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- CHAPTER I

PURPOSE AND BACKGROUND OF THE PROJECT

s - ‘(
el

A. PURPOSE

The primary objective of this project was concerned with
comprehensively identifying the problems of functional illiteracy in
Macon County, Alabama. The many variables which contribute to

functional illitcracy were examined in terms of the functional

illiterate persons, status and self-image, educational level, economic

and civic activitvies, health and nutritional practices, ete.

The secondary objective was concerned with conducting s limited
amount, of experimental teaching of functional iiliterate persons in
three communities. In conjunction with these objectives, the contracting
agency assumed the responsibility of making referrals to other organi-
iy zations and agencies in cases where the contracting agency could give
us immediate assistance.

B. BACKGROUND

;. The setting giving rise to the problem is as alarming as the
problem itself. In 1950, there were 835 non-whites and 35 whites who
were residing in rural communities in Macon County, Alabama who had
not successfully completed a single year of formal schooling, and 3,150
and 170 respectively who had completed less than five years of formal
schooling. In 1960, there were 995 non-white and 50 whites who had

’\ not coinpleted a single year of 1ormal schooling and 4,007 and 506

respectively who had completed less than six years of formal schooling.

-
{
v
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Non-whites comprise 8l4 per cent of the total populatipn in this countjr.
The background giving rise to the problems of the functional
illiterate persons was further compounded in many socio~-cultural and
economic aspects. Machines are replacing unskilled men in the
factories with a gathering momentum just at a time when farmers are
leaving the land in grea’ numbers. These displaced farmers are
applying, without skills, for jobs in factories which are laying off,
not hiring, the unskilled. Many of the prospective workers cannot be
successfully retrained at their present educational level. There is
evidence that the illiterate persons are being exploited economically
and are also being cheated cut of their rights to participate fully
as citizens. Still more crucial within this miserable background
of economic, social and educational insufficiency was the fact that
the illiterates on the whole did not know where to go for help and
the local power structures that were not completely unconcerned about
their problems, stimulated in large part the vicious circle of exploita-

tion which destroyed the hopes and ambitions of eatire families.

As may be observed from the figures given earlier in this
section, there were numerically more illiterates in Macon County in
1960 ti.an there were in 1950. Like temds to beget like and the tenta-
tive indications were in 196k when this project started that illiterates
were producing illiterates. As will be discussed in subsequent
chapters the setting giving rise to this study has changed some but
it is still a long way from the pattern envisioned by the architects
of the Great Society.

C. RATIONALE

The rationale behind this study was far-reaching but practical




and applicable. It was well recognized by the contracting agency that
functional illiterate persons in Alabama {assuming, of course, that
illiteracy in Macon County is typical in the State) could not be
permanently helped by such programs as Aid to Dependent Children, 01d
Age Assistance, etc; therefore, any attempt to assist these people
should e fundamental in nature. Adults whc cannot read or write
are in need of knowledge about sound domestic relations, economic
improvement, available public services, rights privileges, obligations
of citizenship and a list of other needs that cannot successfully be
acquired without learning how to read and write. The contracting
institution recognized also the'éréblems of the illiterate persons are
unique and different among themselves. How then can programs be
developed which are fundamental in nature to give permanent assistance
to the illiterate? The first and basic step taken was to identify
the problems of a large sample of functional illiterate persons and
then determine what problems beyond being taught communications ~nd
computativé skills were to be tackled. This study, as will bé dis-
cussed in subsequent sections, has provided the data, and in part the
"know-how" which laid the foundation for a major attack in four
counties in Alabama (Macon, Elmore, Bullock, Lee) to ameliorate
illiteracy and some of the problems created by illiteracy.
Additionally, it was felt that new innovztions had to be
developed which would greatly accelerate the learning process of func-
tional illiterate adults who in many instances had never be ssed
to one nour of formal education. A great contribution would have
been made if this experimental phase of the project identified beyond

doubt techniques which could ‘speed up advlt learning.




The validity behind the rationale for this stuady depends
primarily on what actions are taken based on the findings from this
study; in the circumstances, time is an essential factor in vindi-
cating the designers of the §tudy. Every atteﬁdant,factor which this
study indicates contribute to illiteracy must be treated with expediency

and the probabilities are that the rationale will be substantiated.
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CHAPTER II
DESIGN OF THE SIUDY

A. DESCRIPTION OF THE SAMPLE

The population of Macon County ir 1960 was 26,717 of which
22,228 were non-whites. The sample used in this study was comprised of
658 adult functional illiterates purposively seleeted from Macon Count 7
Alabama. Of this total, 648 were Negroes and 10 were Caucasians. The
ten functional illiterate Caucasians included in the sample may appear
to be small but it must be recognized that the functional illiterate
Caucasian is less amendable to intensive interviewing than the functional
illiterate Negro. Additionally, functioral illiterate Caucasians in
Macon County are few in number as compared to functional illiterate
Negroes, and this imbalance has also contributed to the small number
of Caucasians participating in the study.
B. DATA GATHERING DEVICES

~_,

The data gathering devices used in this siudy was c¢ mprised of

the following:!*

1. A comprehensive interview schedule was designed and pre-‘
pared to record the data secured from functional illiterate
adults by the interviewers. (Appendix 1)

2. An interview schedule was designed and used in soliciting
information from the Macon County Cooperative Extension
Service, Maccn County Public Hezlth Division, and the
Macon County Sheriff's Depertment. The information
cbtained from each interview schedule was pertinent
to the various organizations or agencies interviewed.

(Appendix 2, 3, L)
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3. A questicnnaire designed tu seek information from voluntary

organizations. (Appendix 5)

4. The Gray Oral Reading Testi.

5. The Wechsler Adult Intelligence Scale.

6. Partitipanﬁs ratings of class experiences. (Appeadix 6)

7. Teachers parception of the program as it is related %o the

particivants and other relevant fachors. (Appandix 7)

The seven instruments used consumed several hiours given up
voluntarily by the participznts. The interview schedule appearing in
Appendix . was employed to record 450 different responses from the
interviewess. This schedule which was administered by a group of
trained interviewers took approximately three nours to administer.

Each interviewer was expused to a 2-day workshop conducted by consultants
trained in the methods of administering the schedules to the kind of
cesxple we were to reacnn. Additionally, the interviewers were given
supervised field practice in techniques of interviewing uncooperative
subjects which training proved useful in securing the cooreration of many
who would have n&rmally'been.excluded from this study. Rarely, was the
schedule administered in any one period; more often than not, the .
interviewer visited the respondents' homes as much as four times before
completing the interview.

The interview schedules appearing in zppendices 2, 3, and L,
were not near as time consuming as the previous one discussed; however,
they provided somz of the information requested and was very relevant
to the preject. The questionnaire appearing in appendix 5 was addressed

to wvoluntary organizations,




The other devices used will be discussed under Section C
of this chapter.
C. EXPEHIMENTAL TEACHING, TESTING AND EVALUATION

As mentioned earlier, experimsntal teaching was the secondary
objective qf the project. To achieve this objective, four classes were
established; three in the rurzl communities and one within the bounclaries
of Tuskegee Institute. The variations in each class were designed
firstly tc capture the interests of the participants and secondly to
identify as objectively as possiblie which class showed the greatest
progress. For purposes of this study, progress was measured in terms
of five criteria: (1) Class participation, (2) attendance, (3) teacher
evaluation, (li) differences in grade equivalent between the first
administration of the Gray Oral Reading Test and the grade equivalent
3t the final administration of the Gray Oral Reading Test and (5)
changes in 1Q as measured by the Wechsler Adult Intelligence Scale at
the beginning of the teaching process and at the end. Each class wac
structured according to the following:

1. Class of twenty-three illiterz*e persons met Mondays,

Wednesdays, and Fridays for one hour each evening. They

met from Frbruary to May, 1965 and wers discontinued.

s

Class began again in Septem'ber, 1965. On Mondays., the
participants were introduced tc familiar objects --
ash tray; flash light; umbrella: et cetera -- they werz
asked to descrike the chjects in their owm words then
they were taught to write and read what they said in

describing the objects. Although some had never used a
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pencil, they all were asked to start at the same place.
On Wednesdays, they were shown a thirty minute movie of
their choice and then they were asked to tell everything
that ithey remembered seeing in the movie. The teacher
recordec what each one sald and on Fridays they were
tavght to write a.nd read what they said they saw in the
movie on Wednesdays. Th: age range of this sroup was
sixteen to forty.

2. This class of thirty-one was exposed to conveniionsl
techniques using the overhead transparency projector and
special preparations by Reader's Digest. They met from
March to May, 1965. Class began again in September, 1965.
An experimental technique was employed for a short period
as follows; participants were given a stipend of ten cents
for every hour they attended class and those who fell in
the top fifty per cent of the class were given an increase
in stipend, ranging from eleven cents to fifteen cents for
the second week depending on achievement. Achicvement was
deteminegi by conventional means. The procedure was re-
peated every two weeks. It was interesting to see the
struggle for the upper strata of the upper fifty per cent
of the class. Hence, there was an increase in desire and
rapidity of learning due to incentive payment. The age
range was forty-one to eighty-two.

3. The procedures in this group of thirty-three were identi-

cal to group 2 above in that the conventici:al method of
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teaching was used. However, this group did no% receive a
stipend for attending class and met on Tuesdays and
Thursdays. The age range was eighteen to for ty. Further,
this group covered the same amount of material in itwe
meetings as group 2 .n three meetings per week. The class
met from March to May, 1965. Class began again in
September, 1965.

i

he Class of thirty-one illiterate persons mat Mendays, Wednes-
days, an? frijdays. 1In this class, no onjacts were used
saly thirty minute films. The films were those of the
participants own choosing. The teacher ard the contracting
gency seleciel a variety of films that we theught would be
of berefit to them; and from these, the participants
selected those in « ich they were interesitei. Tach day,
the participancs sar: Laught to write and read whal hey
remerbered about tha2 ?i'm. This was a more heker:.g2neous
group in terms of azg:. They ranged in age from tweniy-five
to sixty-three. “"

Tha participants in each class ware tested at the beginning
:‘3@' with the Gra:{r Oral Reading Test to determine their grade equivaient (read-

JRRZY H .

_»w’*r

ing lovel) ani «ith the Wechsler Adult In 3lligence Scale to debermtia.
vielr IQ. A sample of the pariisipants were again tesind a; he end of
the teaching prijram to determine changes in reading levels and IQs.

The investigators had to use a sample of participants for th2 il test
because the We: sler Intelligence Scale, in par'tcular, is quite time

¢ nsuning to administer; partizijants migrated to other arsiz of the
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country and some participants who were referred to other programs which
offered financial buttressing were accepted and; therefore, were not
available for final testing.

At the end of the teaching and testing phase, both teachers
and participants wer: asked to evaluate their experiences. Their
reactions as given on the instrumeats appearing in Appendices 6 and

7 will be discussecd in Chapter IV.




. . . o % ¢
4z : . Lo N <
. . U I D e A C e - . N R ~ . ) " ‘ . - - . B ) = >,
3 e e mom et i e e e it S it W et e et 7 e S L R 2 O Wit pyctl et e .
i

CHAPTER III
ANALYSIS OF THE DATA
=, A. PERSONAL DATA
The information ubtained wnder this heading was primarily:

R Flace of residence, sex, age, social sesurity number and family =isz,
| Two pf these variasbles; age and sex, will be used frequently throughout
this chapter in their relationship to cther relevant variabies.

During thz Lwelve months of intensive interviewing, 656 adults
were interviewed. Table 1 chows the age and sex breakdown of the inter-
viewees.

TAELE 1

e Sex aud Age of a Sample »f Functionally Illiterate Adults in
» Macon County; Alabama Completing Irterview Schedule

= AGE GROUPS : o
. SEX 15-24 25-3k  35-Bk  L5-5n  O5-BL 85 & Vedien
. Over Total Age
Male 16 9 2l 33 L7 51 180 59.5

B Female 43 67 104 98 55 7L LB L5
r TOTAL « . 59 76 128 31 2 122 658 e

Of the 658 adults interviewed, 180 were males with a median

< age of 59.5 and U478 were femalecs with a median age of L9.5. I+ is not

surprising that 27.35 per cent of the interviewess are male. In general,
the malzs Jere away from home trying to earn some form of subsisbence
for the family. Additionally, it must te noted that 25.33 per cent (51)
- of the 133 mal:s were 65 years and older whan interviewed, while only

14.85 per cent (71) of the L78 fz2males were €5 years and older when inter-
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viewed. Percentagsowise, there were twice as many old males around the
house as Liere were old females. Ib night be inferred here, tba-vefﬁz‘é ’
that the advanczd age »f the males was a factor as to why they were
around the homes when the; Irberviewers visiiad the families. Probably,
the most significan®, explznation for the small number of males interviewed
was the fast that males ridgrate in largar numbers than females even though
thelir migratory pattsrn; are primarily seasonsl and for short periods
depending, of course, m thelr ociupsziional skills. Ior example, hun-
dreds of males migrate from Macon County to Florida during the fruit-
picking seagon; severial move from county to county within the State of
Alabama along with th.e itinerant loggers; and still more can be
classified as odd-jobbers who are always in pursuit of an odd-job with-
in thelr own environrment.

The rural femal: expressed the desire fo stay at home to take
care of the children evemn though, in most instances, if they migrate their
economic misery could possitly change in only one direction =- for thaz
baiiare The rural female, who is functionatlly illiterate, is less anxious
to change her environment than is the functionally illiterate male.

The male is willing to take his chances in pursuit of a better life
financially. Under Yhie circumstances, he is always on the wove. In
essernce, the rural functional illiterate male has unknowindly defied

2ll conventional techniques of recruitment for most government spomsored
programs. (If he is to be informed, a lot of effort must be put forth
in informing the wife first). The factors discussed are those to which
can be attributed the imbalance between males and females interviewed.

It should nob, at this point, be construed thet there are more functionally
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i1litorate females in Macon County, Alabama than there are males.

Assocliated with information relative to personal data, the
investigators sought \- > datermine the interviewscs who regarded themselves
as heads of households , and also those having social security numters. Of
the 658 interviewees, 303 (L6%) indicatz1 taat they were heads of house-
holds. One hundred forty-four (L47.5%Z) of the 303 were females. For |
purposes of this s%ady, the investigators defined the head of the

houge® 11 a3 the primary wage earner and this definition was explaiaed

to each interviewee., Among the functionally illissrate rural families

€Mt .

in Macon Cuunty, it may be inferred that percentagewise, there are as

many female head: of households who are primary wage sarners as there are

Lram
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males who are heads of househclds and primary wage earners. Subsequent
discussion in this chapter will treat, in some detail, the present
occupation of males and f=xiiles participating in this study. Such
dgiscussion shoald reveal some informztion on the income ran.: status

£ the primary wage earners in this universe.

Information was sought concerning the interviewees' social
security card and this information, while it was useful for identificabiu::
Jurposes, was more meaningful in tems of getting some inzight into
the interviewees knowledge of the value and use of social security within
the economic system of the cociety. Five hundred and one (76%) had
social security cards. Of the 478 females who zompleted the interview

edule, 332 (69%) had social security cards whiie 169 (94%) of the
180 males had social security cards. It must be noted that of the
658 funciional illiterate ao;ults who completed the interview schedule
157 (11 males and 146 Females) had no social security. cards. Various

reasons were givan by the 157 who had nc sosial s:lurlty card as to
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why they do net have cards. The females, in particular, pointed out
that their husbands have cards and they do not need them; some said
they have never worked; and still others want to know what good will
it do Yo have a social security card. In cases where adults were found
without social security cards, the interviewers made the necessary
referrals after informing them of the importance of participating in
the social security program.

Table 2 shows the marital status of the 658 participsnts
interviewed.

TABLE 2

Marital Status of 658 Functional Iliiterate Adults in
Macon County, Alabama
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2 - ® » & 3 & 2
s a4 S 4 4 4 B & 2
Male 130 2 2 1 6 19 20 180
Female 29 S 3 24 8 52 i
TOTAL . . U429 8 13 Yy 3¢ 102 72 658

Of the 658 functional illiterate adults, 429 were legally
married and 8 are living in common-law marriage. Two hundred and
twenty-one of the 658 adults are, for some reason, living without a
spouse. Forty-six per cent (102) of these living without a spouse are
either widows or widowers, and 13.6 rsr cent (30) either left their
spouse or thelr spousz left them.




An effort was made to identify the size of the families contacted

and also the number of persons living in one building. It was found

that families ranged from 3 to 32 in size and it was also found that

there were as many as 27 liviﬁg in one building. Of these 27 persons,
17 were sixteen years of age or less. Tlie family size dincludes members
(chi].dren) of the family who have migrated to other arsas, but who still
keep in touch with their parents.
B. EDUCATIONAL BACKGROUNI

The most significant, factor in this study is the educational
grade levels of the respondents ard the many attendant factors which
could have inflvenced the grade levels reported. Table 3 shows the
gz;adte levels the interviewees reported that they hare cornpleted.

TABLE 3

Anterviewen:s Reported Grade Levels Comple'ed

_ _ GRADES

SEX 0 1 2 3 L &5 6 7 8 9 ToTAL
Male 713 11 27 24 20 27 24 23 ) 180
Female 1 18 2h 42 b2 108 95 117 22 478

2
TOTAL.. 8 31 20 51 66 62 135 129 139 26 658

Of the 658 participants, 632 (96%) reported that they had
completed the eighth grade or less. Percentagewise, more females went
above the eighth grade than did males. Two and two-tenth per cent of
the 180 males reported that they had completed the 9th grade and L.6 per

cent of the females reported that they had completed the Sth grade. It

must be npoted that 572 or 86.9% of the 658 respondents dropped out of
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schocl between completion of the 3rd grade and completion of the 8th
grade. It has been found in this study and others currently in progress
on Tuskegee Institute's campus that there is little or no relationship

-
between reported grades completed and actual grade level. It is quite
common to have a person report that he has completed the 12th grade and
when tested with the Gray Oral Reading Test, his reac’ng grade equiva-
lent may be established as second or third grade. While this study ﬁas
aimed at the most illiterate adults subsequent expeviences by the
investigators seem to indicate that the supposediy high school graduaie |
in many instances should be included in the study -

While several other factors will be examined under educational
background, the most intriguing and maybe puzzling to the conventional i
educator is the number of times a child must transfer before he can
complete high school. Let us examiné ore case which is £till in existence
in Macon County -- childrem born in the Brownsville communiity attend
sciiool there until they complete the fourth grade; ther they are trans-
ferred to Washington Public School, twenty miles from Brownsville where
they complete the sixth grade; again, they are transferred to the Lewis
Adaums Public School which is twenty-two miles from Brownsville where
they complete the seventh grade and for the final go-a-round, they are
transferred to Tuskegee Institute High School which is twenty miles
from Brownsville where they can start the eighth grade and contimue
through the twelfth. In a County with a preponderance of Negroes,

only one Negro school (Macon County Public Training School) is available

. % o s
i, «
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where children can go from the first through the twelfth grades. Getting
an education in Macon County today is still rather hazardous s Or maybe

©
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for scme exciting because of the series of transfers, but for the adults
with which this study i< concerned, getting an education was more than

hazardous. Recognizing that today, children have free bus transportation

nnnnn A Tmanlon ol o __,__ Y 'R T
and cther luxuriecs such a5 used bocks being handed down Lo them, the

problem of getting an education may have been greatly simplified as
compared to their parents. Did functional illiterate adults have free
transportation, textbooks, lunch programs and so forth?
Table L shows the responses given relative to transportation.
TABLE L

Responses Given by Ianterviewees Relative to
Transportation to and from Schocl

SEX N/& FREE BUS  PRIVATE TRANSP. WALKED TOTAL
Male 3 20 2 155 180
Fmale 3 n 5 L8
TOTAL . . & 01 7 AN 58

Ci the 658 functional illiterate respondents, 55l or 8l per
cent had to walk to school. Ninety-one or 13.8 per cent hzd free trans-
portation and seven were taken to school by their parents or guardians.
Eighty-six per cent of the males walked to school and 83 per cent of all
females walked to school. Both sexes were determined tc make an effort
but, at the same time, primarily betycen the third and eighth grade,
they had to drop out. As reported by the interviewees, walking o school
was not the worst thing during the dry seasons of the year, but during
the rainy seasons of the year the roads and/or psihways were often im-
passable. Three hundred and seventy-nine interviewees (57.5%) reported
that during the rainy seasons, they could not attend school because the
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roads and pathways were always closed. Table 5 shows the distance the

respondents had to travel to school.

TAELE 5
M1les Traveled Uy Respondents to School
n/gm 1-3 4-6 7-9 10&CVER TOTAL B
Hale L 21 8o 53 13 9 180
Fezle L 46 28 18 u 02 LT8
Total 8 67 328 181 Ll 30 658

=

Two hundred and fi:ty-five (38%) of the 658 respondents

traveled four to six miles or more to school; thirty of the respondents,
(2 males and 21 females) traveled over ten miles to school. Obsecrving
from Table b that 554 of the 658 respéndents wvalked t¢ school and
relating this to the miles traveled, it is little wonder that there
are as many functional illiterates in Macon County, Alabanma.

Table 6 shows the number of teachers in schools attended by
the respondents.

| TAHE 6

Number of Teachzrs in Schools
Attended by Respondents

SEX NA 1 2 3-6 7-10 11&OVER TOMAL

Male 3 97 I 11 11 17 180
Female 3 208 109 54 38 6 u18

TOTAL.. 6 305 150 65 L9 83 658
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Three hundred and five (146.3%) of the 6E3 respondents attended
schools thai had only one teacher in the school and 150 cv 22.7 per cent

attended schools with only two teachers in the entire school. These

acts counled with a comparatively abnormal short school vear made it

m
oo

highly conducive, for many adults, to drop out of school when they were
youths. School was never challenging :. most of the students. Their
teachers were, in many instances, not higl. school graduates. The
school was a place to congregate not necessarily an institution de-
signed for teaching nor for learning. Table 7 indicates the number of
rooms that were in the schools attended by the respondents.

TABLE 7

Number of Rooms in Schools fttended by Respondents

SEX N/A 1 2 3-¢~ i-10 I1& OVER TOTAL
Male 3 96 38 13 8 2c 180
Female 3 203 W2 8 ¥ 9 L78
TOTAL.. 6 299 150 68 A 91 558

Forty-five per cent (299) of the 658 respondents attended one
room schools; 23 per cent (150) attended #wo-room schools; 31 per cent
(203) attended schools with three or more rcoms and one per cent (6)
attended no school or did not respond to the question. Of the 658
rarticipants, LL49 or 68 per cent of all the respondents attended on
or two-room schools. One hundred and thirty-five or twenty per cent
of all the respondents attended schools with seven or more rooms. The
155 respondents who atiended schools with seven or more rooms wers those

living in or near enough to Tuskegee which was the only place in Macon
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County where seven-room schools were to be found twenty years ago. It
may ve inferred here that the schools that were available to the varti-
cipants were rather small and limited in space. To determine some of
the conditions under which the respondents attended schools, the investi-
gators scught to Cdetermine, among other things, the enrollment of the
s.1ocls attended by the respondents.
: Table 8 snows the enrollment in the schools attended by the
participants.

TABLE 8

Number of Students Enrolied in Schools
Attended by Respondents

1 51 101 151 2m 251 300
thru thru thru thru thru thru &
SEX N/A  TNENOWN 50 100 150 200 250 300 Over TOTAL

Male 3 15 3% 70 23 6 1 5 22 180
Pemale 3 34 62 18 B 2 8 22 55 LB
TOTAL.. 6 69 97 259 78 33 9 25 81 658

Tt can be observed from Table 8 that 259 or 39 per cent of

ail respondents attended schools in which there were 51 to 100 enrollees

and 97 or 1k per cent attended schools in which there were 1 to 50 i

enrollees. Two hundred and twenty-six or 3l per cent attended schools

having 101 or more enrollees. Twelve per cent of all male and female
respendents attended schools with 20l or more emnrollees. Sixty-nine "
i of the respondents did not know what the enrollment was in their schools. |
An analysis of Table 7 revesled that uh9 of thc 458 respondemts attended S

one or two-room schools; in Table 8, it is indicated that 356 of the

N 658 participants attended schools having one to one hundred enrollees.
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One may infer that in most instances, the schools were nﬁ.serab]:y over-
crowded. Overcrowded schools are among the major problems yet to be
solved by school administrators and educators in Macon County., Alabama
up to this time.

