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I, Iatroduction

The extensive and rapid incresse of two-year colleges calls for
avidgnce of the perticular educétigual situations whick they provids, for
slarification of their distinctive, varied, and msltiple patures.

Educational growth, like all behavicral change, results from an
interaction between the individual and the envircmment, the student and the
institution. Evalaation of this growth requires empirical measurement, not
only of outpui in ‘erms of the, changes which appear to cceur tﬂrouén sduca=-
tion, but algo of input, the characieristics of the sfudents and of the in-
stitutions which are the determinants of these changes.

For many years, students have been extensively studied through
the traditional means of intelligence, ptitude, interest, personality,_and
attitude tests. Enumerat;ons of such factors as facilities, faculty, programs,
enrolimert, and endowment have been accepted, in general, as providing dif-
ferential descriptiéns of colleges. Only relatively recently and to & limited
extent have scales such as the College Characteristics Index1 and the College'
and University Envirornment Scales2 been available for quantitative investiga-
tion of "the educationally and psychologically functional environment® (Pace,
1963, p. 3), the eavironmental factor as it is perceived.

Newcomﬁ's now classic research ag Bennington (1943) and the large-
scale Vagsar study directed by Nevitt Sanford (Freedman, 1956) have clearly
demonsirated the existence and influence of distinétive campus atmospheres

ICollqgg Characteristics Index, distributed by Psychological Research Center,
Syracuse University, Syracuse, New York.

2college and University Enviromnment Scales by C. Robert Pace, published and

distributed by Educational iescing Service, Princeton, New Jersey.
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and cultures, defined and maintzined to a large degree by the students them-
selves. Bushnell concluded that the ianfluence of the peer-group was surfi-
ciently strong to immunize the motivations for accepiing faculty-sponsored
and administraticn-sponsored changszs (1962, p. 5h42). David Boroff in Campus
U.S.A. has described the 2 stitutional pe.;onalities" of ten representative

colleges, which he finds, however, might be divided into two kinds: "those

which we mighi call adolescent rescrvotions, fenced off from serious cdult
concern, and those which represent a transition to adulthood® (1961, p. 191),
On the basis of his studies with the Environmental Assessment Technique (EAT)
(Astin and Holland, 1961), which assesses the enviromnment in terms of eight
characterisvics of the student body, Astin has suggested that college environ-
ments may te viewed as potential stimuli, as "observable characteristiés of
the college that are capable of changing the sensory input 2 the student

attending the college" (1965). Acknowledgement of the importance ‘of the en-

vironment provided by the college has led to the "transactional approach,”

described by Morris Stein in Personality Measures in Admissions (1963), based

upon "the assumption that succesc in college . « . is a function of the

transactions between the individual and his enviromment® (1963, p. 50).

e -

Eﬁteﬁsive studies with the College Characteristics Index have been summarized

by Pace in the following way: (1) "Some things are true of 211 colleges.®

o mas  Pam.

(2) "Beyond these few common characteristics, colleges differ zreatly from

one another."” (3) "The differences between college enviromments . . « fall

into saveral fairly clear patterns.® (L) "Distinctive patierns of college

(5) " ..

about 30 per cent of the distinctive emvironment is accounted for by the

environments have predictable and demonstrable consequences.™

students it [the college] admits® (1962, p. LT £f.).

) e Gt~ ey Wy o
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in the College and University Enviromment Scales (CUES), Pace has
atiempted to provide "a direct analysis of environmeniel dirferences betwesn
institutions" (1963, p. 8), through items measuring five dimensions: practi-
cality, community, awareness, propriety, and scholarship. Scores ars for the
college rather than the individual,

Norms for the scales wore based upon administration in forty-eight
four-year colleges and universities, chosen "to reflect much of the broad
spectrum of American higher education™ (1963, p. 11). On the basis of early
uses of the scales, Pace concluded that "one can tentatively group colleges
and universities into six patterns® (1963, p. 71). However, he adds:

Certainly one generalization which cleariy emerges
from these studies of college environments is that it is
risky to generalize. Many institutions of the same pre-
sumed type are, in fact, quite different from one another.
e » o 1t is partly for this reason that CUES are poten-
tizlly useful both for the institutions and for the pro-
spective student. .If colleges and universities are
different from one another, with many being unigue in
significant ways, knowledge of the perceived atmosphere
of a campus could lead to planned modification or planned
preservation, whichever is wished by the faculty and ad-
ministration, and to hopefully wiser choices on the part
of the selective students who are as eager to know more
about the college as the college is insisient on knowing
a lot about them (1963, p. 76).

A number of studies reported by Pace gave very litile evidence cf

subgroup differences within an institution. The one exception was that fresh-

man and senior scores appeared to be less representative of the institution
as a whole than did the reports of sophomores ani juniors who were in general
agreement (1963, p. 58).

The preliminary studies with CUES did neow include junior colleges
and a survey of the literature before 1964 did not reveal any reforts of

junior-ccllege investigations. There was, however, indication that CUES

I U S N U Oy Ve,
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wers "bolng given in quite a few Junior Colleges in Gaiifornia, plus
geveral in Sthar parts of the count:y."l

Richards, Rand, and Rand have noted that in studies of college
environments previous to 1965 "ihe nearly 600 ac;redited Jjunior colleges
in the United States have been ignorsd" (1965, p. 2). They cbserve that |
such omiscion is particularly unfortunate since it is estimated by some
"that by 1970, some junior college will be the first college attended by
75 (per cent] of entering college froshmen® (1965, p. 3). Comparing their
findings for junior culleges wifh Astin's study of four-year colleges (1962),
they interpret the results to mean "that Juwiior colleges are different from
four~year colleges, and that 1t would not be appropriate %o apply a classi-
fication scheme developea for one type of college to the other type® (Richards,
Rand, and Rand, 1965, p. 22).

Since, in addition, tdoqyéag colleges are widely diversified in
nature and potentialities for generalizations concerning them are limited,
there is need for.extensive evidence to clarify their distinctive character-

istics. Therefore, it is the purpose of ihis study to provide an assessment

of the intellectual-socisl-cultural anvironment which is characteristic of a

private junior college for women.

II. Objectives . .
A, To detarmine the pareei%ed characteristics of a residential two-year

college for women in terms of the five dimensions measured by College snd
University Environment Scales (CUES)s practicality, community, awareness,
propriety, and scholarship. |

1. Robert Pace, lstter dated Dec. 11, 1963.
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in the original analysis (1963, p. 8-35). CUES differ both theoretically and

_ |
5- |
| |
B. To comn-ce the percepticn of charasteristics by students, by aclumnae, |
and by faculty and administraticn, ‘

C. To fird vhat changéa Bgy cccur ir student percepticas during rasidence F

in college. ‘

D, To compare the perceptions of various student 2ubgroupss freshmen,
seniors, students differing in high school preparation, and students earolled’

in the several curricula.

E, To discover implications éqncerning admission policy,'curriculum
planning, or desirable r'.ange in other aspecis of the co;lego. |

Fi To evaluate the usefulness of ths Scales in the study of iwo-year
colleges.

III. Procedures

A. Description of the scales

In the Preliminary Technical Manual, Pace has described in detail

the empirical davelopment of the scales and the sample of institutions includqd

factually from the Collcge Characteristica Index (CGI) in describing institu-
tional differences through aralysis of the envirormerntal situstion without
reference to personality factors. Thirty items in each scale, included for
educational content rathér thaa for psychclogical content, provide measurss 1
of five dimensions descriptive of the institutions practicality, community, 1
awareness, propriety, and scholarship.

Thes® dimensions are described as follows:

Scale 1. Practicality suggests a practical, organizational emphasis, character-

ize1 by order and supervision., Personal status is important and is achieved g
vhirough doing what is expected, knowing‘thé right people and belonging to ths
right groups. School spirit and student leaderskip are svidont on campus,

\
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Scale 2. Community describes a campus which is friendly, supporiive, and

sympathetic. There is greoup loyaliy to the college as a whole.

Scale 3. Awareness is found in a college wnich stresses the search for

meaning, personal, postic, and political. There is extensive opportanity

q
.

i
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and encouragement for creativeness, appreciation, expressiveness and concern.

Scale L. Propriety is true of a conventional, poiite, and considerate
}

“atmosphere where there is little rebellion or,sfisk-tald.ng.

Scale 5. Scholarship is the emphasis of a highly academic environment in

which intellectual interest, concern for ideas, and disciplined pursuit of
knowledge prevail.

B, HMethod of scoring

The principal approach used in this study is the "66 plus" ﬁethod
of scoring in which those items answered in the keyed direction by 66 per cent
or more of each group are counted as being characteristic of the group. Scores
on each scale can range from O to 30,

The #66 plus and 33 minus" method is also used for some analyses )
to provide additional information by identiiying those items on which there is

consensus opposed tec the keyed direction.

C. Student pepnlation ﬁ

The students of Colby Junior College are young wauen between the ﬂ
approximate ages of eighteen and twenty. About two-third. of them are en-
rolled in a two-year libersl arts program and nearly seventr per cent of
these continue tpeir formal education thrcugh transfer. Other two-year
programs are in general, medical, and technical secretarial studies. Students

in these have bsen combined for purposes of this study into a “secretar. 1%

gIoUupPe.




e

In gddition, the college offers three-ysar programs in medicsl
teshnology and medicel record administration., The combined group of
students in these programs will be called "medical.®
Throughout this report, *fresimen® will refer to first-yeer studeats
and *seniors® te second-year atudents in all curricula.
D. Schedule of adminiotration

The scales were administerad tos

1. All entering students at the beginning of the orientation program, prior
to the first formel classes, in Septembar 1963.
2. The entirs student body in February 1964 and February 1965, and to upper-
clagsmen in February 1966.
3. All members of the faculty and five memburs of the adminiatration (Presi-
deat, Dean of the Colloge, Desn of Students, Director of Admissions, and
Registrar) during Ja.nuary-F@bmry 196k.
k. Three sampie alumnae groups of one hundred each from the classes of 1949,
195L, and 1959 by mail, These samples wers selected randomly froa the active
mailing 1list of the Alumnae Asscciatlon.

