marriage. {We say, in fact,

_ 1y _¢

that come paozle are married to &} he features which look zttractive

opl
in the distance may prove to be iilusery; characteristics, not previously noted,
may later become far more salient.,

1t is clear from conversations with many undergraduate education ma jors that
the choice of teaching as a career is frequently based on glamorous or altruistic
reaébns.‘ Love of children, the desire to impart knowledge to the voung, a chance

to contribute to society, all seem important to the sophomore. The first prolonged

contact with teaching as it exists, rather than as it is imagined, does not come

until the semester of cadet teaching experience. What happens to the motives as a

result of this eéperience? Does the baptism under fire harden existing motives or
does it radically alter motives from the altruistic to the practical?

To test the effect of the cadet teaching semester, Dr. Fred Ratzeburg of the
State Teachers College at Oswego, N.Y., administered both forms of the TPS to 78
female and 21 male undergraduates immedjately before and immediately after their

student teaching semester.

The statistically signifinant t-tests compering pre and post-test scores ave

given below. All probabilities aexe two-tailed. When pre-test scores are compared

Foria A

Males (N=21) Non-directive decreased (.Gl level)
" Rebellicus decreased (.05 level)
Orderliness increased (.01 level)
Dominance increased (.05 level)

Pemales(N=78) Nurtureni: decrcased (.05 level)
Non-directive decreased (.05 level)
"Rebellicus decreased (.05 level)
Pre-adult fixated decreased(.0l level)
Practical incressed (.01 lewel)
Orderliness increassad (,0! ievel)
Dominance inzreased (.01 level)

with nost-test scores: Form G

Orderiiness increesed(.05 lewvel)
Dominance increased (.01 level)

Practical increased(.0l level)

Orderlinese increased(.0l level)
Dominance incressed (.01 level)
Dependency increased (.05 level) W
Status-striving increased(.05 level) M

4
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For tha 20 t-tests covputed for the males, 3 are significant at the .0l level

f,{, of confidence and 3 at the .05 level; for the 20 t-tests computad fex the females, Ef
3 7 are significant ac tiwe .01 level and 5 at the .05 levei, The phenomenon is - _4;
evidently s3table, since this number of sigrnificant results are far in excess of whet /é;
could be expected by chence. Further, the charges arz all consistent--the teacher- .:i
centered motives _=-~rezsed and the pupil-centered motives decreased. For the female
;ii cadet teachers, 3 of the 4 teacher-centered motives showed a decrease on either %3
;gf Form A or Form G (only the exhibitionistic motive remained unchanged), and ell & of '}3
W f ' D
f;; the teacher-centered motives incressed. The differences in the males' scores were i‘
;? in the same direction. Of the two motives-- status-striving and vebellicusness -- ‘:‘
gi wh;ch can be found in either the teacher-oriented or the pupil-ofienfed patierns, S
%% nc consistent trend was found. Rebelliousness decreased (Form A) for both males *{
éﬁi and females, but status-striving (Form G) increased for females. |
}: The conclusions of this part of the study are unequivocal; as a result of the }g{
,'ﬁ cadet teaching experience, teacher-centered motives incresse and pupil-gsntered ;i
» motives dectease. . : %

'f Using a second samgle of Oswego undergraduates, Ratzeburg compared the
evaluation made of the cadet teacher's work by the supervising teacher with the
student's TPS scores. The students were divided intc three groups on the basis of
this evaluation-- superior, average and poor-- and the mean of each group was com-
pared to the other two means through use of the t-test. The statistically signifi- o

‘ 1
cant results are given below, all reported for two-tailed probability levels.™ .
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Form A Form G g/
. Males (N=34) . . Practical motive lower fer 3
‘ ‘ superior group tthan average =%
group (.01l level) "
Femaies (N=72) , Status-striving motive higher -~
for superior group than average L
) - . group (.0l level) 4
Nurturant motive higher for %
. superior group than average A
o group. (.05 level) - (o

Rebellious motive higher for
superior group than average group ”
(.05 level) s

S Male and females combined Practical motives lower for J
32 (N=106) superior group than either

s average Or Poor group

- {both at .0l ievel)

Nurturant motive higher for
superior group than poor group
(.05 level)

Rebellicus motive higher for

ﬁ | * superior group than average group IS
. ‘ J (.05 level) s
o Dominance motive lower for S
“g superior group than either average ;%!
. or poor group (both .05 level) v
’ff These findings are congruent with a similar study reported earlier (Stern, et al) fﬁ~
R - comparing TPS scores with cadet teaching grades received by Syracuse Univewsicy undev- [
: kY
Eﬁ graduates. In both studies the grades given by the supervisors were inversely reiated b
Ny NT G
%, e
_?f to the teacher-centered motives (practical and dominance) and directly related to 3
,ég pupil-centered motives (nurturant). Wkat is surprising in the present study is the :N;
: 4
fi direct relationship found between grades and the twe motives -- stalus-striving and %§
‘( j. :\*.\
D rebellion ~- which can be found in either teacher-cen’ } or pupil-centéred )
\H. . ./
- constellations. 1In the earlier study the tetrachoric correlations between these s
¥ '
o motives and grades were close to zero. Lither Oswego supervisors place a higher &
velue on these two motives &s they are reflected in classroom behavior tian do
B Syracuse supervisors or else Oswego undergradustes who rate themselves high on »

o these dimensions actually do teach relatively more effectively than their Syracuse

¢ counterparts.
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The successful creag-validatisn of the finding that pupil-centered motives
relaté‘direéély gnd teacher-centered motives inversely with grades given lends
support t¢ the notion that teacher's attitudés for practice teaching are
gtédiééable, consistent and lawful. At the very least, the TPS would appear to

be & useful instrument for the study of differences and similarities in

ideolcgies of teaching.