Four hundred and eighty-three or 73 per cent of the 658
respondents indicated that their schools had wood heaters; 102 or 15
per cent indicated that their schools nad coal heaters and the rest,
where applicable, had fire places or central heating. -There are no _
more wood heaters in the rural schools of Macon County, only coal
heaters. The fuel fcr heating the schools was supplied from varicus
sources; 213 of the respondents indicated that the County provided the
fuel; 292 indicated that members of the community provided and brought
fuel to the schools; 140 indicated that the pupils provided their own
fuel, and 13 indicated that their teachers provided the fuel that
heated their schools. Surprisingly though it may appear, the County
\ provided heating for schools that were attended by 32 per cent of the
‘ respondents. Among the interesting experiences of one of the interviewers
wac the answer given to her query about the adequacy of the heating for
the school This schocl, in particular, is a two-room, two-teacher
school with an enrclliment of 95. The principal, emphatically, stated
that although the one coal heater is inadequate, it makes the school
bullding much warmer than the children's homes; in the circumstances,
attendance during the winter months is always very good. What the
heating conditions were in this very school twenty years ago can only

be imagined as told by the respondents who attended that very school.
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Of the 180 males interviewed, 27 or 18 per cent indicated that
they got free textbooks while they were in school and 11l females or
2Ly per cent of the 478 interviewed indicated that they got free tvextbooks
while they were in schocl; therefore, of the 658 respondents, 21 per
cent were provided with free textbooks while they were in school. The
investigators received no information as to how the other 79 per ceut
of the respondents got their textbooks.

One hundred and three or 15 per cent of the 658 respondents
indicated that they attended schools in which there were hot lunch prozranms.
Table 9 indicates how the felale respondents got lunch while attending
school and the reported grades they completed. The investigators were
assuming here that hunger may have been a primary reason why the
respondents dropped out of school.

TARLE 9

Means through which Female Respondents were Fed
when they Attended School and Grades Completed

m— —
_ —

Frée Brought Went

Grade Hot Hot Lunch Heme Ate at Did

Comp. N/A TLunch Lunch Bux  For  a Store Without Total
0 1 1
1 3 1 13 1 18

2 9 9

3 1 3 20 2l
b 7 35 L2

5 3 5 33 1 42

6 1 4 5 9k 2 1 1 108
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TARLE 9 (continued)

Free Brought Went
Grade Hot Hot Lunch Home Ate at Did
Comp. N/A ILunch Lunch Box For a Store Without Total
7 1 h 10 76 1 1 2 95
8 3 7 31 (4 1 7
¢ 1 1 3 1 1 _ 3 2

TOTAL 9 21 6L 369 5

ro

8 um

Of the 478 females, 369 or 77 per cent carried lunch to |
school; 6l or 13 per cent bought hot lunch; 21 or four per cent got free
lunch; 8 went through the day without lunch; 5 went home for lunch and
¢ ate at a nearby store. Examininrg Table 9, the means in which the
respondents were fed while they were in school may have been a primary
factor which enhances dropouts. For example, 21 of the 478 female
respcndents got free hot lunch; 8 or 38 per cent of these 21 completed
the 8th grade or better; 6k of the 478 bought hot lunch; 3L or 53 per
cent of the 6l finished the 8th grade or better; 369 of the &78 fenales
carried lunch to school; 88 or 23 per cent of the 369 finished the
eighth grade or better. Percentagewise, more female adults (717%)
who had to carry lunmch to school dropped out between grades 8 and 9
than female adults who either bought hot lunch (47%) in schocl or gotb
free hot lunch (62%) while they were in school. Pe . :tagewise, more
than twice the number who bought hot lunch in sch o1 finished the 8th
and 9th grades as compared to those who carried lunch to schoo]:. The
probabilities are that the lunch they carried to school was not much

of a lunch. Regardless of how bad or good the lunch pr zrams wsre, the
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fact is that 139 or 29 per cent of the 478 female respondents completed
the eighth grade or better.
Table 10 shows the means through which male respondents were
Ted when they attended school and grades complated.
TABLE 10

Means through which Male Respondents were Fed
when they Attended Scheol and Grades Completed

Bl L e e e e e A ey ]

Free Brought Weni
Grade Hot Hot Lunch Home Ate at Did
Comp. N/A Iunch Iunch Box For a Store Without Total
o 1 5 1 [
1 2 3 [ 1 13
2 11 11
3 26 1 27
L 1 2 20 1 2l
5 1 1 17 1 20
6 3 23 1 217
7 Ly 20 2L
8 2 18 1 1 1 23
°  _ . - 2 . _ 2 _\
3 6 180

TOTAL L 1 15 149 2

Only thize categories here worth mentioring, 149 or 83 per
cent of the male respondents took lurch to school; 15 or 8 per cent
bought hot luncn and 6 or 3 per cent went tkrough the day without
lunch. Only one of the male respondents had a free hot lunch program

in his school and peculiar enough, he completed only the fifth grade.

¢
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Fifteen per cent (27) of 211 males interviewed completed the 8th grade
or better.

Of the 858 functional illiterate adults, 518 or 78 per cent
carried some form of lunch to schocl; 79 or 12 per cent bought hot lunch;
22 or 3 per zent got free hot lunch; and 1l or 2 per cent had nc lunch
while they were attending school. Until more is known abouw the kinds
and quali.ﬁy of the lunches that were carried to the schools, free hot
lunch programs, and hot lunches which were purchased by the students,
the investigators must remain dubious as to whether poor food and/or
the lack of good food was a contributing factor to school dropouts, in
the first instance and subsequently illiterate adults. The fact is,
regardless of what the lunch program was, 166 or 25 per cent of the
658 functional illiterates interviewed completed the 8th or 95h grade
and 75 per cent have completed 7th through zero grades.

Of the 658 respondents, 27 (% males and 18 females) indicated
that they had problems with their teachers; however, none gave this as
a reason for their dropping out of school. Subsequently the reasoﬁs
given by the respondents as to why they dropped out of schocl or never
attended school will be discussed.

The evidence, up to this point, is not entirely suggestive that
the respondents had optimum conditions under which to attfand schools;
rather, it would seem to suggest that the respondents were making an

effort cgainst all possible odds to get an education. Information was

‘sought as to the annual amount spent by the parents of the respondents

while they were in school. Table 11 indicates the amnual amount spent

for education on the female respondents by their parents and the grades

U
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' completed by the respondents.
TABLE 11

Annual Amount Spent for Education of Female Respondents by
Parents and Grades Completed by Respondents

——r— —

L $15 $10 $5  Less ,
Grade $20& thru thru thra than Not
Comp, Over ~ $19  $14  $9 = &5 Given Nothing  Total

Fg 0 ’ 1 1
< 1 1 1 5 3 3 18
.4, 2 L 3 2 9
ll O 3 1 2 17 2 2 2ly
b 5 7 19 7 b 42
5 1 L 1 9 7 [ 42
6 2 2 10 2L 37 2k 9 108
7 2 1 6 2l 36 20 6 95
8 16 10 19 25 28 1k 5 117
9 2 3 X _2 L 1 2 22
TOTAL 2k 16 L7 10k 157 87 L3 1478

One hundred and fifty-seven or 33 per cent of the 478 female
respondents indicated that their parents spent less than five dollars
($5) per year for their (respondents) education; 104 or 22 per cent indi-
cated that their parents spent five to nine dollars ($5-$9) annually
for their education and 43 or 9 per cent of the female r~spondents indi-
cated that their parents spent nothing for thelr sducation. Percenage-
wise, the more the parents were able to spend on the female respondents,

the longer they were shle to stay in school. For example, 83 per cent
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of the female respondents whose parents spent over $20 per year for
their education, completed the Tth grade or above: 87 per cent of
a\‘( those whose parents spent fifteen to nineteen dollars ($15-$19) per
“ year for their education. completed the 7th grade or above, and 32 pex
cent whose parents spent nothing on them completed the 7th grade or
above. Parents who spent from $15 to $19 amnually for their female
children's education had Lh¥ more of them finishing 7th through 9th
grades than did parents who spent less than five dollars ($5) annually.
Even though the amount spent was relatively small, the figures reveal
that there is a positive correlation between the amount spent annually
for education by the respondents parents and the grades completed by
the respondents.

The implications here are far-reaching; the County Govern-
ment exerted little effort in meeting the educational needs of the
majority group and the majority group had absolutely no voice in the
Government of the County. Since that time, the situation has changed
significantly in one direction; now the majority group in the County
has a voice in the governmment but the results of their voice cannot be
accurately and objectively evaluated. Time and the events of time

within the framework of the democratic process must be permitted to have
»

its course.

Table 12 indicates the annual amount spent for eﬁucation on the
male respondents by their parents and the grades completed by the
respondents.

TABLE 12
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TABLE 12 (continued)

Annual Amount Spent for Education of Male Respondents
by their Parents and Grades Completed by Respondents

$15 g1 @ Less
Grade $20& thru +thra- thru than Not
Comp. Over $19  $1h  $9 $5 Given  Nothing Total

G 1 L 2 7
1 2 1 2 3 3 2 13
2 3 5 2 1 11
3 2 L 1 8 2 27
n 1 1 3 15 L 2L
5 2 3 9 2 L 20
6 1 6 13 5 2 27
7 1 3 8 8 2 2 - 2l
8 3 "3 Lo 13 23

2 — = | —_ — £ - L
TOTAL.. 5 5 12 33 18 32 15 180

It may be observed from Table 12 that 78 or L3 per cent of all
male respondents had less than five dollars swent annually for their
educational needs; 33 or L8 per cent had from five to nine dollars
spent and 15 or 8 pe. cent indicated that nothing was spent by their
parents to meet their educationsi needs. The pattern among the male
respondents in terms of the fimancial aid they received from thelr
parents while they were in school is similar to that of the female
respondents. The one very important fact among the females remained
constant among the females -~ the more money that was speat by “he

parents, the lorger the respondents stayed in school.

©
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The respondents were asked vhat were the chief reasons why
they stopped attending school., Table 1% indicates the chief reasons
given by the female responGunts as to why they stopped attending
school.

TABLE 23

Chief Reasons Female Respondents Stopped Attending
School and Grades Completed

GRADES
REASON 0 1L 2 3 4 5 & 1 8 9 |Total
N/A. 2 2
Health 1 1 3 ¢ 2 5 L 3 21
Economic 1 8 7 1 18 18 32 26 .40 6 167
Parents Died 1 3 2 & 1 §5 2 16
Finished
Local Schooi 1 1 17 9 7 1 36
Got Married 6 6 5 2, 21 28 6 96
Uninterested
Step Parents
or Guardian 1 1 1 1 5 2 1 1 13
Lost Interest 1 ‘1 3 6 1 12 12 2 52
Got Arrested ) 1 1 2
Got, Pregnant 1 1 3 2 1 T 13 28
OTHERS _ 31 1k 5 1 8 39 3 U8

TOTAL. « «« 1 18 9 24 Lz )42 108 95 117 22 k78




According to une female respondents, 187 or 35 per cent stopped
attending school for economic reasons. One hundred and twenty-one or
72 per cent of the 167 compisted the scventh grade or less. At grade 8,
rore female respondents dro.ped cut for economic reasons (LO} tharn in
any other grade. Ninety-si;c or 20 per cert dropped out of school t¢ get
married. Tweniy-eight or 29 per cent of the 96 females whc dropped out
of school to get married had completed the eighth grade or less; the
bulk of them, however, (62) dropped out betwsen the 3rd and 7th grades.
The reader should not be surprised that girls dropped out cf school at
the third grade to get married because several reported that they were
over fourteen years of age when they first attended school. It should
be noted that 28 of the female respondents dropped cut of scheol be-
cause of pregnancy and one of these reporved that she became pregnant
in the first grade. This surprisingly was easily validated because
she had reached the age of puterty approximately two yesrs before she
first attended school. Fifty-two or eleven per cent droppza out of
school because they lost interest; one of the 5: female respondents lost
interest in the first grade but the majority (39) Lost interest from
the 6th through the &th grade. The implications here are that th-se
39 respondents may have been rescued from the ranks of the illiterates
if they were challenged with qualified teachers and interesting subject
matter. Thirty-six or 7 per cent . f the respondents dropped out of
school because they had finished +he local school and had no means of
transportation to another school. If transportation had been available
for these 30 respondents to attend other schools, tney tco, might have

been rescued from the ranks of the functional illiterates. Further
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cbservation revealed that these 36 dropped out at grades Li=9, which wovid
seem %o suggest that there were terminal schools for all the grades from
ith grade up through the 9th. As indicated earlier, there is still at

least. cne public school in Macon County. A7abama which terminstes st
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the fourth grade. There is evidence as given by the respondenis and
relics of several old school buildings which seem to verify the fuot
that there were several terminal schools in Macon County over the last
thirty years. Table 1) indicates the chief reason given by the male
responcents as to why they stopped attending school.

TABLE 1l

Chief Reasons Male Respondents Stopped Attending
School and Grades Comgpleted

N/A 1l 2 3
Health 1l 1 1 1 3 1 8
Economic b 7 9 22 20 17 17 16 1 3 129

Parents Died 2 1

[ 2]
=
UL

Finished
Local School 1 2 2 2 1 8

Got Married 1 1

=
W

Urinterested
Step Parents
or Guardian 1 1 1 1 2 6
Lost interest 1 1 1 1 2 3 2 1l

Got Arrested 1

~ lO\ i~

OTHERS 2

1
198)

TOTAL. . « « 7 13 11 27 2, 20 27 24 23 L 180
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One hundred and twenty-alne or 72 per cent of the one hundred
and eighty male respondents stopped attending school because of economic
reasons; eleven or six per cent lost interest; 8 or L per cent finished
local s~.o0l and eight or four per cent stopped attending school because
of poor heaith. A4s may be observed from Tables 13 and 1ll, economic
reasons were the chief caunes of school drop outs and concequent
illiteracy; however, other atiendant factors given by the respondents
could be responsible for several hundred drop outs in thé County and
should not be given any less consideration.

The foregoing section has treated, in some detail, the
educational background of the 658 functional illiterates interviewed.
The information has, thms far, given an insight into how people who
are innocent of their arrival into a given community or region, for
that matter, can be effectively zonilticned futo accepting ignorance,
subservience, and poverty.

As was umecnvered in many instances by the team of interviewers,
local businessmen, landlords and employers who are one and the same
person in many cases prey on the lignorance of their captive audiences
(the illiterates) by freely opening charge accounts for them. They
make night deliverices of groceries to them in what is commonly kmown
as the rolling store. The illiterates never kmew how much they owed
and they were always behind in paying; several have related their
experiences of paying for a television set or radio set and only
owing two peyments on it when it was repossessed. The truth of these
experiences canpoh be validated since the bookkeeping is only done at

sne end of the continuum; however, some of the most entlcing articles




33
used (television and radio) to trap the illiterate into a never ending
charge account turned out to be the most powerful instruments in

enlightening him. Television in particular, and the news casts from
the nationzl networks have done more to change the illiterate person's
concept of himself and his role in his society than any other single
mass communication media. From the interviewers point of view, a spark
has been lighted among the illiterates and only education can keep it
burning away at the destructive forces of ignorance. The point here
is that the exploiter has put into the hands of the exploited the tools
which have begun to obliterate the exploiter.
C. THE CHANGING EDUCATIOMNAL ASPIRATIONS OF THE FUNCIIONAL ILLITERATE

One may think that functional illiterate persons are hopeless
after reaching certain ages and have lived within one environmeat all of
their lives. This is not true now even though there is evidence that this
was true ten tc twenty years ago. They have hopes and expectations, and
several, as will be indicated in Table 15 wish to improve their station
in life. Firstly, all respondents were asked, would you go back to echocl
if you had the opportunity to do so?

TABLE 15
Responses Receivid from Female Respondents ase

to their Desire %o go Back to School and their
Age Range

AGE
RANGE N/A IES 0 TOTAL
15 - 2 1 42 L3
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TABLE 15 (continued)
AGE
RANGE N/A 1ES X IOTAL
25 - 3k 6k 3 67
35 - b 102 2 10k
L5 - 5L 1 95 2 98
55 - 6l 1 87 7 95
65 & over _1 _62 _8 . i g
TOTAL . . . h L52 22 L78 '

Four hundred and fifty-two or 95 per cent of the female
respondénts indicated that they would go back to school if they had a
chance to do so. It is pathetic, yet interesting to note that 87 per
cent of all females 65 years of age and older indicated that they would
go back to school if they had a chance to do so. Age is not a limiting
factur in thelr desire to go back to school. Im one of the experi-
mental teaching classes, both 2 mother and her son were enrolled, their
ages being 84 and 63 respectively. If all the persons who wanted an
opportunity to go back to school should get it, thousands of Negroes

in Maccn County who are now "underemployed" or "unemployed" would be

enrolled in adult schools. Table 16 indicates the responses received

range of thelr ages.
TABLE 16

Responses Recelved from Female Respondants as to
Desire to go Back to School and their Age Range

from female respondents as to their desire to go back to school and the i
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'TABLE 16 (continued)

me——
——

AGE

RANGE N/A IES o TOTAL
15 - 244 16 16

25 - 3L 9 9

35 - L 1 22 1 2),

45 - 54 31 2 33

55 - &l 1 Ly 2 L7

65 & over 1 _W6 b _51

TOTAL . . . 3 168 9 180

One hundred and sixty-eight or 93 per cent of all male
respondents indicated that they would go back to school if they had a
chance to do so. Ninety per cent of all male‘s sixty-five years of
age and older indicated that they would go back to school if they had
a chance to do so. One hundred per cent of all male respondents
15 - 34 years of age indicated that they would go back to school if
they had a chance to do so. There is no doubt in the investigator!'s
mind that all respondents, males and females, have recognized that their
world is hostile and hazardous to iive in primarily because they
(respondents) are illiterate. Secondly, an effort was made to identify
the respondents interests in terms of what they would want to learn.
Table 17 indicates what the female respondents say they want to learn
most when they go back to school. The raiicnale here was to get the

respondents to assist in identifying their most urgent educational needs.




TABLE 17

Responses Received from Female Respondents as to

what they want to l.earn Most

- AGE NOT READING,

RANGE GIVEN WRITING, & ARITHMETIC  TRADE TOTAL
. 15 - 2} 3 34 6 L3
25 - 3, 3 19 15 67
. 35 - kb 6 89 9 1ol
15 - sl 9 9 10 98
. 55 - & 16 70 9 95 N
65 & over 1l s S -
TOTAL . . . 51 372 55 478 i
S,

Three hundred and seventy-two or 78 per cent of all femsle

i respondents indicated that they wanted to learn how to read, write, and
do arithmetic more than anything else. The implications here are ?
| tremendously important. The respondents have recognized through years 7/"‘
- of hardships and ec;mcmic deprivation that being able to read s Write |
é‘? and calculate is not a luxury but is a function of everyday living.

Fifty-five or 12 per cent of the femzale respondents said they
wanted to learn a trade. Among the fifty-five females are six who are
€5 years of age or older. Fifty-one or 11 per cent of the females did

not indicate what they wanted to learn most if and when they had an

opportunity to go back to school.
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Table 18 indicabtes the responses received from female
respondents as to what they want to learn most.
TABLE 18

esponses Received from Female Respondents
as to what they want to learn Most

AGE NOT " READING
RANGE GIVEN  WRITING, & ARITHMETIC  TRADE TOTAL
15 - 24 1 11 Iy 16
25 - 3k 5 L 19
35 - b 2 15 7 2,
L5 - b 2 26 5 33
55 - 64 3 39 5 L7
65 & over 6 L3 2
1L 139 27 18¢

JOTAL . . .

One hundred and thirty-nine or 77 per cemt of all male
respondents indicated that they wanted to learn to read, writ< and
calculate more thar. anything else. Twenty-seven or 15 per cent want
to learm a trade most and 1l or 7 per cent did not indicate what they
want to learn most. Of the 658 I:espondents , 511 or 78 per cent indi-
cated that they want to learn how to read, write and calculate more than
anything else, $5 or 10 per cent did not tell what they wanted to leam
most and 82 or 12 per cent indicated that they wanted to learw a trade
more than anything else.

Tt may be observed from Table 3 on page 15 that 266 of the

respondents had finished the eighth grade or above. The investigators
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had assummed that persons with eight years and more of formal education

should be able to function effectively aud intelligently within their
rural environments. This assumption must have been wrong because some
of these persons who have completed the eighth grade and above have
indicated that they wantnd to go back to school to learn to read, write
»~ and do arithmetic. The functional illiterate person is aware that while
E he was a victim of "social promotion" in the classroom, a student of
) unqualified teachers and most serious of all he was the victim of a
system which predetermined his potentialities. The term "social
promotion" refers to the policy in schools which passes or promotes
all who-were enrolled in a particular grade to the next ‘B;ith no regard
to how poorly they achieve. Being a victim of all these unfortunate
ciizumstances, the vehicles throuvgh which he could emerge from his
dilerma were non-existent and the functional illiterate has accounted
for what is cormonly kmown in the affluent society as the "culturally
deprived".

The respondents were probed to determine if all they wanted
to do was really just tc be able fo read, write, and do arithmetic.
The object behind the probe was to determine if all they wanted was to
becoms literate cotton pickers, share croppers, loggers, etc. The in-
vestigators were satisfied with evidence from preliminary studies that
literacy is not a counterpart of share cropping, crtton picking, logging,
evc. to be literate is the first and most fundamrntal disqualifying
factor from anyone of the occupations mentioned. This statement is

particularly true in Macon County, therefore to improve the literacy
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levels of people without providing compensating occupational levels
would not only disrupt employer-employee relationship but would be
suicidal economically for those that are already poor. As literacy
are raised therefore saleable skills must also be taught to
those who have improved their literacy levels. Having this information
at hand, all respondents were asked to indicate the trade or skill which
they would want to learn most. This question as it was asked turned
ont to be a very important one because many of the functional illiterates
think that school, as it is known today. is a place where only reading,
writing and arithmetic is taught. Table 19 indicates the trade choices
of all female respondents and their age range.

TABLE 19

Choices and Ages of Female Respondents

—_ éGE GRFDLIPS
15 25 35 Ls 55 &
thru thru thru thru thru and

TRADE CHOICE 24 34 L 5L 6k over TOTAL
None 1 L 5 15 2L, L9
Nurse's Aide 21 22 37 24 16 9 129
Beautician = 3 12 9 ' )
1yping 7 9 L 1 2 1 2l '
Seamstress 6 18 39 56 L5 23 - 187
Cooking 1 2 L 3 5 5 20
Mechanic 1 1
Meat Processing 1 1
Welding : 1 1 2
Plumbing 1 1
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TABLE 19 (continved)

AGE _GROUPS

15 25 35 L5 55 o

thru thru thru thru thru and
TRADE C™ICE 24 3 b 5l 6ly over TOTAL

Other 3 2 7 9 11 8 _ho
TOTAL . . . W3 67 1oL 98 95 il 478

Forty-nine or 10 per cent of the 478 females gave no indica-
tion as to their trade choice, however 39 of the forty-nine were
fifty-five years old and older. Age seems to have been a factor in |
the decision taken by some of those who had no trade choice. The two
most popular trade choices among the females were seamstress (187)
and nurses's aide (129). These trade choices in themselves tell a
story -- the Veterans Administration Hospital is located in Tuskegee.
Macon County and several Negroes w;)ri: there as nurses's aides and they
have economic status if no intellectual status, the seamstress as seen
through the eyes of the functional illiterate female in Macon County
is her own boss and she determines in part how much money she earns by
charging her customers so much for making their dresses. The covmunity
seamstress like the nurse's aide that is employed at the hospital has
some form of economic securitys; in addition, by virtue of her many con-
tacts, she is a community or iocal leader. Traditionally, mechanics,
plumkers, and welders were considered skills exclusively practiced by
men but four women have chosen these skiils. Of the 1.0 women that
would like to be welders, one is between 55 to 4l years ¢ld and the
otlhier is 65 years old or older. As of this time, the investigators

cannot rationally or cbjectively determine the thiniding and/or past

©
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experiences of these t. 5 females why they would want t¢ be welders

in the "mic¢-afternoon or twilight" of their productive years. Probably,
the important thing to bea» in mind here is that four hundred and
twenty-nine of the four hundred and seventy-eight females want to train
in some salable skills and as of now the facilities for training are nct
available to them. Table 20 indicates the trade choices of all male
respondents and their ages.
TARLE 20
Trade Choices and Ages of Male hespondents Age Groups

%Zm

AGE GROUPS

15 25 35 L5 55 65
thru thru thru thru thru and

TRADE CHOICE 2y 3 Sk 6y over  TOTAL
None 2 7 19 28
Carpentry 2 3 9 11 8 33
Brick Masonry 6 3 3 5 Y 2 23
Barbering 1 1 2
Nurse's Aide 2 1 3
Typing 1 i
Tailoring 1 2 3
Cooking 1 1
Mechanic 6 5 10 3 8 9 Ll
Meat Processing 1 1 2
Electricity 2 1 1 L
Welding 1 1 2
Plumbing 1 1 2
Other i 1 2 9 m um 3
TOTAL . . . . 16 9 2l 33 L7 51 180
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Of the 180 male respondents, 28 or 15 per cent had no trade
choices. It is evident here that age was = factor in their decision

because 26 of the 28 who had no trade choices are 55 years ~1d and older

‘a.‘lzd +}'te 4+han +era - b
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etween L5 and 5k years old. The ihiree most popu-
lar trade choices were mechanics, ca.rpentry, and brickmasonry. Seven-
teen of the 41 mzles who selected mechanics to be trained in were 55
years old and older. ir{y-two of the 51 males who wers 65 years
or older chose some skill in which they would like to b: traimed; for
them, age is not a2 factor in choosing a skill they ave, however, too .
ajvanced in age to be taught that age is a li.miting factor in performing
certain skills.