E. Techniques of analysis

1. In measuring differences in scores of subgroups, three categories of re-
sponses are used, Items are classified as (&) highly characteristic of the
college in the keyed direction (66£), (b) highly characteristic in the reverse
of the keyed directicn (33~), or (¢) characterized by considerable division
of opinion (34 through 55), The chi-squars test is used to determine the
significance of the differencas, and the .05 level is accepted as the cri-
terion of significance, .

2. In the analysis of differsnces among subgroups on specific items, the
standard error of difference between percentages is used. A standard error
which veaches or excesds a critical ratio o£.1.96 (405 level) is accepted 23

significant.
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IV. Results

The results which follow precents
1., A general descripticn of the profile of the college, based upon ad-
ministration of the 3céle§ {0 the entire student body in 196k and 1965, with
a comparison of the profile to the tentative norms for the scales published
by Pace (1963).
2. Subgroup studies which include student-faculty-alumnae comparisons,
longitudinal surveye of the classes of 1965 and 1966, freshman-senior
differences for two years, a comparison of students from private schools
with those entering collegs from public high school, and description of
curricular groups.

A, General description

Table 1, presenting the results for all students in 1964 and 1965,
introduces the basic pattern which characterizes this study. Scale 2, Conm-

munity and Scale 4. Propriety are agreed to be most characteristic of the

college.
Table 1
Results for All Students in 196k and 1965

664 Scores Z:;E:ZIiiz* Rank

6l 165 16l 165 16l 165 1
Scale 1. Practicality 9 9 37 37 N Y
Scale 2, Community | 18 18 87 87 1 1
Scale 3. Awareness \10 8 38 28 3 S .
Scale 4. Propriety 12 1 éh 17 2 2
Scale 5. Scholarship 5 9 22 1o 5 3 ¢

#Pace's norms \
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The general patiern remains the same for both groups though there is
variation in the scores of three scales and the rank of two. However,
the largest difference in scores, which occurs oa the Scholarship scale,
is not large enough to be significant at the .05 level. HMore remarkable
ic the perfect agreement of these two groups concerning Practicality and
Community.
Fig. 1 indicates the profiles when these results are compared with
the responses of the norm group of colleges and universities (Pace, 1963,
p. 42). |
Figure 1 ‘

Profiles for All-student Responses in 196l and 1965

Percentiles

100
90
80
10,
60
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)
30
20

10
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Scale 1  Secale 2 Scaie 3 Scale 4 Scale
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: _ 1965
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Fig. 2 charts the 664 scores for both groups.

Figure 2

664 Scores for All Studenvs in 196l and 1965
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Fig. 3 shows the results for 1964 and 1965 when both the positive
and the negative responses are includéd in the séores. With this method
of scoring there is perfect agreement in the ranking of all scales.
Negative perceptions are most chéracteéistic of Practicality and Scholar-

ship and least characteristic of Community.

Figure 3

664 and 33- Scores for All Students in 196l and 1965
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Although scale scores may remain the same from year to year, the
specific items answered in the keyed direction, with no agreement, or
opvosite the keyed direction may vary. Therefore, an analysis is made of
items answered ian ths same direction in voth years. The number of these

items on each scale and the categories in which they occur are showm in

Table 2,
Table 2

Items in Same Category in 196l and 1965

Scale  Keyed Direction  No Agreement  Opposite Direction  Total

1 7 11 6 2k
2 18 10 2 30
3 7 12 2 21
L 1 12 3 ' 26
5 5 12 5 22

On those scalss where students rank the environmeat highest there is the
greatest tendency to answer specific items in the same way in both years
and on the Cormunity scale there is perfect agreement.

A matching of items with the distribution of institutional re-
spenses presented by Pace (1963, p. L3-L47) shows scores for only three items
exceeding the mean by more than two sigm2, one in the positive direction on
Propriety and one each in the negative direction on Awareness and Scholar-
ship. In general, item scores fall well wi@hin the range for four-year
colleges. |

Pace concluded from énalysis of scores in his preliminary study
that colleges and universities can be tentatively groupaé into six patterns.
This junior-college profile most closely resembles his fourth group, %pri-
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zarily of small strongly denominational colleges characterized by high
scoras on the practicality, ccmmunity, and propriety scales and by low
scores on awaicneas" (1963, p. 71). However, it does not exactly corre-
spond to any of his six patterns.

B. Subgroup comparisons

1, Student - faculty andadministration - alumnae

Returns from approrimately two-thirds of each sample of alumnae
randomly selected from three classes, 1949, 195k, and 1959, show almost com~
plete unaninity in recall of cheracteristics of the college (Fig. L and Table 3).

Figure L

Profiles for Alummae Responses

Percentiles

Scalel  Scale 2  Scals 3  Scals l - Scale 5
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Class of 19tk

evesses 0Ulaga of 1959




~1j=

Table 3
Ranking of Sceles by Alurnae

19ky 195k 1959
Scale 1, Praciicality b b 5
Scale 2, Coamunity 1 1l 1
Scale 3, Awareness 5 5 N
Scale 4. Propriety" 2 2 2
Scale 5. Scholarship 3 3 3

It is interesting to note that the alumnae view of thz collegs
becomes established within five years of graduation and remains essentially
the same in spite of change or growth in the college over a )Lariod of fifteen
years. Regardless of class, alumnae agree in placing 119 (79 per cent) of the
150 scale jtems in the sanme category.

Since there 1s no difference on any scale large énough to be signi-‘
fican*, resulisz for ‘he three classes have been combined into a single distri-

A}

bution for comparison with students and faculty.

Also, for these comparative purposes, student scores in February
196} are used since they permit a faculty-student comparison at the sars point
in time., This appears Jjustified siuce there is no sigaificant difference
between'student scores in 1964 and 1965 (p. 5), and the Pebruary 1964 sdmini-
3tration is least apt to be contaminated by repetition of the scales.

Table 4 and Figs. 5, 6, and 7 bring togeihcr the resulis for studerts,
alumnae, and Lfaculyy and administiration,
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Figure 5
Profilas for Students, Almmnse, and Faculty end Adminigtraticn

- Parcentiles
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Table 4
Renking of Scalss ty Students, umu, and Facultr and Adainistratior
' | Faculty &
. Studente . Almse Administration
Scale i. Practicelity L .3

Scale 2, Community

RSN

) §
Scals 3.. Avareness 3
Seale 4o Propriety 2
Sesle 5. Schelarship .S

Y A R
w N & = W
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Figure 6 |
664 Scores for Students, Almense, and Faculty and Adsinistration - y

|
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] Figure 7
664 and 33~ Scores for Student!lllnnnas,“ind Faculty and Administration
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The generally higher scores for alumnae imply the "halo effect®
of recall., However, alumnae, students, end fesculty end administration
identify Coumunity enc Propriety as most cbaraéteriatie o1 the college and.
are agreed on their rankings of thess scalss. Discrepancies in relative
position are in the varying views among the groups of emphasis upon Practi~
cality, Avareness, and Scholarship. Differences in rankir are not large
which suggests that the memory of alumnae follows about the same patiern
as perceptions of current students and faculty. '

When the group scores are compared on the basis of the three
cetegories of responses (keyed direction, no agreement, and opposite keyed
direction), ‘he only differences to reach or exceed the chi-square of 5.991
required for the .05 level are between students and alumnae on Fropriety and
Scholarship Sozles. These two chi-squares are as followss:

Students and alumnae Scale L - 7.942
Students and alurmae Scale 5 - 8.85L

The nex\ two largest differences are again between students and alummae on
the Community and Practicaiity scales. In both instances the chi-squares
(5¢556 and L.l32) exceed the .10 level but do not resch the .05 level. In
Zeneral, faculty scores £all between studeni and alumpae scores with a |
tendency for faculty and students to resemble each other more than do alumnas
and ctudenis,

Agreement among the groups on individual items is highegt on the
Cozmunity scale on which 17 of the items are answered in the same category:

On Propriety, thers is agreement on 13; on Awarcness, 123 on Practicélity, 73

and on Scholexrship, 8.




«18-

Table S shows the number of items on which alummae and faculty
snd edministretion scores exceed th.e published mean by more than two sigma. |
14 will be recalled that ctudent scores fell outside this range for only
three items (p. 12).

Table 5

Deviations from the Publi 2§
for Alumnae and Faoulty and Administration

Plus Deviations Minus Deviations
: | Alumee ~ Faulty  Alumes  Faculty
Scale 1, Practicallity 4 4] 1 0
Scale 2, Commnity 6 L 0 0
Scale 3., Awareness 5 0 3 L
. Scale 4. Propriety 12 3 0 0
Scals 5, Scholarship 3 2 0 0.

of a steresotyped image of the college?

)

\
Does the extent of unanimity among alurmae suggest the development
i




2, Changes during residence in college
CUES wers administered threse times to the class of 1955s in \
Septenber 1963 when students wero asked to respond to the s‘ctlca on the
basis of their expsctations, in Februsry 1964 (freshman year) ,' and in
Pebruary 1965 (mi@r year). Resulis are presented in Figs. 8 and 9 and
Table 6. | . '

. Figure 8
ST 66 Scores for the Class of 1965

Scale 1  Scale 2  Scale 3  Seale seale § | |
_____ At entrance (Sept. 1963) | . ‘, - | | i
_ _ As freshmen (Feb. 156L) . . o N |
eocee A3 uniors (?Obo 1965) . | l 3 ¢
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: Figure 9
" g6 and 33~ Scores for the Class of 1965 - oy
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At entrance (Sept. 1963) -
. As freshmsa (Feb. 1964)

cecee A8 seniors (I’eb. 1965)

)

Table 6
Ranking of Scales by Class of 1965
S At s As
_Entrance ~ Freshmen ~ - Seniors
Scale 1, Precticslity . 5 3.5 3
Scale 2. Commmity . 1 o 1
Scale 3. Awareness 2 3.5 b
Scele 4. Propriety 3.5 2 2
‘Scale 5, Scholarship 3.5 5 5

Community is ranked first at all three times. Awarensss ranks
second in cxpectations bat, in the second administration, Propriet; achieves
the recond position which it maintains thilo Avareness grnmuy doolinu to

' .

{

:tonrth rank m the umior yoars, .