Chapter VII1
Teacher Motives and Refexrals to the School Pgychologirt

Thers is growing interest -in the weatal health professions to establish pre-
ventive mental health programs in the schools. The staggering cost to individual
famiiies and the economy of the country caused by neurotic and psychotic disorders
could hepefully be reduced if therapeutic intezveantion could be started at the be-
ginning of the disorder rather than at the time when the symptoms become florid.
Increasing emphasis is b;ing given in the preparation of teachers to the need -o
becore aware cof the importance of early d.agnosis and prompt referral to a treat-
ment agency. Not only arz teachers taught to look for children in tr~uble, but
effort is also made to distinguish betwéen superficiel management problems (e.g.,
smoking, swearing) and wmore serious, long-term problems (e.g., withdrawal,
suspiciousness).

iIr one of our cooperating schooi systems, we obtained permission to have all

elementary school teachers (N=67)  and junicr and senior high school teachers (N=74)

list those children in their classes whom they would like to refer to the school
psychologist together with the reason for the referral. They also listed the

number of psychology courses they had cempleted and the number of years they hed

taught.

The teachers' free responses to the reasons for referral were then categorized

into one of the following groups:

Category 1: Acting-out behavior (aggressiveness, restlessness,
attention-getting)

Category 2: Withdrawn behavior (shyness, social isolation, fearfulness)
Category 3: Academic probiems despite good aptitude test scorxes
Category 4: Physical problems (poor speech or hearing, poor coordination)

Category 5: Miscellaneous

Table 8-1 preczents the specific number of referrals by grade and category. It

is encoursging to see that surprisingly few referrals were made because the child

had offenﬂed!the teacher's sense of propriety (i.e., cheating or swearing) and
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fraquent referruls of children who presented no management problem in the <lassroom
. but whose withdrawing behavior suggested future psychological preblems. This

pattern of veferrals is probably due both to the upper-middie class background of

the pupile =nd to the young, idealistic attitudes of the teachers themselves. 2
Table 8 - 1 .
Referrals by Grade and Symptom Category h
, . CATEGORIES OF REFERRAL'
g%' Total Number ‘
i Grade Referred Acting-out | Withdrawn|Academic] Physical [Miscellaneous ”f
v Senior High 90 17 44 23 10 17 L
£ Junior High 133 26 4% 58 12 20 B
% Elementary 161 48 89 &3 26 17 f
é:' Kindergsrten 11 6 5 2 0 1 \
e ‘ irst Grade 34 12 15 7 A °
3€‘ Second ™ 16 5 12 3 1 f?’
o Third 19 8 8 3 1 i
ﬁg Fourth 18 7 8 2 2 i
> Fifth = *® 8 3 3 1 1 o
b Sixth . 24 4 14 11 4 0 &
. TOTAL 384 91 170 124 | . (48 54 | e
W :/"
I The data were cast into a 20 x 8 table of inteycorrelations: the scores each Ce
2 e
{i, teacher made on the 10 Form A scales and 10 Form G scales correlated with the five "
’ ;:f;‘ f
L symptom categories, the proportion of children referred in relation to the size of jﬂ
fﬁ each teache:'s class, the number of psychology courses each teacher had taken and o
‘;; the number of years of teaéhing experience of each teacher. §§
g Table 8 - 2 presents the table of intercorrelations for the elementary aF
tf teachers and Table 8 - 3 presents the intercorrelations for the secondary teachers. fﬁ
N . 1 5

’ A child could be referred for more than one reason.
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. | Table 8 - 2 \
Corrxelations Between TPS Scores and Referrals To School Psychologist: _
. : Primary School Group (N=67)

| Propor. | FEASONS FOR REFERRAL 4

No.courses Years of cting; With- e
Form i tsken Experience{Referrals | Out |drawing|Academic|Physical Misci “,;: _
Practical 1 -.19 -.01 .17 A6 .06 1 .15 04 | .16 :
Status-striving 2| -.31% .07 A6 f-01] 21| -.05 .00 |-.03
{/& Nurturant 3} -.12 -.02 .13 -.02 .29%; - .00 .00 .09 ,
Non-directive 4| .01 -.06 a1 .02 28| 12 12 1 a3 2
= Rebellious s| -.320¢ | -.16 .21 26| 09| .2sx { .11 | .o "
Pre-edult fixated 6| -.12 17 .12 - .16 26%) -.18 1 -.08 .03 "
e Orderliness 7| -1 -.0% .08 05| .06 | -.08 10 | .00 3:
Dependency 8| -.26% .10 .01 .09 07 | -.28% | ..17 .00 |
@ Exhibitionietic 9| .09 -.22 .18 .15 15 | -.09 .02 .20
e Dominance 10] .00 .12 Sws o] 06| -0 | -0z | 22 ,;
ﬂ Form G ' ;g\
Practical 1l -1 .09 18 T | .2s%| .17 | -.19 17 |-.02
| Status-striving 25 -.04 .CO - -.03 -.20 -.11 .15 .00 .11

ﬂ/ Nurturent 3] -.14 .09 -.07 -.21 | -.02] -.04 .04 .03 N :
) Non-directive 4| .09 .03 0 |-a2| .o1| e | .15 | .0 B
Rebellious 5| .18 -.67 06 |-l -.00, .14 08 | .05
“ Pre-adult fixated 6| -.02 .07 03 |-.05( .20]| .07 03 | .01

Orderliness 7| ..28% 11 U IPSC TN P Y™ R VI R TR POV-N

Dependency 8f -.06 -.03 -.03 |-.15] -.09 046 | -.07 12 ) 3]
/ Exhibitionistic 9 -.13 ~.19 .18 -.02 .23%| .08 -0 ) .
Dominance 10{ -.09 - .28% .02 .02 .06 | -.10 -.11 .02
* Significant at the .05 level \
. ik " o u 0l level | 45




Table 8 - 3

Corre'ations Between TPS Scores and Referrals To School Psychologist:
Secondary School Group (N=74)