Of the 658 female and male r2spondents, only seventy-ceven
did not want to learn some sort of skill, and 43 of the 77 were sixty-
five years of age or older.

The data have revealzd, up to this point, that 571 or 87
per cent of all the respondents want to learn a trade. Sinee facilities
%o teach the many skills chose;l by the respondents are very limited in
Macon County and the connnuxﬁ.ffies within the county, the respondents were
asked: Are you willing to }eave home to learn a trade? Table 21 indi-
cates the females! responsés and their ages.

/ TABLE 21

Female Responses as to Their Willingness to Leave Mome
to Learn a Trade and their Ages

AGE YES NO TOTAL
15 - 24 27 16 L3
2f - 34 36 31 67
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TABLE 21 (continued)
LGE YES NO TOTAI,
35 - bh L3 61 104
L5 - 5l 39 59 S8
55 - 6b 13 82 95
45 & over : _2 6 _n
TOTAL o o » o o 160 318 L78

Three hundred and eighteen or 67 per cent ot all females
interviewed indicated that they will r»st leave their homes to learn a
trade. Forty-six per cent of all femzles (L478) Sk years of age and
younger indicated that they were willing to leave home to go and learn
a trade. Table 22 indicates the males' responses and their ages.

TABLE 22

Male Responses as to Their Willingaess to Leave Home to
Learn a Trade and Their Ages

AGE YES NO TOTAL
15 - 24 16 16
25 - 3h 7 2 9
35 - kb 19 5 2l
L5 - 5k 16 17 33 -
55 - 6L 19 28 L7
65 & over L 47 o1

TOTAL o ¢« « & & 81 99 180
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Eighty-one or 5 per cent of the 180 males interviewed, indi-

cated that they are willing to leave home to learn a trade. Fifuy-
eight or 72 per cent of the 81 respondents are from 15 tc 5L years of
age and one hundred per cent {(16) of &l male respondents, 15 through
2li, indicated that they will leave home to go and learn a trade.
Percentagewise, more males (LS per cent) than females (33
per cent) indicated that they will leave home to learrn a trade. Indi-
cations are from this and other studies that Negro females in Macon County
are desperately in need of training; yet, relatively few are willing.
to leave home to get the training they need. The implications here are
numerous and must be clearly understood before the situation can be
objectively judged. Firstly, the Negro female is the anchor person in

the family; she is responsible for taking care of the children, grand-

children and maybe one or twe old folks who cannot move about. She is
alsc responsible for growing the home garder which is a very important
entity in the family's food program and most important, the Negro female
in Macon County, Alabama must always be around to make decisions on all
matters affecting the male (husband) whether he is there or not. In
essence, she is the head of the household who car..es every imaginable
responsibility including that of primary wage earner. In the light of
the foregoing discussion, the Negro female in Macon County, Alabama is
faced with a difficnlii decision to make when she is offe‘red.training

away from home.
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There is no doubt that she is in need of training but the
many inhibiting factors surrounding her life must first be removed

before she can confidently accept the opportunity to change.

- - E -

D, OCCUPATTON AND ECONOMIC STATIHS OF RESPONDENTS
It is quite conceivable that illiteracy is a by-product of
poverty or vice versa, whichever it is, there is a positive relationship
between illiteracy and poverty. 'Recognizing this fact, the investigators
souzht to identify the occupation and economic status of the respondents.
Table 23 indicates the occupation of the respondents and their sex.
TABLE 23

Cccupation and Sex of Respondents

) > ’

o) -~ i

c 8 8

5 23 o

'g o0 E -f-’i 3’ '8 E
= % & B & % § 4
£ = @ + - = Pty
§ & & &£ & § 3 £ 8 2
Male 1) 93 26 5 11 22 9 180
Female 28 104 11 55 17 31 222 10  Lu78
TOTAL . . 42 197 37 60 28 53 222 19 658

0f the 658 respondents, 197 or 30 per cent were farmers;
222, all of whom were females or 3l zSer cent were housewives and 28 or
four per cent were unemployed. The top wages for the domestic worker
was $17.50 per week with some fringe benelits such as free meals and
a half-day off on Saturdays or Sundays. The bottom of ths wage scale

for the domestic worker was $5.00 per week but with more fringe benefits.
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b In the "Society Hi]" Community" i .00 per week domestic generally
has a husband or a male companion who works on her employers farm or at

the saw mill. The ones who work on the farm are generally paid as much

aa R _ 00 nar davw from "aun un to aun dowm" mt thev 2re nmvided with
as $5:.00 ner dau Lhey are nrovided with

free housing. Some workers receive daily wages as low as $2.00 per

m day when work is available. Note here, the female is paid $5.00 per week
‘ and the male companion who works on the farm gets $5.00 per day (6 days
; 't‘ ) a week), totalling $35.00 per week, but then they have a free house.
= The condition of the house is another matter and will be discussed in

Chapter VI. In thic same community "Society Hill" there is a saw mill
and employees are paid as much as $60.00 per week, but then the owners
of the saw mill own the combination grocery zad dry zoods or "general®
store. Purchasing at this store is a vre-requisite to keeping a job at
the mill. Prices at the "general" store are generally a little higher
than anywhere else in the ‘Cou.nt.j;r and the accounts, of course, are kept
only by the store owners. Emplcyment among this group of people, and
in general, the functional illiterate in Macon County, Alabama should
rot be interpreted to mean that they are equitably reimbursed for
services rendered; they are only partially reimbursed for services
rendered. As a result of these imbalances between labor and wages, the
econonic status of the respondents aré deplorable. Table 24 indicates
the annual income of the female respondents and their occupation.
TABLE 2

Annual Income of Female Respondents
and their Occupation
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TABLE 24 (continued)
$2000  $1500 - $1000 $500 - Less than

Occupsation & over $1999 - $1499 $999 $500 Total
Farm Labor 2 L 1 5 16 28
Farming 5 17 18 10 54 104
Non-Farm
Labor 3 1l 6 1l 11
Domestic
Work 3 L 19 12 17 55
Unemployed 2 1 1 13 17
Retired 2 1 1 27 31
Housewife Only 18 L 15 9 176 222
Other L 2 _ 5 _3 _10
TOTAL « « . 35 3k 60 b2 307 L78

Three hundred and seven or AL per cent of all femaie respondents
irdicated that they earned less than $500 annually. Of these 307
females, 176 were housewives and 54 were famers. Only 35 or T per cent
of all female respondents indicated that their annual income was above
$2,000 and 18 or 51 per cent of the 35 who had income above $2,000 are
housewives. One hundred and four or 22 pgr cent of all female respon~
dents are farmers and 6L or 62 per cent of z11 female respondents who
are farmers have an annual income of $999 or less. Farming in the
econom’.¢c sense 1s a meaningless endeavor for those who say they are

the household with food duri

. o
- ¥ ws s o by - - 294 ———

ng certain periods
of the year, farming as it is done by the respondents serves as a device
to get them further into debt. Four hundred and nine or 86 per cent of

all female respondents have an annual income of $1,499 or less. The




)
o most wnfortunate thing about their condition was thab they recognized b
‘ their poverty and the many things of which they are deprived but they
could not do anything about it. Table 25 indicates the annual income ;
of the male respondents and their occupation. ‘;;h
TABLE ¢5
Annual Income of Male Re Hondents .,
and their Occupation K%
$2000 $1500 $1000 $500 1ILess
ana to to to than
Occupation over $1999 $1k99 $999 $500  Tubal
Farm Labor 3 1 2 1 7 1
Farming 17 - 18 25 12 2 96
Non-Farm ‘
Labor 13 L 5 2 2 26 s
Domestic
Work 2 1 1 1 5 o
Unemployed -1 6 7 .
Retired 1 1. 21 23 | | $
Other 1 1 - — 1 9 -
TOTAL . . . b3 25 33 18 61 180
Sixty-one or 3L per cent of ail male respondents indicated
that their annual earnin - was less than $500; of these 61 respondents, »
2l are farmers amd 21 are retired. Ninety-six or fifty~three per cent g
of &1l male respondente ave farmers and 79 or 82 per cent of the male e

respondents who said they are farmers indicated that their annmal income

is under $2,000. Forty-three or 23 per cemt of the 180 male respondents

had annval income of over $2,000 and 13 of these were involved in non-farm
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laker. Percentagewise, as would be expected, there are more males who
have annual incomes of over $2,000 than there arc females. The entire
economic situation of the respondents was, however, very deplorable.
When family size was taker i
there is not one of all the respondents who was not culturally deprived.
Within this economic dilemma, the investigators sought to determine what
help, if any, were the respondents getting via welfare funds. Welfare
funds in Macon County are handled by the Department of Pensions and
Securities. Table 26 indicates the responses received from the female
respondents as to whether they wers receiving public financial assist-
ance from the Department of Pensions and Securities.

TABLE 26

Responses Received from Female Respondents Regarding
Public Financial Assistance and Their Prerent Occupation

e S N ———
Occupation | Yes No Total
Farm Labor L 2l 28
Farming ’ -6 98 10k
Non-Farm Labor 11 11
Domestic Work 1 Sk 55
Unemployed 6 11 17
Retired 1l 17 31
Housewife Only 19 203 222
Other S 1 9 10
TOTAL « o o ¢ ¢ ¢ ¢ o o o o o s s s s saeas 51 427 178

Fifty-one of ail female respondents or 11 per ceut of the

478 female respondents were receiving some form of r “lic financial
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L assistance from the Macon County Department of Pensions and Securities.

’;.;«‘ Of these fifty-;one , 1l were retired and nineteen were housewives. Table

| 27 indicates the responses received from male respondents as to whether

they were receiving public financial assistance from the Macon County

| Departmeit of Pensions and Securities.

‘.,; TABLE 27

T: Responses Received from Male Respondents Regarding

' ‘ Public Financial Assistance and Their Present Occupation

:_ Occupation Yes o Tohal

E Farm Labor . 1l 1

i Farming & 88 96

E»_%__ son=Farm Labor | 3 23 26

_‘: Domestic Work 5 5

f Unemployed 1 5 7

Retired iO 13 23
Other ‘ e 9 2
TOTAL « & - ¢ o o o o o o o o o 22 158 180

Of the 180 male respordents, 22 or 12 per cent were receiving
some form of public financial assistance from the Macon County Depart-
ment of Pensions and Securities. Of these 22 respondents ten were |
retired and eight were farmers.

The evidence is somewhat inconclusive but as a result of re-
peated discussions with the respondents the interviewers were led to

believe that welfare funcds in Macon County were not being given to the
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most needy families. Additionally, some families indicated that
"strings" were attached to the:ir getting welfare funds. Whether the
families were wrong or right; the fact is that significant changes have

varen place in disbursing welfare funds. These changes have included
more of the needy families although there are several families in the
County that could be benefited by welfare funds.

The economic status of the functional illiiterate in the
county is probably as bad as the poorest throughout the courtry; how-
ever, these people have hope at this time that they did not have when
this project began. They see clearly the intentions of the Federal
Government and the County Government even though the State Government
might be belligerent towards programs designed to improve the masses.
It is evident that in the relatively near future, the net annual income
of all residents in Macon Cowuty will be increased and wages will be
more in line with services rendered.

E. COMMUNITY INVOLVEMENT AND CIVIC PARTICIPATION

Every effort was made by the investigators to find out the
extent to which the respondents involved themselves in comuunity
affairs. The data seem to indicate that most community activities
revolved around the churches and in gereral involvement in church
activities was the only type of community involvement that was
available to the functional illiterates in Macon County, Alabama. This
study was not designed to interfere or infringe upon anyone's religious
gdems however, it was felt that information about the functional

illiterate's religioas activities might give some insight into their

crerall mode of existence. Of the 658 respondents, 632 are members of
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churches; 26 (16 females, 10 males) have no membership in any church.
Thé Baptist and the Methodist are the religious denominations to which
over ninety-five per cent cf the respondents belong. It was of interest
to note how these churches were maintained economically. The respondents
were asked aboubt how much in terms of cash they contributed annually to
the church. Table 28 indicates the marital status of the female respon-
dents and the amount contributed annually to the church.

TABLE 28

Marital Status of Female Respondents and Annual
Contribution to the Church

b e e T

Marital Status $15& $12 $9 $6 $3 Less Nothing Total
over to 6 to to than
$1h $11 $8 5 $3

Married 225 30 1 9 5 5 (M 299
Common Law , .
Marriage 2 2 1 1 6
Legally

Divorced 7 2 1l 1l 11
Legally

Separated 1 1 1 3
Separaied 1L 2 2 3 2 1l 2l
Widowed 51 11 8 T L 2 83
Single 21 6 3 25 _ 2 5
TOTAL « « » « 327 62 27 23 16 5 28 478

Three hundred and twenty-seven or 68 per cent of all female
respondents indicated that they contributed over $15.00 per year to the
church; 123 or 26 per cent contributed from one to 12 dollars annually

and 28 or 6 per cent of the four hundred and seventy~-eight female




respondents contribute nothing in terms of cash to the church. HNirety-

eight per cent (225) of all married female respondents, 61 per cent
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l (51) of all widowed female respondents, 58 per cent (1h) of all separated

’ female respondents, and 52 per cent (27) of all single female respondents

contribute over $15 annually to the chirch. Percertagewise, and mumeri-

) cally for-this study, married women and widowed women contﬁbuted nore
, to the church than do women who fall into other marit:l categories.

; Table 29 indicates the marital status of the male respondents and the
amount contributed annually to the church.

TABLE 29

3 Marital Status of Male Respondents and
\- Annual Contribution to the Church

;"7-' ’ %—
: $15 $12 $9.. $6 $3 TLess

& to to to to than

Marital Status over $1l4 $11 $8 $5 $3 Nothing Total

Married 93 i 9 3 5 6 130

Common Law

Marriage 1 1 2

Legal Divorced 1 1 - 2

Legal

Separated 1 1

Separated N 1 1 6

Widowed 10 5 2 1 1 19
e Single b 2 2 32 _ s 20
X TOTAL . . . . 115 23 13 8 7 1 13 180

One hundred and fifteen or 6L per cent of all male respondents
indicated that they contributed over $15.00 annually to the church; 52

-




54
or 29 per cent contributed from one to 12 dollars annially and 13 or 7
per cent indicated that they contributed nothing in 4erms of cash to the
church. Seventy-two per cent (93) of all married male respondents and
53 per cent (10) of all widowed male respondents have contributed over
$15.00 anmually to the church. Percentagewise, married female respondents
contibuted more to the church than did married male respondents.

Of the 658 respondents, LL2 or 67 per cent contributed more
than $15.00 annually to the church; yet, there were only 78 or 12 per
cent of all respondents who had annual income of $2,000 or above. Assum-
ing that the LL2 respondents contributed nothing over fifteen dollars,
their total annual contribution to the church would have been $6,630
which is an extremely large amount of money for persons who earned in
general, less than $2,000 per year. Only 26 of the 658 respondents indi-
cated that they discussed their private and spiritual problems with
their ministers; yet, the church is still the most powerful organiza-
tion in the coﬁmnnity. A dichotomous view wmay be distilled from the
findings that the rural churches serve on one hand as an outlet for
pent-up frustrations and failures and on the other hand as the major
tranquilizing force for groups of persons who bave been conditioned
by certain non-church groups to believe that life on earth is destined
to be miserable. FHad it not been for the influence of the rural
churches in Macon County, it is possible that the energies of the
culturally depraived persons would become the most destructive force in
this county. The function of the rural churches, even though they usually

met only twice per month, cannot be substituted. The rural religious

centers, as they were constituted and operated in terms of twentieth
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century ne;eds s were not necessarily meeting the spiritual needs of their
. members but they were controlling their mem ers' emotions better than
3 any other social institution at the time of this study. For all practi-
cal purposes; community involvement and civic participation among the
functional illiterates revolved around the churches for two basic reasons,
2. (1) the churches _%atered to the emotional needs of the respondents and
(2) few respondents could afford financially to maintain any additional
organization. As the educational levels of the respondents are impr‘ovec}
and as job opportunities are opened up for them, then they will have
f - otier needs to be met and other social jinstitutions will of necessity
,\ : have to be fully involved in meeling the more complex needs.
The data presented in this chapter may lead one to believe that
B the functional illiterate persons who have been subjected to zll forms
o of deprivation and exploitation are 2ltogether hopeless but as stated
‘ earlier, this is not "totally" irue. These people have hopes and ex-
pectations and if properly motivated, are willing to do anything honest
to improve themselves. They want to change and they anxiously want to
learn the means through which thsy may change. Assuming that reading,

writing, and arithmetic are somz of the vehicles through ﬁhicff change

D

can be effected, the investigalors devoted some time to tezching and

testing a sample of the respcndents in order to ascertain the effects of

o such undertakings. Chapter IV treats in some detail the teaching and

testing phase of the project.




Paa e 2 ANt ST T 0 Pk B D T R T IR TR F N I T TR 2 A W LS

Ao
)}

CHAPTER IV .
TEACHING AND TESTIWG PROGRAM

The secondary objective of ihis project was designed o con-
duect a limited amcunt of sxperimental teaching in three comuﬁities in
Macon County. The investigators were dubious as to wkether this phase
of the project would achieve any kind of success since participation would
be voluntary on the part of the participants. The investigators were
confounded throughcut; participation and the interest displayed could
hardly have been better. The discussion on Pages 7 through 10 gives
the basic information on how the classes were sct up and the different
approaches that were used in the teaching process. In this chapter, the
discuszion will confine itself to (A) Class Participation, {3) Attendance,
(C) Teacher Evaluation of Participants, (D) Differences in Grade Equiva-
lent Between the First Results of the Gray Oral Reading Test and its
Final Results, (E) Changes in IQ as measured by the Wechsier Adult
Intelligence Scale beforz the teaching process began and at the close
of the teaching, and (F) The Participants and Teachers Reaction to the
Teaching Program.
A. CLASS PARTICIPATION

It was thought that it would be a most difficult problem to get
the functional illiterate persons to participate in the study. Firstly,
it was thought that they yould not allow themselves to be iniar Sewed
for long hours and secondly that they would not voluntarily participate
in class activi*ies such as discussions, tours, and preparing htae build-
ings for classex. These assumptions were ait wrong. Apparently the

approach used was responsible for the high degree of participation. The
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teachers had previous experience in teaching adults and above all, they
wer: deddeated persons wno could empathize and communicate with the
participantz. 41l ‘sﬁree teachers, one of whom had a Masters degree
and the others several howrs beyond. a 3achelors degree, spent quite a
few hours per week visiting the homes of the participants. They weve not
Just teachers but counselors as wells they conditioned the prospectivé
participants before the teaching process began and when it actually
got underway. With the exception of a very few, the participants were
at east in formal learning situations. The degree of participation in
a formal learning s:i.tuat‘:i’.on which involves the functional illiterate
depends on several factors. One of these factors is the extent te which
the prospective participant has been counseled.
B. CLASS ATTENDANCE

The ground work that was done prior to setting up the classes
sonewhat guaranteed good attendance at least at the opening sessionms.
The four classes that were set up catered to one hundred and eighteen
aduits in groups of 23, 31, 33,and 31 respectively. In the center where
there were 33 pa.ticipants, the teacher had to refuse admitting any
more participants because thirty-three was over and above what was
planned for. It was originally planned that no class should have more
than tweniy participants assuming that there would be a 25 per cent
attrition, the teachers would no%t have more than fifteen illiterates

in any one class. The attrition rate anticipated did not occur; the over-

-

al® abttrition rate for the first semester (February through May) was
eight per cent over against the twenty-five psr cent that was anticipated.

The attrition rate for both semesters was twenty-two per cent but this

i
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included those participants who were referred to other programs. Why '
was the attendance so good even though it was voluntary? A4s stated
earlier, there are several factors involwved in ‘aeéch:’.ng adults, the ;

most fundamental of them all is to ac. ‘abely identify the needs of
the clientele. There j. absclutely no doubt in the investigator's
minds that the classes were meeting the immediate =ducabional needs of
those who atbended the sessions. In addition to meeting the needs, the
classés were scheduled at a convenient time for all involved. The rural "
classes met during the evening hours and the class that was held on ,
Tuskegee Institute campus met during the lunch hour from 12 nocn until
1l p.m. Bvery participant had to make some sacrifice to attend the
classes but they came bscause a need was being met. | /I
C. TEACHER EVALUATION OF PARTICIPANTS

Evaiuation in this setting covered several phases. To /
evaluate progress the teacher had to be extremely keen in some areas;
for example, it is easier to evaluate progress in reading and writing
than it is to evaluate progress in changes in attitudes and aspirations.

For purpcses of this study, evaluation was a two-way continuous
pi'ocess. Participants had a chance to evaluate some of their own work
and the teachers evaluated the participants work in detail. A complete
file was kept on each participant and at various pericds, the overhead
transparency projector (a visual aid equipment) was used to show the
participants their first handwriting in the class as compared to their
current writing. In many instances ihe participants did not believe
they had made so much progress.

The crucial factors in evaluating the academic work of functionsl ‘
illiterabs persons rest with the regnlarity with which their work is evalu- 59
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ated and the ability of the teacher to point out progress to the parti-

cipante and NEVER to mention failures as such. Surely the teacher must

always identify areas that can be improved, but to tell an illiterate

person that you have failed or that you are failing is to destroy nis
pride and cause him to be a drcp-out who may never return to formal
academic instructions. The methods used to evaluate the participants
were primarily simple quizzes, observations wade by the teachers, and
the degree tc which pa{rticipants became interested in solving some of.‘
their every day probleme. ~ The teachers had 1o obgerve changes in clean-
liness (coming to class in clean clothes » even if the clothes are old,
taking a bath before coming to classes, etc.) mannerism, specch. topics
},_ discussed informally., and so forth. Ir; one center {Tuskegee Institute)
the participen’s requested to be taught how to figure interests on loans,
,.251 as a result of that request, the participants in the four centers were
exposed to very elementary training in the wise use of money. This phase
of training was very interesting to all the participants and as it now
stands, they are still relatively illiterate in térms of how to avoid

getting caught in a swindle. In terms of evaluating their progress,

however, they have improved beyond expectations. They no longer endorse
a check before they get to the bank; they no longer sign (or X) a docu-
ment before they get comeone to read it and explain it to them, and they
have ceased buying recklessly on a time payment plan. The participants
have only been introduced to learning in a forn'lal setting but taking

;-3. into consideration the progres: made. they have covered immeasureable
grounds. |

D. TDIFFERENCES IN GRADE EQUIVALENT (First and Second Administration
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of Gray Oral. Reading Test) . |
The Gray Oral Reading Test was administered tc the one hundred L

and eighteen participants the second week after classes began. The idea

was to administer the test to all again at the end of the teaching process,
g this was not possible for three reasons: Time was a limiting factor,
attrition due primarily tec migration, and atbrition due to some partici-
pants being accepted after referrals to other programs. Table 30
indicates the results from the forty-one participanis who took both the
first and éeéond Gray Oral Reading Test.