'
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Scores for entering students ars higher on all scales than for any
group ab an;y other time., They indicate unrealistic expectations in all areszs
except Practicality. Ca all scalec except Practicality, the differences are
significant bsyocnd the .05 level, By the end of the first semester, scores
change moat warkediy in Awareness and Scholarship, Froa freshman to senior
year, there is still further decline in the Awarensss and Scholarship scores
though scores in the other areas remain essentially unchmge&. Inclusion of -
items answered ir the negative direction mskes particularly evident the
changing perception of Scholarship emphasis even though 'tho difference in
score does not reach the .05 level. _

Figs. 10 and 11 and Table 7 present changes from freshman to senior
year for the class of 1966, The pattern and trend are similar to those
characteristic of the preceding chgl. Community and Propriety ccatinus to

-rank first and second, Practicaliﬁ is ranked higher and Scholarshiy lower
in the aenior yuro. | ‘ |

Figure 10
664 Scores for the Class of 1966

Scores
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As freshmen ; | - | S ‘

_ Az settiors o




Figpre 11

664 end 33- Ssores for the Class of 1966 .‘.

Scalel Scale? Scale3  Scalely  Scale §
As freshmen

-

_ _ _ As seniors’
_ Table 7
Raniing of Scales by Class of 1966
‘ ' . Ae' S 'Aa |
Freshmen Sentors | |
Scale 1. Practicelity 5 | 3.5
Scals 2, Community 1 1 ' i
! Scale 3. Awareness 5 3.5
Scale 4. Propriety 2 2
: ‘Scale 5. Scholarship 3 5

- To determine whether chenges in response from freshran to senior
year occur on the sams items in both classes, two analyses are xadet
('a) changes in the scering categoriss of items (kqéd dirtctj.on, no agresment, . !

. .. —

[ 4
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and opposits keyed direction), and (b) significance of differeaces in perr

‘centage responding to specific items in the keyed direction. The firsv

analysis shows 26 items changing category from freshran to genior year in
the ciass of 1965 and 21 in the class of 1966, but only 8 change in the

_ same direction in both years. Of these, 2 ars scored higher in the senlor

year and 6 lower. Five of the items falling in & lower categozy are on
the s::holmm.p scale, |
In the second analysis, the difference in percentage responding
to specific items in the keyed direction is significant at or beyond the .05
level on L9 items for the class of 1965 and on 42 items for the class of 1956,
However, only 15 of these differences occur on the sane items and in the same
direction in both classes. On 11 items, spread over the 5 scales, senior
scores are lower, and on 4 they are higher. '
Except for the direction of change, both analyses show no marked *
consistency of changes occurring on the sams items in both classes. The
larger number of differences in the second analysis reflects the fact that
significant change, may occur on some items without affecting scale scores.

3, Fresimen and Seniors in 196k and 1965

Fige. 12, 13, 1L, 15 and Table 8 prasent results compaiing freshman
and senior perceptions within the same year for 196h and 1965. Ranking of
areas shows more uniformity than difference throughout. In 196L, seniors
place somewhat more emphasis on Practicality. In 1965, seniors rank
Practicality higher and Scholarship lower than freshamen.

Freshmon and seniors agree almost perfectly in Community score

for both ysars. In 1964, the freshman scors for Awarensss is higher than for

A
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seniorsj but in 1965, both olasaes‘ agree in giving Awarensss a iclatively low
score, In :noth years, sccrés on Propriety and Scholarship are lower Zor ...
seniors, Still, in no instunce are tpe differences batween freshmen and '
seniors large enough tou be significant. - Co.
Figﬁre 12
‘666 Scores tor'Fruhmon vs. Saniors in 196k .

Scores

ez

\
/

Scale 1 Scals 2 Scale 3 Scale L Scale :5 ,
Freshmen | |

_ Seniors

Figure 13 | |
664 Scores for Freshmen vs. Seniors in 1965

Scores

Scale 1 - - Scale 2  Scsle 3 Soalo 4  Scale 5
Froshuen '. ' : ‘ .
" Seniors | |
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Figure 1 '
654 and 33- Scores for Sreshmen vs. Seniors in 196l

Scale 1 .Scale 2 Scale 3 Scale L Scale 5
Freshmen

_ Seniors

. Figure 15

664 and 33~ Scores for Freshmen vs. Seniors in 1965

Scores

Seala 1 Seale 2 Seale 3 ’Seale b Secale S
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Ronlidng of Scales - Freshzsn ve. Scniors dn 2964 and 1565

Freshnen Sealore Freshmen Saniors

196l _ 196 1965 __ 1965
Scele 1, Preeticality 3.5 ' 2.5 5 3
coale 2, Community 1 i 1 1
Scale 3. Awareness 3.5 L L b
Scale 4. Propriety 2 2.5 2 2
Scale 5. Scholarsliip 5 5 3 5

'A comparison of items in the three scoring categories shows seniors
differing from freshmen in 196l on 32 items, and in 1965 on 2l items. Only
12 of the differences are on the same items and in the same direction in both
years. Senior responses are higher on 2 items and lower on 10,

When a comparison of differences in percentages responding to
specific items in the keyed direction is made, seniors differ from freshmen on
52 items in 196k and on 4O in 1965. Sixteen items are the same in both yenrs,
and of these, 15, including 6 on the Scholarship scals, are lower in the senior
class, - '

be Private-schcol and public-school graduaies

In 196k, 1965, and 1966, students who had prepsrei for college in
private sch_@ola were cémpa:ed *~th those who had gredusted f.om public high

schools. Figs. 16 through 21 indicate the cutcoma,




Figure 16

664 Scores for Private-Scheol vs. Public-Sthool Students in 1664
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Figure 17
664 Scorss for Private-School vs. Public-School Students in 1965
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Figure 15

66/ Ssores for Private-School ve. Public-School Students in 1965
(Seniors and third-year students only]
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Figure 19
664 and 33- Scores for Private-School vs. Public-School Students in 1961
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Figure 20
65¢ aad 33~ ‘Seores for Private-School vs, Puoblic-Scheol Studsnte in 1965
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, . Figure 21 _
664 and 33~ Scores for Private-School vs. Public-School Students in 1965

- (Serdors and third-year students only)
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Though patierns are similer and Commurd®y and Propriety rauk
highest, there are few other generalizations to be made. The direction of
seore differences is consistent only in the perception of somewhat greater |
Scholarchip emphesis by public-school graduates. This difference is furvher
evident when 33~ scores are taken into account which indicates wore negative
responses on the part of private-szchcol students. Fven the larges® difference
ig not statistically significant.

. Curricular groups

Figs. 22 and 23 compare curricular groups in the freahmaq year.
Secretarial studgnts perceive slightly greater emphasis upon Practicality
though this difference disappears when items answered in the negative direction
are included in the score. There is unanimous agreement on the importance of
Community. Students in the medical programs score higher on Awareness and
Scholarship but lower on PrOpri:ety.

Figure 22

664 Scores for First-year Curricular Groups in 196k and 1965
Soores . —
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Figure 23
654 and 33- Scores for First-yesr Curricular Groups in 196L end 1965

Scores
2
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____ Liboral Arts |
_ _ Secretarial
eeees Medical
In the second year (Figs. 24 and 25), scores for the medical
curricula are'generally lower than for the liberal arts and the secretarial.
. This is particularly true on the Awareness scale. Secretarial students score
Awareness and Scholarship higher in campariaon'w;th the other‘two ourricula,
Fig. 25 indicates few negative responseez on the Scholarship Scale for secre-

tarial students,
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Figure 2k
654 Scores for Second-year Curricular Groups in 196k, 1965, and 1965
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Figure 25
66 and 33- Scores for Second-year Curricular Groups in 196k, i965, and 1966
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lone of the differences among curriculs are statisticelly signi-
ficent in either the first or sccond year.
Figs. 26 and 27 show liberal arts students scoring all aress

except Practicality lower in the senior year.

‘

Figure 26
654 Scores for Liveral Arts Freshmen and Seniors
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When negative items are included in the score, the most dis-
tinctive difference between freshman and sonior liberal arts students

occurs ontthk Scholarship secale,

)




Figure 27
664 and 33- Scores for Iiberal Aris Freshmer and Seniors

Scores
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_ _ _ Seniors
Figs. 28 and 29 show the largest change from freshman to senior
year for secretarial students to be a decrease in Propriety score.

Figure 28 .
664 Scores for Secretarial Freshmen and Seniors i
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Flgure 29
664 and 33~ Scores for Secretarial Freshmen and Seniors
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Figs. 30 and 31 present scores for students in the medical
curricula in each of the three years of their programs. Scores in Aware- ]

ness and Scholarship are highest in the first year when they approximately

equal the score for Propriety. Scores for the second and third year show

& simjilar pattern *hough lower in the second year for Awareres:, Propriety,
and Scholarship. Over the three-year period, the largest changes are in the

areas of Awareness and Scholgrship, a decided drop in the second year followed

by an increase in the third year.




664 Scores for Medical First-year, Second-year, and Third-year Students
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Figure 30
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The difference between the firsi-yeor and second-ycar medical
groups on the Scholarship scale excesds the .05 level, and on the Averencss
scale is slightly below the .05 level (5.71lk with 5.991 required). The
lzrgest difference between second=year ari third-year medical groups is on
the Scholarship scale, a difference which exceeds the .10 level but doec
not reach the 05 level.

Figs. 22 through 31 reveal that differences bstween firat and
second year within curricular groups are greater than differences between

curricula,

V. Discussion

Pervasive througaout %hia report is the characteristic profile of
scores descriptive of the college. Without exception, Community is raniked
first and is the scale on which there is agreement on the largest number of
specific items. Propriety is gemerally considered the second most typical
area. Correlating GUES scores with institutional features, Pace finds Com-
maaity score related to the size of the college and the size of the town in
which i% is located and Propriety correlated with the percentage of females
in the student body (1963, p. 65). The highly consisisnt ranking for these
two scales, hers, may be to a large extent related to tho physical charac-
teristics of a relatively small, woman'!s, residenticl Jundor college in 2
grall vown.

Practicality, concerning walch there 15 closs agreement; is re-
garded as rela ively uacharacieristie of the college. This is in keoping
with evidence of its correlation wivh mesculdnlty ond techmlend emphasic

(Pazs, 1963, p. 67).