Propor. REASONS FOR REFERRAL

v No.courses Years of Pcting] With-
Form A taken ° |Experience|Referrals | Out |drawn |Academic |Physical |Misc.
Practical 1 .00 .00 -.01 .01 .12 .03 -.02 ..04
Status-striving . 2] -.10 -.08 -.21 .01 .05 «.13 .12 -.14
Nurturant 3] -.06 31%*% .07 .19 24%F  -.,03 .10 .08
Non-directive 41 -.15 .12 -,09 .17 .04 -.19 -.13 .0l
Rebellicus 5 .06 -.10 -.09 .04 .16 -.05 .19 -. 14
Pre-aduit fixated 6§ -.12 .23% -.2% .12 .05 -.33%% | - 16 .11
Orderliness 7] -.08 .20 =33k | . ,25%] -,20 -.35%% | -.19 - o 26%
Dependency 8| -.15 32w | -8 |-.13] <02 -.19 | -.on |-.08
Exhibitionistic 9} -.09 .08 - i9 .00 .06 -.23% -.04 -.14
Dominance 10] ~.01 -.19 - .06 -.09 .00 -.02 .05 -.11
Form G
Practical 1] -.15 .02 -.06 -.14 -.06 -.05 -.04 -.12
Statusg-striving 2 -02 -.19 .05 21 .14 .03 .07 -.02
Nurturant 3 .01 .15 .10 .20 .11 .07 .14 .04
Non-directive 4 -.12 .02 17 26%]  ,23%] 15 .21 .10
Rebellious 5 .15 -.10 -.13 .16 -.08 -.10 .21 -.16
Pre-adult fiza..d 6] .0l -.04 .03 .13 07 | -.06 .02 .01
Orderliness 71" .00 .05 -.26¢ | -.13] -4 -.20 o1 |- 300
Dependericy 8f -.02 -.06 -.07 .22 07 - .09 .09 -.07 |
Exhibitionistic 9] -.1! | -.01 .09 26%0  .25%] .00 12 |-.07
Dominance  10f -.07 | -.36% | -.14 |-.00] -.10| -.14 -.09 |-.27%

* Significant at the .05 level
*k » "% 01 level
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* For each group of teachers, 160 correlations were computed, so that by chance
alone 16 significant correlations at the .05 level for the two groups could be ex-
pected. Instead, these tables yielded two times that number, 32, significant at the
.05 level or better. and imstcad of the rhree correlations expected by chance at the
.0l level, these data produced 10 correiations significant at the .0l level. The

elementary teachers' group produced 14 significant correlations and the secondary
teachers' produced 18 significant corrslations. .
:%§ Ir this array only t«o significant findings appeared in both the elementary and %

wf secondary groups: (1) years of teaching experience wes negatively related to G 10

(dominance), the more experienced teachers showing the least dominant gratification

scores; and (2) the proportion of children referred for reasons of withdrawing be-

havior was directly related to A 3 (nurturance), the more nurturant the teacher's
attitudes the more she referred children for reasons of withdrawing. The latter find-
‘- ing is of considerable interest insofar as it reflects on teacher sensitivity to that
symptom which mental hygienists consider most serious. Evidently the nurturant teacher
= is atuncd to the significance of withdrawing behavir -,
| The only cther significent finding to appear twice was the relationship in the
secondery teacher group between Scale 6, Orderliness, on both Form A and Form G, and
the proportion of pupils referred. Here the relationship was inverse--the more orderly
the teacher's attitude the. fewer number of pupils referred. Implied in this relation-
ship is a greater concern for routine and neatness in these teachers than with the
psychological needs of the pupils.

Several aspects of these datg support the conclusion that the elementary and
secondary schools constitute different psychological situations: (1) as previously
noted, only two significant correlations appeared in both elementary and secondary
grovps; (2) there were four significant correlations between TPS scores and the

rumber of psychoiogy courses taken in the elementary group but there was a total <

B absence of such relationships in the secondary group; (3) years of teaching experience




yielded four significent correlations with the TPS for the secondary group and
none for the elementary grcup; (4) and ingpection of Tabie 8 - 1 Referrals by
Grade and Symptom Category shows & differznu pattern of referrals for elementary

and seconidary teachers, the former referring pupils move frequently for reasons of
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many more pupils for reasuns of academic underachievement. The magnitude of the
relatiocnship between teacher personality and her performance in szhool will

obviously be tempered by many factore, including the specific situation in which

the relationship is examined. The grade level taugni is obviously an important

variable to be taken into account when this relationship is considered.
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Chapter IX
Swmary
This report describes three general aspects of research designed to produce
unaemt-e.na;tng of the influence of a teacher's motives for her perZormance and
effectiveness in the clessroam. The first aspect deals with the psychometric

of 100 items esch, ones scale assessing the teacher's attitudes or philosophy
of teaching (Form Aj a8l the oiher scale assessing the gratifications she
receives from teaching (Form G). Judged by formal statistical criteria, the
10 sub-scales cf each test cen be comsidered quite adequate. Test-retest
reliability over a four to six week period on a sawple of 623 undergraduste
education majors and teachers ranged from .59 for one sub-scale (practiesl) to
79 for the pre-adult fixcted motive; the median test-rei_:est'cerz'elation for
Form A wvas .685 and the median correlation for Form G was .645.

Discrimination indices were computed fur each of the 200 items, vesulting
ia 8 range of indices from 20.4 to 80.1, with a median of 58.1. Form G items
discriminated siightly better then Form A items and were more frequently chosen
by the respendents; 10% more of the swbjects in the mormetive group agreed with
the gratifications items than with the perallel attitudinal statemsnis.