From Table 30 it may be observed that the forty-one pariici-
g pants who had the Grsy Oral Reading Test twice showed an average gain of
< 1.3 in grade equivalent. When the teaching started, the forty-one parti-
cipants were averazing a grade equivalent of 3.9; at the completion of .
the teaching process, they were averaging a grade equivalent of 5.2.
The seven maies among the forty-one participants averaged slightly higher
gains (1.5) than did the 3l femsles who registercd a gain in grade

equivalent of 1.3. The 3L females had an average grade equivalent of

(‘:\)v [

L4.0 when the teaching process stérted and the seven males had an average o

= N-&“

grade equivalent of 3.7. Of the Ll participants, seven had a loss in grade ,
equivalent ranging from 0.2 to 1.3. None of the seven male participants |
had any loss in grade equivaient but there were two who had no gain.

The loss registersd by the seven females is hard to explain because so ,
,‘ many abttendant factors azle involved in testing adults. The testers were
all well experienced persons; moreover, its the same testers who admini-

stered the test on both occasion.. The gain in grade equivalent ranged

from 0.2 to 5.3. Ths four highest individual gains in grade equivalents
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TABLE 30

\ | ‘ First and Second Results of
Gray Oral Reading Test

—WW

Number of Participants 1 2 3 L 5

Sex M M M M M

Age 72 53 Al 13 57

Reading Test Date Fsb.'65:

Number of Errors 55 33 2l; 33 32

K Number of Passages Read 13 9 8 9 9

’ Total Time (Seconds) L1 271 179 2L6 298
:i Grade Equivalent 5.2 L.7 L6 he.3 3.2

., : -

‘ Reading Test Date Dec.'dS:

Number of Errors L5 25 26 L9 26

Number of Passages Read 13 9 13 11 9

Total Time (Seconds) 465 2L3 316 365 307
3 Grade Equivalent 5.2 6.0 9.9 he7 L.2
i GAIN IN GRADE EQUIVALENT 0.0 1.3 5.3 §! 1.0
X Comprehension 1 23.0 21.5 29.0 10.0 17.0
o Comprehension 2 25,5  32.0 150  15.0  17.5
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TABLE 30 (continued)
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L0
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12

L69
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37
11

331
L.6
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b.5
1.5

3.0
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6l

27

217
5.1

36

217
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12.0
17.0

5.0

19

35

35
10

226
5 .0

25

12

258
7.5
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28.5
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TABLE 30 (continued)

20

38

36

10

251
Loy

32
11
280

5.2

5.0
14.0

9.0

21

3L

L5
12

376

by

21
12

255

8.6

4.2

26.0
17.5

22

L5

50

13

509
i

32
13
h92

5.8

1.h4

6.5
9.5

3.0

35

197
,J,.Q

Ll

151
4.6

9.5
17.0

2l

tay

36
31

242
4.0

39
10

242
4.2

12.0
13.0

1.0

25
20

28

2o P
5.0

32

203
h.é,&w
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TABLE 30 (continued)

26 27 28 29 30 31 32 33 3L 35

F F F F F F F F F P

68 82 39 63 52 35 51 2), 22 26 [
B oL 37 L7 29 22 25 2l 35 Lo 58 1
“BE 13 11 8 7 7 6 7 8 9 BN
ol 461 315 209 1Ll 23 136 19} 266 295
BN 3.7 3.7 3.4 3.4 2.7 2.5 2.3 2.3 2.1 i
g 37 ks 27 3L 31 10 32 L8 19 k2 ¥
¢ 13 13 9 9 g 9 8 9 8 9
. £ 655 226 251 216 305 17k 270 117 271
B 6.0 3.2 4.0 5.0 3.2 3.5 3.8 3.k 5.6 2.5
:;j 2.3 -5 -.3 1.6 -2 .8 1.3 1.1 3.3 A M
M5 165 1.5 165 9.0 5.0 85  18.0 225 9.0 &

13.5  18.5  22.5 26.0 15.0 11.5 18.0 11.0 2.0 18.0 B
o -100 2.0 5.0 600 6»5 9.5 -7.0 "2005

9.5

"100 ‘ .
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TABLE 30 (continued) %
. e . N . i‘i
AVERAGES ’
Total  Male  Female Combined ¢
37 38 39 40 Al s
i%
F F F 3 F g
36 L0 L2 3l 32 1,761  51.6 41.2 43.0 é .
| -
68 36 31 1 ) 1,538  32.9  38.5 37.5 E"
3 6 6 6 7 390 8.6 9.7 9.5 M
267 192 165 2u7 21 11,838 278.3  290.7 288.7 HE
1.9 1.8 1.1 1.0 1.6 161.9 3.7 k.0 3.9 i3'
i
.
36 35 26 26 36 1,326 32.9  32.2 32.3
"IN
9 7 7 7 8 11 9.9  10.1 10.0 |5
360 30], 187 21} 238 11,kk9 31k 272.0 279.2 §;
3.3 1.8 2.7 2., by 282 5.2 5.3 5.2 [0
1.4 0.0 1.6 1.k 2.8 3.3 1.5 1.3 1.3 %f
19.5  16.0 8.0 185  19.5  612.0 19.1 1kl 1.9 @
11.5 15.5 15.C 23.5 7.0 626.5 19.7 4.4 15.3 -
8.0 -5 7.0 5.0 -12.5 0.0 .6 .3 N
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wera 5.3, 4.9, L2, and 3.7, respectively and the ages of the partici-
pants showing these gains were 41, 50, 3L, and 61, respectively. The

teachers found that age is by no means an inhibiting factor in learning,

how wever, th ey o

- - Ly

- L P Ry
unl Lhat teaching the older adulis vas more tine consuming

and required more patience and vnderstanding. It is interesting to note
that the oldest participant who was 82 years old registered a loss in
grade equivalent of 0.5 and the youngest participant who was 18 years
old registerad a loss in grade equivalent of 0.2. Probably one of the
most interesting phenomenon to observe is that in general as grade equiva-

lent increases comprehension decreases. As persons of low education
levels try to increase their speed and accuracy in reading, they tend
to remember less of what they read. Of the four persons who showed the
highest gain in grade equivalent, one had a gain of one point in come-
prehension; the other three had a miserable loss in comprehension. Again,
the four nighest gains in grade equivalent were 5.3, 4.9, 4.2 and 3.7
respectively and the comparable gain in compfehension were, ._-1}4.0, 1.0,
-8.5 and -11.0 respectively. The composite loss in terms of comprehension
of the four best voaders is 32.5 peints. By the same token, the seven
who show2d a loss in grade equivalent showed 2 very appreciable increase
in comprehension. These saven partic:itpants had an average loss in grade
equivalent of 0.6 and they had an average gain in ccmprehension of 3.6
points.

The investigators relied heavily on 1‘:he results of the Gray
Oral Reading Test to help determine which of the four classes discussed
on pages 7 through 10 learned more in terms of reading. At the beginning

of the teaching process, each of the four classes had an average grade
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equivalent of 4.5, 3.9, 3.7 and 3.6 respectively and at the end of the
teaching process each of the four classes had an average grade equivalent

of 6.3, 5.4, L., and 4.9, respectively. The average gains in grade

equivalent per class were, therefore, 1.8, 1.5, 0.7, and 1.3, respectively,

and the range was 0.7 to 1.8. It should be noted that the most signifi-
cant gain in grade equivalent was achieved from the highest starting
point of 4.5 grade equivalent as against all the other classes which
had an average starting grade equivalent of less than 'la.O. The question
rust be raised as tec what accounts.for the poor showing of the class |
which only improved to the extent of 0.7 grade squivalent. We wish to
remind the reader at this point that the teaching phase of thi.s project
was experimental. The discussion on pages 8 through 9 under subsections
2 and 3 indicates the experiment which manifested such poor results.

The experiment was designed to find out if younger persons 4O years old
and below would absorb more in two-thirds of the time than older persons
L1l years old and above. It was also designed to determine if a smail
cash incentive offered on a competitive basis would make ary difference
in temms of learning to read. For purposes of th:.s phase of the experi-
ment, therefore, two classes had to be established; the older group
went o one-hour instruction classc;s tirzree tines per week, while the
younger group went to one-~hour instruction classes two times per week.
The older group was given an incentive of from 10 to 15 cents per hour
depending on performance and the younger greup was given nothing. All
other variables were kept constant; both classes met in the same build-
ing, they had the same teacher, the identical instructional materials,

‘and the same amount and type of material was covered. Additionslly, ia




an effort to control as many variables as possible, the classes were

scheduled for the same hour every evening and a tupe recorder was used

to help the teacher maintain consistency in her teaching procedures.

when it was first adainistered and Table 3la when it was finally admini-

stered to the younger group (age L) and below).

Table 31 indicates the results from the Gray Oral Reading Test

The tables also indi-

cate the younger group's comprehension levels at the time the tests

were administered.

Results of Gray Oral Reading Test When First
Administered to Age Group 4O and Below
Test Date February, 1965

TABLE 31
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% 8 3 4 A7 B 5
f-cqg & 0 &% q'g %
23 a8 - 99 3 8,
tEh x 0§ EF B3 %2 & 5
A T = = m B e (& (&
1 F 37 12 12 27 7.3 6.0
2 F 18 Lo 12 128 5.8 13.5
3 F Lo 40 12 L6s 5.2 L.5
b F 38 36 10 25l ' A 5.0
5 F 36 31 9 2h2 1.0 12,0
6 F 20 28 9 2ko k.0 11.5
7 F 39 17 1 3k5 3.7 17.5
8 F 22 40 8 266 2.3 22.5
9 F 40 36 6 192 1.8 16.0
12 F 32 4o 7 L1 1.6 19.5
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TABLE 31 (continued)
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TABLE 3ls {continued)

3] JN R - B
By os BB OB 1
8 F 22 19 8 117 5.6 2.0
9 F 4o 35 7 30k 1.8 15.5
10 F 32 26 8 238 L.l 7.0
11 F 3L 26 7 21h 2.4 23.5
TOTAL . . . 356 350 100 2569 148.4 138.5
AVERAGE . . 32.4  31.8 9.1 233.5 N 12.6

The ages of the eleven participants tested twice, ranged
from 18 to LO and they were all females. The average grade equivaleut
for the first reading test (Table 31) was 2.7 and the average grade
equivalent for the second reading test (Tabls 3la) was L.l which showed
an overall gain of 0.7 of one grade. The average comprehension level
for: the first test (Table 31) was 13.3 and the average comprehension
for the second test (Table 3la) was 12.6 which showed an overall loss
of 0.7 of one point. Let it be reiterated here that the eleven parti-
cipants discussed in Table 31 and Table 31a met twice weekly for a one
hour class and they were given no monetary incentive.

Table 32 indicates the results from the first administration of
the Gray Oral Reading Test and Table 32a the finsl administration to the
oider group (age ) and above). The tables also indicate the older
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group's comprehension level at the time the tests were administered.

5 TABLE 32
Results of Gray Oral Resding Test When First
Administered to Age Group 41 and Above
Test Date February, 1965

i

o

‘ 2 o
A ) o
~ g g 0 E 'g'
43 e %y 4§ 8
83 8 2 o % 8 [y £
i Q ‘2 0 0 ‘?o' o 'g g.
5% ¥ 3 5F 58 £3 s :

=8 a = =il = i = °

N 1 F 62 38 12 313 6.0 6.5

J 2 F 51 51 12 375 5. 10.0

‘ 3 M 72 55 13 . Lh1 5.2 23.0

! kO F 6l 27 9 217 5.1 12.0

5 M k1 2l 8 179 b6  29.n

‘“ 6 M L3 33 9 2Li6 .3 10.0

7 F 68 Sk 12 Lhl 3.7 14.5

8 F 82 37 13 L61 3.7 16.5

9 F 52 22 7 1) 3.4 9.0

: 10 M g1 32 9 298 - 3.2 17.0

. 11 F 61 36 7 257 2.0 17.5

| 12 F 42 31 6 165 1.2 8.0

. TOTAL . . . . 689 L0 117 3537 07.7 173.0

AVERAGES::

. Male . . . 51.8 36.0 9.8 291.0 h.3 19.8
Female . . 60.3 37.0 : 9.8 296.6 3.8 11.8

Combined . 57.k  26.7 9.8 291,.8 3.9 .l
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TABLE 322
Results of Gray Oral Reading Test When Finally
Administered to Age Group 41 and Above
Test Date December, 1965

0 2 o &

g = o § o

b & b T m 5@ g §

t 8 s 53 - ¢

. (o] ()]

g8 . 2 2 38 . 3

Bi 8 3 EE 23 53 5
i F 62 26 13 351 8.6 7.0
2 F 51 31 11 251 - 6.8 7.5
3 M 72 LS 13 165 5.2 25.5
Yy F 6L 36 9 217 by 17.0
5 M L1 26 13 316 9.9 15.0
5 X L3 49 11 365 L.7 15.0
7 F 68 37 13 391 6.0 13.5
8 F 82 nl 13 655 3.2 18.5
o F 52 31 8 216 3.2 15.0
10 M 51 26 9 307 h.2 . 17.5
11 F 61 29 o 204 5.7 6.5
12 F b2 26 7 187 2.7 15.0
TOTAL « - . » 689 LOo6 129 3925 6.6 173.0

AVERAGES:

Male. . . ©51.8 36.5 11.5 363.3 6.0 18.3
Female. . 60.3 32.5 10.L 309.0 5.1 12.5
Combined. 57.4 33.8 10.8 327.1 5. 1.k




The ages of the twelve participants tested twice ranged from
Il through 82. The average reading lerel of the class at the beginning
of the tesching process (Table 32) was 3.9 and the average reading level
at the end of the teaching process (Table 32a) was 5.h; the gain regis-
tered was 1.% in terms of grade equivalent. The average comprelension
level of 1l.L remained the same for both test administrations. The
‘welve parvicipants discusscd in Tables 32 and 32a, attended classes
taree tines per ‘wsek for one hour at each meeting and they were given
10 to 15 cents per hour dependirg ou their performance.

The older participants showed an increase in grade equivalent
of more than twice that of the younger participants. Was this increase
due to the fact that the clder participa_n’qs got three hours of instruction
per week while the younger participants had two hours pei week? The
investigators are dubious as to whether this is the reason because

previous erperiments have indicated that the rate of learning decreases

as age increases; therefore, for this reason, the older participants

were given & longer time to absorb the material. Was this increase

due to the cash incentive that was given? Here again the investiga-

tors are dubious as to whether the incentive is the real cause for the
magnificent showing of the older participants. Was this increase due
to the way in which the dash incentive was given? The indications are
that this is the basic cause for the increase. The ince...ve was set
up on a competitive basis; the best performers got 15 cents per hour;

the second best performers got 1l cents per hour; the third best per-
formers got 12 cents per hour and the rest got 10 cents per hour. It

should be recognized that the participants were tested every Friday
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evening to determine the different levels of performance anc.i' to determine
who would be paid a certain amount.

The investigators recognize that much additional research is
yet to be done in this whole area of adult learning but they are willing
to assume that, had it not been for the competitive factor which was
built into the cdesign, the gain in terms of érade equivalent would not i I
have been significantly higher for the older participants than it was
for the younger participants. The implications here are tremendnusly
important for govermment agencies and other organizations that are now / _
embarking upon programs designed to rid this country of illiteracy.
Giving fixed stipends to functional illiterates who attend adult educ-
cation classes will almos’ certainly guarantee gcod attendance but
do stipends motivate the adult to learn? It is the assumptior of fhe
investigators that stipends do not motivate adults to learn unless
they are prorated and paid within the framework of performance.
E. CHANGES IN IQ AS MEASURED BY THE WECHSLER ADULT INTELLIGENCE :5CALE

The Wechsler Adult Intelligence Scaie was administered to all ¢
the participants befcre the teaching process began and to a sample 6:6 ’
the participants when the teaching process ended. The idea was %o deter-
mine if there would be any changes in their IQ as a result of eiposure
to teaching. Table 33 indicates the results of the Wéchsler Acult
Intelligence Scale.

Thirty-one participants ranging from age 18 to 82 were
administered the Wechsler Adult Intelligence Scale on two occasions.
All but seven of the 31 participsamts showed some improvement in their

IQs. To identify increase in intelligent quotient from Table 33,

column 10 should be subtracted from Column 17. For example, partici-

©

ERIC

Aruitoxt provided by Eic:
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TABLE 33
Results of the Wechsler Adult Intelligence Scale
Before and at the End of the Teaching Process
e
Namber of Participants 1 2 3 n 5 6
Sex F M F F F M
Age 68 53 52 51 62 51
3 Grade 7 3 8 8 T 6
Before the

Teaching Process:
Verbal 51 57 60 58 Lh L9
iQ o7 99 102 100 88 91
Performance 30 33 31 3L 35 33
o 8 8T & 97 &
Full Scale 81 90 91 89 79 g2
1Q 96 95 95 9l 92 90

& ﬂ%egggigé 1-1;_11§<(§cess:
Verbal 5k L8 60 51 L8 62
I 100 90 102 93 92 1ok
" Performance 32 38 31 L7 38 42
1Q 97 96 g7 108 100 10
Full Scale 86 86 91 98 86 104
i IQ 100 92 % 99 . 9% 103

GAIN- in IQ 4 -3 0 -5 L4 13
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TABLE 33 (continued)

17 18 19 ' 20 21 22 23 2ly s

¥ F B F F M F F F

L2 22 36 4o 34 L6 L5 18 2k

B ¢ 3 7 8 6 0 6 8 8
] v

2 39 35 39 35 36 33 27 29

6} 80 75 78 75 78 75 70 7

l 25 33 32 32 32 19 22 30 27

f’ 72 77 82 77 82 7 7 75 69

603 72 67 71 67 58 55 57 56

€6 7 b 77 7 7h 7l 70 68

¥ s B3 3 59 k9 52 n 3 29

g 5o 8l 7h 99 89 ol 86 9 70

23 WA 1 38 25 33 35 29

70 81 7100 N 79 89 81 72

42 8l, 58 TR S 77 7 58

K 62 gly 71 99 89 87 87 79 6o
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TABLE 33 (continued)

38
78

29
78

"

10

29

26

30
70
17
57
¥

3L
L
2L
67

53

67

U

30
B‘\

32

2l
6l
21
63
L5
61

2k
6l
27
71
51
65

28

11

Sk
39
60

50
90
30
19
30

8l

2l

TOTAL .

1319
200

-
N
3

2501
823
2L 32
2081
Zlibl,

1402
270
1071
2721
2473
2188

23L

Tlc
AVERAGES

Male “Female Combined
51..h 10.0 L42.5
L6 7.0 6.5
bl .6 37.4 39.0
87.9 78.6 - 80.7
29.3 27.C 27.5

85 .1 76.) 78.5 .
73 ‘9 6501 6701
86.3 16.7 78.8
5k.0 he.7 45.2
97.1 8L4.3 87.2
40.1 32.9 3L4.5
97.1 §5.0 87.8
9&01 7506 7908
93.1 79.2 83.5
205 1‘07

11.8
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pant number 11 had an increase in IQ of 18 points. The seven males

among the 31 participants showed, on the average, a mch higher gain in
IQ points than did the 2 females. The reason for this is not easily
explainable; however, it is gravifying that a significant change has been
made in terms of IQ points. That the IQ will tend to rise as the environe
ment is improved was dramatically shown in a study of Negro children who
moved to Philadelphia from poor environments in the South. E.S. Lee,

who did the Philadeliphia étudy in 1951, concluded, ". . . . evidently

the improved environment was responsible for the increase in IQ dis-
played by these Southern-born Negre students.

While the investigators in this study could do very little
about the physical environment of the participants, they did everything
within the realms of the project to change and improve the academic en-
virconment of the rarticipants. The increase in the IQ of the partici-
pants is, therefore, due primarily to the academic work that was done
an< the extent to which the participaats were motivatecd to thirk. and
solve problens.,

It would be inters:iting t¢ determine, after a period of one
yzar, if the newly acquired IQs remained the same or regressed to the
point where they were before the teaching procéss began.

F. PARTICIPANTS AND TEACHERS REACTION TO THE TEACHING PROGRAM

The participants who attended classes were sent the Course
Evaluation instrument appearing ir Appendix 5. Of the 118 participants
in the classes, ninety or seventy-six per cent returned the instrument.
Of the ninety participants who returned the course evaiuvation sheet, over

fifty per cent indicated that they liked courses in civics best as com-
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pared to arithmetic, reading, writing snd spelling, and 74 or 82

per cent of the ninety particirants indicated that they iiked courses
in arithmetic and civics more than anything else. It is no wonder that
the majority indicated that they needed mathematics and civices mest or
all because these courses were meeting immediate needs; in mathematics;
special emphasis was placed on the cost of borrowing momey and buying
goods on time payment plan and in civics special emphasis was placed
on citizenship responsibilities. Seventy~-two or eighty per cent of the
ninety participants said that what they learned in the classes will be
of immediate use to them and eighteen or twenty per cent of the ninety
participants indicated that the things they learmed will be of use to
them later. Surprisingly, over fifty per cent of the participants indi-
cated that the class periods were too short and that they were always
on time.

The ninety participants indicated that their teacher was on
time and that the teacher was pleasant to work with all of the time.
Probably the most rewarding thing ccming cut of the course evaluation
bty the participants is thes fact tha, seventy-five c¢f %he ninety parti-
cipants indicated that they can manage their own business now better
than before. Additionally, 59 of the 90 participants indicated that
more people now come to them and ask for help with things they do not
understand than before and the 90 participants indicated that they
would recommend to their friends to take adult education classes. The
number of responses received from the ninety participants to each
question are on the instrument appearing in Appendix 6. The indi-

cations are that the participants enjoyed their experliences and have
A
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gotten something out of the classes.

The three teachers were asked to evaluate their classes in an
almost similar manner as were the participants. All teachers agreed
that the subject matter offered were meeting the basic needs of partici-
pants. Two of the teachers felt thav the participants needed training
in reading more than anything eise while one teacher indicated that
civics was needed most. The teacher who indicated civies as needed most
is more in line with the majority of the particfiantsa The answers
received from the teacher on the evaluation sheet appears in Appendix 7.

The teaching process has been very successful and rewarding
to both participants and teachers. Ih is vnfortunate that it has ceased
and no further experimentation is being done. Other government sponsored

adult educaticn programs are now catering to some of the participants

but the need for educating the illiterate ic still a most crucial one,
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CHAPTER V

ORGANIZATIONS AND AGENCIES AND THEIR RELATIONSHIP
10 THE PROBLEM OF FUNCTIONAL ILLITERACY

The investigators sought informstion frum organizstions and

. * pe
¢ doing tc emeliocrats the problams of the

functional illiterates in Macon County, Alabama. Information was sought
from voluntary organizations as well as government agencies. The instru-
ment appearing in Appendix 2 was used to get information from the Macon
County Cooperative Extension Service.

In December, 196L when the representatives of the Macon County
Extension Service were interviewed, the organization was operated on a
segregated basis with the Negro branch (State Office) on Tuskegee Insti~
tute campus and the Caucasian branch (State 0ffice) cn the fuburn Unie
versity campus. The information received was from the Negro Ccunty Agent
and his assistant and the Negro Home Demonstration Agent. Thsse ‘“hree

agents cater to 1,200 Negro Macon County farm families with average snnual
income of $800 and a range of $200 to $3,500 arnually.