‘i
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Orester veriebility, though rarely 0 the exiteat of stubistically
significent difference, oceurs in the areas of Awareness and Scholership.
This seems %0 suggest that the soclal espects of the ¢olicye provide & more
comonly shared experiencs then 4o the intellectuzl.

Alummae scores on CUES are charact@rizéi by their clmogt perfect
uwnaninity and by being, in 8ll evess, ebove the publithed mean and higher
than the zcores for studenis and faculty. A somevhat favorable view of the
alma mater and of one'é &wn college days might be anticipated in any survey
of alurnze opinion., The graduates of Colby Junior College are notably loy-l,
revere college traditions, frequently reéisit the campus, and participats
sctively in the Alummae Association. In 1966, the college recsived the
"Alumni Giving Incentive Award" for distinguished achievement among junior
colleges in the development of sustained alumnse support. A Community score
in the 99th percentile is in kesping with this attitude though it is still
remarkgble that the score remainsg equelly high for three groups of alumnee

- »epressnting a span of fifteen years,

' In two arcas, Propriety zad Scholarshlp, the difference B@tw@en
alumae and current shtudents is giestistically gigndficantv. The difference
in Propristy migh®b be atiributed vo changes in whe college or in situdeatb
mores Lf it were nov as trus for the claess of 1959 as for the class of 1949,
It nm=y be hypothesized .nat & $9 percentile zcore im Prooriety has resulbed
not only from favorable chanres In meaory but clse from the retrospeciive
projection of o more adwlt vicupolnt thich atiributes greztar decorum 0 the
yeers thnen ore was ln college eliner In beorms of vhat ouvshh o bave baan or

in contiwead Lo current roports in the prsss consorninng collcge «nitndony boe

kPP [redd - A, o g - - e a, 3 ~ - -,
brrdor.  The euootlensadre won bolag comvornd by cdwmce wn 120L-568, during




& pericd of revolt and unrest on soversl college and wnlversliy sampuses.

A Scholarstiy ccores walch 1s higner than that of elther foculty
or ctudents sesms 0 result both from o tendency %o forget those aspseis
of the academic program which were cnce cauges for criticism or negative
feeling and an inclinavion %o r@éard courses ss demanding; students,
serions; and the faculty, worthy of respest a5 weachers snd scholars in
one's ~wn college sxperience.

The number of items for which the alurmae score exceeds the
published mean by a devietion greater than two sigme ‘mplias that memory
has been modified by extensive ldealizatiom,

In interpreting these findings it must be recognized that even
in a random sampling there are factors which bias response in a favorable
direction. Names and addresses were taken from the active file of the
Alumnes Association; returns were doubtless weighted by those with con-
tinuing .interest in the college.

Implications concerning the potential rslationsbip of thias
exvreucly favorable and somewinabt unreslistic alumnae vliew of the college
w student attitudes, admissiors, and public relations become increasingly
ovident with consideration of other aspacts of thiz siudy.

(na of the most girildng cbhanges oceurs in responszes of frashman
hetwesn September and February. Secores in Sepiember in 2ll aress excepy
Practi~ality present o picture of extremely high expeciaticns. The feob

et information chout csome of the characisriatics which contribvitas o the

in peart for the lover geore ot onvrousc cnd who gmallor deeline ia this di-

. RPN o LY It f& 4 » 3 &1 P2 2 > ~ 3 ~
AONCLen.e  BOUOVOR, o clmadfissat difdoranzen on the other fowr cealogs walso




to ouestions., FPirst, what cre the reasens for ths unrealistic expectations,
end second, whet could be done to reduce @h@ discrepancy bstween exrsctation
and experience?

1% is possible that concepts of entering freshmen reflsct & public
imsze of all colleges, but they may also mean that the college itself is not
communicating clearly 10 the public its own distinctive characteristics,
Another explanaticn may be alumnae influence. Many studenis ars acquainted
with or rslated to alumnae, and alumnae responsec on CUES suggest that their
descriptions of the campus tend to bs somewhat idealized,

High sch061 experience may also contribute to the discrepancy,

It could be that some students expsct to find in college the stimulation and
excitement, particulsrly in the intellectusl area, which they have not fqund
in high school. On the other hand, Stern suggests that satisfactory, not
unsatisfactory, high school academic sxperiences may be a factor in expecta-
tions. His hypothesis is that satisfyi~x high scheol experisnces lead stiudents
.to.expect in the intellectual crea "much more of this same kind of satisfaction
from their college experience® (1962, p. 52). ‘

Whatever the reasons may bs ror the diserppmncy, greater similarity
-betycen the antlcipaied and the experienced would seem 19 be desirable. Two
approaches prebobly are needed. The first would imvolve batisr communication
with prospsetive studenvs through the admissicnz offics, the public relations

office and clumace. The Manual of Freshman Clags Profiles for Indians Colleges

iz an oxample of offert to supplcmomt the inmformation supplied by college cotaw

loguos and bulleting. In meny dpstances the prefiles imelude ¢ , deseripvlon of

o sesas /ldmatc.  Collopon oueh o0 Beood cad Antlosh ioelude dn tholr oobae
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logues deseriptions bosed cn CUES. Counld present adrdssicns informaticn

be studied to determine whet changes or edditionsl information may be
needed to present o more resiistic pleture? Whst kind of meterisl is being
relessed from the publie relations office, and wnat lkdind of imzge does it
convey? Are there activities of the college'and its studenis not now being
vsed for nexs stories which might present a more nearly accurate picturs,
or even help to change the imege if this is desired? The need by alumnae
for adequate informétion and a better uvndersianding of what students can
expect is evident. If, as has been suggested, more use may be made of
alumnae in recruiting students, it would zeem essentlal that they be able
to impert a picture of the college more in line with the current situatica
than with alumnae memories. Would a chance for alumnze to live on “he campus
with students be of value?

A second way of trylng ‘o dscrease the diserepancy wonld involve
effort to increase student and faculty scores in areas vhere an incrsase in
emphasis seeoms desirabls, This may in part involve internal changes withuin
the college. To what extent does the progran emphasisze some aspscis of
college 1life to the negleet of others? To vhat extent sre current percepticns
influenced by the kind of student wus anbters the college, and what changes
are needed if vhe collsge wishes 1o atbtract students with differeut bagk-

grnundgé

L >4 -

interests and atiitudes? Uould campus visits by alwmee help
gtudents 10 gain o comevhat bresder perspective on their cellege expericaces?
Without this sccond epproach, batior comwnleatlon could enly rosult im pare
potuation of vhe pregsent pavkorr ¢f chavcetorictics.

On the basds ef Madic? finddlnge, Posc ecntluded whot da funweyony

— - AL - s ) e & —~ % ] ~ ?
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college tan oophonsre and Junior responiss, Frechrmen scores in & nusber
of instonces wers higher end cealor scores were lower (1963, p. 58). Thcee.
resulis ocbviously eon not be spplied dirvectly 10 & Junicr college in whick
most stulents graduste et the cnd of two yesrs,; but they mey account for
scng of the d@c;eas@ in scores from freshmen 40 scnlor year found in the
present study.

Although there are no significant differences between scores in
either longitudinal or cross-sectionzl comparisons of freshmen and seniors,
there are differences in the two comparisons in the number of resﬁonse changes
on specific itehs. The longitudinal results show significantly fewer cate Jory
changes and percentage differences on individuel items., While senior responses
may reflect peer-zr-up influence, as well as nearness to graduation, this

finding indicates that, as Pace has suggested (1962, p. 96), some of the

.envircnment 1s accounted for by the studente edmitisd to {the .college.

Although there are no statistically significant differences betusen

putlic and private-scheel students, public-scheol graduates consistently score

glightly higher on Scholsrship. The larger numbar of negative private-scheol

gcores makes this differencsy psrticularly evidente. Acadsmically the ro-
lationship betwsen the groups follows & similer patiern. Excopt, occa-
glonclly, ot the end of thelr first ccmestor, publis-school graduates moine

tain higher sverages. i 1% poosiblu thab both perceptions and gradas aro

influcnced by the awsunt of sontrast botvecn high schesl and college? Do .

publie-gchool siudsnts {lnd sufficient difference 0 make the experiencc

shallenglng zod stimulating, wiile private-sghool chndomts pay more ofiem

@

J
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greater intellectual stimmlation® (Stern, 1961, p. 56) then did public-schosl
stedents. In addition, for privats-scheol gradvaiss the transition has
usvally been from esmall, all-girl schools %¢ a relatively emall woman's

cellege, Also, most of ths privets schesls send & vervy high percentage of

e A

graduates to four-year colleges, and it is pussible thet some of those who

attend Junior college ses it as "second bestv.Y This could be another factor
which might influeﬁce perceptions of the environment. While the academic

difference between the two groups may, of course, be a result of differences

"’} r -

s in ebility, the consistently larger number of negetive items on the Scholar-
. ship scele suggests pome other variable or variables relited to differences

in pe?ception.
%? Comparison of curricular groups brings to attention interesting
’ differences between the vocational end liberal arts programs. Secretarial
students rate Scholarship slightly higher at all times. This is especially
apparent in the second year and when negative items are included in the score.

Perhaps the variety found in @& program which combinss liberal arts clectives

with vocavional training provides greater academic stimmlaiion.

PP

Evidence from the medical =~dgiams lends support vo this hypothesis.
In this ingtance, low scoras on Averancss and\Schclar&hip in the second year
coineldeo with the perled of greavest conceasretion in the professional avea
vhen the studeni's program, with the oxcepiion of Englich, consiszis cutirely
of celences. In the thire yoar, agein, the opporsunity to balance spsciciized
wroindnz with libercl avis clcctives gecmg teo provide mors conse of ctimuwlation

and satlofacwicn in the Intollectunl arco. Im 1966-07, the sscond-year offerings

ot
oy
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flexibility. It would be interesting to invesiigave the effect of this
curriculum change on CUES response.

Since only senior colleges and universities werez vsed in the
stendardization of CUES, its usefulness in 2 Jjunior college was relatively

untested when the present study was started. While there is no available

objective measure of its adequacy, reaciions of faculty and others with
considerable kncwledge of the campus and the educational program indicate

the suitability of the scales for use in a-private resihential Junior college.
Possibly changes in a few items, such as those relating to faculty reéearch
acti;ities, and inclusion of one or more statements dealing with transfer to
senior colleges would increase the usefulness in this situation, but in
general there is no evidence of need for any basic revisions.