Analysie of the iztercorrels’ions among the gub-gceles shogad ns evilznce
for & camios factor share? by eil scales. The practicsl, daminant and orderiy
aotives formed a cluster which was esse@iglly orthogonal to the rexaining
seven sesles. These three scales temded 2.80 to be the least preferred. One
subset of scnles, with daulnance at the center, reflacts a pregestic, manipu-
lative attitude toward teeching, while another subset of seales s With the pre-
adult fizsted motive at the cenmber, reflects o ya?ilacentered attitude.

After the main research activities bad been completed, new develoments




in faclor analysis and conputer technology mede it possible to factor the
matrix of intercorrelstions betvween the 20 subscales. Five factora were
extracted from this matrix: I. Task-orlemted pragmatisa; IT. Affectionm-
seeking; IIT. Dependency lNeeds; IV. Vicarious Youth Iesder; and

V. Unlon Representative. |

T4 should be roted that while the test items arve statistically acceptable,
some basic peychological questicns regarding the test have not been dealt with.
For exsmple, the effact of social desirabllity on test performance hes not
been investigated. In ceastructing the test an attempt was mad.e t0 reduce the
social desirability motive by phrasiung each item Vo appear acgeia‘uable; whether
this goal was realized can only be aunswered by studylng this question directiy.
4 simllar question can be msked regarding the ease with wkich a test subject
can alter his responses on the items in order to disguise his "true” motives.
Again, this guestion has not been iavestigated. We assume that the subjects
vho tock the test in this study, aﬂgaaz‘anteedm‘b:r, angwered without
great fear of reprisal or consequences. Whether an spplicaxt for employment
in a school system would be gble to simlate & desirable pattern of responses
in order to be hired ia ancther matter vhich werranis direct investvigation.

A second aspect of this atudy dselt with the ability of the TPS to
discriminate and clarify differences bggveen various mﬁps of teachers.
Several teacher groups were compared: cadet teachers before and after their
first student teaching experience; mmie teschers vs. femmle teachers; teachers
who remein in teaching vs. those who leave; elomentary vs. secondnry teachers;
cedet teschers whe recsive! high gredes for student teaching vs. those who
receive lover grades; teachers who refer children to the school paychologist
vs. thuge who do not.
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. In general, the TPS proved to be an adequate imstrument for this

]’:‘ . purpose. Differences were consistencly found among these verious groups

{: amd the direction of these differences were consistent with expectation. The

central issue in each case usually fell along the teacher-centered-pupil-cantered
diwergion. Thus, experienced teachers were typically less pupil-cemtered +han
the ivexperienced; this even held true Por the coparison of teachers before

. and. after their first student teacher experience. Elerentary feachers were
significantly more pupil-centered than secondary teachers, although there were

no differences on the teacher-centered scales. Male undergradustes were less
“‘ rupil-centered thon Pemele undergradustes, but with teach:{.ngﬁ experiance the

V 53 pattern of differeuces between male and female grew more complex, with the
females scorlng higher on some pupil-centered scales as vell as on some teacher-
o centered sesles. Comparison of teachers who ioft the Syracuse, New York school
\ system after two years showed they scored higher on the practical, status-

\ striving and pre-adult fixsted motives and lower on the rebellious motive then

those whko remained. The relationmship between TPS scores and rveferrals to the
school psychologiet was ccmplex, but there was eridence that the pupil-centered
., teacher was more sensitive 46 the importance of withdrawing behavior oz the

‘ Ppll than their teacher-centered colleagues.
The third, and most lwportant, aspect of this study concerned the inmter-
g relationedips saong three factors: teecher peraommlity, teacher behavior ix the
classroam and pupil respemse. Teechar pexsoaelity wus asgessed through the TPS
and the Stera Activities Tndex. Tsacher behawior was cbaerved dirvectly in the
clessroom. Purll rasponse was alse sbeerved dirsctly in the classroom &!ﬂ
| seversl indivect pessures of yupll Tesponse vere also availsble, Sncindine
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achisvement scores, socimmetric resuits and terdiness and absence recovds.

In this most important phase of the work the results were frankly
Aisaprointing. TPS did not relate im exy comsistent mamer with pupil hehavicr,
.'Q | acedemic achicvement or soclametric wesults. However, there were comsistent _
2indings between TPS scores and tescher behavicor, perticularly with methods of
direct and indirect disclpiins. Pupil-centered teachers tended much less than
other teachers to use either direet or indirect disecipline.

The AT proved to be a much better instmment for predicting pupil vehavier
and achievement than the TPS. Those teachers who scored high on the need for ¥
snhievewant, emotionality ard interest in hurenities hed pupils with the highest

Toay

achievement scores in vecabulary and spelling. Pupils showed less fear and ;
increased participation in class activities when their teschers had high scores
on objectivity, emoticaality and need for achievement.
There &re several possible reasoms for the failure to predict classroon 2
behavior better. ALl correlations betveen test scores end ebserved belmvior
were based on & sexple of 23 femalec teachers. This small semple required
sizeable correlations before statistically significant levels could be reached.
If the size of the sampls could have been doubled many more significant corre-
lations would have been obtained, providing, of course, that the @me in
semple size would not have reduced the megnitude of the corrciatione. Perheps
& more important factor in limiting the opportunity of finding significant
results was the wide veriation found smong the six diffcrent school systems ip
wvaich the saxple of 23 teachers worked. Significant differences among these
schools were found ou three of the five criteris of student bebavior. With

- such & substantial contritution to the classroom climte comtrituted by the
. 6chool system itself there vas little oyportumity for the influence of teacher
xotives to be expressed. In addition, the poor predicticn way buve been dne to
the mture cf the test items; the items mey be too ochviaus or may simply be
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- ineppropriate for assesswent of clasaroon helavior. Finally, the criteria of

v clessrocm behavior may not heve heen weli chosen. Although each classroom wes

-
Y

L& observred for sbout five and s hald bours tha teacher ney have been sufficiently

Y]

on guard to have presented a non-ramion sumle of her behavicr to the cbserver.