The Extension Service program endeavors to help the farmer realize
a greater profit from his crops and, thus, enjoy a better livelihood.
To this eﬁd, the program has two other major areas of emphasis, a2 home-
niakers club for the women, directed by the home -denonstration agent, and
a h=H club directed by the Assistant County Agent. The agents take their
work to 1l different communities in the County and in doing so, they make
comparisons of the degree of cooperation that they get from each community.
The most common reasons given for the lack of cooperation were, (a) lack
of education -- farmers cannot communicate, cannot read relevant farm

literature, caumot estimate profit and loss; (b) the confidence of the
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farmers have been betrayed by poorly motivated extension agents «- in
previous years, the extension workers did not give 2nough time and use-
ful information recessary to insure the success of the extension proéram
and (c) the land, in general, is impoverished and the average acreage
per farmer is mu'ch too-small for econemic farm operation.

The educational levels of ihe ’famers apparently is one of
the major contributing factors to success or failure. The information
received from the Macon County Extension Servicé was incomplete; however,
some insight on the relationship between educational attainment ard
average yearly farm incame was gained as may be observed from Table 3k.

TABLE 3k

Average Educational Level aud Average
Annual Income of Some Farm Groups

PR SR VY [ £ B o/~ IV i T o

Average Educational Lverage Yearly
Farm Group Attainment Income
Owners (full-time) 6th Grade $3,500
Owners (part-time) 6th Grade 1,800
Renters (full-time) Sth Grade 800
Renters (part-time) 5th Grade 500
Sharecroppers (full-time) Unknown unknown
Sharecroppers (part-time) Unknown unknown

The higher the grade level, the higher the farm earnings. The
6th grade full-time farmer who owns his farm, averages $3,500 per year
gross income while the 5th grade full-time farmer who rents his farm

averages $800 per year gross income. Being an owner can make a vast




difference in income as compared to being a renter. The ideal situstion ',
here would be to have incaomes of fifth grade full-time and part-time
farmers who are owners and then a more realistic comparison could be ~—
made ‘between the 6th and 5Sth grade farmers. Regardless of their owner-
ship status, educational levels of completion do appear to have some
effects on farm income. A monthly newsletter "The Negro Farmer" which
treats techniques in farming is distributed to the farmers and even though
this letter is geared to the 4tk grade level it is estimated that only ~
35 to U0 per cent of the farmers can read it. There is no doubt that f’"’?fé
illiteracy is an inhibiting factor in farming and it is one of the most s
difficult problems confronting the Extension Service; however, the Ex-
tension Service has done from nothing to very little directly to belp
and solve the problem. If farmers caznot read end write, the Extension
Service bas 0 branch or division which attempts to help those famers
and since success and/or progress in the Extension Service is measured
in terms of amount and quality i:rodnced, the illiterates who cannot )
read cannot produce as well; therefore, little or no attention i_s paid
to them. Unfortunately, though, this may seem, the Extension Agents
effectiveness could be biasly judged if they take time out itoc do
literacy education. They, like the farmers s are judged in terms of
quantity and quality produced by their clientele, in the circumstances,
they cean only recognize illiteracy as a problem but they havo no time
to do anything more.
The instrument ar.,earing in Appendix 3 sought relevant informa-

tion from the Macon County Health Department. The Public Health Department




employs five perscis: COne physician (part-time), one male sanitation
inspector, one clerk ¢¢ two nurses. Thic department serves the entire
county of 27,000 persons. The health department did not have or did
'ncrt refer to records showing the services required and received in each ’
commuunity of the émmt + For the same reason, many of the questions on
the interview schedule could not be answered by the department.

The diseases most common in }’aacén Courity are veneral disease,
tuberculosis and food poisoning. It is estimated that the department
detects and treats only 60% of the veneral disease cases in Macon County
while 40O% go to & private physician. The State Mobile X-Ray.Serwvice is
coordinated for the county by this department and information on the
prevention of food poisoning is distributed by the department.

Total medical services offered are: Immunizations, tuberculosis
treatment, veneral disease treatment, state mol;ile X-Ray service and advice
tc encourage the physical and mental well being of all county residents.
The immunizations given at the county health department excluded yellow
fever and bubonic plague. These cases are treated at the State Office.

A prenatal clinic is operated by the health department for ali expectant

mothers who cannot afford private care. It is reported that the mothers

attend the clinic regularly but that some of the mothers do not take the

prescribed care of themselves during pregnancy. The department did not
know the average educational level of its clients but estimated it to be
abc % 5th grade level. The most effective means of communication are
personal contact, radio and newspaper announcements. A well-baby clinic
is not organized as such but immunizations and checkups can be given

when desired.
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The rate of malnutrition in Macon County is reported as high,
especially in the rural communities. The diet is very poor, consisting
generally of greens, éyrup and bread and the health depariment does not
have the funds to supplement the diets.

The questions pertaining to the ré.te of premature births and
illegitimate births could nct be answered by the department. The physi-
cian explained that many of the residents prefer to see a midwife, who
dees not require that a patient:reca‘.ve prenatal care. This gives rise§
to the rate of premature births and to the rate of deaths of babies dur-
ing or following a complicated deiivery. In an zffort to lower these
rates, the Macon County Medical Association has instigatcd a program
aimed at insuring all expectant mothers prenatal care. In essence, this
program requires that all midwives receive a pink slip from the patient
that states that she has had the prescribed prenatal care (from 2 clinic
or private physician) before the midwife can deliver the baby. If the
patient does not have the pink slip then she mus\t seek delivery by 2
paysician. As for illegitimate births, the rate could only be estimated
as high, on the basis that the mothers attending the clinic freciuently
give as their reason, for not being able to have private care, that
they do not hawve husbands and cannot work at the time. The entire
Public Health Staff recognized that illiteracy gives rise to several
health and sanitation prcblems and that there is an immediate need fnr
organized adult education programs in the County, however, they neither
have the know how nor the staff to do the job.

The instrument appearing in Appendix L sought relevant infor-
mation from the Macon County Sheriff'!s Department. The depa.,tment

wnen it was interviewed in October, 1965 employed four persons, sheriff,

©
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deputy sheriff and two clerks. This department of four persons serves
a population of 27,000 persons. The community with the highest crime rate
is Tuskegee which is the capital of Macon County. The crime most fre-
quently committed is larceny. These acts of larceny zccording to the
sheriff can be attributed to the continual unemployment or underemploy-
ment status of the residents of Macon County. The average age of Macon
County offenders that are convicted is eighteen years and this seems
to indicate that there is a high degree of juvenile offenders. The
ability to read and write was reported as not being a problem in dealing
with many of the offenders; however, the Sheriff listed the lack of
education as one of four conditions that he felt is conducive to crime.
The three other conditions mentioned contributing to crime were low income,
unempldyment and parental neglect. The unfortunate situation is that
“he Sheriff's Department was not overly concerned about how to get the
delinquents off the streets. They had no boys' clubs or plans for one
and they had no intentions of getting with the parents of the delin-
quents to try and work some means where tne delinquents could be mean-
ingfully occupied.

The instrument appearing in Appendix 5 was used to seek relevant
informaticn from voluntary organizations such as sororities, fraternities,
social clubs and so forth. The questionnaire was addressed to twenty-two
voluntary organizations and szven were returned completed.

The seven organizations returning the questiornaire catered
to approximately two thousand members, however, some persons belonged
to more than one of the seven organizations under discussion. The

largest organization returning the interview schedule was Tuskegee
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Civic Association which has approximately 900 paying members. Members
in the seven organizations pay from $2 to $25 annually for their member-
ships, and they range from 18 to 90 years old.

The purposes of the organizations are many and varied and in-
clude: (1) Promotion of peace aud freedom; (2) improve understanding
of privileges and the responsibilities of citizenship; (3) give infor-
mation on job opportunities and (L) promote good human relationships.
Additionally, one organization has as its only purpose "The enrichment
of children's minds". This organization is somewhat conwinced,and
maybe it is right, that if children are consistently exposed to the
cultural things of 1life and if their minds are occupied with "good"
the probabilities of them becoming a good person, the societal problem
is greatly minimized.

The educational levels cf the members of the organization range
from 12th grade through doctorate degrees. There is evidence that the
organizations are class structured and some of the organizations are not
even remotely concerned with the problems of the poor and the illiterate.

Three of the seven organizations conduct classes in reading,
consumer economics, and civics. Two of the organizations give annual
scholarships to college students and ome organization in particular
spends $1,000 annually in scholarship funds. The information received
seems to indicate that voluntary organizations in general are not overly
concerned with the problems of the functional illiterates and govern-

ment agencies in Macon County are less concerned.
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CHAPTER VI

PICTORIAL EVIDENCES & DISCUSSION OF A SAMPLE OF THE
PHYSTCAL ENVIRONMENT IN WHICH FUNCTTIONAL
ILLITERATES LIVE AND LEARN

The evidences of poverty are numercus in Macon County, Ala-

bama. The

most visual is t
habited by the poor. Many of the homes are two-room dwellings shelter-
ing two to twenty-seven persons. Typii:ring such a dwelling is the home

of a class participant in the Society Hi.il Community.

’ eI P

NI

Figure 1.

’f;;ttéam~o£ intervieﬁers aébro;cﬁ:s résident'
of Soziety Hill Community.

The front door cpens intec a room that is the sleeping and
living area for the father and mother, four sons and two daughters.
Since the time of the interview the fifteen year old daughter, who is
not married, has given birth to a baby girl. The baby is the tentﬂ
membar of this household sharing th= two rooms. The bedroom dimension

is about 9 x 12. There are no windows in the house. A wood burning

stove in the bedroom is used to heat the house, and a second wood
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| burning stove in the kitchen is used for cooking and heating water. The

. toilet 1s outside of the house so the bathing is cone in the kitchsn, in
tin tubs and basins. The house has no source of electricity or water.

¢ The family has to carry water from a2 well about 1/8 of a mile from their

4 homz. The home is located 1/8 of a mile off Highway 80, where the

electric lines are extended, however, the family has been waiting for

Y

years to get electricibty in their home. In anticipation of the use cf
. electricity, this family has bought a set of nice matching lamps that
) stand on end tables on each end sf a couch, an electric radio znd an

electric iron.

N

‘- Figure 2. Director visits prospective class
participant.

Figure 2 shows a one-room house in the Brownville Community.

This is home for four people. The one room has two double beds, a
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table, trunk, fireplace and four chairs. The fireplace is used for
heating and cooking. The table, placed against the wall, is used to

store groceries, also the water bucket and dipper. Sitting on the flooxr
ig too0ls, fertiidszers and large cans of

lard and meal. The front porch is also used for storage. The advertising
signs are nailed on the house to cover holes in the sidiqg, thus making

the house warmer. The house has no electrinity, water or even an outside

toilet.
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Figure 3. Residence of a class participant in the
Brownville Community.

The residence shown in Figure 3 is iypical of the condition
of many of the old and larger houses in Macon County. This house has
six rooms. Only three of the rooms are lived in because one side of

the house is caving in. Figure 3 shows the west side of the house and

portions of the back porch and the front of the house. The back is used
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as the only entrance because the front is falling in. An eighty year
old blind man owns the house, living with him are his daughter, son-
in-law, and five grandsons.

The homes pictured and described are three of many located in
Macon County. These conditions of living would seemingly depress the
occupants beyond human endurance, however, this is not true for most of
the people. They are of course, not satisfied with these ponditions but
rather resigned that this is their lot. Despite this lot they are very
warm people and very hospitable. The hospitality shown was a welcoméd
surprise to the interviewing tcam, for it was dubitative of the peoples
reaction to strangers approaching them for interviews. The sound of the
car would bring someone to the door, without a stare or care ¢f identi-
Tication, someone would call out to the team, "Get out and come on in.

They would find chairs, stop their work and listen to everything that we

had to say about the project.

Figure L. Interviewer talks with resident in the Bell
Quarters Community.
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In Figure L4 an interview is held inside a two-family house

in Bell Quarters. The house has four room:. Two of the rooms are occu-
pied by the interviewees sister. The other two are occupied by the
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srviewse and her four small children. The father left home when
the baby was only two months old. The bedroon (also used as the living
area) has two double beds, a bedside table, a trunk, two straight-back
chairs and a fireplace. The house has electricity but it does not have
running water. There is a spring about 1/8 of a mile from the house
that the community uses to wa-sh clothes. The spring is called 'The

Wash Pool!. Near the pool are two large tubs and an ircon boiling pot.

L rer -ing
a nearby fence is used to hang the clothes to dry. Fortunately, the
deserted young mother lives in a family community. The community is
named for her father, who is the community patriarch in every socialo-
gical sense of the word. All of the residents of Bell Quarters are
re‘jjéted tu 'Papa Bell' {as he is fondly called by all who know him),
his offsprings, the offsprings spouses and their children, a maiden
paternal aunt and his wife 'Mama Bell'. As a result of Papa Bell's
interest in the project and his infiuence, the cooperation in Bell
Quarters was very good and four of the residents participated in the
experimental classes.

Figure 5 shows an interview that was held ride the home of
a Nebraska resident. The setting in this figure i. .ypiecal of the
dilapidated interior of many of the homes in Macon County. The walls
in the houses are seldom plastered. The wood planks are exposed on

the inside, so many of the housewives walipaper them to make the rooms

attractive. Of course, the paper soon peels and if the housewife can-
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Figure 5. Interviewer talks with resident in the

Nebraska Community.

not buy a matching pattern to patch the wall, then she will patch

it with another pattern.
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Figure 6.

Interviewers leaving resiu.nce in the
Nebraszka Cormunity.
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i ‘ Figure € shows the outside front view of the home pictured in
Figure 5. The steps and porch are very much in need of repair and are
g dsngerous to walk on. The house has three rooms, two bedrooms and a

s bul the father did not

have it turned on until an uncle came to live with him about six months

ago~- The father did not want to pay the monthly electric bill, but

the uncle had a’refrigerator so the father finaliy decided that the use

of the refrigerator was worth the bill. Therelis an open well in the

back yard for water an? an outside toilet. The three rooms are shared
by the father, mother, three sons, who attend elementary school, two
small daughters and an uncie.

In little Texas, as in other Macon County communities, there

; exists evidences of poverty. There is a well kept white building in

Little Texas that is said to be the meeting house for the Xlu Klux Klan.

Nct a single Negro dwelling in Little Texas could compare favorable,

4 in terms ol neatness, sanitary surrouudings, ani beauty, with the

. Klan Club House. There are many areas in Little Texas where it's

v residents do not enjoy the conveniences taken for granted oy most

modern families. The families that live in the back woods of this

y community arz aot happy with conditions as they exist but they have
learned to adjust t-~ them.

N Accessibility to the poverty-stricken areas is determined by
weather conditions. The roads are sand and ciay. The hard-surfaced
highways have not been laid by the doors of this segment of the popu-
lace. The conditions, as they exist, create a living laboratory for

gcevernment agencies with programs that have as their objective,




) a family in Little Texas whe knows poverty in the true sense of the word.

g "helping the hardcore unemployed and poverty stricken". Figure 7 shows
i

) Figure 7. Director of Program visits
with family after tragic P
occurrence. :
On the first visit to the family in 1964 we found a very
small, visibly undernourished expectant mother. JShe was 3L years i
old, mother of seven, wiith 2 philosophy that supported *he bearing of 1
children as long as it was physically possible. The mother died in .

-— B childbirth in July, 1965. The child lived and is pictured in the

background of Figure 8, with a foster sister. After the death of the




mother a neighbor moved in (Figure 8) to care for the motherless

family of eight and to act as wife for the sidower. The neighbor

(new mother) had four children of hsr own, making a total of 12

Figure 8. New housewife identified other families
interested in adult classes.

A total of 658 individuals were interviewed by th2 project
interviewers. A sample was selected in three communities to be in-
cluded in “our experimental teaching <lasses. All persons that were
included in the teaching process were tested as well as Zaberviewed.
The interview schedule was very intensive in terms of information
soughi,. FEach respondent supplied the requested information freely.
For some, however, it was difficult to figure tha :2zes of their

children and the years they finished school. Most familjes have ihe
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ages of their children recorded in a Bible that is usually well hidden

Figure 9. Staff member interviews respondent at home.

Figure 10. Respondenv counts fingers to determine ages
of children for staff interviewer.

ERIC
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and difficult to present at a moments notice. Consequently, the
respondents revert to mcmory and counting their fiungers to determine
the ages of their children, (See Figure 10).

The Wechsler Adult Intelligence Scale Test (WAIS) was adminis-
tered to each adult selected for the tocaching process. Certain sections
of the WAIS were frustrating to the respondents. Other sections were
interesting and challenging to them. Figure 1l shows a respondent try-

ing to complete the block design section of the WAIS.

Figure 11. Respondent works to complete block
design section of WAIS.

A building was secured in each community where classes were
4o be taught. It is becoming :increasingly difficult to secure buildings

for clussroom purposes in the various communiti-s dué to school consoli-
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dation in recent years. Figure 12 shows a building in the Nebraska

Community that was adap.zd for classroom purposes for three months.

Figure 12. Staff members inspect prospective site
for classroom building.

The building proved to be inadequate because of poor
heating and lighting facilities. It served the purpose uatil a
citizen. who was not participating in the class, made her home
available for classroom space. (See Figure 13). The house in
Figure 13 was used an additionai three months for classroom purposes.

Where possible the public school building was used. Figure
1} shows one of the "separate but equal schools" in the Macon County,
Alabama school system that was used by Project D-18L, for classroom
space. The school building (Figure 1ll) was located in the Brownvilie

Commwity. The pot-belly stove was the sole source of heat and the




Figure 13. A citizen of Nebraska made this house
available for classroom space.

] Figure 1. Project Director leaves schiol, used for
S Adult Classes by Project D-18lL, after
regular visit.
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electric lights were inadequate. We, as do 69 public school children,

made the best of existing conditions.

. )
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- Figure 15. Program Dirsctor discusses subject matter to
be introduced into class.

- The subject matter used in the classzes was derived from
various sources. Figure 15 shows the Project Director discussing with

2 teacher a special preparation entitled, "English and State Government”.

2z -
L

W

lle director copied and adapted the material from lessons made available
through the United States Immigration and Naturalization Service. It
was writben at a level to be understood by people who speak English but
- have little or no skill in reading. With slight modifications from
its original form it served well for adults who were deprived of the

z , opportunity to attenua school in their early life.
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Figare 16, Instructor discusses lesson from special
text that she wrote.

One teacher wrote an elementary text booklet and used it in
her classes (Figure 16). I% was entitled, "Life With the Locketts". .
The booklet contained a series of short stories that were particularly i
cormon to the everyday life of her class participants. In a sense, it l
was a text designed with the student in mind. The storie: depicted the
Joys, nardships, and successes prevalent in the lives of a southern family
whose lack of education and the finer things of life have had no deteriorai-
ing effect upon their genine desire to learn more and to better their
financial and living conditions. Each chapter presented a definite family
problem that could =xist in many Tuskegee families.

In some classes special preparation by Reader's Digest were

used as'the text bock (Figures 17 and 18). The books covered a variety
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Figure 17. Class participant reads aloud to class
from special Reader's Digest text.

of subjects. They were printed to cover grades ranging from 1 throngh

8. At the end of each chapter were exercises dealing with mathematics,

Figure 18. Teacher aids participant with problem.
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spelling, basic English lessons, etc. The lesson exercises were more
difficuit for some participants than for others. Figure 18 shows the

teacher helping a student with a problem. Regardless of how simple

ts

l-h
(=do

roblem seemed the 1eachers were alwayvs on hand to assist

20 1 S 1 &
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solution. A project staff member was usually present at class meetings

s kel

Figure 19. Program Director, on regular visit to

class, assists teacher by answering

questions for participant.
and served as teacher aide (Figure 19), The presence of the staff member
allowed for more individual attention per student. Although the teacher
student ratio was very good, the need for intensive individual attention
existed. The teachers made themselves available to the participants at
other than regular class hours to give individual instructions. One

teacher had a regular scheduled period in which she only gave individual

attention, For the most part, participants presented themselves for
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individual instructions voluntarily. (See Figure 20). It was felt that

if individvals attended such sessions voluntarily they brought with them
the will t¢ learn and the attitudec that created conditions conducive

for meaningful learniag to take place.
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Figure 20. Participants attend individual attention
session.

There were some participants who were in need of individual
instruction but who had allowed themselves to become vietims of in-
feriority complexes. The teacher had a difficult job of conditioning
to do before the participants would volunteer to attend individual in-
structional periods.

Figure 21 shows a participant whose ability to read, write
and solve simple arithmetic problems was improved greatly through
participation in the program. He attended classes reluctantly at

first. The teacher recognized the need for individual instructions
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and gave freely. ¢
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PR Figure 21. Participant receives individual instruction
N after teacher gained his confidence.
3
»
i
- Figure 22. Participant uses overhead projector as she
" discusses a lesson.
3
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The audio-visual aids, although limited in number, were used
extensively in the adult classes. The participants enjoyed working with
the nodern machines. For many of the participants it was the first time
they had seen the machines, for this reason, preceding the use of a
modern machine the teacher would discuss its structure and fuinction. In
Figure 22 a participant discusses the lesson with the aid of the over-

head transparency projector.

Figure 23. Teacher prepares to show film.

The motion picture projector was especially useful for the
participants with poor vision. As afore-mentioned, & series of educa-
cational films were shown to the classes. The film technique was one
of several techniques used in the experimental teaching design. In
Figure 23 the motion picture projector is being used by the teacher to
show the scheduled film. Viewing the film also are three project staff

members. The tape recorder as shown in Figure 2L, was used to record
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Figure 2L, Staff member records participants oral
reading lessons.

participants oral readings and class recitations. The tapes were made
periodically for each participant. The participants were amazed, at
each playback, to hear improvement in their speaking abilities. This
of course gave them added confidence in their ability to improve them-
selves, therefore the tape recorder was an invalvable aid in the
actual teaching process and encouragement to the participants. The
overhead prcjector, the motion picture projector, and the tape re-
corder were transported for use of all classes. Each classroom had its
own blackboard and it was made full use of in the teaching process.

In Figure 25 a class participant writes the words for study. Note the
heading used on the blackbvard, this is the heading desired by the

teacher on written classroom work.
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Figure 25. Participant uses blackboard to write
study words.

Figure 26. BroJnville Class doing workbock exercises.

Q
ERIC
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The class picsured in Figure 26 is one of two classes formed

in Brownville Community. One class was made up of participants age

LO and below, the other cluss was made up of participants age L1 and
above. The homogeneous age grouping was designed as a rieans of com-
paring the progress of the respective age groups. The class shown

in Figure 26 constitutes the age group Ll and above. The expression

of serious concentration in Figure 26 is indicative of the desire

of the participants to learn.

Figere 27. Seventy-three year old participant reads
homework assignment.

The participant standing in Figure 27 was most exemplary of
this desire. He is seventy-three years old and completed tae fifth
grade when he attended school as a youth. Unlike many of his peers,
wh o suffer poor vision, this participant does nct’wear glasses and

reads fine print, very well. His interest in the basic education classes
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further evidenced by the fact that he walked two and one-half

miles to class three nignts a week. Note in Figvrs 27 that ke carries
a fiashlight ir his pocket. He lives far in the back woods and on
moonless nights the flashlight was a necessity. His progress in the
class was outstanding also by comparison with all particinants tested,
with the Wechsler Adult Intelligence Scale, he scored high. The parti-

cipant standing in Figure 28 was the oldest member enrolied in the

Figure 28. Oldest class participant (82 years
old) reads for class.

adult classes. She is eighty-two wvears old and holds the record for

perfect ‘attendance to class. The male participant seated before her
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is her sixty-three vear old son. The sor who is a leader in his
community, was 2lso a class participant and was active in helping to

accommodate the adult class in his community.

Figure 29. Class participants tour Tuskegee
Institute Campus

Pictured in Figure 29 is the first experimental class
established for Froject D-18li and the project staff. The class was
on a tour of the Tuskegee Institute Campus and posed in front of the
famed campus monument to Booker T. Washington, the founder of Tuskegee
Institute. This tour was arranged by the staff as part of a cultural
development program designed for the class participants. The class
particlipants pictured in Figure 29 are residents of the Nebraska and
Bell Quarters communities. Both communities arc within a radius of
twenty miles from Tuskegee Institute, yet few of the participants had

visited ‘the campus before this date and none hai toured the campus.

at
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. The highlight of the tour came when project staff members and class

,}',. participants dined in the Tuskegee Institute cafeteria, at the regu-

- larly scheculed noon meai hour. The participants enjcyed this agso-

4 ciation with the college students and observing the plsces in which
they live and learn. A representative of the Tuskegee Institute Student
# Council welcomed the participants to the campus and expressed the council's
b esteem for their participation in the adult program.