VI. Conclusions and implications

A, The Community scale is agreed by all groups to be most characteristic
of the college. It is scored above the 80th pereentiie by students, faculiy
and administration, and alumnae and is ths scale on which there is the greatest
agreement concerning specific ivems. Propriety gemerally ranks second. The
nature of the college--2a sﬁall, private, residential, woman  junior collegs
located in a small town-=probably accounts to a large extent for these em-
phases. The other three scales, Practicality, Awareness, and Scholarship,
are scorsd below the mean by all, except alumnae and entering freshmen, as
r2latively less characteristic of the college. Consideravion of items to
which response is opposite the keyed direction shows them Lo be mos' numerous
on the Practicality and Scholarship scales and least frequent on Community.

The proafile for this junior college does not exactly correspond to any of the

-
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six patterns by which Pace tentatively grouped four-year colleges and unie-
versities in his preliminary studies (1963, p. 71).

B, Comparison of student, alumnae, and faculty and administration per-
ceptions shows overall agreszment in profile pattern.

Matching of items with the distribution of institutional responses
presented by Face (1963, p. 43=47) shows item scores for students well within
the range for four-year colleges. Scores for only three items exceed the mean
by more than two sigma.

Alumnae returns from.tﬁree groups, representative of fifteen years,
are in almost perfect accord with all scales scoring above the mean. Ap-
parently a "halo image' of the alma mater is.established.within five years of
graduation and continues relatively unchanged. Thirty-one item responses by
alumnae exceed the mean by more than twe sigma. Among the few significant
group differences found in this study are the differences between alumnae and
students in the category of item responses on the Propriety and Schelarship
scales, |

Faculty scores fall betueen those of students and alumnae with a
tendency to resemble student scores more closely.

C. The mest marked changes during residence in coilegs occur in the fresh-
man year between September and February. Responses tased on expectations are
significantly higher in all areas, except Practicality, them are respcinses
based on actual acquaintence with vhe college. Dscrease in scores is largest
o Awsreness and Scholarship. Community is renked first in'both september

and February but there 1s soms change in the relative position of the other

scales.
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Although there are no statistically significant differences in
score or rank between freshman and senior year, thers is a vendency for
seniors to score somewhat lower on all scales except Practicality. The
largest difference between freshman and senior years occurs on Scholarship
when negative items are includgd in the score, While there are no signifi-
cant szore or rank differences between longitudinal and cross-section com-
parisons of freshmen and seniors, fewer éategory changes and item differences
occur in longitudinal comparisénss. A difference of both class and students
results in more item changes than does a difference of class enly.

D, Analysis of scores for public-school and private-school graduates
shows no statistically significant differences. The only consistent tendency
is in the Scholarship area where private-school students score slightly lower
and recspond negatively to somehwat more items.

Comparison among curricular groups indicates more similarity than
difference. In the first year, students in the medical programs score higher
on Awareness and Scholarship but lower on Propriety. In the segond year,
secretarial students huve slightly higher Awareness and Scholarship scores
and fewer negative Scholarship responses. Within the liberal arts curriculum,
the largest differences between frashmag and senior year are iﬁ the decrease
in prejiive Propriety items and tha increase in negative Scholarship itens.
In the secretarial curriculum, the most distinctive change is a decrease in
the Propriety score. For medical students, there is a significant decreass
in.Schglarship, the only statlstically significant difference within curricula,
and a very nearly significant decrease in Awareness from the first to the

second year, Thiz is followed by some increase io both arzas in the third

year.
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Z. The findings of this study are clearest in implications for ad-

missions. First, entering students and alumnae reveal highly idealistic ‘
views of the college which suggest the need for clearer and mores extensive
communication with prospective students and for measures to assist alumnae J
in presenting a more realistic picture to those who nay learn of the college
through them. Second, if changes in campus environment are desirable and
if some of the distinctive characteristics of a college are determined by 5
students themselves, more evidence is needed concerning the characteristics
of students now being admitted to determine whether greater variety in atti-
tudes, interests, etc., might contribute to favorable change. Such evidence
might suggest new policies and practice in recruitment and scholarship pro-
grams., |

It also appears that closer relations between students accepted
for acmission, students currently in residence, and alumnae might be bene-
o ficial to all thr.e groups in clarifying and integrating the meaningfulness
of the college experience. Such relationships could be effective in
5;5 establishing, supporting, and transmitting those perceptions of the en-
’ vironment which the college seeks to perpetuate. The public relations program

of the college would, of necessity, be a coordinated part of any efforts to

i Improve communication or to bring about change.
it seems evident from this study that the perception of a colleg
»avirosment is rather clearly defined, generally held, and an active compenent
in determi.ing the educational experience which the college provides. It can
% be anticipated that changes in the image, when sought, will be gradual and only
égg prought about by the interation of multiple factors, internal and ewternal to

the college.

Perhaps some perceptions are corrently wore strongly reinforcad
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by experience than are others. The relative stability of scores in some
areas suggests a need to examine the balance of social and intellectual
emphasis provided by the college. The empirical evidence derived from
measures such as CUES should facilitate decisions concerning the future
directions of growth in the college program.

F, The present form of CUES seems to have been adequate for the purpose
of this study. While change in a few items, such as those relating to faculty
research activities, and the inclusion of items concerning transfér to senior
college might increase applicabil;ty, the scales are, in general, suii-ble
for assessing the environment of a private residential junior college. The

present study does not provide a basis for evaluating their effectiveness in

a multi-purpose, non-residential, two-year college.
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Appendices
v
9 A o
'2 Ivens of Student Agreement
io Tabls ¢ ave the statements ¢n which thers is student agreement

by = margin of 2 t¢c 1, or greater, among all students in 196k and 1965; and
in the following subgroups: freshmen in 196L and 1965; seniors in 196k,
1965, a2nd 1966; and seniors and third-year students in 1966, For some items
the statement as it appears in the sccle is reworded to correspond with the
direction of student response.

Table 9

Items of Agreement for All Students in 1964 and 1965

Scale 1. Practicality

1. Students quickly learn what is and is not done here.

2. Students do not need a written excuse for missing class.

3. There are not many dances and social activities.
10. It is not important to be in the right club or group.
13. Professors do not regard questions as personal criticism.
79. Frequent tests are given in most courses.
80. In many classes students have an assigned seat.
82. There is an intensive program of intramural sports and informal athletics.
83. There are many practical courses *n typing, report writing, etc.
85. Student pep rallies, demonstrations, etc., occur rarely.

68. There is a recognized group of student leaders on this campus.

Scale 2., Community

31l. Students spend a lov of time together at the snack‘bara, TEVerns,
and in one another!s rooms,




B
Scale 2, Community - Continued
32. There is a great deal of borrowing and sharing amony the students.
*

= 33. There are not definite vimes each week when dining is mede & 1
gracious social event.

3. Faculty members call students by their first names.
35, Students commonly share thair provlems.
36. The professors go ocut of their way to nelp you.

L42. Many upperclassmen play an active role in helping new siudents
adjust to campus life.

§
I 43. This school has a reputation for being very friendly.
‘ Lli, The history and traditions of the ccllege are strongly emphasized.
L45. It's easy to get a grcup togeﬂxef for card gemes, singing, going
to the movies, etc.

106. There is a lot of excitement and restlessness just before holidays.

108, Graduation is not a pretty matter-of-fact, unemotiocnal event.

109. The college regards training people for service to ths community
as one of its major responsibilities.

110, All undergraduates must live in university approved housing.

111l. When students run a project or put on a show everybody knows abou’ it.
113. Students'! mid-term and final grades are reported to parents.

117. Most of the faculty are interested in students! personal problems,
119, The school helps everyone get acquainvad.

Scale 3, Awareness

.)46. Tutorial or honors prograas are availlable for qualified students.
L47. Public debates are not held frequently.
Sh. Channels for expressing students' complainis are readily accessible.

60. A controversial speaker always stirs up a lot of student discussion.




Secals 3, uwareness - Contiqggg

122, Modern art and music get much attention here,

g.l
N
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al maseums or collections ere not important possessions of
01l

el
e Goliegs.
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Scale 4. Propriety

éLh. Students here leamn t.ab they are not only expecied to develop
ideals but also to express them in action.

65, HMany students co not drive sports cars.
67. Most students do not expect to achiecve future rfame or wealth.

The Society orchestras are not more popular here than jazz bands or
novelty groups.

137. Students pay much attention to rules and regulations.

138, Instructors clearly explain the goals and purposes of thei; courses.

140. Snontenecus student rallies and demonstrations do not occur frequently.
k. It is easy to take clear notes in most courses, )
145, Students frequently do‘things on the spur of the moment.

146, Rough games and contact spurts are not an important part of
intramiral athletics,

147, Students are expectsd to report any violation of rules and regula%ions.

148, Dormitory raids, water fights and other student pranks are not
unthinkable here.

Scale 5. Scholarship

9. Laboratory facilities in the natural sciences are excellent.

23, The professors do not push the students' capacities to the limit.

‘ah. Glass discussions are not typically vigorous and intense.

26, Lohg, seri§ s intellectual discussions ... not common among the students.,

29, Careful reasoning and clear logic are valued most highly in grading
student papers, reporis, or discussions,
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Scale 5. Scholarship - Continued

91. Students who work hard for high grades are not likely %o be re-
garded as odd.

96, Course offerings and faculty in the natural sciences are outstanding,
99. Courses, examinatvions, and readings are frequentiy revised,
102, Professors usuvally teke attendance in clags. |

In the area of social relationships specific characteristics are

more clearly identified by students than in the intellectual area.




EAT Rating and CUES

Astin through a factor analysis of the characteristics of insti-
tutions of higher education has identified five variables descriptive of
the college environment (1962). Pace presents rank order correlations be~
tween CUES scores and Astin's factors for thirty-four institutions. Thougp

there is evidence of a relationship between the physical characteristics and
the atmosphere of a college, he points out that "it is equally clear from
the moderate size of most of the correlations that the atmosphere of an
institution cannot be described or predicted with much confidence from in-
dicators of physical characteristics" (1963, p. 66-67).
| In a study comparable to Astin's,Richards, Rand, aﬂd Rand have

listed six factors descriptive of junior colleges (1965). Since estimated
scores on these six factors are avgilable for Colby Junior College,l they
are presented in Fig. 32 and compared with the apparertly related CUES
scales in Table 10. The presumed direction of association is posiiive ex-

| cept for that between size and Community where smallness of the college con-
tributes to a high score on the scale.