Other criteriea of classroom vehevior or lo ager or mora subtlec observation

may have yielded wore encourazing resuits. It is worthwbile to rate the
methodological finding that repeated semples over time of teacher and pupil

Fl
S A |,
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behavior found no consistent changes ag a function of observer time spent in
the class; either the claess end teecher never becone adapted to the observer's
e Trescnce or eise classroom behovior is by usture episciie.

This study documents the usefulness of the TFS in urderstanding certain
Problems of teacher educstion and teacher developient. Tt also documenti the
importence of classroom climate in inflnencing clsssroon behavior. Unfortunately,
the specific conditions on this study made it necessary to use widely different
= achool systems, 80 that the importance of the teacher's motives were over-
> shadewsd by the influence of the largsr comtext of the classroum.
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SAMPLE CLASSROOX OBSERVATION RATING SHEET
TEACHER SCALE

Nans Grade Activity

Schoo! and school system Cbssrver

I. T=-P ace rel:
A, Prs, enc.

[ -] ol Dan
we vs ¥y TON
€. Cor, no eva
i1 Infl. attpts.
A. Dis Prob.
1. Dir
a. Chi
5. fla

2. Ind
a. Chi

b. Cla

B. Nondis infl
1. Dir.

a. Cht
b. Cla
2. Ind.
a. Chi
b. Cla

11l. Help
A. @ chi dscis

B. Ref chi req ha!
V. Pos con
A. Aff
1. Phy

2. psrs, non aca
B. Jok

C. Lau, smi
V. Vis a

Tal Obs




SAMPLE CLASSROOM OBSERVATION RATING SHEET i

PUPIL SCALE
Teacher ' Tiwe et
Grade . Obs. # .
School Subject .
a
{. Count the nuwber of times the following are observed during the 5 min. cbservation e
period. : .
A. Number of times puplis whiipef to each other-
8. Humber of times pupils lesve sa2ats: '“ﬂ
1. Without permission- . e
2. With perrission, pupil requests- L;
3. With permission, teacher requests- B
L. Teacher commands- ,
C. Nusher of aggressive contacts: _ o
Inferred _Direct
1;: Pupil= Pupil-
2. Pupll- Teacher~ -
3. Teacher- Pupil- o]
11. Classrcom Climate. ]
Rate these categories at the end of the 5 min. observation period. )
A. Freedom _ | _ ;ﬁ
1. Consistent noise level . Some increates in noise Bursts into noise .
regardiess of class when activity changes. when class is not
activity. occupied.
o .2 3 5 5
2. Puplls whisper to Pupiis whisper freely Pupils whe whisper do n
each other openly; unless 7. l1ooks at so in convert, secretive g
don't care i€ T. them directiy. manner: -
sees them. [
l 2 3 4 5
8. Willingness 7
1. A!? pup’'s follow All but a few Many P. follow direc- %
gererel civections follow directions. tions hesitantly; .
prasptly. procrastinating. a
| 2 3 4 >
2. Fregusnt, overt acts of Soma ‘pupils 'show Complete absence of !
helpfulness by many P's. attitude of helpfulness. helpful acts &y puplls. B
a0 2 3 i 5
C. Tension -
1. Puplls obv!ously enjoy Some oupils show enjoy- Hany pupils seem osenly §
themselves. ment; o, neither fearful. .
snjoyment ner fear Is ;
noticeable, X
N

- —-F-um! ’C"‘)’"’m 2y

Y




Frequent [sughter from
many pupilis.

] 2
3. Pupils show spontaneous
in. tiative; participate

frealy. High degree of
Tavoivement.

i 2

the observation period.)

C. Teacher lecturing to class.

D. Puplls working in groups:

E. Puplls demonstrats work:

F. Rest period.

" A. Teacher asking pupils questions:

B. Pupils working by themselves:

.Occasional laughter from

a few pupils.
3 4

- Pupils show initiative

in responss to T. Sug-
gestions. “adium

- invoivoment.

3 b

111. Bulk of activity during the 5 minute observation period.

C-3

No laughter from pupils
is noticeable.

5

Pupils show apathy or
restraint In response
to activity, or T. sug-

e . "-J' . _—
gestions. Low degiss

of involvement.

5

{Check one at the end of

General, to class as a whole-

Specific, to Individual puplis-

Completely individual activity-
Teacher gives individual help-

Blackboard worxk-
Read papers to class-

-

Change of activity. {change ‘subject)

H. Play or physical education period.

1. Other (3pecify)

PR LI

— -
RN tig ;‘ I3 S .
Proviaea vy e (KRR = . e 3‘ PO i SR ‘:';:; - iﬁ.
N -t . Yo e < v T B
. B e

Teacher remains with one group, others indepenlent-
Teacher circuiates among the groups-




m%zg,;ﬁqu i By e o e . o . _ }
A i L":\M —e el - b ot = oA Lo A A b e

’ Arpendix D
- Teacher Preferziace Schedule

uhr
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TEACHER PREFERENCE SCHEDULE

Coorge G. Stern, Joseph M. Masling, John Henderson,
Rachel Levin, and Burnett Denten

Syracuse University

The purpose of this scheduie is to investigate teachers’ feslings about varicus
aspects of teaching. The schedule consists cf o number of sictements describing meny
different things teachers are concemed cbout. Teachers diffor in thelr feelings about
these activities and this schedule has bsendeveloped as an aid to determining how great
and how varled thesa differancas ere. It is impertant that you resend your own parsonal
faslings about these matiers, even in those cases where you think that other teachers
may perhaps feel differantly than you do. These aro no right answers; these are all mot-
fers of opinien, and there are sirong arguments for every position raprésevited here,

DIRECTIONS

The special answer shest will be used 1o record your answers. Please read the
Directions for Using Name Grid in the lower left hand eomer of the easwer sheet and
then fill in the grid using an ordinary soft pencil. Then Fill in the rest of she Information
requested in the canter of the answer shest. The response circles are numbered to core
rospond to the numbsred items on the scheduls. Be sure to blacken the appropriate circle
matching the item number. To insure proper processing the response circle must be filled
in completaly, using a soft panzil oniy. Do niot make stroy marks, and sraso errors com-
pletely. Please turn the page and read the directions for Pars A.