.

#
Figure 30. Project staff members are host to |
” class participaabs at dinner.

In Figure 31 the Tuskegee Imstitute class parta .ipants are

\ practicing 3 demenstrational project that was presented during an open
house, Thes open house was held to inform the community of the adult
class activities and of the progress made in basic ecducation. A lesson
ir social graces is conveyed wivh the aid of a pester of pictures that

depict the relative situation. 4 lesson in mail ordering and check
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house
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writing is conveyed with the aid of a poster of filled out mail order

forms and filled in checks and stubs.
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Figure 32. Individual rehearsal for open house.
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Figure 33. More individval rehearsal.
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Posters tacked on the blackboard in Figures 32 and 33 are the
individual projects of the class participants. Many of the participants

were excited and/cr nervous at the prospect of reciting before an audience

so they often practiced with the aid of a feilow class participant. The

lesson shown in Figure 32 demonstrates fundamentals with numbers. The
lessons shown in Figure 33 demonstrate facts in English usage and film
writeups. The sentences used on the poster "Factz in English Usage"
were taken from a £ilm on San Francisco, one in 3 series of educational
films that were shown to the class. The poster "Film Write Ups" is

a written condensation of each of the educational films that were shown

to the class.

Figure 3Lh. Project coordinator presents certificate
to Brownville class participants.

In an atbtempt to make the idea of school more rewarding each
participant was given a certificate of participation. A short social

gathering was held following presentation of certificates. (Figure 3L).
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The certificates were to szrve as physical evidence that the bearer had

participated in the adult class.

Figure 35.

Teacher explains to class the significance
of the certificate.

pants that the certificates were not diplomas but certificates of
participation. (Figure 35).

The Tuskegee class was held on the campus and involved
workers from the Tuskegee Institute Campus housekeeping department.
The administrators of the housekeeping department were very coopera-
tive in terms of making it possible for the participants to attend
class. Figure 36 shows Dixen Atkins, Housing Manager for Tuskegee

Institute, presenting certificate to a participant who could not

have attended the class without approval of the housekeeping depart-

It was made very clear to the partici-
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Figure 38. A portion of the Nebraska class with teacher S
and staff member (standing) pose for picture on .
last night of Nebraska class. —
‘w.w’-"e\::- ;:;‘-:; a." 3 s 45 s, . : .
-
Figure 39. Particivants attend last feature of s

' adult program.
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After presentation of certificates the participants engaged
in a short srcial period. TFor the most part, time at the socicl was
spent telling of experiences with the class, with the close of the
social, the experimental teaching phase of Project D-18l was ended.

A. ADMINISTRATION

- . o [ “
R Smamus—SAgCr e
> .y -

Figure LO. (l.eft to right) Robert Rhodes, Interviewer;
Mrs. Janie S. Piland, Coordinator; and, Herman
Franklin, Director, plan weekly interview
itinerary.

The staff members of Project D-18ly were issuasd detailed
Job descriptions by the Director at the beginning of the project.
Although each member strived to do his particular job, a cooperative
effort to insure the ultimate success of the program was also given by
each staff member. Each Monday morning the Director, Coordinator and

In-erviewer (shown in Figure L0) would plan the weekly interview

itinerary.
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Figure hl. Project secretaries: (Inset) Mrs. Mary E. S.
Mullins; (seated) Mrs. Beatrice N. Smith.

4o secretaries supported the project with the part-time

o

help of college student workers. One of the college students 2

> shown in Figure L2. Thé coding process is one good example of the
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Figure u2. Student worker, Paul Dickerson, uses
the mimeograph machine.
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cooperaticn of all of the members toward the success of the project.

- Figure L3. (Seated left to right) Robert Rhodes, Mrs. Janie S.

gﬁ Piland, Mrs. Ether Boyd and Herman Franklin coding data
" to be sent to the 7TM Section as Jr. G. T. Dowdy studies
z the procesc.
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3 Figure hh. (Left to right) H. Franklin, Project Director, answers
. question for coder, Stanlev De Veaux ( graduate student
. seated). Dr. G. T. Dowdy (standing wight) looks on as
| Ivery Clifton (graduate student) codes data collected
. on interview schedules.
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process of coding the
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Figures L3 and Ly show the staff members in the
data collected on the interview schedules.
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CHAPTER VII

VMMARY OF MAJOR FINDINGS AND RECOMMENDATIONS
A, PURPOSE

The primary objective of this project was concerned with
comprehensively identifying the problems of functional illiteracy in
Macon County, Alabama. The many varisbles which contribute to.
functional illiteracy were examined in terms ¥ the functional illi-
terate ,persons s >tatus and self-image, educational level, economic
and civic activities, health and nutritional practiceé, ete.

The secondary objective was concerned with conducting a
limited amount of experimental teaching of i‘unctional illiterate
persons in three communities. In conjunction with these objectives,
the contracting agency assumed the responsibility of making referrals to
other organizations and agencies in cases where the contracting agency
could give us immediate assistance.

B. BACKGROUND

The setting. giving rise to the preoblem is as alarming as the
problem itself. In 1950, there were 835 non~-whites and 35 whites who
were residing in rural communities in Macon County, Alabama who had
not successfully completed a single year of formal schooling, and 3,150
and 170 respectively who had completed less than five years of formal
schooling. In 1960, there were 995 non-white and 50 whites who had
not completed a single year of formal sch;aoling and 1,007 and 506
respectively who had completed less than six years of formal schooiing.
Non-whites comprise 8l per cent of the total population in this county.

The background giving rise to the problems of the functional

illiterate persons was further compounded in many socio-cultural and
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economic aspects. Machines are replacing unskilled men in the factories
with a gathering momentum just at a time when farmers are leaving the

land in great numbers. These displaced farmers are applying, without

skills, for jobs in factories which are laying off, no% hiring, the un-
skilled. Many of the prospective workers cannot be successfully retrained
at their present educé.t:i.ona.l level. There is evidence that the illiterate
persons are being exploited economically and are also being cheated out
of their rights to participate fully as citizens. Still more crucial
within this miserable background of ecomomic, social and educational
insufficiency was the fact that the illiterates on the whole did not
know where to go for heip and the local power structures that were not
completely unconcerned about their problems, stimulated in large part
the vicious circle of exploitation which destroyed the hopes and ambitions
of entire families.

As may be observed from the figures given cariier in this
sertion; there were numerically more illiterates in Macon County in 1960
than there were in 1950. Like tends to beget like and the tentative
indications were in 196} when this project started that illiterates were
producing illiterates. As will be discussed in subseqguent chapters
the setting giving rise to this study has changed some but it is stili
a long way from the pattern envisioned by the architects of the Great
Society.
C. MAJOR BINDINGS

1. The sample used in this study consisted of 658 funciional
illiterate Hegro and Caucasisn adults. OFf the £58 adults comprising
the sample, 478 were females witi a median age of 49,5 and 180 were -
males with a median age of 59.5. Three hundred and three (L5%) indi-
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cated that they were heads of houscholds and of these heads of house-

holds, 1Lk or 47.5 per cent were females. Five hundred and one (76%)
of the intervieweses had social security numbers even though several
wéx;e not paying any social security dues.

2. Among the m b significant factors examined in this study
were the educational grade levels of completion reportad by the inber-
viewees. Of the 658 participants, 632 (96%) reported that they had
completed the eightii grade or less. It has been found in this study
and others currently in progress on ﬁskegee Institute'’s campus that

there is little or no relataonship between reported gradeé completed

snd actual grade equivalent. It is quite common to have a person

reporting that he has completed the twelfth grade and have evidence of

proof, but when tested with the Gray Oral Reading Tesh his reading

grade equivalent may be between the third and fourth grade.

3. The reasons why there are so many functional illitarates

in Macon County, Alabama were found %o be many and varied. Thinking

only in terms of the schools that were available to the illiterate

adulis, the conditions giving rise to illiteracy were:

a. Students had to be transferred over long distances

from school to school as much as five times before they got

a chance to start the eighth grade. This condition is

still in existence in Macon County, Alabama as of March 31,
1966.

b. Of the 658 illiterate adults comprising the

sample, 554 or 8l per cent had to walk to school; 91 or

13.8 per cent had free transportation and 7 had private

trsnsportation. Three hundred and seventy-rine (57.5%)
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reported that during the rainy seasons of the year the reads

2 znd/or pathways were impassable and, therefore, they couvld
not attend school. 3

c. Three hundred and five (Li6.3%) of the 85 respondents _
attended schools in which there were only one teacher and *150 iy
or 22.7 per cent attended schools in which ihere were on}.y

R two teachers. These facts coupled with an abnormally short i
school year made it highiy conducive for many adults tc drop
out of school when they were youths.

d. Some teachers in the Macon County Schools, twenty to
thirty years ago, were not even high scheol graduates. The
schools, as were indicated by most of the respondents, were
places to sccialize and not necessarily an institution de-

signed for teaching or learning.

o)

e. Two hundred ard nim ty-nine (45.0%) of the 658

respondents attended one-room schools, and 150 or 23 per

cent attended two-rcom schools. In general, the schools
that were available to the respondents were miserably over-

crowded; in addition, overwlelming evidence indicate that the

participants interests and ability were never challenged
while they were in school. :,,:;‘

™

X. The schools the participants attended were, in most

instances, uncomfortable. Four hundred and eighty-three (73%) o
of the 658 respondents indicated that their schools had wood
\ heaters; and 102 or 15 per cent indicated that their schools
. ' had coal heaters. The fuel for heating the schools was L

‘ supplied from various sourceg; 213 of the 653 respondents
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indicated that the County provided the fuel; 292 indicated
that the community provided and brought fuelito the schools 3
1L0 indicated that the students provided their own fuel, and
13 indicated that the teachers provided the fuel that heated
the schools. Even ihwugh heating was inadequate, and still
is, in some of the schools, attendance during the winter months
was always geod because the schools were more comfortable
than the homes from which the adults came.

g. Of the 658 respendents, 21 indicated that they
attended schools in which there were free hot lunch programs,
the rest had to take lunch or did without. -The Couwnty Govern-
ment exerted little effort in meeting the educzationsl nesds
of the majority group and the majority group ten years ago

had absolutely no voice in the County Government.

L. Of the 658 respondents, 629 indicated that less than $20
ner year was spent by their ﬁarents on their (respondents) education.
5. Several reasons were given by the respondents as to why
they droppred out of school. Two hundred and ninety-six of the 658
respondents indicated that they dropped out of school for economic
reasons; 99 dfopped out to get xﬁarried and 63 dropped oat hecause
‘-’v they lost interest.
6. Six hundred and twenty of the 658 respondents indicaied
that they would goc back to school if they had a chance to do so and
511 indicated that they wanted to learn how to read, write and do
arithmetic more than anything clse. Even though they wanted to go back |
5 to school, 318 of the 478 females indizated that they would not leave
‘their community to’ go to school and 99 of the 180 males glso said tﬁey
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would not leave their communityr to go back to school. Indications are,
from this and other studies that; Negro females in Macon County are
desperately in need of training; yet, relatively few are willing to
leave home to get the training they need. The implicaticns here are
numerous and must be clecrly understood before the situation can be )
ebjectively judged. Firstly, the Negro female is the anchor person
in the family; she is responsible fqr taking care of the children,
grandchildren and mé&be one or two old folks who cammot move about.

Shé is also responsible for growing the home garden which is a very
important entity in the family's food program and most important,
the Negro female in Macon Covnty, Alabama must always be around %o
make decisions on all.matters affecting the male (husband) whether he
is there or not. In essence, she is the head of the household who
carries every imaginable responsibility including that of a primary
wage earner. In ligh® of the foregoing discussion, the Negro female
is faced with a difficult decision to make when she is offered trainiryg
away from home.

7. The economic status and also the employment pattern of
the respondents were detailedly examined. Seventy-eight of the 658
respondents indicated that they earned over $2,000 per year and 368
indicated thal thoy earned less than $500 per year. Their chief
occupation wss farming and/or laborer. Employment for this group of
people is seasonal and when they ‘are employed they earn from $5 per
week to $60 per week. Seventy-three of the 658 respondents were
receiving public financial aid from the Macon County Department of

Pensions and Securities. The evidence is somewhad inconclusive but as
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g result of repeated discussions with the respondents, the interviewers
were led to believe that welfare funds in Macon County were not being
given to the most needy families. Some families indicated that "strings"
were ,§ttac}1ed to their getting welfare funds. Whether the familics were
right or wrong, the fact is that significant changes have taken place
in disbursing welfare funds. The economic status of the functional
illiterates in the county is probably as bad as the poores£ throughout
the country; however, these people have hope at this time that they did
not nave when the proje.t began. They see clearly the intentions ‘of the
Federal Governmen* and the County Government even though the State
Government might be belligerent towards programs designed to improve
the masses. It is evident that in the relatively near future, the net
annual income of all residents in Macon County will be increased and
wages will be more in line with services rendered.

8. Most community activities revolve around the churches
in the rural areas. Of the 658 respondents, 632 are members of churches.
The churches are very well supported taking into coﬁsideration the very
poor circumstances under which the resp.ondents live. Taree hundred and
twenty- seven or 68 per cent of all female recspondents and 115 or 6L
per cent of all male rgspondenté indicated that they contributed over
$15 eaci anruwally to their churches, yet only 78 or 12 per cent of all
respondents had annual income of over $2,000. Only 26 of the 658
respondents indicated that they discuss their spiritual and private
problems with their ministers; yet the church is still the most power-
ful organization in the community. The rural churches serve on one
hand as an outlet for pent-up frustrations and failures and on the

other hand as the major tranquilizing force for groups of persons
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who have been conditioned to believe that life on earth is destined to
be miserable. Had it not been for the influence of the rural churcihes
in Macon County, it is possible that the energies of the culturally
Jeprived persons would becr.;m_e the most destructive force in the-County.
As it now stands, the functions of the rural churches beyond their
spiritual endeavors cannot be substituted. The rural preacher :i.n‘
Macon County, Alabama, in general, is not a lettered man; he has never
been to college, but he keeps up with current events and the responsi-
biiiﬁies of his office by attending regularly on Tuesday nights the
Religicts Extension School sponsored by Tuskegee Institute. This
service which is of no charge to the participants is available at Tuske-
gee Institute to ministers throughout the State.

9. Two of the major problems of illiterate persons in Macon
County, Alabama were found to be (a) the attitude of the State and
Coun"-_y Government towards the illiterate Negroes and Caucasians, and

(b) the complete lack of communications between the two races. The
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State and County Government {Alsbama and Macon County) adopted a

paternalistic approach to Negroes and illiterate Caucasians and have
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given the rest unparalleled to freedom to dominate ard exploit when-
ever, wherever, and whosoever that they can dominate and exploit.

The illiterate Caucasiza, stilli within the shackles of his ignorance
has been corralled »y unworthy organizations which preach hate,

wnich exploits  them but which keep them well-organized. The illiterate
Negro is even_t!.ess fortunate; he has the church which is overly' expen=-
sive to hin but which helps to control his emotions but he has no

organizaticn to free him from economic and social stragulation. It is
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evident,, that a paternalistic government such as the one that was in
existence in Macon County when this project started sees the pocr and
the illiterates in their rightful places in society. The illiterate
Negroes who have suffered for years from the pangs of deprivation
have no less hate in them than do Caucasians who are illiterate.
The fundamental difference is that the Negro churches exert an effect-
ive effort in controlling and tranquilizing hate while the same cannot
be said of the illiterate Caucasian and their organi.zations . This
question was asked of all participants, "What would you want to do
most now if you had a chance to do 1t?". The answers as would be
expected were interesting and varied but one Negro lady replied,
K31l every white man if I had a chance to do so". Several other
answers, though not worded in the same fashion indicated that hate was
equally imbedded in the Negro illiterate. Meaningful lines of communi-
cation beyond the master-servant relaticnship have almost been non-
existent. The Negro does not accept the fact that economic change is
slow and chat sncial change is glcwer &nd vne Gaucasians do not internd
to accept changes voluntarily. |

10. Teaching and testing a relatively small number (18) of
+he functional illiterates were carried out with a high degreg cf
success. The teaching was done on an experimental basis and the two
standardized tests uced were the Wechsler Adult Intelligence Szale and
the Gray Oral Reading Test. Brielly, the findings will relate them-
selves to (a) class participation, (b) ettendance, {c¢) teacher evalu-
ation of participants, (d) differences in grade equivalent between

the first results of the Gray Ural Reading Test and its final results
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(e) changes in IQ as measured by the Wechsler Aduit Inbtelligence Scale
before the teaching process began and at the close of the teaching
process, and, (f) the participants and teachers reaction to the teach-
ing progranm.
a. Class Participation
All the assumptions that functional illiterates will noi
voluntarily and freely participate in educaticnal discussions,
tours, and maintaining their educational building were found
to be wrong in this study. It is believed that the approach
used in this studv was responsible for the high degree of
participation. The teachers had previous experience in
teaching adults and above all they were dedicated persons who
could emphathize and commmnicate with the participants. A4ll
three teachers, one cf whom had z Master's degreé and the
. others, several hours beyond a Bachelor's degree, spend quite
a few hours per week visiting the participants and counseling
them in their homes. The evidence seems tc indicate that
the attitude and training of the teachers along with the
voluntary counseling program which they instituted are largely
responsible for the high degree of class participation.
b. Class Attendance
The four classes thalt were set up catered to 118 adults
in groups of 23, 31, 33 and 31. It was originally plamned -
that no class should have more than 20 participants, assuming
that there would be a 25 per cent attrition, the teachers

would not have more than 15 illiterates in auy one class.

-
<
<,
.
Rt
L
i,
ot
c
-
.
L
3"
£
..
7
(oA
e
s,
%
v
IR}
ra
4.,
.y
i A-
TrL i
L
a1
Vo
L2
gy
Lo
,.'»'}',
e
<
”




Mo~ - - _
-3 i;'._)‘,)'ib‘ N e s — i  a C e W VR o VTN LA e s 0% i R S S

127

The attrition rate anticipated did not occur s the oversall

attrition rate for the first semester (February through May)

was eight per cent as against the 25 per cent that was antici-

per cent but this included those veeticipants who were

referred to other progranms.

g c. Teacher Evaluation cf Pirticipants

‘ For purposes of this project evaluation Was 8 bwWo-way
continucus process. Participants had a chance to evalusie
some of their own work and the teachers evaluated the partici-

pants work in dctail. A complete file was ¥ept on each

particivant and at various periods the overhezad transparency
projector was used to show the participants their first hand-
writing in the class as comi)ared to their current writing.
The crucial factors in evaluating the work of functional

o illiterate persons rests with the regularity with which the
woric is eveluated and the ability of the teacher tc point out
progress and NEVER to mention failures as such. The methods
used to evaluate the participants were primarily simple
quizzes, observations lmade by the teachers, and the degree

to which participanté became interested in solving scme of
their everyday problems. .The teachers had to observe changes
in cleanliness (coming to class in clean clotbes, even if they

are old, taking a bath before coming to class, etc.) mannerism,
speech, topics discussed informally, and so forth. In one
center (Tuskegee Institute) the partlicipanis requested to be
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tanght how to "figure" inberesis on loans as a resuld of that
resuest, the participants in the four cenlers were exposed to
very elementary training in the wise use of money. As of this
time, the participants no longer endorse & check before they
get to the bank; they no longer sign (or X) a document before
they get someone to read it or explain it to them and they
have ceased buying recklessly on 2 time pgyment plan. The
participants have only been introduced to learning in a
formal setting, bub taking into consideration the progress

made, they have covered irmeasurable grounds.

d. Differences in Grade Fquivalent (First and Second
Oral Reading Test)

The Grzy Orsl Reading Test was adiinistered to the 118
participsnts the second week after classes began. The idea
was to administer the test to all again at the znd of the
teaching process but this was not possible because of several
reasons. Forty-one participants who had the Gray Oral Reading
Test twice showed an average gain of 1.3 in grade equivalent.
When the teaching staried, the forty-one participants were
averaging a grade equivalent of 3.9; at | the completion of the
teaching process thelr averuge grade equivalent was 5.2. The
gain in grade equivalent ranged from 0.2 to 5.3; the four
highest individual gains in grade equivalents were 5.3, 4.9,
4.2, and 3.7 and the ages of the participants showing these
gains were 41, 50, 34, and 6L respectively. In genersl, it
has besn observe. in this stady that ss grade equivalent in-

creases comprehersion decreases, and the reverse is also true.
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Again, the four highest gains in grade equivalent were 5.3,
4.9, 4.2, and 3.7 and the comparable gains in comprehension
were, -1,.0, 1.0, -8.5, and -11.0 respectively. The composite
loss in terms of comprehension of the four best readers is
32.5 points. By the same token, there were seven of the L1
"“participants who showed an average leoss in grade equivalent
of 0.6 and they had an average gain in comprehension of 2.6
points. |

The investigators relied heavily on the results of the
Gray Oral Reading Test %0 help &iermine which of the four
classes learned more in terms of reading. At the beginning
of the teaching prucess each of the four classes had an
average grade equivalent of 4.5, 3.9, 3.7, and 3.6 anc at
the end of the teaching process each of the fouwr classe s had
an average grade equivalent of 6.3, 5.4, L.L, and 4.9
respectively. The average gains in grade equivalent per
class were, therefore, 1.8, 1.5, 0.7, and 1.3 respectively.
it should be noted that the most signj.ficant gain in grade
equivalent was achieved in the class where the participants
had the highest grade equivalent (4.5) to begin with and
this is also the class in which orly cbjects and films wore
used as teaching devices. - The question must be raised as
to what accounts for the poor showing of the class which
only improved to the extent of 0.7 grade equivalent. The
cﬁ.scus.sion on pages & through 9 under subsections two and

three indicates the experiment which manifasted such poor
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results (0.7) on the one hand and good results {1.5) on the
cther. The experiment was designed to find out if younger
persons 40 years old and below could: absorb more in two
thirds of the time than older persons 41 years old and above.
It was also designed to detenmine if a small cash incentive
a_ffes?ed on g competitive basis to the older group only would
meke any difference in terms of learning. The older group
was given from 10 to 15 cents per class period depending on
performance as measured at the. end of each week which carries
three class periods and the younger group which met twice per
week got nothing In terms of monetary iacentive. l\iost all
other variablus were kept constant; both classes met in the
same cuilding, they had the same teacher, the identical in-
stractional materials, and the szme amount and tjpe of
meverizl was coverad. Additiorally, in an effort to comtrol
as many variables as poésible, the classes were scheduled
at the same hour evex;;r evening and a tape recorder was used
to help the teacher maintain consistency in her teaching
procedures.,

The older participants showed an average increase in
grade equivalent of 1.5 while the younger group showed an
average increase of 0.7 which is less than half of the improve~
ment showed by the older group. Was this increase due to the
fact that the older participants got threc hours of instruction
per week and the younger participants onlﬁr had two kours and

ware exposed to the same amount of motorial as was the clder
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group?- The investigators are dublous as to whether this is
the reason because previous experiments have indicated that
the rate of learning decreases as age increases; therefors,
for this reason the older participants were given a longer
time to absorb the material. Was thls increase due to the
cash incentive that was given? Here again the investigators
are dubious as to whether the incentive is the real cause for
the magnificent showing of the older partic;i.pants. Was this
increase due to the way in which the cash incentive was given?
The indications are that this is the chief reaso: for *;hé
increase in grade equivalent among the older group. The
incentive was set up on a competitive basis; the best performers
got 15 cents per hovr; the second best performers get 1) cents
per hour; the third best perfermers got 12 cents per hour
and tlie rest got 10 cents per hour.