The close ?elationship betueen environmental factors and perception
of the campus atmosphere is clearly evident in this instance. It suggests the
usefulness of the two measures as supplements in the study of a college. Though
the relationéhips do not indicate cause and effect, they imply potentialities

and limitations for steps intended to bring about change.

Lyemes M, Richards, Jr., letter dated Sept. 8, 1965.




Figure 32
EAT Rating for Colby Jurior College

Stanine
Score

2
1

Q

Faczors A B

AT A e

A - Cultural Affluence , D - Age

D

P - Technological Specialization E - Transfer Emphasis

C - Size F - Business Orientation

Table 10

Rank for EAT Factors and GUES Scales

EAT Ranks

# 3

Cultural Affluence

]

Technological Specialization

6
Size 3
Age 1
Transfer Emphasis | 5

3

Business Orienvation

D L S
G U R

£ not applicable

CUES

Awareness

Community
Propriety
Scholarship
Practicality
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Faculty Concepts of the "ideal" Campus
As a result of faculvy imbterest in reporvs on rasponses to CUES,

the Academic Commitiee of the college decided 10 ask faculily members 1o re-

spond to the scales on the basis of what they thought ought o be true of

the campus. Accordingly, in January and February of 1965, all instructors

were requested to compiete CUES in terms of the "ideal." Table 1l presents

the results in 196l and 1965. (Results in 1965 are for faculty memiers only.)
Table 11

Faculty Perceptions vs. the "Ideal"

1964 1965
(&s71is) (4s ought to be)
Score Rank Score Rank

Scale 1. Practicality 9 s 9 5
Scale 2. Community ‘ 2 1 2 3
Scale 3. Awareness 10 N 29 1
Scale 4. Propriety S 18 2 19 4
Scale 5. Scholarship 11 3 27 2

Tﬁe agreement in 196l and 1965 on Practicality in botii score and
rank suggests a high level of satisfaction with present emphasis in this
area. Although there are differences in Community and Propriety scores, the
difterences are not large and indicate relative satisfaction in these areas.

Significant discrepancies between the perceived and the "ideal"
occur on both Awareness .and Scholarship. High scores probably can be ex-
pected whenever faculty are asked to describe the "ideal" in these areas,

and the size of the discrepancy may be more useful information than actual

scores or rankings.

T

N
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Fifteen items answered in the keyed direction in the second
!
administration were originally answered opposite the keyed direction.

These areshown in Tablis ld, Wording of the statements shows thse direcvion

*:
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Table 12

Reversal of Item Response from Opposite to Keyed Dirsction

Scale 1, Practicality

78. The big college events do not draw a lot of student enthusiasm
and support.

Scale 2, Community

33. There are nct definite times each week when dining is made a
gracious social event.

Scale 3., Awareness

L7. Public debates are not held frequently.

9. Many of the social science professors are not actively engaged in

researche.

126. Many of the natural science professors are not actively engaged .

researchi.

127. Special museums or collections are not important possessions of
the college.

128. Few students are plavning post~graduate work in the social sciences.

132, There are not a good many colorful and controversial figures on the

faculsyy.

Scale k. Pruyriety

68. Students often start projects without' trying to decide in advance

how they will develop or where they may end.

. P T
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Table 12 - Continued

Scale 5. Scholarship

22, Students do noi set high stendards of achievement for themselves.
23. The professors do not push the students' capacitiec vo the limit.
2li, Class discussions are not typically vigorous and intense. ' {

26, lLong, serious intellectual discussions ars not common among the
students.

101. People arcund here do not seem to thrive on difficuliy.

105. The school is not outstanding for the emphasis and support it gives
pure scholarship and basic research.

Only 1 item answered in the keyed direction in 196k was responded
to in the opposite direction in 1965: Student rooms are more likely to be
decorated with pennants and pin-ups than with paintirgs, carvings, mobiles,
fabrics, etc.

it is somewhat surpfising that faculty feel strongly that social
science and natural science professors should be active researchers in view

of the frequently heard statement that junior colleges are teaching, not

4

research, institutions.
To determinz whether responses in 1965 difler markedly from student
descriptions of environments in other institutions, item scores ara compared

with Pace's tentative norms for senior colleges and niversities. On 50 items

eviianadiel

the "ideal" responses differ from the publiched means by more than 2 sigma.

Table 13 presents the number of deviations on.each scale.

ERIC-
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Table 13

Deviations from the Published Mean Greater
Than [wo oigma for the Faculty '"Ideal®

Plus Deviations ¥Minus Deviztions

Scale 1. Practlicality | 0 h
Scele 2, Community ; 6 e
Scale 3. Awareness 16 0
Scale 4. Propriety 6 2
Scale 5. Scholarship 1k 0

The number of large deviations on Awareness and Scholarship
indicates not only relatively high agreement as to whet should bej it also
suggests that in many four-year institutions the faculty would find con-

siderable discrepancy between reality and the®ideal.®
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D.

Perception of Tezching, Campus Stimulation,

and Supervision and Constraints

In a background paper for the 1965 annual meeting of the Ameri-
can Council on Education, Pace used selescted itemé from CUES o explore
the relation between student responses and fvarious targets of student
protest: teaching. imperscnality and research, and freedom or constraint--
stimulation or suppression of personal, sccial and political activities®

(1965, p. 87). The items selected were classified in three categories:

~teaching and faculty-student relationships; politics, protest, and re-

lated activities; restrictiveness and supervision. Responses of students
in 6 types of institutions were compared. Tables 1, 15 aad 16 present
a comparison of junior college responses as reported by Pace with Colby
Junior College studunt responses in 1964 and 1565. ("True® or "false!

is used for statements answered by a margin -f at least 2 to 1, and "no

agreement® for those falling between 3l per cent and 65 per cent.)
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Teble 1k

Quality of Teathing and Faculty-Student Relatlonships

¥

Junior Colby
Colleges* Junior College

students agree by
a margin of 2 to 1,
or greater, that

Professors

are thorough teachers « o« « « o o MOSTL o o & no agreement
are dedicated scholars . . . o o nearly all true
set high standards . « o o o o o 8 feW o ¢ ¢ ¢ o o+ o o DNO agreenment
clearly explain goals of their

COUXSES + o o o o o ¢« o o o o ¢ MOST ¢ o ¢ o o ¢ ¢ o o true
give exams that are a genuine

measura of students' under-

standing e o o o o ¢ o o o o ¢« @about half . « « « « « nNo agreement

equently revise course

.'3terialSoooooooo.-oafeWooooooootrue
aon't expect students to wait to

be called on before speaking

IN ClaSS o o o ¢ o o o o o s+ o NONE « o o« o« o o o o s NO agreement

-

Moreover, in their relationships
with students, they

call students by first names « « MOSt ¢ o ¢ ¢ o o ¢ o o tTrue
are interested in students'

personal Problems . . o o o o MOSU ¢ o ¢ o o o
go out of their way to be

helpful .« ¢ ¢ o o ¢ ¢ o ¢ ¢ o MOST o ¢« o ¢« o ¢ o o o tTrue
would not be embarrassed by a - '

display of emotion ¢« ¢« o« ¢ ¢ ¢ 2 fEW o ¢ ¢ ¢ ¢« » o o« nNO agreement
do not r:act to criticism

personally . o o« ¢ o o ¢ o o o NOSY true

e o o brue

And they

are actively engaged in research a few . ¢« e 4 « « o o NO agreement

*C. Robert Pace, 1965, pp. 90, 92, 93 and 97.
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Table 15

Criticism and Politics, Stimulation and Response

Junior Soloy
Colleges Juriior College

students agree by
a margin of 2 to0 1,
or greater, that

The college

encourages students to criti-

cize administrative policies

and teaching practices « . e o« 2 feW o ¢ o o o o »  NO agreement
has readily accessible channels

for expressing student com-

plmts o E o o o * o L] ® ® o a few ® * ® o ® ® * ® L true

Politica%gz

students are encouraged to be

active in social and politi-

Cal YETOYTS o o o o o o ¢« oo @ fEW ¢ o ¢ o o o o o o NO 2greenent
there are rrominent faculty

members who are active in

local or national politics « « NONe e« o o« o ¢ o o o o NO agreement

Moreover, the students

are concerned about national

and international affairs . . a few ¢« o« ¢ ¢ ¢ < ¢ « « no agreement
develop a sense of responsi-

bility about their role in

contemporary social and

political life « ¢ ¢« o o« o » o about half .. . . . . NO agreement
and engage in a lot of discussion

after hearing a coniroversial.