Copyright 1960, Georgs G. Stem
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Part A - Ditactions

This part of the schedule consists of a number of s*:tements stating many different opiniens and points of
view about the methods and aims of teaching, desirabie and undesirabls types of pupii behavier, etc. It is B
Important that you record your own personal opinions even in those cases where you think that most teachers -~

probably feel differently than yourself. Be sure that you are using the side of your answer shaet that is marked
Part A, Usé a soft pencil to blacken your answrer to each item in the following way:

DISAGREE | AGREE ' .
3 o2 Slidt 4243

000I008 4 Strong Agrasment
3 a2 -tiet 4242 _
000080 +2 Moderate Agreemen;

o3 o2 M4l 4243

o00®00 +1 Slight Agreement i

3 2 .14l 4243

. O0@®000 . Slight Disagreement

3 2 ol |41 4243

000,000 -2 Moderate Discgreement

o3 o2 141 4243

‘OO:OOO -3 Strong Disagreament

Pleuse chieck your item numbers cdrefully os you proceed 15 be dure your résponses are marked in the correct
oloce. After you finish. Parf A, pldase read the direcfions for Part B and then go on and answet Part B.

%w
Part A

1. One of the most important assets a teacher can have is the ability to make her class laugh. o

2. Communication between the teachsr and his pupils i facilitated if ha can get them to accept him as
a “pal’’, sort of as one of thiem. : S

3. Teachers are professicnal pesple dnd sheuld eoriduct their perssnal lives aceordingly. -

4. One of the most important requirements in a goed school system is the separatich of school board -
slections from party politices.

5. A lesson is most suro of success if it is presented in a vivid and dramatic fashion.

é

7

. Teachers should dvoid taking sides on coatroversicl issues.
« Evary assignment must specify exactly what the pupils are to do and how they are to do if.
8. Children must be able to fsel the same comfort and security in the classrosm as they would ot home.
9. Strong disciplinary measures create more behavior prebien.. than they solve.
10. Al pupils should be required to follow the same procedures.

11, A teachst has to be a super-salesman to get the students to learn anything.
12, Pupils’ persenal and emotional problems iie strictly in the province of the parents.
13.  The {eacher must kold himse!f respensible for raising the cuitural standards of his community.
14.  Childron have ta be kept in thei: place or they're apt to take too many liberties.
15, Teachers should not be expected to devots time to such activities as milk sales, P.T.A., students’ clubs,
and other nion-teaching activities. _ ¢ B

16,  The teacher should steive for a close, warm, and protective relationship with his pupils.

i7. Many of the people who control the destiny of the public schools send thelr own children to private schools.

18. Chiidren are mere consliderate then many adults.

9. Children learn best in an otmosphere filled with love and emotional support.

20. The teacher who acknowledgus his own mistakes wins greater respect from the students then one who i
never wrong. '




21,

22,
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25,

26,
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28,

30.
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40,
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43,
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45.
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55.

56.

57.
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Princippls and supervisers have been selected for their competence and leadership ability and are entitled
to respect.

A teacher is a highly respected mamber of the community.

Thero is less danger of pupils getting into trauble if they are kept busy at all times.
#. teucher can seldom go wrong in followirg his principal’s or supervisor's edvice.
Ons of the mes! important qualities for a tsacher to havs is a lot of *personality”’,

Moet teachers cre too submissive in their relaticns with their superiors.

A good ioacher never presents tha same materic! in the same way twice.

The psople whe get ahead in education aze the people whe don't step on anybody’s toes..

To understand the pupils completely, it's necessary to be able to imagine whet it's like to be one of them.
Union activities are beneath the dignity of teachers.

It ie inappropriate for teachers to criticizo the policies of the schoc! administrators.

The teacher should never accept late or untidy work.

Pupils con hardly be expectad to learn propar attitudes if a teacher does not show tha prineipal proper
respecr.

A good teacher likes oll his students.

T. lacrn something properly, pupils have to repeat and drill it mony times.

There are some situations arising in school for which cerporal punishment is the only real answer,

It wastes s lot of the teacher’s valuable time when he has to deal with proble:.. childran himself, instead of
being able to refor them immediately to the principal, guidance officer, or schuol psycholeaist.

A teacher should never stop taking courses.

It is sometimes necessary to scold or embarrass students in order to kesp them i5 iine,

Pupils expact too much help from the feocher and den’t de enough on thoir own.

Too many supervitory appointments in the sc:hool sy« em are mada on the basis of politice rather than
competance.

Grown-ups are nevar as sincere or spontaheous or charming as children,

A good teacher olviays earns the respect of his pupils and never démands it.

A pupil's first need iz for warmth and tendernass.

Scho=! boards ars generully concerned only with saving money when thelr first purpose should be te promete
education,

Habits of punctuality, neatness, and organization are prerequisites for all further learning.

A teacher 13 duty-bound to stand by the principal under all circumstances.

A lirtle clowning is o yood way to held the students’ attention and make the learning process more pleasant.
It is highly desirable to grade children on perscaal habits and neatness.

The eurriculum reprasents the best cfiorts of ..anv competent educators and should therefore be follov.ed as
closely as possible.

if children were not pampered so much they would not be so sensitive to criticism and so eastiy hurt.

Pupils fearn best with a teacher who is objective and impersenal, cad who confines himself to instruction.
No learning can take place when children are whispering or laughing.

Competiiive grades based on obolute standards of achievement do more to discourage ¢ tudents than to
motivate them,

The good teacher is as much concerned with the physical and smetional development of his students as he is
with thoir education.