The investigators recognige that much additional work
is yet to be done in this area of adult learning but they are
willing to assume that had it not been for the competitive

factor which was built into the design; the gain in terms

of grade equivalent would not have besn significantly higher
for thé older participants than it was for the younger parti-
cipants. ‘

The implications here are tremendously important for
government agencies and other organizations that are now
embarking upon programs designed to rid this country of
illiteracy. Giving fixed stipends to functional illiterates
who attend adult education classes will almost certainiy
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guarantee good attendance but do stipends motivate the
adult to learn? It is the assumption of the investigators
that stipends do not motivate adults to learr unless they
are prorated and paid within the framework of performance.

e. Changes in IQ as Measured by the Wechsier Adult
Intelligence Scale

The Wechsler Adult Intelligence Scale waz adninistered
to the 118 participants before the teaching process began
and to a random sample of the pa: bicipants when the teaching
process ended. A1l but seven o;f the 31 participants in the
random semple showed remarkable increase in their IQs. The
investigators are of the opinion that the increase in IQ is
due primarily to the change in the academic environment of
the participants and the extent to which they were motivated
te think and solve problems.

f. Participants and Teachers Reaction to the Teaching
Progranm

Of the 118 participants in the classes ninety or seventy
six per cent returned the evaluation and instruments that were
addressed te them and 211 three teachers returned the instru-
ment that was addvessed t¢ them. The evidence was over-
whelmingly clear that the participants enjoyed the learming
experiences and over f£ifty per cent of the 90 returning
the evaluwation sclieGuie indicated that the class periods
were too short. [Mifty-nine of the ninely participants re-
turning the evaluntion sheet indicated that more people now
come to them and ask for help with things they do not under-

stand than before and all 90 participants indicated that
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they would recommend to their friends to take adult education

A
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X classes.

All three teachers agreed that the subject matter offered
ik was meeting the needs of the participants. Two of the teachers
felt that the participants needed training in ‘reading more
than anything else while the other teacher indicated that
clvics was needed most. The teacher who felt that civics was
4 \ needaed most was more in line with the majority of the parti-
cipants who indicated that they needed training in civics more
than anything else. 1In essence, the teaching phase of the
project has been very successful and rewarding to both parti-
: cipants and teachers. It is unfortunate that it has ceased
and no further experimentation is being doune. Other govern-
ment sponsored adult education programs are now catering to
some of the participants, but the need for educating the

: illiterate is still a most crucial one.

f,’, 11. Information was soughi from local government agencies

h and voluntary organizations as to wha' they were doing to ameliorate the
problems of functional illiterate persons in Macon County, Alabama.

The information received was somewhat dicappointing. The County Coopera-
tive Extension Service and the Couniy iealth Depsriment are doing as
much as they carn: within the framework cf their policy. Unfortunately,
thelr poiicies are not sufficiently liberal education-wise to make any
special effort in helping the illiterates rid themsclves of lgnorance.

. There is little avidence that the present Macon County Sheriff's De-

partment has given any thought that has resulted into very tangible
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evidence of helping illiterate delinquents and parents, yet, the depart-
ment recognizes that there is a positive reiationship between illiteracy
and crime. Questiomnaires were addressed to twenty-two voluntary organi-
zations in the County and seven were returned completed. The seven
organizations returning the questionnaire catered to approximately two
thousand persons with educational levels of 12th grade through doctorate
degrees completed. There is evidence that the crganizations are class

structured and some of the organizations are not even remotely con-

cerned with the problems of the poor and the illiterate. Three of

the seven voluntary organizations conduct classes in reading, consumer

economics, and civics. Two of the organizations give annual scholar-
ship to college students and of these two organizations spend as much
as $1.,000 annually in scholarship funds. Finally, the information
seems to indicate the local voluntary and local govermmental organi-
zations in general are not overly concerned with the problems of the
functional illiterates.

12. The conditions under which some of the participants live
and learn can be seen é.nd judged from the pictures in Chapter VI. Some
of these conditions are deplorable and one wonders how do people exist
in such settings. |
D. RECOMMENDATIONS

The recommendations set forth here are those w.ich need immedi-
ate attention and which the investigators feel will have long lasting
effects in improving the conditions of the functional illiterate persons
in Macon County and other areas in Alabama. Based on the findings in

this, the investigators wish to make the following recommendations:
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1. Expose illiterate adults to convinuous programs of formal.
education and skills training. In the absence of skills training formal
"adult educational classes would only serve to create intelligent under-
employed and unemployed laborers.
2. Government policy in giving subsistence or stipenéls +o

persons who participate in adult education programs should be changed.

N Y. |
N »

R Aot
e N

Instead of prorating the allowances in terms of family size, the
allowances should be prorated in terms of performance in the training
situation. HFW should c:aréfully consider the feasibility of providing
for stiper;ds in our opinion it is highly needed and will accelerate
any badic education grogran.

3. Administrators of County Govermments (County Commissioners,
Mayors, Sheriffs, School Superintendents, Officials of Department of
Pensions and Securities, Health Department Officials, etc.) should be
required to attend a three-week workshop on college campuses through-
out the State in which they would be exposed to lectures and dis-
cussions by the riost competent and non-biased lecturers on relevant
subjects relative to their role and respornsibilities in liberalizing
education for zll. These workshops should continue ovér a five-year ‘
period during which time objective judgments could be made as to any | ’,‘[“
changes in the policies of the var:'i.ous counties and the conditions of |
the illiterates. | ' ‘:'.

4. Higher institutions of learning and other concerned agencies
should initiate programs for self-help housing along with federally em-

ployed guidance counselors for the poor and illiterate families throughout

the many poor counties in Alabama.
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5. Special attendion should be given to illiteratve adults
who are victims of the share-:ropping system in the many Counties in
Alabamn. Many people are in semi-slavery anld even shough this project
attempted to reach all in Macon County, many landlords hold their tenants
in a completely closed soéiety, and are compelled to live in & world of
fear and deprivation.
€. Teachers, Counselors, and other personnel who are to work
with funictionally illiterate adults must be carefully selected by
| texperts" if naximum results are to be achieved. After selection two
or three monfhs on-the- ,job/off-thé-job training would not by any means
be too much for them.
The foregoing reccmmenciations, if put into full s;:ale effect
will no doubt begin to ameliorate the problems of the illiterate persons

and may give them an opporiunity to make their contributions to Amerieca.
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‘ COMFPREHENSIVE INTERVIEW SCHEDULE
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9.

10.

Are you now:

: JES NO Number of Times

A. Legally married? —_— —_— —— e
B. Common-Law marriage? —_ — —
C. Legally divorced? . - s
D. Legally separated? —_— r— ———
E. Separated? —_— — o
F. Widowed? —_— — U
G. Single? — ———

Number of your own children alive and are living in your house.
Boys_ _Girls Wone
10a. Ages of Boys

10b. Ages of Girls

Number alive anywhere:
10d. Age: of Boys

10e. Ages of Girls

What were their ages when they left home:
10f. Boys

10g. Girls

10h. Addresses of all children away from home:

ASK ALL RESPONDENTS:
10c. Number of children dead . None

10i. How many other persons living in the house with you apart

from your wife? None




Ages of persons living in the house with you apart from your wife:
10j. Males

10k. Females

10 1. Are they related to you? TYes No

L4

EDUCATTONAL BACKGROUND

= ne B

Highest C -ade
Completed Present
Sex Age Public Private Year Occupation Address

11l. Respondent's

11a. Wife's
or husband's

1ib. Children
Ile. Sisters
11d. Brothers

12. If respondent's highest grade is 8th or below, then ask would you
carz to improve yovr reading and writing skills? Yes __No

If YES, answer following:

12a. If classes or educational discussion groups are held in ¢
school in or near your communihty will you attend? Yes do

12b. Can you arrange to meet these classes or dlscussioa groups?
1. Between working hours

2. After working hours

3. Day
L. Evening -
5. Hour AM. P.M,

12c. Is there any day, (evening) that you could not attend these
discussion groups or classes? Yes No

12d. What day or evening and why?
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12e. Where in this commnity would be the best places to mest for
our discussion groups?

1.

2.

S essu ~P ¢ B
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Who in this community would be the most qualified persons to
teach you how to read and write? '

If NO, answer the following:

13. Hawe you found it Aifficult and hard to arrange tc improve your
reading and writing skille?

--ma

13a. Would you like to be able to understand and rsad the newspaper,
magazines, the Bivle, Great Books of America and so forth?

Yes No

i3b. If no, why?

13¢c. When was the last time you read a book, magazine, newspaper,etc.?

ASK ALL RESPONDENTS:

1i3d. Do you think that your ability to read and write is as good as
you want it to be? Yes No

- . Joae

13e. Have you had any kind of local help (fz'lend's , relative, etc.)
in teaching you to read and write? TYes No

-0

13f. Have you ever felt that if you could read better you could
handle your own affairs privately and better? IYes No

13g. When you have 3omething to read that you camnot read well and
understand to whom do you go for help?

IF THE RESPCNDENT NEVER ATTENDED SCHCOL SKIF TO QUESTION 27 AND CONTINUE

1). How far away was your school from your homo? (Miles)

15. Did you have free bus transportation? Tes No




16.
17.
18.

19.
20.

15a. Did you have private transportation? Yes No

15b. Did you walk to school? Yes Ho

15¢. Was thers a good road from your home to the school? Yes_ No

15d. Was this road ofien closed or impassable during unfavorable
weather? . Yas .__No

How many teachers werc in yowr school?

- owe

How many rooms were in your school?

About how many students were enrolled im your school?

18a. About how many students were enroilez in your class?

18b. What is the number of the smallest class and largest class you
have ever been in? o
largest

smallest

How was your school heated?

Was your school comfortable warm? Yes _No
20a. Was fuel provided by the County? Teachers?_
Pupils? or Local Members of Commnity?

20b. Was there a hot lurch program in your school? Yes Ko

[

If YES, ask 20c through 20g -- If NO, ask 2Ch through 20k.

20c. Did you have to pay for $hz lunch? Yes N0~

20d. How much?

—

20e. Suppose you could not pay, does thath wesw you c~:1ld not.eat?

' e~ L7 - ~ .

20f. Were you always able 1o pay? Ves NO

20g. What happened to you if you could not pay?

NO replies to 20, answer the following: B

20h. What arrangements did you make for lunch while you were in
school? '

20i. About how much per week were your parents (guardians) spend-
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20k.

Were

2la.

21b.,

2le.
21d.

iag for your lunch while you were in school?

Did you aliways have sufficient food to eat? Yes No

What chiefly were you served for iunch while you were in
school?

reading books provided frez of cost? Yeu No

Did you always have all the reading books, writing paper, pencil,
etc., that you needed while you were in school? Yes No

o

About how much per year would you guess that your parenis spent
on reading books and other educational materiais for you?

Nothing
Did you have reading books? Yes » No

If so, how did you get them? '

Did you participate in any extra-curricula activities such as:

8. UeH Club Yes No

b. If no, why not?_

¢. Boy or Giri Scouis? TYes No
d. If no, why not? |

- (2 1 3 4 o~ = ZWTEI

e. Litile League Bascball? Yes NO

f. If no, why not?

(& 4 L L) p.~

g. School Band? Yes Ko

ke If no, why not?

i. Swimming Gissses? Yes Yo




j. If no, why not?

o

k. Others (specify)

- .

23. If respondent has never participated in any extra-curricula activi- -
ties, ask why? '

2. Have you ever had problems witk any of your teachers? Yes No

2ha. If yes, What kinds of problems, describe them as best you
can?

.5 -

25. What would you say now were the chief reasons why you stopped attend-
ing school? _

PN AT

26. Would you go back to school if you had a chance to go back? Yes

No

if YES, ask the following:

2€a. What are some of the things you would went to learn most?

. 26b. Whny those things? '

If NO, ask tha followirg:

26c. Why? S
27. Couid (can) your parents read snd write? Yes __Xo
~ Hothey Only
Yes No
Fgther only o -

28. Do you have any reletives and friends who might be interested in
learnirg to read and write? Yes No

Give thelr names and addresses: .
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Name Address

— =4 -

Can you figure the exact amount a loan costs you? Yes No

XIf THS, ask the following:

29a. Suppose you borrowed $100 at Sper cent per annum, what would
the interest be? $15  , $50  , $5  , or $25

It may be that we could dc something to improve your number
skills. Who in this commmity could be used to teach you
your number skills? ‘

20

29c. To whem do you go for help when you have too many figures to

nandlie?

I NO, ask the followling:

29d. Would you like to learn? Yes No

29¢. Who in this ccammunity conld be used to teach you ntumber skills?

29f., Why do you not want to learn?
29g.

To whom do you go for help when you have too many Pigures to
handie’

Suppose you. had an opportunity to learn a trade after your reading,
writing and number eicills have been improved; what trade would be
your lst choice? 2nd choice

3rd choice?

oY £ e

Would you be willing tc leave home from one to two years tn leszn
this trade you want to learn most? Yes No

2a. If YES, what arrangements would you mske for your family while
you are away lezrning this trade?

31b. If H0, why not?__




CLVIC AND POLITICAL INVOLVEMENT

i': 32,

33.

3h.

Do you feel at this time that the government is making an eifort to
help all the people of this country? Yes No

If YES, ask 32a through 32c. If NO, ask 32d and 32e.

,'323. Indicate the ways in vhich the govermnent is helping you and

J your DUIUHUILLU V S

A g™

32b. Suggest other ways in which the government may help you and
your community.

32c. What are you doing to help your cwn commnity?

32d. Suggest the best ways through shich the govermment can help you
and your commupity?

32e° nat are some of the things that you are doing to help your
community?

In general what is the best thing that everytody in the commmity
can do to make this a better place in which to live?

Are you now a registered voter? Yes No

If YES, ask the following:

3ba. Do you think being able to vote is one way in-which you can
help your community? Yes No

34b. How?

3kc. Iif no, why not?

If N), ask the following:

34d. Would you like to be a registered voter and be able to vote?
Yes No

3ke. Have you ever tried to get registered? Yes No
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3kf. Why were you rejected?

3kg. Do you think being able to vote is one way in which you can
help your community? yes No

35. Are there any members of your family who can vote? Yes No

. 36. Give me the names and addresses of your friends and relatives who

are of voting age and cannot vote.

Name Address

Are you a member of any of the following organizations:

37. Civic Organization? If yes, Name

37a. Fraternities?_

37b. Lodges?

37¢c. Farm Organizations?

37d. Saving Club?

37e. Social Clubs?

37f. Professicnal Organizations?__
37g. Others?

3Th. Are there any parks, picnic grounds or recreation centers
available to you in this community? Yes no

37i. What do you do for recresation?

SOCIO-ECONOMIC FACTORS

38. Are you now employed? Yes s then answer the following:
38a. Full time or part time?

38b. Name and address of present employer

-10-
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38c. Present occupation?

38d. How long have you been in your present job?

weeks
months Years
38e. Has your employer ever encouraged you to continue or improve
your educaticn? Yes - No
(SKIP TO QUESTION 41 AND CONTINUE) “&";f
NO » then answer the following: |
39, Wy

29a. Are you now drawing unemployment insurance? Yes No N

39%. If not, have you ever applied? Yes No | :“j

39c. Why have you rever applied? /
L0. Are you now raceiving public assistance from the Depa~tment of Pen-

sions and Securities? Yes No sl

If N0, skip o LOh. |

Which 2 the following are you now receiving? :

U4Oa. Gld Age Pension? 4Ob. Aid to the Blind?

LOc. Aid to Dependent Childien? LOd. Aid %o Children in

Foster care? _

LOe. A3d to permanently and totally disabled?

40f. Medical Assistanc; for the Aged? ___ L0g. Others i

LOh. Have you ever received public assistance and it was stopped? ;.:;

LOi. What kind of assistance was it and why was it stopped?

40j. Have you ever applied for public assistance? _

4Ok. Do you think you need public assistance tc help you overcome
the difficulties you are notr encounteringt Yes No

4O 1. How would you go about applying for public assistance, where
would you go first and to whom would you spzak?

-11-
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Lk.
L5.
L6.

4Om. Are you quite satisfied that s if left alone, you will overcome
your difficulties -or is it a situation where you are thinking
that you are hopless? Let's talk about it some.

Skip to 43 and continue.

What is your rate of pay?$___ , $__  , $ , $ , 3 _
‘Hour © Day Week Month Year
How many hours per day do you work on the ,jobs?
How long have you ever held a job?
' - : weeks months years

What was this job?

Name and address of last employer.

What w#as your rate of pay? $_____,$ $__ $ > $
Hour Day Week Month Year

Did you work everyday (Monday thru Friddy)? Yes No

Why didn't you work everyday?

Why did you leave your last job?
What kinds of work can you do best?

Is your spouse presently employed? Yes s then ask following:
Sla. Name and address of present employer?

51b. Spouse's Occupation?

5lc. Rate of pay? $ » 8 s $ > $ > 9
Hour  "Day  Week  Month Yeor
51d. Has your spouse's employer ever encouraged (him, her) to con-
tinue (his, her) education? Yes No
No s vhen ask following:
Sle. Has she (he) ever sought employment?  Yes No

51f. Where and to whom did yuur spouse to to seek employment?




A 5lg. Why do you think your spouse was not successful in getting the
- job(s) applied for?

5lh. Why has spouse not sought employment?

_Fae
]

53. What kinds of work can your spouse de best?

5. What are soms of the things you would like to do to better your
chances for employment?

= ~ 55. What are some of the things you would like to do to better your
) spouse's chances for employment? ,

P 56. On the average, over the last two years about how much did you and
your spouse earn?$ » $ _ 5 $ > $

Daily  Weekly  Monthl Yearly

Do _you own any of the following proparties:

57. Home? , If yes, ¥o cf Rooms (excluding kitchen)
Ectimaied value of home$

572. Farm? . If yes, no. of acres . , estimated value $ )

Annual net income from farm

57b. Business? . I yes. what type? estimated value $ '

. :\\"\

57c. Part-owner of business? , what type? , net income $

, 57d. Car? . If yes. year  make

57e. Track? . If yes, year make
o 57f. Farnm Mackinery? . If yes, what kind
g 57g. Business Machinery? . If yes, whet kind
Estimated value of machinery
i STh. Part-owner ¢f a home? . If yes, no. of rooms (exciuding kit-
| chen) » estimated value of your share of home
- S7i. Fart-owner of a farm? . If yes, no. of acres , estimated
> value of your share of farm $ » annual net income §
e 57j. Part of business? . If yes, what type and estimated value
: of your share of the business $
pe Do you lease sy of the Pollowing:

. 58. Home . If yes, rno. of rooms (excluding kitcher) s
! how much do you pay §__ per

<13~




58a. Farm . If yes, no. of acres s how much do you
pey % per estimated yearly net income $

y > -

58b. Business . If yes, type of business » how much do
you pay § per s estimated ammual net income ep

58c. Part of business . If es, what type of business
how much lease to you pay $ $______ber _____ and estimated
yearly net income from busifiéss

Do you have any of the follo%securities:

59. Checking Account? 59a. Sawiugs Accoant?

59b. Government Bonds

59¢. Life Insurance? __ If yes, ask 59d and 59e.

-

59d. Premiums paid & .8 ¥ » $ $__
Weekly Monthly Quarterly Half-yearly Yearly

59f. Educational Insurance for children?_

59g. Amount on each child __

59h. Burial Insurance?_ Amt. on husband $ Wife $
59i. Tiability Insurance on Car? Cocllision and upset?
59j. Yearly premium? 59k. Property insurance?

59 1. Yearly property insurance premium?

59n. Stocks or shares?

590. Member of Savings and Loan Assoc.?

59p. If yes, What Assoc.?

59q. If yes, who recommended you?

59r. Member of Credit Union?

59s. If yes, what Credit Union?

59t. If yes, who recommended you?

60. For small loansz, ($2 - $5) to whom do you go for help? (Friends,
relatives and cthers)? Be specific and give names.




6Ca. Do you have “o pay interest on such small loans?

60b. About how much interest would you pay on $5.00 for one week?
$ . Explain yeur repayment arrangement.

60c. Do you feel that the rate of interest you pay is high?
60d. Why?

61. Do you manage tc pay off all debts in allotted time?

If yes, answer 6la and 61b:

6la. Do you have any savings after paying off all debts?
6lb. If no, why? -

If No, answer 61 c and 61d.

6lc. Why?_

61d. What arrangements are usually made for paymant?

Questions for sharecroppers only:

62. How many years have you been a sharecropper?

62a. Vith whem do you sharecrop? Name

Address

62b. What crops snd/or livestock do you share?

€2c. How many acres do you sharecrop?

62d. How do you go about calculatirg your shere?

62e. At the end of a year do you always come out owing?

splitting even? gaining?

62f. If you always come out owing, how much do you now owe the
Ferson with vhom you sharecrop? $

62g. What do you feel are the causes why you are always owing at
the end of the year instead of gaining?

62h. How do you plan to change the situation?

62i. Tor small loans ($2 - $5) %v whom do you go for help? Be
specific




Ask all interviewees the following questions:

Do _you have any of the folloﬁinﬁ facilities in your home?

. 63. TelephoNe=mmmmmmumceeeac—aa-Yes No Number _

w - 63a. Bathroom=eeeeeeceeaaaa--
K 63b. Inside toilet-—mcmecaaa-
63c. Privy (outside toilet)--
63d. Running hot water—e=e=--
63e. Running cold water------
63f. Electric lights-=—ee-e--
63g. Central heating=e=---e--- ,
63h. TelevisioN=-—coceeaaaaa-
: 63i. Radio ——memecenan———.
: 633. Open well for weter-----
' 63k. Hand pump for water-----
- "631. Carry uater from spring
R or central point---e----
= 63m. Deep Frecze-——-cecomamae
63n. Refrigerator—==—-=eeee--
630. Sewing Machinge-ceemea--
63p. Gas space heabmmeeacaa--
63r. 0il space heater-c-=cea=-
<7 63s. Coal space heater--e---

-
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- Now think well and tell me as accurabely as you

0
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F é4. How much tax do you pay annually? $

°: 65. How much rent do you pay annuwally? $

66. How much do you earn annually? $

g2 67. How much does yonyr wife earn annually? $

68. How much do your children earn annually? $

Loy
.
T T

69. How mu h does the entire family earn annually? $

" 70. How much do you and your family spend annually for food? $

clothes $ . furniture $ , liguor $ » automobi.le (gas)

4 $ s church $ , School Books $ , newspaper $ s auto-
mobile (repairs) .

71. Now think well again for a moment and give me as accurately as you
= cen the following information. After you have handled all your ex-
- penses over the year, how much do you have left? $

Hid 1 GioJS BACKGROUND

72. What is your religious preference?

. -16-




T2a.,
T2b.
T2c.
| 72d.
T2e.
T2f.

h.
12i.

ties?

- 73. L-H Clubs? 73a. School sports?

73b.
73d.
TE.

Are you a menbejr of any church?

If yes, give name of church.

Give name and address of minister

About how many members are in your church?

How often does your minister meet his congregation?

About how much do you give to the church annually? $

Have you ever gone to your minister to éiscuss your personal

and spiritual problems? Yes (See 72h) No (See 72i)

What kinds of personal problems did you talk about?
Why? '

Are your children presently Jarticipating in any of the following activi-

Church Activities? 73c. LOy or Girl Scouts?

Little League Baseball? 73e. School Band?

Swimming Classes? 73g. Others?

MEDICAL HISTORY

7h. Vhat

Tha.

Thb.

- The.
Tha.

The.

- | £,

q‘.-
(LUige

Thh.

is your height? feet inzhes

What is your weight? pounds.
Have you any disabilities at the present?

-

If yes, what disabilities have you?

Are you-under treatment now, for an illness?
2

Do you have a family doctvor?

Doctor's name and address'

Wnat hospital or clinic have you visited for treatment?

SRS R EE———

Are you now in good health?
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76.

17.

78.

Thi. When was your last chest X«Ray?

74j. Your spouse's last chest X-Ray?

Thk. Have your cﬁildren been X-Rayed? Yes No

74 1. Have they had the Tuberculin Skin Test? Yes No

Tim. Where did you go to take the X-Ray?

Have you and your family had the following immunizations:
Respondent DATE Spouse DATE Children DATE

Small Pox:

- oo

75a. Diptheria

75b. Tetanus

75c. Polio

75d. Where did you g=t these immunizations?

75e. If you did go to the Public Health Department for your chest
X-Rays and immunizstions, did you receive any other medical
services while you were there? Be specific.

- D cad - T

75£. If you did not go to the Public Health Department, then why not?

How often do you have your tecth checked?

76a. Wher needed _ Téc. Oftener

T6b. Once a year_ 76d. Never

Your children's teeth?