BPEAKET & o o o o o o s o o o 2aDOUL HELL o ¢ o o o o True

On a broader plain of stimulation
in the college

there are frequent public
debateS o o o o o o o o o oo NONG o o o o o o o o o.false
many famous people are brougat
to the campus for lectures,
discussions, and concerts . . about half . . ., . . . N0 agreecment
there are gocod facilities for
individual creative activi- '
ties L] [ ] ® [ ] [ ] o ® ® ® > ] ® [ ] about half ® o ® ® ® [ ] m@
there are many opportunities
to understand and criticize
art, music, drara, etc. . » o about half ., .., . . . no agreement
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Yoreover, in terms ol student

response

a lecture by an ouistanling
scientist would be well
attended ® o [ o o o o o ® o ® o

a lecture by an outstanding
literary critic would bs well
attended & ® o o o o ® ® o o o ®

a lecture by &«n outstanding
philosopher -or theologian
would be well attended « o o o «

concerts and art exhibits draw

" big crowds of students « ¢ o o
serious intellectual discussions
are comon ® ® o o o o L o o o ®
there is a lot of interest in
poetry, painting, sculpture,
architecture, etCe o ¢ ¢ o o ¢ o
there is interest in the analysis
of values and cultures « ¢ o » o

Continued

less than half

NONE « o » o o

HONE o o ¢ o o
NONE ¢ ¢ ¢ o o

afeW"oooo

none [ ] e o o [ ]

none [ ] e o [ ] [ ]

no agreement

no agreement

no agreement
no agreement

false

no agreement

no agreement
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Teble 16

Supsrvision and Constraints

Junior Colhy
Colleges Junior College
students agree by
a margin of 2 to 1,
or greater, that

Students

need a written excuse for

sbsence from c1lass ¢ « o« o » o less than half . . . . false
have assigned seats in many

ClaSSES o o o o ¢« s o o o 06 6 MOSTL o o o ¢« o o o o o true

Professors

usuzally take attendance in

ClaSS o o o o ¢ o o o o 0o e o AL 4 o o 6 s o o o o truc
regulzrly check up on the

students to make sure that

assignments are being carried

out properly and on time . . . less than half . « . . "0 agreement

Student. Organizaiions

are closely supervised to guard
against mistakes o s ¢ ¢ ¢ o NONE 4 o o o o o o o o nO agreement

And Student Publications

never laupoon dignified people _
or institutions .« ¢ ¢« ¢ ¢ ¢« NONE ¢ o o ¢ o ¢« ¢ o ¢ NO agreement

While there are some differcnces between Colby and the comparison
group, in general responses are similzr, The statements that are least
characteri-tic of Colby and other junior colleges relate to student response
to the broadef campus stimulation.

Examination of other items in the scales suggested that inclusion
of add’ticnal scatements and some modification of the three categories might

provide & more extensive description of campas attitudes and perceptions in
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these three areas. Eighty-five ltems wers selected and classified as
follows:
I. Teaching, student-faculty relationships, and siudent response (33)
Quality of teaching (19)
Student~-faculty relationships (5)
Student response (9) ,

II. Cultural and political stimulation (30)

General campus stimulation (13)
Student response (17)

III. Supervision and constraints (22)

External (13)
Internal {9)

The items were then divided on the basis of agreement and lack
of agreement. Some items of agreement are reworded to read as students
responded, Items answered in the same wsy by all students in 196l and 1965
are presented in Tables 17, 18 and 19,
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Table 17

Teaching, Student-Faculty Relationships
and Student Response

Students agreed by a 2 to 1 ' Students di not agree
margin, or greater, that (3L per cent to 65 per cent) that

- In their teaching

Professors Professors
frequent.y revise courses, give examinations that provide
examinationz and readings a true measure of achievement and
require careful reasoning and understanding
clear logic in determining a set standards that are hard to achieve
grade teach courses in which learning the
do not push student capacities contents of textbooks is enocugh to
to the limit pass course
do not have vigorous class ' are thorough teachers and probe the
discussions fundamentals
make it easy to take clear notes stress the values of open-mindedness
clearly explain the goals and and objectivity
purposes of their courses teach courses that stress the specu-
are dedicated scholars in their lative and abstract rather than the
field . concrete

In student-faculty relationships

Professors ' Professors
call students by their first . would be embarrassed by an open
names display of emotion

are interested in students!
personal problems

go out of their way to help
students

do not regard questions as
personal criticism

Students
do not regard as odd students who set high standards of achievement
work hard for grades for themselves
do not think that it is important would not work or play to exhaustion
to know the right faculty thrive on difficulty

do not do much studying over week-
ends
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Table 18

Cultural and Political Stimuvlavion

b

Students agreed by a 2 to 1 Students did rot agree
margin, or greater, that (3L per cent to 65 per cent) that

On this canpus

gtudcnts are oxpssited to devolop purc ccholarship and research are
and express ideals supported

the college does fnoi walue special many faculty members are active in
museums or collections local and national politics

rodern art and music get much there are many chances to criticize
attention and understand great works in ar%

there are many facilities and op- students are encouraged to take part
portunities fopr individual in social reforms and political
creative activity programs

there are channels for expressing _students are encouraged to criticize
student complaints teaching and policies

tutorial and honors programs are
available

On this campus

long, serious intellectual student wuch use is made of the library's
discussions are not common paintings and records

the expression of strong personal students are sometimes noisy and in-
belief is not rare attentive at concerts and lectures

students engagc in much discussion there is much interest in philosophy
after hearing a controversial and methods of science
speaker ‘ students are interested in the analy-

sls of values and cultures

art is to be studied rather than felt

students develop a sense of responsi-
bility about their role in social and
political life

_— a lecture by a noted philosopher or

| theologian would be well attended

students ara actively concerned witn
national and international affairs

there is much interest in poetry, music,
painting, etc.

few things arouse much excitement or
feeling

students respond to things in a cool,
detached way
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Table 19
External and Internal Supervision and Constraints -
Students agreed by a 2 to 1 \ Students did not agree
margin, or greater, that (3L per cent to 65 per cent) that
On this campus
a written excuse is not needed for student organizations are closely
missing classes supervised to avoid mistakes
students quickly learn what is and professors check on students to make
is not done here sure assignments are carried out
students are assigned seats in promptly and on time
many classes students force each other to abide
frequent tests are given in most by expected codes of conduct
courses students wait to be called on before
mid-term and final grades are speaking in class
reported to parents
written permission is needed for
overnight absence
students are to report violations
of rules and regulations
attendance is usuclly taken in
class
On this campus
students pay attention to rules students conscientiously take care
and regulations of school property
spontaneous student rallies and consent is asked to deviate fiom
"~ demonstrations are not frequent " common policies

students frequently do things on
spur of the moment ‘

student pranks are not unthinkable
here

Lack of agreement occurs most frequently on items relating to
general campus stimulation.

In the two years, student responses differ on 17 items. These

items are shown in Table 20.
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Table 20

Item Differences in 196k and 1965

Teaching, faculty-student relationships and
student response

Professors 1964

teach courses that are a real intellectual

Challenge o « o o o o o o ¢ o o o o o o« o o o ILalse
require much non-class study and preparation . no agreement
teach courses passed by personality, pull

and bluff o o o« o o o o o o o o o o o o o o o NO agreement
teach courses that are easy to pass without

hard WOTK « o o o o o ¢ o o o o o ¢ o » o o o NO agreement
are actively engaged in research + « » « « « o false

Students

are very serious and purposeful about their

WOTK o o o o o o o o o o o o « o o o « o o o NO agreement
put much energy into all they do, in class

and out 0of class .« o o ¢ ¢ ¢ ¢ ¢ o o & o o o NO agreement
know snap courses to take and rough ones to

AV0LA ¢ o o o o o o o 0 0 0 0 2 4 o 0 e # o o true

Cultural and political stimulation

General campus stimulation

student paper rarely prompts discussion

of etdcal matters . o o o ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o false
many noted people are brought to the campus

for lectures, concerts, etce o o ¢« ¢« ¢« « o o true

Student response

lecture by a famous scientist would be

poorly attended . o « o o ¢ o « o o ¢ o o o o DO agreement
concerts and art exhibits draw big crowds . . . no agreement
lecture by a noted literary critic would be

poorly attended o« o o« o o o ¢ o ¢ o o o o o o false

Supervision and constraints

External

important people expect proper respect be

shown them . ¢ ¢ ¢ o ¢ ¢ o o ¢ o ¢ o+ « o . NO agreement

Internsl

students occasionally plot an escapade or

rebellion o o o ¢ o ¢ 6 ¢ o o s s s o o o o o DO agrecinent
student publications never lampoon people

and institutlons < ¢« o« ¢« ¢ o ¢ 4 ¢ o o o o . (O agreement
students exhibit much caution and self-control +true

1965

no agreement
true

false

false
no agreement

false
false

no agreement

no agreement

no agreement

false ?
false

no agreement

false

false

true
no agreement
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Altnough student answers to a majority ¢f statements were similar
in both years, differences on about one-fifth reflect some fluctuations in
response from year to year, In 1965 s somewhat higher per cent responded
in 2 positive direction to items relating to the quality of teaching, but

by a somewhat lower per cent to most items involving student response.
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Direeticns

Colleges and universities differ from une ancther in many ways. Some things
:hat are generally true or characteristic of one scheol may not be characteristic
of another. The purpose of College & University Environment Scales (CUES) is
to help define the general atmosphere of different schools. The atmosphere of a
campus is a mixture of various features, facilities, rules und procedures, faculty
chiaracteristics, courses of study, classroom activities, students’ interests, extra-
curricular programs, informal activities, and other conditions and events.

You are asked to be a reporter about your school. You have lived in its
envronment, participated in its activities, seen its features, and sensed its
attitudes. What kind of place is it?

There are 150 statements in this booklet. You are to mark them TRUE or

FALSE, using the auswer sheet given you for this purpose. Do not write in the
booklet.

Instructions for Answer Sheets

L. Enter your name and the other identifying information requested in the spaces
provided on the separate answer sheet.

2. Two different forms of answer sheets, Form X-1 acd Form X-1S may be used.
If you have been previded Form X-1, skip items 3, 4, and 5 below and proceed
to item 8.

3. SPECIAL INSTRUCTIONS FOR FORM X-1S ANSWER SHEETS ONLY:
If your answer sheet has the notaticn Form X-1S in the upper right-hand
corner, certain identifying informaticn must be eatered by marking in the
boxes on the left-hand side of the answer sheet. If you have been provided
this type of answer sheet, find the section headed “Print last name . . at the
top left-hand corner. Starting at the arrow on the left, print as many letters
of your last name as will fit (up to thirteen) in the large boxes of the LAST
NAME section. Print one letter in each large box. Do not go beyend the heavy
line that separates last name and first name sections even if you can't complete
your Iast name. It your last naume has fewer than thirteen letters, use ss many
boxes as you need and leave the vest blank. After you have finished printing
as many letters of your last name as will fit in the boxes to the left of the heavy
line, print as mauy letiers of your first name as will fit (up to seven) beginning
at the heavy line and stopping at the last box on the right. Print cne letter in
each box. If your first name has fewer than seven letters, use as many boxes
as you need and leave the rest blank. '

4. Now lock at the columns under each letter you've printed. Each column
has a small box for each letter of the alphabst. Go down the column under
each letter you've printed, find the small box labeled with the corresponding
letter, and blacken that small box. Do this for each letter you've printed in
the large boxes across the top. -

9. Note the seciion on the answer sheet where Identification Nﬁmber, sex, age,
and educationsl status are requested. Copy your Identification Number into
the boxes below the printed number by Lluckenir-g the appropriate boxes.