Teaching goes a lot more smoothly if the teacher can get the children to accept him almost as though he were
ohs of them,

The cultural,. educuhonal, and social prest- je teachers enjoy does much to compensate for their low income.
Many of the most important decisions affecting the schools are made by people who knew nothing about
edueation,

Pupils pay msre atteation to a teacher who is a little dramatie, a iittle out of the erdinary.

Teachers are among the cultural and educational elite of thalr community.
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The fairect way 9 evaluate pupil is to keep o careful rosord of all their oral and wristen work,

The tus tezchor nover forgets &is pupils, never ceases 1o care about whot bezomes of them.

The taacher should be careful never 1o do enything that might invite criticism,

Class work must be based on the child’s own interests if the learning experionce is to be offective,
A good teacher con be recognized by the appearance of his grode book and ottendance records,

Teachers should not be required to leas clubs, serve on committans, or do cther work cutside of schao! hours,
The most important things for a chilc to learn in school ass obedience and respect for authority,

The teacher should always behave in a formal, mature, end digrified fashion,

Teazhers who devote practicelly all of their time to school activitios are actually iess effective as tcachers
than those who pursus other interests. '

A coiorfui and amusing teache: is certain t6 bs g good eao.

. Children who cra told what to do soon iose the capacies ts think for themselves.
+ The troubls with most supervisors and principals is that they wateh seachers too closely ond hang evar them

all the tims.

. Achild Is never too young 1o begin exarcising his ewn judgement end msking decisicns for himas!f,

There's o lot to be said for the system in vhich the tescher kasps the some pupils for a numbar of grades,
The grod teacher knows that 1o be effective, he must sometimes think snd act like a child.

Although they may &equetiy protes, children really want te be told vhet vo de.

77.  One of the biggost ctractions in seaching is the short warking day, the fraquent vacafions during the school

year, and the long summer recess.

The best teacher is usually one who allows the most fresdoin in the clesaroom.
Helping children after school encourages them to be lazy ~id inattentive during elass,
There ore fower disciplinary problems when pupils are somewhat fearol of the teccher,

Teaching is one of the most raspectable oceupations o person can have.

Nothing in adult life can compare 1o the joy and magic of the child's world.

The reason why teachers cre so badly off is the? most of them den't kave the eourace to do anything about it,
A good teacher can take the duilest material and mako it entaertalning, ,

Being withtho childran rather chan aver them, talking their language, 6nd being infermal, are the hallmarks of
a good teacher.

It Is impossible ta mssags either @ school or classroom withau having a carafully detailed system of rules
ond regulations,
Pupile leam very little from a teacher who deos muss of the talking in the clossreem,

Every school should have some sort &f @ senior teacher whose only duty weuld bs e help the individval
teachors with classroom probloms,

Children can never be given too much love.
The decisions made by the administretion are always in the teachers’ best interest.

Teday's pupils do not have proper respect for thelr seachers.

It isn’t nezessary to fas! o strong sense of personal committment or dedication in orde: to be o gsod teacher.
A goed teacher has fo ba part magleian, peré shewmen, end part selssmen,

When children like a teacher, 1t's usually an Indication that ke lets them get awoy with tee much.

It Is o teacher’s profassional responsibllity so spend some timo in outside activities cesoclated with teaching:
P.T.A., extra-curviculor activities, graduata work, teachers’ groups, eiz,

A gredt many of the pecple in schoul administration know very littlo about children or the everydsy problems
of teaching. -

In dealing with children it's frequently necessary to ramember what it's {ike to be oo,

Children who mlsbehave or do not learn are generally children who nesd more love.

Children should nevar be embarrassed or made to feel inferlor by a teacher.

Childhcadis reallv the bost ¢ime &f life. :
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Part B - Directions

This part of the schedule consists of a number of statements describing many kinds of activities, events
. and situations related to iscching, Please indicate on the special answor sheet the items that you like,
approve of, or would find pleasant to expérience and, cenversaly, those that you dislike, disapprove of, or
: would find unpleasant to experience, It is not important whether or not you have actually done the things
25 ¢ mentioned or hove really had the opportunity to oxperience the evenis described. The schedule requires only
on indication of your feeling about thore events if you weze ts have the opnortunity te experience them. Make

- f surs you are using the sida of your answer sheet marked Part B, Biacken your cnswer 1o a2k tem in this
; section in the following way:

DISLIKE | LIKE
o3 22 oll4] 4243

QCO00I00® «+ Streng liking, preference, agproval
o3 2 ol $2 43 '

GCOOIOPO 42 Moderate iiking, preforence, approval
o3 o2 i 41 4243

O00IBCO 4 Sliéﬂ liking, preference, approval

03 o2 olj4l 4243

008000 i Slight dislike, disapprova‘l

3 o2 o4l 4243
OOO0I0O00 -2 Modorate dislike, disapproval

o3 o2 i 4l 4243

GOO;OOO .3 Streng disliks, disépprovol

Part B

1. Pleying gemes with my pupils, ,

2. Having my puplls put o ploys and axhibitlenc for cthor classes or for parents,

3. Subscribing te eduestional jeurnals.

4. Enlivening my lessons with stories, jokes, or personal aneedotas.

5. 'Nfg:king actively to promotegreater public recognition and appreziction of the professienu! preblams
of teachers.,

. Being concemesd about my pupils welfore outside the scheol.

Letting my pupils whiszer or alk quietly among themiselvae.

Having the pupils do over papere that are not neat,

. Having & piircipal who takes o close interast in the things | do. ‘

. Kesping careful and cecurate records of pupil’s progress, assianments, ottendence, ete.

-

___ .
© 0w~

11, Getting hore early snough to spend e faw huurs every ofternnon with my femily and/cr cther lnterests.
12. Having my pupils drametize stories and less.ns.
13. Conducting myself in the communily in ways *hat zeflect my stasus as o teaches.
14. Permitting no infractions of discipline, however miner, ¢a go unnoticed,
 } 15. Discouraging children from teliing me persencl things ebeut themsslves.