77a. When needed T7c. Oftener
7Tb. Once a year 77d, Never
77e. Are your teeth in good condition? Yes No I

Vihc prepares the meals at your home?

78a. Has she (he) had any help in learning to prepare balanced meals?
(Such as from high school home economics teacher, home demon-
. stration agents, etc.) Yes No

78b. Do you feel that your meals are balanced? Yes No

18-




78c. How many meals are served a day in your home?

78d. Breakfast, what constitutes the meals served?

78e. Dinner, what constitutes the meals served?

78f. Supver, vhat constitutes the mezls served?
Do your school age children eat lunch?
79. Xr school cafeteria

19a. At home?

796. AL nearby store?

79¢. Take lunch box?

80. What foods that you cannot provide do you feel that your family need?

te

f

-
n t...v C-.'"I“‘..J.‘."i‘!’.y ama tnAamn At alh ol

81. Do you think the children

82. What are the chief cause of death in this particular community?

83. When you or other members of your family get sick, who do you call
first?

8k. About how much per year do you ard your family spend for doctor bills?

< $
i 85. Do you owe any money to the doctor now? Yes _No
85a. How much? $ _
MILITARY SERVICE '
86. Were you ever in the armed services? Yes No
86a. When did you go in?
,, " Year
p 86b. Wheﬁ were you discharged?
Vear

-

86c. What branch of the service were yovu in?

86d. What type of discharge do you have?

Y6e. Apart from defending cur freedom, in what other skills in the
service were you trairsd? Be specific. '




MISCELLANEOUS

87.

880

69.

90.

91.

93.

9.

From whom do you buy your groceries?

87a. Do you owe any grocery bills? Yes No

87b. If YES, how much? $

87c. Do you get a ticket from the grocer everytime you charge some-
thing or does he just give you what you went and write the
account up in his books? Yes No

From whom do you buy your clothes?

88a. About how much per year do you and your family spend fo:
clothes? $

88b. Do you owe any clothing bills now? Yes No

$8c. If YES, how much? $

Now think weli of everybody you owe, and what you owe them for, and
give me the following infermation:

NAME AMOUNT OWED FOR WHAT LENGTH OF TIME CWED

Do you think at this stage of your life there is still a chance
to improve yourself? Yes (see 90a) No {see 90b)

90a. How best could we go about i%?

90b. Why?

Do you feel the world has been unkind to you in any way? Yes (see 91a)
fio (see 91b)

9la. How?

91b. Tell me of some of your most fruitful and rewarding experiences?

You are now years ol¢, tell me ol the one best thing that
has ever happened to you?_

What would you like to do most now if you had an opportunity tuv do
it?

Tell me of all the places you have bsen cutside of Alahwma.

«20=
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Location Duration Occupation Reason for Leaving
95. 1s there anything eilse you would wantv to tell me thal we have nov
talked about?

Finally, we-all wish to make our program to you and others of this
commmity a rewarding and enjoyable activity. Certainly a certificate of
atterdsnce will be give to those who successfully complete the activities
planned.

The space below is to be filled in the Interviewer who should., smong
other things, give infcrmation on the folio : : :

1. Gooperativeness of interviewse and familj

2. Condition of house (sanitation, lighting, etc.)

3. Reaction of any visitor(s) interviswee may have had during the inter-

vievw. , )

. Approximate time it took to execute the interview (do not include
time it took to get acquainted, etc.)

R e ]
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INTERVIEW SCHEDULE FOR
COOPERATIVE EXTENSION SERVICE

Tuskegee Institute has a history and tradition in assisting all people
regardless of their training to continue to upgrade their education.
Accordingly, we are pleased to inform you that Tuskegee Institute is now
engaged in a project entitled "An Exploratory Study on Continuing Educa-
tion for Adults in Macon County, Alabama". Your cooperatioa and
asgishance in helping to bring this project to a successful conclusion
will be greatly appreciated. I would like to take up about forty or
fifty minutes of your time to get some information from your organiza-
tion which may help us to successfully execute the project. If your
time schedule will permit it, may I begin now, or, wold you wish that

I return at a time designsted by yocu? '

INTERVIEWIR'S NAME: DATE:

(Questions 2 - L should be addressed to the Area Supervisor)

1. Name of organization or agency:

2, Address: Telephone:

2. Number of field employees in Macon County: M F

L. Length of service in the county for each field employee:

Male:

'emale:

(Questions 5 - 38 should be addressed to the County Agent, his
field assistants, and area supervisors if uny are available)

S. Number of farm familizs served:

Aruitoxt provided by Eic:

ERIC
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6. Average farm family income of families served:
7. Income range of farm faﬁilies served:
8. How many communities in the county are you now directly working with?
9. Of the total ccnmunities which are the most difficult in which to
work in terms of getting cooperation? Begin with most difficult.
10. What are four specific reasons why you think you are having difficulties
in these communities?
11. Are thcse reasons unique to any one of these communities or axre they
common to all the communities in which you are having difficulty? —
12.

If they are unique, would you ther give the reasons for your diffi-
calties in cach community separately?

Cormunity Reasons




In communities where you are having difficulty in getting your pro-
gram across what do you estimate the per capital income to be?

Communi ty Per Capita Income

In communities where you are most successful with your program
what do you estimate the per capita income to be?

Cormunity Per capita income

What is the average education achievement in each of these

cormunities where you are having difficulty in getting your program
across? Begin with the most difficult.
Community

Average Educational Achievement

What is the average educational achievement in the commmities

where you are more successful with your program? Begin with the

most successfnl,

Commund ty Average Fducational Achievement
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17.

18.

20.

ks ~ 2 hd ¥ i - h -~ Ao
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Do you work with one group or do you try to work evenly across

the board with the following:

Ovners: FMualle-time farmers? Primarily ( ) Evenly ( )
Pavt-time farmers? Primarily ( ) Evenly ( )
Renters: Full-time farmers? Primarily ( ) Bvenly ( )
Part-time farmers?  Primarily ( ) Evenly ( )
Share- Full-time farmers? Primarily ( ) Evenly ( )
Croppers:
Part-time farmers? Primarily ( ) Evenly ( )

If primarily, why do you choose to work with one more than the others?

Frem your judgement and your records give as accurately as you
possibiy can, the following information 'concern:i.ng the groups listed.

GROUP Average Educatiornal Average Yearly
Achievement Income

Full-time farmers:

Owmers ' $

Renters

Sharecroppers

Part-time farmers:
Owrniers

Remters

Sharecroppers

List the sources of additional employment, for part-time farmers.




21l. What o you think accounts for the differences in average yearly

22.

23.,

2.

25.

26.

income of full time farwmsrs who are owners, renters, sand charecrcppers?

What recommendations and suggesiions would you make in terms of

programs that might tend to ameliorate the differences in average
yearly income?

If you were asked to deviate from your presert program and design

a new program for Macon County farmers, what would you place most
emphasis on?

Why would you emphasize that area (those areas) in particular?

-n o=y

The Cooperative Extenslion Service puts out 3 monthly newspaper which
is distributed to the farmers, about what percentaze of them de you
think actually reads that paper?

0-19 20 - 39 4o - 59 60 = 79
80-9 __ 100

Why do you think the rest do not read the paper?

- -




27.

28.

29.

30.

26a. Do you think the inabiiity to read is a problem among the
farmers? Yes ( ) No ( )
If yes, answer 26b and 26¢c.

26b. Whal is your approach for improving ihc situation?

26c. In your effort to help, what changes have you identified in

your clientele in terms of their abllity to read?

If no, answer 26d.
26d. Have you found that in general your more intelligent fammers

are more successful than the less intelligent ones?

What State and/or County organizations (voluntary or govermmental)
do you refer to when your organization dGoes not have the facilities
to cope with the problems you have encountered in the execution

of your progranm?

- a=nay ®»-%

Ascuming that an Adult Education Program was designed to raise the
educational levels of form families in Macon County, Alabama, in what

ways could you cooperate with such a program? (Be specific)

- e N W WS WhaED P40 4D WASEED

Can you now envision any difficulties in a program designed to raise
the educaticnal leveles of your clientele in the future?

What suggestions would yov make to overcome these difficulties?__'




31. What advanlages or disadvantages would an adult educational program
design=1 to ralse the readirg level of your clientele have on ycur
program? ( Be specific.)

Advantages . Disadvantages

32. What do you feel are the causes of adult illiteracy in Macon County,

Alabama? (be as specific as you can).

7 33. From your experiences in Macon County would you say that Tuskegee
/ Institute, can rely on the local powey gtructures in all the

ccrmunities in terms of éupport.ing a program designed to identify
the basic causes of illiteracy? Yes ( ) No ( )
1° yes, answer the folluwing: (If no, answer 73b).
332 Iun what ways would they ke able to help?

o

L

. 33b. Why?

3. What commnities in the county would you say offer the best promise
for the success of a prog-am designed to identify the baslc causes .
of 1lliteracy and may be able to carry out some experimental
teaching of basic skills? (Name communities in order of promise.)

. 1.
| 2,
- 3.

. 5




35. Suppos-e the Federal, State, and County Governments should decide !
to close down phe Cooypefative Extension Service in Macon County, ;
what immediate and long-term effects would such an action have on ”
the farmers? }

.

36. Please deccribe your Extension Program in Macon County as detailed ,
as you possidbly can. ’ ' y
Adults: Male i )

Production -
Community
Femalo | {;"
Production % "
Communi ty . _ %
Youth: Male ;
- Production _ 4
= Community . ——— ‘5*
i Femslo
j Production 1
_ Communi ty _ **
—~ 37. In how many communities in the County do you have organized Women's :
- Clubs? . ' ‘
| 38. In space below, give information for each women's club with regard :.
- to: Location (eommunity) enrollment; average educational achievement
(grade); and, mesting schedule.
d
5
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39,

LO.

L.

L2.

L5,

What per cent of the housewives with whom you work have completed
courses in the following?

A. Sewing __ % D. Home Management 2
B. Fcods % E. Personal Financial Management
C. Child Care ___ % %

Describe the course content of each of the following:

A. Sewing
B. Foods — o
C. Child Care

D. Home Management

E. Personal Financial Management

-———r

Give four specific reasons why all members of the organized clubs have
net completed couses in the areas discussed.

1. . 3.
2. L.

L R I )

In what communities do gou find it most difficult in getting coopera-

tion from the housewives? Begin with the most difficult.

PR -

In what communities do you have ths greatest suecess with your program.

Begin with the most successful.
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L. What kinds of difficulties are you encountering in the communities
mentioned and what speciﬁc reasons could you give for having such

difficulties? . o

TAE—

45. If you have found reading and writing to be contributory factors to

your difficulties-in working with members of the clubs, what suggestions

would you make to ameliorate such a situation?

56. If you were asked to design a new program for your community clubs,

what would you place most emphasis on? -

47. Why would you emphasize that area (those areas) in particular?
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APPENDIX 3

. INTERVIEW SCHEDULE FOR
MACON COUNTY PUBLIC HEALTH DIVISION
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INTERVIEW SCHEDULE FOR
MACON COUNTY PUBLIC HEALTH DIVISICN

1. Name of LCepartment:

2. Address: 3. Telephone:

4s. Number of persons employed: Male: Pemale:

5. Do you work the entire ccunty?

6. If no, how many communities do you work?

7. Why do you work only these communities?

8. How many persons do you serve in each community? !

Community Number served

- 9. What communities reguire your services most? ’

10. In your opinion, why dc these communities need your services more

than others?

- 11. What diseases-are most common in Macon County?

12. Which community has the highest rate of the common diseases?

13. What is the rate of illegitimate VLirths in Macon County?




1k,

15,

16.
17.

18.
19.
20.
2l.

22.

23,
2k.

25.
26.

©

ERIC

Aruitoxt provided by Eic:

What is the rate of illegitimate births in each community?

Community Rate

In your opinion, why is the illegitimate birthrate so high in

community {ies)?

What me.dcal services do you offer?

List the immunizations that you offex?

Do you have a nrenatal élinic?

If yes, do expestant mothers attend the clinic regularly?

If yes to 19, do they tuke the prescribed care of themselves? _

If No to 19, why do not some of the others atitend?

In your opinion, approximately what is the averzge grade completed

by the people whom you serve?

How do you give your instructions? (oral or written)

What per cent of the expectant mothers whom you serve, have premature

births?

Does your department have a well-baby clinic?

‘Do you have the cooperation of those receiving your services?

If No, what reasons would you give for not receiving ‘heir

~oonaration”




28. What is the rate of malnutrition in Macon County?

o 29. What is the rate of malnutrition in each community?

. Community Rate

X

30. Does your department supplement diets where needed?

31. Is the inability to read and write a problem for many with whom
. you are working?

. 32. What have you found to te your nost effective means of communication:

33. As a result of your experiences, what “echniques would you suggest
that Tuskegee Institute use to get participants in a program designed

to raisc their levels of educational achievement?

B A T g i ) S
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10.
| 11.

12.

13.
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INTERVIEW SCHEDULE FOR
MACON COUNTY SHERIFF

Name of Department:

Address:
T:lerhone: L. How many employed?
Fopulation of County and/or areas umder your juricdiction:

- - A g s —

How do you divide the County and/or area (communities, precincts,

beats, etc.)?

Give the following information about the divisions:

NAME NUMBER POPULATION ADULT OFFENDERS  JUVENILE CFFENDERS

What is the crime rate of Macon County?

Howr does it compare with similar counities in regard to the rate and

type of crime, the frequency, etc.?
Which area has the highest crime rate?
Why?

What type of crime is committed most frequently in tils ar~a?

Which area has the lowest crime rate?
Why?
What type of crime is committed most frequently in this area?_




- -

> :. (‘ ‘}-‘}g‘.‘
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6. What is the average age of offenders whom you convict?

e 17. What is the range of these ages?

/ 18. What is the rate of juvenile crimes in Macon County?

= 19. How deoes this rate compare with similar counties?

20. Which community division has the highest rate of juvenile crime?

21. Why?

22. "hich community division has the lowest rate of juvenile crime?

23. Why?

24. What per cent of the juvenile offenders are high school drop outs?

25. TIs the inability to read and write a probiem for your department in

o ...,’.%.\.u.gﬁ{.;u._‘,m .
B N et >t
- M o
. S

dealing with many of the offenders (adult & juvenile)?

A} e -
S

26. List four conditions, existing in Macon County, that you feel are

conducive to crime?

27. What techniques wouid yoa suggest that Tﬁskegee Institute use t~ et

participants in a program designed to ralse their levels of educational

achievement?
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QUESTIONNATRE FOR
VOLUNTARY ORGANIZATIONS

1. Name of organization
2. Age __ 3. Membership Number % :
L. Average age of members 5. Age range of members i )
A Owritarvian fAar mamhanohd n '} —
(@R NVl e WS d we WAL e Fd SANALA IS Wbk p — i "
7. Vhat is the purpose of the c.ganization? E
k.
{5 ,‘_
8. What are the dues?

9. If dues are not collected, then how is your organization financed?

s
.
- o
>
o N

10, Wha'% is the average educational achievement of the members? (Grades

completed or degrees) ' j ’
11. Has your organization ever held any educational classes or workshops?

If YES, answer 1la and 11b. If N0, answer 11d.

YES | |

1la. TIn what subjects?

1l1b. When were these classes or workshops held?

XO "
11d. Why rnot?
12. Are regula: classes or Educational Workshops held? : !
13. Do you give any scholarshin aid to college students?
14. Do you have an annual welfare purse or project? '
15. If yes, what persons or agencieé have benefitted? | ?3/
;7/~
L
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TUSKEGEE INSTITUTE
Tuskegee Institvte, Alabama

Project D-18l
Course Evaluation Worksheet
to be Completed by
Participants Only

Name Date
School Instructor
DIRECTIONS: This is oar way of letting you evaluate your class. It is

important that you answer all questions. Check only cne
answer to each question.

1. Appraisal of Subject Matter

1. Which lesson did you like best:

- 1

21 Arithmetic?
15  Reading?

3 Writing?
5 Spelling?

2. Which lesson did you like least:

Qe

d.

Co

18 Arithmetic?

21 Reading?
23 Wiriting?
15  Spelling?
13 Civies?

3. Which lesson do you feel you needed most:

ae
b.
c.
d.

€.

il Arithmetic?

3 Reading?
3 Writing?
10  Spelling?

33 . Civies?

&

.‘u . 7. N



E
- )
li. Which lesson do you feel you needed least: 2
¥ L?”:é‘o ;
a. 8 Arithmetic? =
3
b. 33 Reading? 3
- c. 26 Writiaz? ;
l.‘ 3,

d. 15  Spelling?

i , 2
e. 8 Civies?
- 5. Dc you feel that the things you ha. . been taught will help you? §.o%
a. Iz Now . »

e b. 16 TLater \ | o

c. 0  Never ';ﬂe
- €. Was subject matter: g
&

a. _0 _ Too hard? 3 S
b. _3  Too easy? \

. ¢. 87 _ Imvel needed?

~ IT. Attendance -

.\

E 1. Did you attend: : 3
;‘ a. 18 ' All meetings? %
’ b. 69  Most meetings? T

c. 3  Few meetings? 5 !

* 2. Did you miss meetings: | ~ ’
_:' a. _0  Because you were not being taught what you needed? ‘ ; “
b. 0 Because ‘you were not being paid to attend? g

> c. 13 _ Because you were too busy? ?
\‘w d. _8  Because the hour of meeting was not satisfactory? ’@*
f;' i‘; e. 3 Becausz School was too far from your home
W £f. 66 _ Others? (Specify) _ J’




3.

IIT1.

1.

2.

Were the meetings:
a. 3
b. 39

c. L8  Too sheort?

Too long?

Long enough?

Were wiie meetings:
a. 92 Often enough?
b. _0  Too often?

c. _8  Not often enough?
Were you on time:

a. U6  All of the time?

b. Ll Most of the time?

Ce 0 Never?

Appraisal of Teacher
If you attend class again would you:

a. 77 Want the same teacher?

b. O

C. }3 Makes no difference?

Was the teacher on time for class:

a. 87

All of the time?
b. _3  Most of the time?
c. _O__ Never on time?
Was the teacher pleasant:
a. 90  All of the time?
b. _O0  Most of the time?
c. O  Never?
Did the teacher go:
a. 3

b. 3

Too i‘ast“?

Too slow?

Want another teacher?




_,

6.

7.

10.

c. 84  Just right?

Did the teacher give you:
a. 10  Too much to do?
b. _5__ Too little to do?

c. 75 Just enough to do?

Did the teacher give instructions while moving about the room:

a. 37 All of the time?
b. U8 Most of the time?

c. 5 Tone of the time?

¢

Lid you receive individual instructions when needed:

-]

a. 67 All of the time?

b. 23 _ Most of the time?

c. _O _ None of the time?

Did the teacher let participants take part:
a. L2 A1l of the time?

b. L8  Most of the time‘é

ce _0 _None of the time?

Could you hear the teacher:

a. 82 All cof the time?

b. & Most of the time?
ce O None of the time?

Coula you understand the teacher:

N A1l of tne time?

U

ae.

b, 26 Most of the time?

c. 10 None of the time?

L N

IV. Perscnal Satisfaction

L.

Did you enjoy the class:

P
.....




V.

2.

6.

z. 90 Ail of the time?

b. 0 Some of the time?

c. _O0__ None of the time?

Would you attend class again if one was held near you?
a. 90  Yes

b. 0 ilo

Can you attend to jyour business:

a. 75  Better than before?

b. 15  Same as before?

c. _O0  Worse than before?

Do others ask you for help with things they do not understand:
a. 2___ More now than before you attended class?

b. 23  Same as before you attended class?

c. _8 Never?

Would you recommend a class like this to your friends?

ae 20  Yes

b. 0 No

Have any of your friends or relatives made fun of you since you
have been in class?

a. 10 Yes

b. 80 No

Classroom

1.

Was classroom comfortable:
a. €5  All of the time?
b. _5  Most of the time?
c. _U _ None of the time?
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Figure i1. Project secretaries: {(Inset) Mrs. Mary E. S.
Mullins; (seated} Mrs. Beatrice N. Smith.

‘wo secretaries supported the project with the part-time

)

3y help of conllege student workers. One of the college students %

shown in Figure L2. Thé coding process is cne good example of the
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Figure j2. Student worker, Paul Dickerson, uses
the mimeograph machine.
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2. "md yow: clas.sroom have good light:lng. |
i’ | | 2. 82 - A1l of the time?
| b. _§__ _Most of the time?
= ce _C _ None of the time?
= , 3. Could you see material on the blackboard well:
a. 69 All of the time?
b, 21 . Most of the time?
;’; ) e o ¥one of the time?

(e ‘
VI. Corments:

f
IR

=

o »\I
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2. Did your clas.sroom have good ughbing.
2. 82 . A1l of the 'bime?
b, 8 - Most of the time?

c. C - None of the time?

S L

3. Could you see material on the blackboard well:
a. 69  All of the time?
b, 21 . Most of the time?

" c. O Nome of the time?

® - .

v .
A VL. Comments: o
Y
(r
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School

TUSKEGEE INSFTTUTE
Tug'tegee Instiiute, Alabams

Project D-18);
Course Evaluation Worksheet

to be Complieted by
Teachers Oniy

Date

DIRECTIONS:

Thais is omr way of

“® 4 o twU -ren

aswer to each question. Please answer each question
truthfully and honestly.

f. Appraisal of Subject Matter

B

b.

N
.

=

1. Do you feel the subject matter answered a basic need?

Yes

-

h
L
2

L
O___ Spellirg?
1*

1

b

1
1

TR

Q
0

i m e L
—

No

Which lesson do you feel the c¢lass needed most:

Arithmetic?

Reading?
Writing?

Civics?

3. Which lesson do you feel the class needed 1east=.

Arithmetic?

1 ___ Reading?

Writing?
- Spelling?

Civies?

TR o S - YT A TR .

letting you evaluate your class. It is
important that you answer 211 the questions. Check only one




II. Appraisal of Teaching Technique

B S R S
- v

S

|
N T

s
. e

1. How would you rate the experimental teaching technique used in
your clzss:

a. 0O Excellent?
b. 3 Good?
Ge O Fair?

d. 0 Poc ~?

2. Would you recommend that this techniqﬁe be used by other adult
educators? ‘ .

Yes

2

Qe

b.

o

No

Administration

1. How would you vate your immediate supervisor:
a. 3 Very helpful?
b. O  Could have éiven more help?
c. O No help at all?

CHERAE—

2. Did you have the necessary equipment and supplies to carry out
your assignment:

S All of the time?

b. Most of the time?

“IT

Ce Noene of the time?

3. Do you feel that your knowledge and orientation of the experi-
mental teaching techniques was: ‘

a. 0 TFxcellent?
b. 3 Good?
c. 0 __ Fair?
d. 0 Poor?

k., Was the program organized:

a. 3 - Extremely well?

«Dm

s s AR R | ——— Ao e PR e
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be 0 Weil?

¢. O Fairly well?

d. Q____ Poorly?
IV. Class

l. Would you want to teach again’: :

a. 0 __  The same group?

b. O Another group? x
C. g______ Makés no daifference?
d. O No.

2. Did the class take the c§urse_wqu:
a. 3 Very serious?.
b. O Not too serious?
c. 0___ Not at all serious?

3. Did you enjoy the class:
a. 3___ All of the time? .'
b. 0 Most of the time?

! c. O None of the time?
ke Did you give individual instructidns:'

a. 3 Everybime the need arose?
b. 0 On certain days?
c. O Never?

5. Did class members participate freely:

ll—’

a. All of the time? (With or without visitors)
b. 2 __  Most of the time? (With or without visitors)
Coe __ Some of the time?

Co IO

None ¢f the time?
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b

:

y S 6. What did you do when you could not be present for class?

a. 1 Got someone to teach in my place

b. O Changed méeting time of class temporarily

Ce 2 Was always present as scheduled

. V. Classroom

& 1. Was classroom comfortabiles

| a. 1 ALl of the time?
be 2 Most of the time?

) ‘ce O None of the time?

- 2. Did your classroom have good lighting:

lo

| o

8o All of the time?

b. 2 __ Most of the time?

<2
(¢
»
o

Nore of the time?