Under “sex,” mark Male or Female, as appropriate; then indicate vour age and
educational status in the same way.

6. Fied questicn 1 on the next page and tae space on the ansver sheet for record-
ing the answer. If ycu are using the Form X-18 answer sheet, record your answer
by blackening the box marked T or F; if using the Form X-1 answer sheet, nom-
pletely fill in the spaces between the dotted lines as is shown in the sample
below.

Sample Item: (A) Stndents are generally pretty friendly cn this campus.
Form X-1 Answer Sheet Form X-1S Answer Sheet
A.

-

T
A §

cmen
TN

&

Proceed to answer every item of the 150 given. Blacken space T cn the answer
sheet when you think the statement is generally characteristic or TRUE of your
school, is a condition which exists, an event which occurs or might occur, is the
way people generaily act or feel.

Blacken space F on the answer sheet when the statement is generally FALSE
or not characteristic of your school, is a condition which does not exist, an event
which is unlikely to occur, or is not the way people generally act or fecl.
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15.
16.
17.

18.
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Students quickly learn what is done and not done on this campus.

Students must have a wriiten excuse for absence from ciass.

There are lots of dances, partics, and social activities.

Students are encouraged to criticize administrative policies and teaching practices.
Campus buildings are clearly marked by signs and directories.

There is a lot of apple-pclishing around here.

New fads and phrases are continually springing up among the4tudents.

Student organizztions are closely supervised to guard against mistakes.

Religious worship here stresses service to God and obedience to His laws.

It's important socially here to be in the right club or group.

. The professors regularly check up on the students to make sure that assignments are being

carried out properly and on time.

Stadent rooms are more likely to be decorated witli pennants and pin-ups than with paintings,
carvings, mobiles, fabrics, etc.

Sﬁme of the professors react to questions in class as if the students were criticizing them person-
ally.

Education here teiads to make students more practical and realistic.
New jokes and gags get around the campus in a hurry.
It is fairly easy to pass most courses withcut working, very hard.

Most of the professors are very thorough teachers and really probe into the fundamentals of
their subjects.

Students almost always wait to be called on before speaking in class.
Laboratory facilities in the natural sciences are excellent.

Learning what is in the text book is enough to pass most courses.

. A lecture by an outstanding scientist would be poorly attended.
. Students set high standards of achievement for themselves,

The professors really push the students’ capacities to the iimit.
Class discussions are typically vigorous and intense.

Everyone knows the “snap” courses to take and the tough ones to avoid.

- Long, serious intellectual discussions are common among the students,

Personality, pull, and bluff get students through many courses.
Standards set by the professcrs are not particularly hard to achieve.

Careful reasoning end clear logic are valued most highly in grading student papers, reports, or
discussions.

- Students put a lot of energy into everything they do—in class and out.
3l

- There is a great deal of borrowing and sharing among the students.

Students spend a iot of time together at the snack bars, taverns, and in one another’s rooms.

There are definite times cach week when dining is mede a gracious social event.
Faculty members rarely or never call students by their first names.

. Students commonly share their problems.

. The professors go out of their way to help you.
37.

Most students respond to ideas and events in a pretty cool and detached way.

- There are fresuent informal social gatherings.




» Most people here seem to be especially considerate of others.
. Students have many opportunitiss to develop skill in organizing and direcing the work of

others.

. Very few things here arouse muci exciternent or feeling,

. Many upperclassmen pley an active role ia helping new studeats adjust to campus life.
. This school he:s a reputation for being very friendly.

. The history and traditions of the coilege are strongly emphasized.

. It’s easy to get a group together for card games, singing, yoing to the movies, etc.

. Tutorial or honors programs are available for qualified students.

. Public debates are held frequently.

. Quite a few faculty members have had varied and unusual careers.

. Many of the social science professors are actively engag~d in research.

. There is a lot of interest here in poetry, music, painting, sculpture, architecture, etc.

. The student newspaper rarely ca ries articles intended to stimulate discussion of philosophical oz

ethical matters.

. The library has pairtings and phonograph records whicl circulate widely among the students.
+ A lecture by an outstanding Literary critic would be poorly attended.

. Channels for expressit 7 students’ complaints are readily accessible.

» There are peintinygs or statues of nudes on the campus.

. Course offerings and faculty in the social sciences are r_utst:mding.

. Students are actively concerned ahout national and internaticnal affairs.

. There would b. a capacity audience for a lecture by av outstanding philosopher or theologian.
» There ave many facilities and oppcrtunities for individnal creative activity.

0. A controversial spzaker always stirs i'p a lot of student discussion.

. Students rarely get drun'- and disorderly.

. There are : number of prominer: faculty members who play a .ignificant role in national or

loca! pulitics.

. Most stud~nts show a zood deal of caution and self-control in their bekavior.
4. Students here lezyn that they are not only expected to develop ideal: but also to express ti.em

in action.

. Many students drive sports cs : 5.

. The persen who is always irying io “help out” is likelv t: be regarded es a nuisance.

. Nearly all stutents expect to achizve future fame or wealth.

. Stulents often start projects without trying to decide in adv.ace how they will de slop or

where they may -nd.

Some of the mnost popular students have a knack for ma'ing vvitty, subtle semarks with a slightly
sexy tinge.

. Students ave conscientious about takig good care of schoo! preperts.

» Student publications never }vapaan dignified people or institutione.

. Student parties are ~clorful acd lively.

. People hers are zlways trying to win an argument.

. Society orchestras ars more popu'ar here than jazz bands or novelty gro..ps.
. Drinking and lae pariies are generally tclerated, despite resulations.




-

U S — e —re s

T A T AR S W SR s e =t © e St

76. Many courses stress the wpeculative or abstract rather than the congrets and tangible.

71. Many students try to pattern themselves after people they admire.

78. The hig college events draw a lot of student enthusiasm and support.

79, Frequent tests are given in most courses.

80. In many classes students have an assigned seat.

8L. Student elections geacrate a lot of intense campaigning and strong feeling.

82. There is an extensive program of intramural sports and informal athleHie activites.

83. The college offers many really practical courses such as typing, report writing, etc.

84. Anyone who kaows the right people in the faculty or administration can get a better break here.

85. Student pep rallies, parades, dances, carnivals or demonstrations occur very rarely.

86. Students take a great deal of pridz in their personal appearance.

87. Everyone has a lot of fun at this school. ‘

88. There is a recognized group of studert leaders on this campus.

89. The values most stressed here are rren-mindedness and objectivity.

90. The important people at this school expect others to show proper respect for them.

91. Students who work hard for high grades are likely to be regarded as odd.

92. There is a lot of interest in the philosephy and methods of science.

93. There are so many things to do here that students are busy all the time.

94. Students are sometimes noisy and inattentive at concerts or lectures.

85. Most courses require intensive study and preparation out of class.

96. Course offerings and faculty in the natural sciences are outstanding.

97. Few students here would ever work or play to the point of exhaustion.

8. Most courses are a real inteilectual challenge.

3. Courses, examinations, and readings are frequently revised.

G2, Students are very serious and purposeful about their wosk.

" 101. People around kere seem to thirive on difficulty—the tougher things get, the harder they work.
10Z. Professors usually take attendauce in class.
163. Examinations here provide a genuine measure of a student’s achievement and understanding.
164, There is very littie studying hore over the week-ends.

105. The school is outstanding for the emphasis and support it gives to pure scholarship and basic

130. Theze is a lot of excitement and restlessness just before holidays.
107. Students often run errands or do other personal services for the faculty.
108. Graduation is a pretty matter-of-fact, unemotiona! event.

109 'll)“lll::i college regards training people for service to the community as one of iis méjur responsi-
es.

110. All undergraduates must live in university approved housing.

111. When students run a project or put on a show evarybody knows about it.

112. Students are expected to work out the details of their own programs in their own way.

113. Students’ mid-term and final grades are reported to parents.

114. Students excit considerable pressure on one another to live up to the expected codes of conduct.
. 118, There is & lot of group spirit.
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116. Students are frequently reminded to take preventive measures against illness,

117. Most of the faculty are not interested in students’ personal problems.

118. Proper social forms and manners are important here.

119.. The school kelps everyone get acquainted.

120. Resident students must get ‘writien permission to be away from the campus overnight.
121. Most of the professors are dedicated scholars in their felds,

122. Modern art and music get little attention here.

123. Many students here develop a strong sense of responsibility about their role in contemporary
social and political life.

. Many famous people are brought to the campus for lectures, concerts, student discussions, etc.
» An open display of emotion would embarrass most professors,
» Many of the natural science professors arz actively engaged in research.

. Few students are plannitg post-graduate work in the social sciences.

» To most students here ast is something to be studied rather than felt.
130. The expression of strong personal belief or conviction is pretty rare around here.
131. Concerts and art exhibits always draw big crowds of students.
132, There are a good many colorful and controversial figures on the faculty.

133. The school offers many opportunities for students to understand and criticize important works
in art, music, aid drama.

134, Ttlllsre is considerable interest in the analysis of value systems, and the relativity of societies and
ethics.

124

125

126

127, Special muszums or collections are important possessions of the college.
128

129

135. Students are encouraged to take an active part in social r<forms or political programs.
136. Students oceasionally plot some sort of escapade or rebellicn.

137. Students pay little attention to rules and regulations.

138. Instructors clearly explain the goals and purposes of their courses.

139. Bermuda shorts, pin-up pictures, ete., are common on this campus.

140, Spontaneous student rallies and demonstrations occur frequently.

141. There always seem to be a lot of little quarrels going on.

142, Most student rooms are pretty messy.

143. Few students bother with rubbers, hats, or other special pritection against the weather.
144. It is easy to take clear notes in most courses.

143, Students frequently do things on the spur of the moment. u
14€. Rough games and contact sports are an important part of intramural athletics.

147. Studezts are expected to report any violation of rules and regulations.

145. Dormitory raids, water fights and other student pranks would be unthinkable here.

142. Many students seem to expect other people to adapt to them rather than trying to adapt them-
selves to cthers.

150. Students asi permission before deviating from common policies or practices.