. 16, Sesing how ruch | con do for chiidran who have bsan deprivad of offsction and anstional suppert.

o |y ¥7. Having as fow rules and rsgulations for the students as gassible,

‘ 18. Fighting for better pay, sicknass end accident proti.ction, reticement provisions, etc., Sor teachers.
19. Browsing in toy sheps. '

. 20, Having brothers and sisters, or zhildren of former pupils inmy class.

-~
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Having a supervisor or prinzipal who shows as much concern for my personal devdopmcm as for my
prefessional arewih,

riaving my pupils copy my favorite expressions or mannerisms.

Being introduced to cthers as a teacher., '

Foliowing a dml,; classroom routine faithfuily,

Fiaving other *sachers take an interest in my work and offer mo advice or suggestions.

Being an active member of o tecchers’ federation or union.

Capturing the attention of my pupils to the point whero chey'rs hanging on my every werd,
Atterrding concerts, art exhibits, plays, etc., vith other teachers.

Making up stories for children,

SU. Writing ierters fo nowspaper editors or congressmen abovt educaticnai probiems,

IBBIR

>

- 31. Having the principal or supcmsor visit my classes regularly,
. 32, Giving the pupils th: opportuniiy for a lat of drill and formal recitation,
33. Hecring o child unscaseiously call me “mother’’ or ““father”’,
, 34, Keeping my classreom as clean and neat os my own home.
BN ° 35, Putting loyalty and sbedisnce to my principel or superviser above pevsenal differences of opinion.

<= 38. Kesping my classioom o quiet that you con hear o pin drop,
é 37. Finishing all my work during the scheol day, so that whan | go home my tims wili be my own.
= 38, Atiending eduesticnal conferences.
t@ 39. Discouraging pupils from getting to expect extra holp after school.
i = 40, Praising a child only when he's really dene something deserving.

o 41, Bringing the problems of the school system fc the attontiers of the publie,
- 42, Haoving pupils regard me not only as their teachsr but also as semeons whe understands and really cares
- fh‘m-

43, Letting the students make their swn decisions ebou? elassrecm activities end r/ocedures.
‘ 44, Keeping up with the songs, becks, T.V. presrams,; eie,, the? my pusils ers Interested in.
I - 45, Enceuraging other feachers to take an ective role In 6 teacher federation oy union.

. 45, Being closely supervised by my supericrs.

v 47. Scheduling ectivities of the echect aay minute by minuts.

48, Maving pupils cempliment me on my clothing or avpecrance.

43, Having the entire class do the sama thing ot the same time.

50. Beirig provided by sk school edminisiratien with deteiled fosson plans to be fellowed threugheut the ferm.

51. Permitting children to talk enly when celied upon,

V7 . 82, Follewing the cereers of former pupils. -

53. Eneceuraging my pupils to direct their cun aeﬂwﬂos, providing help enly wiien nseded.
5 54, Forgetting all about teaching during ths summer vacetion,

~. 55, Having a reputatien gimong the pupils for belng & striet teacher.

.. 56, Seoing the girls in my tamily, or of cloge friends, develop en imrest in teaching as o carser.

57. Specking up for mors objective and politicolly Inlopendent appeintments of principels and educational
suparvisers.

K 58. Being invited by the.pupils o loin in their gomss ar parﬁn.

59. Telling others what my occupation is.

60. Being appreciated by the children for my sense of humor.
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Making sure my pupils cuver cvery b’ of the curciculum. E
Inviting pupils to qussticn my decisions and expross their own opinions. _
Reiying closely cn a supervisor ‘or helr. and guidance. , B

Having a pupil confide in me as in o parent.
Discouraging class discussions and ofhor distractions from the planned lesscn.

Leaving school right afier the end of classes.

Intrcduc.ng a great deal of varisty in my lessons sc that the pupils are continually looking forwerd o the
next surprise.

Running my clacs with a firm hond.

Being identitied as a member of the same social and culiural closs as othsr teachers,

Putting school preblems aut of my mind es soon cc | get home.

Letting students choose their own projects, topics for themes, ete.
Questioning activities of the local schooi board or legislative agencies.
Joining in the fua my pupils ere having.

Helping children with their personal problems.

Helping children 12 discover and assect their ewn individuality.

Holding the whole class responsible for cny breaches of discipline.

Working for a principal who doesn’t make exessivae damends on my personal time,
Spending a considerable amount of c'~<s time in group discussions.

Leaving extra-curricular assignment. .o tecchers who are move intcrasted in them,
Having my pupils know wiro is boss.

Helping childran with their hehbies.

Being known as a eslorful and stimulating teacher.

Centinuing my edusation as a teacher by taking courses, avtending leciuics, ete.

Being cutspeken in defense of teacher’s rights.

Gstting 10 know my pupils weil encugh to be able to shere fu'ly muir thoughts and feelings with them.

Doing my best to pleass my supervisor or principal.

Reminding my pupils to drass warmly, butten their coats, wear rubbers, ete,
Folicwing specific and carefully organized lasson plens.

Encouraging pupils to express themselvas freely in my classraom.

Being supervised by a parson who expects me to discuse oll my problems with him,

Making it cioar to the youngsters that | won't tolsrate any foolishness.

Baing selected to represent the teaching profession on o civic committee.

Having a reputation for experimenting with novel und unusual teaching techniguss.
Hoving the pupils maintain proper respect at oll times for my position as their teacher.
insisting that pcrents contact me during the school day rather than on my own time.

Being a pal to my pupils.

Organizing my class so that each pupil it following his own interests and doing independent work most
of the time.

Encouraging other teachers to express their opinions publicly about issuas or events of significance
to our profession.

Forgetting my dignity and getting right down to the chiidren’s own level.

Having former pupils remember mo, stop to *aik on the street, or come to visit.




